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Abstract 
Citizen science offers teachers a way to bring authentic scientific research into 
their classrooms by providing both teachers and their students with opportunities 
to contribute to authentic research. The potential of citizen science for science 
education has already been highlighted in various fields and by various stakehold-
ers. More and more studies underpin this potential by providing evidence for the 
learning outcomes achieved through participation in citizen science projects. In 
formal education settings, teachers are the gatekeepers for teaching innovations 
and, hence, the ones who decide whether to engage students in citizen science. 
However, the expertise of teachers who have already participated in citizen science 
with their students has not been studied on a broad international level. Therefore, 
to investigate their experience and learn from their expertise, this study employed 
a concurrent triangulation design and invited teachers to participate in a survey 
(N = 56) and an interview (N = 11), independent of their country of residence, their 
school type, and their teaching subject. The results provide insights into teachers’ 
motivation, the engagement techniques and types of activities they used, the chal-
lenges they faced, and their recommendations for implementing citizen science 
in formal education settings. The present findings have important implications 
for the design of professional development programmes and support networks for 
teachers in citizen science.
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Introduction 

On a generic level, citizen science (CS) describes projects that engage citi-
zens in “different forms of participation in scientific knowledge production” 
(Haklay et  al., 2020, p. 2) and can increase individuals’ knowledge commu-
nities’ collective intelligence as “they are commonly involved in data col-
lection but can also be involved in initiating questions, designing projects, 
disseminating results, and interpreting data” (United Nations Environmental 
Programme [UNEP], 2019) . There have been many attempts to define the 
research approach that can involve citizens in various ways and during var-
ious stages of the scientific process (e.g. Bonney et  al., 2009;  Shirk et  al., 
2012; Wiggins & Crowston, 2014). Hecker et  al. (2018) postulated that “CS 
activities’ common, shared goal is to collect and analyse information that is 
scientifically valuable” and that this “distinguishes CS from areas such as 
experiential learning or environmental education” (p. 2). However, many CS 
projects pursue educational goals in addition to scientific or policy outcomes. 
Phillips et  al. (2018)   focused on North American CS projects and found 
that, in their sample, 92% of the projects listed at least one intended edu-
cational outcome on their Web sites. These intended educational outcomes 
included, for example, content knowledge, environmental stewardship, atti-
tude/awareness, nature of science, interest in science, and communication and 
technology skills. Thus, CS activities can be considered as special learning 
opportunities that can be distinguished from other experiential learning or 
environmental education opportunities because they enable learners to par-
ticipate in authentic scientific research. From this perspective, CS appears 
to be an interesting, somewhat novel format for informal and formal science 
education (Bonney et al., 2009; Kloetzer et al., 2021; National Academies of 
Sciences, Engineering, and Medicine 2018).

Although much has been written about the potential of CS for science edu-
cation and several studies have been able to provide evidence for individual 
learning outcomes, one perspective has not been given much attention so far: 
What are teachers’ experiences with CS? Teachers are education experts and 
their first-hand experience with CS should be investigated more and—even 
more importantly—should be heard and considered in the design of CS projects 
for formal education. Therefore, in this study, we aimed to explore the follow-
ing questions with an international approach that is not restricted to a specific 
school type:

a)	 What motivates teachers to engage their students in CS activities?
b)	 What engagement techniques do teachers use when engaging students in CS 

activities?
c)	 What types of activities do teachers facilitate when they implement CS in their 

classrooms?
d)	 What challenges do teachers face when engaging students in CS and what are 

their recommendations to overcome those challenges?
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Literature Review

Many synergies, but also tensions, have been identified between education and CS 
(Roche et al., 2020), regarding various aspects ranging from theoretical perspectives 
and communication aspects to practical issues in formal and informal education set-
tings. Over the past decade, the body of evidence showing that CS activities achieve 
learning outcomes has grown.

Citizen Science Learning Outcomes in Students

The current state of knowledge on the learning outcomes that can be achieved 
through CS in formal settings is mainly based on studies that focused on an indi-
vidual project or projects that were part of a specific funding programme. However, 
in recent years, a few review studies have assessed the success of CS in specific 
domains.

Aristeidou and Herodotou (2020) reviewed the literature on the learning out-
comes achieved in online CS projects. They found 10 studies that empirically inves-
tigated learning outcomes in online CS projects and they pointed out that evidence 
has been found for increased topic-specific and general science knowledge in CS 
participants.

Another review study focused on the learning outcomes of biodiversity CS pro-
jects (Peter et al., 2019). The results are based on 14 peer-reviewed papers and show 
that, across various learning outcomes, the studies mainly reported positive results; 
only a few reported mixed results or did not find significant changes (e.g. Jordan 
et al., 2011 regarding self-efficacy, or Bela et al., 2016 regarding trust).

By providing opportunities to participate in authentic research, CS is said to have 
the potential to connect science learning with everyday life and potentially prepare 
the way for lifelong learning pathways (Jenkins, 2011; Makuch & Aczel, 2018). 
Some studies investigated the effects of CS beyond traditional learning outcomes 
and focused on the development of (environmental) science agency and STEM iden-
tity. Those studies reported evidence for agency development in informal and formal 
settings (Ballard et al, 2017; Harris & Ballard, 2021) as well as for the development 
of scientific citizenship (Wallace & Bodzin, 2017). Further, Maass et al. (2022) dis-
cuss how modelling real-life problems relevant to society, an activity that is essential 
in many CS projects (e.g. on Zooniverse), can connect science and citizenship edu-
cation to address diversity and promote fundamental values in students.

Effects of Citizen Science Participation on Teachers

Although some studies focused on CS in formal education settings (e.g. Castag-
neyrol et  al., 2020; Harris & Ballard, 2021; Kelemen-Finan et  al., 2018; Wallace 
& Bodzin, 2017), most studies examined the effects on students and only very few 
focused on teachers.
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Scheuch et al. (2018) were able to show that, when participating in CS with their 
students, “teachers managed to combine project and curriculum goals concerning 
environmental education” and successfully supported their students in appreciating 
biodiversity (p. 86). However, although the nature of science was an explicit focus 
of the CS activities, the teachers did not use opportunities to reflect on the research 
methods applied in the CS project with their students. Therefore, the goals regarding 
teacher behaviour pursued by project leaders are not always achieved during imple-
mentation in the classroom.

Rushton and Reiss (2019), however, were able to show that participating in 
authentic research projects with their students can lead to the development of 
a teacher scientist identity. Another study with 164 teachers who got involved 
in online citizen science activities while studying for their master’s degree 
explored their views on citizen science in the classroom (Aristeidou et  al., 
2021). Findings indicate that they thought of citizen science as a novel way of 
involving students in doing real-world activities and acknowledged the impor-
tance of the online element in engaging students in different locations and of 
different ages.

Challenges and Opportunities—Teachers’ Perspectives on Citizen Science

Teachers are gatekeepers for the implementation of CS into the classroom. 
Despite all the benefits, implementing CS may also provide challenges for 
teachers. CS may involve topics, methods, or tools that are new to teachers 
and students alike and might put teachers in a learner role, which can be unu-
sual and challenging for teachers (Fazio & Karrow, 2015). How teachers cope 
seems to be affected by their confidence in their own scientific literacy (Jen-
kins, 2011)  or by specific project-relevant skills (Kelemen-Finan & Dedova, 
2014). Therefore, training for facilitators is recommended for CS project 
design (Lorke et al., 2019; Zoellick et al., 2012), similar to recommendations 
for professional development for the implementation of new teaching prac-
tices in general (Mandrikas et  al., 2021) and the establishment of collegial 
networks for teachers working towards a similar goal (Pop et al., 2010). These 
recommendations are echoed in a book chapter co-authored by expert class-
room teachers in CS from the Leysin American School in Switzerland. In the 
chapter, they additionally call for more support for teachers “in efficiently 
finding projects that fit their immediate classroom needs” (Harlin et al., 2018, 
p. 410).

Therefore, against the background of these challenges, the question arises as to 
what motivates teachers to engage their students in CS. Several studies have investi-
gated volunteer motivation in CS (e.g. Raddick et al, 2013; Rotman et al, 2014) and 
Robinson et al. (2021) recently clustered the motives into the following categories: 
(i) Values, (ii) Personal development, (iii) Career and recognition, (iv) Social, and 
(v) Recreation.
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The studies on teachers’ motivation to engage in CS, however, are sparse and tend 
to focus on a particular group of teachers, for example, primary school teachers in New 
Zealand (Doyle et al., 2017) or middle school teachers in the US (Bracey, 2018). Teach-
ers can be motivated to participate in CS activities with their students by the desire to 
involve their students in authentic scientific research (Bracey, 2018; Doyle et al., 2017). 
Teachers act as proxies, aiming to achieve outcomes for their students through partici-
pation in CS. These aims can include, for example, contributing to their communities 
(Bracey, 2018), providing learning opportunities to support students’ knowledge and 
skills development through practical experience (Doyle et  al., 2017), or developing 
agency in students (Bracey, 2018).

Methodology

Participants and Recruitment

We recruited primary and secondary school teachers of any discipline who had already 
engaged their classrooms in CS activities. To recruit participants—on a volunteer 
base—we forwarded our invitation to social network communities in the field of CS, 
such as those of the European Citizen Science Association and the Citizen Science 
Association, and to national CS platforms and centres in Europe such as Bürger schaf-
fen Wissen (Germany, and the GLOBE program (Global Learning and Observations 
to Benefit the Environment). In addition, we used teacher social media channels and 
groups on Twitter and Facebook (e.g. #twitterlehrerzimmer, #edchat) in English, Ger-
man, Greek, and Spanish, as these are the languages of the project partners and col-
laborators. We used the snowball sampling method to reach teachers with the required 
experience (Everitt & Skrondal, 2010). Ethical approval was obtained from the Author 
A’s university ethics committee. Participation in the study was voluntary. Teachers 
were asked to fill in the survey and could opt to be contacted to participate in the inter-
view study. The data set was finalised by anonymising the responses on the 30th of 
June 2020, prior to the data analysis.

Study Design

This study employed a concurrent triangulation design (Creswell et al., 2003). Partic-
ipants were invited to complete an online survey and to take part in semi-structured 
interviews. The five core research topics (motivation, engagement techniques, activi-
ties, challenges, and recommendations) were identified based on previous workshops 
with teachers who had a similar experience to that of the teachers who participated in 
the study. During the study, an interactive approach was used, in which findings from 
the survey responses influenced the focus of the interview data that were collected from 
the particular participants. Survey and interview data were first analysed separately and 
then merged into one overall interpretation, relating the survey results to the interview 
findings. The interview data were used to explain the survey results, and vice versa. 
Therefore, the survey results were converged with the interview findings to help us 
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better understand the experiences of schoolteachers who had engaged their classrooms 
in CS activities. Accordingly, we integrated the survey and interview findings for each 
topic, to report the results.

Survey

The online survey ran between the 1st of December 2019 and the 3rd of March 
2020. The focus of the survey was to gather quantifiable data about the experi-
ences of teachers who had engaged in CS activities with their students. Prior to 
inviting participants, we piloted the English version of the survey instrument with 
two teachers to examine the clarity of questions which resulted in a few minor 
changes in writing style. The final survey questions were then translated into Ger-
man, Greek, and Spanish.

To gain information about the teachers’ background, the survey included ques-
tions related to their gender, age, location, teaching subject, class grade, and pre-
vious experience with CS projects. Information about main themes, namely the 
teachers’ motivation, engagement techniques, activities, challenges, and recom-
mendations regarding CS was collected via open-ended short text questions and 
closed-ended questions with an “other” response option where more information 
could be provided by the respondents. The survey can be found in Supplementary 
File A and the responses were translated into English.

Inductive content analysis (Morgan, 1993) was used for the analysis of the 
open-ended survey responses and responses to the “other” option. As a method, 
content analysis is content-sensitive and flexible (Krippendorff, 1980) and can 
be used with either qualitative or quantitative data (Elo & Kyngäs, 2008). For 
this task, the inductive approach (moving from the specific to the general) was 
followed as there is little existing knowledge about classroom-based citizen sci-
ence. Content analysis takes place in three main phases: preparation, organising 
and reporting (Elo & Kyngäs, 2008). For the “preparation” phase, the authors 
selected the unit of analysis—a survey response, which could be formed by one 
or more sentences. In the “organising” phase, the authors organised the data in 
an excel sheet per survey question and performed open coding—categories were 
freely generated to describe each unit of analysis. The categories were then com-
pared and grouped under higher-order headings (using content-characteristic 
words) to reduce the number of categories by merging those that are similar and 
form answers to our research questions. To improve the reliability of the analy-
sis, an initial codebook for the survey analysis was produced by Author A and, 
in a second step, was refined into a more concise coding framework by merging 
individual codes into categories when appropriate. Applying the refined survey 
codebook, Author C conducted the final coding to complete the investigator tri-
angulation. The codebook(s) with codes, descriptions and examples of what each 
code denotes for the five open-ended survey questions can be found in Supple-
mentary File B. The identified content analysis categories were used alongside 
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the closed-ended response findings in the reporting of the findings to describe the 
answer to each survey question. Percentages of responses and graphs were used 
to visualise the statistical data captured from the closed-ended and quantified 
open-ended responses. Content analysis in this work allowed making replicable 
and valid references from data to provide a representation of facts and a practical 
guide in relation to our research questions and the experience of teachers’ when 
engaging in classroom-based citizen science activities.

Semi‑structured Interviews

The interview protocol was created and piloted prior to the start of the study. The 
interview involved questions related to the main research question components 
(motivation, engagement techniques, activities, challenges, and recommendations) 
(see Supplementary File A). Interviews were used not only to capture rich data but 
also to further explain some of the survey responses. To identify the experiences of 
teachers who had involved their students in CS activities, deductive and inductive 
thematic analysis approaches were followed to thematically analyse the data (Azun-
gah, 2018; Braun & Clarke, 2006; Miles & Huberman, 1994). The interviews (con-
ducted in English) were recorded, transcribed and then analysed.

The main themes were preconstructed and reflected the research question compo-
nents (motivation, engagement techniques, activities, challenges, and recommenda-
tions). Prior to the interview analysis, the two authors had initial discussions includ-
ing ideas on the codes based on (a) Author A’s experience with conducting the 
interviews and (b) reading articles related to the preconstructed themes (i.e. motiva-
tions in CS). These initial discussions contributed to achieving a shared understand-
ing of the interview content and developing possible codes for the preconstructed 
themes. Codes were identified by Author C after analysing a small number of tran-
scripts; they were then verified and modified where necessary by Author A to ensure 
inter-rater reliability (IRR). The IRR was calculated according to Miles and Huber-
man (1994) by dividing the number of times both coders agreed by the total num-
ber of times coding was possible; the interrater percentage agreement reached 85%, 
which is considered highly acceptable. The main disagreements were on the moti-
vations for engaging in CS activities, and the type of activities undertaken while 
participating in the CS projects. The two coders resolved disagreements by merg-
ing codes with similar meanings into a single code so that the developed codes are 
coherent (Braun et al., 2016). Table 1 presents the themes and codes. The detailed 
codebook with the 17 codes, a brief description and an example of what each code 
denotes can be found in Supplementary File C. In the results section, we provide 
detailed results for each theme, and we also provide quotes from the interviews. 
Each quote is followed by the identified theme and code, and participant identifiers 
and characteristics in the following form: participant’s identifier, age group, gender, 
and school level. For example, challenges (theme), permissions (code), T20 (identi-
fier), 35–44 (age group), female (gender), primary school teacher (school level).
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Participants

The final number of participants was 56 for the survey and 11 for the interview; 
the interviewees were survey respondents who agreed to take part in the inter-
view via the survey. Our survey included 32 female (57%) and 24 male (43%) 
participants. The majority of the teachers who took part in the survey were 
35–44 years old (66%), followed by respondents aged 45–54 years old (16%); 9% 

Table 1   Identified themes and codes

Themes Codes

Motivation Professional development opportunity
Interest in topic of the CS project
Students’ generic skills development
Students’ science learning

Engagement techniques Teaching approaches
Students’ interactions with experts
Parental involvement

Activities CS activities
Additional activities related to the CS activity
Collaborative activities

Challenges Student motivation
Teacher motivation
Resources
Permissions

Recommendations Collaboration and support
Value and enjoyment of science
Dissemination of findings

Table 2   Participants’ 
demographics

Demographics Survey Respondents Interviewees

n % n %

Gender
Female 32 57 7 64
Male 24 43 4 36
All 56 100 11 100
Age
25–34 5 9 1 9
35–44 37 66 8 73
45–54 9 16 2 18
55–64 5 9 0 0
All 56 100 11 100



1 3

Citizen Science: Schoolteachers’ Motivation, Experiences,…

of the respondents were aged between 25 and 34 and a further 9% between 55 
and 64. Table 2 shows the main demographics of the survey participants and the 
interviewees (who completed the survey).

Based on the survey data, teachers from 15 different countries in Europe, North 
America, and South America participated in this study. Most survey respondents 
(55%) worked in lower secondary education, 29% worked in primary education, 
and 16% worked in upper secondary education. Biology teachers made up the 
largest proportion of our survey respondents (55%), followed by generalist teach-
ers (20%), teachers of physics (18%), and teachers of technology (7%). Only 16% 
were new to CS.

Results

Motivation

Survey Results

The content analysis of the open-ended survey responses showed that teachers were 
motivated to engage their students in CS activities for one (54%) or more reasons 
(36%). The main motivation reported by 43% of the survey respondents was related 
to students’ learning (including agency) (Fig.  1). The learning-related motivation 
was focusing on developing students’ content knowledge on a particular subject, 
their overall science learning and skills and their agency. Important other types of 
motivation involved novelty in teaching activities (39%), the topic of the CS activity 
(27%) and engagement in and contribution to research and authentic science (25%). 
Some respondents indicated their own professional development (13%) and a small 
proportion (7%) reported motivation related to the location or the opportunity to use 
mobile devices.

Interview Results

Based on the interview data, the following codes for the topic of motivation were 
identified (see also Table  1): professional development opportunity, interest in 
topic of the CS project, students’ generic skills development, and students’ science 
learning.

The interview data revealed that teachers considered their engagement in CS 
activities a professional development opportunity and a way to interact with scien-
tists and researchers in universities and science centres. CS activities were seen as a 
means of expanding their own knowledge and establishing connections with experts 
on a topic. Teachers also expressed their enthusiasm about their collaboration with 
scientists, as the following quote shows:

“We had, I think, four days [for the project collaboration]. That was a day for 
planning and then three reflection days, sort of, during and after the unit [a particu-
lar physics unit about light and light pollution]. So, that was when I was actually in 
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a room with the researchers, actually working on the project and discussing our find-
ings, and reflection.” (T20, 35–44, female, primary school teacher).

Contrary to the survey findings, the development of students’ generic skills was a 
frequently mentioned topic. These skills included science-related skills and personal 
skills such as decision-making and group work:

“And then they’ll [the students] be the ones who archive that, they’ll be the ones 
that then decide amongst each other which ones to look at in detail and try and work 
out the sequencing relationship between those samples. […] so it’s all about them 
making the decisions amongst themselves in that larger collaboration.” (Motivation, 
students’ generic skills development, T18, 35–44, male, secondary science teacher).

Overall Interpretation

Teachers’ motivations for joining CS activities with their classrooms ranged from 
personal motivations, such as their professional development, development of con-
nections with scientists, and interest in a particular topic, to altruistic motivations, 
involving contributions to science and research, and finally to student-related moti-
vations. Regarding the latter, CS activities were expected to improve students’ learn-
ing, skills and agency, and retain their engagement with different and novel teaching 
practices that relate to their location and real science.

Engagement Techniques

Survey Results

The engagement techniques mentioned in the survey responses that were used by 
teachers to motivate students to participate in CS activities included interest in the 
topic (41%), teaching approach (25%), collaboration and events (20%), use of tech-
nology (14%), outdoor activities (14%), and helping scientists (14%) (Fig. 2).

Interview Results

Teaching approaches, students’ interactions with experts, and parental involvement 
were the main codes identified as engagement techniques in the interviews.

The qualitative data indicate the different teaching approaches teachers imple-
mented to make the CS activities attractive to their students. Some of these 
approaches focused on particular learning approaches (e.g. inquiry learning), and 
linking activities with students’ everyday life, for example:

“I think it is just a different way to do science, to help the students to be more 
engaged in science. Talk to them about real problems they can see in their everyday 
life, so it is not about the idea, it is just really a different way to teach science in the 
classroom.” (Engagement techniques, teaching approaches, T22, 35–44, female, sec-
ondary science teacher).
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Furthermore, teachers explained that they adapted their engagement techniques 
according to students’ characteristics such as age. Teachers implemented CS across 
varying age groups and introduced different roles for younger and older students and 
made them work in teams:

“So maybe teaming up some of the older kids and the younger ones, so that as 
they’re counting birds in different areas, the older ones might be writing down the 
data and making graphs and things, whereas the younger ones just go, ‘Look, there’s 
a bird, I think it’s a tui.’” (Engagement techniques, teaching approaches, T19, 35–44, 
male, deputy principal and secondary science teacher).

Overall Interpretation

Engagement techniques used by teachers to engage students in CS activities involve 
intrinsic and extrinsic motivations. Teachers expected that students would be moved 
by topics relevant to their interests and the fact that they are contributing to real 
science. However, they also tried to increase this interest, by making the CS activi-
ties more attractive. Changing their regular teaching approaches, using technology, 
involving parents, highlighting potential interactions with scientists, and attending 
outdoors and extracurricular activities (such as events and field trips) were methods 
teachers used to enhance their students’ interest in the activities.

Activities

Survey Results

According to our survey results, most teachers preferred to engage in existing CS pro-
jects (77%), rather than to create their own CS projects. A list with the projects that 
teachers reported to have engaged with can be found in Supplementary File D. Most 
teachers aligned the CS activities to the curriculum (59%) and engaged in projects 
that contained online elements (91%). Many ran the activities during school hours 
(54%) and preferred to engage students in groups (54%). The selected CS activities 
mostly combined indoor and outdoor activities (41%); 38% were outdoor-only activi-
ties, and 21% indoor-only activities. Two-thirds of the teachers reported that they did 
not request or require school or parental permission for their activities. Teachers nei-
ther received any funding or support (84%) nor did they collaborate with universities 
or other STEM centres (75%). Those who reported having some form of collabora-
tion mentioned engaging in projects mainly initiated and designed by scientists, with 
only one teacher explaining how they reached out to a research centre to receive sup-
port on their own-designed project. Scientist-initiated collaborations included ready-
made material given to teachers supplemented by a few progress meetings.

Regarding the science inquiry phases covered as part of the CS activities (Fig. 3, 
left), teachers engaged students mainly in data collection/analysis, such as identifica-
tion (80%) and observation (75%). Other phases included data comparison (59%), 
extracting/synthesising data (45%), and summarising (50%), reflecting on (64%), 
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and sharing (63%) their findings. Less common phases were encouraging students to 
form their own questions (29%), designing research methods (23%), and selecting tools 
(20%). The most frequently used tools (Fig. 3, right) were mobile devices (75%), fol-
lowed by cameras (57%), spreadsheets (55%), and identification keys (45%). The least 
common options were desktop computers (23%), sensors (23%), and calculators (18%).

Most teachers had completed their CS activities (64%) at the time they responded 
to the survey. Two-thirds of the participants (66%) reported that they informally 
evaluated the impact of the activity on their students. Results from teacher evalua-
tion or reflection (Fig. 4) included better engagement with the course (75%), ongo-
ing engagement with science (45%), development of skills (45%), content knowl-
edge (23%), knowledge of scientific processes (21%), and agency (16%). Almost 
two-thirds (64%) mentioned that they had presented their CS activity findings at a 
student event/conference.

Interview Results

The interview data showed that the activities were conducted in different settings 
(online, blended, field-based, or a combination of these), on different CS platforms 
(e.g. iSpot, Zooniverse, and iNaturalist).

Teachers combined CS activities with additional activities that focused on 
improving student understanding of the nature of science, and scientific processes, 
and they even touched on socio-scientific issues:

“Students have very rich discussions about where the data, where the light pollu-
tion was concentrated, but also trying to get the kids to look very critically at data and 
thinking, ‘Well, why is the majority of the data concentrated in Europe, with some 
spread throughout other English-speaking countries? Why is there no data in China?’” 
(Activities, additional activities, T20, 35–44, female, primary school teacher).

Overall Interpretation

In this theme, teachers describe how they executed the CS activities with their stu-
dents. Overall, they explained the type and settings of the CS activities that they used, 
added that they employed some additional activities to better support learning within 
CS, and informed about external collaborations they may have had during the exe-
cution of the activity. Interestingly, teachers emphasised the use of existing projects 
with online elements (and especially mobile devices), the lack of funding and collab-
oration with scientists, the limited involvement of students in all aspects of research, 
and the positive effect of the CS activities on students’ engagement with the course.

Challenges

Survey Results

The survey responses exposed some of the challenges that teachers faced when 
engaging in CS activities with their students. Slightly over half of the survey 
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respondents (54%) mentioned finding time to organise and run the activity as their 
biggest challenge (Fig. 5). Other challenges related to the design of the activity to 
ensure learning is involved, selecting the right methods and instruments (38%), and 
finding resources to support learning around the CS activities (30%). Other chal-
lenges involved motivating and organising students (21%), maintaining the level of 
science involved in the activity (20%), and receiving support in analysing and mod-
elling the collected data (16%). Gaining school and parental permission (9%) and 
dealing with external factors, such as the remote location of their schools (5%) and 
weather that does not allow outdoor activities (4%), were only challenging for very 
few teachers. However, nearly all of the participants (89%) reported that they were 
already planning to further engage their students in CS.

Interview Results

The interview data, as opposed to the survey data, underlined the importance of 
maintaining both student and teacher motivation, the lack of resources, and the diffi-
culties in securing permission for the activities. Some of the further issues that were 
identified were dealing with students’ negative attitudes towards science, preparing 
students to understand that they are contributing to real science, and considering stu-
dents’ other priorities, such as exams:

“The problem is that they think it is something to have fun, they don’t think it is 
serious work! So, in the beginning, it is quite complicated because they say okay, 
we go into the laboratory with a computer or other things to make science, and they 
say it like a joke, but it is hard work.” (Challenges, student motivation, T22, 35–44, 
female, secondary science teacher).

The interviews also revealed challenges associated with initiating and 
sustaining teacher motivation. Teachers who had already engaged in CS 
activities mentioned having intrinsic motives (for example, being part of research 
initiatives). They, however, recognised that they sometimes found it difficult 
to maintain their own motivation and they failed to recruit other teachers for 
the activities. The main reasons for the lack of motivation that the teachers 
mentioned were the absence of benefits, such as the lack of support in activity 
design, funding, and collaborations:

“There was no financial incentive, or any incentive or benefits for the students or 
the school or myself, other than just being part of the research.” (Challenges, teacher 
motivation, T20, 35–44, female, primary school teacher).

Another challenge mentioned was bureaucratic procedures, such as parental per-
mission, school permission, and related paperwork, which required even more of the 
teacher’s time and interfered with the teacher’s motivation and the timeline of the CS 
activities:

“The school had to sign permission. We had the students, they also had to give 
permission to be part of the research. So, the researchers came in and observed the 
classroom in action, they talked to some of the students who’d returned permission 
slips from their parents saying they could do that.” (Challenges, permissions, T20, 
35–44, female, primary school teacher).
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Overall Interpretation

Difficulties in organising the CS activity and motivating students to participate were 
revealed as some of the major challenges. In particular, teachers reported a lack of 
time and support, and difficulties in designing and evaluating activities of scien-
tific value. Another important challenge, raised by those who had to gain school 
or parental permission, was the bureaucracy they face, which is even heavier if the 
CS activity is accompanied by an evaluation or a study investigating, for example, 
individual outcomes. These challenges were summarised in an overarching topic as 
aspects that work against the teachers’ motivation to engage in CS activities.

Recommendations

Survey Results

Motivating students was selected as the top recommendation (64%) for other teach-
ers who want to engage in CS activities. As explained earlier in the “Survey Results” 
section, teachers used a range of incentives to motivate their students to take part, 
such as choosing topics that students are interested in, using more collaborative 
teaching approaches, and organising collaboration and events. Motivating students 
was followed by using technology (46%), integrating role-playing activities (29%), 
seeking support via professional development opportunities (11%) and other col-
leagues (7%), and using board notes and mapping tools (5%).

Interview Results

Teachers’ recommendations for their colleagues, as identified in the interviews, were 
related to developing collaboration and supporting networks, balancing learning 
value and fun in science, and disseminating the activity outcomes.

In interviews, teachers also suggested that funds should be increased to cover 
their professional development, so that they can refine their engagement techniques 
and their knowledge of designing and evaluating CS activities. Collaboration among 
teachers, with other schools, universities and STEM centres, or via teacher networks 
(e.g. GLOBE) was also recommended as a way of receiving more support in imple-
menting CS activities:

“Every country has a GLOBE coordinator; you have to find the contact. Usually, 
every country has a local webpage or even this international webpage has the coun-
try coordinator’s contacts,  […] this person will help with everything this teacher 
needs for starting.” (Recommendations, collaboration and support, T21, 45–54, 
female, secondary science teacher).

Planning to overcome students’ negative attitudes towards science was suggested 
by interviewees as one of the first steps in the activity design and implementation. 
Teachers recommended conveying to students how much fun science can be but 
without losing the balance between learning gains and fun activities:
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“I would focus more on how science works. So, they understand that it is not just 
something to go into the laboratory that is fun only, it is really hard work. But at the 
same time, I would try and unpick what is actually interesting and fun in this topic 
overall” (Recommendations, value and enjoyment of science, T2, 35–44, male, sec-
ondary school biology teacher).

Finally, teachers recommended that the outcomes of the CS activities should be 
disseminated. Disseminating findings can involve presenting posters at student and 
teacher conferences, but also publishing scientific articles in academic journals and 
presenting at scientific conferences, in collaboration with scientists:

“It would be nice to try and get it published within the scientific community, 
rather than just keeping it at school level, but that’s the long-term dream. I’m much 
more likely to contribute towards something that’s at student level, either through a 
student conference or maybe a poster competition.” (Recommendations, Dissemina-
tion of findings, T18, 35–44, male, secondary science teacher).

Overall Interpretation

Teachers’ main recommendations for colleagues who would like to engage in CS 
activities involved developing collaborations with supporting networks and motivat-
ing students to participate. For greater activity support and success, they suggested 
using technology, role-playing, and board notes, but also an emphasis on the value 
and fun in CS. Furthermore, the dissemination of activities was suggested to moti-
vate students and teachers and contribute to the scientific community. Recommenda-
tions at a policy-level focused on receiving funding towards their professional devel-
opment for the use of CS in the classroom.

Discussion

Information about teachers’ experiences with CS can improve the understanding 
of how they act as intermediaries between CS and education and provide valuable 
insights into how they can be further supported in bringing authentic science into 
the classroom. The integration of survey and interview findings contributed to mak-
ing sense of the whole feedback and developing an overall interpretation of each 
topic, although there were some minor differences between the results from the two 
methods.

Summary and Reflections

Teachers stated that the main motivation to participate was interest in the topic (e.g. 
Rotman et al., 2014) and learning (e.g. Raddick et al., 2013), similar to the moti-
vation of other volunteers in CS projects. However, our study also revealed other 
distinctive types of motivation, such as using CS to bring novelty to teaching, for 
professional development, and to use mobiles and other technology with their stu-
dents. Our findings thus confirm previous research on teachers’ motivation for 
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engaging with CS, highlighting the importance of bringing novelty to their teaching 
practices, exploiting technology for student engagement (Aristeidou et  al., 2021), 
and engaging in hands-on experience (Doyle et  al., 2017). Previous findings also 
reported that research-active teachers have an increased sense of professional worth 
and self-belief (Rushton & Reiss, 2019). Our results, however, did not find altruistic 
motivation, such as a contribution to the community and science, to the same extent 
as other studies (e.g. Bracey, 2018).

Teachers motivated their students by promoting the students’ interest in CS activ-
ities, using engaging teaching approaches and technology, and collaborating with 
other stakeholders, such as scientists, parents, and the school community. These 
findings reflect the enthusiasm of both teachers (Aristeidou et al., 2021) and students 
(Rushton & Reiss, 2019) to become involved in real-world tasks and challenges. It 
is interesting to note how external drivers were used as engagement methods, with 
teachers liaising with external actors and attending events, field trips, and outdoor 
activities while framing the activities for students as doing science that helps sci-
entists. All these methods offered teachers a way to connect their lessons with real-
world issues and students’ everyday life experiences to achieve the intended partici-
pation and learning outcomes.

Teachers’ activities during participation in CS projects may reflect their prefer-
ences, their capacity, and their connections. For example, nearly all of this study’s 
teachers engaged in projects with online elements. As reported in previous research 
with teachers, this could be attributed to several factors. For instance, online pro-
jects are accessible to schools in different locations and to students of different ages 
(Aristeidou et al., 2021); a further factor could be that people generally participate 
where they can easily access such activities (Pocock et al., 2021) or it could be due 
to young people’s preference for tools with displays when engaging with science 
(Cairns et al., 2021). The participation pattern described by teachers matches that of 
contributory CS project types, which are the most common types of CS projects, in 
which participants are generally only involved in data collection (Smith et al., 2017). 
Teachers involved students mainly in such data-collection activities, such as making 
observations, instead of engaging them in activities of higher inquiry levels (such as 
forming their own questions or designing their own methods). An explanation for 
this might be the limited number of CS projects that allow, but also support, oppor-
tunities for co-creation and collaboration in most or all aspects of the research. This 
lack of support may be more acute when teachers coordinate the CS project without 
any external help from scientists and researchers. In response to this lack of bottom-
up support, several platforms are currently being developed with the aim of support-
ing citizen-led research; an example is the nQuire platform (https://​nquire.​org.​uk/).

According to teachers’ reports, the primary outcomes of this contributory par-
ticipation involved better engagement in the classroom, followed by increased 
engagement with science and science skills development. Other learning-related 
outcomes, such as content knowledge, scientific processes, and agency, were also 
reported, but to a smaller extent. Overall, this finding substantiates findings from 
classroom-based CS research studies on students’ learning (e.g. Castagneyrol et al., 
2020; Kelemen-Finan et al., 2018). It, however, also reflects what outcomes teachers 
were most interested in achieving (as opposed to researchers), such as engagement 

https://nquire.org.uk/
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in the classroom. Further, it is essential to note that most of the teachers selected CS 
activities aligned to the curriculum and developed additional activities to support 
students’ learning and understanding of the scientific topics.

The teachers’ efforts as intermediaries between CS and formal education were 
mostly not accompanied by external funding, support, or collaboration with scien-
tists/researchers. This lack of support was evident in their self-reports and may have 
implications for students’ self-trust in collecting reliable data (UC Davis Centre 
for Community and Citizen Science, 2018), as there is an observed positive asso-
ciation between sustained engagement with project scientists and students’ continu-
ous interest and participation in the project. The most significant challenges they 
reported were finding the time to organise the activity, developing the right methods 
and instruments, and finding resources. Concurrently, teachers occasionally strug-
gled to maintain students’ and their own motivation to participate in CS. To address 
the lack of students’ motivation, teachers’ recommendations highlight the impor-
tance of technology and teaching approaches. Concerning teachers’ motivation, their 
advice to other teachers was to look for professional development opportunities and 
to engage in collaborations with other teachers and scientists. Despite the challenges 
they faced, most survey respondents reported that they already had plans to further 
engage their students in CS soon.

Implications for Teachers and Citizen Science Researchers

This understanding of the motivation and experiences of teachers who act as inter-
mediaries between CS and formal education has important implications for profes-
sional development designers, CS education researchers and designers, and teachers 
who are interested in engaging students in CS. First, teachers recommend profes-
sional development in formal education to support their CS teaching practice. These 
initiatives should provide teachers with (a) an understanding of CS as a concept, (b) 
guidelines and support on how to implement CS activities in their classroom (Lorke 
et al., 2019), and (c) a sense of collegiality and an experience with an active profes-
sional community of practice (Pop et al., 2010). Such capacity building could form 
the first step towards implementing CS effectively in classrooms. It could address 
many challenges the teachers reported in our study, such as how to align the activ-
ity to the curriculum or how to design methods and instruments. Another means of 
support could be the development of a mentoring model among teachers in CS to 
address practical difficulties that arise during the implementation of such innovative 
classroom practices (see Mandrikas et al., 2021). Second, CS educational research-
ers could support teachers’ efforts by developing repositories that catalogue CS pro-
jects, activities, and instruments and other resources that can be searched based on 
the curriculum aim that each one may serve. In this way, teachers’ additional effort 
would be acknowledged and reduced as much as possible. Third, CS designers could 
support teachers’ efforts by recognising their motivation to bring novelty into their 
teaching and to develop professionally and, thus, by formulating relevant retention 
and recruitment strategies. For example, CS designers could include descriptions 
of their project activities in the abovementioned repositories, in which they inform 
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teachers about how to engage and share resources with them in the project. Finally, 
teachers who want to conduct CS activities with their students might benefit from 
their colleagues’ recommendations in this study, such as the recommendations about 
ways to motivate their students and support themselves. The recommended actions 
could eventually equip teachers with the necessary motivation, confidence, knowl-
edge, and resources and, thereby, contribute to the successful integration of CS into 
school classrooms.

Limitations

The present exploratory study has shed light on teachers’ experience in class-
room-based CS of which we currently have limited knowledge, although CS has 
been increasingly used in school classrooms. The limited number of teachers who 
have already experienced CS, in combination with their limited available time, 
allowed a rather small number of participants. Teachers’ insights facilitated our 
understanding of how to engage and better support them in classroom-based CS 
activities. However, given the convenience sampling method used in this study, 
the results should be interpreted with caution, as they are not location-based or 
focused on a particular schooling context. Future large-scale studies could vali-
date this study’s findings and allow comparisons of different school types and 
schooling context to propose more location and context-specific recommenda-
tions. For example, to explore teachers’ professional motivation with respect to 
their local curriculum context and demands.

Conclusions

This study explored the motivation and experiences of teachers who involved their 
students in CS activities. The findings of this study indicate that teachers experi-
enced the benefits that CS can bring to their teaching practices and students’ learn-
ing at first hand. However, they did not feel supported adapting the activity for class-
room learning purposes. We are confident that our research will serve as a base for 
further research on how to embed CS in the classroom and create professional devel-
opment initiatives and supporting networks for teachers who want to engage in CS 
activities. We also hope other teachers will be inspired to consider implementing CS 
in their classrooms based on their colleagues’ experiences as detailed in this study.

Supplementary Information  The online version contains supplementary material available at https://​doi.​
org/​10.​1007/​s10763-​022-​10340-z.

Acknowledgements  We want to thank the participants in our research study. Without their input, this 
research would not have been possible. We also thank Dr Josep Perelló and the OpenSystems team who 
translated the survey questions into Spanish and Catalan, Gráinne Newcombe for language editing, and 
all those who helped us reach our participants. We would also like to note that Dr Julia Lorke’s input is 
supported by a STEM Didactics fellowship funded by the Deutsche Telekom Stiftung and the Leibniz 
Institute for Science and Mathematics Education.

https://doi.org/10.1007/s10763-022-10340-z
https://doi.org/10.1007/s10763-022-10340-z


	 M. Aristeidou et al.

1 3

Author Contribution  Conceptualization: Maria Aristeidou; data curation: Maria Aristeidou; methodol-
ogy: Maria Aristeidou; formal analysis and investigation: Maria Aristeidou, Nashwa Ismail; validation: 
Julia Lorke; writing—original draft: Maria Aristeidou, Julia Lorke; writing—review and editing: Maria 
Aristeidou, Julia Lorke, Nashwa Ismail; funding acquisition: Maria Aristeidou.

Funding  This work was supported by a Santander Research and Scholarship Award. Any opinions, find-
ings, and conclusions or recommendations expressed in this material are those of the authors and do not 
necessarily reflect the views of the funders.

Data Availability  Not applicable.

Code Availability  Not applicable.

Declarations 

Ethics Approval  The current study has been reviewed by, and received a favourable opinion, from The 
Open University Human Research Ethics Committee (reference number: HREC/3378/Aristeidou), http://​
www.​open.​ac.​uk/​resea​rch/​ethics/.

Consent to Participate  Informed consent to participate in the study was obtained from participants.

Consent for Publication  Informed consent from individuals to publish their data was obtained.

Conflict of Interest  The authors declare no competing interests.

Open Access  This article is licensed under a Creative Commons Attribution 4.0 International License, 
which permits use, sharing, adaptation, distribution and reproduction in any medium or format, as long as 
you give appropriate credit to the original author(s) and the source, provide a link to the Creative Com-
mons licence, and indicate if changes were made. The images or other third party material in this article 
are included in the article’s Creative Commons licence, unless indicated otherwise in a credit line to the 
material. If material is not included in the article’s Creative Commons licence and your intended use is 
not permitted by statutory regulation or exceeds the permitted use, you will need to obtain permission 
directly from the copyright holder. To view a copy of this licence, visit http://​creat​iveco​mmons.​org/​licen​
ses/​by/4.​0/.

References 

Aristeidou, M. & Herodotou, C. (2020). A systematic review of effects on learning and scientific literacy. 
Citizen Science: Theory and Practice, 5(1), 11. https://​doi.​org/​10.​5334/​cstp.​224

Aristeidou, M., Ferguson, R., Perryman, L-A. & Tegama, N. (2021). The roles and value of Citizen Sci-
ence: perceptions of professional educators enrolled on a postgraduate course. Citizen Science: The-
ory and practice, 6(1), 24. https://​doi.​org/​10.​5334/​cstp.​421

Azungah, T. (2018). Qualitative research: Deductive and inductive approaches to data analysis. Qualita-
tive Research Journal, 18(4), 383–400. https://​doi.​org/​10.​1108/​QRJ-D-​18-​00035

Ballard, H. L., Dixon, C. G., & Harris, E. M. (2017). Youth-focused citizen science: Examining the role 
of environmental science learning and agency for conservation. Biological Conservation, 208, 
65–75. https://​doi.​org/​10.​1016/j.​biocon.​2016.​05.​024

Bela, G., Peltola, T., Young, J. C., Balázs, B., Arpin, I., Pataki, G., Hauck, J., Kelemen, E., Koppero-
inen, L., Van Herzele, A., Keune, H., Hecker, S., Suškevičs, M., Roy, H. E., Itkonen, P., Külvik, M., 
László, M., Basnou, C., Pino, J., & Bonn, A. (2016). Learning and the transformative potential of 
citizen science. Conservation Biology, 30(5), 990–999. https://​doi.​org/​10.​1111/​cobi.​12762

Bonney, R., Cooper, C. B., Dickinson, J., Kelling, S., Phillips, T., Rosenberg, K. V., & Shirk, J. (2009). 
Citizen science: A developing tool for expanding science knowledge and scientific literacy. BioSci-
ence, 59(11), 977–984. https://​doi.​org/​10.​1525/​bio.​2009.​59.​11.9

http://www.open.ac.uk/research/ethics/
http://www.open.ac.uk/research/ethics/
http://creativecommons.org/licenses/by/4.0/
http://creativecommons.org/licenses/by/4.0/
https://doi.org/10.5334/cstp.224
https://doi.org/10.5334/cstp.421
https://doi.org/10.1108/QRJ-D-18-00035
https://doi.org/10.1016/j.biocon.2016.05.024
https://doi.org/10.1111/cobi.12762
https://doi.org/10.1525/bio.2009.59.11.9


1 3

Citizen Science: Schoolteachers’ Motivation, Experiences,…

Bracey, G. (2018). Teaching with citizen science: An exploratory study of teachers’ motivations & per-
ceptions (Doctoral dissertation), University of Missouri, St. Louis. Retrieved from https://​irl.​umsl.​
edu/​disse​rtati​on

Braun, V., & Clarke, V. (2006). Using thematic analysis in psychology. Qualitative Research in Psychol-
ogy, 3(2), 77–101.

Braun, V., Clarke, V., & Weate, P. (2016). Using thematic analysis in sport and exercise research. In B. 
Smith & A. C. Sparkes (Eds.), Routledge handbook of qualitative research in sport and exercise (pp. 
191–205). Routledge.

Cairns, D., Dickson, M., & McMinn, M. (2021). “Feeling like a scientist”: Factors affecting students’ 
selections of technology tools in the science classroom. Journal of Science Education and Technol-
ogy, 30, 766–776. https://​doi.​org/​10.​1007/​s10956-​021-​09917-0

Castagneyrol, B., Valdés-Correcher, E., Bourdin, A., Barbaro, L., Bouriaud, O., Branco, M., Centenaro, 
G., Csóka, G., Duduman, M.-L., Dulaurent, A.-M., Eötvös, C. B., Faticov, M., Ferrante, M., Fürjes-
Mikó, Á., Galmán, A., Gossner, M. M., Harvey, D., Howe, A. G., Kaennel-Dobbertin, M., … Tack, 
A. J. M. (2020). Can school children support ecological research? Lessons from the Oak Body-
guard; Citizen science project. Citizen Science: Theory and Practice, 5(1), 10. https://​doi.​org/​10.​
5334/​cstp.​267

Creswell, J. W., Plano Clark, V. L., Gutmann, M., & Hanson, W. (2003). Advanced mixed methods 
research designs. In A. Tashakkori & C. Teddlie (Eds.),Handbook ofmixed methods in social and 
behavioral research(pp. 209–240). Sage.

Doyle, C., Anderson, D., & Boucher, M. (2017). What is online citizen science anyway? An educational 
perspective. Retrieved from https://​arxiv.​org/​pdf/​1805.​00441.​pdf

Elo, S., & Kyngäs, H. (2008). The qualitative content analysis process. Leading Global Nursing Research. 
Journal of Advanced Nursing, 62(1), 107–115. https://​doi.​org/​10.​1111/j.​1365-​2648.​2007.​04569.x

Everitt, B. S., & Skrondal, A. (2010). The Cambridge dictionary of statistics. Cambridge University 
Press.

Fazio, X., & Karrow, D. D. (2015). The commonplaces of schooling and citizen science. In M. P. Mueller 
& D. J. Tippins (Eds.), EcoJustice, citizen science and youth activism:Situated tensions for science 
education (pp. 179–191). Springer. https://​doi.​org/​10.​1007/​978-3-​319-​11608-2_​11

Haklay, M., Fraisl, D., Greshake Tzovaras, B., Hecker, S., Gold, M., Hager, G., Ceccaroni, L., Kieslinger, 
B., Wehn, U., Woods, S., Nold, C., Balazs, B., Mazzonetto, M., Rüfenacht, S., Shanley, L., Wagen-
knecht, K., Motion, A., Sforzi, A., Riemenschneider, D., . . . Vohland, K. (2020). Contours of citizen 
science: a vignette study. Preprint. Published. https://​doi.​org/​10.​31235/​osf.​io/​6u2ky

Harlin, J., Kloetzer, L., Patton, D., & Leonhard, C. (2018). Turning students into citizen scientists. In S. 
Hecker, M. Haklay, A. Bowser, Z. Makuch, J. Vogel, & A. Bonn (Eds.), Citizen science. Innovation 
in open science, society and policy (pp. 410–428). UCL Press.

Harris, E. M., & Ballard, H. L. (2021). Examining student environmental science agency across school 
science contexts. Journal of Research in Science Teaching, 58(6), 906–934. https://​doi.​org/​10.​1002/​
tea.​21685

Hecker, S., Haklay, M., Bowser, A., Makuch, Z., Vogel, J., & Bonn, A. (2018). ‘Innovation in open sci-
ence, society and policy — setting the agenda for citizen science’. In S. Hecker, M. Haklay, A. 
Bowser, Z. Makuch, J. Vogel, & A. Bonn (Eds.), Citizen science. Innovation in open science, society 
and policy (pp. 1–23). UCL Press.

Jenkins, L. L. (2011). Using citizen science beyond teaching science content: A strategy for making sci-
ence relevant to students’ lives. Cultural Studies of Science Education, 6(2), 501–508. https://​doi.​
org/​10.​1007/​s11422-​010-​9304-4

Jordan, R. C., Gray, S. A., Howe, D. V., Brooks, W. R., & Ehrenfeld, J. G. (2011). Knowledge gain and 
behavioral change in citizen-science programs. Conservation Biology, 25(6), 1148–1154. https://​
doi.​org/​10.​1111/j.​1523-​1739.​2011.​01745.x

Kelemen-Finan, J., & Dedova, I. (2014). Vermittlung von Artenkenntnis im Schulunterricht. Ergebnisse 
einer Befragung von Lehrpersonal in Österreich und bildungspolitische Relevanz. Naturschutz und 
Landschaftsplanung, 46(7), 219–225.

Kelemen-Finan, J., Scheuch, M., & Winter, S. (2018). Contributions from citizen science to science edu-
cation: An examination of a biodiversity citizen science project with schools in Central Europe. 
International Journal of Science Education, 40(17), 2078–2098. https://​doi.​org/​10.​1080/​09500​693.​
2018.​15204​05

Kloetzer L., Lorke J., Roche J., Golumbic Y., Winter S., & Jõgeva A. (2021). Learning in citizen science. 
In K. Vohland, A. Land-Zandstra, L. Ceccaroni, R. Lemmens, J. Perelló, M. Ponti, R. Samson, & K. 

https://irl.umsl.edu/dissertation
https://irl.umsl.edu/dissertation
https://doi.org/10.1007/s10956-021-09917-0
https://doi.org/10.5334/cstp.267
https://doi.org/10.5334/cstp.267
https://arxiv.org/pdf/1805.00441.pdf
https://doi.org/10.1111/j.1365-2648.2007.04569.x
https://doi.org/10.1007/978-3-319-11608-2_11
https://doi.org/10.31235/osf.io/6u2ky
https://doi.org/10.1002/tea.21685
https://doi.org/10.1002/tea.21685
https://doi.org/10.1007/s11422-010-9304-4
https://doi.org/10.1007/s11422-010-9304-4
https://doi.org/10.1111/j.1523-1739.2011.01745.x
https://doi.org/10.1111/j.1523-1739.2011.01745.x
https://doi.org/10.1080/09500693.2018.1520405
https://doi.org/10.1080/09500693.2018.1520405


	 M. Aristeidou et al.

1 3

Wagenknecht (Eds.), The science of citizen science (pp. 283–308). Springer. https://​doi.​org/​10.​1007/​
978303058278​4_​15

Krippendorff, K. (1980). Content analysis: An introduction to its methodology. Sage Publications.
Levine, D. (2014). Even you can learn statistics and analytics: An easy to understand guide to statistics 

and analytics (3rd ed). Pearson FT Press.
Lorke, J., Golumbic, Y. N., Ramjan, C., & Atias, O. (2019). Training needs and recommendations for 

Citizen Science participants, facilitators and designers. COST Action 15212.
Maass, K., Sorge, S., Romero-Ariza, M., Hesse, A., & Straser, O. (2022). Promoting active citizenship in 

mathematics and science teaching. International Journal of Science and Mathematics Education, 
20(4), 727–746.

Makuch, K. & Aczel, M. (2018). Children and citizen science. In S. Hecker, M. Haklay, A. Bowser, Z. 
Makuch, J. Vogel, & A. Bonn (Eds.), Citizen science. Innovation in open science, society and policy 
(pp. 391–409). UCL Press.

Mandrikas, A., Michailidi, E., & Stavrou, D. (2021). In-service teachers’ needs and mentor’s prac-
tices in applying a teaching–learning sequence on nanotechnology and plastics in primary edu-
cation. Journal of Science Education and Technology, 30, 630–641. https://​doi.​org/​10.​1007/​
s10956-​021-​09908-1

Miles, M. B., & Huberman, A. M. (1994). Qualitative data analysis: An expanded sourcebook (2nd ed.). 
Sage Publications, Inc.

Morgan, D. L. (1993). Qualitative content analysis: A guide to paths not taken. Qualitative Health 
Research, 3(1), 112–121. https://​doi.​org/​10.​1177/​10497​32393​00300​107

National Academies of Sciences, Engineering, and Medicine. (2018). Learning through citizen science: 
Enhancing opportunities by design. The National Academies Press. https://​doi.​org/​10.​17226/​25183

Peter, M., Diekötter, T., & Kremer, K. (2019). Participant outcomes of biodiversity citizen science pro-
jects: A systematic literature review. Sustainability, 11, 2780. https://​doi.​org/​10.​3390/​su111​02780

Phillips, T., Porticella, N., Constas, M., & Bonney, R. (2018). A framework for articulating and measur-
ing individual learning outcomes from participation in citizen science. Citizen Science: Theory and 
Practice, 3(2), 3. https://​doi.​org/​10.​5334/​cstp.​126

Pocock, M., Mancini, F., Harrower, C., & August, T. (2021). Patterns of participation in field-based citi-
zen science: Recruitment, retention, contribution inequality and spatial bias in 42 diverse projects. 
Paper presented at the CitSci Virtual Conference 2021: Local, Global, Connected.

Pop, M. M., Dixon, P., & Grove, C. M. (2010). Research experiences for teachers (RET): Motivation, 
expectations, and changes to teaching practices due to professional program involvement. Journal of 
Science Teacher Education, 21(2), 127–147. https://​doi.​org/​10.​1007/​s10972-​009-​9167-2

Raddick, J. M., Bracey, G., Gay, P. L., Lintott, C. J., Cardamone, C., Murray, P., Schawinski, K., Szalay, 
A. S., & Vandenberg, J. (2013). Galaxy zoo: Motivations of citizen scientists. Astronomy Education 
Review, 12(1), 1–41. https://​doi.​org/​10.​3847/​AER20​11021

Robinson, J. A., Kocman, D., Speyer, O., & Gerasopoulos, E. (2021). Meeting volunteer expectations — 
a review of volunteer motivations in citizen science and best practices for their retention through 
implementation of functional features in CS tools. Journal of Environmental Planning and Manage-
ment, 64(12), 2089–2113. https://​doi.​org/​10.​1080/​09640​568.​2020.​18535​07

Roche, J., Bell, L., Galvão, C., Golumbic, Y. N., Kloetzer, L., Knoben, N., Laakso, M., Lorke, J., Man-
nion, G., Massetti, L., Mauchline, A., Pata, K., Andy Ruck, A., Taraba, P., & Silvia Winter, S. 
(2020). Citizen science, education, and learning: Challenges and opportunities. Frontiers in Sociol-
ogy, 5, Article 613814. https://​doi.​org/​10.​3389/​fsoc.​2020.​613814

Rotman, D., Hammock, J., Preece, J., Hansen, D., Boston, C., Bowser, A., & He, Y. (2014). Motivations 
affecting initial and long-term participation in citizen science projects in three countries. In IConfer-
ence 2014 Proceedings (pp. 110–124). iSchools https://​doi.​org/​10.​9776/​14054

Rushton, E. A. C., & Reiss, M. J. (2019). From science teacher to ‘teacher scientist’: Exploring the expe-
riences of research-active science teachers in the UK. International Journal of Science Education, 
41(11), 1541–1561. https://​doi.​org/​10.​1080/​09500​693.​2019.​16156​56

Scheuch, M., Panhuber, T., Winter, S., Kelemen-Finan, J., Bardy-Durchhalter, M., & Kapelari, S. (2018). 
Butterflies & wild bees: Biology teachers’ PCK development through citizenscience.Journal of Bio-
logical Education, 52(1), 79–88. https://​doi.​org/​10.​1080/​00219​266.​2017.​14055​30

Shirk, J. L., Ballard, H. L., Wilderman, C. C., Phillips, T., Wiggins, A., Jordan, R., McCallie, E., 
Minarchek, M., Lewenstein, B. V., Krasny, M. E., & Bonney, R. (2012). Public participation in sci-
entific research: A framework for deliberate design. Ecology and Society, 17(2), Article 29. https://​
doi.​org/​10.​5751/​es-​04705-​170229

https://doi.org/10.1007/978­3­030­58278­4_15
https://doi.org/10.1007/978­3­030­58278­4_15
https://doi.org/10.1007/s10956-021-09908-1
https://doi.org/10.1007/s10956-021-09908-1
https://doi.org/10.1177/104973239300300107
https://doi.org/10.17226/25183
https://doi.org/10.3390/su11102780
https://doi.org/10.5334/cstp.126
https://doi.org/10.1007/s10972-009-9167-2
https://doi.org/10.3847/AER2011021
https://doi.org/10.1080/09640568.2020.1853507
https://doi.org/10.3389/fsoc.2020.613814
https://doi.org/10.9776/14054
https://doi.org/10.1080/09500693.2019.1615656
https://doi.org/10.1080/00219266.2017.1405530
https://doi.org/10.5751/es-04705-170229
https://doi.org/10.5751/es-04705-170229


1 3

Citizen Science: Schoolteachers’ Motivation, Experiences,…

Smith, E., Parks, S., Gunashekar, S., Lichten, C., Knack, A., & Manville, C. (2017). Perspective Open 
Science: The citizen’s role and contribution to research. RAND Europe. Retrieved May 3, 2021 
from http://​www.​rand.​org/t/​PE246

UC Davis Center for Community and Citizen Science. (2018). Tracking sage grouse: in the field and 
online. Retrieved November 19, 2021, from https://​educa​tion.​ucdav​is.​edu/​sites/​main/​files/​ccs_​yccs_​
case_​study_​sage_​grouse_​final.​pdf

United Nations Environmental Programme (UNEP). (2019). The untapped potential of citizen science to 
track progress on the Sustainable Development Goals. Retrieved July 27, 2022, from https://​www.​
unep.​org/​news-​and-​stori​es/​story/​untap​ped-​poten​tial-​citiz​en-​scien​ce-​track-​progr​ess-​susta​inable-​
devel​opment

Wallace, D., & Bodzin, A. (2017). Developing scientific citizenship identity using mobile learning and 
authentic practice. The Electronic Journal for Research in Science & Mathematics Education, 
21(6), 46–71.

Wiggins, A., & Crowston, K. (2014). Surveying the citizen science landscape. Published. https://​doi.​org/​
10.​5210/​fm.​v20i1.​5520

Zoellick, B., Nelson, S. J., & Schauffler, M. (2012). Participatory science and education: Bringing both 
views into focus. Frontiers in Ecology and the Environment, 10(6), 310–313. https://​doi.​org/​10.​
1890/​110277

http://www.rand.org/t/PE246
https://education.ucdavis.edu/sites/main/files/ccs_yccs_case_study_sage_grouse_final.pdf
https://education.ucdavis.edu/sites/main/files/ccs_yccs_case_study_sage_grouse_final.pdf
https://www.unep.org/news-and-stories/story/untapped-potential-citizen-science-track-progress-sustainable-development
https://www.unep.org/news-and-stories/story/untapped-potential-citizen-science-track-progress-sustainable-development
https://www.unep.org/news-and-stories/story/untapped-potential-citizen-science-track-progress-sustainable-development
https://doi.org/10.5210/fm.v20i1.5520
https://doi.org/10.5210/fm.v20i1.5520
https://doi.org/10.1890/110277
https://doi.org/10.1890/110277

	Citizen Science: Schoolteachers’ Motivation, Experiences, and Recommendations
	Abstract 
	Introduction 
	Literature Review
	Citizen Science Learning Outcomes in Students
	Effects of Citizen Science Participation on Teachers
	Challenges and Opportunities—Teachers’ Perspectives on Citizen Science

	Methodology
	Participants and Recruitment
	Study Design
	Survey
	Semi-structured Interviews
	Participants

	Results
	Motivation
	Survey Results
	Interview Results
	Overall Interpretation

	Engagement Techniques
	Survey Results
	Interview Results
	Overall Interpretation

	Activities
	Survey Results
	Interview Results
	Overall Interpretation

	Challenges
	Survey Results
	Interview Results
	Overall Interpretation

	Recommendations
	Survey Results
	Interview Results
	Overall Interpretation


	Discussion
	Summary and Reflections
	Implications for Teachers and Citizen Science Researchers
	Limitations

	Conclusions
	Acknowledgements 
	References


