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ABSTRACT: The package for IUSCIRE learning that is developed through preliminary study, design, con-
struction, testing, evaluation, and revision in this article is implemented in an experimental research one
group pretest-posttest design to investigate the profile of [IUSCIRE learning which is effective to develop stu-
dents’ mathematics creativity. The effectiveness criteria}B@:?)\the improvement and difference of students’
mathematics creativity, either before or after IUSCIRE learning takes place. The research sample consists of
two classrooms selected using simple cluster random sampling techniques of 6 homogenous classrooms of
Grade VIII of State Junior High School 26 Makassar. The research instruments are pretest and posttcs[%n-
cerning mathematics crcutivitﬁ]ﬁc‘:?rmeﬁu'eloped by referring to the theory onl creativel thinking process,
and the scoring rubric is by Guilford. The collected data are then analyzed descriptlvely and inferentially. The
research results show that IUSCIRE learning is effective in developing students’ mathematics creativity. Thus

the learning profile is: 1) the learning package consists of four components, that is: lesson plan, student work

sheet, student book, and assessment sheet; 2) there are seven stages of this learning, that is: introduction, un-
derstanding, synthesis, creation, interaction, reflection, and g) extension. This research impacts on the i

provement of learning process quality.

1 INTRODUCTION

The current thinking in improving creativity was
started in lQQOslbecause the existence of changes in
social, economit, and technology fields (Craft, 2005;
Shaheen, 2010). Creativity is considered as basic ca-
pacity to survive and succeed in the future
(NACCCE, 1999). The relation between creativity
and education is not only to promote selrlccl:levelop-
ment and selfw also to equip stu-
dents with basic capacity for their future life. Runco
(2004), Oldham & Cummings (1996), Goldenberg,
Mazursky & Solomon (1999) state that one having
higher| order thinking ability can create vocation for
others! solve problemL effectively, overcome any
change occurring, use available chance, be exgel in
technology, adapt with change, succeed in life. eXcel
inl work, or can alter the world face.

Perception on Crcativityi source also gradual-
ly commences shifting from 'aptitude inheritance
(genius is inherited through the most aptitude indi-
vidual) to diverse human ability. Fisher (1990) state
that creativity shows a very little relationship to
score on IQ) test. According to Kitano (1986), there
is someone 'with high intelligence, but not creative.
On the contrary, there is a creative one, but not hav-

ing high intelligence. Meanwhile, Torrance (1988,
2000) state that creative potential is owned by all
people and can be enhanced through exercise conti-
nunusly.\Whereas Craft (2001), Feldman & Benja-
min (2006) state that all individuals possess potential
to be creative. Creative thinking always evolves and
can be learned, as well as can be trained (de Bono,
2007; Esquivel, 1995; Cheng, 2004; & Wu, 2004).
Simonton (2003) states that teacher plays a
role in developing students creallvity——eac
traditional practice become Thsteds
creativity in classroom)l On the oth :
only a few responses from school teacher to promote
the enhancement of creativity by means of educa-
tion. Therefore, comprehensively learning frame-
work must be developed to advance students’ crea-
tivity in accordance with the characteristics of
subjcct], particularly mathcmaticr.i which requires
reasontng and development of hunlan thinking pow-
er. Then, the question is, “what is the process of ma-
thematics learning which can develop mathematics
students’ creativity?”. The answer to this question is
actually the focus of this paper.




2 DEFINITION OF MATHEMAT

CREATIVITY
Mathematics creativity is_defined by many experts
differently. tn. genera)€xperts define mathematics
c:reativi;r solely in €dgnitive aspect which comprises

thinking| process and thinking product.
2.1 Mathematics Creativity as ol Thinking Proces:

Singh (1988), Torrance (1988), ‘and KratetsKii
(1976) define mathematics creativity as a thinki
process which is initiated by formulating hypothesis
concerning cause and effect of mathematics prob
lem, hypothesis testing, h_\-’pothesirj retesting an
modification, as well as communicating the results
Parnes (1992) state that creative thinking process!
consists of 5 (five) stages, that is: collecting fact, in-
vestigating problem, finding ideas, getting a

swer/solution, and finding acceptance. Ervync

(1991) reveals that creative thinking process in ma

thematics consists of 3 (three) stages, that is, initiel
technique, algorithmic activity, and creative activity
(conceptual, constructive). Meanwhile, Siswono
(2007) encompasses statements of Krulik & Rudnick
(1999), Airasian et al (2001), Isaksen (2003), Her-
main (Lumsdaine & Lumsdaine, 1995) by formulat-
ing the main characteristics of creative thinking
process as follows. (1) synthesizing ided. It means
intertwinement of.one’s ideas acquired from learn-
ing in the classroom, or from his/her daily expe-
riences; (2) constructing ideas. It means generating
ideas in terms of problems given as a result of the
process of synthesizing previous ideas, (3) planning
the implementation of ideas. It means choosing a
certain idea to be used in carrying out problem'lgiv-
en, (4) applying ideq. This means implementing or
utilizing the planned

ea to be carried out.

2.2 Mathematics Creativity as a Thinking Product

Haylock (1997), Jensen (1973), Kim et al (2003),
and Tuli (1980) state that mathematics creativity is
the result of thinking procesq characterized by fluen-
cy, flexibility, and originaliry. Studies in mathemat-
ics creativity (Jensen, 1973; Singh, 1988) emphasize
more on the measurement of mathematics creativity
in mathematicq problem solving and problem posing
by referring to fluency, flexibility, and originality as-
pects. Fluency means the number of correct answers
that one shows in mathematicq problem solving, but
following the same pattern. Flexibility means the
number of approaches or different ways that a stu-
dent uses in carrying out mathematics| problem given
or the number of categories of correct answer that a
student reveals. Thus, in this case, studerrl(t;tates two
answer categories. Whereas originality mieans unfa-
miliar answer (new| answer to student constituting
combinat i0n| of som ﬁl{'hcmaticsl e_:oncepts){&ithin

this research, mathematics creativity is considered as
students abilityrm—Hading way/solution of a mathe-
matics open-ended and non-routine problems fulfil-
ling fluency and flexibility. The indicators are: 1)
ability in formulating problemf, 2) ability in produc-
ing ideas, 3) ability in syntheslzing ideas, 4) fluency
in producing way/solution, and 5) fluency in produc-
ing way/solution. Meanwhile originality aspect is
not included in this research! This is because if a
student can reveal way/solution of a non-routine
problem given, then he/she would be considered as
finding new| thing.

2.3 Learning Theory Related to Mathematics
Creativity

There is a statement by Confrey (1990) and von
Glasersield (Suparno, 1997) that the essential thing
from constructivist view is that knowledge may not
be accepted passively. It may not just be transferred,
but it should be interpreted and constructed actively
by ind iVidu:,L Human constructs his/her knowledge
through interaction with objec], phenomena, expe-
rience and environment. Piaget 'assumes that all stu-
dents grow and pass through the same stages of de-
velopment, but it takes place in the different speed
(Slavin, 1994: 45). This view implies that, in learning,
students’ way of thinking or students’ process of
mental work are highly important to consider not only
by looking at their thinking results. In this term, Vy-
gotsky states that each individual develops in social
context. The intellectual development comprising
meaning, memory, attention, mind, perception, un-
derstanding (awareness) move in two areas, that is,
from inter- psychology area to intra-psychology| arca
(Confrey, 1995: 38). Bruner states that learning in-
volves three processes taking place almost at the
same time, namely: (1) acquiring new information,
(2) transforming information, and (3) testing know-
ledge relevance and its appropriateness (Bruner cited
in Dahar, 1988: 122). According to Polya (1973),
there are four main stages for solving a problem, that
is: (1) understanding the problem; (2) devising a plan;
(3) carrying out the plan; and (4) evaluating the ob-
tained results. Further, the strategy that teacher use to
help students solve probleny is heuristic strategy. Ac-
cording to Polya (1973) and Schoenteld (1985), heu-
ristic strategy is a technique that problem solvers use
when experiencing difficulty in solving probleny.
Heuristic is method and rule in discovering and re
constructing concept through problem solving. Refer-
ring to the aforementioned learning theories, it is then
concluded that characteristics of learning constructiv-
ism are: 1) using students’ prior knowledge to con-
struct new knowledge, 2) providing space for students




to experience, observe, ask question| analyze, and
draw a conclusion, 3) forming learnihg community
4) providing complex mathematics problem, 5) inte
raction and communication, 6) precision-engineering
of thinking] process (connection and synthesis). These
characteristics are ‘highly related to mathematics crea-
tivity indicators, namely: formulating problem), being
able to produce ideas, being able to synthesize ideas,
and being fast/smooth in producing way/solution, and
being fluent in producing way/solution, so that the
development of IUSCIRE learning refers to the above
characteristics.

24 Hypothetical Framework of IUSCIRE Learning

Referring to as learning theories and mﬂthemﬂticsj
creativity characteristics, then it is devised a hypo
thetical framework of learning that can develop stu-
dents” mathematics creativity which is termed as
IUSCIRE learning.

Telhlci 2.1 Hypothetical Framework of

* Interaction
o Writing

Reflection Faciliating sdents to identify | 0=
things that have been unders-
tood and have not been unders-
tood
Erenria e Making clear things that e Scrutinizing
probably result in miscon- o Asking
ception. o Taking note

e Making clear things that
have not been understood

IUSCIRE Learning
SYNTAX TEACHER ACTIVITY STUDENT AC-
TIVITY
i e ¢ Conditioning students in * Revealing idc1
order to be ready to learn *  Asking
¢ Clarifying learning goals ¢  Answering
¢ Clarifying the importance
of materal
+ Explorng students” prior
knowledge
ke * Classical leaming + Revealing idea
. s Informing students in terms o Asking
Ing of mat hematicy problem *  Answering
solving strateg: *  Discussion
*  Providing mu[hemtic1 e Interaction
problem
* Facilitating students to
formulate problem
+ Facilitating studens to
wdentify concepts and prin-
ciples that students need to
solve prubh:nj
+  Bramstormin
Synthesis + Facilitating students in & Revealing idea
terms of concepts in gcn.i» s Asking
rafing solving strategies «  Answering
¢ Facilitating students i +  Discussion
choosing appropriate §t- « Interaction
egy
e Facilitating students to ini-
plement strategy
Creation *  Organizing students into ¢ Inieraction
some heterogeneous groups ¢ Thinking
in terms of mathematics ¢ Trying
ability + Reasoning
*  Providing students work- ¢ Conclusion
sheet containing mathemat-
ics open-ended problem
+  Facilitating intergroup|{dis-
cussions
s Providing scaffolding
irasien + Facilitating presentation + Revealing idea
¢ Facilitating 1 nlcrgruup|di s- * Asking
cussions *  Answering
+ Reinforcement + Discussion

3 RESEARCH METODOLOGY

Learning package (Lesson plan, studeniworksheet,
and student book) that has been developed through
four stages, that is: 1) to take preliminary study, 2)
design, 3) construction, 4) test, evaluation, and
revision are implemented in an experimental re-
search of thel form one group pretest-posttest design
1o see the effectiveness of IUSCIRE learning in de-
veloping mathematics creativity of grade VIII stu-
dents. IUSCIRE learning is applied in as many as
25 persons of grade VIII-2 students (Group I), and
also as many as 25 persons of grade VIII-5 students
(Group II) that are selected using c!mre:L random
sampling technique of 6 homogenous classrooms of
grade VIII at State Junior High School 26 Makas-
sar. The number of meetings is four times with dif-
ferent teacher and time in Groupil and Group II.
This is to minimize rescarch bias caused by factors
coming from teacher and time. Mathematics crea-
tivity criteria: ILN-Gain score is at least 0.3; 2)
there is a significant difference between students’
creativity before and after implementing IUSCIRE
learning, and 3) mathematics creativity of Group| I
and Group 11 is the same. Data is then collected us-
ing mathematics creativity test consisting of five
questions which are developed by referring to ms
thematics creativity indicators. Meanwhild the uti
lized scoring rubric is developed from creativity rus;
bric by Guilford (1971). Next, the quantitatively
descriptive analysis used here is aimed at describ-
ing students’ mathematics creativity, N-Gain analy-
sis is aimed at seeing the enhancement of students’
mathematics creativity, and t-Test analysis is
aimed at seeing the difference between students’
creativity before and after implementing the| learn-
ing, and to see whether the mathematics| créativity
of Group|l and Group Il is the same?

4 RESULTS AND DISCUSSIONS

4.1 Research Results

4.1.1 Reviewing Analysis of N-Gain Average Score
in Each Mathematics Creativity Indicator




Analysis of N-Gainl average score for Group I and
Group II in each mathemariod ereativity indicator is
presented in Table 4.1.

Tablej 4.1
The Results of Statistical Analysis of N-Gain Average
Score in Each Mathematics Creativity Indicator of Students in
Gmu[1 I and Group IT

N-Gain Average Score

N Gro in Each Indicator
0. up I | I | |
N-1 N-2 N-3 N-4 N-5
1 I 0. 0. 0. 0. 0.
58 52 45 38 34
2 I 0. 0. 0. 0. 0.
60 56 49 39 )}
Note:

4 Fasmess/smoothngss in
producing way/solftic

IN-_‘i: Abili \
mg el

Table 4.1 shows 3
for all mathematicsﬁeativity hdicators is more than
0.3 and it is in the moderate cat?:'gory, either Grou;jl,
or Group II; 2) Although the score is less, we see that
any difference of N-Gaigeaverage score in each indica-
tor. Of all N-Gain avera
average score is the least.

4.1.2 Reviewing Two-Tailed t-Test of Statistical
Analysis with Homogenous Variance in the
Results of Mathematics Creativity Test

To know whether any difference between students’

creativity before and after implementing the IUS-

CIRE learning, then it is conducted Two-Tailed t-

Test analysis, o = 5% (0.05). The results of data

analysis with t-Test of Group| I and Group II are

shown in Table 4.2.

Table 4.2
The Results of Pretest and Posttest concerning Students’
Mathematics Creativity Using t-Test Statistics

scores, the fluency indic atnrl

Prerest Posiress
Stan- Stan- | Caleu- . t | sie
dard dand lated t r[:_m- ¢ | -table (251.
Men | govia | Mo evia | Vale tion value | iled)
) tion (=) tion
51 {s2)
1 12 3 1 - [ 1 [
7.5 4 778 379 w3 | 0 | 41 9 8 o

Table 4.2 shows that: 1) the average of the
pretest score is less than the average of the pnmes.f\
score; 2) calculated t value is less than t-table. This
condition describes that any difference between stu-
dents’ creativity before and after implementing the
IUSCIRE learning with the significant level 0.05.

1.1.1 Reviewing Variance Analysis

Variance analysis is aimed at testing the difference
of N-Gairiscore of students’ mathematics creativity
for two groups at once. In this case, it is analyzed us-
ing one-way analysis of variance (one-way anova).

Table 4.3. Summary of Anova

Sum Degree of Mean
Soureces of Squares Freedom Square
Variation (SV) (SS) (dIF (MS)
Intergroup
009 2 0045
(K)
lnner group 5
232 47 0032
(d)
Total (T) 241 49
MKy 0.045 _

Ff=—= = 141, F 5% = 3.13 which
MKy 0032

show! that' the value Fo < F S%LThjs indicates that
there is no significant difference 'of students’ mathe-
matics creativity between Group I and Group IL.

From the outline above, it is concluded that
IUSCIRE learning is effective in developing
students” mathematics creativity.

4.2 Discussions

IUSCIRE learning\is developed by referring to con-
structivism stating that knowledge is not acquired
through transfer, but'\constructed or generated active-
ly by individual itsel{ Human in this school con-
structs knowledge through interaction with object,
phenomena, experience, and environment. The typi
cal and essential characteristics of thel IUSCIRE
learning is providing students with complé¥ problem
to be solved by themselves collaboratively, mean-
while teacher only provides them with scaffolding.
Students working collaboratively will impact on
their social development, interaction ability and
communication. Carrying out complex] problem
trains students’ ability in observing, identifying, ask-
ing, producing ideas, devising strategies, reasoning,
connecting, concluding, and evaluating. These abili-
ties are highly important for developing students’
mathematics creativity. The existence of significant
difference between students’ mathematics creativity
either before and after implemented IUSCIRE learn-




ing and the consistency of the improvement of their
mathematics creativity of grades taught by different
teacher and time show that IUSCIRE learning inc\h
pact on the improvement of students’ mathemati
creativity. Although the impact to| students; mathe-
matics creativity is still relatively!less, but the ob-
tained results with only| four meetings describe that
the direction of IUSCIRE learning is appropriately
developing students’ mathematics creativity. Devel-
oping this creativity needs longi time and continuous
train.

5 CLOSING

5.1 Conclusion

Based on the research results and discussions, it is
then concluded about the profile of IUSCIRE learn-
ing that this learning is effective in developing stu-
dents’ mathematics creativity of grade Vlljdofjunior
high school. Within this learning it is used student
worksheet containing activities on open-ended prob-
lem solving with guided discovery instructions. Re-
garding student book, it contains mathematics prob-
lem, alternative problem solving, as well as hints for
strategy and exercise. The stages of [IUSCIRE learn-
ing are: al;) introduction. This contains some activi-
ties, that 'is: indicator, competency, the importance
of learning material, and contextual problem; b) un-
derstanding. This contains activity to identify and
formulate problem|;, ¢) synthesis. This contains ac-
tivity to devise sdlving strategy; d) creation. This
contains activity to produce different ideas by carry-
ing out open-ended problem, e) interaction. This
contains brainstorming activity; f) reflection. This
contains sel ivity; and g) extension.
This contains activity to reinforce and overcome
students’ misconception.

52 Implication

Implementation of this IUSCIRE learning takes us to
some implications: 1) the improvement of students’
activity; 2) the attainment of minimum mastery cri-
teria and classical mastery; 3) positive response to
the learning; and 4) the improvement of teacherI
learning quality.
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Article Error You may need to use an article before this word.
Article Error You may need to use an article before this word.

S/V This subject and verb may not agree. Proofread the sentence to make sure the subject
agrees with the verb.

Sp. This word is misspelled. Use a dictionary or spellchecker when you proofread your
work.

S/V This subject and verb may not agree. Proofread the sentence to make sure the subject
agrees with the verb.

Prep. You may be using the wrong preposition.
Article Error You may need to use an article before this word.

P/V You have used the passive voice in this sentence. Depending upon what you wish to
emphasize in the sentence, you may want to revise it using the active voice.

Missing "," You may need to place a comma after this word.

Missing ApOS. Since this is a contraction, you need to use an apostrophe to form it.

Article Error You may need to use an article before this word. Consider using the article
the.

P/V You have used the passive voice in this sentence. Depending upon what you wish to
emphasize in the sentence, you may want to revise it using the active voice.

Pronoun This pronoun may be incorrect.
Hyph. You may need to add a hyphen between these two words.

Proofread This part of the sentence contains a grammatical error or misspelled word that
makes your meaning unclear.



Article Error You may need to use an article before this word.

S/V This subject and verb may not agree. Proofread the sentence to make sure the subject
agrees with the verb.

Article Error You may need to use an article before this word.
Article Error You may need to use an article before this word.

Garbled Grammatical or spelling errors make the meaning of this sentence unclear.
Proofread the sentence to correct the mistakes.

Article Error You may need to use an article before this word. Consider using the article
a.

Article Error You may need to use an article before this word. Consider using the article
the.

Verb This verb may be incorrect. Proofread the sentence to make sure you have used the
correct form of the verb.

Prep. You may be using the wrong preposition.
Article Error You may need to use an article before this word.
Article Error You may need to use an article before this word.

Missing "," You may need to place a comma after this word.

Article Error You may need to use an article before this word.

ETS)
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Proofread This part of the sentence contains a grammatical error or misspelled word that
makes your meaning unclear.

P/V You have used the passive voice in this sentence. Depending upon what you wish to
emphasize in the sentence, you may want to revise it using the active voice.

Article Error You may need to use an article before this word.

Article Error You may need to use an article before this word.



Article Error You may need to use an article before this word.
Article Error You may need to remove this article.

Missing "," You may need to place a comma after this word.

Article Error You may need to use an article before this word. Consider using the article
a.

Missing , You may need to place a comma after this word.

P/V You have used the passive voice in this sentence. Depending upon what you wish to
emphasize in the sentence, you may want to revise it using the active voice.

Confused You have used an in this sentence. You may need to use a instead.

Sp. This word is misspelled. Use a dictionary or spellchecker when you proofread your
work.

Proper Noun If this word is a proper noun, you need to capitalize it.
Article Error You may need to use an article before this word.
Article Error You may need to use an article before this word.
Article Error You may need to use an article before this word.

Sp. This word is misspelled. Use a dictionary or spellchecker when you proofread your
work.

Article Error You may need to use an article before this word. Consider using the article
the.

Article Error You may need to use an article before this word.
Article Error You may need to use an article before this word.
Article Error You may need to use an article before this word.

Missing "," You may need to place a comma after this word.



Article Error You may need to use an article before this word
the.

Missing "," You may need to place a comma after this word.

. Consider using the article

Article Error You may need to use an article before this word.

Article Error You may need to use an article before this word.

Article Error You may need to use an article before this word.

Article Error You may need to use an article before this word.

Article Error You may need to use an article before this word.

Possessive You may need to use an apostrophe to show possession.

Garbled Grammatical or spelling errors make the meaning of this sentence unclear.

Proofread the sentence to correct the mistakes.

Article Error You may need to use an article before this word.

Article Error You may need to use an article before this word.

Article Error You may need to use an article before this word.

Article Error You may need to use an article before this word.

Article Error You may need to use an article before this word.

Missing "," You may need to place a comma after this word.
Article Error You may need to remove this article.

Article Error You may need to use an article before this word
the.

. Consider using the article

Article Error You may need to use an article before this word.



E/T:‘Sh) Article Error You may need to use an article before this word. Consider using the article
the.

Eﬁ Article Error You may need to use an article before this word.

ETS) Frag. This sentence may be a fragment or may have incorrect punctuation. Proofread the
sentence to be sure that it has correct punctuation and that it has an independent clause
with a complete subject and predicate.

E?B S/V This subject and verb may not agree. Proofread the sentence to make sure the subject
agrees with the verb.

E/T-';’ Article Error You may need to use an article before this word. Consider using the article
the.

E,T.';’ Missing "," You may need to place a comma after this word.
E/T:D Article Error You may need to use an article before this word.
E/T-'a Proper Noun If this word is a proper noun, you need to capitalize it.

ETS) P/V You have used the passive voice in this sentence. Depending upon what you wish to
emphasize in the sentence, you may want to revise it using the active voice.

ETS) Missing "," You may need to place a comma after this word.
E/T-'a Article Error You may need to use an article before this word.

ETS) P/V You have used the passive voice in this sentence. Depending upon what you wish to
emphasize in the sentence, you may want to revise it using the active voice.

@ Article Error You may need to use an article before this word.

@ Article Error You may need to use an article before this word.

@ Prep. You may be using the wrong preposition.

@ Word Error Did you type "the" instead of "they," or have you left out a word?

ETS) MiSSing ApOS. Since this is a contraction, you need to use an apostrophe to form it.



Possessive You may need to use an apostrophe to show possession.

Article Error You may need to use an article before this word. Consider using the article
the.

Sp. This word is misspelled. Use a dictionary or spellchecker when you proofread your
work.

Sp. This word is misspelled. Use a dictionary or spellchecker when you proofread your
work.

P

Article Error You may need to use an article before this word.
Possessive You may need to use an apostrophe to show possession.

Missing , You may need to place a comma after this word.

Sp. This word is misspelled. Use a dictionary or spellchecker when you proofread your
work.

Article Error You may need to use an article before this word. Consider using the article
the.

Article Error You may need to use an article before this word. Consider using the article
the.

Article Error You may need to use an article before this word.

Proofread This part of the sentence contains a grammatical error or misspelled word that
makes your meaning unclear.

Article Error You may need to use an article before this word. Consider using the article
the.

Article Error You may need to use an article before this word. Consider using the article
the.

Sp. This word is misspelled. Use a dictionary or spellchecker when you proofread your
work.
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Proofread This part of the sentence contains a grammatical error or misspelled word that
makes your meaning unclear.

Article Error You may need to use an article before this word. Consider using the article
the.

Garbled Grammatical or spelling errors make the meaning of this sentence unclear.
Proofread the sentence to correct the mistakes.

Wrong Article You may have used the wrong article or pronoun. Proofread the sentence
to make sure that the article or pronoun agrees with the word it describes.

Missing "," You may need to place a comma after this word.
Sentence Cap. Remember to capitalize the first word of each sentence.

Article Error You may need to use an article before this word. Consider using the article
the.

Possessive This word may be a plural noun and may not need an apostrophe.
Article Error You may need to use an article before this word.
Missing "," You may need to place a comma after this word.

P/V You have used the passive voice in this sentence. Depending upon what you wish to
emphasize in the sentence, you may want to revise it using the active voice.

Article Error You may need to use an article before this word.

Article Error You may need to use an article before this word. Consider using the article
the.

Article Error You may need to remove this article.
Article Error You may need to use an article before this word.

Article Error You may need to use an article before this word.

@

Article Error You may need to use an article before this word.
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Missing ApOS. Since this is a contraction, you need to use an apostrophe to form it.
Prep. You may be using the wrong preposition.

Article Error You may need to use an article before this word. Consider using the article
the.

Article Error You may need to use an article before this word. Consider using the article
a.

Wrong Article You may have used the wrong article or pronoun. Proofread the sentence
to make sure that the article or pronoun agrees with the word it describes.

Article Error You may need to remove this article.

Article Error You may need to use an article before this word.
Article Error You may need to remove this article.

Hyph. You may need to add a hyphen between these two words.

Article Error You may need to use an article before this word.




