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Non-verbal components of assertive behavior used by school administrators

Abstract

Assertive communication is the total message that is being sent or received between two or more people
(Cooper, 1979). That total message consists of the spoken word and the non-spoken form of
communication. Assertive nonverbal communicati_on, often referred to as NVC, has a source and a
receiver and like the word communication; NVC has a wide range of definitions. One definition that seems
to summarize many authors'. views is "Those attributes or actions of humans, other than the use of words
themselves, which socially share meaning and are intentionally sent or interpreted as intentional as
consciously ,sent or consciously received, and have the potential for feedback from the receiver"

(Burgoon & Saine, "1978, p. 6). Other definitions include "actions without words", "communication without

words", "message without words", and "all the cues that are not words". Edward Sapor says "it is an
elaborate code that is written nowhere, known to none, and understood by all" (p. 6).
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INTRODUCTION

Assertive communication is the total message that is
being sent or received between two or more people (Cooper,
1979). That total message consists of the spoken word and the
nonspoken form of communication.

Assertive nonverbal communication, often referred to as
NVC, has a source and a receiver and like the word
communication, NVC has a wide range of definitions. One
definition that seems to summarize many authors' views is
"Those attributes or actions of humans, other than the use of
words themselves, which socially share meaning and are
intentionally sent or interpreted as intentional as
consciously 'sent or consciously received, and have the
potential for feedback from the receiver" (Burgoon & Saine,
1978, p. 6).‘ Other definitions include "actions without
words", "communication without words", "message without
words", and "511 the cues that are not words". Edward Sapor
says "it is an elaborate code that is written nowhere, known
to none, and understood by all" (p. 6).

Nonverbal communication is an important concept that
educators should strive to understand. Nonverbal
communication is important because of the role it plays in the
total communication system, the tremendous quality of

informational cues it gives in any particular situation and



'because of its' use. in fundamenta] areas of a schoo] |
adm1n1strator S 11fe | ‘ | 7
The work of Hersen, E1s1en and M111er (1973) clearly
demonstrated the 1mportance of 1ook1ng and sound1ng assertive
’5wh11e de11ver1ng assertive statementsl A]bert Mehrab1an
'(1968), an expert in the f1e1d of nonverba] commun1cat1on,
-‘conducted a battery of tests to determ1ne how attitudes were
”dcommun1cated T S |
Schoo] adm1n1strators must be taught and coached to
‘observe eye movement L1ke other NVC components of assertive
}behav1or, eye contact 1s actua]ly curv11enear in. that too
: 11tt1e eye contact is genera]ly perce1ved as passive wh11e too'
- much eye contact such as star1ng is perce1ved as aggressive.

This genera] statement 1s not un1versa11y true as there are

‘,, 1nstances in wh1ch too 11tt1e eye contact 1s a]so perce1ved as

aggre551ve when comb1ned w1th other nonverba] aggress1ve i
behav1ors A gaze of 1onger than ten seconds is 11ke1y to
induce d1scomfort (Knapp, 1972) "v‘ | .

In the Un1ted States, the genera] ru]e is that the
p speaker in a conversat1on shou]d find a way to break eye
~ contact and Took away The 11stener shows attent1on by
pend1ng re]at1ve1y more t1me 1ook1ng at the speaker. Because
it makes it harder for the speaker to cont1nue commun1cat1on
rd1ff1cu]t1es ar1se 1f the 11stener 1ooks away too often

f‘Know1ng the 1mpact 1ook1ng away has can he]p a school



administrator signa1 how much 1onger1he or she wishes the
other to continue speaking (McCaskey, 1979). =

If eye contact is sever]y def1c1ent, it is suggested that
a schoo1 administrator look at the shou]ders of the recipient
and genera}]y move up to where one fee]s more assertive when
maintaining eye contact. Al] too often schoo] administrators
will successfu]]y ma1nta1n eye contact throughout an
1nterchange until the moment of their request, refusal or
expression at which point’they will discontinue eye contact
which lessens the impact of theﬁr,assertive statement. School
administrators must try to maintainheye-contact when actually
making their request, refusal, or'eknression (Dittman, 1978).

Ex11ne and E1dr1dge (1981) found that messages
accompan1ed by-eye contact are more favorab]y 1nterpreted by
”‘observers than are messages sent w1thout eye contact.
Therefore, 1f an administrator ma1nta1ns eye contact w1th all
‘subord1nates commun1cat1on w1th them probab]y will be
significantly 1mproved |

Definition of Terms

Aggressive. Primamy aim.is hurting another person,

physically or emotionally, which.results in one winner at'the

| expense of anothers' self esteem (Alberti, p. 21).



Assertive Behavior. Behavior in which a pefson stands up
for his or her rights without violating the righfs 6f others
(Alberti, pp. 21-22).

NVC. Nonvérba] communication or "unspoken dialogue", a
phrase that comes from a‘quotation agtributed to Dag
. Hammarskjold, the former secrefary Qenera] of the United
Nations: "What hdppens‘during’the'unspoken dialogue between
two people can ‘never be put kight'by.anyfhing they say"
(Burgoon, p. 4). o : ’

Kinesics. The study of bodyfmovements or body motion, a
term coined by Birdwhistell (Wolgang, 1979, p. 160).

Proxemics. A term coined by Hall (1969) that refers to
the sthy offthe‘ways individuals uSé"space in their
environment in,re1qtionshi§‘tq‘ohe another or to objects
(Wolgang, p. 160). |

Vocalics. Refers to all stimuli produced by the human
voice other th;n words themselves that,affect the auditory
sense (Burgoon,vpp. 80-81). :

| REVIEW OF THE LITERATURE
Kinésics‘ ‘

Ray Birdwhiste]] is theé@tredited authority in the<fie1d
of kinesics; NVC_appropriate1y>b§gins Wiih body movements and
how'thése movements revea]lthejcharédter and infentions of the .

communicator. Kinesic behavior fypica]]y,includes these



. areas: gestures, facial and head expressions, eye contact and
posture (Knapp, 1980). ~EaChVWii1 be discussed with
implications for the sehoo1‘édministratok. |

Gestures y

Non-verbal asserfivevschoo1 administrators move their
~ hands. Research summarized‘by‘Benqma and Felden indicates
that positive attitudes towérd:ahofher person are shown by
frequent gestitulation, while dislike and disinterest usually
produces few gestures (Leviﬁe, 1981).

In our culture, appropriate geéfure is loose movement
~ below the shoulders. Hands-he1d in one rigid position afe
often perceived as passive. Random fidgeting such as drumming °
the fingers or twiddling the thumbs'conveykextreme nerveusness,
‘rest1essness or negative'attftudee. Similar1y, aggressive
~gestures with.clenched'fists:éhd menacing postures communicate
hostile feelings while frequent use of re1axed open palms
) gestures towa;d the other person communicate pesitive
"_\att1tudes (Lock & Baron, May, 1978)

Gestures serve to non- verba]]y accentuate the asserters’
‘verba1 request refusa],'or expression’ It is 1mportant to
iremember that too many gestures revea] negative fee11ngs about
the subject communicated (Paru]sk1, 1979).

Researchers haVe stressed that the meaning of any gesture

depends on cu]turaT7norms, personal sty1e, the physica1



,‘gsett1ng, what has gone before and what both part1es ant1c1pate

_ for the future (McCaskey, 1979)

‘dfFac1a1 Express1ons and Head o :1
Movements f;F” L R

In order to avo1d the send1ng of doub1e messages, 1t 1s
o,1mportant for schoo1 adm1n1strators to make the1r fac1a1
express1ons and head movement congruent w1th the verba]
rmessage they are express1ng For examp]e, 1t is common to. see
an adm1n1strator nod "yes" when she or he is saying- “no" and
~ vice versa (Lock & Baron,,1978) | | o

S1m11ar1y, wh1te1y and F]owers have seen adm1n1strators

sm11e when express1ng negat1ves or 1ook1ng extreme]y gr1m when v

they are de11ver1ng pos1t1ves ~ Head movements 1nd1cate ;

/ .phys1ca1 and emot1ona1 cond1t1ons A furrowed brow ‘could -

"1nd1cate tens1on or. worry, whereas, sweat on the forehead
cou1d 1nd1cate nervousness Strength and character can be
jfh'seen in a w1de forehead (Cooper, 1979) |
T Perhaps the c1earest 1nd1cat1on of 1nterpersona1

?att1tudes comes from the comb1ned act1ons of the L

o commun1cators head and face Head nods are s1gns of pos1t1ve:;

fee11ngs and as Matarazzo (1973) demonstrated the head and theVi’
face have a s1gn1f1cant 1mpact on the rec1p1ents behav1or
l S1m11ar1y, head shakes 1nd1cate negat1ve att1tudes But, headl_

‘ behav1ors can be even. more subt]e Lower1ng the head and



,peer1ng over eye g]asses, accord1ng to Levy (1976) the

| nonverbal equ1va1ent is "you re putting me’ on" (pp. 77 78).

Sher1dan (1978) observes that cock1ng the head s]1ght1y
to one s1de may 1nd1cate reJect1on or susp1c1on

Progress1ve1y 11ft1ng the head backward wh11e the other person

'speaks also 1nd1cates doubt or d1sbe11ef

Fac1a1 express1ons a]so 1nd1cate commun1cator att1tudes

Rosenfeld (1969)'noted»that peop]e seek1ng;approva] seem to

- exh1b1t facial express1ons more frequent]y and Mehrab1an and

W1111ams observed that peop1e try1ng to persuade others a]so

* show an increase in facial act1v1ty. ywh1]e facial expreSS1ons

are relatively difficu]t‘to'contro1 'theyvclearly mirror an
administrators 1ntent1ons and emot1ona] state (Ekman, 1975).

The best way to 1mprove ones’ read1ng of fac1a1

qekpreSSions is to watch‘SOund1ess v1deotape or fi]m of

people's faces as they ta]k Watch for ra1s1ng or knitting of
the eyebrows, w1den1ng of the pup11s f]ar1ng or wrinkling of
the nose, tightening of the 11ps bar1ng or clenching the

teeth. To take one examp]e, d11at1ng pup11s tend to mean that

the listener is 1nterested~1n what you are say1ng; contracting

',pup1ls suggest he or she does not 11ke what _you are saying.

- But reading a fac1a1 express1on is a comp]ex process because



the face often shows a mixtuke~of severa1 fee]ings at once,
,match1ng the mixture of fee11ngs that the person may be
experiencing inside (McCaskey, 1979)

Eye Contact ’

The most dominant‘andvreTiabie feature of the face are
the eyes (Wenburg and ﬁf1mbht;f197§). An old adage is that
"The eyes are the windows of the.soul." They provide a
constant channel of communication. ‘Eyes can be shifty and
evasive conveying hate, fear,’guf1t as well as expressing
confidence love, and suppert Eyes can both send and receive
‘messages. Eyes can be a g1veaway to a pos1t1ve or negat1ve
relationship. People tend to look 1onger or more often at
-those that they trust, respect and care about than at those
they doubt or dislike (Khapp, 1972). |

Eye contaet can be manipuiated to open or closed channels
of communication. For examp]e, two bitter enemies express
hostile fee]ines when they‘meet'by staring each other down.
Eyes signal whether you are listening. Observing eyes can be
a useful tool in deciding boredom, whether you need a break,
or the instructional content is being understood. Positive
eye contact always improves communication (Knapp, 1972).

Cooper (1979) found that 55% was transmitted through the

body, 38% through the voice, and 7% was communicated through



X words a1one., In other words 93% of all. commun1cat1on that
"affects peop]e is never verba11zed (Cooper 1979) : Burgoon
,‘and Sa1ne (1978) succinctly stated the 1mportance of Nonverbal
'pCommun1cat1on as “What happens dur1ng the unspoken d1alogue
, between two peop]e can never be put r1ght by anyth1ng they
*say" (. 4). ; |

- School adm1n1strators w1th effect1ve ‘non- verba1 assert1ve'
"ybehav1or present a more conv1nc1ng st1mu1us comp]ex. -
~Additionally, assert1ve nonverba] components can contr1bute to
“enhanc1ng schoo1 adm1n1strators att1tudes about themse1ves
thereby, 1ncreas1ng the probab111ty of assert1ve responses
(Ber]ew & Hall, 1964) ) ’

Because non-verbal commun1cat1on is not usua]]y under

~ conscious contro1 men and women at the off1ce have not

',' recogn1zed 1ts effect on the way they work together We

cannot see ourse]ves as we 1nteract w1th others In order to

; }‘ga1n contr01 over these non verba1 patterns, men and women

. must f1rst become aware of non verba] commun1cat1on 1n

'general Voca] tone, 1ntonat1on patterns, p1tch rate and

'stress patterns determ1ne how our speed 1s 1nterpreted by

| "“fvtothers Often it is not what you say, but how you say it that

. 1nf1uences the re]at1onsh1p between you and your 11stener

(Cohn,,1983)v



Posture

An administrator's posture can tell much about his or her
assertive behavior. Stooped shoulders might say that a person
is impulsive, passive or inconfident. Retracted shoulders may
convey an authoritative or domineering individual. Raised
shoulders indicate tension, whereas, squared shoulders convey
strength and respdnsibi]ity (Cooper, 1979).

School administrators should face an individual to whom
he or she is speaking and should assume an asymmetrical
posture in which arms and legs are not held rigid or in the
‘same position. Symmetrical postures are generally perceived
as either passive or aggressive by other interaction.
Asymmetry is perceived as more assertive. Asymetrical posture
combined with a relaxed, loose and freely gesturing stance is
generally percéived as maximaTTy assertive.

Generally, posture has a message value. In studies of
body posture, Mehrabian found a close relationship between
posture and 1iking for the other person. When confronting
someone they intensely dislike, women particularly, tend to be
very indirect in their direction of face, looking away from
the other person as much as possible. If the other person is
1iked, they vary their direction of face, sometimes looking

squarely at that person and sometimes looking away. When

10



. dealing with a total stranger, they tend to look direct1y at
that person (Levine, 1980). : |

Similar, although Tess eonsistent,”resu]ts were obtained
for males. Mehrabian also found‘thet openhessyof fhe arms or
leg serves as an indicator of 1iking,‘eskpeop1e maintain open
positions when meeting those they 1jke, but estabTieh closed
postures such as folded arms when sbeaking wifh‘peop1e they
dislike. Lastly, a'ferward 1ean*seems to indicate lfking for
the other, while a backward lean seems,to:eenrey negative
feelings (Costley & Todd, 1978). |

Proxem{es ;,;

Proxemics involves the p]acement:of one's body relative
to the p]atement of someone else - their'phyeica1 proximity.
A number of studies have noted a relationship between people's
physicé] distance and the sorts of‘ettitudes each infer the'
other to hold (Schef]en & Schef]én, 1972) ”Patterson cites
research 1nd1cat1ng that peop]e 1ocated 1n re]at1ve1y close
prox1m1ty are seen as warmer fr;end11er and more
_understand1ng than- peop]e 1ocated further away (Baird &
W1et1ng, 1979) | Moreover Mehrab1an (1968) found that status
differences are/emphaSJzed by phys1ca1 distance and minimized
by greater c]oseness.” Indeed, after reviewing research on
proximity, Mehrabian concluded that “the‘fiﬁdings of a large

number of studies coT]aborate one another and indicate that

11
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communicator-addressee distance is correlated with the degree
of negative attitude communicated to end inferred by the
addressee" (pp. 296-308). s

People located in relatively close proximity are seen as
warmer, friendlier and more understanding than beop1e located
further away. Thus, assuming a position close to the staff
seems to convey a variety of positioniettitudes. ‘The distance
between the.assérter and the recipient is a critica] veriable.
In the American culture, 1%-3 feef is generally accepted as an
appropriate social distance (Cooper, 1979).

Standing beyond three feet is usua11y perceived as
passive and stand1ng closer than 1l feet is usually perce1ved
as aggressive. While this is a good genera] rule, it is felt
- to be“very important to cons1der hOW‘d1stance‘1s used.

C]os1ng in qu1ck1y is often seen as aggressive, while
P1ncreas1ng d1stance is usua11y perce1ved as passive.

Assertive use of space is a slight slow movement closer when a
point is to be made, For example; imagine one is across a
desk from sqmedne who is starting to verbe11y attack you, but
you also have an assertive point'you want to make. What
should be done in terms of distanee? During the initial
attack, Tean back slowly to‘intreaée,intenpersonaT distance
and do not try to make the peint-unﬁji’the attack peaks'and

starts to subside. Now lean forward slowly without violating
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the other person's space and start your assertive response.
‘School administrators shou]d close 1nterpersona1 d1stance in
all assertive 1nteract1ons (Schne1der & Donaghy, 1975).

As a final consideration, Stephenson s (1979) test on
'body Tanguage is helpful in evaluating the assertive nonverbal
messages being sent to others |

Touch

Touch is a“crucial aspect of non—verbd] communication.

It plays a part in giving encouragement, expressing,
tenderness, showing emotiona1‘support and many other things.
‘The growth of "body awareness" and "personal growth" workshops
testifies that many Amerieans,féé] a need to rediscover
communicationfthrough touch. These workshops encourage -
physical contact as a way of,bkeaking through some
psychological harriers: People try.to hecome more aware of
themselves, other people, and the world around them through
physical experiences rather than through words or sight. It
is, as is said, a widespread movement reflecting a yearning
for human contact (Knapp, 1972). It may a]so be a movement to
restore some unfilled tactile needs. As Montagu (1971) says:

- When affection and 1nv01vement are conveyed through

touch, it is those mean1ngs as we11 as the
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. secur1ty g1v1ng satisfactions, w1th wh1ch touch w111
become assoc1ated Inadequate tac11e exper1ence w111
resu]t in a lack of such assoc1at1ons and a consequent v
1nab111ty to re]ate to others 1n many fundamenta]
human ways (p 111) ' "

. Bardeen's (1971) study suggests that some peop]e prefer touch

o ‘over verba] and v1sua1 commun1cat1on

Most adu]t Amer1cans assoc1ate tact11e exper1ences as,
pr1vate. Touch is an 1mportant parameter of assert1ve
behav1or, espec1a11y in 1nteract1ons 1nvo]v1ng 1nt1mate'

re]at1onsh1ps. Touch1ng dur1ng assert1ve exchanges can

~ increase the effect1venesshof“the-message delivered by a

" school administrator. g ‘ ‘

Mov1ng in and gent]y or f1rm1y touch1ng or grasp1ng the
rec1p1ent can dramat1ca11y accentuate and increase the power
: of a request refusa] or’ express1on Spec1f1ca11y, when a-
schoo] adm1n1strator is de11ver1ng a verba] negat1ve, phys1ca1

- touch can serve as a sens1t1ve buffer to the verba] distance o

~?~}be1ng expressed wh1te1ey and F1owers suggest that schoo]

adm1nlstrators -expand the1r tactua] reperto1re to 1nc1ude
1spontaneous and non- rec1proca1 touch1ng._ A firm hand shake or:

‘ - a pat on the back is cu]tura]ly acceptab]e. .
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Voca11cs ey

The aspects of the voice, such: as p1tch vo1ume quality
and rate accompany the spoken words.;‘Apparent1y,peop1e make
two sorts of judgments about others on thekbasis'of vocal
cues. First, as Addington (1971) disgbvekéa; one judges
~personality characteristics on the basisiofPVoice i Second,
and perhaps more 1mportant Dav1tz (1961) d1scovered that
| Judgments of emot1ons are a]so perce1ved in voca1 cues.
| Affect1on, for 1nstance, seems: to be 1nd1cated by Tow
.p1tch, softness, s1ow rate regu]ar rhythm and slurred
'enunc1at1on ' Anger is best~perce1ved when<the source speaks
Toudly, at a fast rate, 1n a h1gh p1tch w1th 1rregu1ar
inflection and c11pped enunc1at1on Boredom 1s 1nd1cated by
moderate volume, pitch, and rate and a monotone 1nf1ect1on,
‘Jjoy by Toud vo1ume, high p1tch, fast,nate upward inflection
and regular rhythm; and sadness15y soft‘v01ume;‘slow rate, low
pitch, downward inflection and,s1urred‘enunCiation.

Vocalics can eonveykmeaningjbeyond Words. ‘Ironica11y,
what we say can have‘many dtfferent meanings; For.example,
the phrase "Thank you“’genera11y means an eXpression of

- gratitude but if imp]ied‘sarcastiCa11y, itvcould insinuate an
“entirely opposite-intention If your vocal information “
‘contrad1cts your nonverba] express1on, ‘the voca1 w111 not -

‘ dom1nate (M111er 1978)
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Research by Milien (1980) suggests that vocal cues are
also used as accurate indicators pf“dVera]] appeanance, body
type, height, persona1ity, race,;education and dialect region.
‘When you and I ask our chi]dren'to‘apo1ogize fdr some wrong
‘doing we stress to the child to "act serious and mean it", We
expect more than "I'm sorry", but~a serioUS "I'm sorry" and we
listen for vocal information to éuppbrtvsincerity,

Through the‘carer1 use of vocal cues,, school
administrators can convey pos1t1ve assert1ve att1tudes

Non-content Verbal Components of Assert1ve Behavior

The aspects of the voice, such as pitch, volume quality
and rate, which accompany thenspoken wprds comprise tno verbal
- components and' they affect the perception;Of a school |
administrator's response, First, as Addington (1971)
discovered, one.judges pérsona]ity characteristics on the
basis of voice. Second, and perhaps more important, Davitz
(1961) d1scovered that Judgments of emot1on are also perceived
" in voca] cues. k 5
Latency '

Latency 15 the‘tehporaT inté%?a] pfa$i1ence‘between the
term1nat1on of one person s, statement and the initiation of a
second 1nd1v1dua1 S statement (Knapp, 1972). As with eye
E ~contact, latency is curvilinear in relation to assertiveness.

Long latencies are perCeived astpaSSive‘by_both‘the«asserter
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~and the person w1th whom she ‘or he is 1nteract1ng "Short
1atenc1es or negat1ve 1atenc1es are usua]]y perce1ved as
aggressive.  v | | |

Schoo] adm1n1strators shou]d a]]ow the other, person to
finish ta1k1ng except under two spec1f1c cond1t1ons 51) The:
_ other -person 1s wast1ng your t1me, and;2) your goa] is to
‘terminatevthe conversation “‘oﬁce.fhe other person has
‘terminated h1s or: her statement the schoo] adm1n1strator
shou]d speak w1thout hes1tat1on (Add1ngton, 1971) .

If the adm1n1strator 1s surpr1sed by what she or he hears
or is surpr1sed by the responses she or he may 1eave a long
1atency wh1ch 1s often perce1ved as pass1ve Phrases such as

Mthat surprises me" or "1et me th1nk about that“ are perceived

" as more assert1ve than a 1ong s11ence These "F111er"'

statements shou]d be made within one or two seconds fo110w1ng
f'the term1nat1on of the 1ntractor s response.c Th1s is not to
say that a]] s11ence is 1nappropr1ate but rather that s11ence
.;fproduced by-stress 1s a cue to the other person that she or he
'c«1s r1ght or. that the adm1n1strator w111 y1e1d .
Affect - - ¥ |

Affect is the transm1ss1on of fee11ng that‘accompan1es avv»ﬁ'
kverba] message (Schnapper, 1974) Affect1on for 1nstance,f:

seems to be. 1nd1cated by 1ow p1tch, softness, s]ow rate,
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reQUTar rhythm. andis1urred enunc1atfonﬁ'fAn§er is best

perce1ved when the source speaks 1oud1y, at a fast rate, in a

h1gh pitch, w1th 1rregu1ar 1nf1ect1on and c11pped enunc1at1on

”i‘ Wh11e schoo] adm1n1strators may d1ffer 1n the ways in wh1ch
they express these emot1ons, for the most part these patterns

_seem to ref]ect the voca11c behav1ors typ1fy1ng part1cu1ar

. emot1ons
| Many peop1e say assert1ve th1ngs, but do 1t w1th
f1attened affect that does not transm1t any fee11ng If one S
affect is perce1ved to bevunder 1mmense contr01 such as.
speak1ng through a. c1enched Jaw, she or he 1s usua11y seen as
aggress1ve. however f1attened affect is more 11ke1y to be
perce1ved as passive. | Over modu]at1on of the voice is
perce1ved as aggress1ve or unstab]e (Schnapper, 1974).

| One way to transmit fee11ng 1s to mode] someone else with

appropr1ate modu]at1on by 11sten1ng to a tape of that person 's
voice and then pract1c1ng until there 1s an approx1mate match
wh1te1ey and F]owers (1974) have found that effect1ve
responses can produce or increase in subJect fee11ngs of |

| emot1on on the part of a schoo] adm1n1strator thus 1ead1ng to

1ncreased mot1vat1on and success 1n assert1on s1tuat1ons

R



Summary |
School administrators require‘assertﬁveubehavior - that
‘ ts, the ability to interact with‘fihesse"-'to achieve desired
goals and avoid undesired outcomes. 'Nohverba1 communication
is truly a new and exciting study. rEdocators'oan certainly
.benef1t from basic know]edge and comprehens1on of NVC.

The school adm1n1strator is an express1ve commun1cat1on
“instrument, both™to others and to,herse1f or himself. Since
so much of the others response is based onkthe<hon-content
areas of commun1cat1on, it is essent1a1 that the school
administrator transmit the’ assert1on non- verba11y while
transmitting it verba]]y For examp]e adm1n1strators have
" found that eye contact a]one will reduce the amount of time a
Jdoor to-door sa]esperson w111 take trying to sell something
-'when the prospect1ve buyer is say1ng no. Congruence between
nonverbal and verbal asoertive meosage used by school

' administrators is essential for effective, assertive

“v‘qcommun1cat1on.‘

Commun1cat1on cannot be 11m1ted ‘to. the spoken word, ‘As
~pointed ¢ out ear11er, some psycholog1sts contend that more than
two-thirds of our commun1cat1on is nonverba] We are many
t1mesdawareuof;nonverba1 behav10r¢ofiothers,‘but mostzof us
are unconscious of our own nonverbal actions. Nonverbal
messageS'SUCh as "P]ease hear what I'm not aaying"_often

~ dominate the communicated word (Miller, 1978). It is

19
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~ important for educators to understand andttha%7NVC can and
does have dual meanings.  The ihp]icatibns‘of’NVC are worth
knowingvby all people in any’pfOfessian : |

We are truly in a nonverba] soc1ety What we see is many
times more important than what we hear, and how. we say .
_something is many t1me5'more express1ve than,what we say. As
school administrators there fska'need td-undérstand and master
all nonverbal cdmponents of assert1ve behav1or to express what

is meant and 1nterpret a11 messages
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