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Cultural-historical psychology and the activity approach

in the studies of modern education: comments
The report on the International Symposium “L.S. Vygotsky and modern
childhood” November 15—16 2016, Moscow, Russia
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With reference to the Presentation of the colleague Lucisano of the Sapienza University, the author
stresses the still great meaning of the KIP by Vygotskij for a correct understanding of today’s needs for
education and instruction in Europe. Expecially the further analysis and deepening of KIP by Davydov
predisposes a full understanding of the learning activity as a way not for competing, but for attaining a
general growth of the entire human personality. The project for a new Programme on “Historical cultural
psychology and Activity Theory Approach in Instruction”, existing in Moscow at the Psycho-pedagogical
University and cared for by a team of Vygotskian followers engaged in the realizing of it, demonstrates the
strong potential connection between the KIP theory and the social needs of present-day society. Moreover,
a new historical-cultural school was projected and will be opened in Russia.

Keyworlds: KIP, science- foundation, Social ties of instruction, new master programme, new historical-
cultural school.
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HO-UCTOPUYECKOl TIcuxosoruy, npeanputsatbie B.B. /[aBbimoBbiM, CIysKaT NpearochlIKaMu A GoJee
[OJTHOTO TIOHUMaHHsI 06pa30BaTEIbHOTO MPOIlecca He KaK MyTH K COMEPHUYECTBY, @ KAK CPEICTBA BCECTO-
ponHero pasBuTHs JuuHOCTU. IIpoekT HOBOI nporpaMmsbl «VICcTOPHUKO-KYJIbTYPHBIN U eATeJIbHOCTHBIN
HOJXOJl B 00pa3oBaHum», peaiuzyemoii Ha 6aze MOCKOBCKOTrO roCyIapCTBEHHOTO TICHXO0JIOTO-TIe/[arornye-
CKOTO yHUBepcuTeTa rpyrioii nocaenosaresieil JI.C. BpiroTckoro, 1o3BoJseT BbISIBUTD HATUYNE CHIBHBIX
CBsI3ell MEK/Ly Teopueil KyJIbTyPHO-UCTOPHYECKON MCUXOJOTHH W HYKJIAMU COBPEMEHHOTO 001ecTBa. AB-
TOp MPUBETCTBYET co3/iaHue B Poccun HOBBIX 06pPa30BaTEIbHBIX TUIAHOB Ha OCHOBE KYJIbTYPHO-UCTOPIYE-

CKOM TICUXOJIOTHM.

Kmouegvie cioga: KyibTYPHO-MCTOPUYECKAS ICUXOJIOTH, HAYYHBIH (DOH/I, COIMAIbHBIE CBS3U B chepe
06pa3oBaHist, HOBast IIPOrPAMMa TTOJITOTOBKY MarkCTPOB.

Considering the cultural -historical psychology, de-
veloped by Lev Vygotsky in no more than a decen-
nial (1924—1934), on the background of the general
directions characterizing development of psychological
and educational initiatives, defining the overall situation
of today’s instruction in the West, and its organization
in the future, will be the task of this presentation.

This leads us to some observations in relation to the
topic presented by the colleague Pietro Lucisano at the
same symposium.

We proceed from the fact that Lev Vygotsky was the
only psychologist who, in the early XX, searching for
the foundation for popular education, wrote about con-
sciousness. The concept of social value as the basis of con-
sciousness was introduced into psychology, by him [18].
To him this concept has the priority in the explaning de-
velopment and education of children. In fact, the general
trend in education is to identify the scientific method as
the only suitable for the new psychological science, al-
most everywhere in the West, based on the example of the
general great improvement of experimental science. This
trend still plays a role in cosidering education.

Not casually Delors (J. Delors), political representa-
tive of UNESCO, proposes La Fontaine fable already
elaborated by the classic storyteller Aesop, as a sort of
methodological approach, in his report as Chairman of
the Committee of UNESCO for education [5].

Typical for naturalistic method is the assumption that
“not observable objecst cannot be the subject of science”.

A review of the scientific literature and also the criti-
cal references by Lucisano about Delors as Chairman of
the UNESCO Commission for Education provides op-
portunity to note that, in Western psychology and peda-
gogy, understanding of school education and of the role
of consciousness and self consciousness in it, was for a
long time absent and has probably not yet achieved.

The complexe nature of human learning is generated by
the development of the entire personality [see 16; 17], or,
according to Davydov, by its becoming developmental [3].

This process, to Davydoy, and also to Vygotskij and Ma-
karenko, becomes personal, intrapsychic, once it was inter-
personal, interpsychic, through the process of interiorization.

However, learning cannot only result from the pro-
cess of interiorization and must necessarily be attached
to the joint experience and communication of the person.

Human development, in its content, stems from shared
experience, education and instruction (Davydov).
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In this respect, properly Lucisano,concerning the use
(done by Delors) of the Aesop/La Fontaine fable,

focuses on the fact, that the diyng father makes the
only attempt to educate his sons by means of a hoax; and
the latter even if “... for a good purpose, is not acceptable
as a means, since means and ends represent a continuous
and must be consistent ¢, as he here comments.

We all know that Vygotsky, after initial interest in
educational psychology, with the publication, in 1926, of
his book about Pedagogical Psychology, titled like the fa-
mous work published in United States by Thorndike [15],
he devoted himself more and more to genetic psychol-
ogy, and, more specifically,. to the explaining the genesis
of higher cognitive processes characteristic of man. From
the very beginning of his explanations, associates it with
consciousness,and the latter with social experience.

Word as a cultural /stimulus — tool, thanks to its so-
cial value belongs to the realm of language and to the
field of thinking, according to Vygotskij, and should be
indicated as the reason for the reaching the higher men-
tal processes, prerogative of the human specie, through a
rebuilding on a higher functional level.

This process brings on the achievement of multiplied
effect by the individual experience, which can be called
a historical experience. Absorb the historical experience
of others, who lived before us, means to recognize them
on the cultural level. From a psychological point of view,
there is no continuity between animals and humans. It is
this experience and the ability to know the past, a trait
that defines the gap between human kind and other spe-
cies of living creatures.

These positions are the only ones in the psychology
of that time, in the period from 25-to 30, where the link
to the story remains typical for completely different dis-
ciplines.

It is important to note that to Vygotsky (1931,/60) as
to A.R. Lurija [8], language preserves and conveys pre-
cisely the practical experience of the previous genera-
tions. Semantic structure of words reflects and preserves
in some cases, traces of these experiences, referring to the
practice of previous generations.

Founding a new psychological conception launched
by Vygotskij, in fact was, according to Lurija A.R. [8],
a joint effort of an entire generation, of those who par-
ticipated in the Socialist Revolution. Some of the main
conceptions of the cultural-historical psychology were
shared by many scientists in Russia.
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For example, the pedagogist P. Blonsky [1], as a pro-
fessor at the University of Shanjavskij, where Vygotsky
studied philosophy, has developed a similar concept of
polytechnic education as the goal of the new school. The
school was supposed to be founded on labour experience,
according to him and also to his disciple (Vygotsky).

Vygotsky himself was not simply a scientists un-
dertaking theoretical formulation of cultural-historical
psychology but was,at the same time, a political figure:
he had function of councillor of the Frunze district in
Moscow, as wrote Vygotskaja G.1. and Lifanova T. [23].

In his role of district councillor he attempted to trans-
late at school a psychopedagogial approach based on prac-
tical work. It is also interesting to note how he strongly
criticized (1926) the wrong solutions to the question of
the introduction of labour in school, which were often
made to give someone privileges for favoritism.

Vygotsky, in those years, very clearly stated what
we have heard from Pietro Lucisano: every learner
takes independent decisions on how to respond to the
incentives offered to him. It follows that the educator
must to provide to his learners,in each period of educa-
tion «..concrete aspects and typologies and nature of the
conduct,which education wants call to life” [6].

With such words Vygotskij catches the essence of
the approach of a natural experiment to education of
humans. Can,accordingly, claim that the natural way for
educating a human being is human social experience.

It follows,from this,that any variation in individual
education is not individual but social in its nature, al-
ways referring to the collective group (Vygotsky, ibid
1991, p. 366, 1996 2., p. 312).

Group team is a priority for education because it pro-
motes a positive meeting with the rules. Rule becomes
the basys, on which you can play and effectively act
without any forced submission to the authority, for the
sole purpose of experiencing pleasure in the joint action.

The same opinion is shared by his followers and con-
temporary scholar — the Ukrainian educator Anton Ma-
karenko.

We find in them-i.e. Makarenko and Vygotsky-spe-
cific examples of academic scholars using their practi-
cal social activities to understand and support students.
To both of them social experience is the main factor of
spontaneous human development, not in the sense that
the process takes place spontaneously, or at least simply
spontaneously.

If we recall the statements by Delors and evaluate
them in terms of cultural-historical conception about
learning and about the organization of school, it is pos-
sible to observe that, in fact, they did not reveal any ex-
planation nor pedagogical nieder psychological about
development of trainees. He writes, as we heard in the
Presentation by Lucisano:

“As it concludes its work, the Commission affirms its
belief that education has a fundamental role to play in
personal and social development. The Commission does not
see education as a miracle cure or a magic formula opening
the door to a world in which all ideals will be attained, but
as one of the principal means available to foster a deeper
and more harmonious form of human development and
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thereby to reduce poverty, exclusion, ignorance, oppression
and war” |5, p. 239].

Education as a mean to achieve harmonic forms of
human development is not characterized by him-in this
quotation- by an accurate identification of aspects ren-
dering possible to “. reduce poverty, eliminate ignorance,
oppression and war.” May be it is not by chance, as such
task could not be reached by words.

Instead, his political tendencies in education have led
to a deep depletion consciousness of children currently en-
rolled and preparing them to exploitation in the workplace
and to ensure that there is no more work for them as a right.

What upper exposed convinces us that the value of
cultural-historical psychology today is still very impor-
tant and valid to organize training activities and also for
the formation of young specialists in education.

However, the present exposition would not be com-
plete without mentioning another issue on which to
bring together Davydov and same Vygotsky.

Elucidating a new concept of education relies not
only on the cognitive process of imagination, and the
imaging new forms of training- activities to practice, im-
plies they should be checked in detail and evaluate. We
all certainly remember that, to Vygotsij [20], imagina-
tion and creativity are not distinct from the wealth of or-
dinary everyday’s experience. Social experience cannot
be transmitted in the finished form. [3; 7] as a form of
theoretical knowledge. This explains the reason why,for
the formation of young professionals to education, at our
University Sapienza, the absorption of methodological
approaches to empirical studies is very important.

Any update on education requires not mythology but
knowledge of the specific reality and knowledge of the
methodological procedures that evaluate changes in edu-
cational processes. Implementation of the joint university
curriculum giving a double Master degree as a form of
joint cultural-historical study among Sapienza University
of Rome and MGPPU in Moscow is, for all of us involved
in it, an attempt to create a environment , which provides
an opportunity for new education through mutual ex-
change of joint social experience at the University- level.

This program responds to the need for modern social
practices of Russia in updating the qualification of teach-
ers, more specifically devoted to the opening of a cultur-
al-historical school as a new type of school for Russian
society. Open and organize programs for new teachers
and tutors means just aiming to reorganize education ac-
cording to new social needs of society [14].

New school project was in detail described by some
close participants of the staff of Davydov. Actually on this
project for several years worked a team of professionals
and scholars of V.V. Davydov, like same Rector MGPPU
prof. V.V. Rubzov, V.A. Guruzhapov and A. Margolis, to-
gether with professionals, associate professors and experts
in psychology of education MGPPU [11—13].

This initiative also proves the value of cultural-his-
torical psychology for today’s young learners, rendering
them able to grasp and catch the needs of present world
for a better future.

Concluding my presentation, thank you for your at-
tention.
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Ha OCHOBE JIOCTHKEHUH ITKOJIbI KYJIbTYPHO-UCTOPHU-
YeCKOH MCUX0JI0TUH, KoTopyio JIeB BeiroTcknii cos-
nasan B Teuenue Gosee gecsatu jer (B 1924—1934 1r.), a
TaK’Ke C YIeTOM OCHOBHBIX HAIPABJICHWH Pa3BUTHS [ICHU-
XOJIOTHYECKUX 1 00PA30BATEIBHBIX TPOTPAMM 321 [FM-
Cs1 TEJIBI0 OIUCaTh OOIIYI0 CUTYAIMI0 B COBPEMEHHOI
06pa30BaTEIbHON CHCTEME 3AMAHBIX CTPAH, & TAKKE €€
Gyyiiee yecTponcTBo.

B sTOM KOHTEKCTE MBI XOTE M Gbl BHICKA3aTh HEKO-
TOpBIE MBICJU B CBS3U C JOKJIAIOM, IPEACTABIEHHBIM
Harum KoJsuteroit [Tuerpo Jlyuucano (Pietro Lucisiano)
B pamMKax HacTogiiero cummnosnyma «JI.C. Beirorckuit n
COBPEMEHHOE JIETCTBO>.

Mpr ucxonum n3 Toro ¢akra, uyto JleB Brirorckmit
ObLT eIMHCTBEHHBIM TICUXOJIOTOM, KOTOPBII B Havase
XX B. IpPeNPUHST MOMBITKY HATH HOBBIE OCHOBBI CH-
CTEMBI HAPOJHOTO 0OPa30BaHUsST W MUCAT O CAMOCO3HA-
HUU JTUYHOCTU. VIMEHHO OH BBEJ B MCHUXOJIOTHIO MOHS-
THE COLUATBHON EHHOCTU KaK OCHOBBI CAMOCO3HAHMUS
[22]. lng BpiroTckoro aTo MOHATHE UTPAeT OTPOMHYIO
POJIb B TIOHUMAHUY TIPOIECCOB PA3BUTHUSI U BOCITUTAHUS
pebenka. Makruyecku, obIas TeHAEHIUA B 00pa3oBa-
HUU 3aKJTI0YAETCS B OTIPeIeIeHITN HAyYHOTO METO/IA KaK
eTMHCTBEHHO TIPUMEHUMOTO JIJISI TieJieil HOBOI TICHXO0JT0-
TYeCKOI HayKH MIPaKTUYECKU BO BCEX CTPaHAX 3araja,
Ha TIpUMepe 3HAYUTEJbHBIX YCIIEXOB AKCIIEPUMEHTAIb-
HOU HAayKd B TIeIOM. JTa TEHCHIINS TTO-TIPEKHEMY 3a-
HUMAaET BUIHOE MECTO B TEOPHH 0OPa3OBAHUSL.

Hecuyuaiino K. Teqop (J. Delors) B cBoem pokiaze,
€ KOTOPBIM OH BBICTYIHJI B KadecTBe [Ipencenarens ko-
mutera IOHECKO 10 o6pasoBanuto 5], ucmonb3oBai
croxer Gacuu JladoHTeHa, KOTOPBIA, B CBOIO OYepesb,
GbLJT 3aMMCTBOBAH y J3011a, B KAYeCTBE HEKOETO METO/10-
JIOTHYECKOTO TIO/IXO/IA.

[l ecTeCTBEHHBIX HAYK TUIIUYHBIM SIBJISIETCS CJie-
mytolee JoMyIenne: HeHabogaeMbie 0ObEKThI He MO-
TYT CTaTh MIPEAMETOM HAYIHOTO FICCIEOBAHUSI.

Ha ocHoBe 0630pa Hay4HOH JIATEPaTyPhl, @ TAaKKe C
YYETOM KPUTHUYECKUX BbIcKasbBanuii 1. Jlyumcano o
noksaze JK. Jlesopa Mbl XoTes 1 ObI OTMETUTD, UTO B 3a-
MAJIHON TICUXOJIOTUYECKOH | TTe/JarOTMYeCKOi TPAIUIINT
MOHMMAHWE TIKOJLHOTO 00PA30BaHUsI M POJIA CO3HAHUS
U CAMOCO3HAHUS [0JITO€ BPEMSI OTCYTCTBOBAJIO U [I0 CUX,
BO3MO’KHO, HEJIOCTATOYHO XOPOIIO PA3BUTO.

CrioxHBI XapakTep 06yYeHUs YeTOBEUECKO JTUUHO-
¢t 06y CIIOBJIEH KOMIIJIEKCHBIM PA3BUTHEM CAMOMN JIHYHO-
ctu [em. 16; 17], nin, cornacuo B.B. /laBbiioBy, ipespa-
meHneM oOydeHrs B pasBuBaloliee ooyuenue [3].

Jna JlaBblioBa, Tak sKe Kak JJist Beirorckoro m Ma-
KapeHKOo, 9TOT TMPOIECC U3 MEKJIUIHOCTHOTO, WHTEPII-
CUXWYECKOTO CTAHOBUTCS JIMYHBIM, MHTPATICUXUIECKIM
GJiarojiapst POIECCY NHTEPUOPU3AIIHH.

ITpu aTOM 06yUeHHe He MOKET OBITh MCKITIOUUTETHHO
CTIEJICTBUEM TIPOTIeCCa WHTEPUOPUIAIUU; OHO JIOJIKHO
ObITH B 00513aT€JIBHOM TIOPS/IKE CBI3aHO C COBMECTHBIM
OIIBITOM U OOIIEHUEM JIIO/ICH.

Passutue suuHOCTH, 10 CYTH, GEPET CBOE HAYAIO B
obuieM onbite, o6pasosanuu u socrurtanuu (B.B. [la-
BBIJIOB).

Bezoacemmu M.C. Kynomypho-ucmopuueckast ncuxoiozus...
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B aroii cesasu I1. JIyuncano obpamaercst K UCIOJIb-
soBanuio (kak u B pokiajge Jenopa) cioxkera GacHu
I3oma/JladoHTeHa, B KOTOPOI TIOBECTBYETCS, KaK OTell
Mepei CMEPTHIO MTPEIITPUHSI MOTIBITKY BOCITUTATh CBOUX
CHIHOBE, TPUOETHYB K XUTPOU YJIOBKE; MPU 3TOM, KaK
OTMEeYaeT aBTOP, 0OMaH Pajil TOCTHKEHMsI OJIaroi TiesIu
abCOTIOTHO HEMPUEMJIEM, MMOCKOJBKY CPEICTBA U I[eJIb
HEPas3phIBHO CBSI3AHBI JIPYT C APYTOM M 0OPasyioT eju-
HBIII KOHTUHYYM.

Bcem nam m3BectHo, uTO BhIroTcKuUil, KOTOPBII 13-
HAYaJIbHO MHTEPECOBAICs 06pPa30BaTEIbHON TICHXOJIO-
rueii, nocse onyoaukosanusg B 1926 r. ero kauru «Ile-
Jarorunyeckast MCUXO0JOTUSI» — TIO/l TeM JKe Ha3BaHUeEM,
uyTo W 3HaMeHuTas pabora, omybimkoBanHas B CIITA
A.JI. Topumaiixom (Thorndike) [15], — cTan Bce Gomb-
e YBJIEKAThCSI T€HETHYECKOH mcuxosoruei, a boee
KOHKPETHO — M3YYEHHEM MPOUCXOKICHUS U Pa3BUTHUS
BBICIITUX KOTHUTHUBHBIX (DYHKIIWIA, XapaKTEePU3YIOIINX
yesoBeka. C caMoro Havajia CBOMX HMCCJIEIOBAHUN OH
CBSI3BIBAET ITO SIBJIEHIE C CAMOCO3HAHUEM, A MO3/[HEee —
U C COIUATTBHBIM OITBITOM.

CornacHo BeiroTckoMy, CJI0BO KaK KYJIbTYPHBII CTH-
MYJI-CPEICTBO OJrarojiapsi CBOEH COTMANBHOM TIEHHOCTH
IPUHAJIEKNAT OJHOBPEMEHHO U K chepe I3bIKa, U K cde-
pe MBIIJIEHNsT, I UMEHHO CJIOBO SIBJISIETCS MPUYMHON
Pa3BUTHST BBICHTUX TICUXUYECKUX TTPOIECCOB, OTJIMYA-
IOIMX YeJTOBEKA OT BCEX JIPYTUX JKUBBIX CYIIECTB, TIPH
nepexojie Ha HOBBIH (DyHKITHOHATBHBIN YPOBEHb.

ITOT TIPOTIECC TTOPOXKAAET MHOTOKPATHO yYCUJIEHHBII
a(deKT OT CcIoXKEHUS UCTOPUIECKOTO U WH/IUBU/IYaTb-
Horo onblTa. ITepeHumast ucTopuuecKkuii OmbIT APYTUX
JIOJEe, KOTOPBIE KUK JI0 HAC, Mbl T€M CaAMbIM OTIAaeM
NOJDKHOE JIOCTUTHYTOMY UMH KYJbTYPHOMY YDPOBHIO.
C 1CHUXOJIOTNY€eCKOil TOUKHU 3PEHUS He CYIECTBYET TIPsi-
MO TIPEEeMCTBEHHOCTH MEKIY JIOABMU U SKUBOTHBIMU.
VIMeHHO 3TOT OTIBIT M yMEHUE TTO3HABATH MTPOIILTIOE U CO-
CTaBJISIET Ty TPOMACTh, KOTOPAs IPOJIETAET MEXK/TY Ye0-
BEKOM W JIPDYTUMU KUBBIMU OPTaHU3MaMU.

Ira TouKa 3peHus He Obla eUHCTBEHHON B TICUXO0-
JIOTHYECKON HAYKe TOTO BpEMEHH, T. €. B iepuos ¢ 1925 .
1o 1930 1., Korma obpaieHue K UCTOpUK ObLIO 0OBIYHOI
MPAKTUKON JIJISI COBEPIIEHHO Pa3HbIX HAYYHBIX IUCIU-
LT H.

Baxkno ormetuts, uto 114 Beirorekoro (1931—1960),
kak u st A.P. Jlypum [8], s3bIK coxpaHser u HeceT B
cebe UMEHHO TIPAKTHYECKHIA OTIBIT TIPOILIBIX MOKOJIEHHUIA.
B psine coryuaeB B ceMaHTHUYECKOI CTPYKTYpE CIIOB OTpa-
JKAIOTCS W COXPAHSIOTCST CJIE/[bl 9TOTO OTIBITA, OTCHLIAI0-
IIYe K TPAKTHKE MTPEAbIIYINNX TOKOJIEHH JTIo/eH.

OTKpBITHE HOBOW TICUXOJOTMYECKOW KOHIIETINH,
MOJIyYUBIIEH pa3BUTHE C MOJaul BBITOTCKOTO, HA ca-
MOM JIeJie cTajo, Kak otMedaeT Jlypus [8], pesyabratom
COBMECTHBIX YCHJIUH 1I€JIOTO TMOKOJIEHUS, MOKOJEHUS
y4acTHUKOB COIMaTuCTUYeCKOoi peBoJionuu. Muorue
OCHOBOIIOJIATAIONINE TIOHATHS KYyJbTYPHO-UCTOPUYE-
CKOM NICUXOJIOTHH CTAIN OOIUMM JJIS1 PSIfia POCCUICKIIX
U COBETCKUX YUEHBIX.

Tak, neparor I1. Bionckuii [1], mpodeccop yrusep-
curera [llangasckoro, rae Boirorckuit nusyyan guioco-
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¢uio, pazpaboTas aHATOTHYHYIO KOHIEMITHIO TOJUTEX-
HIYECKOT0 00pa3oBaHUs KaK OCHOBHOW 3a/ayy HOBOW
HIKOJIbL. B ero mpejcrapjienuy, Kak 1 B IIpe/iCTaBAeHII
ero yuennka (JI.C. BHITOTCKOTO) TITKOJA TOKHA OBITA
CTPOUTBCST HA OCHOBE TPYAOBOI €SI TEIbHOCTH.

Cam Bbirorckuii OblJI HE MPOCTO YUEHBIM, KOTOPBIN
MIPENIPUHSI MOTIBITKY C(HOPMYIUPOBATH TEOPUIO KYJIb-
TYPHO-UCTOPUYECKON TTCUX00TH. OH TaK:Ke BBICTYIIAT
B POJIU TOJIMTUYECKOTO iesaTesist, Oy nyun usbpat B Kaue-
crBe wiena CoBera HapoaHbIX genytaToB DpyH3eHcKo-
ro paiiona ropoza Mocksbl, 1o cBuzeTeabcTBy I.J1. Boi-
rogckoit u T. Jlucdanosoii [18].

Ha cBoeit nomknoctn yinena CoBera HapOJIHBIX Jie-
IIyTaTOB OH IIBITAJICS IPUMEHUTD IICHXOJIOT0-TIe/[aroT -
YeCKUH TIOXO/ JITIST YTy UIIEHHsT TPAKTHIECKOH paboThI
mkos. VIHTepecHO OTMETUTh, KaKoi CypOBON KPUTHKE
oH moziBepr B 1926 1. omubouHoE perieHne Mo BBEACHUIO
TPYIOBOM JIESTEIBHOCTH B MIKOJIbHOE 0O6Pa3OBAHUE, UTO
HEPEJIKO TIPUBOIUJIO K TOSIBJICHUIO 0COOBIX TPUBUJIETUI
Y OT/ICTIBHBIX YYCHUKOB.

B e ronpt Beirorckuii ouenb 4eTko cpopMyupoBa
MBICJIb, HEJIABHO YCJBINIAHHYIO HaMu B jokJaze Ilue-
Tpo Jlyuncano: KaKIblli yYeHUK CaMOCTOATENbHO TTPU-
HUMaeT pellieHne, Kak UMEHHO pearupoBaTh Ha Te WU
MHble CTUMYJIBI U T10olIpeHud. V3 aToro ciempyer, uto
Ha KasK/[OM aTare Tporiecca 06pa3oBaHust mearor [oJ-
JKeH IIpeJlylaraTb CBOMM yYEHUKaM «...KOHKPETHbIE BU/IBL,
THUTIBI ¥ XapaKTep MOBeIeHUS, KOTOPbIE U SBJISIOTCS KO-
HEYHO 11es1ht0 00pasoBaHus» [6].

B atu ciroBa BeiroTckuii cymest 061eub CyTh TOX0/1a
K 00pa3oBaHNI0, OCHOBAHHOTO HA €CTECTBEHHOM JKCITe-
pumenTe. COOTBETCTBEHHO, OH BIIPaBe YTBEPKIATH, YTO
COIMAJIbHBIH OMBIT ABJISETCS €CTECTBEHHBIM TTOJIXO/IOM K
06pa3oBaHUIO YEJIOBEUECKON JIMIHOCTH.

U3 artoro caemyer, 4To JIOObIE U3MEHEHUS] B WHIM-
BULyaTbHOM 00Pa30BaHUU ABJISIIOTCS [0 CYTH HE WH/IM-
BU/IyaJbHBIMHU, & OOIECTBEHHBIMY SIBJEHUSIMH, BCET/a
OTCBHIJIAIONIMMHU K KOJUIEKTUBHBIM rpymmaMm [21: 1991,
p. 366; 1996, p. 312].

KostekTHB — 9TO IEHTPaNbHbBII 3JIeMEeHT 00paso-
BaTEJBHOTO MPOIIECCa, MOCKOJBKY OH CIHOCOOCTBYET
MTOJIOKUTEILHOMY BOCIIpUATHIO TipaBuJi. [IpaBwia cra-
HOBSITCSI OCHOBOW JIJIsl UTPBI ¥ JIESITEIbHOCTH O3 TPUHY-
NUTEIBHOTO TIOYNHEHUS aBTOPUTETY, IPOCTO PAIH Y/I0-
BOJIBCTBHS, TIOJIyYAEMOTO OT COBMECTHOM JIEITEIbHOCTH.

ATy Ke TOYKY 3PEHUS PA3/eIsain 0CJae0BaATE/IN
JI.C. BpITOTCKOTO, @ TaK)Ke €ro COBPEMEHHUK — YKpauH-
ckuii neparor AntTon MakapeHko.

Mpsri Busimm B Hux — B A.C. Makapenko u B JI.C. Boi-
TOTCKOM — MHCKJIIOYUTEJIbHbIE IIPUMEPBI HcceoBare-
JIell, KOTOpbIe IIBITAJINCh B PAaMKaX CBOEH IIPAKTUYeCKON
00IIECTBEHHOI JeATEbHOCTH MOHATh U TOAAEPKAThH
CBOMX YYEHWKOB. /lJI KaKIOTO M3 HUX COTMAJBbHBIN
OTBIT SIBJISIZICSI OCHOBHOM [IBVIKYIIEH CHUJION CITOHTaH-
HOTO Pa3BUTHS YEJIOBEYECKON JTUYHOCTU — HO HE B TOM
CMBICJIE, YTO ATOT MTPOIECC TPOUCXOMUT CIIOHTAHHO WJIN,
110 MEHbIIEl Mepe, TOJIBKO CIIOHTAHHO.

Ecnu BepHyTbhCa K BbicKadbiBaHusM Jlesopa u oiie-
HUTDb UX B CBETE KYJIbTYPHO-UCTOPUYECKON KOHIETIITNHI
06ydeHus 1 OPraHU3aIMHU IIKOJIBI, MOSKHO 3aMETUTD, 4TO
Ha CaMOM JIeJie B HUX OTCYTCTBYET Kakoe-Iubo meaaro-
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IMYECKOe WJIM TICUXOJIOTMYECKOE M3ydeHHe Pa3BUTHSI
yueHUKOB. MbI ycJiblnanu B Jiokyaje Jlyaucano ciemy-
foliee BbicKa3biBanue /lesopa:

«Ilepex oM 1esoro  psiga  npobseM, KOTO-
pble YTOTOBWJIO HaM Oyjyliiee, YeJl0OBEYECTBO B CBOEM
CTPEMJIEHUH K HjleaJaM MEPa, CBOOOBI U COIUAIBHOM
CIIPABEJIMBOCTU PacCMaTpUBaeT 0Opa3oBaHUE KaK He-
06xXouMbIil HHCTPYMEHT. B 3aksouenun xk pabore Ko-
MUCCHUST TOJYEPKUBAET BaKHEHUIIYI0 POJb, KOTOPYIO
obpasoBaHye UrpaeT B Pa3BUTUU OTAEIbHON JTMYHOCTH
u Bcero obmecTBa. KoMmuccenst paccmarpuaer o0pasosa-
HUe He B KauecTBe IIaHALleW MU BOJIeOHOro 3aK/IMHa-
HUsI, OTKPBIBAIOIIETO JIBEPU B UJICAJIbHBIN MUP, HO B Ka-
YecTBE OJIHOTO M3 TJIABHBIX MHCTPYMEHTOB BOCITUTAHUS
6oJiee ryOOKON ¥ TapMOHMYHOI JIMYHOCTH, GJarogapst
4eMy MBI CMOJKEM TOOEUTh OEHOCTD, COIMATbHOE OT-
YyIK/IEHIEe, HEBEKECTBO, YTHETEHNE M BOWHBI» |5, p. 239].

Kak ciemyer w3 3T0il 1mTarel, o6pasoBaHuEe Kak
CPEZICTBO JIOCTVKEHUS TAaPMOHWYHBIX (DOPM pPa3BUTHUSA
YeJI0BEKa He CBOAUTCS K OIMHUCAHUIO CIOCOOOB «Imode-
JIMTh OEIHOCTD, COLUAIBHOE OTYYIKIEeHUe, HEBEKECTBO,
yrHeTeHue 1 BONHbBI». BO3MOKHO, 3TO He CIy4YaitHo, Mo-
CKOJIBKY IOZ00HYIO 3a1a4y HEBO3MOKHO PELINTh TOJbKO
OJTHUMU CJIOBAMHU.

Ha camom e jejie moguTudecKue TeHIeHIuI B 00-
Pa3soBaHUU TIPUBEJIU K TIO/IaBJIEHUIO CAMOCO3HAHUS CO-
BPEMEHHBIX HIKOJIbHUKOB. J[eTeil FOTOBAT K TOMY, 4YTO0BI
craTh 00bEKTaMU 9KCILIyaTallii Ha paboueM MecTe, U K
TOMY, UTO TPY/I TIepecTas ObITh ISt HUX TIPOCTO TIPABOM.

Boimensiosxkentoe yOexaaeT Hac B TOM, 4YTO B
Halll THU KyJbTYPHO-UCTOPUYECKAS TICUXOJIOTUS TI0-
MPEKHEMY UTPAET BaKHYIO POJIb B OpraHUsanuu yued-
HOTO TIPOTIeCCa W B TIOATOTOBKE MOJIOBIX TI€Iarormye-
CKUX KaJ[POB.

Opnako Hamt JOKIa He OyIeT IMOJHBIM, eCJIM MbI He
VIIOMSIHEM ellle OAHy mpobiemy, oburyio aus JaBbiosa
n Beirorckoro.

Buzienue HOBOI KOHIEMIMKM 00pa30BaHUsS OMMPAET-
sl He TOJIbKO HAa KOTHUTUBHYIO (QYHKI[IIO BOOOPasKeHNs,
HO TaK’Ke Ha Co3/laHie HOBBIX (hOpM 0OYUEHUsT — MMEF0-
MTUX TPAKTUYECKYIO OPUEHTAIINIO, KOTOPbIE HYKIAI0TCS
B TIOAPOOHOM U3YUYEeHUH U OlleHKe. MbI, BHE BCSIKOTO CO-
MHEHUS, TIOMHUM O TOM, 4TO Jiig Bwirorckoro [23] Bo-
obpaskeHue U TBOPUECTBO HEOTETUMBI OT OGBIYHOTO TI0-
BCeHEBHOTO OMbITa. COIUATBHBIN ONBIT HE MEPEIAETCS
B 3aKOHUYeHHOU (hopme [3; 7] Kak HEKOe TeOpeTHYecKoe
3HaHue. IT0 00bSICHSIET, [I0YEMY B HallleM YHUBEPCUTETE
Jla Canmenia nmpuMeHeHne METOIOJOTMYECKUX MTO/IXO0-
JIOB B OMITMPUYECKUX UCCIIEIOBAHUSAX UMEET HACTOJIbKO
BA)KHOE 3HAYEHMUE TIPU TIOJTOTOBKE MOJIOJIBIX TIE/IaTOTOB.

JIroOble HOBIIIECTBA B cucTeMe 00pa3oBaHUs TPEOYIOT
He MUGOJIOTHH, a 3HAHWST KOHKPETHBIX Peanil U OBJia-
JEHUST METOMOJIOTUIECKUME TTOXOIaMU  JIJIST  OIIEHKH
u3MeHeHWT B 0OpasoBaTeIbHOM Iporiecce. BHeapeHue
JIBOMTHOUM YHUBEPCUTETCKON IIPOTPAMMBI JIJIST TIOJTyYeHUS
JIBOMHOU CTETIeHU MaTUCTPa B BUZIE COBMECTHBIX KYJIb-
TYPHO-UCTOPUUYECKUX MCCJeJ0BaHUN yHUBepcuTeTa Jla
Carnmenna B Pume u MITIITY B MockBe gaBiigercd g
BCEX HAC KaK aKTUBHBIX YYACTHHUKOB 3TOTO TPOIlEcca
MOTIBITKOM CO3/IaTh CPely, KOTOPasi OTKPbIBAET BO3MOXK-
HOCTb IS TI0J1y4YeHus oOpasoBaHust O1arogaps AByCTO-
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POHHEMY OOMEHY COBMECTHBIM COIMATBHBIM OTBITOM Ha
YPOBHE YHUBEPCUTETOB.

ITa mMporpaMMa OTBEYaeT MOTPeOHOCTIM COBpe-
MEHHOU MPaKTuKH, npuMensiemoil B Poccum ams mno-
BBIIECHUST KBaJTU(UKAIMKE TIperojasareaeii, a 6omiee
KOHKDETHO — OHa CJYKUT IeJIM PAa3BUTUS NIKOJIBI
KaK HOBOTO THIIA 00Pa30BaTEIHbHOTO YUPEKICHIS ISt
poccuiickoro HacejseHus. PaspaboTka u BHeapeHUe
MPOTPAMMBI IJI MOJIOJIBIX YYMTeJel U MeIaroroB —
9TO OAUH U3 CIIOCOO0B ABUKeHUs K pedopme 00paso-
BaHUsI B COOTBETCTBUM C TMOTPEOHOCTSIMU COBPEMEH-
Horo o6mectsa [15].
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ITpoekT HOBOII IMIKOJIbI ObLI MOAPOOHO ONKMCAH He-
KOTOpBIMU coTpyaHuKamu 1ipod. [laBeioBa. Yike He-
CKOJIBKO JIET Hajl 9TUM IIPOEKTOM paboTaer TpyIia
CIIENMAINCTOB W HMCCaeoBaHUI KoJstekTuBa B.B. [la-
BBIZIOBA, B YKcjie KOTOpbiX cam pektop MITIITY mpod.
B.B. Py6mos, B.A. T'ypysxamos 1 A.A. Maprozuc, a Tak-
JKe CIIeLUANCTDI, JOLEHTDI U 9KCIIEPThI B 061acTu o6pa-
3oBaTesbHOM nicuxosorur MITITTY [11—13].

ITO WHUIMATHBA MOAYEPKUBAET BBICOKYIO IEHHOCTD
KYJITYPHO-UCTOPHUYECKOM TICUXOJIOTUH JIJIS COBPEMEHHBIX
TIe/IATOTOB, TTO3BOJISIST UM JTyUIIle TIOHSITh HY K/IbI COBPEMEH-
HOTO MUPA Pajiy HOCTPOEHHsI HALIETO OOIIEro OyIyLIero.

Jlumepamypa

1. Blonsky P.P. Working school. M., 1919.

2. Davydov V.V. Problems of developmental learning. M.:
Soviet education, 1988. 240 p.

3. Davydov V.V. Theory of Developmental Learning. M.
Intor, 1996.

4. Delors]. L’éducation: un trésor est caché dedans. Paris:
UNESCO, 1996.

5. Delors J. The Treasure within: Learning to know,
learning to do, learning to live together and learning to be. What
is the value of the treasure 15 years after its publication? //
International Review of Education. 2013. Vol. 59. P. 319—330.

6. Lucisano P. Postfazione // P. Lucisano (Ed.). Teen’s
Voice. Roma; Nuova Cultura, 2016. P. 105—110.

7. Lazarev V.S, Fenomen V.V. Davydova s pozizii
Davydovskoi koncepzii liénosti [Davydov from the point of
view of the personality conception] / L.E. Kurnesov (Ed.) //
Developmental Learning as a Stepwise System Having
Different Levels. M.: Zentr School Kniga, 2003. P. 208—210.

8. Luriya A.R. La storia sociale dei processi cognitivi.
Firenze: Giunti, 1976.

9. Luriya A.R. Looking Back. The Life of a Psychologist in
Retrospect. Firenze: Giunti, 1983.

10. Makarenko A.S. Pedagogical Poem. M.: .T.P.K., 2003.
688 p.

11. Rubtzoo V.V. Project for a new-historical cultural type
of school // Psychological Science Education. 1996. Ne 4.
P.79-94.

12. Rubtzov ~ V.V.  Socio-genetical =~ Psychology  of
Developmental Instruction. Part III, I. M.: MGPPU., 2008.
P.210—231.

13. Rubtzov V.V., Margolis A.A., Guruzapov V.A. Per una
scuola storico-culturale (it. trans. Progetto per una scuola
ditipo storico-culturale) // Educational, Cultural and
Psychological Studies. 2014. Ne 9. P. 419—439.

14. Rubtsov V.V. Cultural-Historical Scientific School:
the Issues that L.S. Vygotsky Brought up. Kul'turno-
istoricheskaya psikhologiya [Cultural-Historical Psychology].
2016. Vol. 12. Ne. P. 4—14. d0i:10.17759 /chp.2016120301.

15. Thorndike E.L. Educational Psychology. Briefer Course.
N.Y.: Teacher’s College, Columbia Univ., 1918.

16. Veggetti M.S. Lev Semenovich Vygotskii. Psikhologia.
Cultura. Storia. Firenze: Giunti — Barbera, 1994.

17. Veggetti M.S. 1’apprendimento cooperativo. Concetti e
contesti. Roma: Carocci, 2004.

18. Vygotskii L.S. Soznanie kak problema psihologii
povedeniya [Consciousness as a Problem of the Psychology of
Behavior]. Psihologiya i Marksizm [Psychology and Marxism].
Moskva- Leningrad:G.iz., 1925.




KYJbTYPHO-UCTOPUYECKA IICUXOJOTUA 2017. T. 13. Ne 1

CULTURAL-HISTORICAL PSYCHOLOGY. 2017. Vol. 13, no. 1

Behavior]. Psikhologiya i Marksizm | Psychology and Marxism).
Moscow-Leningrad: G.iz., 1925.

19. Vygotskii L.S. Pedagogiceskaya psihologiya. Kratkii
Kurs. Moscow: Rabotnik Prosveséenija, pp.348; 2ed. Moscow:
Pedagogika 1991. In Veggetti M.S. (ed.), Psicologia pedagogica.
Trento: Erikson, 2006.

20. Vygotskii L.S. Voobrazenie i tvoréestvo v detskom
vozraste, (Imagination and creativity in childhood). Moscow:
Prosvescenie, 1930.

21. Vygotskii  L.S.  (1931/1960). Istoriya razvitiya
vyssih psihiceskih funkcii, Moscow: A.PN. R.S.F.S.R. In
Veggetti M.S. (ed.), Storia dello sviluppo delle funzioni psichiche
superiori. Firenze: Giunti, 1969.

22. Vygotskii L.S. Myslenie i re¢ (Pensiero e linguaggio).
Mecacci L. (ed.). Moscow-Leningrad: Socekgiz, 1956, 2 ed,;
1982, 3. Bari: Laterza, 1990.

23. Vygotskaya G.L., Lifanova T. Lev Semionovich
Vygotskii. Moscow: Academy, 1996.

19. Viygotskii L.S. Pedagogiceskaya psihologiya. Kratkii
Kurs. Moskva: Rabotnik Prosveséenija. P. 348; 2ed. Moskva:
Pedagogika 1991. In Veggetti M.S. (ed.), Psicologia
pedagogica. Trento: Erikson, 2006.

20. Vygotskii L.S. Voobrazenie i tvordestvo v detskom
vozraste, (Imagination and creativity in childhood). Moskva:
Prosvescenie, 1930.

21. Vygotskii L.S. (1931/1960). Istorija razvitija vyssih
psihi¢eskih funkcij, Moskva: A.P.N. R.S.F.S.R. In Veggetti M.S.
(ed.), Storia dello sviluppo delle funzioni psichiche superiori.
Firenze: Giunti, 1969.

22. Vygotskii L.S. Myslenie i re¢ (Pensiero e linguaggio).
Moskva- Leningrad: Socekgiz, 1956, 2 ed.; 1982, 3. Mecacci L.
(ed.). Bari: Laterza, 1990.

23. Vygotskaya G.L., Lifanova T. Lev Semionovich
Vygotskii. Moskva: Academy, 1996.

43



