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ABSTRACT

Non-formal education is an accepted form of education in Fiji.
Many programmes have been instituted by different providers either
institutionally or community-based. Primary-school-based NFE is a
recent innovation initiated mainly by headteachers in some rural schools,
with the support of some government and non-government officers. The
programmes that have attempted to respond to various perceived needs
and problems in the community, showed a stop-start, ad hoc and unco-
ordinated nature. It will be established in this study whether there is lack
of empirical knowledge and understanding of the concept of NFE and the
potential of NFE primary-school-based programmes in Fiji. Thus, the
central purpose of this study was to explore the potential of NFE

primary-school-based programmes in Fiji.

The examination of Fiji's socio-economic, cultural and political
background provided a context for the study. An examination of western
adult education literature was then used to reveal essential features and
strategies that were the basis on which an ideal model of NFE was
constructed. These key features were of two types. The first teature is
related to the conceptualisation of NFE while the remaining seven were
concerned with programme planning at various level of organisation.
These key features were operationally defined and provided the
assumptions that were the basis on which the actual NFE programmes

were assessed.

A qualitative approach was selected as appropriate to the cultural
context of the study, using the case study strategy. Primary-school-based

programmes were selected as case studies; three were still operating and
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two had been discontinued. Data collection was undertaken in Fiji from

May, 1992 to January, 1993.

Data were gathered by interviews, documentary evidence and
community workshops all of which were considered relevant to the

cultural context of the study.

The major findings were that, while the NFE concept in operation
differed in the selected schools, NFE school-based programmes had
considerable potential and were accepted and supported by the school and
the community. However, if the potential of NFE was to be fully
realised, it could no longer rely on ad hoc, unsystematic arrangements,
but needed arrangements authorised and supported by government. The
legitimation of the structure and processes at various levels - national,
divisional and school or community was judged to be needed to enhance

the realisation of the potential of NFE school-based programmes.

A number of recommendations are put forward with a view to
affecting the current practice and commitment to the role of NFE in
community and national development. They are an attempt to enable all
the stakeholders in NFE (GOs policy and decision makers, divisional and
senior education officers, headteachers, school committees and
community groups) to develop and follow through a commitment to an
organised, planned and adequately resourced course of action for NFE
school-based programmes. Above all, the proposals are intended to take
account of the data gathered and insights gained in the course of the
study. Attempts have been made to stay true to the ideal identified in the
literature examined, in examining the actual practice and in formulating

the implications for school-based NFE in Fiji.
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