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Abstract

• For many students, few activities seem less exciting than attending a library instruction session. While their 
lack of enthusiasm can be anxiety inducing for the instructor, it also provides us with a golden opportunity. 
In this presentation you’ll learn how to turn student expectations on their heads using humor, dialogue, and 
storytelling. These tools can quickly and effectively foster engaging and inclusive learning environments. You 
will learn specific strategies and exercises you may use in your own classes and explore research-based 
backing for humor, dialogue, and storytelling as pedagogical devices. 
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Presenter
Presentation Notes
Why did we want to talk about this? We’ve both faced pushback about our integration of these things. Humor or levity can be a polarizing approach, in education. And, with stories and dialogue, the push can come from inside, rather than outside—it’s scary to put yourself out there by either saying something personal or creating a space where you ask for answers and are met with uncomfortable silences. We wanted to pin down the evidence behind these approaches and hopefully help you feel more confident in deploying them. 



Icebreaker

Presenter
Presentation Notes
Josh starts with icebreaker activityQ&A with audience: why do you think we did that (and so on)Include discussion of sex-ed exerciseDispel myths about librarians/librariesCreate welcoming and inclusive environmentHits on all aspects of what we’re doing



Crafting Memorable 
One-Shots

Presenter
Presentation Notes
(Sarah) You may have noticed that the icebreaker had all three of the things we’re covering today: Dialogue, levity, and stories.Humor isn’t the only thing we’re covering today that sparks debate. Many people question the value of the one-shot. Folks point out that our learning outcomes aren’t retained, especially with the early undergraduates. We want to make the case today that learning outcomes are important, but they aren’t the only thing work considering, when you think about the value of your time. How many of you can think of a memorable single-session workshop that you attended? Something that stuck with you and left you with positive associations about the speaker and the organization, even if you didn’t remember every little thing that was covered? Can you think of one? What do you remember about it in terms of how you felt during and after?Chances are that session resonated with you in some meaningful way. Something important was illuminated for you, the session was engaging physically and/or emotionally, you felt seen and heard, or something emotionally resonated with you. We can do these things too, in library instruction—make the tone and vibe of the session memorable, so people leave with a stronger emotional bond with you, with their peers, and with the library as an entity. We aren’t aiming to teach them everything, to provide the definitive, end-all-be-all library instruction session where we negate the student need for us. We want to show them that we are there at the heart of their learning experience, that we are fun and worth engaging with, and that the library is an entity worth sustaining because it connects them with a rich and endlessly complex number of learning opportunities.Humor and shared experiences—connecting with others—via dialogue and stories—these are all amazing ways to create those warm and memorable experiences.



ARCS Model, Keller

Attention Relevance Confidence Satisfaction

Presenter
Presentation Notes
The ARCS motivational framework, by John Keller in the 1980s. It supports the approaches we’re detailing today in a few key ways. ATTENTION is critical. If they aren’t paying attention, they aren’t connecting. Keller talks about two ways to keep attention, and they boil down to emotional or investigative. Emotions like surprise, doubt, disbelief, or amusement retain attention. People are also engaged when they see problem to solve and become interested in tackling it. You get a sense of satisfaction when you solve a problem, if it contains a level of challenge for you. Laughter and active participation (as in dialogue ) are both mentioned as key to this point.RELEVANCE to the life of the learner is also critical, that’s another great tie in with storytelling. Use any stories you elicit or share to demonstrate the value of the instruction.  Make a direct connection with your lesson and their needs: class needs, post-graduation job hunting and retention needs, personal debate at the holiday dinner table needs—whatever. CONFIDENCE is key. How do you feel when you know something is doomed to fail? How do you feel when it’s so easy you feel there’s nothing fresh there? These are the two ways we experience a lack of confidence, and neither is awesome. Let them know they may be challenged, and make a point to find that right level of challenge. But again, through levity, social connection, and a willingness to share what you’ve struggled with? You foster a strong environment for learning. SATISFACTION is self explanatory. If they have connected with others, connected with you, and feel confident about solving an assignment or employment problem? You have given them three things to feel satisfied about. They leave with a feeling of satisfaction at having achieved something, at having moved toward a tangible goal. Fun and learning are intrinsic motivators—we have a golden opportunity to move away from the extrinsic motivational strategies that underpin most of our educational system. 



What is Levity and is It 
Useful?

• A general feeling of lightness. Includes humor, 
laughter, playfulness, amusement, cheerfulness, 
etc.

• One study measured levity as a mixture of 
humor and whimsy (Cline, Kellaris, & Machleit, 
2011)

• Programming designed to help students learn 
about librarians in informal ways can help ease 
library anxiety by making librarians more 
accessible (Muszkiewicz, 2017)

Presenter
Presentation Notes
LightnessIncludes Humor, laughter, playfulness, amusement, cheerfulness, etc.One study measured Levity as a mixture of Humor and Whimsey (Cline, Kellaris, & Machleit, 2011)NYT Article on Levity - https://www.nytimes.com/2022/11/01/well/mind/humor-benefits.html



“If they’re laughing, how can they bludgeon 
you to death?” 
– Mel Brooks

Presenter
Presentation Notes
-Freud on Humor (find citation) Humor can be used as a way to sooth your own anxiety – (Why Josh started using Humor)	Or how Mel Brooks put it “If they’re laughing, how can they bludgeon you to death?”



What is Humor?
• No agreed upon definition
• My favorite is benign violation – (McGraw & Warren, 2010)

• Something is funny when it violates some sort of norm and is not perceived to be 
harmful

Presenter
Presentation Notes
Use this slide to ask the audience the question “what is humor?”



Some of the Benefits of Humor in the 
Classroom
When humor is delivered as part of an instructor’s natural personality, 
students can create more powerful connections with material and instructors 
(Smith & Worth, 2017)

Instructional humor can increase in class participation and out of class 
communication (Baker, Clark-Gordan, & Myers, 2019; Goodboy, et al., 2015)

Effective use of humor can lead to better course evaluations (White, 2019)



Am I Funny? Measuring 
Humor

• Sense of Humor Scale (Mcgee, 1999)

• Humor Style Questionnaire (Martin, 2003)
• Scales humor in four types: Affiliative, 

Aggressive, Self-Promoting, and Self-
Deprecating. 

• Students are more likely to engage with a 
professor who uses affiliative humor than 
aggressive humor (Nienaber, Abrams, and 
Segrist, 2019) 

• Humor Typology Quiz (Aaker & Bagdonas, 2021)
• Expressive vs Subtle and Affiliative vs 

Aggressive

Presenter
Presentation Notes
Link to HSQ- http://www.humorstyles.com/Humor Typology Quiz - https://quiz.humorseriously.com/



Ways to integrate 
humor/levity

• Videos
• Jokes
• Activities
• Being yourself



Levity in Video



Stories Create 
Dialogue

Dialogue
Creates Stories 

Presenter
Presentation Notes
Stories and dialogue are inextricable in many ways, and they feed each other. We’re going to dive now into the philosophy of these two things and share a few simple ways to create a warm and hospitable space for your students to share stories relevant to their learning and the class goals. 



Stories & Dialogue in the Literature 

Stories have been shown to improve attention span and affective response 
(Kromka & Goodboy, 2018).

Stories and dialogue can help address learning inequalities in predominantly 
white institutions of higher education by building safety, inclusion, and equity 
(Georges, 2020).

Stories and dialogue help students connect complex interdisciplinary topics, 
learn more effectively, and feel a stronger sense of agency (Miley, 2009).



Story Selection Tips

Keep stories short: 
2-3 minutes
Include every 10 
minutes

1
Have a point (or 
two) and stay 
relevant—the story 
IS the lesson

2
Be kind and 
situationally 
appropriate

3
Note the elephants 
in the room: 
performance 
anxiety, shyness, 
inequality

4

Presenter
Presentation Notes
Your stories can be one sentence long, or a few. Keep it tight avoid superfluous details—unless they’re funny. When choosing your stories, keep them relevant. Have them highlight a pertinent point that you see come up repeatedly with your learners. Are they too shy to ask for help? Do they always tell you their questions are “stupid”? Share something about how often you receive the same questions about interface X, so if they struggle, they are not alone. Tell them about the time you spent two hours trying to pin down the right keywords to find a few articles, and how frustrated you were… and maybe share what strategy you used to get through it. These are micro-stories. In addition to building rapport, they ARE the lesson. You define your role not as an expert sage on the stage, but as a partner who is there to learn and explore with them. It’s relaxing for many instructors as much as for the students. People love a good story. They’re learning, but it doesn’t feel like it. Don’t be afraid to workshop the stories you share. If something doesn’t land, that’s okay, just try something else. Stories can be personal/individual or about a secondary scenario, but avoid negative or risky. Don’t make them feel complicit by talking about illegal or unethical.Don’t FORCE sharing. 



The Elephant

“students generally feel that their own 
library-use skills are inadequate while the 
skills of other students are adequate, 
(1) the inadequacy is shameful and 

should be hidden, and
(2) the inadequacy would be revealed by 

asking questions.”

-Constance A. Mellon

Presenter
Presentation Notes
We touched at the start on how stories and dialogue can leave you feeling vulnerable in the classroom. Those of you who are familiar with Brene Brown’s work on vulnerability know how critical it is to true connection. Teenagers and young adults are especially sensitive to alienating themselves from or looking “stupid” in front of their peers. By sharing first, you show strength and empower them to share, as well. I’d like to share a personal example. I do some diversity work, and I’ve played with the dynamics of story sharing in those settings. I worked for several years as a diversity trainer. The workshops I did are based entirely on dialogue and story sharing. If the people in the room wont’ share stories, there is no workshop.Josh likes to have the students share first, and that can work very well—I have gotten to the point where I share first almost always, as a result of this diversity work. I was shy as a trainer, at first, to stand up and share personal details about myself at the start of the day, but I found that the depth and authenticity of my sharing directly affected what others shared. If I got up and said, “I’m a bisexual woman who’s married to a man, and people make a lot of assumptions about me that can be hurtful, or growing up my father was an alcoholic and I was often scared” it was terrifying. But the power and connection in the room was just palpable. 



Elephants 
Shrink When 
Hugged

“Far from proving a weakness, my fallibility 
designates me as an empathetic ally, role 
model, and resource.”
-Wendy Doucette

Presenter
Presentation Notes
We touched at the start on how stories and dialogue can leave you feeling vulnerable in the classroom. Those of you who are familiar with Brene Brown’s work on vulnerability know how critical it is to true connection. Teenagers and young adults are especially sensitive to alienating themselves from or looking “stupid” in front of their peers. By sharing first, you show strength and empower them to share, as well. I’d like to share a personal example. I do some diversity work, and I’ve played with the dynamics of story sharing in those settings. I worked for several years as a diversity trainer. The workshops I did are based entirely on dialogue and story sharing. If the people in the room wont’ share stories, there is no workshop.Josh likes to have the students share first, and that can work very well—I have gotten to the point where I share first almost always, as a result of this diversity work. I was shy as a trainer, at first, to stand up and share personal details about myself at the start of the day, but I found that the depth and authenticity of my sharing directly affected what others shared. If I got up and said, “I’m a bisexual woman who’s married to a man, and people make a lot of assumptions about me that can be hurtful, or growing up my father was an alcoholic and I was often scared” it was terrifying. But the power and connection in the room was just palpable. 



Story and Dialogue Tip Recap

Start with stories 
(theirs or yours)

1
Make it safe to 
share

2
Give them time + 
clear/simple 
parameters

3
Consider 
breaking them 
into small groups 
or pairs

4
Sum up

5



Sarah’s Favorite Exercise
(a dramatic re-enactment)



Presenter
Presentation Notes
Give them a half sheet of paper as they walk in, ask them to fill it out to guide what we’ll cover that day. As they write, I walk around and engage each student briefly. Say something affirming, and ask questions if relevant. Goals of exercise:Get them talking with meHelp them feel safe and affirmedBridge gap between where the professor thinks they are, where they think they are, and where I think they areGives me a moment to think about their topics and approaches to their challenges before class beginsI start class by thanking them for filling the sheets out and giving them a quick narrative summary of what I saw, and how it will translate to what we’ll cover. 



Presenter
Presentation Notes
We do some introductory work, “this is our chat feature,” “I’m here to help you,” “this is our OneSearch.” Sometimes I let them have a few minutes to search using the keywords they identified. Then I have them get up and write their search terms on the whiteboards.It’s great because it gets them up and moving for a moment. Then we discuss two or three of the topics together. They get more chances to take the lead, and they are solving actual problems present in the classroom. I take care to praise each one in some way and show them how I think through a topic. 



Thank you!

Josh Rakower

jrakower@wcu.edu

Sarah Steiner

sksteiner@wcu.edu
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