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Small Group Discussion (SGD) is one of the techniques that can
be used in learning and teaching English speaking skills. This study
aims to find out students' perceptions and the challenges students
encountered when using SGD in their English-speaking activities
at SMK Dirgantara Putra Bangsa. This study used mixed method
approaches, and the instruments used in collecting data were
questionnaires and semi-structured interviews. Respondents in this
study were 23 students (7 males and 16 females) from class X of
SMK Dirgantara Putra Bangsa in the academic year 2023-2024
and through a purposive random sampling technique. Furthermore,
a questionnaire was used to figure out students' perceptions, and
semi-structured interviews were conducted to find out the
challenges encountered by students when using SGD. Six

respondents (5 females and 1 male) were selected in the interview
session based on their scores, they are; two students with the
highest scores, two students with middle scores, and two students
with low scores to be interviewed. The semi-structured interview
data were analyzed qualitatively using the interactive model
proposed by Miles & Huberman (1994). The results of this study
show that students' perceptions of using SGD can enhance their
speaking skills. Meanwhile, the results of the interviews indicated
that lack of vocabulary and self-confidence were challenges those
students encountered in using SGD. This learning model may help
students participate, engage, and enhance their confidence in
speaking English, and teachers are aware of the importance of
choosing the right learning model to achieve successful learning in
the classroom are a few pedagogical implications of the present
study.
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Introduction

Speaking is one of the four language skills that are necessary to be learned by
students at all levels of education in Indonesia. Nadia & Yansyah (2018), confirm that
speaking is one of the fundamental skills that everyone needs to possess so that one can
communicate and engage with others. According to Bahadorfar & Omidvar (2014),
speaking is an important part of EFL; it is a communication skill to express ideas and
thoughts orally. llma (2020), states that speech is a crucial talent for communicating with
others, and the activity can be in the form of giving opinions, talking about something,
and expressing one's feelings and thoughts.

The importance of speaking skills motivates students to exposure to a large
number of English communication activities. According to Richard & Renandya (2002),
many language students around the world, study English to improve their speaking skills.
However, in English the process, students do not have the self-confidence to speak
English in front of the class. Therefore, when teachers asked them to speak in front of the
class, they found some difficulties in expressing their ideas and thoughts. Despite the
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case, our preliminary study revealed that when they were given a task to be discussed in
groups, most of them could speak and express their ideas and opinions easily.

Students' success in language learning may depend on several aspects, such as
teaching and learning methods applied, level of difficulties of the learning materials,
learners' perceptions, and challenges faced during learning activities. Teachers should be
able to utilize appropriate learning models so that students can actively participate in class
activities. There is no single best learning technique that can suit the needs of teaching all
language skills; therefore, teachers can employ a variety of techniques in their classrooms.
The selection of the right technique is one of the factors supporting the success of the
learning process in the classroom. Putra et al., (2022), confirm that learners’ speaking
skills may be enhanced by using the appropriate use of teaching method. Meanwhile,
Jihan et al., (2023), urge EFL teachers to make the class more enjoyable, and effective by
creating new teaching strategies.

One of the learning techniques which may be used in speaking class activities is
Small Group Discussion (SGD). It is one of the learning models to improve students'
confidence, self-esteem, social interaction, and ambition to speak English (Komaruddin
et al. 2021). Furthermore, SGD is a learning model in which the teachers divide students
into several small groups and students are given one topic of the problem for them to
discuss together (La’biran, 2017). According to Fibrina & Ngadiso (2012), SGD is one
of the treatments that may be viewed not in a large group but in a small group of 4 to 5
students to learn and improve their skills based on the nature of their problem. Arisman
& Haryanti (2019), confirm that this allows students to express themselves without fear
and shyness. Students can share ideas in their language which motivates them to learn to
express their opinions. By using small group discussions, students have a sense of
involvement in the issue being discussed and this makes students actively participate in
class.

In small group discussions, students will have the opportunity to share their
thoughts with others, to work in a team or collaborate with others, and to have a greater
sense of responsibility for themselves. Kindsvatter in Bohari (2020) stated when working
in small groups to achieve specific goals, they may assume more responsibility for their
learning, gain social and leadership skills, and participate in a new educational strategy.
In addition, SGD is a forum for students to express their opinions during the learning
process.

Another factor that influences students' success in language learning is their
mental process or perceptions and challenges faced during the learning process.
Perception is a mental process in which learners give meaning to the stimuli they receive,
as well as the experience of an object, event, or relationship gained by remembering
information and the interpretation of a message which may differ from one to another
(Aisyi & Rohman, 2022; Novita & Mudjiran, 2021; Oktaria & Rohmayadevi, 2021).
Learners can perceive the stimulus during the classroom learning process with positive
or negative perceptions.

According to Hamka (2002), there are two indicators of perceptions, namely first:
Absorbing- the stimulus given to and absorbed by the individual through the senses then
enters the brain. That is where the process of analyzing the stimulus that has been given
previously occurs. Therefore, the absorption of individuals by other individuals is
different even though they absorb the same stimulus; second, Understanding- at this point,
the analysis results are in the form of comprehension. This understanding is also different
for each individual.
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Challenges are something difficult to perform by students. According to Umayati
et al., (2022), a challenge is a difficulty that someone is currently facing. Challenges can
be a difficult task for someone; there are two possible outcomes when facing challenges,
namely passing or failing. In facing challenges, one will need effort both from within and
outside one's self. The effort is not easy; there needs to be struggle and sacrifice both
mentally, physically, and time. A challenge is a task that must be faced with some efforts
that determine a level where students believe they will succeed or fail (Malone in
Calikoglu 2019; Omrod in Calikoglu, 2019).

Some studies were conducted to examine the use of small group discussions to
improve students' speaking skills. For instance, Sinta & Saftari (2020) conducted a study
to examine the effectiveness of using small group discussions to improve student
speaking achievement for Senior High School Students by using a quasi-experiment
design. The result of this study showed that there is an increase in students' speaking
ability by using small group discussions. A study carried out by Bohari (2020), examined
the effect of small-group discussions on students' speaking skills. This study used a quasi-
experimental method by providing a pre-test and post-test. The findings showed an
increase in students' speaking skills after using small group discussions.

Susanti et al., (2021), examined the use of small group discussions to improve
students' speaking skills. The method used was classroom action research with two cycles.
The results showed that the use of small group discussions could improve students'
speaking skills. Another relevant study was carried out by Kadwa & Alshengeeti (2020).
They examined the impact of using small-group discussion techniques on students'
speaking skills. The results of the study indicated that there was a positive impact when
using small group discussions on students' speaking abilities.

From the previous studies, we found out that most of them discussed about the
use of small group discussion to improve students' speaking skills at the secondary level
of education using experimental research design, including classroom action research.
Meanwhile, the present study is more focused on finding out how students perceive the
use of small group discussions and further exploring students’ challenges in using small
group discussions in classroom settings. In addition, by using mix-method, the present
study attempts to confirm whether or not SGD can improve students’ speaking skills at
the tertiary level of education and further explores students' challenges in using SGD in
their speaking activities which were not comprehensively addressed by researchers in
their previous studies.

Despite the plethora of studies conducted on the issue of SGD, the study which is
focused on students' perceptions and challenges in using small group discussions are still
limited in number to the best of authors’ knowledge. The results of this study are expected
to have benefits, both theoretically and practically. This study provides an overview of
the use of the SGD learning model in teaching and learning activities in the classroom.
Furthermore, this study provides benefits in the field of education, especially for teachers,
students, and the next researchers that how important speaking skills are in learning a
language. Since speaking skills are one of the benchmarks for a person’s success in
learning a language. Another benefit is to provide a model that SGD is one of the learning
models that support the success of the learning process in the classroom. In addition, this
research is expected to be useful for teachers, so that teachers know the importance of
choosing the appropriate learning model to achieve successful learning in the classroom.
Students may get knowledge and experience by using appropriate learning models which
can help them engage, participate, and improve new skills and confidence in speaking
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English. To address the aforementioned issue, the following research questions are set, as
follows: 1) What are students' perceptions of using small group discussion in English-
speaking class activities? 2) What are the students' challenges in the use of small group
discussion in English-speaking class activities?

Research Method

The mixed-method research design was utilized in this study to obtain both
quantitative and qualitative data about the student's perceptions, and challenges in the use
of SGD in speaking class activities. Twenty-three students (7 males and 16 females) of
class X from the Department of Travel Business at SMK Dirgantara Putra Bangsa,
Yogyakarta, in the academic year 2022/2023 participated in the present study.

A questionnaire was distributed to the respondents to gather the quantitative data in
the form of numerical data about their perceptions of using SGD in their English class
learning activities, and a semi-structured interview was conducted to find out the
qualitative data in the form of descriptive data about their challenges encountered during
the English learning process using SGD. Furthermore, Six respondents (5 females and 1
male) were selected in the interview session based on their scores. Furthermore, the
researchers selected six respondents with the following details; two students with the
highest scores, two students with middle scores, and two students with low scores to be
interviewed.

Before distributing the questionnaire, the respondents were given one descriptive
text, and then researchers divided respondents into several groups and provided time to
discuss the materials in the English class activities. After the class discussion activities
were over, the respondents were asked to fill out a questionnaire on their perceptions of
using the SGD in their English-speaking class. The questionnaires were constructed based
on the theory of perceptions proposed by (Hamka, 2002), consisting of two main
indicators namely absorbing and understanding. The questionnaire items are presented in
Table 1 as follows:

No Indicator Statement

1. Absorbing Dengan berdiskusi saya dapat menyampaikan pendapat yang saya
miliki.

2. Understanding Dengan pemahaman materi yang saya miliki saya menjadi lebih sering

menyumbangkan pendapat saya saat pembelajaran menggunakan
diskusi kelompok kecil.

3. Absorbing Dengan menggunakan diskusi kelompok kecil, dapat mendorong saya
untuk berbicara didepan teman sekelompok.

4. Absorbing Diskusi kelompok kecil merupakan salah satu teknik pembelajaran
yang menarik untuk mengasah ketrampilan berbicara.

5. Understanding Saya mampu menanggapi atau menangkis pendapat dari orang lain
secara lisan saat diskusi kelompok kecil.

6.  Absorbing Diskusi kelompok kecil membuat saya dapat mengembangkan ide dan
pengetahuan yang didapatkan kepada teman kelompok.

7. Understanding Saya lebih mudah memahami materi yang dibahas saat menggunakan
diskusi kelompok kecil.

8.  Understanding Menggunakan diskusi kelompok kecil dapat meningkatkan kemampuan
saya dalam berkomunikasi.

9.  Understanding Dengan menggunakan diskusi kelompok kecil saya lebih aktif bertanya
dan merespon saat berdiskusi.

10.  Understanding Penggunaan diskusi kelompok kecil dapat membantu saya

meningkatkan kemampuan berbicara saya.
Table 1. The Items of the Questionnaire
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After collecting all data needed, the next step was to analyze the data. In this study,
the questionnaire was quantitatively analyzed using a Four-Likert Scale. Each statement
includes 4 (four) categories of items on the Likert Scale. They are; Strongly Agree (SA),
Agree (A), Disagree (D), and Strongly Disagree (SD) as seen in Table 2 as follows:

Scale Score
Strongly Agree 4
Agree 3
Disagree 2
Strongly Disagree 1

Table 2. Four-Likert Scale Scoring Rubric

The researchers grouped them into responses based on the question presented to
answer the research questions, and interpreted them with a descriptive written explanation
as follows:

P =f/n X 100
Adopted from Sugiyono (2008)

Where:

P: Percentage

f: The frequency of each questionnaire answer
n: Total respondents

The data obtained from semi-structured interviews were analyzed qualitatively.
For this purpose, researchers utilized an interactive model as proposed by (Miles et al.,
1994), including data collecting, data reduction, data display, and making conclusions.

Result and Discussion
Results
Students’ Perceptions of Using Small Group Discussion in English-Speaking Class
Activities

The researchers conducted this study to figure out students' perceptions of using
SGD, in their English-speaking class activities and find out the challenges they
encountered when using SGD. To obtain data about students' perceptions of using SGD
in their English classroom activities, the researchers distributed a questionnaire. Table 1
presents the results of the questionnaire.

SA A D SD
No Statement 5
F % F % F % F %
1 Statement 1 8  348% 12 522% 3 13% 0 0%
2 Statement 2 4 174% 17 739% 2 87% 0 0%
3 Statement 3 6 261% 15 652% 2 87% 0 0%
4 Statement 4 9 391% 13 565% 1 43% 0 0%
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5 Statement 5 4 17,4% 16  69.6% 3 13% 0 0%
6 Statement 6 6 26,1% 15  652% 2 8,7% 0 0%
7 Statement 7 6 26% 14 60,9% 3 13% 0 0%
8 Statement 8 7 304% 15  652% 1 4,3% 0 0%
9 Statement 9 7 304% 14  60,9% 2 8,7% 0 0%
10 Statement 10 9 391% 14  60,9% 0 0% 0 0%

Table 3. The result of the Students' Questionnaire

Table 1 shows the results of the students' questionnaire on their perceptions of using
SGD in their English-speaking class discussions. The data showed that the majority of
the respondents perceived positive perceptions of using SGD in their English class
discussion activities. For instance, in statement one, "Dengan berdiskusi saya dapat
menyampaikan pendapat yang saya miliki". The results of the questionnaire revealed that
eight or 34.8% of the 23 students strongly agree that using SGD enable them to express
their opinions. Twelve students or 52.2%, agree that using SGD enable them to express
their opinions. However, three students, or 13%, disagree, and none, or 0%, of the
students strongly disagree about the aforementioned statement.

In statement two, "Dengan pemahaman materi yang saya miliki saya menjadi lebih
sering menyumbangkan pendapat saya saat pembelajaran menggunakan diskusi
kelompok kecil”. The results of the questionnaire showed that there were four or 17.4%,
of the 23 students strongly agree that by understanding the material they have, they
actively participate in the class activities when using SGD. Seventeen students, or 73.9%,
agree that their understanding of the material allows them to express their opinion in the
class activities when using SGD. However, two, or 8.7% of students disagree, and none,
or 0%, of students, have negative perceptions of the aforementioned statement.

In statement three, "Dengan menggunakan diskusi kelompok kecil, dapat
mendorong saya untuk berbicara di depan teman sekelompok”. The results of the
questionnaire showed that there were six or 26.1%, of the 23 students strongly agree that
using SGD make it possible for me to speak in front of my group member. Fifteen
students, or 65.2%, agree that using SGD make it possible for me to speak in front of my
group member. However, two, or 8.7% of students disagree, and none, or 0%, of students,
have negative perceptions of the aforementioned statement.

In statement four, "Diskusi kelompok kecil merupakan salah satu teknik
pembelajaran yang menarik untuk mengasah ketrampilan berbicara™. The results of the
questionnaire showed that nine or 39.1%, of the 23 students strongly agree that SGD is
one of the interesting learning techniques to hone their speaking skills. Thirteen students
or 56.5%, agreed. However, one, or 4.3% of students disagree, and none, or 0%, of
students, strongly disagree about SGD as one of the interesting learning techniques to
hone their speaking skills.

In statement five "Saya mampu menanggapi atau menangkis pendapat orang lain
secara lisan saat diskusi kelompok kecil”. The results of the questionnaire showed that
four out of 17.4% of the 23 students strongly agree that they can respond to or counter
opinions from others orally when using SGD. Sixteen students or 69.6%, agree that they
can respond to or counter opinions from others orally when using SGD. However, three,
or 13% of students disagree about the statement, and none, or 0% strongly disagree about
the aforementioned statement.
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In statement six, "Diskusi kelompok kecil membuat saya dapat mengembangkan ide
dan pengetahuan yang didapatkan kepada teman sekelompok™. The results of the
questionnaire revealed that six, or 26.1%, of the 23 students strongly agree that SGD
allows them to share ideas and knowledge with their group members, and fifteen students,
or 65.2%, agree with the statement However, two students or 8.7%. disagree, and none
or 0% of students strongly disagree about the aforementioned statement.

In statement seven, "Saya lebih mudah memahami materi yang dibahas saat
menggunakan diskusi kelomopok kecil". The results of the questionnaire showed that six
or 26.1%, of the 23 students strongly agree that using SGD makes it easier for them to
understand the material being discussed. Meanwhile, fourteen students, or 60.9% agree
about the statement. However, three, or 13% of students disagree, and none, or 0%, of
students, strongly disagree about the aforementioned statement.

In statement eight, "Menggunakan diskusi kelompok kecil dapat meningkatkan
kemampuan saya dalam berkomunikasi”. The results of the questionnaire showed that
seven or 30.4% of students strongly agree that using SGD can improve their ability to
communicate. Meanwhile, fifteen students, or 65.2%, agree about the statement.
However, one, or 4.3% of students disagree, and none, or 0%, of students, strongly
disagree about the aforementioned statement.

In statement nine, "Dengan menggunakan diskusi kelompok kecil saya lebih aktif
bertanya dan merespon saat berdiskusi™. The results showed that seven or 30.4% of the
23 students strongly agree that using SGD make them active in asking questions and
responding during discussion session. Meanwhile, fourteen or 60.9% of students agree
about the statement. However, two, or 8.7% of students disagree, and none or 0% of
students strongly disagree about the statement that using SGD makes them active in
asking questions and responding during the discussion session.

Finally, in statement ten, "Penggunaan diskusi kelompok kecil dapat membantu
saya meningkatkan kemampuan berbicara saya". The results of the questionnaire
revealed that nine or 39.1%, of the 23 students strongly agree that the use of small group
discussions could help them improve their speaking skills. Meanwhile, fourteen or 60,9%
of students agree about the statement. None, or 0%, of students, disagree, and none, or
0%, of students strongly disagree about the aforementioned statement.

Students’ Challenges in the Use of Small Group Discussion in English-Speaking Class
Activities

To obtain data about students’ challenges in the use of SGD in their English-
speaking class activities, researchers conducted semi-structured interviews with six
respondents which were selected based on their scores on the questionnaire results.
Furthermore, the researchers selected six respondents to be interviewed with the
following details; two students with the highest scores, two students with middle scores,
and two students with low scores. The followings are the results of the interview with the
Six respondents.

The results of the interview with a respondent who initially named “DS” revealed
that he was afraid of expressing his ideas to the group members during the class
discussion, and he admitted that was a challenge for him to speak English, as seen in
excerpt 1, as follows:

“Komunikasi antar sesama anggota kelompok itu kurang. Saya dan antar teman

sekelompok sama-sama tidak berani mengungkapkan pendapat yang dimiliki. Saya
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takut untuk mengungkapkan pendapat yang saya punya dengan menggunakan
Bahasa inggris.” (DS)

"l passively communicated with the group members. | and the rest of the group
were afraid of expressing our opinions. Thus, | am afraid to express my opinion
using English.” (DS)

From the results of interviews with respondent namely ASE, it was found out he
has very limited vocabularies compared to his friends from the same group, thus, he found
it difficult to express his opinions freely, as seen in excerpt 2 as follows:

“Tantangannya saat saya mendapatkan teman sekelompok yang pintar berbicara

Bahasa Inggris, sedangkan kosa kata bahasa Inggris saya sangat minim kak.

Sehingga saya merasa susah ketika mau menyampaikan pendapat yang saya

miliki”(ASE)

“It was a challenge for me when I got friends who have a high level of English

proficiency in speaking, meanwhile my English vocabulary mastery level is very

low. Therefore, | found it difficult to express my opinion." (ASE).

Another respondent, DI, encountered similar challenges when using small group
discussion in in her class. She was nervous and afraid of expressing her opinion to the
group member as she stated in exerpt 3 as follows:

“Saya merasa kurang percaya diri dan masih gugup untuk berbicara di depan
temen kelompok karena pengucapan bahasa Inggris saya masih banyak yang salah.
Sehingga saat diskusi, saya sulit mengungkapkannya dalam Bahasa Inggris. (DI)
"I felt a lack of confidence and was nervous to speak English in front of my group
member because my English pronunciation is not good. Therefore, | found it
difficult to express my opinion in English during the session”. (DI)

Another respondent, WNJ, stated that he found it difficult when using small group
discussions in his English-speaking class because he has very limited vocabularies.
Excerpt 4 reflects his thoughts:

“...dalam kelompok saya terdapat anggota yang aktif, pasif, bahkan hanya diam
saja pada saat sesi diskusi kelompok. Hal tersebut membuat diskusi kelompok kami
mengalami hambatan. Saat saya bertanya kenapa diam saja dia menjawab tidak
memiliki kosa kata yang banyak sehingga tidak mau banyak berbicara.” (WNJ)
"...some people in my group have very active participation, low participation, and
some just kept silent during the session. The level of group members’ participation
influences the smoothness of the discussion. When | asked him why he did not say
anything, he said that he has a very limited vocabulary” (WNJ)

The results of interview with RSS revealed that she did not really focus on the
discussion due to the inconvenience situation among the group member. This situation
was addressed by RSS in excerpt 5 as follows:

“Kondisi saat diskusi kelompok saya kurang kondusif, misalnya ada dua anggota
kelompok yang berbicara secara bersamaan. Sehingga saya kurang fokus dan saya
Jjadi bingung bagaimana mengungkapkan pendapat yang saya miliki” (RSS)
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"The situation was not a conducive atmosphere for discussion, for instance, there
were two group members talked at the same time. | did not pay attention to the
discussion” (RSS)

In the interview session, QRL confirmed that she found difficulties in constructing
English sentences during the small group discussions. She thought that she made many
mistakes during the discussion. Her thoughts reflected in excerpt 6:

“...Jelas ada tantangannya, dan disetiap kelompok kecil pasti setiap orang memiliki
pendapat yang berbeda. Saat saya dan kelompok saya berdiskusi, kami saling adu
pendapat. Terkadang saat berargumentasi, saya merasa tata Bahasa Inggris saya
banyak yang salah. Sehingga saya beberapakali mengurungkan niat saya untuk
mengeluarkan pendapat” (QRL)

"...yes, there are many challenges faced during the session. In every small group,
everyone has a different perception. When | and my friend discussed a topic, we
argued with each other. Sometimes, in the middle of the discussion, | felt my
grammar was not correct. That is why, | did not take part in the session several
times” (QRL).

Discussion

The majority of the respondents have positive perceptions of using SGD in their
English-speaking class discussion, for instance, in statement number 4 and 10,
respondents strongly agree about SGD is one of the interesting learning techniques to
enhance their speaking skills. Therefore, using SGD may assist them in improving their
speaking ability. Meanwhile, in statement number 3, 6, and 8, respondents agree using
SGD drives their courage to speak in front of their group, and they can develop their ideas
and knowledge from the discussion activities. Thus, SGD makes it possible for them to
increase their communication skills. The findings of the present study support a study
conducted by Hutagalung & Sitorus (2020), who state that use of SGD may hone students'
speaking skills.

The results of the questionnaire (quantitative data) revealed that many students
agree that learning English through SGD can help them express their opinions, and
students' understanding of the material can provide insights to express their opinions
during the session in SGD. Furthermore, it is an interesting learning technique to hone
their speaking skills during English learning, and useful for the smoothness of expressing
their opinion orally. Therefore, it helps them improve their speaking skills. The present
finding is in line with Ratih et al., (2013), who state that using small group conversations
can improve students' speaking skills, and Deal et al., (2014), who confirm that there is
an increase in scores after using SGD.

The SGD helps them develop the ideas and knowledge they get from their group
member and makes it easier for them to understand the material discussed during class.
Moreover, SGD makes them more active in asking and responding during discussion
activities with their group member. A study conducted by Suryadi, (2020) revealed that
the use of small group discussions can improve students' speaking skills. Meanwhile, the
small group discussion technique helped students improve their understanding of
speaking (Antono & Kusumajati, 2020; Hadrowi & Sampurna, 2018; Fitriah et al., 2020).

The results of semi-structured interviews (qualitative data) revealed that The
challenges faced in using group discussions are lack of vocabulary and self-confidence.
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Their limited vocabulary makes them unable to express the opinions they have during
discussions. Students who have a small number of vocabularies did not play an active
role during the discussion session. In addition, lack of self-confidence, and incorrect
grammar usage were also the inhibiting factors encountered by students during the
session.

Umayati et al., (2022), state that in SGD, students have a sense of responsibility
and motivation to participate in solving problems through discussion. Arisman &
Haryanti (2019), confirm that the learning process has been improved because each
student has a role and is more active when discussing, answering questions, or sharing
their ideas in groups. Meanwhile, Yundayani & Kardijan (2018), state that SGD is
necessary for students to verbally communicate ideas, engage in discussion, encourage,
and group members to speak, SGD indirectly motivate students to develop their speaking
skills. Students will naturally understand and solve problems with the experiences they
have, which they then think critically Fikrina et al. (2021).

Conclusion

Several necessary points to be highlighted in connection with the present findings
are; 1) the use of SGD techniques could help twenty-three students in class X at SMK
Dirgantara Putra Bangsa hone their speaking skills, and enhance their skill to argue and
give opinions orally. Therefore, using SGD has a positive impact on students' speaking
skills; 2) The results of the semi-structured interview revealed that students found some
challenges using SGD in their English-speaking class discussion, namely lack of
vocabulary mastery, self-confidence, lack of concentration, wrong sentence construction,
and incorrect grammar usage). Having a small amount of vocabulary made them unable
to express their opinions accordingly. Meanwhile, a lack of self-confidence made them
afraid of speaking English in front of the group member. By knowing the real situation of
implementing SGD in the classroom setting, the researchers expect the EFL teachers to
find out the difficulties of students in speaking English in front of the class. Thus, teachers
can help students by using small group discussion learning techniques to tackle their
difficulties. The researchers expect the findings can be useful for both EFL students and
teachers to apply an effective learning and teaching model for teaching English speaking
class which in turn to bring a good impact on students’ learning outcomes. However, the
findings cannot be generalized as the respondents are only from one of the senior high
schools in Yogyakarta, not representing other institutions.

Recommendation

Several recommendations are addressed for students in connection with the use of
SGD in English class discussions. First, students need to actively participate in every
English language learning, especially when using SGD during English class discussions.
Second, English teachers to apply appropriate teaching and learning techniques, for
instance using SGD in their English-speaking class discussion, including four language
skills. Third, future researchers to conduct a similar study on the use of SGD learning
techniques in other language skills, e.g. writing, reading, and listening by including non-
English students from cross-departments with large number of respondents.

Pedagogical Implications
The results of this study are expected to have benefits, both theoretically and
practically. This study provides an overview of the use of the SGD learning model in

P-ISSN 2623-0356

467 E-ISSN 2654-5586




JOUKNEGY (2023), 6 (2): 458-470
Journal of English Language and Pedagogy

speaking skills activities in the classroom. The results of this study provide benefits in the
field of education, especially for teachers, students, and the next researchers on how
important speaking skills are in learning a language.

These findings are expected to be useful for teachers so that teachers know the
importance of choosing the right learning model to achieve successful learning in the
classroom. Meanwhile, for students, this learning model can help them participate,
engage, and enhance their confidence in speaking English.
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