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ABSTRACT 

Rulia Septami, (2023): The Effect of Teaching Techniques (Role-Play-

Repetition) and Speaking Anxiety on Students’ 

Speaking Ability at MA Nurul Islam Kampung 

Baru. 

The objective of this research were to find out whether there is significant 

difference in speaking ability taught by role-play and taught by repetition, to find 

out whether any significant difference in speaking ability between the high level 

anxiety students taught by using role-play and taught by repetition, to find out 

whether any significant difference in speaking ability between the low level 

anxiety students taught by role play and taught by repetition and to find out 

whether any significant interactional effect between teaching techniques and 

speaking anxiety on students’ speaking ability. This research was experimental 

research in the form of factorial design 2x2 post-test only. The population of the 

research was the eleventh grade at MA Nurul Islam Kampung Baru consisting of 

three classes (XI IPA 1, XI IPA2, XI IPS). In order to take the sample of the 

research cluster sampling technique was used. It has been selected 34 students 

which consist of two classes, XI IPA 1and XI IPA 2 as the sample of the research. 

In collecting the data speaking test was conducted in both classes after giving 

treatments in six meeting. The data were analyzed by using by parametric test 

since the assumption of normally distributed. However, the data interpreted by 

using Two-ways anova. Finally, the results of that analyzed were, there was a 

significant difference in speaking score taught by role-play and taught by 

repetition, There was a significant difference in speaking ability between the high 

level anxiety students taught by role play and taught by repetition, There was 

significant difference in speaking ability between the low level anxiety students 

taught by role play and taught by repetition, and There was no significant 

interactional effect between teaching techniques and speaking anxiety on speaking 

ability. 

Key words: Role-play technique, Repetition technique, Speaking Anxiety, 

Speaking Ability 



ABSTRAK 

Rulia Septami, (2023): Pengaruh dari teknik pembelajaran (Role-play dan 

Repetition) dan Kecemasan berbicara terhadap 

Kemampuan berbicara siswa pada MA Nurul Islam 

Kampung Baru 

Tujuan dari penelitian ini adalah untuk mengetahui apakah ada perbedaan 

yang signifikan dalam kemampuan berbicara yang diajarkan dengan role-play dan 

diajarkan dengan repetition, untuk mengetahui apakah ada perbedaan yang 

signifikan dalam kemampuan berbicara antara kecemasan tingkat tinggi siswa 

yang diajarkan dengan menggunakan role-play dan diajarkan dengan repetition, 

untuk mengetahui apakah ada perbedaan yang signifikan dalam kemampuan 

berbicara antara tingkat kecemasan rendah siswa yang diajarkan dengan role-play 

dan diajarkan dengan repetition dan untuk mengetahui apakah ada pengaruh 

interaksional yang signifikan antara teknik pengajaran dan kecemasan berbicara 

terhadap kemampuan berbicara siswa. Penelitian ini merupakan penelitian 

eksperimen dengan desain faktorial 2x2, post-test saja. Populasi penelitian ini 

adalah kelas XI MA Nurul Islam Kampung Baru yang terdiri dari tiga kelas (XI 

IPA 1, XI IPA2, XI IPS). Untuk pengambilan sampel digunakan teknik cluster 

sampling. Telah dipilih 34 siswa yang terdiri dari dua kelas, XI IPA 1 dan XI IPA 

2 sebagai sampel penelitian. Dalam pengumpulan data tes berbicara dilakukan 

pada kedua kelas setelah diberikan perlakuan selama enam kali pertemuan. Data 

dianalisis dengan menggunakan uji parametrik karena asumsi data berdistribusi 

normal. Namun, data tersebut diinterpretasikan dengan menggunakan Two-ways 

anova. Akhirnya, hasil data yang dianalisis adalah, ada perbedaan yang signifikan 

skor berbicara yang diajarkan dengan permainan peran dan yang diajarkan dengan 

pengulangan, ada perbedaan yang signifikan dalam kemampuan berbicara antara 

tingkat kecemasan tinggi siswa yang diajarkan dengan permainan peran dan yang 

diajarkan dengan pengulangan, terdapat perbedaan yang signifikan dalam 

kemampuan berbicara antara tingkat kecemasan rendah siswa yang diajarkan 

dengan role play dan yang diajarkan dengan pengulangan, dan tidak terdapat 

pengaruh interaksional yang signifikan antara teknik mengajar dan kecemasan 

berbicara terhadap kemampuan berbicara. 

Kata kunci: Teknik role-play, Teknik repetition, Kecemasan Berbicara, 

Kemampuan Berbicara 

 

 



 

 

  ملخص 
ارة  مه   لى دث ع م (لعب الأدوار والتكرار) والقلق على التح ي تعل   ة تقني تأثير  ):  ٢٠٢٣، ( سبتامي   يا ل رو 

 الثانوية الإسلامية كامبونج بارو م  لاس نور الإ رسة  د م في    لتلاميذ ل كلام  ال 

يتم تدريسها من خلال   مهارة الكلامالهدف من هذا البحث هو معرفة ما إذا كان هناك فرق كبير في  
بين   مهارة الكلاملمعرفة ما إذا كان هناك فرق كبير في  ،لعب الأدوار ويتم تدريسها عن طريق التكرار

 ،القلقين ذوي المستوى العالي الذين يتم تدريسهم من قبل لعب الأدوار والتدريس مع التكرار  التلاميذ 
ذوي مستوى القلق المنخفض الذين   التلاميذ بين    مهارة الكلاملمعرفة ما إذا كان هناك فرق كبير في  

هناك تأثير تفاعلي   يتم تدريسهم من خلال لعب الأدوار ويتم تدريسهم بالتكرار ومعرفة ما إذا كان
. هذا البحث هو بحث تجريبي لتلاميذ لكلام  الارة  مهالتدريس وقلق التحدث على    ةكبير بين تقني

رسة دمفي    ١١الصف  عبارة عن    هذا البحث مجتمع  فقط.    ي بعد الالاختبار  ب  ٢×٢عاملي  بتصميم  
باروم  لاسنور الإ ، ١  طبيعيةال العلوم    ١١(صفوف  من ثلاث    تكون وي  الثانوية الإسلامية كامبونج 

العيناتجتماعيةالا   للعلوم  ١١و،  ٢  طبيعيةالالعلوم    ١١و العينات   ،). لأخذ  أخذ  تقنية  تستخدم 
العلوم   ١١و  ١  طبيعيةالالعلوم    ١١  ، تم اختيارصفينيتكونون من  تلميذا    ٣٤  ار  يتم اخت  العنقودية.

تم إجراء اختبار التحدث في كلا الفصلين بعد تلقي   ،بحث. عند جمع البياناتال  ةكعين٢  طبيعيةال
لأنه كان من المفترض أن يتم العلاج لستة اجتماعات. تم تحليل البيانات باستخدام اختبار حدودي 

نتائج   ،. أخيراًاتجاهينتابين  يتم تفسير البيانات باستخدام    ، توزيع البيانات بشكل طبيعي. ومع ذلك
كان هناك اختلاف كبير في درجات التحدث التي تم تدريسها باستخدام   ،البيانات التي تم تحليلها

 التلاميذ بين    مهارة الكلاموكان هناك اختلاف كبير في    ،رارالتي تم تدريسها مع التكو لعب الأدوار  
  ، مع التكرار  الذين تم تعليمهم بلعب الأدوار وأولئك الذين تم تدريسهمعالي  ذوي مستوى القلق ال 

الذين تم تدريسهم   التلاميذ لدى  ض  نخفالممستوى القلق  بين    مهارة الكلامكان هناك فرق كبير في  
ولم يكن هناك تأثير تفاعلي كبير بين   ،دوار وأولئك الذين تم تدريسهم بالتكرارعن طريق لعب الأ

  .مهارة الكلامأسلوب التدريس وقلق التحدث على  

    مهارة الكلام   ، قلق التحدث   ، التكرار تقنية    ، لعب الأدوار تقنية  :  الأساسية الكلمات  

  



 

 

CHAPTER I 

INTRODUCTION 

 

A. Background of the Problem 

 

Speaking is one of productive skills that need to be mastered by the 

learner in learning language. The mastery of speaking becomes main goal in 

learning foreign language. It is proven by many EFL learners want to be able 

to use and communicate use the target language fluently. In line with the idea 

above Richards and Renandya (2002) informed that a large percentage of the 

learners who learns the language in the worlds is aimed to develop their 

proficiency in speaking. Thus, it can be claimed the successful of learning 

foreign language is when the learners master the speaking skill. 

It is also supported by Hanifa (2018), mastering speaking skill is the 

most important aspect that need to be achieved in learning language if it 

compares with other language skill. It is important for the learners who learn 

the language to communicate in the target language. 

The importance of speaking also indicated in 2013 curriculum, 

producing oral and written text accurately and fluently is one of the 

competencies that must be achieved by the learners in the 2013 curriculum. 

For the speaking skills the learners are expected to have the communication 

competence of interpersonal, transactional, and functional discourse by using 

oral and written text (Department of National Education, 2013). It is clear that 

speaking skill is important to be mastered and developed by students in 

language learning. 
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However, speaking skill considered as the most difficult skill by the 

students particularly for the EFL learners who have limited chance to speak 

English outside the classroom due to the environment does not support. It is 

not an easy matter to do. Mogrovejo and Ayabaca (2013) said that speaking is 

a complex skill to be developed by students due to of some factors such as 

pronunciation, lack vocabulary, grammar structure, or just simply because 

some students are not motivated to learn it. 

Other factors also indicated by Brown (2001), one of affective factor 

which becomes the major obstacle that must be solved in speaking is anxiety. 

Students are afraid to speak and they are not motivated to speak. It has 

negative effect on students’ achievement, the anxiety effect on the student’s 

motivation or their willingness to speak, students with anxiety will be passive 

in speaking. 

However, in other cases anxiety may have positive impact. According to 

Aguila and Harjanto (2016), anxiety may either have negative or positive 

impact on one’s learning process. Anxiety can increase student’s motivation 

due to feeling of pressure. In EFL cases the students who have anxiety will be 

motivated to learn more than the students who have not anxiety, if the students 

feel pressure they will learn more and practice more to reach a good result. 

According to Aguila and Harjanto (2016), anxiety may either have negative or 

positive impact on one’s learning process. Thus anxiety can influences the 

speaking skill positively and negatively. 
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Those problems usually happen in some schools for example MA Nurul 

Islam Kampung Baru. MA Nurul Islam Kampung Baru is located in Kuantan 

Singing district Riau province. This school provides English as the 

compulsory subject to be taught in the school. They use 2013 curriculum as 

the guidance in teaching and learning process. In 2013 Curriculum there are 

four skills taught integrated, as the school who uses 2013 curriculum this 

school also taught speaking skill. According 2013 curriculum, in teaching and 

learning foreign language must be based on the learning theories, such as, 

behaviorism, cognitivism, or constructivism. 

Theoretically, curriculum has expected the students in learning foreign 

language to have the communication competence of interpersonal, 

transactional, and functional discourse by using oral and written text. This 

school has done a lot of efforts to improve students’ speaking skills in English 

subject, such as repetition as the technique in teaching speaking, the teacher 

tell the meaning and use the form and the pattern of the new language, the 

teacher pronounce the language and the students are asked to repeat what the 

teacher is pronounced. Repetition technique is related to one of the leaning 

theories, behaviorism which focuses on how the learners learn and form 

habits. This method called audio lingual method. 

In fact, based on preliminary observation in this school the researcher 

finds some problems faced by the students. Almost of the students’ scores in 

English was still under the average and low. It means that almost all of the students 

cannot pass the passing grade. Most of students are passive in speaking class, 
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they do not know what to say and majority of them cannot speak fluently and 

accurately. So, it is clear that students in this school still face problems and 

difficulties in speaking English. The problems that still faces by students is 

indicated in some symptoms as follows: 

1. Most of students were lack of vocabularies, so they do not know how to 

express their idea 

2. Most of students could not pronounce the word clearly. 

 

3. Most of students could not speak fluently and accurately. 

 

4. Most of students were not able to speak English grammatically. 

 

5. Most of students produced many filler words while speaking English 

 

Thus, to solve the problems above, the researcher assumes the 

teacher to try another technique in teaching speaking. There are so many 

techniques in teaching speaking. One of the recommended techniques in 

teaching speaking is Role-play technique. Ments (1999), said that role-play 

is an activity where students have to act and behave as in the real situation. 

Role-play technique is related to one of learning theories, constructivism. 

 

Constructivism is a philosophy that emphasizes that knowledge is 

constructing by our self. Knowledge is not thought to be an imitation of 

reality and also a picture the reality of the world. Constructivism theory is 

defined as learning that is generative, creative act of something meaning of 

what is learned. This theory sees learning as a human activity to build or 
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create knowledge by giving meaning to his knowledge according to his 

own experience. 

Additionally, Diane (2000,p. 134) “role plays are very important   in 

CLT because they allow students to practice communicating in different 

social contexts and different social roles, and role-plays can be set up so 

that they are very structured or in less a less structured way. 

Lastly, the latest study in 2022 Dhimastoro and Bharati (2022) who 

investigates the effectiveness of role- play and task-based technique   to 

teach speaking to students with different learning styles, the result indicates 

that role play was more effective than task-based Techniques to teach 

speaking. It is clear that role-play is still recommended today in teaching 

speaking. 

Beside the role play, as mentioned above another factor that can 

influence speaking is anxiety. According to Hanifa (2018) anxiety is feeling of 

anxious, unease, nervousness, worry and apprehension which commonly 

expressed by learners in learning to speak foreign language in public. It can 

influence the students’ speaking ability. In contrast, anxiety may have positive 

and negative impact on student’s speaking ability. 

Based on Phillips in Shams (2006), he stated that anxiety may either 

have debilitative or facilitative effects. It depends on the students’ situation.  

Facilitating anxiety triggers the students to fight in performing the provided 

task. In short, anxiety increases student’s motivation to learn more because 

feeling pressure. 
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Furthermore, it can trigger the students to prepare or fight in performing 

the speaking. Thus, anxiety may have positive and negative impact on the 

student’s speaking skill. It can influence the students’ language skills, 

especially speaking. 

Considering explanation above the researcher is highly interested to 

investigate the effect of teaching techniques (role-play, repetition) and 

speaking anxiety on students’ speaking ability at the eleventh grade students 

of State Islamic Nurul Islam Kampung Baru. 

 

B. The Problem of the Research 

 

1. The Identification of the Problem 

 

From the background above, there were some problems that can be 

identified dealing with one of the English teachers of MA Nurul Islam. 

They can be identified in following statements: 

a. Most of students were lack of vocabularies, so they do not know how 

to express their idea 

b. Most of students could not pronounce the word clearly. 
 

c. Most of students could not speak fluently and accurately. 

 

d. Most of students were not able to speak English grammatically. 

 

e. Most of students were not able to pronounce the words properly 

 

f. Most of students produced many filler words while speaking English 

 

2. Limitation of The Problem 

 

Based on the identification above, it is important to limit the 

problems. There are so many techniques in teaching speaking. However, in 
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this research is focused on role-play technique that will be used in 

experimental class, while repetition technique will be used in control class 

as the teaching technique in speaking that is usually implemented in that 

school. Thus, this research will research The Effect of Teaching 

Techniques (Role-Play-Repetition) and Speaking Anxiety (High-Low) 

in Speaking Ability at Islamic Senior High School Nurul Islam. 

3. Formulation of the Problem 

 

a. Is there any significant difference in speaking score taught by role-play 

and taught by repetition? 

b. Is there any significant difference in speaking ability between the high 

level anxiety students taught by role play and taught by repetition? 

c. Is there any significant difference in speaking ability between the low 

level anxiety students taught by role play and taught by repetition? 

d. Is there any significant interactional effect between teaching technique 

(role-play - repetition), and speaking anxiety (high-low) in speaking 

ability? 

 

C. Objective and Significance of the Research. 

 

1. The Objective of the Research 

 

a. To find out whether there is significant difference in speaking ability 

taught by role-play and taught by repetition. 

b. To find out whether any significant difference in speaking ability 

between the high level anxiety students taught by using role-play and 

taught by repetition 
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c. To find out whether any significant difference in speaking ability 

between the low level anxiety students taught by role play and taught 

by repetition. 

d. To find out whether any significant interactional effect between 

teaching technique (role-play - repetition), and speaking anxiety (high- 

low) in speaking ability. 

2. The Significance of the Research. 

 

After conducting this research, the writer hopes the research 

finding of this research will give benefit and valuable as follow: 

a. These research findings are expected to increase the writer’ knowledge 

about research, especially the writer’s scientific insight regarding 

teaching Techniques in teaching speaking. 

b. These research findings are also expected to increase the writer about 

research, especially the writer’s scientific insight regarding speaking 

anxiety. 

c. These research findings are also expected useful and valuable 

especially for students and teachers of English at MA Nurul Islam. 

d. Finally, these research findings are also expected to be the practical 

and theoretical information to the development of the theories on 

English language teaching. 

 
D. Definition of the Key Terms 

 

1. Teaching Techniques 

 

It is a well-defined procedure used to accomplish a specific activity or 
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task. 

 

a. Role-play 

 

Altun (2015), Role-play is a technique in which students are 

required to act specific roles through saying, doing, and sharing. 

Another definition of role-play also stated by Qing (2011), he said that 

role-play is a set of activities or the projection in real life situation with 

social activities that offer the students experiences.   In short, role play 

is a technique that provides activities which require the students to act 

and behave of social activity in real life. It can offer the students 

experiences to collaborate with their peers by saying, doing, and 

sharing. 

b. Repetition 

 

According to Richard & Rodgers (2014), repetition technique 

involves the students may listen to their lecturer, imitate their lecturer 

dealing with pronunciation, words, and sentences, and repeat after the 

lecturer as a model. 

Another idea in defining repetition is also said by Comay (2015), 

repetition technique is a technique that offers more chance to students 

to practice the language. It tends to allow students to study and interact 

freely, and the students are allowed to use the mother tongue to express 

them. 
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2. Speaking Anxiety 

 

Horwitz, Horwitz, and Cope (1986) have maintained speaking 

anxiety as a distinct complex of self-perceptions, beliefs, feelings, and 

behaviors related to classroom language learning arising from the 

uniqueness of the language learning process. 

3. Speaking Ability 

 

Brown (2001, p.267), speaking is an interactive process of 

constructing meaning that involves producing, receiving and processing 

information. In line with the idea above, Chaney in Neupane (2019) said 

that speaking skill is the procedure of allocation and construction meaning 

when using verbal and non-verbal symbols in different situations. 

Speaking is not only to utter the word, but it is mainly about producing, 

receiving, processing, and constructing meaning that happens at the same 

time or simultaneously 



 

 

 

CHAPTER II 

 

REVIEW OF RELATED THEORIS 

 
 

A. The Theoretical Framework 

 

1. The Nature of Speaking 

 

a. Definition of Speaking Skill 

 

Speaking is ability to speak and understand the language using 

oral communication and expressions. It is a productive skill in 

language that should be mastered by the students who learns the 

language. Speaking is defined in different ways by some expert. In this 

regard, Goh and Burns (2012) recognize that “speaking is a highly 

complex and dynamic skill that involves the use of several 

simultaneous processes such as, cognitive, physical and socio-cultural, 

and a speaker’s knowledge and skills have to be activated rapidly in 

real time” (p. 166). 

It requires the students to use the target language to understand 

and develop their communicative skills simultaneously. The students 

can use the language to understand and interpret their reality, construct 

new knowledge, and develop their communicative competence at the 

same time for the involvement in meaningful situation. 

According to Levin and Nolan (1991:17) “Speaking is 

transferring one’s idea and feeling by using target language”. This 

theory views speaking as a way to share idea, feeling, opinion, thought, 

and information by using language with other people. When students 
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are speaking in English, they should be able to pronounce correctly. 

Pronunciation will be the way they produce and articulate the words. 

Another aspect of speaking is fluency. Fluency refers to how well the 

speaker articulate the words; clear and understandable. The last is 

grammar. Grammar refers to the rules of language structure. Good 

pronunciation and fluency will be better if the grammar is correct. 

Another definition of speaking stated by Brown (2001, p.267), 

speaking is an interactive process of constructing meaning that 

involves producing, receiving and processing information. In line with 

the idea above, Chaney in Neupane (2019) said that speaking skill is 

the procedure of allocation and construction meaning when using 

verbal and non-verbal symbols in different situations. 

Speaking is not only to utter the word, but it is mainly about 

producing, receiving, processing, and constructing meaning that 

happens at the same time or simultaneously. In this case, students 

should be able to speak in organized ways, in order to make it 

understandable they can share their points of view to others clearly and 

meaningfully. 

Speaking is considered as the most important skill in language. 

This claim supported by Inthisang (2018), among the four skills 

speaking is the most important skill that is should be master by the 

students who desired to learn language. Therefore, he also stated that 

the students who are desired to master the language should be able to 
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communicate with that language. The successful of learning the 

language is when the students able to communicate using the language 

itself. 

According to Stoval (1998), the learners who wants to master 

the speaking skill needs to realize the three area of knowledge, such as 

mechanics which consists of pronunciation, grammar, and vocabulary; 

second, function, which are transaction and interaction; the last, social- 

culture rules, they are rate of speech, length of pauses between 

speakers, and relative roles of participants. 

Furthermore, Hedge (2002) claims that the most important 

element in speaking is identifying the different types of situations in 

which language is used, the students can express their own idea, 

opinion, belief which they need to be equipped with some background 

knowledge, expression, and vocabulary. 

b. Teaching Speaking 
 

There are several reasons why English student’s need to learn 

speaking (Kayi, 2006): 

1) they can produce speech and sound patterns of English, 

 

2) they can use word and sentence stress, intonation and the 

rhythm of English, 

3) they can prefer convenient words and sentences based on the 

social setting, participants, situation and material, 
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4) they can manage their ideas in a valuable and sequential 

context, 

5)  speaking includes some expression values and judgment in 

using language, f) speaking can be faster and confident in using 

the language (Nunan, 2003). 

Regarding the term teaching speaking, Nunan (2003) stated the 

purpose of teaching speaking are producing the speech sound and 

pattern, using word and sentence stress, intonation, rhythm, choosing 

appropriate lexicons and sentences, organizing their though, using 

language as a way of expressing values and discretions, and using the 

language rapidly, reasonably and confidently without lots of 

unintended pauses, known as fluency. It can be considered that 

speaking is an important part in teaching and learning foreign 

language. 

Referring the importance of teaching speaking, the teacher and 

curriculum has big roles in helping the learner in speaking. Talley and 

Huiling (2014) observed curriculum for teaching speaking ability that 

should lead students to be in more authentic and practical settings and 

encourage active students involving in the lesson. This claim means 

that the curriculum especially in speaking should involve and lead the 

students in an authentic communication by providing them authentic 

activities in the learning process. 
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The learning process should engage the students and motivate 

them to speak, since the problem in speaking is come from the 

affective factor such as anxiety, like has no motivation to speak, and 

has no self-confidence. In line with the idea above, Brown (2004) 

stated the one of the major obstacles that should be overcome in 

speaking is anxiety. He also stated that anxiety is one of affective 

factor that can influence the students speaking skill. 

c. Aspects of Speaking 

 

Brown (2004) in details explained the proficiency description 

of scoring oral ability, which comprised five aspects as in the 

following: 

1) Students are able to produce differences among English phonemes 

and allophonic variants. (pronunciation) 

2) Students are able to reduce forms of words and phrases. 

(vocabulary) 

3) Students are able to produce fluent speech at different rates of 

delivery. (fluency) 

4) Students are able to use grammatical word classes. (grammar) 

5) Students are able to express a particular meaning in different 

grammatical forms. (comprehension). 

Furthermore, In line with the idea above Harris in Kurniati 

(2015) stated there are five components of speaking skill that 

must be concerned, such as, comprehension, grammar, vocabulary, 

pronunciation, and fluency. 
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1) The first, comprehension is important component   in speaking and 

it should be consideration in speaking. The goal of speaking is 

when the listeners can comprehend and accept the information that 

is developed by the speaker. It needs a subject to respond, to 

speech as well as to initiate it. 

2) The second, grammar is needed by the students to arrange the 

accurate sentences in a conversation. The purpose of grammar is 

also to learn about the way to get the ability in a language in oral 

and written form. 

3) The third, vocabulary can be defines as the appropriate word 

(diction) which is used in communication. In speaking also need 

the sufficient vocabulary, without having a sufficient vocabularies, 

it will be hard to speak properly and cannot express the ideas. 

4) The fourth, pronunciation can be defined as the way for students‟ 

in producing clearer sounds when they speak. It refers to the 

phonological process or how to produce the sound vary and 

language pattern. The clearer pronunciation produced the easier to 

be understood. 

5) The last, one of the aims in learning language especially speaking 

is fluency. Fluency is the ability to speak accurately and fluently. 

The signs that the speaker can speak fluently are they are able to 

speak without using long pause and producing many filler words 

such as, “ums” or “er” and so on. 
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Those are the component of speaking that can measure the students’ 

speaking ability, but the successful of speaking also influenced of 

affective factors, such as motivation, attitude, self-confidence, and 

anxiety. 

d. The Component of Speaking 

 

In speaking there are some components that must be concerned, 

according to Vanderkevent in Meilyaningsih (2015) there are three 

components in speaking, the speakers, the listeners, and the utterances. 

Speaker is someone who produces the sound as a tool for 

expressing the idea or feeling and giving the information to the 

listener. Speaker also needs the listeners, to accept the information 

from the speaker. 

 

Listeners are people who receive or get the information from 

the speaker. If there is no listener, speakers will express their opinion 

by writing. 

Furthermore, the process of speaking can happen when speaker 

produces words or sentences to express the opinion and information to 

the hearers or listeners. It is termed utterances. 

e. Types of Speaking Ability 

 

Brown (2003) cited five types of speaking ability. They are 

imitative, intensive, responsive, interactive, and extensive. The 

explanation about those categories is stated as follows: 
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1) Imitative. This is types of speaking performance tasks that deal 

with the ability to imitate a word or phrase or possibly a sentence. 

2) Intensive. The production of short stretches of oral language 

designed to demonstrate competence in narrow band of 

grammatical, phrasal, lexical, or phonological relationship. 

3) Responsive. Students are able to give some respond or giving 

instruction. 

4) Interactive. Students are able produce interaction either 

transactional language or interpersonal exchange 

5) Extensive. Students are able to produce oral language in term of 

monologue, speech, or oral presentation. 

f. The Factors Affecting Students’ Speaking Ability 

 

Tuan & Mai (2015) explained the factors affecting students’ 

speaking ability. The researcher got some of them as follows: 

1) Performance conditions. Students perform a speaking task under a 

variety of conditions. 

2) Affective factors. One of the most important influences on 

language learning success or failure is probably the affective side 

of the learner (Oxford, 1990). 

3) Listening ability. Speaking skills cannot be developed unless we 

develop listening skills (Doff, 1998). Students must understand 

what is said to them to have a successful conversation. 
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4) Topical knowledge. It provides enables learners to use language 

with reference to the world in which they live. 

5) Feedback during speaking activities. Most students want and 

expect their teachers to give them feedback on their performance. 

They suggest that the teachers should always correct the students’ 

mistakes positively and with encouragement (Baker & Westrup, 

2003). 

2. The Nature of Anxiety 

 

a. Definition of Anxiety. 

 

Generally, anxiety can be defined as feeling of anxious, doubt, 

unease, apprehension, and worry. Dogan (2016) stated that anxiety, 

along with unease, irritation, self-doubt, and concern, is a significant 

element in language acquisition and can harm foreign language 

learning. In a nutshell, anxiety is described as a person's general and 

predictable uneasiness. 

According to Ansari (2015), anxiety is negative way of 

someone to express what they feel, such as, anxious, nervous, worried, 

and fearful. It happens when she or he are anxious, nervous, doubt, and 

etc. Furthermore, Suleimenova (2013), anxiety can be defined as 

distress or nervousness of the mind caused by fear of failure. In other 

words anxiety happens when she or he is fear of failure. 

In language learning anxiety also happen to the language 

learner, it is called foreign language anxiety, Horwitz, Horwitz, and 
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Cope (1986) have maintained speaking anxiety as a distinct   complex 

of self-perceptions, beliefs, feelings, and behaviors related to 

classroom language learning arising from the uniqueness of the 

language learning process. 

Furthermore, Horwitz, Horwitz, and Cope (1986) have 

maintained language anxiety as a distinct complex of self-perceptions, 

beliefs, feelings, and behaviors related to classroom language learning 

arising from the uniqueness of the language learning process. It means 

FLA is the student’s self-perception, feeling and behavior on language 

learning. 

b. Types of Anxiety. 

 

According to Spilberger in Horwitz and Cope (1986), he 

divided anxiety into two types: 

1) State anxiety refers to the temporary feeling about an unpleasant 

experience when faced by a certain situation, demand or event. 

This kind of anxiety refers to feeling anxious which happen in 

specific situation and has a clear trigger. When the situation that is 

perceived as threatening goes away, the people will not experience 

anxiety anymore. It it is occur in short time. 

2) Trait anxiety defined as a personality characteristic rather than a 

temporary feeling. People with high level of trait anxiety 

experience more intense than people with state anxiety. 
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3) Situation- specific anxiety Luo (2014) stated that situation-specific 

anxiety is stable over time, similar to trait anxiety, but it might not 

be consistent across circumstances (Luo, 2014). Almost the same 

as state anxiety, situationspecific anxiety usually only occurs in 

certain situations, such as during exams and public speaking. The 

situation that triggers their anxiety also depends on each person. 

Furthermore, Sener (2015) classified anxiety into three types. 
 

It can be perceived “through three lenses.” 

 

1). anxiety as a general personality trait (trait anxiety), which has 

been shown to impair cognitive functioning, disrupt memory, and 

lead to avoidance behaviors; 

2). anxiety as a transitory emotional state (state anxiety), which 

refers to a transitory emotional state or condition; 

3). anxiety that persists over time within a given situation 

(situation-specific anxiety), which has been shown to impair 

cognitive functioning, disrupt memory, and lead to avoidance 

behaviors 

In this research, the researcher focuses on state anxiety, while 

the students get anxiety when they are threatened only. 

c. Factor Influencing Students’ Speaking Anxiety 
 

There are plenty of factors influencing the anxiety perceived by 

the students. 



22 
 

 

 

1) Firstly state by Ahmed (2017), one of the factors that becomes 

obstacle and make the students anxious in speaking is afraid of 

speaking in front of people. They have many ideas to be spoken, 

but when they speak in front of the people, they cannot the 

delivered it. 

2) Based on Bozavli & Gulmez (2012), the next factor that influences 

students to perceive anxiety is verbal action that they perform. 

Verbal production requires lots of aspects such as pronunciation, 

intonation, accent, stress, and other spoken language elements. 

Besides, language elements such as grammar and vocabulary are 

also needed in spoken communication. Due to, there are so many 

rules that they must consider in speaking, it makes them feel 

anxious to speak. 

3) In addition Sari and Ihwayuni (2019), some students are not 

confident in their English proficiency. Students who are 

unconfident with their ability in speaking will feel in a threat 

condition. The students do not believe about their proficiency in 

speaking, they think that others students do better in speaking than 

them. 

4) Finally, they are typically feeling unsure of what they intend to say 

and end up to becoming anxious. Another factor influencing the 

anxiety is the unfamiliarity in using the language. As the foreign 
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language learner, the learners have minimal chance to practice the 

target language. They practice English is only in the school. 

In addition Monarth & Kase (2007), the factors that influence 

individuals to experience speaking anxiety are as follows: 

1) Biological factors fear and anxiety are experienced by everyone 

when faced with danger. When faced with a situation he feels 

uncomfortable, the physiological responses that occur are first the 

production and release of adrenaline by the sympathetic nervous 

system, the hormonal struggle (face), and the escape from 

dangerous situations (avoidance). Second, the heart beats violently. 

Blood pressure rises. Red face. Third, I feel a cold, shivering 

sensation in my limbs. Fourth, is rapid breathing; breathing is 

difficult to control and you feel dizzy. Fifth, sweat all over the 

body. 

2) Negative thinking factors On the contrary, thinking provokes a 

biological response, sometimes accompanied by a biological 

response that indicates fear or negative thinking. The common 

negative idea is that it is scary to speak in front of the class. 

Second, think too much about the negative effects of social 

conditions. Third, emotional thinking is about anxiety. For 

example, abdominal pain causes people to express their opinions 

badly. Fourth, there is a feeling of not being able to overcome 
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some difficulties in social situations. Fifth, focus on the negative 

aspects of a situation and ignore the positive. 

3) Emotional factors, when we present a terrifying situation, we 

experience the physiological, cognitive, and behavioral reactions 

that explain the situation, and we develop our fear of that particular 

situation. These individuals tend to feel anxious, afraid, worried, 

feel it is not easy to deal with social situations, tense, panicked, and 

nervous about public speaking situations. When individuals avoid 

the situation of speaking in front of the class, they realize the 

implications for their career and social life. This causes feelings of 

depression, depression, frustration, hopelessness, and feelings of 

fear. 

Furthermore, Horwitz and Cope (1986) stated that there 

several factors that hinder or disturb students when performing the 

appearance of English speaking that students become anxious as 

follows: 

1) Over self-prediction toward fear, when students feel 

trembling if they forward in front of the class to perform 

and think if the other students have a bad impression. 

2) Irrational faith, self-defeating can increase anxiety disorder. 

 

It same when the students face the problem. For example, 

the students think “I can’t do that”. That suggestion will 

disturb the plan and encourage the behavior to avoid it. 
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3) Over sensitivity toward the threat, when students feel in a 

safe situation but for some students think something will 

happen that makes them feel afraid. 

4) The sensitivity of anxiety, when students feel fear and panic 

which is marked by a rapid heartbeat and shortness of 

breath. 

5) Wrong attribution body signal, that it means the beat of 

heart will rise, the breath quickly, perspire. 

6) Low self-efficacy, according to Rathus (2005: 180-183), 

low self-efficacy tends to feel more anxious in a situation 

where doubt the ability it is own. People with low self- 

efficacy will less confidence in their ability to perform the 

task with success. According to the explanation above, the 

researcher can conclude that the factors of students’ anxiety 

are categorized into six major problems. There are over 

self-prediction toward fear, irrational faith, over-sensitivity 

toward the threat, the sensitivity of anxiety, wrong 

attribution body signal, and low self-efficacy 

Those above are the factors influencing anxiety. It can be from bilogogical 

factor, negative thinking, low self-efficacy, emotional factors, etc. 

d. The impact of anxiety on speaking 
 

According to Aguila and Harjanto (2016), anxiety may either 

have negative or positive impact on one’s learning process. It is 
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possible anxiety can deteriorate the quality of learning process by 

making the learner intellectually and psychologically disturbed. 

However, in other cases, anxiety can increase student’s 

motivation due to feeling of pressure. In EFL cases the students who 

have anxiety will be motivated to learn more than the students who 

have not anxiety, if the students feel pressure they will learn more and 

practice more to reach a good result. 

It is also supported by Phillips in Shams (2006), he stated that 

anxiety may either have debilitative or facilitative effects. It depends 

on the students’ situation. Facilitating anxiety triggers the students to 

fight in performing the provided task. In short, the positive impact of 

anxiety can be listed, as follows: 

1) It can increase student’s motivation to learn more because feeling 

pressure. 

2) It can trigger the students to prepare or fight in performing the task. 

 

However anxiety can give negative impact on speaking ability. 

In his research, Khan (2005) contends that some of his students 

struggle psychologically when they talk. Students' performance in 

speaking skills is also influenced by psychological issues. Essentially, 

the students' anxious feelings will irritate them during the learning 

process. It influences their effort and performance in the target 

language. Almost all anxiety students think less clearly and make more 

mistakes than their peers. Furthermore, because the anxiety has 
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affected them, causing them to worry and distract themselves from the 

learning process, they must work harder to complete the task. 

Speaking anxiety. 

According to He (2018), speaking anxiety is an individual's fear 

and nervousness that include real or avoiding any communication that 

occurs when communicating with other people using a foreign 

language. Speaking anxiety is the type of language anxiety that most 

researchers are interested in. Many researchers claim that speaking is 

the subject most affected by the anxiety experienced by students. 

Speaking is one of the skills that require the students to practice 

speaking in the target language. In the process of speaking cannot be 

separated with the factor that influences the student performance in 

speaking. Speaking has some factors that will affect it. One of the 

factors is an affective factor that contains of psychological. 

According to Brown (2001, p. 209), one of affective   factors 

that become the major obstacle learners have to overcome in learning 

to speak is anxiety. Anxiety can cause and influence the learner 

speaking performance. Moreover, Harmer (2004), speaking anxiety in 

language learning is the primary barrier in language learning so that 

learners should overcome it. It becomes a major obstacle that should 

be resolved, because it will affect the speaking performance. 

Rico, Tasyi and Horwitz have maintained some factor 

contributes students anxiety when speaking English, those are: 
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1) Fear of making mistakes 

 

2) Lack of vocabulary 

 

3) Concern about pronunciation/mispronunciation 

 

4) Fear of negative evaluation. 

 

Additionally, Zhang and Rahimi (2014) identified six sources 

of anxiety: 

1) personal problems and / or interpersonal; 
 

2) the interaction between teacher and student; 

 

3) procedures in the classroom; 

 

4) the assessment of language; 

 

5) what the teacher thinks about learning; 
 

6) what students think about learning. 

 

In addition, considering the effect of anxiety, it needs to find the 

solution. Horwitz and Cope (1986) suggests two ways to overcome 

students’ anxiety; (Horwirtz et al., 1986) 

1) The teacher can help students to face the fears that students 

experience. Some experts have provided several techniques to 

help overcome student anxiety. Such as the technique offered 

by Foss and Reitzell in Young, one of the ways they suggest is 

to ask students to express any fears and then write them down 

on the board (Young, 1991). According to them, students need 

to be aware of the fear they believe and feel to make them able 

to find the causes and deal with the anxiety they experience, 
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not avoid it. The teacher can help by showing students that they 

are not alone. Many other students also encounter the same 

fears and difficulties so that students feel less worried and 

begin to dare to face the causes of the anxiety they feel. 

2) Second, the teacher suggested forming a learning context to not 

stressful. The teacher should make the classroom atmosphere 

comfortable and relaxed, both the process of delivering the 

material and the way to communicate with the students. 

Teachers also advised knowing deeply about their students, 

such as recognizing students' anxiety levels and things that 

students are afraid of when learning a language to make the 

teacher avoid creating uncomfortable situations. 

Another ways in reducing anxiety also stated by Kondo and Ying 

(2004), they suggest 5 strategies to reduce students’ speaking anxiety 

(Kondo & Ying-Ling, 2004): 

1) Preparation, this is very important to prevent threats that may occur 

during speaking performance, this can be done by studying, and 

taking notes. 

2) Relaxation, this is done to overcome the symptoms of anxiety that 

occur, can be done by taking a deep breath, holding hands, and 

trying to calm down, and control yourself. 

3) Positive thinking, this is quite effective to relieve anxiety that may 

occur. By thinking positive students can divert thoughts and 
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feelings of stress that cause anxious. This can be done by 

imagining good things about yourself. 

4) Peer seeking, which is looking for other friends who may 

experience the same thing, so students feel not alone and can 

reduce the few worries they have. 

5) Resignation, namely students refuse to face problems such as not 

doing anything in class, this can ease the burden of anxiety that 

students feel a little. 

e. Components of speaking anxiety 

 

Horwitz, and Cope (1986) recognized three components of 

speaking anxiety: 

1) Communication apprehension. Communication apprehension refers 

to a fear of participation in real communication with others. The 

learner with communication apprehension is   fear to take part in 

real communication with others and difficult to speak in public. 

2) Fear of negative evaluation refers to the fear of negative evaluation 

which rises from learners’ need to make a positive impression. 

3) Test anxiety, Horwitz and Young (1991), test anxiety refers to the 

fear of failure in tests and a unpleasant experience that learners 

hold either consciously or unconsciously in many situations. The 

learners with test anxiety, they are afraid of failure in speaking and 

unpleasant experience. Thus, it makes students have low self- 

confidence. 
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Furthermore, Ozturk and Gurbuz (2014) recognized three 

indicators in speaking anxiety: 

1) Communication apprehension: students are fear to take part in 

real communication with others, students has no enthusiasm to 

speak. 

2) Fear of negative evaluation: the students are fair of negative 

evaluation from teachers and friends 

3) Test anxiety: students have low confidence and nervous to 

speak English because of fair of failure in speaking. 

3. The Concept of Role-Play 

 

a. Definition of Role-Play 

 

In general role-play is an activity which requires the students to 

act and behave as the real situation. Simply according to Altuan 

(2015), Role-play is a technique in which students are required to act 

specific roles through saying, doing, and sharing. In this regard there 

are many experts who defined about role-play. 

Role-play is defined as a scene in the real world, but the roles 

are given to the students. They are told the identity of character, so 

they can take the role which suit to their characteristic. Golebiowska as 

cited in Adnan, Ilias and Ali (2012) said that role-play is a task that has 

to be finished by the students as a communicative activity. 

In order to make the role-play alive, the identity of the 

character is told clearly. The students are asked to speak 
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spontaneously, and even sometimes the teacher asks the students to 

answer a question based on their opinion. 

P’Rayan as cited in Adipranata (2009) said that role-play is an 

act in which students take a role, and have conversation one and 

another in a group. Each group creates a story, and presents the 

roleplay in front of the audiences. In this activity, students do an 

activity like a drama. Students create some dialogues which have a 

theme, character, and characterizations. Role-play is considered as one 

of communicative-based activities which allow the learners to practice 

the target language, and interact with others for the purpose of their 

proficiency Livingstone, as cited in Blatner (2009). 

According to Livingstone, as cited in Krebt (2017), role-play is 

an activity in the class that gives a chance for the students to become 

completely and actively involved in using the language. 

Additionally, Diane (2000,p. 134) “role plays are very 

important in CLT because they allow students to practice 

communicating in different social contexts and different social 

roles, and role-plays can be set up so that they are very structured 

or in less a less structured way. 

Harmer (2003) stated that Role play is a teaching technique that 

extremely suggested by many educators in which cause the learners to 

advance their own language skill that can help the learners to 
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overcome the difficulties related communicative competence by 

providing exercise based on true situations and communication. 

In addition, Tipmontree, S & Tasanameerlarp (2004) stated that 

role-play is a very suitable teaching technique to improve students’ speaking 

competence as well as strengthening their self-confidence in speaking 

English with their teacher and classmates. This technique not only requires 

students to use the knowledge of language in dealing with realistic situation 

tasks given by the teachers, but it also encourages students to use their 

interpersonal skills to collaborate effectively in group work, which is one of 

the necessary skills of the 21st century 

Through this technique the learners will build their confidence 

to speak English with their classmate and teacher. This technique is not 

only can build self-confidence of the learners to speak English but also 

can inspire students to use their interpersonal skills in collaborating in 

a group work effectively. Brown (2001), said that role-play should 

involve at least giving a role to one or more members of a group and 

assigning an objective or purpose that participants must accomplish. 

According to Qing (2011), role play is a set of activities or the 

projection in real life situation with social activities that offer the 

students experiences. 

From the explanation above it can be concluded that role play 

allows students to act out roles, it is not only can provide the students 

opportunities to use their English language skills, but also can give 

them experiences based on real-life situations. 
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b. The Form of Role-Play 

 

According to Byrne in Davis (1990), there are two forms of 

role play; those are scripted and unscripted role play. 

1) Scripted role-play, the students will have to work in pairs or small 

groups. They are given prompts related to the target scenarios. 

Then, they will have to use the prompts as the model to form the 

target dialogue. The students rehearse that dialogue before 

performing it in front of the class. In the unscripted role-play. 

2) Unscripted role-play, the students are assigned to perform the role- 

play activity in front of the class based on the prompts given 

without preparing or writing the script in advance. 

c. Advantages of Role-Play 

 

There are several reasons why there is an increasing popularity 

of role-play use for language learners. For instance, Hyland (1993), 

provided three main reasons showing the importance of applying role- 

playing simulation activities into English language teaching. 

The first reason is that this activity can increase students’ 

motivation in learning English, encouraging them to discover their 

knowledge through scenarios based on participating in real-life 

situations, through which they learn unconsciously without realizing 

what they retain through their learning process. 
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Secondly, by focusing on the influence of playful experience, 

these activities create a supportive, non-threatening environment for 

learners to freely use their English skills. 

Thirdly, role-play activities give learners the impetus for 

purposeful communication, encouraging them to build up structures, 

vocabulary, and strategies based on real-life situations. 

Furthermore there are some advantages of role play technique 

into the English learning process. According to Krebt (2017), role-play 

provides the students to participate in social situation which is 

simulated that intends to illustrate the roles and contexts that direct to 

the real life. Role-play is set up in real life, so the students are asked to 

act and behave as in the real life situation. It makes the students more 

interest to speak. 

The next, Maier (2002), Rao & Stupans (2012), they stated that 

role play is effective in facilitating the learners in reaching learning 

outcomes in affective, cognitive, and behavioral domain. As we know 

role-play is an activity that require the students to practice speak, by 

simulating and demonstrating it, that is not only involves their 

cognitive skill (speaking), but also affective and behavioral. 

It is supported by Qing (2011), Role play engaged as a training 

approach that has the capacity to change behavior and use only the best 

practices in the real world settings. 
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1) Through this technique the students who joined in role play 

activities will have the chance to interact with others classmate and 

also can share their ideas and opinion when playing their role as 

well on the scenario. 

2) Role-play technique, the students will involve the students to 

participate actively in the classroom (Kim, 2018). Moreover, it can 

motivate students’ to speak in a relaxing environment which can 

also increase their speaking self-confidence (Harmer, 2003). 

3) Role-play activities involve various aspects of skills such as 

communication, interaction, and social skills (Bygate, 1991). 

4) Brown (2004: 174) “in some version, role-play allows some 

rehearsal time so that students can map out what they are going to 

say, and it has effect of lowering anxieties as students can, even for 

a few moment, take on the persona of someone than themselves” 

d. Procedures of Role-Play 
 

According to Huang (2008), there are six steps major in 

implementing the role-play. 

1) Decide the teaching materials, 

 

The materials that will be taught must be chosen by the teacher. It 

can be taken from text-book. It should based on the student’s level, 

interest, and teaching objective. 

2) Select the situation and create the dialog. After choosing the 

material to be taught, teacher provides the students dialog. 
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3) Teach dialogue for role-play. 

 

4) Organize the group of students 

 

5) Having the students practice the role plays. 

 

6) Having students modify the situation and dialogue. Students 

perform the dialogue within group. 

Moreover Djamarah (2013), the implementation of the role- 

play technique are as follows: 

1) The teacher should specification the social problem that interesting 

for student to be studied. 

2) Explain to the students what content is about. 

 

3) Specifying the student which can or which have the kindness to 

play its role in front of class. 

4) Explain to audience concerning their role when role play technique 

is going on. 

5) Give chance to the player to discuss a few minute before them play 

its role. 

6) Close the role play when the story situations reach stress. 

 

7) Close the role play technique with class discussion together to 

solve the problems that happen in the drama. 

Furthermore, Depdiknas (2009), has maintained some steps in 

implementing role-play: 

1) Teacher prepares the scenario 

 

2) Teacher divided students into some groups 
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3) Teacher explains some competencies that must be achieved 

 

4) Teacher asks the group to perform in front of class. 

 

5) Each students in group observe the scenario. 

 

6) After finishing the performance gives conclusion about the 

scenario that have been performed. 

7) The teacher gives general conclusion about material that has been 

done by the students in their role-play. 

8) Evaluation 
 

9) Closing. 

 

Finally, according to Sherrin (2016), the are eleven procedures 

of implementing role-play, such as: selecting a story; researching; 

creating (or determining) the characters; determining the scenes; 

writing the background narratives; deciding on conflicts and choice 

moments; creating action and speaking cards; gathering props; 

determining homework assignments; pivotal decision debates; creating 

an assessment. 

 
 

e. Teaching Speaking by Using Role-play 

 

The goal of teaching is improving student’s skill in oral 

production in English. Therefore teaching speaking is intended to 

maximize students in using English. According to Harmer (2007), the 

main goal of teaching speaking is communicative efficiency, students 

able to speak freely. 
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However, some students still faced some difficulties of 

speaking. It includes speaking anxiety. Anxiety is learning obstacle 

that must be resolved. Thus, this is the chance for the English teacher 

to make students feel confident to speak English and resolve their 

speaking anxiety. 

Many activities or teaching techniques can be used in teaching 

speaking. One of recommended techniques is role-play. Role-play is 

technique that extremely suggested by many educators. 

In this research the researcher will choose the teaching 

materials that suitable with the syllabus. As Huang stated, there are six 

steps in implementing role-play. First, deciding teaching materials. The 

researcher will choose the material about “Offer and Suggestion”. 

There will be some expression that usually used in offering and 

suggesting. The second, the researcher will teach how to pronounce the 

word or vocabulary used. Third, provide the situation and dialogue to 

be role-played. Having the students practice the role plays. Having 

students modify the situation and dialogue. Finally, students perform 

the dialogue within group that organized. 

4. The Concept of Repetition 

 

a. Definition of Repetition 

 

According to Brown (2004) repetition could be defined as a 

technique that focuses on a minimal number of language forms 

through some type of repetition. It gave opportunity for the students of 
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language learning to accurately tried out what they have learned 

(Epstein and Ormiston, 2007). In other words the students tried out the 

pronunciation of English words. 

Furthermore, Richard & Rodgers (2014), repetition technique 

involves the students may listen to their lecturer, imitate their lecturer 

dealing with pronunciation, words, and sentences, and repeat after the 

lecturer as a model. Repetition gives opportunities to the students to 

deal with their pronunciation by listening, and imitating their teacher’ 

pronunciation. 

Another idea in defining repetition is also said by Comay 

(2015), repetition technique is a technique that offers more chance to 

students to practice the language. It tends to allow students to study 

and interact freely, and the students are allowed to use the mother 

tongue to express them. To some extends, it also encourages the 

students to the purpose of communication. Shortly repetition 

techniques are permissive, they can tolerate simple grammar, 

understandable pronunciation and the use of mother tongue and 

translation may also be used where if it is possible (Harmer, 2007; 

Larsen-Freeman & Anderson, 2013; Leow, 2015). 

According Lamsal (2011), repetition drill is a method applied 

in teaching language in order to teach the students to speak using the 

structure of new language. Drilling method can be applied by listening 

to what the teacher said. Moreover, the students can listen to a radio or 
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tape, then the students repeat the vocabulary together or it can be one 

by one. The function of drilling method is to introduce the new 

language and new vocabulary to the students. 

Larsen-Freeman in Meiske (2010) explains that in repetition 

drills students are asked to repeat the teacher's model as accurately and 

as quickly as possible. In addition, she explains that this drill is often 

used to teach the lines of the dialog. Similarly, Richards and Rodgers 

in Meiske (2010) adds that utterances must be brief enough to be 

retained by the ear. Sound is as important as form and order. Then Tice 

(2004). the teacher says models (the word or phrases) and the students 

repeat it. Example: Teacher : It didn’t rain, so I needn’t have taken my 

umbrella Students : It didn’t rain, so I needn’t have taken my umbrella. 

b. Advantages of Repetition 

 

According to Ghilay & Ghilay (2018), drilling repetition can 

reduce the number of inactive or passive learners. Being an active 

learner in the speaking class can make every activity to develop 

learners' speaking ability in the second language class work smoothly. 

It is because the active learners create a dynamic class in which every 

learner engages in every activity in the class. Repetition engaged the 

passive students to be active in the class, especially in speaking. 

There are some benefits of repetition delivered by the experts, such as: 

 

1) firstly Kartika, Arifin, & Salam (2015) stated that repetition 

drills or drilling repetition can be used to improve learners' 
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pronunciation, fluency, and accuracy in speaking. This 

technique do not emphasize on pronunciation only, but fluency 

and accuracy also included, by repeating the structure of 

correct sentences, the students will familiarize the sentences 

structure. 

2) Hidayati (2016) stated that using the repetition drill gives 

benefit in practice where the learners can produce the sentences 

with correct pronunciation. If the students have a good 

pronunciation, they will have self-confidence to speak. Their 

confidence is significant effect in improving their speaking 

ability. 

3) Christie and Lisstyani (2018), repetition can increase students’ 

self-confidence to speak by giving the students a chance to 

speak in the class. 

4) In audiolinguism, repetition needed to facilitate learning, 

although it is meaningless and mechanical drill (Tice, 2004). In 

conclusion, repetition drill enables the students to be aware of the 

relationship among form, meaning, the use of language, and also 

helps the students to memorize the words or phrases. 

According to Swanto (2014) advantages and disavantage in repetition 

drill technique like below: 

1) Drilling help our learners memorizes language by the teachers 

control. And the teacher can correct any mistakes that students 
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make and encourage them to concrete on difficulties at the 

sometimes. 

2) Drilling can help the student to be self-confidence , because 

they memorized what are they want to say. 

Beside the advantages of repetition drill, it also has disadvantages 

stated by According to Swanto (2014), drilling often make the 

students not creative. In all drills learners have no little choice over 

what is said so drills are form of very controlled practice. The 

teacher needs to handle the drills, so that the students are not over 

used and they don‟t go on far too long. One of the problems about 

drills is that they are fairly monotonous. 

c. Procedures of Repetition 

 

In this research the repetition techniques was a technique that is 

usually used by the teacher in the school in teaching speaking. The 

teacher taught the students about some expressions. Then the teacher 

explained the meaning and told how and when the expression could be 

used. At last, teacher taught how to pronounce the expressions then 

students were asked to repeat after the teacher. The steps in 

implementing this technique were adopted by Harmer (2007). Which 

were elaborated in two steps as followed: 

1) The teachers gave the clear explanation to the meaning and use, the 

form and the pattern of new language that is going to be practiced. 
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2) The teacher asked the whole class to repeat the model of the new 

language they have learnt together. 

In addition, Acording to Jhon Haycraft in Asnanudin (2018) there are 

several steps in teaching speaking through repetition drill technique below: 

1) Students first hear a model dialogue (either read by the teacher or 

on tape) containing the key structure that are the focus of the 

lesson. They repeat each line of the dialogue, individually and in 

chorus. The teacher pays attention to pronunciation, intonation, and 

fluency. Correction of mistakes of pronunciation or grammar is 

direct and immediate. The dialogue is memorized gradually, line 

by line. A line may be broken down into several phrases if 

necessary. The dialogue is read aloud in chorus, one half saying 

one speaker’s part and one other half responding. The students do 

not consult their book throughout this phase. 

2) The dialogue is adapted to the students‟ interest or situation, 

through changing certain key words or phrases. This is acted out by 

the students 

3) Certain key structure from the dialogue are selected and use as the 

basis for pattern drills of different kinds. These are first practiced 

in chorus and then individually. Some grammatical explanation 

may be offered at this point, but this kept to an absolute minimum. 



45 
 

 

 

4) The students may refer to their textbook, and follow-up reading, 

writing, or vocabulary activities based on the dialogue may be 

introduced. 

5) Follow-up activities may take place in the language laboratory, 

where further dialogue and drill work is carried out. 

 

 
 

B. The Relevant Research 

 

According to Syafi’i (2018), the relevant research is the researcher’ 

review of the previous research that have been conducted by the other 

researchers to observe in which they are relevant to the researcher’ research 

itself. Besides, the researcher has to analyze what the point that is focused on, 

inform the design, and finding the conclusion of the previous research. It aims 

at avoiding plagiarism toward the designing finding of previous researchers. 

The researcher will conduct some previous research those relevant with this 

research especially in Indonesian context. 

The first, research from Adnyani, Seken, and Nitiasih (2014) did 

research entitled “The effect of scripted Role-play and foreign language 

anxiety on the eleventh grade students’ speaking competency at SMAN 8 

Denpasar in academic year 2013/2014”. This research aimed at investigating 

the effect of scripted role play and foreign language anxiety on eleventh grade 

students’ speaking competency. It was an experimental research with 2x2 

factorial design and 68 of students were selected as the sample of the study. 
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The result showed that there is a significant effect in speaking 

competency between the students who were taught by using scripted role play 

technique and those taught by the conventional technique, there is a significant 

interactional effect between teaching technique applied and the foreign 

language anxiety on the students’ speaking comptetency, there is a significant 

effect in speaking competency between the students with high foreign 

language anxiety who were taught by using scripted role play technique and 

those who were taught by the conventional technique; and there is a 

significant difference in speaking competency between the students with low 

foreign language anxiety who were taught by using scripted role play 

technique and those students who were taught by the conventional technique. 

This research was also investigates about role-play as the independent 

variable, and foreign language anxiety as the moderating variable, while 

speaking ability was the dependent variable. However, the difference is this 

thesis proposal focus on students’ speaking anxiety as the moderating variable, 

however the research from Adnyani, Seken, and Nitiasih (2014), investigates 

the anxiety as foreign language anxiety in general. 

The second, Dimasthoro and Bharati (2022), conducted a research 

entitle” the effect of role-play and task-based technique to teach speaking to 

the student with different learning style”. This is 2x2 factorial design which is 

aimed to find out to explain whether Role-play and Task- Based Language 

Teaching (TBLT) is effective to teach speaking to students with different 

learning styles. The result showed that, there is a significant difference 



47 
 

 

 

between role-play task based language teaching to teach speaking to the 

students with different learning style. Role-play is more effective than task 

based language teaching to teach speaking to auditory and visual learner. The 

result shows there is a significant interaction among role-play, TBLT, and 

learning style pin teaching speaking. 

Dimasthoro and Bharati also used role-play as independent variable, 

another independent variable is learning style, the dependent variable is 

teaching speaking. However this thesis proposal investigates the effect of 

teaching Techniques (Role-play – repetition) and speaking anxiety as 

independent variable, the dependent variable is speaking ability. 

The third, Utami, et. al (2015) also researched a research entitled the 

effect of role-play and repetition in teaching speaking. The purpose of this 

research was to find out the effectiveness of Repetition and Role Play 

technique in teaching speaking. The study was Quasi Experimental, 

Nonrandomized Group Pretest-Posttest Design. The data proved that repetition 

and role play technique had strong effect in teaching speaking. 

This research also consisted of three variables, which consisted of 

three variable, role-play and repetition as independent variable, and teaching 

speaking as dependent variable and its quasi experimental design which is 

aimed, to know the effectiveness of role-play and repetition in teaching 

speaking. 

However, this thesis proposal consisted of three variable role-play and 

speaking anxiety as independent variable, and speaking ability as dependent 
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variable. It is aimed to find out the interactional effect of role-play and 

speaking anxiety in speaking ability. 

The fourth, a thesis by Fenny Yustika (2019), she investigated a thesis 

entitled The Effect of Role-Play and Self- Confidence on English Speaking 

Skill. This research was to obtain the empirical evidence the effect of role-play 

and self- confidence on broadcasting students’ speaking skill. The population 

of the research was the second grade of SMK Prima Unggul students. There 

were two classes of broadcasting major (XI BC 1 and XI BC 2). Each class 

consisted of 24 students, so totally there were 48 students. Since there were 

only two classes, so they all became the sample of the research. 

Then, they were divided into experimental and control groups by using 

random assignment. For determining whether the students had high or low 

self-confidence, the instrument used was a Likert scale questionnaire 

consisting 24 questions. A pre-test of speaking including 5 questions was 

administered to both groups, and the participants were asked to answer them 

orally. The experimental group was taught speaking in role play technique 

while the control group was taught speaking in presentation technique. After 

three sessions of the treatments, the post-test of speaking was administered in 

which the participants in both groups were asked to answer the posttest 

questions. 

The data was analyzed through calculating ANOVA coefficient. The 

results indicated that: (1) there was difference on English speaking skill of 

broadcasting students between those who are taught by using role play 
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technique and those who are taught by using presentation, (2) there was no 

interactional effect between teaching technique and students’ self-confidence 

towards English speaking skill of broadcasting students, (3) There was 

difference on English speaking skill of broadcasting students between students 

who had high self-confidence that were taught by using role play technique 

and those who are taught by presentation technique, (4) there was difference 

on English speaking skill of broadcasting students between students who had 

low self-confidence who were taught by using role play technique and those 

who were taught by presentation technique. 

The similarities of a thesis by Fenni Yustika (2019) and this research 

are investigating on role-play technique toward speaking skill, finding the 

interaction of role-play with personality factor that may influence speaking 

skill, using factorial design consisting of two groups, experimental and control 

class, using post-test only. 

However, the differences between this research and thesis by Fenny 

Yustika are, this thesis investigates the interaction of role-play and speaking 

anxiety on students’ speaking ability. 

The personality factor that becomes a moderating variable in this 

research is speaking anxiety, however the thesis of Fenny Yustika (2019) used 

self-confidence as the moderating variable, the next differences are in the 

technique used for the control class, in this research used repetition, however 

her research used presentation technique in control class. After reviewing her 

research, the researcher interested to investigate the interaction of role-play 
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and another personality factor, that is anxiety. 

 

The last, Eppendi, J (2020) investigated a research entitled Play and 

Speaking Anxiety Towards English Speaking Skill. The purposes of his study 

were to find out whether or not (1) there was a significant difference in 

English speaking achievement between the students who were taught by using 

role-play technique and those who were not, (2) there was a significant 

interaction effect of role-playing and speaking anxiety on English speaking 

achievement, and (3) there was a considerable difference in speaking 

performance between the students who have high and low levels of speaking 

anxiety. 57 out of 80 tenth graders of hotel accommodation of SMKN 3 

Palembang were selected randomly as the sample. The ‘Foreign Language 

Classroom Anxiety Scale’ and an oral test were used to collect the data. 

The intervention was conducted for sixteen meetings, two teaching 

hours in each. The findings showed the main difference between both groups 

was 4.6, which the experimental led the control group. Also, the two-ways 

ANOVA indicated that there was a significant interaction between role- 

playing and speaking anxiety on students’ speaking achievement. The main 

difference score between low and high levels of speaking anxiety was 3.68, in 

which low-level speaking anxiety drove the upper level. It is clear that 

speaking anxiety plays an essential role in students’ speaking performance. 

This research also investigated about role-play and speaking anxiety on 

speaking skill. Role-play as independent variable, speaking anxiety as 

moderating variable, and speaking skill as dependent variable. This research 
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also used factorial design 2x2 which is aimed to find the interaction between 

teaching technique that is role-play and the level of speaking anxiety (high and 

low). 

However, this study only investigates significant difference in English 

speaking achievement between the students who were taught by using role- 

play technique and those who were not, there was a significant interaction 

effect of role-playing and speaking anxiety on English speaking achievement, 

and there was a considerable difference in speaking performance between the 

students who have high and low levels of speaking anxiety. 

Thus, the researcher continue to investigates the significant differences 

of students who had high-low speaking anxiety taught by role-play and 

students who had high and low speaking anxiety taught by repetition. 

Furthermore, Eppendi, J used foreign language classroom anxiety scale 

(FLCAS) which was focus on classroom anxiety, however this research used 

foreign language speaking anxiety scale (FLSAS). It is clear that there are 

similarities and differences between research from Eppendi, J and this 

research. 

In conclusion, after reviewing the previous study above, the researcher 

found that the similarities and differences among them. Although it 

investigates same variables, it has difference focus. Most of the previous study 

above concerns on investigating the effect or role-play technique in speaking 

skill and the interaction with personality factors. 

However, this research wants to investigate the effect of teaching 
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techniques (role-play-repetition) and speaking’ anxiety on students’ speaking 

ability. This research consists of three variables, which consist of two 

independents variables that are teaching technique (role-play, repetition) and 

speaking’ anxiety, and a dependent variable that is speaking ability. 

 

C. The Operational Concept 

 

According to Syafi”i (2019) operational concept is derived from 

related concepts on the variables that should be practically and empirically 

operated. In operational concept the researcher will deliver the concept that 

relate with the variable of this research. This research consisted of two 

variables which are role playing technique that is used in teaching/learning 

speaking as independent variable (x), the second variables is students’ anxiety 

in speaking as dependent variable (y). 

1. Teaching Techniques is Independent Variable (X1) 

 

According to Gay, Mills and Airisian (2012), an independent variable in 

experimental research is a variable that can be manipulated by the 

researcher. It is the primary characteristic of independent variable in 

experimental research, for example teaching strategies. Teaching strategies 

can be treated and can be manipulated by the researcher. The researcher 

can implement it using their way. Thus, teaching techniques is 

independent variable. 

In this research, two teaching techniques implemented, role-play 

and repetition technique. For the experimental group role-play used in 

teaching speaking, however in the control class repetition technique used 
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as the technique that was usually used by the teacher in teaching speaking. 

Thus, repetition used in control class. 

a. Role-play Technique 

 

After reviewing some theories in implementing role-play 

techniques. The researcher found that it has no significant differences 

between the theories. In role-play technique the students divided into 

groups, then they was given roles and a chance to discussed it with 

their groups before performing it in front of the class. Thus, the 

researcher decided to use theory which stated by Huang (2008), which 

are elaborated in some steps, below: 

1) Decide the teaching materials. 

 

The materials that will be taught must be chosen by the teacher. It 

can be taken from text-book. It should based on the student’s level, 

interest, and teaching objective. 

3) Select the situation and create the dialog. After choosing the 

material to be taught, teacher provides the students dialog. 

4) Teach dialogue for role-play. 
 

5) Organize the group of students 

 

6) Having the students practice the role plays. 

 

7) Having students modify the situation and dialogue. Students 

perform the dialogue within group. 
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b. Repetition 

 

In this research the repetition techniques was a technique that is 

usually used by the teacher in the school in teaching speaking. The 

teacher taught the students about some expressions. Then the teacher 

explained the meaning and told how and when the expression could be 

used. At last, teacher taught how to pronounce the expressions then 

students were asked to repeat after the teacher. The steps in 

implementing this technique were adopted by Harmer (2007). Which 

were elaborated in two steps as followed: 

1) The teachers gave the clear explanation to the meaning and use, the 

form and the pattern of new language that is going to be practiced. 

2) The teacher asked the whole class to repeat the model of the new 

language they have learnt together. 

2. Students’ anxiety in speaking is as Moderating variable (X2) 

 

According to Indriantoro (1999), moderating is the existing 

variable that can strengthen or weaken direct relationship between 

variables independent with the dependent variable. Moderating variable is 

variable that have an influence on the nature or the direction of the 

relationship between variables. Nature or direction relationship between 

variables independent with variables depending on whether it is positive or 

negative depending on the moderating variable, moderating variable also 

called as contingent variable. Speaking anxiety is moderating variable 

because it can give positive impact or negative impact on the dependent 
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variable (speaking ability). It is also exists and it can’t be manipulated. 

 

In this research speaking anxiety is moderating variable. According 

to Ozturk and Gurbuz (2014), there are some indicators of students’ 

anxiety in speaking according, they are: 

a. Communication apprehension: students are fear to take part in real 

communication with others, students has no enthusiasm to speak. 

b. Fear of negative evaluation: the students are fair of negative 

evaluation from teachers and friends 

c. Test anxiety: students have low confidence and nervous to speak 

English because of fair of failure in speaking. 

Based on the operational concept above, there are three variables, 

role-play as an independent variable (X1) and speaking anxiety as a 

moderating variable (X2). Before giving the treatment the students will be 

given a questionnaire which is aimed to know the students’ level of 

anxiety, which has tree indicators, communication apprehension, fear of 

negative evaluation, and test anxiety. Then the students will be classified 

into some groups. 

Then, role play will be used as the teaching technique in 

experimental group, and it will be done by considering the procedures 

above, such as, deciding the teaching materials; organizing the group of 

students; providing the situation and dialog to be role-played; teaching the 

dialog for role-plays; having the students practice the role plays; having 

the students modify the situation and dialogue; having the students 
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perform the dialogue in front of the class. 

 

3. Speaking Ability as dependent variable (Y) 

 

The indicators of speaking ability according to Brown (2003) can 

be seen as follows: 

a. Students are able to produce differences among English phonemes and 

allophonic variants. (pronunciation) 

b. Students are able to reduce forms of words and phrases. (vocabulary) 

 

c. Students are able to produce fluent speech at different rates of delivery. 

(fluency) 

d. Students are able to use grammatical word classes. (grammar) 

 

e. Students are able to express a particular meaning in different 

grammatical forms. (comprehension). 

D. The Assumption and Hypotheses 

 

1. The Assumption 

 

In this research, the researcher knows that there are many 

techniques which the teacher can use in teaching learning process to build 

the students capability in speaking English. The researcher assumes that 

using Role-play is effective in teaching English especially speaking skill. 

Furthermore, researcher assumes that speaking anxiety is an effective 

factor that can influence speaking skill. 

2. The Hypotheses 
 

Ho1: There is no significant difference in speaking score taught by role- 

play and taught by repetition 
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Ha1:    There is significant difference in speaking score taught by role- 

play and taught by repetition 

Ho2: There is no significant difference in speaking ability between the 

high level anxiety students taught by role-play and taught by 

repetition 

Ha2: There is significant difference in speaking ability between the high 

level anxiety students taught by role-play and taught by repetition 

Ho3:   There is no significant difference in speaking ability between the 

low level anxiety students taught by role-play and taught by 

repetition 

Ha3: There is significant difference in speaking ability between the low 

level anxiety students taught by role-play and taught by repetition 

Ho4: There is no interactional effect between teaching technique (role- 

play-repetition) and speaking anxiety (high-low) in speaking 

ability 

Ha4: There is interactional effect between teaching technique (role-play- 

repetition) and speaking anxiety (high-low) in speaking ability 
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CHAPTER III 

RESEARCH METODOLOGY 

 

A. Research Design 

 

This research employed experimental research which consisted of two 

independent variables and one dependent variable. According to Gay, Mills 

and Airisian (2012, p. 269), experimental research is the only kind of research 

that may test hypotheses to found cause and effect relationship. It also 

supported by Creswell (2012, p. 318), he stated that experiment is a type 

research design to found the cause and effect between independent and 

dependent variable. 

Moreover, the research design of this research was factorial design 2x2 

with quantitative approach. According to Creswell (2012), factorial designs 

represent a modification of the between group design in which the researcher 

studies two or more categorical, independent variables, each examined at two 

or more levels. Speaking anxiety with consist two levels: High and low level. 

This research consisted of three variables, independent variables “role- 

play” which is symbolized by “X1, According to Gay, Mills and Airisian 

(2012), an independent variable in experimental research is a variable that can 

be manipulated by the researcher. It is the primary characteristic of 

independent variable in experimental research, for example teaching 

strategies. Furthermore, speaking’ anxiety as the moderating variable which is 

symbolized by “X2”. According to Indriantoro (1999), moderating is the 

existing variable that can strengthen or weaken direct relationship between 



59 

 

 

 

 

variables independent with the dependent variable. Moderating variable is 

variable that have an influence on the nature or the direction of the 

relationship between variables. Nature or direction relationship between 

variables independent with variables depending on whether it is positive or 

negative depending on the moderating variable. While, speaking ability as the 

dependent variable which symbolized by “Y”. Briefly the design of this 

research can be designed by following table below: 
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Table 3.1 

 

The Design of Factorial 2x2 research 

 

Teaching Techniques Experimental Group 

 

Role-play (A1) 

Control Group 

 

Repetition (A2) 

Speaking anxiety level High (B1) AIBI A2B1 

Low (B2) A1B2 A2B2 

 

Notes: 

 

A : Teaching Techniques 

 

B : Speaking Anxiety Level 

 

A1      : The group of students who is taught speaking with Role-Play. 

A2     : The group of students who is taught speaking with Repetition. 

B1 : The group of high speaking anxiety 

B2       : The group of low speaking anxiety 

 

A1B1 : The group of high speaking anxiety student  who is taught  by using 

Role-Play. 

A2B1 : The group of high speaking anxiety student  who is taught  by using 

repetition. 

A1B2 : The group of low speaking anxiety student who is taught by using Role- 

Play 

A2B2 : The group of low speaking anxiety student who is taught by using 

Repetition. 
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B. Time and Location of the Research 

 

This research took place at MA Nurul Islam. This school was located 

in Kuantan Mudik, Kuantan Singingi dictrict, Riau province. This research 

was condcuted on February-Mey. 

 

C. Subject and Object of the Research 

 

The subject of this research was the Eleventh grade students of MA 

NURUL ISLAM . While, the object of this research was the effect of teaching 

techniques (role-play-repetition) and speaking anxiety on speaking ability. 

 

D. Population and Sample 

 

1. Population 

 

According to Creswell, (2012) population is a group of people that 

has same characteristic that distinguishes from other group. In this 

research, the populoation was all of the students of the Eleventh grade in 

MA NURUL ISLAM . The target of the population was 52 students, there 

were three classes of MA NURUL ISLAM grades eleventh, they were XI 

IPA 1, XI IPA 2, XIPS. 

Table. 3.2 

 

The Total of Population of Eleventh Grade of MA Nurul Islam 

 

No Class Total 

1 XI IPA 1 16 

2 XI IPA 2 18 

3 XI IPS 18 

Total of Population 52 
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2. Sample 

 

According to Creswell, (2012) sample is subgroup of target 

population in a study that researcher plans to generalize about the target 

population. Considering the target of population in this research was large. 

Thus, the researcher took a class as a sample of the research. In this 

research, the researcher use cluster random sampling technique to select 

the sample. 

Table 3.3 

 

The Sample of the Research 

 

No Name of Class Number of students 

1 XI IPA 1 (Who taught 

 

by repetition) 

16 students 

2 XI IPA 2 (Who taught 

 

by role-play) 

18 students 

Total of Samples 34 students 

 
 

E. Technique of Collecting Data 

 

1. Questionnaire 

 

This questionnaire is aimed to know speaking anxiety level. The 

researcher adopted the questionnaire of Foreign Language Speaking 

Anxiety Scale (FLSAS) is 18 item questionnaires from Ozturk and Gurbuz 

(2014) who designed their questionnaire by selecting 18 items from the 33 

items of Foreign Language Classroom Anxiety Scale developed by 
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Horwitz et al. 

 

To get the scores the researcher used likert scale. Likert scale was 

used to measure attitude, opinion, and perception. In this research, the 

respondent asked to answer the questionnaire that was provided by the 

researcher, they asked to choose one of the five alternatives. 

Table 3.4 

 

Blueprint of FLSAS Questionnaire 

 

No Indicator Item of Questionnaires Total 

1 Communication apprehension 3, 6, 11, 13, 18, 16 6 

2 Fear of negative evaluation 2, 4, 8, 10, 15, 17 6 

3 Test anxiety 1, 5, 7, 9, 12, 14 6 

 Total  18 

 
 

Furthermore, in order to determine the category of speaking 

anxiety, the researcher used the category that is adopted from Otzurk and 

Gurbuz (2014) who have designed the questionnaire of speaking anxiety. 

There were three categories, high, moderate, and low. In determining the 

level, the total score ranged from 18-90. The interval was 24. A total score 

of more than 60 demonstrated a high level of speaking anxiety; a total 



64 
 

 

 

score ranged from 42 to 59 presented a moderate level of speaking anxiety, 

and participants who had a total score less than 41 showed a low level of 

foreign language speaking anxiety, that might be seen in table below. 

Table 3.5 

 

Category of Speaking Anxiety. 

 

NO Categories Score 

1 High level More than 60 

2 Moderate level 42-59 

3 Low Level Less than 41 

(Otzurk and Gurbuz, 2014) 

 

To get the scores the researcher used likert scale. Likert scale was 

used to measure attitude, opinion, and perception. In this research, the 

respondent asked to answer the questionnaire that was provided by the 

researcher, they asked to choose one of the five alternatives. 

Table. 3.6 

Likert Scale 

Statements Score (+) Score (-) 

Strongly Agree 5 1 

Agree 4 2 

Neutral 3 3 

Disagree 2 4 

Strongly disagree 1 5 
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2. Test 
 

According to Brown (2004) stated that a test is a method of 

measuring a person’s ability, knowledge, or performance in a given 

domain. In this research speaking test will be held to know the students 

ability in speaking. This speaking test is to measure the students’ ability in 

speaking skill. It is aimed to know the students ability who is taught by 

using role play, and who is taught by using repetition. This speaking test 

will be held after giving the treatment. 

Table 3.7 

Specification of the Test 

 

Purpose To test students’ speaking ability 

grade eleventh 

Intended Population Eleventh grade students of MA 
 

Nurul Islam 

Response Format Completing the blank conversation 

and Practicing the conversation 

Number of examiners The researcher only. But it will be 

scored by the rater 

Number and weighting of 

items/task 

1 Speaking prompt (100%) 

Completing the provided template 

(5 minutes). Practice it (1-2 

minutes) 
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Examination length Maximum of 5 minutes 

Order of Task Speaking test only 

Rating Scale Type Two raters 

Reporting type Single score (maximum 100%; 
 

pass mark 70%) 

 

 

The test was interactive speaking test, the students were asked to 

practice conversation with their peers. The students were given the blank 

conversation about agreeing and disagreeing with someone’s opinion. 

The topic was “Banning of cigarettes”. 

They were given 5 minutes to complete the dialog and practiced it 

in front of the class. The test was adopted from English book grade 

eleventh from Kemendikbud 2017. One of the base competences that 

must be achieved by the students was Compile the transactional text, 

oral and written, short and simple, which involves asking and giving for 

information related to opinions and thoughts. Thus the researcher 

decided to adopted the test because it was related to the 2013 

curriculum, and it was valid to be used to measure students’ speaking 

ability. 

There are five criteria evaluated; they were pronunciation, 

grammar, vocabulary, fluency, and comprehension. Those are 

components of speaking ability. The researcher also used the rubric of 
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which was adopted from Buku Guru Bahasa Inggris Grade eleventh from 

Kemendikbud 2017. 

Table 3.8 

 

Rubric of Assessing Speaking (For Conversation) 

 

Criteria Score 4 Score 3 Score 2 Score 1 

Pronunciation Pronunciation 

can be 

understood 

although with a 

certain accent 

There is a 

problem in 

pronunciation so 

that the listener 

must be very 

focused and 

sometimes raises 

misunderstanding 

Difficult to be 

understood 

because there is a 

problem in 

pronunciation 

and the frequency 

is often 

Almost 

always 

mistaken in 

pronunciation 

so it cannot 

be 

understood. 

Grammar Almost there was 

no mistakes in 

grammar 

There are some 

mistaken in 

grammar but it 

does not influence 

the meaning 

Many mistakes in 

grammar which 

influences the 

meaning and 

often have to 

rearrange 

sentences or 

conversation 

Grammar is 

very bad so 

that the 

conversation 

is difficult to 

be 

understood. 

Vocabulary Sometimes 

pronunciation is 

Often using 

inappropriate 

Using wrong 

vocabulary so it 

The 

vocabulary is 
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 inaccurate and 

needs more 

explanation 

because the 

vocabulary is not 

appropriate 

vocabulary so the 

conversation is 

limited because 

limited 

vocabulary 

can’t be 

understood 

very limited 

so the dialog 

is impossible 

to occurs 

Fluency The dialog is 

fluent, less of 

difficulty is 

found 

Not fluent enough 

because of finding 

language 

difficulty 

Often being in 

doubts and 

stopping because 

of the limitations 

of the language 

Often 

stopping and 

being quiet 

during the 

dialog so the 

dialog is not 

created 

Comprehension The whole 

content of the 

dialog can be 

understood 

although there is 

repetition 

occasionally in 

certain parts 

Most of the 

content of the 

conversation 

understandable 

although there are 

some repetitions 

Difficult to 

follow the dialog 

which is 

conducted except 

in common 

dialog section 

with the slow 

conversation and 

many repetitions 

Unable to be 

understood 

even in the 

form of short 

dialog 
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This research is post-test only. The data of students speaking test 

was scored by raters. According to curriculum 2013, the category of 

students’ scores as follow: 

Table 3.9 

 

The Category of Students’ Scores 

 

No Score Category 

1 90-100 A (Very Good) 

2 76-89 B (Good) 

3 75 C (Enough) 

4 <74 D (Less) 

 
 

F. Validity and Reliability of Instrument 

 

1. Validity of Speaking Test 

 

According to Gay, Milss and Airasian (2012), validity refers to the 

degree to which a test measures what is supposes to measure and, 

consequently, permits appropriate interpretation of scores. Validity is very 

important in order to test how valid the instrument can measure the 

variable. 

The test used for testing the students’ speaking ability should 

consists of validity. The test is valid if it measures accurately what is 

intended to measure. There are some criteria for good validities which are 

content validity, contrast validity, concurrent validity, and predictive 

validity. In this research the test was adopted from the English book grade 
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eleventh from kemendikbud 2017. Furthermore, because it the test was 

adopted from kemendikbud 2017 and it was created by the learning 

purpose that was suitable to the 2013 curriculum, the test could be said 

valid based on content validity. 

2. Reliability of test 

 

The validity and reliability is related. A test could be reliable 

without being valid for a specific purpose, but a test couldn’t be valid 

without first being reliable. Hughes (1989, p. 20) stated that a reliable test 

is consistent and dependable. If the same test was given to the same 

student or matched students in two different, the test should similarly 

result. 

In this research, to avoid the subjectivity in giving the score, the 

researcher decided to use the raters. The rater’s score was combined and 

the average was the score taken. 

3. Validity of the Questionnaires 

 

In this research, the questionnaires were adopted from Otzurk and 

Gurbuz, who designed the FLSAS questionnaires by selecting 18 items 

from FLAS by Horwitz and Cope (1986). In order to determine the 

validity of the questionnaire, the researcher conducted a tried out by 

handing some students who are not included in the research sample. To 

measure the validity the researcher used construct validity by using SPSS. 
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The researcher compared r observed to r table at significant level 

5%. If the r observed higher than R table, the test is considered as valid. In 

contrast, if the r observed less than R table, it can be concluded that the 

item is invalid and must be remove or corrected. 

Table 3.10 

 

Validity of the Questionnaire 

 

No Items Corrected Item-Total 

 

Correlation 

R table (N-2)=25 

 

Significant 5% 

Explanation 

1 Item 1 0.617 0.380 Valid 

2 Item 2 0.523 0.380 Valid 

3 Item 3 0.735 0.380 Valid 

4 Item 4 0.737 0.380 Valid 

5 Item 5 0.658 0.380 Valid 

6 Item 6 0.477 0.380 Valid 

7 Item 7 0.408 0.380 Valid 

8 Item 8 0.413 0.380 Valid 

9 Item 9 0.476 0.380 Valid 

10 Item 10 0.478 0.380 Valid 

11 Item 11 0.735 0.380 Valid 

12 Item 12 0.602 0.380 Valid 

13 Item 13 0.530 0.380 Valid 

14 Item 14 0.563 0.380 Valid 

15 Item 15 0.646 0.380 Valid 
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16 Item 16 0.561 0.380 Valid 

17 Item 17 0.701 0.380 Valid 

18 Item 18 0.584 0.380 Valid 

 

From the table above, it could be seen that, all the items of the 

questionnaire was valid. All the items were acceptable to be used for 

measuring students’ anxiety in speaking. 

4. Reliability of the Questionnaire 
 

According to Gay, Mills and Arisan (2012, p. 164), reliability is the 

grade to which a test consistently measure whatever it is measuring. In 

order to know the reliability of the questionnaire, the researcher used this 

category to determine the level reliability. 

Table 3.11 

 

The level of Acceptable Reliability 

 

No Reliability Validity 

1 >0.90 Very High 

2 0.80-0.90 High 

3 0.70-0.79 Reliable 

4 0.60-0.69 Marginally 

5 <0.60 Unacceptable low 

(Cohen, Manion & Morison, 2007:506) 
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After testing the reliability of the questionnaire using SPSS 23 

version, the researcher found that that the value of Cronbach’s alpha was 

0.913. The value was higher than the standard of cronbach’s alpha 0.60. 

Thus it can be concluded that, the questionnaire was reliable and the level 

was very high. It can be seen in the table below. 

Table 3.12 

 

Reliability test of Questionnaire 

 

Cronbach's Alpha N of items 

0.913 18 

 

After testing the validity, reliability of the questionnaires, the 

researcher gave the questionnaires to 34 students of both group, 

experimental group consisted of 18 students, and control group consisted 

of 16 students. In order to know the students’ speaking anxiety level the 

researcher used the category adopted from Otzurk and Gurbuz (2014). The 

result can be seen in the following table: 

Table 3.13 

 

Students’ speaking anxiety level of Experimental Group 

(Taught by role-play) 

NO CATEGORIES SCORE FREQUENCY PERCENTAGE 

1 High Level More than 60 10 55,56 

2 Moderate Level 42-59 0 0,00 

3 Low Level Less than 41 8 44,44 
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From the table, it can be seen that, most of students in experimental 

class were in high level of anxiety, which consisted of 10 students with the 

percentage (55,56%). However, there were no students who had moderate 

level of speaking anxiety and 8 students were in low level of anxiety with 

percentage (44.44%). In short, for experimental group there were two 

variations of students’ speaking anxiety level, high and low level. 

Table 3.14 

 

Students’ speaking anxiety level of Control group 

(Taught by repetition) 

NO CATEGORIES SCORE FREQUENCY PERCENTAGE 

1 High Level More than 60 8 50,00 

2 Moderate Level 42-59 0 0,00 

3 Low Level Less than 41 8 50,00 

 

The table above showed that there are 8 students who had high 

level of speaking anxiety with percentage (50%), and also there were 8 

students who had low level of speaking anxiety. However, there were no 

students who had moderate level of speaking anxiety. In short, for control 

group there were also two variations of students’ speaking anxiety level, 

high and low level. To know the students who had high and low speaking 

anxiety level, the researcher developed it into table below: 
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Table 3.15 

 

The Number of students who had high and low speaking anxiety 

 

No Experimental Class Control Class 

High Low High Low 

1 Respondent 1 Respondent 3 Respondent 1 Respondent 2 

2 Respondent 2 Respondent 4 Respondent 4 Respondent 3 

3 Respondent 5 Respondent 7 Respondent 5 Respondent 6 

4 Respondent 6 Respondent 8 Respondent 9 Respondent 7 

5 Respondent 9 Respondent 13 Respondent 10 Respondent 8 

6 Respondent 10 Respondent 16 Respondent 12 Respondent 11 

7 Respondent 11 Respondent 17 Respondent 13 Respondent 14 

8 Respondent 12 Respondent 18 Respondent 16 Respondent 15 

9 Respondent 14    

10 Respondent 15    

Total 10 
 

Respondents 

8 Respondents 8 respondents 8 respondents 

 

Table 3.14 showed that, in experimental class, the respondents who 

had high speaking anxiety were respondent 1, 2, 5, 6, 9, 10, 11, 12, 14 and 

15, the respondents who had low speaking anxiety were respondent 3, 4, 7, 
 

8, 13, 16, 17 and 18. Furthermore, in control class, the respondents who 

 

had high anxiety were respondent 1, 4, 5, 9, 10,  12, 13,  and 16, the 

respondent who had low anxiety in control class were respondent 2, 3, 6, 
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7, 8, 11, 14, and 15. 

 

G. Technique of analyzing the data 

 

In this research there were some hypothesis tested. In order to 

answer the Ha1, Ho1, Ha2, Ho2, Ha3, and Ho3 used independent sample t- 

test. Furthermore to analyze forth hypothesis consisted Ha4 and Ho4, it 

used F test (factorial), Two Ways ANOVA through Statistical Package for 

Social Science (SPSS) version 23.0 for windows in order to know the 

interaction between teaching techniques and speaking anxiety. Analysis of 

variance (ANOVA) is an analysis tool used in statistics that splits an 

observed aggregate variability found inside a data set into two parts: 

systematic factors and random factors. 

H. The Homogenity of the Test 

 

Test of homogeneity of variance between the experimental group with 

the Control group were tested with Levene’s test with SPSS 23.0 program. 

The assumption of homogeneity of variance is things to consider in doing the 

research. The interactions between both independent variables toward 

dependent variable are proven by using F- observed analysis. The further tests 

were done to verify the accurateness of the effect of teaching Techniques and 

speaking anxiety in speaking ability. 

Here the result of the homogeneity of the test using SPSS 23.0 

program. 
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Levene's Test of Equality of Error Variancesa 

 

SCORE 

Levene Statistic df1 df2 Sig. 

1.719 1 32 .199 

Table above showed that the result Levene test of variances indicated 

that both variable Y and inter variable anxiety has F= 1.719 where the 

significant, 199 were higher than 0.05. It means that the dependent 

variables were homogenous that the two ways-anova test can be continued. 

I. Normality of the Test 

 

The testing of normality was being used to know whether the sample 

taken was normally distributed or not. Testing for normality in this research 

used a Kolmogorov Smirnov test through SPSS 23.0 

1. If the numbers Kolmogorov-Smirnov test of significance > 0.05 then the 

normal distribution of data. 

2.  If the numbers Kolmogorov-Smirnov test of significance < 0.05 then the 

distribution of data was not normal. 

The result can be seen in the table below. 
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Table 3.16 

Normality of the test 

One-Sample Kolmogorov-Smirnov Test 

 Unstandardiz 
 

ed Residual 

N 16 

Normal Parametersa,b Mean .0000000 

Std. 
 

Deviation 

 

3.79460202 

Most Extreme 

Differences 

Absolute .166 

Positive .166 

Negative -.096 

Test Statistic .166 

Asymp. Sig. (2-tailed) .200c,d 

a. Test distribution is Normal. 

b. Calculated from data. 

c. Lilliefors Significance Correction. 

d. This is a lower bound of the true significance. 

 

Based on the table above, it is known that the significant value 

from Asymp. Sign (2-tailed) of data is 0.200 and it is higher than 0.05 

(0.200>0.05). It means that the distribution of the data is normal 
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APPENDIX 1 

The Data of Students’ Speaking Anxiety 

(Experimental Class) 



1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18

Abdi nanta 4 3 4 4 3 5 3 4 4 2 2 4 3 5 5 4 1 4 64 1

Olvi 5 4 3 4 3 3 3 5 3 4 3 4 5 4 4 3 3 4 67 1

Desvin 1 1 2 1 5 4 2 1 1 1 3 4 2 4 1 2 2 1 38 1

Imam 3 1 2 4 2 2 3 1 1 2 3 1 1 3 2 2 3 1 37 1

Gian 5 4 4 4 4 3 5 5 3 4 1 4 5 5 3 5 4 4 72 1

Aldo 3 3 4 3 5 3 5 5 4 3 4 3 3 4 4 4 3 5 68 1

Lucky 1 2 2 3 2 4 1 1 1 2 2 3 1 4 2 2 1 2 36 1

Rehan 4 2 1 1 3 1 3 2 1 3 2 2 2 2 1 1 2 1 34 1

Meli 3 5 4 5 5 4 3 5 3 4 1 4 2 3 4 5 4 5 69 1

Syariatun 5 5 3 4 2 5 2 4 2 5 2 5 2 5 4 4 2 5 66 1

Patra 3 4 3 4 3 3 3 5 3 4 3 4 5 4 4 3 3 3 64 1

Zaki 3 5 3 5 5 3 4 3 3 5 1 4 3 3 5 5 4 3 67 1

Rani 1 2 1 2 2 1 5 2 1 2 1 1 1 2 2 2 1 2 31 1

Yesi 4 5 2 5 5 4 5 1 5 5 3 4 5 4 2 1 1 3 64 1

Reno 3 5 5 4 5 5 5 5 4 5 5 4 5 5 4 5 5 5 84 1

Ferdi 3 2 3 1 2 2 3 1 3 2 2 2 3 2 2 1 2 1 37 1

Prihartini 3 1 3 2 2 2 1 2 1 1 2 1 3 1 3 2 3 1 34 1

Siska 1 2 5 1 2 2 3 1 2 2 2 1 3 1 1 2 3 2 36 1

RESPONDENT
ITEM

TOTAL

 



APPENDIX 2 

The Data of Students’ Speaking Anxiety 

(Control Class) 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18

Farid Habibi 4 3 4 4 2 5 4 5 5 1 4 4 4 2 4 5 5 5 70 2

Amel 1 5 1 1 1 2 2 5 1 2 2 1 1 2 2 2 2 1 34 2

Alfan 4 3 3 1 3 2 2 1 1 1 3 1 2 2 1 2 3 2 37 2

Gita Novella 5 3 3 5 4 4 4 5 2 5 4 2 4 5 2 2 4 5 68 2

Jimmi Sastra Negara5 4 5 5 5 3 3 5 3 5 4 5 3 4 3 5 5 4 76 2

Mey Dilla Egiska 1 1 1 5 2 1 5 2 4 1 4 1 2 2 1 1 1 2 37 2

Candra 4 3 3 1 2 1 1 2 3 2 3 1 1 2 1 1 1 2 34 2

Mahiratul Aulia 1 2 2 2 1 3 1 1 1 2 1 2 2 2 1 1 2 1 28 2

Nabil dwishafwan5 5 4 5 3 3 4 3 5 5 4 4 3 3 5 2 4 5 72 2

Saskia 5 4 4 5 5 4 5 4 5 4 2 5 4 3 5 2 5 4 75 2

Indra 1 3 2 1 3 1 1 3 2 2 2 1 3 2 1 3 2 1 34 2

Nadila Hamdani 4 3 5 3 4 4 4 3 3 4 5 3 4 4 2 5 3 5 68 2

Nasrul Hadi 5 5 5 4 4 1 5 1 2 4 1 5 3 4 4 3 5 4 65 2

Welvin 1 2 2 1 2 3 1 1 2 1 1 3 2 2 2 1 1 2 30 2

Limbardo 4 5 1 4 1 1 1 1 3 1 1 2 1 1 2 2 1 1 33 2

Nursyafitri 1 2 1 2 4 4 5 5 4 4 5 4 5 4 4 4 3 5 66 2

RESPONDENT
ITEM

TOTAL

 



APPENDIX 3 

The Score of Students’ Speaking Ability Test in Experimental Class 

RATER 1 RATER 2

1 Respondent 1 85 85 85

2 Respondent 2 85 80 83

3 Respondent 3 80 75 78

4 Respondent 4 75 80 78

5 Respondent 5 75 75 75

6 Respondent 6 80 75 78

7 Respondent 7 90 85 88

8 Respondent 8 75 70 73

9 Respondent 9 75 75 75

10 Respondent 10 75 80 78

11 Respondent 11 70 70 70

12 Respondent 12 75 80 78

13 Respondent 13 85 80 83

14 Respondent 14 80 75 78

15 Respondent 15 80 80 80

16 Respondent 16 90 85 88

17 Respondent 17 85 80 83

18 Respondent 18 75 75 75

TOTAL 1435 1405 1420

MEAN 79,72 78,06 78,89

EXPERIMENTAL CLASS

NO RESPONDENT
EXPERIMENTAL CLASS 

TOTAL

 

 

 

 

 

 

 

 



 

APPENDIX 4 

The Score of Students’ Speaking Ability Test in Control Class 

RATER 1 RATER 2

1 Respondent 1 80 75 78

2 Respondent 2 70 70 70

3 Respondent 3 70 75 73

4 Respondent 4 85 80 83

5 Respondent 5 65 70 68

6 Respondent 6 70 70 70

7 Respondent 7 75 70 73

8 Respondent 8 75 75 75

9 Respondent 9 75 70 73

10 Respondent 10 70 70 70

11 Respondent 11 70 75 73

12 Respondent 12 75 75 75

13 Respondent 13 70 65 68

14 Respondent 14 70 75 73

15 Respondent 15 75 70 73

16 Respondent 16 70 70 70

TOTAL 1165 1155 1160

MEAN 72,81 72,19 72,50

CONTROL CLASS

NO RESPONDENT
CONTROL CLASS

TOTAL

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 



APPENDIX 5 

RESEARCH ISNTRUMENT 

IDENTITAS RESPONDEN 

Nama : 

Kelas : 

PETUNJUK PENGISIAN 

Berdasarkan pengalaman pribadi anda, berila tanda centang (√) pada pilihan yang anda anggap 

sesuai dengan diri anda pada setiap pernyataan. Kuesioner ini disusun dengan menggunakan 

skala likert terdiri dari 5 pilihan. 

Sangat Setuju  : 5 

Setuju   : 4 

Netral   : 3 

Tidak Setuju  : 2 

Sangat Tidak Setuju : 1 

INSTRUMENT KECEMASAN SISWA DALAM BERBICARA BAHASA INGGRIS 

No Statements 5 4 3 2 1 

1 Saya tidak pernah merasa cukup yakin pada diri saya sendiri ketika saya 

berbicara dalam bahasa Inggris. 

  

     

2 Saya takut membuat kesalahan dalam kelas bahasa Inggris      

3 Saya gemetar ketika saya tahu bahwa saya akan dipanggil di kelas 

bahasa Inggris 

     

4 Itu menjadi menakutkan ketika saya tidak mengerti apa yang dikatakan 

guru dalam bahasa Inggris 

     

5 Saya mulai panik ketika saya harus berbicara bahasa Inggris tanpa 

persiapan 

     

6 Saya malu untuk memberikan jawaban  secara sukarela di kelas bahasa 

Inggris 

     

7 Saya gugup berbicara bahasa Inggris dengan native speaker      

8 Saya kecewa jika saya tidak mengerti apa yang di koreksi guru      

9 Saya merasa tidak percaya diri ketika berbicara dalam bahasa inggris      

10 Saya takut guru bahasa Inggris saya siap untuk memperbaiki setiap 

kesalahan yang saya buat 

     

11 Saya bisa merasakan jantung saya berdebar-debar ketika saya akan      



dipanggil di kelas bahasa Inggris 

12 Saya selalu merasa bahwa siswa lain berbicara bahasa Inggris lebih baik 

daripada saya 

     

13 Saya merasa sangat sadar diri tentang berbicara bahasa Inggris didepan 

siswa lainnya 

     

14 Saya gugup dan bingung ketika saya berbicara bahasa Inggris      

15 Saya selalu merasa guru bahasa inggris saya akan memberi nilai yang 

jelek 

     

16 Walaupun jika saya sudah mempersiapkan dengan baik untuk berbicara 

bahasa inggris , saya merasa takut tentang itu. 

     

17 Saya takut murid lain akan menertawakan saya ketika saya berbicara 

bahasa Inggris 

     

18 Saya merasa gugup ketika guru bahasa Inggris mengajukan pertanyaan 

yang belum saya persiapkan sebelumnya 

     

 

 



APPENDIX 6 

Lesson Plan of Experimental Class Who Taught by Role-Play 

RENCANA PELAKSANAAN PEMBELAJARAN 

(RPP) 

 

Sekolah                                 : MA Nurul Islam 

Mata Pelajaran                      : Bahasa Inggris 

Kelas/Semester                     : XI IPA 2/ Dua 

Materi Pokok                        : Offer and Suggestion 

Fokus Skill   : Speaking 

Alokasi Waktu  : ( 4 x 35 menit ) (4 JP) (3 pertemuan) 

 

Kompetensi Dasar dan Indikator Pencapaian Kompetensi  

Kompetensi Dasar Indikator Pencapaian Kompetensi 

3. 1 Menerapkan fungsi sosial, 

struktur teks, dan unsur kebahasaan 

teks interaksi transaksional lisan dan 

tulis yang melibatkan tindakan 

memberi dan meminta informasi 

terkait saran dan tawaran, sesuai 

dengan konteks penggunaannya. 

(Perhatikan unsur kebahasaan should, 

can) 

1. Mengidentifikasi fungsi sosial, 

struktur teks dan unsur kebahasaan 

teks interaksi transaksional lisan dan 

tulis terkait ungkapan memberi dan 

meminta informasi saran dan tawaran  

2. Menunjukkan perbedaan

cara pengungkapan dari masing-masing 

konteks ungkapan memberi dan 

meminta informasi terkait saran dan 

tawaran 

3. Menerapkan struktur teks dan 

unsur kebahasaan ungkapan 

memberi dan meminta informasi 

terkait saran dan tawaran  



4.1 Menyusun teks interaksi 

transaksional, lisan dan tulis, pendek 

dan sederhana, yang melibatkan 

tindakan memberi dan meminta 

informasi terkait saran dan tawaran, 

dengan memperhatikan fungsi sosial, 

struktur teks, dan unsur kebahasaan 

yang benar dan sesuai konteks 

1. Menyusun dialog saran dan tawaran 

secara berkelompok.  

2. Mendemonstrasikan dialog terkait 

saran dan tawaran di depan kelas  

 

 

Tujuan Pembelajaran 

Setelah mengikuti pembelajaran dengan pendekatan saintifik serta menggunakan teknik 

role-play peserta didik dharapkan dapat: 

 

1. Mengidentifikasi fungsi sosial, struktur teks dan unsur kebahasaan 

teks interaksi transaksional lisan dan tulis terkait ungkapan memberi 

dan meminta informasi saran dan tawaran 

2. Menunjukkan perbedaan cara pengungkapan dari masing-

masing konteks ungkapan memberi dan meminta informasi 

saran dan tawaran 

3. Menerapkan struktur teks dan unsur kebahasaan ungkapan memberi 

dan meminta informasi terkait saran dan tawaran 

4. Menyusun dialog ungkapan saran dan tawaran secara berkelompok. 

5. Peserta didik diharapkan secara berkelompok dapat 

mendemonstrasikan (role-play) dialog saran dan  tawaran didepan 
kelas dengan percaya diri. 

Metode Pembelajaran 

Teknik                        :  role-play 

Materi Pembelajaran 

a. Fungsi Sosial 

Menjaga hubungan interpersonal dengan guru, teman, dan orang lain. 
b. Struktur Teks 

 Memulai 
 Menanggapi (diharapkan/di luar dugaan) 

c. Unsur Kebahasaan 

 Ungkapan yang menunjukkan saran dan tawaran, dengan modal should 

dan can 

 Nomina singular dan plural dengan atau tanpa a, the, this, those, my, their, 



dsb. 

 Ucapan, tekanan kata, intonasi, ejaan, tanda baca, dan tulisan tangan 

 
             Topik 

Situasi yang memungkinkan pemberian saran dan tawara 

melakukan tindakan yang dapat menumbuhkan perilaku yang 

termuat di KI 

 

Kegiatan Pembelajaran 

Pertemuan 1 (35 menit) 

1. Opening (Pembukaan) 

d. Guru mengondisikan kesiapan peserta 

e. Guru mengucapkan salam kepada seluruh pesertadidik dan peserta didik menjawab 
salam. 

f. Guru mengajak berdoa bersama sebelum pembelajaran dimulai sebagai ungkapan 

rasa syukur. 

g. Guru mengecek kehadiran siswa 

h. Guru mengajak bermain game untuk mengecek konsentrasi siswa sebelum 

pembelejaran dimulai. 

i. Guru mengajukan pertanyaan yang ada           keterkaitannya dengan materi 

j. Peserta didik menjawab berdasarkan pengalaman yang sudah pernah mereka 
alami 

k. Guru menyampaikan materi yang akan dipelajari dan menyampaikan tujuan 

pembelajaran 

2. Kegiatan Inti 

a. Guru menampilkan dialog tentang tindakan memberikan saran 
b. Guru melakukan tanya jawab bersama siswa terkait dialog yang disajikan. 

1. What is the dialog about? 

2. What is the purpose of the text? 

c. Peserta didik menganalisis terkait ungkapan-ungkapan saran dan tawaran 

dengan teliti dan cermat. 

d. Guru juga memberikan kesempatan peserta didik untuk mempelajari kosakata 

terkait tema dan menirukan cara pelafalannya. 

e. Guru menjelaskan tentang struktur teks, ungkapan saran, social function, dan cara 

pelafalannya.  

f. Guru membagi siswa kedalam beberapa kelompok. 

g. Peserta didik diminta untuk berdiskusi dengan teman sekelompok tentang dialog, 

dan membagi peran 

h. Peserta didik dengan anggota kelompok mempraktekkan dialog sesuai script dan 
peran masing-masing 

i. Setiap kelompok diminta mendemonstrasikan dialog didepan kelas (role-play) 

j. Peserta didik memperoleh feedback dari guru dan teman tentang percakapan yang 

telah dipraktekkan di depan kelas; 

 



 

3. Kegiatan Penutup 
1. Guru memberikan penghargaan kepada peserta didik yang telah menunjukkan 

peningkatan sikap disiplin dan bekerja sama 

2. Guru dan peserta didik mengulas kembali apa yang sudah dikerjakan selama awal 

hingga akhir kegiatan. Guru membuka diskusi untuk refleksi terhadap semua 

kegiatan yang telah dilakukan selama proses pembelajaran dan meminta peserta 

didik untuk mengisi format refleksi di bagian akhir. 

3. Guru menyampaikan kegiatan pembelajaran berikutnya dan memberi peserta 

didik penugasan berupa melengkapi sebuah dialog rumpang sesuai dengan 

ungkapan saran. 

 

Pertemuan 2 (2x35 Menit) 

1. Opening (Pembukaan) 

a. Guru mengondisikan kesiapan peserta 

b. Guru mengucapkan salam kepada seluruh pesertadidik dan peserta didik menjawab 

salam. 

c. Guru mengajak berdoa bersama sebelum pembelajaran dimulai sebagai ungkapan 

rasa syukur. 

d. Guru mengecek kehadiran siswa 

e. Guru menanyakan terkait materi pertemuan sebelumnya. 
f. Guru dan siswa berdiskusi terkait materi pertemuan sebelumnya 

g. Guru memberikan apersepsi dengan mengajukan pertanyaan terkait dengan materi 

yang akan dipelajari 

h. Peserta didik menjawab berdasarkan pengalaman yang sudah pernah mereka 

alami 

i. Guru menyampaikan materi yang akan dipelajari dan menyampaikan tujuan 

pembelajaran 

2. Kegiatan Inti 

a. Guru menampilkan sebuah dialog yang terdapat ungkapan 

menawarkan. 

b. Guru memberikan penjelasan tentang ungkapan menawarkan 

yang terdapat pada dialog, dan memberikan ungkapan-

ungakapan menawarkan lain yang bisa digunakan di situasi 

formal maupun informal 

c. Peserta didik dibagi menjadi beberapa kelompok.  

d. Peserta didik bekerja sama melengkapi sebuah dialog rumpang 

dengan arahan guru. 

e. Guru mengajarkan tentang unsur kebahasaan yang ada didalam 

dialog. 

f. Siswa memperagakan role-play didepan kelas bersama sesuai 

peran dan script masing-masing 

g. Peserta dapat memodifikasi dialog yang diperagakan jika 



diinginkan 

h. Peserta didik memperoleh feedback dari guru dan teman tentang percakapan 

yang telah dipraktekkan di depan kelas; 

 

3. Kegiatan Penutup 

a. Guru dan peserta didik mengulas kembali apa yang sudah dikerjakan selama awal 

hingga akhir kegiatan. Guru membuka diskusi untuk refleksi terhadap semua kegiatan 

yang telah dilakukan selama proses pembelajaran dan meminta peserta didik untuk 

mengisi format refleksi di bagian akhir. 

b. Guru menyampaikan kegiatan pembelajaran berikutnya dan memberi peserta didik 

penugasan  

 

Pertemuan 3 (35 menit) 

1. Opening 

a. Guru mengondisikan kesiapan peserta 

b. Guru mengucapkan salam kepada seluruh pesertadidik dan peserta didik menjawab salam. 

c. Guru mengajak berdoa bersama sebelum pembelajaran dimulai sebagai ungkapan rasa 

syukur. 

d. Guru mengecek kehadiran siswa 
e. Guru mengajak bermain game untuk mengecek konsentrasi siswa sebelum 

pembelejaran dimulai. 

f. Guru mengajukan pertanyaan terkait materi pada pertemuan sebelumnya 

 

2. Kegiatan Inti 

a. Setelah guru mereview kembali materi pertemuan pertema dan kedua, 

tentang ungkapan saran dan tawaran  

b. Guru  memberikan situasi dan pertanyaan yang berkaitan dengan 

ungkapan saran dan tawaran. 

c. Guru mengajak siswa berfikir ungkapan apa yang sesuai dengan situasi  

yang diberikan 

d. Siswa merespons dengan memberikan ungkapan yang sesuai dengan situasi  

yang diberikan guru. 

e. Guru memberikan beberapa situasi, kemudian diminta membuat dialog  

berdasarkan situasi-situasi yang diberikan.  

f. Siswa secara berkelompok memperagakan kembali dialog sudah dibuat  

didepan kelas. 

g. Guru dan peserta didik lain memberikan feedback terhadap perfomance  

role-play yang ditampilkan 

 

 

 



 

3. Kegiatan Penutup 

a. Guru dan peserta didik mengulas kembali apa yang sudah dikerjakan selama 

awal hingga akhir kegiatan. Guru membuka diskusi untuk refleksi terhadap 

semua kegiatan yang telah dilakukan selama proses pembelajaran dan 

meminta peserta didik untuk mengisi format refleksi di bagian akhir. 

b. Guru menyampaikan kegiatan pembelajaran berikutnya dan memberi peserta 

didik penugasan  

 

 

GURU KELAS 

 

Rulia Septami, S.Pd 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



RENCANA PELAKSANAAN PEMBELAJARAN 

(RPP) 

 

Sekolah                                 : MA Nurul Islam 

Mata Pelajaran                      : Bahasa Inggris 

Kelas/Semester                     : XI IPA 2/ Dua 

Materi Pokok                        : Opinion and though 

Fokus Skill   : Speaking 

Alokasi Waktu  : ( 4 x 35 menit ) (4 JP) (3 pertemuan) 

1. Kompetensi Dasar Dan Indikator Pencapaian Kompetensi 

Kompetensi Dasar Indikator 

3.2. Menerapkan fungsi sosial, struktur 

teks, dan unsur kebahasaan teks interaksi 

transaksional lisan dan tulis yang 

melibatkan tindakan memberi dan 

meminta informasi terkait pendapat dan 

pikiran, sesuai dengan konteks 

penggunaannya. (Perhatikan unsur 

kebahasaan I think, I suppose, in 

my opinion). 

3.2.1. Menentukan fungsi sosial, 

struktur teks, dan unsur      kebahasaan

 teks interaksi transaksional lisan 

dan tulis terkait pendapat dan pikiran. 

3.2.2. Menganalisis perbedaan fungsi 

sosial,    struktur    teks,  dan unsur 

kebahasaan teks interaksi 

transaksional tulis yang terkait pendapat dan 

pikiran. 

4.2. Menyusun teks interaksi 

 

transaksional, lisan dan tulis, pendek 

dan sederhana, yang melibatkan 

tindakan memberi dan meminta informasi 

terkait pendapat dan pikiran, dengan 

memperhatikan fungsi sosial, struktur 

teks,dan unsur kebahasaan yang benar dan 

sesuai konteks. 

4.2.1. Menyusun dialog berdasarkan 

pernyataan yang diberikan dengan 

memperhatikan   fungsi   sosial,   struktur 

teks, dan unsur kebahasaan yang benar 

dan sesuai konteks. 

4.2.2. Menyajikan kembali dialog yang telah 

dibuat. 

 



 

2. Tujuan Pembelajaran 

Pada akhir pembelajaran, siswa diharapkan dapat: 

1. Menentukan fungsi sosial, struktur teks, dan unsur kebahasaan teks interaksi 

transaksional lisan dan tulis terkait pendapat dan pikiran dengan benar. 

2. Menganalisis perbedaan fungsi sosial, struktur teks, dan unsur kebahasaan 

teks interaksi transaksional tulis yang terkait pendapat dan pikiran dengan 

benar. 

3. Menyusun dialog berdasarkan pernyataan yang diberikan dengan 

memperhatikan fungsi sosial, struktur teks, dan unsur kebahasaan dengan 

benar. 

4. Mempereragakan dialog dengan bermain peran (role-play) 

3. Materi Pembelajaran 

1. Fungsi Sosial: Menjaga hubungan interpersonal dengan guru, teman, dan orang lain. 

2. Struktur Teks: Memulai dan Menanggapi (diharapkan/di luar dugaan) 

3. Unsur Kebahasaan 

a. Ungkapan yang menunjukkan saran dan tawaran, dengan modal should dan can 

b. Nomina singular dan plural dengan atau tanpa a, the, this, those, my, their, dsb. 

Ucapan, tekanan kata, intonasi, ejaan, tanda baca, dan tulisan tangan 

4.  Topik 

Situasi yang memungkinkan pemberian saran dan tawaran melakukan tindakan yang dapat 

menumbuhan perilaku yang termuat di KI. 

5.  Pendekatan, Model dan Teknik Pembelajaran 

1. Pendekatan : Saintifik 

2. Teknik : Role-play 

 

 

 

 

 

 

 

 



6.  Hand out 

 

Agreeing with opinion Disagreeing with opinion 

Of course.  I am sorry, I don’t agree with you 

 I agree with this opinion. I disagree with you. 

I think so too. I think you are wrong. 

This is absolutely right. I am not sure I agree with you. 

  

 

Example of how to agree and disagree with opinion 

Statements Agree Disagree 

Smoking should 

be banned in 

public places. 

I totally agree that smoking 

should be banned in public 

places. 

I am sorry but I tend to 

disagree with you  on this 

3.  Unsur Kebahasaan: 

a. Tata bahasa: simple past tense, simple present tense, perfect tense. 

b. Ungkapan menyatakan pendapat/pikiran (I think, I suppose,  In my opinion .. dsb). 

c. Ungkapan Agreement ( Of course, i agree, this is absolutely right, ... dsb) 

d. Ungkapan Disagreement ( I disagree, i am not sure, ... dsb) 

e. Kata kerja bantu modal (need, shloud, will... dsb ) 

f. Ucapan, tekanan kata, intonasi, dan ejaan. 

 

Media, Alat dan Sumber Pembelajaran 

1.  Media                        : Gambar, role-card 

2. Sumber Belajar         : Kurikulum 2013, buku  teks    

 

Langkah – langkah Kegiatan Pembelajaran 

PENDAHULUAN  

1)      Guru memberi salam (greeting) 

2)      Guru menanyakan kabar siswa 

3)      Guru menunjuk ketua kelas untuk memimpin berdoa sebelum memulai pembelajaran 

4)      Guru memeriksa kehadiran siswa 

5)      Guru melakukan tanya jawab dengan beberapa siswa 

6)      Guru menjelaskan cakupan materi sesuai dengan silabus 

 

 

 

 



KEGIATAN INTI  

Pertemuan 1 

1. Guru menampilkan dialog sederhana tentang opinion and though 

2. Guru memberikan pertanyaan terkait dialog. “what they are doing”, what they are talking 

about? 

3. Siswa secara lisan menjawab pertanyaan yang diberikan berdasarkan dialog 

percakapan yang telah diamati. 

4. Siswa memperoleh informasi rinci terkait materi opinion and Thought. 

5. Guru memberikan penguatan terkait materi yang telah diamati. 

6. Siswa menentukan fungsi sosial, struktur teks dan unsur kebahasaan dari teks dialog 
yang ditampilkan. 

 

7. Siswa dibentuk kelompok secara heterogen 

8. Guru membagikan LKPD berupa dialog rumpang 

9. Dengan arahan guru, siswa mulai berdiskusi untuk melengkapi dialog rumpang dengan 

ungkapan yang sesuai 

10. Peserta didik secara berkelompok mempraktekkan dialog 

PENUTUP 

1. Guru bersama peserta didik menyimpulkan pembelajaran terkait materi yang telah 

dipelajari pada pertemuan ini. 

a. Ok students, what we have learned today? 

b. Can you mention the social function, generic structure, language features of asking 

andgiving opinion? 
2. Siswa mendapatkan umpan balik terhadap proses dan hasil pembelajaran dengan  mengisi 

form refleksi diri: 

a. Do you feel happy after learning this material? 

b. Can you determine the social function, generic structure and language features of 

expression asking and giving opinion? 

c. Do you know when to express your opinion? 

d. Do you have any problem in learning this material? 

“ If you answer ‘no’ to one of those questions, see your teacher and discuss with him/her how 

to make you able to express your opinion spoken and written forms”. 



4. Guru menyampaikan topik materi untuk pertemuan selanjutnya  

5. Guru menutup kegiatan dengan dengan mengajak siswa berdoa dan mengucap 

6. salam penutup. 

 

Pertemuan 2  

PENDAHULUAN  

1)      Guru memberi salam (greeting) 

2)      Guru menanyakan kabar siswa 

3)      Guru menunjuk ketua kelas untuk memimpin berdoa sebelum memulai pembelajaran 

4)      Guru memeriksa kehadiran siswa 

5)      Guru melakukan tanya jawab dengan beberapa siswa terkait materi pada pertemuan 

sebelumnya 

 

KEGIATAN INTI  

Pertemuan 1 

1. Peserta didik diminta kembali untuk duduk dikelompok yang sudah dibentuk pada 

pertemuan sebelumnya 

2. Setiap kelompok memperagakan dialog dengan bermain peran didepan kelas 

3. Setiap siswa memperagakan dialog sesuai perannya masing-masing 

4. Kelompok lain diminta untuk memberikan feedback terhadap performance kelompok lain 

5. Pesertda didik diminta mengidentifikasi expression yang digunakan didalam dialog 

6. Guru memberikan feedback setekah semua kelompok memperagakan dialog, sekaligus 

memberikan penguatan terhadap expression yang digunakan. 

 

PENUTUP 

1. Guru dan peserta didik mengulas kembali apa yang sudah dikerjakan  selama awal hingga 

akhir kegiatan. Guru membuka diskusi untuk refleksi terhadap semua kegiatan yang telah 

dilakukan selama proses pembelajaran dan meminta peserta didik untuk mengisi format 

refleksi di bagian akhir. 

2. Guru menyampaikan kegiatan pembelajaran berikutnya dan memberi  

peserta didik penugasan 

GURU, 

 

 

 

Rulia Septami, S. Pd 



             

Pertemuan 3 (Agreeing and Disagreeing opinion) 

PENDAHULUAN 

1) Guru memberi salam (greeting) 

2)  Guru menanyakan kabar siswa 

3)  Guru menunjuk ketua kelas untuk memimpin berdoa sebelum memulai pembelajaran 

4) Guru memeriksa kehadiran siswa 

5)  Guru melakukan tanya jawab dengan beberapa siswa 

6)  Guru menjelaskan cakupan materi sesuai dengan silabus 

KEGIATAN INTI 

1) Guru menampilkan dialog sederhana tentang agreeing and disagreeing an opinion 

2) Guru memberikan pertanyaan terkait dialog. “what they are doing”, what they are 

talking about? 

3) Siswa secara lisan menjawab pertanyaan yang diberikan berdasarkan dialog 

percakapan yang telah diamati. 

4) Siswa memperoleh informasi rinci terkait materi agreeing and disagreeing an 

opinion 

5) Guru memberikan penguatan terkait materi yang telah diamati. 

6) Siswa menentukan fungsi sosial, struktur teks dan unsur kebahasaan dari teks 

dialog yang ditampilkan. 

7) Siswa dibentuk kelompok secara heterogen 

8) Guru membagikan LKPD berupa dialog rumpang 

9) Dengan arahan guru, siswa mulai berdiskusi untuk melengkapi dialog rumpang 

dengan ungkapan yang sesuai 

10) Peserta didik secara berkelompok mempraktekkan dialog 

PENUTUP 

1) Guru bersama peserta didik menyimpulkan pembelajaran terkait materi yang 

telah dipelajari pada pertemuan ini. 

• Ok students, what we have learned today? 

• Can you mention the social function, generic structure, language features of 

asking andgiving opinion? 

2) Siswa mendapatkan umpan balik terhadap proses dan hasil pembelajaran 

dengan  mengisi form refleksi diri: Do you feel happy after learning this 

material?Can you determine the social function, generic structure and language 

features of expression asking and giving opinion?Do you know when to express 

your opinion?Do you have any problem in learning this materialGuru 

menyampaikan topik materi untuk pertemuan selanjutnya  



3) Guru menutup kegiatan dengan dengan mengajak siswa berdoa dan mengucap 

4) salam penutup. 

 

HANDOUT 

RESPONSES OF OPINIONS 

Responses 

Response can be expressed in the ways expressions below. 

Kinds of Opinion’s Responses: 

1.    Agreeing with an Opinion 

These are some of the expressions used to express agreement with an opinion. 

 I am sorry, i don’t agree with you. 

  I am not sure. I agree with you. 

 I don’t agree with you. 

  I am afraid i have to disagree with you. 

  I do not believe that. 

 By this I mean... 

  I disagree with you. 

  I think you are wrong. 

 That’s not the same thing at all. 

  It is not justified to say to. 

  I am not convinced that... 

  I can’t say I agree with this, and here’s why... 

 

Example of how to agree and disagree with opinion 

Statement  Agree Disagree 

Smoking should be banned in 

public places. 

I totally agree that smoking 

should be banned in public 

places. 

I am sorry but I tend to 

disagree with you  on this. 

Woman should not work. I think so too. Women should 

stay  at home and take care of 

their children. 

I am afraid I have 

to disagree with  on this 

Online gaming  should  be 

banned. 

Absolutly right, it should be 

as  it distracts  the students 

from studying. 

I don’t agree with you It is a 

venue for student s to develop 

their skills. 

 

Example the dialog to be role-played 

Dialog 1 



Hana      : What do you think about the test yesterday, me? 

Meme    : I think it was difficult. I could not answer some of questions. 

Hana      : I disagree with you. I think it’s easy. 

 

Dialogue 2 

            Rifan   : Guys, I have an idea. How about if we go to beach in the next holiday? 

            Icha     : Yes, I agree with you. Where will we go? 

            Kania   :  Bali! I want to see sunrice in Kuta beach. 

            Icha     : I am sorry, I don’t agree Kania.  It’s too expensive. 

            Bryan  : Yups. What about with Sine beach in Tulungagung 

Rifan    : I agree, I never thought of that. Sine beach is Tulungagung’s Kuata beach. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

APPENDIX 6 

Lesson Plan of Control Class Who Taught by Repetition 

RENCANA PELAKSANAAN PEMBELAJARAN 

(RPP) 

 

Sekolah                                 : MA Nurul Islam 

Mata Pelajaran                      : Bahasa Inggris 

Kelas/Semester                     : XI IPA 1/ Dua 

Materi Pokok                        : Offer and Suggestion 

Fokus Skill   : Speaking 

Alokasi Waktu  : ( 4 x 35 menit ) (4 JP) (3 pertemuan) 

 

Kompetensi Dasar dan Indikator Pencapaian Kompetensi  

Kompetensi Dasar Indikator Pencapaian Kompetensi 

3. 1 Menerapkan fungsi sosial, 

struktur teks, dan unsur kebahasaan 

teks interaksi transaksional lisan dan 

tulis yang melibatkan tindakan 

memberi dan meminta informasi 

terkait saran dan tawaran, sesuai 

dengan konteks penggunaannya. 

(Perhatikan unsur kebahasaan should, 

can) 

4. Mengidentifikasi fungsi sosial, 

struktur teks dan unsur kebahasaan 

teks interaksi transaksional lisan dan 

tulis terkait ungkapan memberi dan 

meminta informasi saran dan tawaran  

5. Menunjukkan perbedaan

cara pengungkapan dari masing-masing 

konteks ungkapan memberi dan 

meminta informasi terkait saran dan 

tawaran 

6. Menerapkan struktur teks dan 

unsur kebahasaan ungkapan 

memberi dan meminta informasi 



terkait saran dan tawaran  

4.1 Menyusun teks interaksi 

transaksional, lisan dan tulis, pendek 

dan sederhana, yang melibatkan 

tindakan memberi dan meminta 

informasi terkait saran dan tawaran, 

dengan memperhatikan fungsi sosial, 

struktur teks, dan unsur kebahasaan 

yang benar dan sesuai konteks 

3. Menyusun dialog saran dan tawaran 

secara berkelompok.  

4. Mendemonstrasikan dialog terkait 

saran dan tawaran di depan kelas  

 

 

Tujuan Pembelajaran 

Setelah mengikuti pembelajaran dengan pendekatan saintifik serta menggunakan teknik 

repetition peserta didik dharapkan dapat: 

 

1. Mengidentifikasi fungsi sosial, struktur teks dan unsur kebahasaan 

teks interaksi transaksional lisan dan tulis terkait ungkapan memberi 

dan meminta informasi saran dan tawaran 

2. Menunjukkan perbedaan cara pelafalan dari masing-masing 

konteks ungkapan memberi dan meminta informasi saran dan 
tawaran 

3. Menerapkan struktur teks dan unsur kebahasaan ungkapan memberi 

dan meminta informasi terkait saran dan tawaran 

4. Menyusun dialog ungkapan saran dan tawaran secara berkelompok. 

 



Metode Pembelajaran 

Teknik                        :  repetition 

Materi Pembelajaran 

Fungsi Sosial 

Menjaga hubungan interpersonal dengan guru, teman, dan orang lain. 
Struktur Teks 

 Memulai 
 Menanggapi (diharapkan/di luar dugaan) 

Unsur Kebahasaan 

 Ungkapan yang menunjukkan saran dan tawaran, dengan modal should 

dan can 

 Nomina singular dan plural dengan atau tanpa a, the, this, those, my, their, 

dsb. 

 Ucapan, tekanan kata, intonasi, ejaan, tanda baca, dan tulisan tangan 

 
Topik 

Situasi yang memungkinkan pemberian saran dan tawara 

melakukan tindakan yang dapat menumbuhkan perilaku yang 

termuat di KI 

 

Kegiatan Pembelajaran 

Pertemuan 1 (Suggestions) 

1. Opening (Pembukaan) 

a. Guru mengondisikan kesiapan peserta 

b.Guru mengucapkan salam kepada seluruh pesertadidik dan peserta didik 

menjawab salam. 

c. Guru mengajak berdoa bersama sebelum pembelajaran dimulai sebagai 

ungkapan rasa syukur. 

d.Guru mengecek kehadiran siswa 
e. Guru mengajak bermain game untuk mengecek konsentrasi siswa 

sebelum pembelejaran dimulai. 

f. Guru mengajukan pertanyaan yang ada           keterkaitannya dengan materi 

g.Peserta didik menjawab berdasarkan pengalaman yang sudah pernah 

mereka alami 

h.Guru menyampaikan materi yang akan dipelajari dan menyampaikan 

tujuan pembelajaran 

 
2. Kegiatan Inti 

a. Guru menampilkan beberapa ungkapan untuk memberikan saran, menerima, 

dan menolak saran. 
b. Guru melakukan tanya jawab bersama siswa terkait ungkapan memberikan 

saran dan responnya.  

c. Peserta didik menganalisis terkait ungkapan-ungkapan saran dengan teliti 



dan cermat. 

d. Guru juga memberikan kesempatan peserta didik untuk mempelajari kosakata 

terkait tema dan menirukan cara pelafalannya. 
e. Guru menjelaskan tentang struktur teks, ungkapan saran, social function, dan 

cara pelafalannya.  

f. Guru meminta seluruh siswa untuk mengikuti apa yang dia ucapkan guru 

setelahnya. “Repeat after me!” Say what I say! 

g. Peserta didik satu-satu diminta meniru  dan mengulang kembali apa yang 

diucapkan guru dengan intonasi dan pronunciaation yg benar 

h. Peserta diberikan LKPD berupa dialog dan diminta melengkapi dialog 

rumpang sesuai dengan ungkapan yang dipelajari 
 

3. Kegiatan Penutup 
a. Guru memberikan penghargaan kepada peserta didik yang telah 

menunjukkan peningkatan sikap disiplin dan bekerja sama 

b. Guru dan peserta didik mengulas kembali apa yang sudah dikerjakan selama 

awal hingga akhir kegiatan. Guru membuka diskusi untuk refleksi terhadap 

semua kegiatan yang telah dilakukan selama proses pembelajaran dan 

meminta peserta didik untuk mengisi format refleksi di bagian akhir. 

c. Guru menyampaikan kegiatan pembelajaran berikutnya dan memberi 

peserta didik penugasan 

 

Pertemuan 2 (Offers) 

Opening (Pembukaan) 

1. Guru mengondisikan kesiapan peserta 

2. Guru mengucapkan salam kepada seluruh pesertadidik dan peserta didik menjawab 

salam. 

3. Guru mengajak berdoa bersama sebelum pembelajaran dimulai sebagai ungkapan 

rasa syukur. 

4. Guru mengecek kehadiran siswa 

5. Guru menanyakan terkait materi pertemuan sebelumnya. 

6. Guru dan siswa berdiskusi terkait materi pertemuan sebelumnya 
7. Guru memberikan apersepsi dengan mengajukan pertanyaan terkait dengan materi 

yang akan dipelajari 

8. Peserta didik menjawab berdasarkan pengalaman yang sudah pernah mereka 

alami 

9. Guru menyampaikan materi yang akan dipelajari dan menyampaikan tujuan 

pembelajaran 

Kegiatan Inti 

1. Guru menampilkan ungkapan menawarkan, dan menerima tawaran, dan 

menolak tawaran.  

2. Siswa diminta untuk mengidentifikasi ungkapan menawarkan yang 

disajikan. ungkapan mnewarkan jasa di situasi formal maupun informal 

3. Peserta didik menganalisis terkait ungkapan-ungkapan saran dengan 



teliti dan cermat. 

4. Guru juga memberikan kesempatan peserta didik untuk mempelajari 

kosakata terkait tema dan menirukan cara pelafalannya. 

5. Guru menjelaskan tentang struktur teks, ungkapan saran, social 

function, dan cara pelafalannya.  

6. Guru meminta seluruh siswa untuk mengikuti apa yang dia ucapkan 

guru setelahnya. “Repeat after me!” Say what I say! 

7. Peserta didik satu-satu diminta meniru  dan mengulang kembali apa 

yang diucapkan guru dengan intonasi dan pronunciaation yg benar 

8. Peserta diberikan LKPD berupa dialog dan diminta melengkapi dialog 

rumpang sesuai dengan ungkapan yang dipelajari 

 

Kegiatan Penutup 

1. Guru dan peserta didik mengulas kembali apa yang sudah dikerjakan 

selama awal  hingga akhir kegiatan. Guru membuka diskusi untuk 

refleksi terhadap semua kegiatan yang telah dilakukan selama proses 

pembelajaran dan meminta peserta didik untuk mengisi format refleksi 

di bagian akhir. 

2. Guru menyampaikan kegiatan pembelajaran berikutnya dan memberi peserta 

didik penugasan  

Pertemuan 3 (offer and suggestion) 

Opening 

1. Guru mengondisikan kesiapan peserta 

2. Guru mengucapkan salam kepada seluruh pesertadidik dan peserta didik menjawab 

salam. 

3. Guru mengajak berdoa bersama sebelum pembelajaran dimulai sebagai ungkapan rasa 

syukur. 

4. Guru mengecek kehadiran siswa. 

5. Guru mengajukan pertanyaan terkait materi pada pertemuan sebelumnya 
 

Kegiatan Inti 

1. Guru  meminta siswa menampilkan dialog tentang ungkapan menawarkan 

yang ditugaskan didepan kelas. 

2. Peserta didik membaca nyaring dialog yang dibuat didepan kelas 

3. Guru meminta siswa menunjukkan ungkapan menawarkan, dan responnya 

pada dialog yang dibuat. 

4. Guru dan peserta didik lain memberikan feedback terhadap dialog yang 

dibaca. 

Kegiatan Penutup 

1) Guru dan peserta didik mengulas kembali apa yang sudah dikerjakan    



selama awal hingga akhir kegiatan. Guru membuka diskusi untuk 

refleksi terhadap semua kegiatan yang telah dilakukan selama proses 

pembelajaran dan meminta peserta didik untuk mengisi format refleksi 

di bagian akhir. 

2) Guru menyampaikan kegiatan pembelajaran berikutnya dan memberi  

peserta didik penugasan 

 

 

 

 

GURU KELAS 

 

 

Rulia Septami, S.Pd 

 

 

 

 

 

 

 

 

 

 

 



APPENDIX 8 

SPEAKING RUBRIC 

RUBLIK PENILAIAN DIALOG 

Criteria Score 4 Score 3 Score 2 Score 1 

 

(Pronounciation) 

 

Lafal dapat 

dipahami 

meskipun 

dengan aksen 

tertentu 

Ada masalah 

dalam 

pengucapan 

sehingga 

membuat 

pendengar harus 

sangat fokus dan 

kadang-kadang 

menimbulkan 

kesalahpahaman 

Sulit dimengerti 

karena ada 

masalah dalam 

pelafalan dan 

frekuensinya 

sering 

Hampir selalu 

keliru dalam 

pelafalan 

sehingga tidak 

dapat dimengerti 

Grammar Hampir tidak 

ada kekeliruan 

tata bahasa 

Terjadi beberapa 

kekeliruan 

tata bahasa, 

tetapi tidak 

berpengaruh 

terhadap arti 

Banyak terjadi 

kekeliruan tata 

bahasa yang 

mempengaruhi 

arti dan sering 

kali harus 

menyusun 

ulang kalimat 

percakapan 

Tata bahasa 

sangat buruk 

sehingga 

percakapan 

sangat sulit 

dipahami 

Kosakata 

(Vocabulary) 

Kadang-kadang 

pelafalan 

tidak tepat dan 

mengharuskan 

penjelasan lebih 

lanjut karena 

kosakata yang 

tidak sesuai 

Sering 

menggunakan 

kosakata yang 

tidak tepat 

sehingga  

dialognya 

menjadi terbatas 

karena kosakata 

yang terbatas 

Menggunakan 

kosakata yang 

salah sehingga 

tidak dapat 

dipahami 

Kosakata 

sangat terbatas 

sehingga tidak 

memungkinkan 

terjadinya dialog 

Kelancaran 

(Fluency) 

Dialog lancar, 

sangat sedikit 

menemui 

kesulitan 

Tidak terlalu 

lancar karena 

menemui 

kesulitan bahasa 

Sering ragu dan 

berhenti karena 

keterbatasan 

bahasa 

Sering berhenti 

dan diam selama 

dialog sehingga 

dailog tidak 

tercipta 

Comprehension Seluruh isi 

percakapan 

dapat dipahami 

meskipun 

sesekali ada 

pengulangan di 

Sebagian besar 

isi percakapan 

dapat dimengerti 

meskipun 

ada beberapa 

pengulangan 

Sulit untuk 

mengikuti 

dialog yang 

dilakukan 

kecuali di 

bagian dialog 

Tidak dapat 

dipahami 

bahkan dalam 

bentuk dialog 

yang singkat 

sekalipun 



bagian-bagian 

tertentu 

umum dengan 

percakapan yang 

perlahan-lahan 

dan banyak 

pengulangan 

 

CARA PENILAIAN DIALOG (PERCAKAPAN) 

No Nama Siswa Perolehan skor Jumlah skor 
perolehan Aspek 1 

 
Aspek 2 Aspek 3 

 
Aspek 
4 

Aspek 
5 

1        

2        

3        

dst        

 

Rumus perhitungan nilai siswa sebagai berikut: 
 

Jumlah skor yang diperoleh siswa 

     X 100 

 Skor maksimal/ideal 

 

 

 

 

 

 

 



Appendix 9  

Recommendation Letter 
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