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Abstract

Every year in Australia, around 2000 students graduate from higher education in the
visual and performing arts. The intent of many of these visual arts courses in
particular, is to produce practising artists. However, the occupation of practising artist
is not an easy one in which to survive. In 1999 there were around 16,000 visual,
community arts, and craft-persons practising professionally. Therefore, questions
arise as to how the majority of graduates apply their professional knowledge gained in
art school? And what happens to these graduates in their later lives? These questions
are of importance to tertiary visual art education because the majority of these art
school graduates will sooner or later end up working in fields that are different from

the one they trained in, that is, the profession of practising artist.

This research looked at the lives of twelve graduates from a range of visual art
disciplines. Through this examination I sought to understand: how these graduates
viewed their lives since graduation, how they viewed their education in art-school,
and what could be learned from this experience for art education in the future. As the
research project unfolded, I began to discover in the graduates' lives ideas and
constructs that changed the frame of the world-view that 1 had adopted, since
graduation, some 25 years ago. Taking this information, together with my own earlier
experience as an art-student, and information I have gathered from the literature about

art education, it was possible to construct other ways of looking at art education.

The result of this process led to the construction of this thesis, in which the current
perspective of training institutions on the training of practising artists, is not
necessarily congruent with the value of art school found by graduates some years after
their attendance in art school. In the light of this construction, I go on to argue that
academic, governmental, traditional, and commercial influences or perspectives are
responsible for the formation of an art education perspective that directs tertiary visual
art education provision. Through this research project 1 identify largely
unacknowledged, additional perspectives on personal development and adult
education or "lifelong learning”. These additional perspectives may be useful in the
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development and understanding of tertiary visual art education provision, that is
broader than the singular aim or perspective of educating the practising artist.
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