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INTRODUCTION

Nurses working within the National Health Servib8HS) require critical thinking skills in
order to cope with severely ill patients with comptare needs, to deal with rapidly
changing situations, and to do so with care wittmpassion. The Nursing and Midwifery
Council (NMC) expect undergraduate nursing prograsto prepare nurses to think
critically, while at the same time offering limitetrategies for the educational development
of such skills (Banning, 2006). A lack of consenatmund a definition of, and ways of
teaching critical thinking has resulted in a pmlition of strategies for the development of
critical thinking skills in nursing programmes, fexample case studies (Popil, 2011),
reflective practice (Caldwell and Grobbel, 2013)d aritical reading and writing (Heaslip,
2008). Aless well understood strategy for theettggment of critical thinking in nursing is
student volunteering, despite the view that volantey is thought to promote students’ self-
esteem and to enhance the development of critiggélting (Moore and Parker, 2008). While
self-esteem and critical thinking skills are synmmys with nursing and with volunteering,
literature concerned with volunteering in nursimggrammes appears limited. The paucity of
literature may be due in part to programme requargisidetermined by the standards for pre-
registration nursing education (NMC, 2010), whiehJe limited time for the inclusion of
extracurricular activities. In light of this, ouusly aimed to understand the extent, variability
and attitudes towards volunteering among nursiandesits at our University. Our primary
research question was to establish the extentlohteering in a subsection of the student
nurse population. Our secondary research questi@tavunderstand the attitudes of our
nursing students towards volunteering, in order Wemight make recommendations for the

nursing curriculum.



BACKGROUND AND LITERATURE

Student Volunteering

Volunteering, in and of itself is considered a naliubeneficial relationship or exchange
rather than a gift, with considerable evidenceedlth and wellbeing benefits to those who
volunteer (Mundle et al, 2012). However, in spiteansiderable evidence of benefit to
volunteers, measuring these benefits is a compkakem Mundle et al (2012). argue that
generalisations made from the research around te#ung must be very cautious as most of
the studies have limitations, which would make ldsthing causal relationships or even
strong associations between good health and wegbmitcomes and volunteering difficult.
There is also considerable evidence of benefitsdse who ‘receive’ help from volunteers
and to the organisations that use volunteers. Heweuch benefits are hard to evaluate and
are highly dependent on context, such as the nafuhe volunteering, the match between

the volunteer and the person receiving help otrdiaing received by the volunteer.

The particular benefits of volunteering to nursstgdents centre on increasing the variety of
social groups or situations to which students a&pmsed, increasing self-confidence;
breaking down hierarchies, greater reflection airtbwn practice through doing (praxis),

the development of more critical perspectives amgrovements in terms of meeting
particular competencies (Bell et al, 2014). Thealiggment of praxis and critical
perspectives as part of nurse education may b&vagen which progress towards greater
compassion in nursing practice may be achieveldoadih research is needed to fully
appreciate the process by which this is achievedeNheless, the absence of volunteering in
nursing pedagogy is a missed opportunity to hartiesstudents’ knowledge and skills; both
pre-existing and underpinned by the nursing prognanfor the benefit of recipients of
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health and social care services. While studentntekring may not automatically result in
learning, nor directly link to the development afing and compassionate practice,
nonetheless volunteering does provide a way fatestts to make sense of their experiences
through opportunities intentionally designed taiéosompassion for others and critical

thinking skills.

The Extent of Student Volunteering

The National Union of Students (NUS) report almeo#htird of students in higher education
(HE) devote a significant proportion of their spéinee to volunteering activities, with an
average of 44 hours per year spent on volunte¢kitagtey, 2014). While these figures
suggest students value the role of volunteeringtlidence of any general benefit to health
for the volunteer and the recipient is largely alutal (Casiday et al, 2008), and for the most
part unproven (Holdsworth and Quinn, 2010). Theiaggion that students benefit from
volunteering, specifically in relation to skills\adopment and employability supports
positive action by Higher Education InstitutiongHld) to embed volunteering into
programmes. Embedding volunteering within acadgmmogrammes, for example through
provision of a volunteering module whereby studeméy develop skills and achieve credits
(Bell et al, 2014) may lead students to feel thaye little choice but to take up a

volunteering activity in order not to be disadvay®a in a limited job market.

The core values of nursing; to make the care opleeibe first concern (GMC, 2012), while
not exclusive to nursing suggests student nursekkaty to exhibit values based motivators

for volunteering, for example supporting good cayus@ed helping others (Handy et al, 2010).



Utilitarian motivators, such as career enhancerardtdeveloping new skills are less likely
to be important for student nurses whose careacelias been made, and for whom specific
skills are embedded within approved undergraduatsimgy programmes. Given the current
job market in healthcare where demand outstripplgupe usefulness of volunteering as a
means to build career contacts while training issfjonable. Rather the benefits of
volunteering to nursing students are derived frbenvtery nature of nursing itself, as a
socially engaged activity, whereby a concern fer‘tther is central to all its endeavours

(Cipriano, 2007).

Care, Compassion and volunteering in the Nursingi€uum

Since the publication of the Francis Report inibrfgs at Mid Staffordshire Foundation
Hospital Trust in March 2013, it is unusual toleealth commentators talk about the NHS
without referring to “care and compassion”.. Cand aompassion has become a figure of
speech, a sustained metaphor for discourse araaithttare, nursing and nurse education.
In the “post Francis™ era “care and compassion’dsminant discourse. Organisations with
a vested interest in health; NHS England, Healthdatdon England (HEE) the Nursing and
Midwifery Council (NMC), and the Health and Careféssions Council (HCPC) take a
view on how “care and compassion” is taught in tii@md how it is enacted in reality (NHS
England, 2012, DH, 2015, NMC 2015, HEE, 2015, HCE@,6). However, teaching “care
and compassion’ to student nurses is not straigtefol in spite of the edict in the Francis
Report for an increased focus on a culture of casipa at all levels in nurse education,

training and recruitment (Francis, 2013).

One approach for teaching care and compassionrsingustudents is through provision of
opportunities for students to engage in a strudtumuntary activity, which then becomes
the focus of a structured learning event whereestidnd teacher reflect on the experience in

a safe environment (Buchen and Fertman, 1994).l1é/generally under-researched as a
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teaching strategy the available research sugdestsalunteering is perceived as allowing
students to have more control over their learniogain experience in diverse environments,
break down stereotypes and developing criticalpgeatives. Bell et al (2014) describe a
partnership between De Montfort University and Mdlem Cancer Support whereby a
volunteering module (hosted within the Departmértiursing and Midwifery) was offered
to students in all faculties. It required 100 hooirsolunteering over three years and the
completion of an academic assignment. The moduleded workshops and training
sessions which were jointly delivered by Macmiliard academic staff. Bell et al (2014)
report that the module was extremely popular amdessful. Their analysis of nine
interviews with members of the module steering grbighlight a wide range of benefits for
all stakeholders including meeting the aim of therersity to contribute to the local
community and helping Macmillan to meet its aimswbporting people with cancer and
their families. The benefits to the students wvigre identified by the module steering
group included giving students the opportunityaket control of their learning and to

experience situations that would not be possibthiwikraditional lecture based environment.

The benefits to the student are of volunteeringstadent nurses are seen partly in
educational or pedagogical terms (being in chafdker own learning and developing a
critical perspective) but also in terms of enhagdime potential for students to more fully
understand compassionate nursing practice andatlthis entails in contemporary

healthcare contexts.



In light of a clear body of evidence around volemieg in the nursing curriculum we sought
to understand first, the extent and variabilitwolunteering among nursing students on our
undergraduate nursing programme, and second,tthelas of our nursing students towards

volunteering, particularly as a structured actiwitiyhin the nursing curriculum.

METHODOLOGY

Domain theory provided the theoretical framewonktfe study (Layder, 2006). In using
domain theory levels of social organization; ssitijated activity, setting, and context are
given equal weight. Volunteering is a social atyivwhich involves the volunteer; an
individual with a social identity, being influencég a situated activity. The activity may be
in an unfamiliar and challenging environment otiegt and in this case occurs within the

context or social organization of the university.

We used a mixed methods approach to research désignsing on mixing both quantitative
and qualitative approaches in combination proviaéetter understanding of the research
problem than could be understood by using one ndetBar philosophical approach was
both pragmatic, practical, and enabled us to amssarch paradigms in recognition that as a
team we are social, behavioral, and human sciaesesarchers first and foremost, and
dividing between quantitative and qualitative agottes only serves to narrow the
collaboration to the inquiry (Creswell and Plan@a®| 2006, p10). Using mixed methods
allowed for the research question to be addressguaestially and pragmatically

(Denscombe, 2008). with attention paid to each aomept part. The survey instrument



allowed for the collection of data concerned witheat and variability of student
volunteering in our study population, whereas thalitative interviews captured data

concerned with attitudes towards volunteering anmungstudents.

Methods

Student volunteering in nursing is defined in théper as activities undertaken while
students are officially enrolled on undergraduatesimg programmes. While volunteering
activities may accrue credits in some programnmesur study, volunteering is not an official

part of academic or practice learning.

The Survey

A 24-item self-report multiple-choice questionnaias specifically developed, based on the
literature review, to ascertain the extent, vatighiand attitudes towards volunteering, and
pre-tested with nursing academic staff before nefrand finalising for distribution to the
students. The questionnaire comprised two parts; part one containing 5 socio-
demographic questions, which asked students tdifge¢ne study programme being taken,
ethnic origin, age, gender and marital status. tRertcontained 18 questions regarding
student’s volunteering experience, including pasioiny of volunteering, current
volunteering status, volunteering since studyingraversity, barriers to uptake of
volunteering opportunities and attitudes towardsinering. Questions required a "yes™ or
‘'no” answer or a tick all that apply” responsep@tunity to add additional responses was

provided through provision of free text boxes.



The study was approved by the University reseatiticsecommittee. Permission to distribute
the survey questionnaires was received from programeaders for each cohort of the three-
year course. Participant consent was assumed epanm i0f the completed questionnaire. All
participants were recruited during lectures dekaebetween March 2013 and September
2014, as this ensured students were representditalethree years of the undergraduate
nursing degree programme. Survey responses wergednhto Excel (MS 2007 version).
Descriptive statistics were then calculated usiB&S version 19 for Windows (IBM SPSS
statistics 19). Values were reported as numbepancentage unless otherwise noted. The
survey results were used to develop an intervidwedale for use in semi-structured
interviews focused on experiences and thoughtstalmbunteering. Storage of data

conformed to ethical requirements of the University

The Interview

Following the quantitative part of the study, teeeaarch team contacted fourteen students
who had indicated a willingness to be interviewgdneluding their email addresses on
returned questionnaires. Ten students out of l@lwdre approached agreed to participate.
These students were invited for interview on campusvided with a detailed information
sheet about the research, and duly consentedhiatstidy. All interviews took place over a
four month period; April to July 2015. Interview®ke recorded and transcribed verbatim.
Data were analyzed using a general inductive agprfBhomas, 2006), which is specifically
designed to (1) condense extensive and variedesirdata into a readable summary format,
(2) to establish clear links between the reseabpbotives and the summary findings derived
from the raw data and (3) to develop a model oophabout the underlying structures of

experiences or processes which are evident inathelata. All participants who were
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interviewed were given a number to protect anonyniable 1 shows demographic data of

respondents.

Tablel1 here

SURVEY RESULTS

One hundred and thirty seven (137) of the 250tdkgnursing students completed the
survey, resulting in a 65% response rate. Tableolvs their sociodemographic details. The
ethnic mix of students is consistent with the sthdgy of the institution where the research
was carried out (23% overseas, 16% outside the Eigity eight percent of respondents
were female, which is reflective of overall trenddereby a higher proportion of females to

males enter subjects allied to medicine (includingsing) (HESA 2010/11).

Seventy- nine respondents (58%) reported nevengaxlunteered before, while 58 (42%)
respondents reported having volunteered at sonmg. davelve (12) of the 58, who had
volunteered, had done so since joining the UnitgrBbwever, only 7 of the 12 students who
had volunteered since becoming University studest® currently volunteering at the time

of our study.

Figurelhere



Only 7 of the 137 respondents in our survey wetanteering at the time of our study. We
asked these respondents i.e. those currently \e#ung to indicate as many reasons for
volunteering as applied from a pre-determined gt a free text box provided for
additional responses. Figure 1 shows 10 reasonfonteering since becoming a university

student.

Figure2 here

We asked respondents who were currently voluntgevimat had been gained or achieved i.e.
the benefits of volunteering from a pre-determihstd with a free text box for additional

responses. Figure 2 shows numbers of respondeamisfidng eight benefits to volunteering.

Figure3 here

Six main reasons were expressed by respondengasans for not volunteering, including
too little time, lack of access to information aslunteering opportunities, lack of confidence
in volunteering, uncertainty around what skilloféer, and a previously poor experience of
volunteering. The demands of the nursing programwere reported to impact uptake of
volunteering while studying the undergraduate mgrgrogramme. In total, 85 (62%)
respondents would definitely consider volunteermthe future, 3 (2%) respondents said
they might consider volunteering in the future, 816 (19%) respondents would not

consider volunteering in the future.
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The results of our survey show few nursing studeabsnteer after coming to study at
university, irrespective of whether they have vodemed beforehand. The small number of
students who reported volunteering identified peatand societal benefits of doing so. The
demands of the nursing programme and the finabaiaen of studying at university

appeared to mitigate uptake of volunteering adtigit

INTERVIEW FINDINGS

Ten students responded to efforts to contact theremail, and were subsequently
interviewed. Of these ten, two students had velered before studying at University.
However, none of the students we interviewed wareeatly volunteering. Students were
asked to talk about specifically about volunteermntin the following themes (1) time to
volunteer, (2) accessing volunteering opportuniti@s confidence to volunteer, and (4)
volunteering and studying, as these were the nm@més arising from survey data. In
addition, students were provided the opportunitiatk freely around any aspect of

volunteering. A condensed summary of the raw teberview data are presented below:

Time to Volunteer

The benefits to students from volunteering are wezlbgnized (Smith et al, 2010). However,
students in our study discussed having little tioreextracurricular activities, with
programme requirements appearing to take priddyplementary programme content, for
example dissertation and maths workshops, wereped by students to add value to the
nursing programme. Consequently students were pepa invest time to attend these

workshops, as opposed to investing valuable timeianteering.
11



“We have exams that you need the extra time fdriHare’s everything else as well,
like | went to a lot of extra lessons like disstaia workshops this year. And in the
first year | went to the maths workshops, so Ikhire extra work | think would be

firstif I had time. And then second, maybe vaarihg but then, yeah, I'd probably

say volunteering if | had any spare time” (stud8nhon-volunteer)

Our study drew on relatively small numbers of studenevertheless time does appear to
be a factor in preventing students from voluntegewhile studying. Studies were seen as
a priority, including writing assignments and rewgfor exams. When asked whether a
more flexible curriculum might “free up’ time, seuids did not necessarily prioritise

volunteering;

“Then it would probably be work after studying. have to look at it because | need

to work long term as well”. (student 1, non-volwee

Accessing Volunteering Opportunities

Access to volunteering opportunities is key inueficing individual choice to volunteer
(McBride and Lough, 2010). While access to inforimrainay not increase the likelihood
for an "unmotivated” student to take up a volunitgeopportunity, nevertheless
motivation to volunteer has been linked with presoolunteering experience including
ready access to information, volunteering prograsaral support (Jones and Hill, 2003).

Students in our study reported having limited ast¢es/olunteering information and

12



opportunity. "Fresher’'s Week’, which provides stidavith essential information and
guidance on what to expect while at university wicafppear to be uniquely placed to

include information about volunteering opporturstie

“I know it didn’t really have a fresher’s eventeth, it was just like in the sports hall
there were some tables with books on but there ‘wasything about volunteering. |
remember speaking to the lecturer, because shdeasasg and everyone was like,
why are you leaving? She spoke about it, she wiag @broad to do some

volunteering work”. (student 8, non-volunteer

"Fresher’s Week™ was devoted to information abpaotts activities, university clubs and
societies, which arguably reflects the University'®rities. While students were able to
access information about volunteering, this apgkadehoc and opportunistic, thus

requiring students to have prior experience otintdering and/or a predetermined level

of motivation to volunteer.

Confidence to Volunteer

\olunteering is thought to build self-esteem, selfifidence, and an opportunity to refocus
attention away from personal difficulties, whilethé same time providing opportunities to
learn new skills and gain experience, not readityeasible in the course of everyday life and

work (Agathangelou, 2015). However, students instudy perceived a level of skill to be

13



required in order to volunteer effectively, or @ast some association or affinity with the

recipient of the voluntary activity and/or some arglanding of their needs;

“I lost my flat in 1998 and then obviously | movatb a YMCA and it was an
opportunity so | volunteered with the YMCA andaswoing out helping the
homeless, feeding the homeless and just offekegust someone to chat to. And
when this came along there was just like a loteafgbe that were all in the same

situation as me” (student 4 non-volunteer, had presly volunteered)

For this student, the ability to “climb into hisrskand walk around in it" (Harper Lee, 1960)
enabled an otherwise reticent and reserved indittuoffer support to someone in a
situation he could empathise with. The structuradire of the volunteering opportunity may

have assisted uptake of an activity, which thislstd might otherwise have foregone.

For another student it appeared important thatvahyntary activity was in some way
relevant and reflective of his or her self-worthteénms of what they had to offer the other

person,

“It builds up experience in whatever you're doiragd also socialising with other
people as well. So it's building good relationshfpr what you're going into, so |
think it's good, beneficial, for personal developrhand also | think it's sort of equal,
as well. Just help to, whatever you volunteerlyegbou just want sometimes to help”

(student 7 non-volunteer, previous volunteer)

14



\Wolunteering and Studying

From the responses students gave about volunteghitg studying at university some
insight is provided into how nursing courses vasigisupport or prevent uptake of
volunteering. Nursing programmes in the UK are #guweeighted in terms of the ratio of
theory to practice. Modules are usually deliveredr@®@ semesters or terms, in order to
facilitate the 4,600 programme hours required lgyNIMC. In reality, this means nursing
students follow a calendar dissimilar to other enity courses, with modules running
throughout the academic year. Little time is left $tudents to engage in extracurricular

activities without self-determination, motivatidlyman and social capital;

“We’'re just really busy on the programme at the nreaim| usually do the bank shift,
but | havent done that for several months becatsseéme pressure at the moment”

(studentl non-volunteer)

“I have looked at one recently. It's called thefne) Soup Kitchen, it's a guy who did
the same thing | did went out to the homelessnktifi| could do that alongside my
nursing | would but it all depends on time agaistydent 4 non-volunteer, previous

volunteer)

DISCUSSION

Extent of Student Volunteering

Volunteering amongst students has a long and sorastiadical history (Brewis 2010). It is

only recently that academics and politicians hasae to regard student volunteering as
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something that is beneficial for all involved.(Hs¥dorth and Quinn 2010; Darwen and
Rannard 2011). Estimated rates of student voluinig&ary widely but one of the most
reliable sources, the National Union of Studemtddithat 31% of students had engaged in
formal or informal volunteering in the year priorthe survey, for an average of 44 hours.
30% of these student volunteers said that theyphaiitipated in volunteering which was to
do with “visiting people / providing care or suppband 40% of all students said that they
would be encouraged to do more volunteering ifrtimstitution could link it to their course
or academic qualification (NUS, 2014). The resaftsur study indicate that most of the
small minority of nursing students who had voluntelehad done so before coming to study
at university. This is important since much hasibeatten about the benefits to students of
volunteering (Smith et al, 2010, Haski-Leventh&0&. Evans and Saxton, 2005), including
the opportunity to gain work-related experiencdetrn new skills, to improve job
opportunities, and to improve outcomes or impast£dmmunities, education institutions,

employers, and for the students themselves (Srah 2010).

Variability in Student Volunteering

There is little evidence on the frequency of voaaning by nursing students or the types of
volunteering which they do. In our survey of undadyate nursing students (at one English
university) amongst the 137 who responded to tineesy42% (n=58) had volunteered at
some point in the past. 20.6% of those who hadntekred in the past (n=12) had
volunteered since starting university (12%) of gnado had ever volunteered (n=7) were
doing so currently. To look at it another way, jGst% of all respondents to the survey

(7/137) were currently active volunteers which colé contrasted (tentatively) with the rate

16



of student volunteering found by NUS (2014) whigh31%, is around six times higher. In
view of the lack of evidence about patterns of ntdering amongst student nurses, clearly
the results are very important and useful. Givenhigh response rate it seems likely that the
findings are valid in relation to the Higher Educatinstitution (HEI) studied but obviously

a larger survey across a sample of HEIs would ledegkto assess the generalisability of the
findings and to clearly establish whether patte@inglunteering amongst nursing students

are different to those of other students.

Attitudes Towards Volunteering

Motivations for volunteering are a complex mixtafealtruism and self-. Holdsworth and
Quinn (2010) refer to the ‘economy of experiencheve volunteering or paid placements
may increasingly be seen by students as necessditioas to qualifications, in order to gain
advantage in the jobs market. However, they resggthiat student motivations for
volunteering are likely to be much more complexathidas. NUS (2014) find that the top five
motivations to volunteer amongst current studehinteers include: ‘improving
things/helping people’; ‘gaining work experience/di®ping their CV’; ‘personal values’ and
‘developing skills/meeting new people/making friehbh our survey, the most important
reasons cited by nursing students were personala@went, wanting to help people and
volunteering for an important cause. These findsggest nursing students’ motivations for
volunteering are less likely to relate to enhansegbloyment prospects since demand for

nurses far outstrips supply.
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Time to Volunteer

Time appeared a significant factor in whether drowr students were volunteering,
irrespective of overall attitudes towards volunitegr Students in our study exhibited a high
work ethic in relation to fulfilling the requiremenof the nursing programme, as this would
ultimately ensure their future in terms of employrepportunities and the ability to "pay off
student debt’. The same degree of work ethic didranslate into an engagement with
volunteering activities. One reason might be peaptegenerally poorly socialised into
giving their time, such that an overwhelmingly higbrk ethic usually sees priority given to
economically rewarding activities over voluntarynw@Calleja, 2012). An apparent
contradiction exists in that while students in study clearly identified the positive benefits
of volunteering, nevertheless, priority was givereroto completing the programme in order
to take up paid nursing work. This disconnect betw#he nursing programme and nursing in
the “real world™ suggests while students recogthigecontribution volunteering can make to
personal development, they do not appear to fulpreciate how volunteering impacts
learning about nursing. The need to complete gllired elements of the nursing course
prevented students from making connections betwaesing as a course of study and

nursing as a social enterprise.

Benefits of Volunteering for Nursing Students

The main benefits of volunteering cited by resparisién our survey were learning new
skills, improving general health and wellbeing, amgroved personal development. This
finding is significant in that the health benefibssvolunteers and recipients are largely
anecdotal (Cassidy et al 2008; Holdsworth & Quifa@. Bell et. al 2014 make reference to

the tendency to assume that volunteering is baakWidthout citing specific evidence.
18



Positive learning emerges from a situation preditaipon equality of social relations (Boeck
et al, 2009). This is very important as nursingletis and nurses are embedded in a series of
nested and inter-penetrating hierarchies, includioity subordinated roles (lecturer-student;
ward manager-nurse; ward manager-nursing studeatpdnurse) and roles where, although
they may not reflect on the fact, they are gengralthe superordinate position
(professional-client; nurse-health care assistamse-nurse student). It would therefore seem
that volunteering, as well as providing opportwgstio increase skills, confidence and
empathy, also contain a hidden curriculum messaayagly that the learning process benefits
from an equalization of power, and thus has imgbee for how nurses, nurse tutors and
nursing managers, conduct themselves when in sugeate positions. While student
volunteering may not automatically result in leapinor directly link to the development of
caring and compassionate practice, nonethelesateating does provide a way for students
to make sense of their experiences through opptigsiintentionally designed to foster

critical thinking.

Implications for Nurse Education

Nursing students share many of these charactaresigociated with increased volunteering
but the limited evidence available suggests they tlave very low rates of volunteering
compared to the student average and this may parirattributable to the structure of
nursing programmes, which allows little free tinmenpared to other undergraduate
programmes. The abolition of bursaries for studentses from 2017 may increase the

amount of paid work undertaken by student nursdslaums further limit volunteering,
19



although no evidence as yet available on this ptncteasing costs of education have been
shown to negatively impact on volunteering amothiggher education students generally

(Haski-Leventhal et al, 2008).

Building structured opportunities for student vakering may prove problematic for reasons
already suggested. However, volunteering as atated activity within the curriculum does
have potential to contribute to both the achievaméoompetencies and the acquisition of
the more esoteric and abstract qualities assocvatachursing. A structured volunteering
activity, when followed with students’ reflectiom the volunteering experience provides the
vehicle by which nursing praxis can be achievedeiétudents are encouraged to reflect on
a volunteering experiences they are less likelrigage in hierarchical thinking and more
likely to adopt a critical stance towards healtd &ealthcare practice, which positions the
patient, client, families and carers as centrahé&éendeavour, as opposed to the needs of the
organisation. Reflection on a volunteering activityikely to lead students to develop a more
holistic view of society which acknowledges the ortance of inequality and power

relationships in understanding the needs of patient

One method for harnessing nursing students’ witlexs to volunteer would be to provide
student nurses with supported volunteering expeeemvithin the undergraduate nursing
curriculum. These experiences would be separgteattiice placements. While students
might be reluctant to engage in activities, whiok ot part of curriculum and assessed as
such, we believe that volunteering experiencesldhmiexempt from assessment in order to

facilitate students’ reflection on the context ihieh the volunteering occurred, on the
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individual as recipient of the volunteering actyviEach volunteering activity is then

critically examined in terms of the context, thdiinduals encountered and subsequent
healthcare decisions. In this manner praxis, decgbn and action upon the world in order to
transform it (Freire, 1970) occurs as a naturatipod of the volunteering encounter. Students
are thus enabled to critically appraise existirepties about care delivery, to refine existing

theory and to develop new theories, in prepardtothe rigors of nursing practice.

The inclusion of non-assessed volunteering opparesrwithin the undergraduate nursing
curriculum presents a number of challenges foringnsedagogy. First, academics would
need to be vigilant in how volunteering opportwstare conceptualised and managed within
the nursing curriculum. It is imperative that statdewho participate in volunteering are
supported to understand how the acquisition oicatithinking skills bought about by
volunteering are transferred to the real worldhaf NHS, whereby critically reflective
autonomous practice is neither expected nor engedrhy unforgiving hierarchies. An
unintended consequence would see reflective pi@awits leaving the profession when they
find they cannot practice in the manner they haenliaught. Second, finding curriculum
space for volunteering would require innovative svafthinking around curriculum content.
While a degree of flexibility exists in how theaagd practice are organised, nevertheless
curriculum time is at a premium in order that stagd can be met, competencies achieved,
and assessment points adhered to. The inclusinamassessed volunteering opportunities
poses a challenge for academics to think innovigteleout what constitutes evidence of
learning. Third, at a time when Government is cod@sing replacing nursing bursaries with a
student loan system it remains to be seen whethéeists have even less time to undertake a

voluntary activity then before. In the event thaident numbers increase, it is unlikely that
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universities will make lecture time and space aldé for a non-assessed activity without
strong evidence of impact on student learning. ¥tdaring in the curriculum would need to

be subject to methodologically sound evaluatioarater to counteract these criticisms.

CONCLUSION

In conclusion, it is important to delineate certinitations to both the evidence and to the
lines of argument presented here. The paper dravessmall number of participants, aimed
at understanding the extent of volunteering withie undergraduate nursing population at
one UK University, with a view to informing nursimpgdagogy. Domain theory (Layder,
2006) enabled the research team to take accotiné afepth, richness and complexity of the
social reality of the nursing students and to sagething about their attitudes towards
volunteering, which may positively impact the nagscurriculum. The four domains of
psychobiography (the individual student); situadetvity (volunteering), social settings (the
university), and contextual resources (the curdoylenabled transference of study findings
to HEIs with similar student nurse populations. Wmumbers who participated in
interviews were relatively small a mixed methodprapch facilitated data concerned with

extent, variability, and attitudes to volunteerargd was appropriate to this research design.

Low levels of volunteering were reported. Studetisd lack of time, lack of support for and
lack of access to volunteering opportunities. Acaiderequirements of the nursing
programme, for example passing exams and achieamgetency in practice were put
forward as reasons for a lack of engagement withnteering activities. In spite of this,

students’ expressed a willingness to engage willmteering in the future, if and when such
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opportunities/activities could be accessed withmdgtructure of the undergraduate nursing
programme. Support from nurse academics for studguanteering is especially important

in light of students’ perceived lack of skills aoahfidence to volunteer. Students’ comments
suggest an awareness of the benefits afforded loytezring both for the volunteer and for
the recipient. The study highlights a lack of thinkaround nursing pedagogy with respect to
volunteerism. Consequently students are being degof the opportunity to acquire the
critical thinking skills which develop when studerire engaged in discussions focused on a

volunteering experience undertaken as part of anedstudy
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Table 1 Demographic data of 137 respondents

Variables Nursing n=137(%)
Nursing Programme

1% yr 37(27)
2" yr 42 (31)
3%yr 58 (42)
Gender

Male 16 (12)
Female 114 (88)
Ethnic origin

White 40 (29)
Mixed 14 (10)
Asian 28 (20)
Black 53 (39)
Other 2(2)
Marriage status

Sngle 76 (55)
Married 39 (28)
Widowed, divorced or separated 7(6)
Prefer to not answer 15(11)
Volunteered

Never volunteered 79 (58)
Volunteered at some point 58 (42)

Value expressed as numbers of responders with value of percentagesincluded in brackets.



Figure 1 Number of respondentsreporting each of 10 reasonsfor currently volunteering
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Figure 2 Number of respondentsreporting eight benefits of volunteering
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Figure 3 Number of respondentsreporting six reasons for not volunteering
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