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Abstract

Alrayes, Muhammad AbdulMohsin. PhD. The University of Memphis. May 2020. The Role
of First Language Literacy on Second Language Literacy: The Perceptions of Graduate

Saudi Students in US Universities. Major Professor: Dr. Emily Thrush.

This study attempted to gather the perceptions of graduate Saudi students in the
United States about the role of their first/second languages' (L1/L2) literacy transfer during
their graduate work. The ultimate goal of this study is to reach a level of understanding about
what specific role a student’s L1 literacy and educational background could play in shaping
their L2 literacy during graduate studies in an ESL context. Building on existing literature of
L1/L2 literacy transfer, this study asks: How do graduate Saudi students in the US perceive
their L1/L2 literacy transfer during their graduate work? The main theoretical framework this

study follows is James Cummins' Common Underlying Proficiency (CUP).

A mixed-methods approach is used to achieve the purpose of this study. A
questionnaire was distributed among fifty participants, who were divided into two groups: 25
males and 25 females. The questionnaire was followed up by a semi-structured interview
where four of the participants were selected using purposive sampling serving the purpose of
this study. The qualitative analysis model followed in this study during the different stages of
analyzing the interviews includes: organizing the data, categorizing and coding the data,

proposing themes based on the categories made previously, and writing the results.

The findings of this study support the existence of L1/L2 literacy transfer, whether it
is negative or positive. There was emphasis on the need to improve the teaching of L1

literacy skills in Saudi Arabia, according to the participants of this study. Also, the findings



revealed that participants' L2 academic writing was a challenging stage they have faced
during their L2 learning journey, due to the negative L1/L2 transfer. Finally, some
participants indicated the positive transfer role of their rich L1 vocabulary toward their L2
literacy success. However, further longitudinal/comparative studies are recommended to
focus on specific learners with strong/limited L1 literacy skills who continue their studies in

the second language.
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Chapter |

Introduction

Introduction

The role of first language literacy on second language literacy has been an interesting
topic in the second language acquisition (SLA) field in past few decades. Research until now
has not, however, covered the issue from all perspectives. There have been some attempts
every now and then tried to look at specific areas in the issue of transfer between first and
second language literacies and/or literacy within one language. There are also some studies,
as we shall see in the next section, which dealt with this issue from cultural perspectives.

Most of the work on first/second language literacy transfer has been mainly conducted
on young children and more specifically of immigrant families. The work on adult learners
and particularly graduate students is evidently scarce in the field. This study has two main
focuses; a more general focus on L1/L2 literacy transfer as suggested by James Cummins
Common Underlying Proficiency, and a more specific focus on the L2 academic writing of
advanced L2 learners who are pursuing their graduate degrees in their L2. Therefore, this
study is going to examine the perceptions of Saudi students doing their graduate degrees on
their second language in the United States about the first/second language literacy transfer
with a focus on their L2 academic writing. Hence, the study examines in its first (more
general) part L1/L2 literacy transfer based on professor James Cummins' Common
Underlying Proficiency (CUP); i.e. whether the first language literacy (Arabic in this case)
has any particular role on shaping advanced learners' second language literacy (English). The
other more specific part this study aims to examine is the L2 academic writing of the study's
participants and whether there were any positive/negative literacy transfer from the students'

perspectives. This study focuses specifically on Saudi students doing their graduate degrees



in the US who are expected to prove their second language academic writing abilities to meet
their degrees' requirements.

Like many second language learners, graduate Saudi students tend to face many
challenges when writing their assignments, academic papers, and/or final projects.
Investigating such a problem thoroughly and from different perspectives is of significant
importance. The other problem that those students usually face is the negative evaluations
from professors and the lower grades they often get compared to their native-speaking
classmates. Some students claim that the most important part of writing is the content,
regardless of the quality of writing; however, this is not the ideal scenario by most writing
teachers according to Currie (1990). Since strong academic writing skills are required in most
(if not all) graduate courses, Saudi students will find themselves in critical situations.
Consequently, if the students cannot overcome those difficulties, perhaps they will earn low
grades in most of their coursework and eventually end up on academic failure. In fact, their
inability to meet their teacher's expectations would also be reflected in the students’ lower
self-esteem, which may impact their academic progress in the second language context.

This study aims to investigate this issue from the perspective of literacy transfer.
Some of the concerns that many Saudi students' teachers provided about this issue is the
inadequate teaching of writing skills in the students' first language (Arabic); therefore, this
shortcoming negatively transfers into students' second language writing. | chose to conduct
this study on the perceptions of some successful (advanced) Saudi students in the US to
explore the issue from inside and attain a stronger grasp of the many factors that influence the

second language literacy of Saudi students in the United States.



Learning Language (English) & Culture

This section will explore the issue of culture from different perspectives. However, it
is more beneficial to discuss what language is first and English purely as a language without
considering the cultural influence. According to Jordan (1997, as cited in Alrayes, 2017),
there are three main levels or purposes for studying English: general purposes, social
purposes, and specific purposes. An example of the first level would include small children
learning English without knowing exactly why. The second level would include people
interested in travelling or making friends from different cultures, or for shopping and general
social purposes. The last level can be divided into two categories: English for vocational
purposes and English for academic purposes. An example of vocational purposes would be
teaching English to physicians, engineers, or other professional workers. The academic
purposes would include teaching students from various disciplines the English language they
would need during their coursework or reading textbooks written in English.

According to Atkinson (2004) and Williams (1983), culture is a complex term. Swann
et al. (2003) gave one definition of culture as a set of daily ideas, practices, and beliefs which
can identify a particular community; this would also include a community with a unique
identity that continues through generations. There are other ways of viewing culture through
various scholars; some of them linked culture to social behaviors, or as knowledge and a way
of thinking that is conveyed through language. However, most scholars agree that culture
tends to distinguish one group of people from another in various ways. The question to be
asked here is: Do culture and language relate to each other or impact each other in any way?

Scholars’ views have also varied in regard to where to draw the line between culture
and language. One opinion is that language is a separate entity and independent of culture.
For instance, Jones (1998) believes that teaching language is culture free and can be taught

without any cultural background, such as English as a lingua franca. However, there is



another famous school of thought that believes that language as a communication system is

inseparable from culture and that the teaching of any language should be part of teaching the
target culture. It justifies its position claiming that in order to understand the native speakers
of a particular language, the teaching of its culture is required, especially if those learners are

supposed to live in the target language's community.

ESL/EFL learning/teaching Contexts

English as a second language (ESL henceforth) vs English as a foreign language (EFL
henceforth) as contexts for learning were examined greatly in the last decades of research
studies in the field of second language acquisition (SLA henceforth). First, let me define the
term ESL, which refers to the teaching of English in a country whose first language is
English; whereas, EFL refers to the teaching of English in a place where English is not
considered the native or official language. Therefore, it seems obvious that many educators,
not to mention language learners, would prefer the ESL context over EFL for different
reasons. This not the place to tackle the pros and cons of each context, rather the researcher
would try to practically recommend some ways that would help teachers and learners in both
contexts, particularly the EFL one.

The main problem or challenge with EFL learning context is the balance between
what is required from foreign language learners and what is not. The clarity of distinguishing
the aims and objectives between EFL vs ESL learning contexts has not been made clear
among many educators in the field. To be precise, what language skills their students should
focus on and master, and/or they may consider ignoring or pay less attention to. As a
researcher in the field, it seems to me that most foreign-language learners and teachers do not
have a clear understanding of the nature of such questions, nor do they have answers, which

is more important; consequently, that is the source of the problem. It would be safe to state



that learning foreign languages affects the learner’s native culture and values. According to
Phillipson (1992, as cited in Alrayes, 2017), English Language Teaching has been misused
and contextualized for a time as linguistic imperialism; this is due to the various views on
how to categorize the ideal EFL learning such as: English only as the medium of instruction,
or what he describes as the monolingual fallacy. Also, Kabel (2009) supported Phillipson in
this regard and added another point about nativespeakerism, which he believed is a
representation of power and a privileged position. He further explained, "it entails images of
'‘Modern Self' and 'Traditional Other.™ This topic could be discussed further with varying
opinions from each side, but the researcher cannot present everything here; it would be more
beneficial to offer recommendations that hopefully would facilitate both learning and
teaching in the EFL context.

Primarily, the researcher considers learning about the target context in which EFL
will be conducted as a cornerstone in the process of reaching English as a foreign language
learning success. After exploring the specific context, then the needs analysis step occurs.
Here, learners, teachers, and learning materials are supposed to be included and carefully
identified in this process. After that, there is a need to identify the learning goals in the
learners' and teachers' minds and address any misunderstandings. Once everything is
prepared, then the quality of teachers, materials, and learning resources can be discussed. Due
to the sensitivity of this topic in some cultures and religions, those objectives and goals have
to be repeatedly presented and clarified in the minds of EFL learners throughout the course as
well as at its completion. The researcher believes this would help learners and impact their

level of motivation once they realize the role they are taking on and the future expectations.



Saudi Arabia and Education

The educational system for students in Saudi Arabia starts from the age of four to
twenty-two. Students can enroll in universities after the age of eighteen when they finish high
school. The first university in Saudi Arabia was opened in 1957. According to the Ministry of
Higher Education in Saudi Arabia (2010), there are more than 24 universities throughout the
kingdom. As for foreign languages taught, English is the only one which has been around in
the Saudi education system for a long time; however, Chinese has been added, according to
officials. According to Crystal (2012), English is the international language of the world.
Although English is considered the second language in Saudi Arabia, most Saudis use their
first language, Arabic, in everyday life and rarely use English in public. According to several
studies (Al-Shammary, 1984; and Al-Mashary, 2006), Arabic is being used by non-Saudis in
their daily activities. As a matter of fact, they even tend to learn Arabic as well, even if their
main purpose for living in the kingdom is not for studying. This notion makes it reasonable
for many Saudi students not to focus on mastering English in their schools; rather, they just
consider it a course that has to be taken, then forgotten.

According to several studies (Al-Mashary, 2006; Al-Oadi, 2000 and Alansari, 1995),
English proficiency among Saudi students who finished high school is considered low level.
The teaching of English in the Saudi education system started a long time ago. Unfortunately,
the materials and teaching methods at the time were not suitable nor successful, according to
Al-tuwaijri (1982). The situation has improved; the Ministry of Education has instituted new
curricula and required new texts to meet the specific needs of Saudi students, including the
appropriate presentation of Saudi costumes and culture and the students' attitudes. Despite
these good-intentioned efforts and improvements in the last decade, poor English proficiency
among graduates is still evident. Nevertheless, this is not unique to Saudi society; many other

populations experience problems when studying foreign languages (Nomnian, 2008; Park,



2006; Kaur, 2006; and Gajdzik, 2005). Currently, the Ministry of Education in Saudi Arabia
sends students abroad to pursue higher education and concurrently master the English
language.

Teaching English or foreign languages in general in Saudi Arabia has a few
challenges. For example, the Ministry of Education is focusing on a balance between the
accurate and professional teaching of English without negatively affecting the culture or
religion of the country. The Saudi officials believe in the importance of teaching foreign
languages to its citizens and to open more doors with other cultures; yet, they have to be sure
that their culture and traditions are not harmed or touched by any means. Moreover, Saudi
officials will never tolerate when they see their first language or Islamic teachings being
negatively influenced or replaced by any external factors. Interestingly enough, it is
significant to point out that this scenario is not what they called Saudis' conserved society or
way of thinking; the same case can be found in other Arab and Muslim countries where there
is a similar concern. One example would be the Omani government. Fahmy and Bilton,
(1992) stated that, although it is supports teaching English as a foreign language in Oman and
seeks economic growth, the government fears that going to the extreme may cause cultural
contamination and social unrest. Finally, Heiman (1994) stated that the cultural values are to
be protected in EFL settings rather than destroyed, he added:

"If we accept that language cannot be taught without teaching culture, we

must be cognizant of which aspects of the culture we are presenting and

how we are presenting them. EFL instruction does not have to foist on

others aspects of our culture; they can be discussed as a point of view

rather than as universal truth.” (p.6)



Study Context

This study is primarily conducted on the United States of America where English is
the official and first language, and hence, for foreign students, this is considered English as a
Second Language (ESL) context. The study's participants are graduate ESL Saudi students
pursuing their higher degrees in the US schools. Most of the Saudi students come to the US
with low English proficiency level, therefore the Saudi Arabian Cultural Mission (SACM)
offered those students about a year in English language institutes to reach the second
language level required before joining their potential program of study. Saudi students come
to the US with variety of age groups; i.e. from 18 years old to around the age of 40 years old.
The focus of this study would only include graduate students, whether they are working on

their master’s or PhD's degrees in various universities around the US.

Statement of the Problem:

This study tries to seek the perceptions of graduate Saudi students in the US about the
role of L1/L2 literacy transfer during their time in graduate school. The main problems those
students usually face during their study in an ESL context are twofold: cultural and
educational background. Therefore, this research intends to gather information from the
students themselves about the issue at hand with a particular emphasis on the Arabic
language as their L1 and the Saudi culture where the participants come from.

The ultimate goal of this study is to reach a higher level of understanding about the
role that Saudi students’ L1 and their educational background could play on shaping their L2
and their graduate studies in an ESL context. It is essential to investigate such problems from
students' perspectives not only to benefit those students solely; rather it would also be
beneficial for their sponsors, educational institutions, their language teachers and university

professors, as well as contributing to the field of SLA and specifically bilingual transfer.



Purpose of the Study:

The purpose of this study is to contribute to the field of SLA in the area of L1/L2 literacy
transfer. It is also hoped that this study will fill the gap found in the literature above, as well
as provide the ESL Saudi students with a comprehensive view to utilize their L1 literacy
during their L2 academic studies. This study also aims to examine James Cummins'
Common Underlying Proficiency (CUP) with highly advanced L2 learners pursuing their
higher degrees in an ESL context. Finally, it is hoped that this study will bring about a
practical explanation of the problems faced by graduate international students in the US
represented by the sample participants of this study.

By studying advanced L2 learners, this study will try to identify the current situation of
the importance of focusing on L1 literacy during L2 academic studies. Exploring successful
learners' perceptions would provide the field with more effective and practical methods for
better learning. The findings of this study will also be significant to the ESL teaching
community who are involved with international students in the US or any other ESL contexts.
Finally, it is hoped that the findings of this study would shed light on specific
recommendations for the application process of admitting international students into graduate

programs in English speaking countries.

Research Questions:

The issue of L1/L2 literacy transfer has been investigated mainly on L2 children learners
as have been explained above, particularly regarding Cummins' CUP. Yet, there have been
very few empirical studies and research about their adult counterparts. In this study the
researcher is going to shed light on this neglected group of learners from their own
perspectives about the investigated issue on hand. Questionnaires will be used as well as

conducting interviews to insure the comprehensive coverage of this issue.



This study will also try to find out whether those learners were influenced by the
sociocultural context during their early L1 education. In order to present this topic as
objectively as possible, the focus of the study would be on the voice of the participants, who
are part of the learning process rather than speaking on their behalf. Most of the previous
studies focused on the L2 writers' texts without considering the role of L1 literacy.
Considering L2 learners' educational background and social context is as important as
examining their actual current L2 academic writings. This research study would try to answer

the following two main questions and four sub-questions:

Main questions:
1. How do graduate Saudi students in the US perceive their L1/L2 literacy
transfer during their graduate work?
2. What was the main role of participants' L1 literacy and other influential
factors (social, education, attitudinal, etc.) on their academic

achievements and potential projects?

Sub-questions:

a. Was there any positive transfer between L1/L2 literacy among the
participants of the study? How?

b. Was there any negative transfer between L1/L2 literacy among the
participants of the study? How?

c. What is the role of participants’ L1/L2 literacy on their L2 academic

writing?

10



d. What impact do cultural, educational, and social contexts have on

participants' L1/L2 literacy skills?

11



Chapter 11

Literature Review

2.1 Theoretical Background:

2.1.1 Introduction

Learning other languages in today's world has become a necessity. Yet, the learning
situations and environments have various forms and circumstances across the globe. There
are many countries in the world today are considered bilingual or multilingual. In such areas,
the need for addressing the issue of learning first and second language literacies is an ongoing
topic. The case is not the same with monolingual countries. The main problem people face
from countries with more than one language is the availability of education in the language
they understand or speak as their mother tongue. It is unfortunate that such a decision to
make education available for all minority groups in their first language is a difficult one.
Many factors play some role in making this decision including religious, social, economic

reasons.

This issue about the importance of providing education in people's first language is
evident in many linguistics theories. Most linguists support the idea of making children
literate first in their mother tongue before becoming literate in the second language. That is,
when a person becomes literate and proficient in their first language, this literacy will transfer
to their second language if it has been introduced successfully in the first place. Dutcher
(1996, as cited in Hauser, 2008) supports this view of literacy transfer from L1 into L2 which
would impact the proficiency of learning the second language positively. Dutcher (1996), in
her study, presented several studies from different countries including United States, Canada,

Nigeria, Guatemala, and others which supported the same theory about the better impact for

12



learning the second language in a later stage after mastering L1. Those studies found that
learners who did not start learning L2 until mastering their first language then transitioned to
learn a second language, achieve better results than their counterparts who were introduced
literacy in L2 at an earlier stage. What is more interesting is that those groups of learners did
not perform better in the second language only; they were even better academically and
surpass other groups who were introduced to the second language earlier. Dutcher (1996)
commented about this as 'the most important conclusion'. Finally, another research by
Herschell (as cited in Hauser, 2008) in Australia investigated the situation of the Aboriginal
before and after 1970. Before that year, the native language of the Aboriginal was despised
and rejected, and English was forced as a means by the dominant power in society. After
1970, however, there was “growing awareness of social and political rights, ... consciousness
of the political and social value of Aboriginal language and identity” (2004). Such studies
and more proved the importance of first language literacy and how that would contribute
learning of second language, self-esteem and academic skills in general for students both in

L1 and L2.

2.1.2 Definition of terms

It is necessary to contextualize the topic by defining essential terminologies, even if
they appear broad or obvious. According to the Oxford dictionary (cited in Alrayes, 2017),
language means "The method of human communication, either spoken or written, consisting
of the use of words in a structured and conventional way." The term learning is defined as
"acquiring knowledge of a subject or a skill by study, experience, or instruction.” Teaching
means "showing or helping someone to learn how to do something, giving instructions,
guiding in the study of something, providing with knowledge, causing to know or

understand" (Brown, 2014). Before discussing the history of teaching ESL, it is critical to
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distinguish between three terms associated with teaching: approach, method, and technique.
According to Anthony (1963), approach relates to a research paradigm or a model- theory.
Method can be described as a set of actions, which would be more specific on how to teach
second/foreign language and seems less broad than approach. Technique, the most specific of
the three, relates to a classroom device or activity, such as imitation and repetition, etc.

Traditionally, literacy or language literacy relates to the ability to read and write in a
language (Roberts, 1994). However, according to Gee (2014), literacy is a sociocognitive
phenomenon more than simply a cognitive skill or ability. It will also include the social goals
achieved through literacy (Barton & Hamilton, 2000, p. 8); therefore, any kind of literacy
cannot be restricted to a particular text or person, nor it can be perceived as a single entity or
excluded from its environment or social practices. This notion would include reading and
writing, and the construction of meaning, purpose of text, and perceptions and/or attitudes of
readers/writers. When the word literacy is associated with the word practice, then we are
considering how particular cultural contexts think about the actions of reading and writing,
currently known as "literacy practices” (Street, 2000).

There are the two terms introduced by James Cummins: BICS (Basic Interpersonal
Communication Skills) and CALP (Cognitive Academic Language Proficiency). They refer
to language skills. BICS is narrower and limited to language skills used for basic
communication purposes only. CALP refers to the academic language that is more complex
and needs more time for mastering compared to BICS. According to Krashen (2000), CALP
is the ability to read short literary texts, write book reports and other academic papers, and
comprehend more complex texts. LEP (Limited English Proficiency) refers to ELLs (English
language learners) who have not reached a level appropriate to their age and/or grade

compared to the native speakers of English. L1 (First Language) refers to the native language
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or the mother tongue of learners, whereas L2 (Second Language) refers to the target language
or mainly English in this paper.

Another main term in this research is perception. According to Schermerhorn, Hunt,
and Osborn (2003), it can be defined as "the process by which people select, organize,
interpret, retrieve and respond to the information from the world around them." This
definition would explain why the researcher chose to investigate graduate students'
perception and not undergraduate students. Perception is mainly based on knowledge and
background experiences, which would be more prominent among graduate students.

Since this study aims at exploring literacy of graduate Saudi students in the US, it is
important to shed light on the purpose and expectations of graduate students' L2 academic
writing skills. According to Caffarella and Barnett (2000), graduate students are expected to
be proficient writers. The purpose of graduate students' writing is to enhance their content
knowledge, critical thinking, and encourage them to take part in academic communities
(Coffin, Curry, Goodman, Hewings, Lillis, & Swann, 2003). Moreover, Pecorari (2006)
believes the success of graduate students in any academic field is dependent on their
advanced academic writing skills. Therefore, this study chose to focus on the academic
writing skills of the participants in both L1 and L2 from their perspectives. In the next
section, a historical overview about the modern second language acquisition theories,

language transfer, and language literacy will be discussed.

2.1.3 Modern Second Language Theories

A brief overview about modern second language learning/teaching theories is
essential before elaborating on the main hypothesis in this research CUP by James Cummins.
After Chomsky's Universal Grammar (UG), the shift in the second language learning field

had moved to the role of the learners' environment and interactional levels in the learning
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process. Such theories include those which focused on second language learners' input (Input
Hypothesis), output produced by second language learners (Output Hypothesis), and second

language interaction in conversations and other social dialogues (Interaction Hypothesis).

Input Hypothesis (Stephen Krashen)

The relation between first and second language acquisition was obvious in the Input
Hypothesis. In its original shape, the Input Hypothesis was another way of looking at second
language learners and interaction just like the way of looking at 'baby talk'. The simplified
use of language to address children, is quite close to what is called 'foreigner talk’; simplified
and pidgin-like variety to talk to second/foreign language speakers (Long, 1996). Thus, the
comprehensible input seems to be an obvious component in second language learning,
however Krashen's Input hypothesis was the defined contribution in the linguistics field about
the role and development of comprehensible input on the second language learning. Krashen
(1985) stated that the only way for acquiring human language comes from understanding the
messages-or receiving of “comprehensible input,” explaining the role of speaking a language
as a result of acquisition but not the opposite and believing that grammar is automatically
processed when there is existence of comprehensible input (Krashen, 1985, p. 2). A final
point about the Input hypothesis is that Krashen explained how the input processed to 'intake'
in three steps: first, the learner understands the second language form, then the learner notices
the process between the second language form and the current interlanguage he/she is
controlling, and finally, the recurrence of the second language form with minimal frequency

(Krashen, 1983).

Interaction Hypothesis (Long)
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This Interaction hypothesis is, according to Long (1996), an extension of Input
hypothesis by Krashen. This hypothesis was first introduced after Long conducted a study of
conversation exchanges between two groups of speakers: native speaker-native-speaker and
native speaker-non-native speaker. The conversations were to discuss informal situations,
instructions, playing games, and so on, and Long found that there were not many differences
in regard to linguistics and grammatical complexities in particular between the two groups.
The main difference Long found between the two groups was on managing the conversations
and keeping it going. With the native speaker - non-native speaker group, Long found that
they tended to use more nonlinguistic tactics, such as confirmation checks, repetition,
clarification requests, etc. to overcome communication difficulties that were not found among
the native speaker - native speaker group. According to the Interaction hypothesis, such
situations in the case of native speaker - non-native speaker conversations are useful for
language collaboration and language learning in general. This way of using such tactics
would increase the level of comprehension and also be a better adjustment to the current level

of the second language learner's input.

Output Hypothesis (Swain)

Fluency in the second language is regarded as a main goal for second language
learning. Therefore, output is the key factor and plays a major role in attaining fluency in the
second language learning process. In this regard, Swain (1997) developed three functions for

second language learner's output:

- Noticing/triggering function,

- Hypothesis-testing function,

- Metalinguistic function.
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She stated that the production in the target language (use of output) would make the learners
aware of their current gaps and problems in their learning process (noticing function). Also
they will be able to reflect on and discuss explicitly those gaps (metalinguistic function), and
during this process of output production, second language learners would be able to tryout
their new forms (hypothesis-testing function).

There were other researchers who focused on second language learners' output
opportunities and their language development particularly vocabulary size. Ellis and He
conducted a study among low proficiency learners of English as a second language. The
study divided the learners into three groups and they were tested for new vocabulary items.
The task was conducted on a designed apartment layout on which participants were asked to
place pictures of furniture around this layout. The first group was not allowed to negotiate
meaning, the second group was allowed to discuss only when meaning is not clear, and the
last group was asked to conduct the task and give instructions to an interlocutor. The study
used pre-test and post-test of specific vocabulary items which found out that the third group
‘output’ outperformed the other two groups. Other similar studies were conducted on other
than English language settings and came to the same results.

Socio-cultural Theory

Lev Vygotsky, a Russian researcher and theorist, was born in 1896, and some of his
many writings about language and child development were translated into English, such as
Thought and Language. Vygotsky's work was very influential among both psychological
theorists, and education researchers. Some of those researchers in Education have attempted
to put his theories into application in classroom environments including Mercer (1995 &

2000) and Wells (1999).
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The most well-known of Vygotsky's theories was the Zone of Proximal Development.
He based this view on how children (or unskilled individuals) learn anything through the
guidance of more skilled people around them like parents or teachers, through the process of
other-regulation by the use of language as a mediator. So, this process will include some
shared activity through collaborative talk. Eventually learners would be able to grasp the new
skills themselves. Learning, according to this theory, is on the shift between the collaborative
inter-mental activity to the autonomous intra-mental activity. Thus, the Zone of Proximal
Development (ZPD) is where learning takes place. That is, it is the stage when the learners
are not capable of grasping specific skills or knowledge in general independently, rather they

could achieve their learning through relevant scaffolding help.

Socio-cultural Theory and Second Language Learning

As mentioned above in regard to how learning takes place, according to Socio-
cultural theory through the collaborative activity, second language learning is no exception to
this rule according to this theory. The second language learners can reach the meaning
through the collaborative activity with the target language users. This view may go against
what is known as performance and competence by Chomsky. Actually, according to the
Vygotskyan Zone of Proximal Development (ZPD), all the learning processes: instruction,
organized learning, and naturalistic development are merged together in a single place. Also,
more studies in second language learning have come to conclusions that support the socio-
cultural theory, particularly the transfer knowledge of the target language between the
speakers. However, one the of the criticisms about those studies is that they mostly were
conducted in a classroom environment rather than in less formal settings. It is primarily due

to the following of Vygotskyan ZPD that the interaction should be between an expert and
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novice, which was teacher and student in the cases of those studies. Finally, the more modern
socio-cultural theorists have included more forms of collaborative activity than just expert
and novice interaction; i.e. they included things such as pair, group-work learning, and,
therefore, learning can occur among people collaboratively, regardless of the presence of the

teacher or the expert.

2.1.4 Language Literacy Transfer & Cummins' Hypotheses

My initial hypothesis' main focus was on the transfer of the learners' linguistic ability
from L1 to L2. Cummins presumes that ELLs benefit from their L1 literacy by transferring
their prior academic skills and the cognitive expertise they have from their L1 to their L2.

There were three main theories that have been proposed by James Cummins about
L1/L2 literacy transfer. According to Baker and Jones (1998, cited in Hauser, 2008), the main
three hypotheses related to bilingualism are: threshold theory, common underlying
proficiency theory and interdependency theory. The first (threshold) focuses on a minimal
level of proficiency a learner needs to achieve in order to make use of the literacy transfer
between languages. The second (common underlying proficiency) relates to a specific ability
in the brain that deals with all language a person uses within a single linguistic capacity or
underlying proficiency. The third (interdependence) is a restatement of the threshold, which
affirms that language proficiency would be transferred to other learned languages. Baker and
Jones (1998) commented on the debatable idea of measuring bilingualism and who is
considered bilingually proficient or not. They explained the two concepts (BICS) and
(CALP); i.e. there are cases where L2 learners may struggle with specific classroom
instruction even if their English communication skills are quite proficient. In fact, those
learners need more than just the communication skills; (CALP) cognitive/academic language

proficiency is actually what such learners need in order to succeed in their classes.
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According to Krashen, (2000), a figure in the field, the transfer does exist between
first and second languages. Moreover, according to the same source he believes that second
language learners, what he called 'ELLs' referring to English language learners in this case,
could outperform native speakers due to their background knowledge in their L1 (Krashen,
2000). Krashen’s idea becomes more interesting when applied to those specializing in
English literature, linguistics, and/or teaching English as an academic major, as well as in
other academic disciplines. He believes any concept, piece of knowledge, or skill that a
learner mastered in his/her L1 will be transferred to their L2 in any academic subject,
including level of vocabulary or the linguistic abilities. Consequently, learners with rich L1
vocabulary will achieve rich L2 diction. Krashen also thinks that literacy in the L1 leads to
literacy in L2, stating that the process of reading, for instance, is universal across languages
and the development of vocabulary of different languages follow the same process as well as
the competency transfer from L1 to L2. He added that transfer occurs among all languages,
regardless of their alphabetical systems, i.e. transfer happened from Chinese, Arabic,
Japanese, and Spanish to English (Krashen, 2001).

Thus, if we reach a conclusion about the definite impact of the ELLs' L1 literacy on
their L2 literacy and academic achievement in general, then we have to comprehend how
bilingual education should look like. Cummins (1986, as cited in Alrayes, 2017) believes that
bilingual children should receive instruction in their L1 to make sure they start their
educations successfully. He added that skills developed initially in L1 can be transferred to
English as the knowledge transfer was “evidenced consistently™ in the bilingual literature.
Moreover, he emphasized the involvement of L1 instruction having a positive impact on the
children's home environment by including their culture in learning “should operate to

challenge the devaluation of the community in the wider society, and thus contribute to
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students’ academic success” (Cummins, 1999, p. 2). Then, examining Cummins' views with
advanced adult L2 learners would be worth investigating in this study.

When handling the issue of L2 acquisition or 'development’ as Cummins calls it, he
provided two distinctions: BICS (Basic Interpersonal Communication Skills) and CALP
(Cognitive Academic Language Proficiency). Unfortunately, many L2 educators, not to
mention L2 learners, are confused between these two features of L2 development as
presented by Cummins. That is, many people assume BICS is all they need to begin studying
in their L2; however, this is false, particularly when we consider L2 literacy, learning skills,
and cognitive abilities. What is required is what Cummins calls CALP to have ELLs
proficient for their academic and learning challenges and achievements. Other studies match
Cummins and Krashen’s ideas about the positive transfer of L1 prior knowledge to L2
learning/acquisition. Saville-Troike (1991) clarified how CALP is more important than BICS;
"the attainment of a high level of academic competence requires the ability to decode and
encode meaning in context-reduced tasks, such as reading and writing". Tucker (1999) also
gave a thorough picture of the related work; he stated that “a child who acquires basic literacy
or numeracy concepts in one language can transfer these concepts and knowledge to a second

or third or other later-acquired languages” (p. 3).

2.1.5 First/Second language literacy

Research in the second language acquisition field (SLA) has gone through different
levels in considering the relationship between first language and second language. | believe
there has been great amount of studies that discussed this specific issue; i.e. whether to deal
with second language acquisition the same way we deal with our first language acquisition or
not. Another thing is about what are the best teaching methods that would help second

language learners achieve the highest amount of fluency and proficiency. Such issues have
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been investigated thoroughly and empirically; however, this study is not going to address
those issues from the same perspectives. Rather, the focus of this study is twofold:
investigation of first/second language literacy transfer including role of mother tongue's
learning context, and the other part is specified to investigating the L2 academic writing skills
from the perspective of the participants in the study.

Most Saudi students who have completed their early education in Saudi Arabia were
exposed to almost one way of teaching. Saudi Arabia is a monolingual country (more details
about education in Saudi Arabia were introduced in the previous chapter in 1.4 section),
therefore multi teaching approaches are very rare to be found in Saudi public education
particularly before 2010. This study would address this issue from the perspectives of
graduate (or advanced) Saudi L2 learners in the US who had their early education in Saudi
Arabia. Therefore, the first language literacy of those Saudi students is of significant
importance in this study particularly because they have achieved advanced level in their
second language literacy as well as their academic disciplines.

In the case of biliterate or multiliterate students, the first language literacy has to be
taken into consideration when introducing to new literacies. In fact, empirical studies about
this idea of incorporating the first language literacy as a main playing role on the second
language(s) literacy have not appeared on surface up until late 1980s. Most of such studies
focused on second language writing development based on learners' first language writing

experiences (more elaborations about previous studies in the next section).

Previous Studies:
Studies about Students' Perceptions
The focus of this research is to explore graduate students' perceptions; therefore, it is

important to shed light on this concept with some elaborations. One of the main figure writers
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who discussed perception is Johns (1997), and she believes that the student-centered
approach should explore students' perceptions and their personal theories of literacy. Such
personal theories (experiences and strategies of students), she believes, are of direct influence
on students' perceptions and eventually learning outcome. In fact, being aware of students'
perceptions would improve their learning as well as help teachers provide the right and
appropriate tasks which meet their students' immediate needs (Pajares & Valiante, 2006).

Some of the previous studies that explore students' perceptions include one by Cai
(2013). This study aimed to explore the perceptions of students' academic writing. The
researcher used two data elicitation tools: focus group interviews and questionnaires. The
questionnaire was divided into three main sections to explore students' perception in regard to
learning purpose, difficulties of academic writings, and general language problems. Then
follow up interviews were conducted with focus group of six participants only. The
interviews were used in this study to support the distributed questionnaire questions and to
clarify about any vagueness that may be found in the interviewees' responses as well. The
results of this study stated that the participants were not happy to use academic language and
they used it only for school purposes. An interesting finding in Cai's study is that the
participants mentioned few of the problems they encountered such as use of library resources,
references and databases, and critiquing the previous literature. Also, the finding stated that
participants faced difficulty with the methodology chapter, particularly analyzing the data and
revising the results.

Another noteworthy research study was about investigating the perceptions of
doctoral students in the US about their writing process. This study by Caffarella and Barnett
(2000) looked at forty-seven PhD students' perceptions of the feedback and critique they
received from their supervisors as well as their classmates. The participants revealed that they

felt they benefited from those critiques particularly in forming their final writing drafts. They,
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additionally, admitted that it was sometimes hard to tolerate the criticism and emotionally
disturbing.

Another study that investigate the perceptions of graduate students is by Yeh (2010)
who focused on four Taiwanese graduate students in Applied Linguistics. The study's main
data elicitation tool was conducting interviews. The researcher asked his interviewees about
their perceptions of academic writing course that they are taking in their second language L2
(English). The participants indicated some difficulty with this course particularly when
writing their literature review. This study seems to share some commonality with the
aforementioned Cai (2013) particularly in the findings sections. Both studies indicated that
participants had stated the difficulty they faced during the wiring of their literature review
chapter. In Cai (2013) for instance, participants specifically talked about the challenging they
faced when critiquing previous studies in the literature. Whereas in Yeh (2010), the
participants talked about the general difficulty of writing chapter two without much details
about it.

Shaw (1991) investigated the perceptions of international graduate students toward
writing their dissertations. The study's participants were twenty-two students in a UK
university and they were interviewed during this study by the researcher. The focus of the
interviews was on the participants’ perceptions of their writing process, role of mother
tongue, relationship with academic supervisor, etc. The finding in this study revealed that
students faced difficulty writing their discussion section in the dissertation, and some of the
participants indicated differences in their writing style in English compared to their mother
tongue. They specified that they tend to write longer sentences in English compared to
shorter ones in their first language.

Most of the studies mentioned above dealt with graduate students in the western

universities. It could be added that most of those studies investigated the students' perceptions
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in regard to their academic writing including thesis or dissertation, also some of them touched
on the relationship between the students and their academic supervisors and/or the feedback
they get from them as well as from their colleagues. Those and other studies prove how
importance is to get graduate students' perceptions on their own academic experience and
learning. It can now be anticipated that graduate students are an excellent target to find rich
data particularly those studying outside their own countries; i.e. international students.

There still seems to be a gap in the literature that needs to be addressed to focus more
on the issue of literacy. That is, filling the gap of first and second languages' literacy transfer.
It is true that there has been some work out there about academic writing, which is part of
literacy); however, this angle of L1/L2 literacy transfer on Saudi graduate students in the US
has not been investigated as far as the researcher knows. Therefore, it is aimed to focus this
study on the perceptions of graduate Saudi students in the US toward their L1/L2 literacy
transfer. Graduate students usually have rich experiences and their metacognitive skills are
often better than the undergraduate students. As quoted above, Johns believes about the
importance of exploring perceptions of students which she described as students' personal
theories of literacy (1997). Finally, the students' perceptions are main components to
understand and meet students' needs which plays a vital role in the learning process and

eventually impacts learning outcomes.
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Chapter 111

Study Method

Mixed methods:

Mixed methods will be used in this research study employing both quantitative and
qualitative approaches. Mixed methods have been defined by many scholars in social
sciences and in applied language studies. Johnson, Onwuegbuzie and Turner (2007) defined

mixed method as follows:

...the type of research in which a researcher or team of researchers
combines elements of qualitative and quantitative research approaches
(e.q., use of qualitative and quantitative viewpoints, data collection,
analysis, inference techniques) for the broad purposes of breadth and depth
of understanding and corroboration. (p 123)

The focus of this definition is on how such methods would serve the research purpose for a
better and deeper understanding of the investigated problem. This could be achieved only
through the use of both quantitative and qualitative approaches and their data
collection/analysis instruments.

One of the main advantages of mixed methods is about reliability of the findings. That
is, we can explore one topic from different sides, and, for that reason, we need to use more
than just one research instrument (Dérnyei, 2007). By doing so, we would be able to combine
the advantages of the two approaches; the depth and richness of data would be achieved
through the qualitative approach, and the breadth of participants' data would complement and
confirm the findings through a quantitative approach. Those are the main reasons for
employing the mixed methods in my current study.

The mixed methods in this study will help me answer the research questions regarding

the Saudi students' perceptions about the role of L1/L2 literacy transfer during their graduate
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studies in the US. Hopefully, this methodology will enable me to gain a deeper understanding
about the participants’ successful experiences on their L2 literacy and academic writing career
and how exactly they made use of their L1 literacy background toward achieving the success
in the second language setting. According to Dornyei (2007), the flexibility and adaptability
of the mixed methods approach make it efficient for applied linguistics research in particular
and educational research in general. Thus, this approach was chosen to serve the purpose of
this study and attain its goals of exploring those advanced and successful L2 learners'

experiences through their own voice.

Participants

The focus of this study is to investigate the role of L1/L2 literacy transfer among
graduate Saudi students in the US. It is going to explore the perceptions of those participants
according to their experiences with L2 accomplishments in the graduate level and with a
particular focus on academic writing skills. In order to conduct this study using the mixed-
methods approach, fifty Saudi students were selected as the study's participants. As stated
before, they were all at the graduate level studying in different schools around the US. The
participants were divided by gender groups: 25 female and 25 male students. They were
contacted via social media applications. At the end of the survey, they were asked if they

were interested in participating in a follow up randomly-chosen interview.

Piloting;

According to Teijlingen and Hundley, V. (2001), pilot studies refer to the “mini
versions of a full-scale study (also called ‘feasibility’ studies), as well as the specific pre-
testing of a particular research instrument, such as a questionnaire or interview schedule.”
Therefore, the main purpose for conducting a pilot study in this research was to test the

validity and reliability of the research instruments. The pilot study was one of the earliest
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steps in the data collection process in this research. I met with a number of the participants
and distributed a draft copy of the questionnaire; while the intended participants were filling
out the form, there was discussion and testing the comprehension of each of the questionnaire
items. The result from the pilot study was significantly important and led to few changes in

some items of the questionnaire before distributing the final version.

Instruments:
Questionnaire
The use of the questionnaire as data collection tool is very common among research
on exploring participants' perceptions. In the area of L2 learning/acquisition, a questionnaire
is also widely used by researchers in the field. Using a questionnaire is highly practical from
different perspectives; i.e. a questionnaire often can be approached and administered easily
by both participants and researchers, can provide comparable information, and, more
importantly, can be used for mixed-methods research and “provide both qualitative insights
and quantifiable data, and thus are very flexible for use in a range of research” (Macky &
Gass, 2005).
Semi-structured interview
The semi-structured interview was used in this study as the second data collection
tool. It worked as a complementary instrument to the questionnaire for serving the purpose of
this study. About four of the participants were selected using purposive sampling to take part
in the interview. This kind of sampling technique is defined as "a type of non-probability
sampling that is most effective when one needs to study a certain cultural domain with
knowledgeable experts" (Tongco, 2007). The interviews were conducted face-to-face, on the
phone, and by using smart phone applications, such as WhatsApp and other similar

applications.
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Interview/questionnaire instruments are often found to be more convenient and fit the
preference diversity of a study's participants. The interviews also help in the data
collection/analysis process; i.e. explain unclear questionnaire result, elaborated interviewees'
responses, and enrich the amount of data for the study as a whole. Finally, different areas of
L1/L2 literacy transfer were investigated and asked about in both the questionnaire and semi-

structured interview.

Procedure

The questionnaire survey was in two main sections in addition to the consent form.
After filling out the consent form, the participants were moved to the first section which
contained some questions about their demographic and personal information. They were
asked about their age, years of learning English, gender, etc. then were directed to the second
part of the questionnaire which was a Likert-type scale. In this section, participants were
asked specific questions about their L1 literacy (reading/writing) skills, L2 literacy influence
by L1 literacy skills (positively/negatively), academic writing skills and publications in both
languages, and the role of cultural, social, and educational background in both L1 and L2
learning experiences on the participants' overall literacy skills. A sample of this questionnaire

survey is included in appendix A.

Validity
The study applied two methods to examine and measure the validity of the

questionnaire:

Experts Validation

Through the expertise of my supervisor in the field and her valuable feedback, the

questionnaire was evaluated and revised based on her recommendations.
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Internal Validity

To insure the validity of the questionnaire, a statistical analysis test was used. It is the
internal validity test (Pearson Test), which measures the correlation coefficient between each
item in the questionnaire and the whole group of items that answer each of the research

questions.

Internal consistency

The questionnaire's internal consistency was evaluated after conducting a study by
measuring the correlation coefficients between each item in the questionnaire and the main
research variables.

As shown in Table (1), the correlation coefficients between each item of the first
section in the questionnaire and the first research question are located between (.678) and
(.906), which are high enough to be valid. These correlation coefficients indicate the
correlation significance at level (o = 0.01), where all p-values are less than (0.01), so it can be
said that the items of this first section in the questionnaire are consistent and valid to measure

what they were set for.

Table 1 questionnaire's internal consistency (section 1)

The correlation coefficient between each item of the first section in the questionnaire
and the first research question.

Item Pearson p-value
correlation (sig.)
coefficient

My READING skills in the 0.845 0.000**

first language L1 are highly

proficient.
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Table 1 Continued

Item Pearson p-value
correlation (sig.)
coefficient

| READ extracurricular 0.748 0.000**

materials in my L1 Arabic more
than in English.

My WRITING skillsinmy L1 | 0.799 0.000**
Avrabic are highly proficient.

| WRITE extracurricular 0.548 0.000**
materials in my L1 Arabic more
than in English.

My READING skills in the 0.912 0.000**
second language L2 (English)
are highly proficient

My WRITING skills in the 0.654 0.000**
second language L2 (English)
are highly proficient

My L1 literacy skills 0.533 0.000**
(reading/writing) has influenced
my L2 READING positively.

My L1 literacy skills 0.758 0.000**
(reading/writing) has influenced
my L2 WRITING positively.

My weak L1 literacy skills 0.652 0.000**
(reading/writing) has influenced
my L2 literacy.

** significance at 0=0.01

As shown in Table (2), the correlation coefficients between each item of the second
section in the questionnaire and the second research question are located between (.501) and
(.796), which are high enough to be valid. These correlation coefficients indicate the

correlation significance at level (o = 0.01), where all p-values are less than (0.01), so it can be
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said that the items of this second section are consistent and valid to measure what they were

set for.

Table 2 questionnaire's internal consistency (section 2)

The correlation coefficient between each item in the second section of the questionnaire
and the second research question.

Item Pearson p-value
correlation (sig.)
coefficient

My L1 literacy skills 0.796 0.000**

(reading/writing) has influenced
my L2 ACADEMIC WRITING
positively.

I will (or already have) 0.558 0.000**
published and contribute to the
Arabic academia.

I will (or already have) 0.632 0.000**
published and contribute to the
English academia.

There is no relation between my | 0.725 0.000**
academic writing skills in my

L1and L2.

The scarcity of Arabic written 0.501 0.000**

materials in my field impacted
my L1 academic writing skills.

** significance at 0=0.01

As shown in Table (3), the correlation coefficients between each item of the third
section in the questionnaire and the third research question are located between (.672) and
(.799), which are high enough to be valid. These correlation coefficients indicate the
correlation significance at level (oo = 0.01) where all p-values are less than (0.01), so it can be
said that the items of this third section are consistent and valid to measure what they were set

for.
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Table 3 questionnaire's internal consistency (section 3)

The correlation coefficient between each item in the third section in the questionnaire
and the third research question.

Item Pearson p-value
correlation (sig.)
coefficient

If Arabic is used as the medium | 0.725 0.000**

of instruction in SA with
developed sciences 'Physics,
Math, Engineering, etc." it will
show and prove success.

English has become more 0.799 0.000**
prestigious language due to the
prevailing cultures.

The attitudinal and social 0.672 0.000**
concepts toward Arabic
language has influenced the
literacy skills among its
speakers.

Improving the educational and | 0.695 0.000**
social environments of teaching
Avrabic literacy skills would
positively impact English
literacy skills among Saudi
Students

** significance at 0=0.01

Reliability

Reliability of a questionnaire is the degree of consistency in which it measures the
level of consistency of the questionnaire result, particularly when the questionnaire is
distributed several times under the same conditions. In other words, questionnaire reliability

means that the questionnaire will give the same results if it is distributed several times to the
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study sample in specific time periods. For most purposes, a reliability coefficient above 0.7 is
considered satisfactory.

The Cronbach's Alpha statistical test was used to measure the questionnaire's
reliability. The Alpha values of each section in the questionnaire and the total number of
questionnaire items were calculated using Cronbach's Alpha test. As illustrated in Table (4),
the Cronbach's Alpha coefficient for all questionnaire items is (0.778), which is high to

ensure the reliability of the questionnaire.

Table 4: Cronbach's Alpha for Reliability

Section No of items | Cronbach's Alpha coefficient
First 9 0.875
Second 5 0.769
Third 4 0.687
Total 18 0.778

Statistical Analysis Tools
The study employed mixed method approach. The analysis tools were used for both
qualitative and quantitative data. The quantitative data analysis was made utilizing (SPSS22).

The study utilized the following statistical tools:

1) Pearson correlation coefficient for Validity.
2) Cronbach's Alpha for Reliability Statistics.
3) Frequency and Descriptive analysis.

4) One-sample T test.

35



Qualitative Analysis Tools
The follow up interviews were the qualitative aspect of this study. In order to analyze
the interviews, the researcher followed partially the analysis model suggested by Naoum
(2008) who offered different stages for analyzing interviews including: organizing the data,
categorizing and coding the data, proposing themes based on the categories made previously,
and finally writing the results.
The following illustrates the emerged categories and themes of answering each
research question from the qualitative data:
Emerged themes for first research question:
- Most influential Literacy transfer aspects between L1 & L2
- Poor L1 literacy teaching among Saudi students
- Good L1 learning would result in better L2 achievement (interviewee's case)

- Exposure to enough input in L1/L2

Emerged themes for second research question:
- Poor L1 literacy abilities led to limited academic writing skills
- Exposure to authentic sources

- Publishing in Arabic

Emerged themes for third research question:
- Bad L1 Literacy habits in the society
- Practice is more important than just learning
- Role of home and personal characteristics

- Learning two languages simultaneously at early age
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Ethics and Conclusion

Following the guidelines and principles of ethics in research, the researcher in this
study has met such principles by informing the participants of this study in a written consent
form beforehand. The data is owned primarily by the researcher to protect the confidentiality
of the participants. The data was designed for purely educational purposes and that was made
clear to the participants as well as to maximize the authenticity of the data.

Finally, this chapter presented the methodology and justifications for why this mixed
method approach was used in this study. Also, it provided detailed explanations about the
data collection and analysis tools.

It is hoped that such an approach would have met the study's aims and covered all the
requirements in order to investigate the topic of "The role of the first language on second

language literacy among graduate Saudi students in the US."
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Chapter IV

Data Analysis (Quantitative)

Introduction:

This section of data analysis deals with the quantitative part of the study. The main
data collection tool in this study was done through distributing questionnaires. The
questionnaire was divided into two main sections: ethnographic and overall assessment of
participants' L1/L2 literacy levels in the first section, and a Likert-scale addressing the focus

of the study about L1/L2 literacy transfer in the second section.

Age:

The first question in the survey asked participants their age. This is of a significant
importance to the research focus on adult learning and answering research questions related
to perceptions of graduate Saudi students on the role of L1/L2 literacy transfer. The age range

of participants varies and was distributed into four groups as the table (5) below shows:

Table 5: Age distribution of study's participants (N=50)

Age Frequency Percent

23-27 4 8.0
28-32 31 62.0
33-37 11 22.0
38 and above 4 8.0
Total 50 100.0

This table shows the four age groups from 23 years old to above the age of 38 years.

Each group covers a four-year stage; i.e. between 23-27 is four years, between 28-32 is four

years and so on for the remaining groups. The second age group (28-32) was the highest

among the four groups with 62%. This finding was expected as it is the common age among

Saudi students to do their graduate work. Another interesting finding from the age of the
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study's participants was the first and last groups which were (23-27) and (above 37) as they
received the minimum percentage with 8% for each group. | can see this finding as a positive
for the purpose of this study; i.e. having a few years gap between finishing a bachelor's
degree in the first language and starting graduate study in the second language would reflect
positively whether there was literacy transfer between the two languages or not. Finally,
linking this age distribution with the literature in chapter 2, it is interesting to have older
participants in order to grasp a better understanding about the role of age on the acquisition

and mastery of the second language in general and literacy skills in particular.

Gender:

The following table (6) shows the gender distribution of the participants in this study.

Table 6: Gender distribution of study's participants (N=50)

Gender Frequency Percent

Male 25 50.0
Female 25 50.0
Total 50 100.0

Time spent in US:

Figure No. (4.1) shows that 42% from the participants spent " more than 5 years" in the
US for study, and 32 % from the sample chose "3-5 years " for the time they stayed in the US
for study purposes, and 26 % of the participants lived in the US for study between "1-3 years".
It was evident that no one stayed less than one year simply because it is practically impossible

to obtain a graduate degree in the US in less than a one-year period.

Table 7: Time spent in the US for study (N=50)

Time spent in US frequency percent

39



Table 7 continued

Time spent in US frequency percent
1-3 years 13 26.0
3-5 years 16 32.0
more than 5 years 21 42.0

m 1-3years ®m3-5years M morethan5 years

Figure. 4.1
Overall assessment of L1 & L2 Literacy Level:
In order to obtain an overall understanding about the participants L1 literacy level

from their perspective, they were asked the following question:

- How do you assess your first language (L1) literacy (reading/writing) level?

Table No. 8 shows that 90% from the sample have chosen "Excellent”, and 10% from them
have chosen "high intermediate” based on how they assessed their L1 literacy levels.

Table 8: Overall assessment of L1 Literacy Level (N=50)

Level frequency percent

Excellent 45 90.0
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Table 8 continued

Level frequency percent
high intermediate. 5 10.0
Intermediate 0 0

Total 50 100.0

In order to obtain an overall understanding about the participants L2 literacy level

from their perspective, they were asked the following question:

- How do you assess your second language (L2) literacy (reading/writing) level?

Figure No. 4.2 shows that 48% from the participants have chosen "high intermediate”, and
44 % chose "Excellent ", and only 8 % from the sample have chosen "intermediate".

Overall assessment of L2 Literacy Level (N=50)

m Excellent  m high intermediate. M intermediate.

Figure 4.2

Likert Scale analysis:

Section 1 in the Likert-scale
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This first section of the Likert-scale in the questionnaire answers the first research

question including the first two sub-questions:

1. How do graduate Saudi students in the US perceive their L1/L2 literacy transfer
during their graduate work?

a. Was there any positive transfer between L1/L2 literacy among the participants of

the study?

b. Was there any negative transfer between L1/L2 literacy among the participants of

the study?

The research's questions were answered using T-test. The analysis of the
questionnaire items and how they are correlated is also established using the T-test. Another
reason for using the T-test was determining the statistical mean of each item in the
questionnaire's sections and can be comparable with the neutrality degree of (3).

The comparison between the responses to the survey items whether it is equal to the
neutrality degree of (3) or significantly different would define the result of the test.

Table (9) illustrate the results of using One-Sample T test in analyzing each item in this first
section which answers: " Was there any positive or negative transfer between L1/L2 literacy

among the participants of the study?"

Table 9: Means and Test values (Section 1)

“Was there any positive or negative transfer between L1/L2 literacy among the
participants of the study”

Items mean | Standard | Weight | t- value | p-

deviation | mean value
My READING skills in the first 486 | .35 97.20 37.523 |.000
language L1 are highly proficient.
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Table 9 continued

Items mean | Standard | Weight | t- value | p-
deviation | mean value
| READ extracurricular materials | 3.74 | 1.19 74.80 4.390 .000
in my L1 Arabic more than in
English.
My WRITING skills in my L1 432 | .87 86.40 10.759 |.000
Arabic are highly proficient.
| WRITE extracurricular materials | 3.50 | 1.27 70.00 2.793 .007
in my L1 Arabic more than in
English.
My READING skills in the 424 | .69 84.80 12.765 |.000

second language L2 (English) are
highly proficient

My WRITING skills in the second | 4.16 | .77 83.20 10.714 | .000
language L2 (English) are highly

proficient

My L1 literacy skills 3.88 | .87 77.60 7.134 .000

(reading/writing) has influenced
my L2 READING positively.

My L1 literacy skills 3.72 | 1.05 74.40 4.846 .000
(reading/writing) has influenced
my L2 WRITING positively.

My weak L1 literacy skills 289 | 131 57.80 -.558 579
(reading/writing) has influenced
my L2 literacy.

Total 3.93 | .48 78.67 13.842 | .000

As shown in table (9), the mean of the item: “My READING skills in the first language L1
are highly proficient.” equals 4.86 (97.20%), Test-value = 37.523, and P-value = 0.000 which

is smaller than the level of significance o = 0.05. The sign of the test is positive, so the mean
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of this item is significantly greater than the hypothesized value 3. It is concluded that the
respondents agree with this item.

The mean of the item: “My weak L1 literacy skills (reading/writing) has influenced
my L2 literacy.” equals 2.89 (57.80%), Test value = -0.558, and P-value = 0.579 which is
larger than the level of significance o = 0.05. The sign of the test is negative, so the mean of
this item is significantly smaller than the hypothesized value 3. It is concluded that the
respondents disagree with this item.

The mean of this section “Was there any positive or negative transfer between L1/L2
literacy among the participants of the study” equals 3.93 (78.6%), Test-value = 13.8, and P-
value=0.000 which is smaller than the level of significance o = 0.05. The sign of the test is
positive, so the mean of this section is significantly larger than the hypothesized value 3. It is
concluded that the respondents agree with this hypothesis.

Section 2 in the Likert-scale

This second section of the Likert-scale in the questionnaire answers the third sub-

question of the study:

What is the role of participants' L1/L2 literacy on their L2 academic writing?

The research's questions were answered using T-test. The analysis of the
questionnaire items and how they are correlated is also established using the T-test. Another
reason for using the T-test was determining the statistical mean of each item in the
questionnaire's sections and can be comparable with the neutrality degree of (3).

The comparison between the responses to the survey items whether it is equal to the
neutrality degree of (3) or significantly different would define the result of the test.

Table (10) illustrates the results of using One-Sample T test in analyzing each item in this

section " What is the role of participants' L1/L2 literacy on their L2 academic writing?"
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Table 10: Means and Test values (Section 2)

“What is the role of participants' L1/L2 literacy on their L2 academic writing?”

Items mean | Standard | Weight | t- value | p-
deviation | mean value
My L1 literacy skills 3.60 |1.07 72.00 |3.969 .000

(reading/writing) has influenced
my L2 ACADEMIC WRITING
positively.

I will (or already have) published | 2.76 | 1.32 55.20 -1.288 | .204
and contribute to the Arabic
academia.

I will (or already have) published | 4.14 | 1.18 82.80 6.842 .000
and contribute to the English
academia.

There is no relation between my 2.86 | 1.32 57.20 -.756 453
academic writing skills in my L1
and L2.

The scarcity of Arabic written 344 | 97 68.80 3.200 .002
materials in my field impacted my
L1 academic writing skills.

Total 3.37 | .58 67.32 4.447 .000

As shown in table (10), the mean of the item: “I will (or already have) published and
contribute to the English academia.” equals 4.14 (82.80%), Test-value = 6.842, and P-value =
0.000 which is smaller than the level of significance o = 0.05. The sign of the test is positive,
so the mean of this item is significantly greater than the hypothesized value 3. It is concluded
that the respondents agree with this item.

The mean of the item: “I will (or already have) published and contribute to the Arabic
academia.” equals 2.76 (55.20%), Test value = -1.228, and P-value = 0.204 which is larger

than the level of significance o = 0.05. The sign of the test is negative, so the mean of this
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item is significantly smaller than the hypothesized value 3. It is concluded that the
respondents disagree with this item.

The mean of this section: “What is the role of participants' L1/L2 literacy on their L2
academic writing?” equals 3.37 (67.32%), Test-value = 4.447, and P-value= 0.000 which is
smaller than the level of significance o = 0.05. The sign of the test is positive, so the mean of
this section is significantly larger than the hypothesized value 3. It is concluded that the
respondents agree with this hypothesis.

Section 3 in the Likert-scale

This third section of the Likert-scale in the questionnaire answers the second research
question and the fourth sub-question:
What impact do cultural, educational, attitudinal, and social factors have on

participants' L1/L.2 literacy skills?

The research'’s questions were answered using T-test. The analysis of the
questionnaire items and how they are correlated is also established using the T-test. Another
reason for using the T-test was determining the statistical mean of each item in the
questionnaire's sections and can be comparable with the neutrality degree of (3).

The comparison between the responses to the survey items, whether it is equal to the
neutrality degree of (3) or significantly different, would define the result of the test.

Table (11) illustrates the results of using One-Sample T test in analyzing each item in the

field.
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Table 11: Means and Test values (Section 3)

“What impact do cultural, educational, attitudinal, and social factors have on participants'
L1/L2 literacy skills?”

Items mean | Standard | Weight | t- value | p-
deviation mean value
If Arabic is used as the medium of | 3.46 | 1.28 69.20 2.539 .014

instruction in SA with developed
sciences 'Physics, Math,
Engineering, etc.' it will show and
prove success.

English has become more 400 |1.14 80.00 6.187 .000
prestigious language due to the
prevailing cultures.

The attitudinal and social concepts | 3.80 | 1.03 76.00 5.491 .000

toward Arabic language has
influenced the literacy skills
among its speakers.

Improving the educational and 3.90 |1.17 78.00 5.463 .000
social environments of teaching
Arabic literacy skills would
positively impact English literacy
skills among Saudi Students

Total 3.79 | .74 75.80 7.537 .000

As shown in table (11), the mean of the item: “English has become more prestigious language
due to the prevailing cultures.” equals 4.00 (80.00%), Test-value = 6.187, and P-value =
0.000 which is smaller than the level of significance o = 0.05. The sign of the test is positive,
so the mean of this item is significantly greater than the hypothesized value 3. It is concluded
that the respondents agree with this item.

The mean of the item: “If Arabic is used as the medium of instruction in SA with

developed sciences 'Physics, Math, Engineering, etc.' it will show and prove success.” equals
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3.46 (69.20%), Test value = 2.539, and P-value = 0.014 which is smaller than the level of
significance a = 0.05. The sign of the test is positive, so the mean of this item is significantly
larger than the hypothesized value 3. It is concluded that the respondents agree with this item.

The mean of the section “What impact do cultural, educational, attitudinal, and social
factors have on participants' L1/L2 literacy skills?” equals 3.79 (75.80%), Test-value = 7.537,
and P-value= 0.000 which is smaller than the level of significance o = 0.05. The sign of the
test is positive, so the mean of this section is significantly larger than the hypothesized value
3. It is concluded that the respondents agree with this hypothesis.

This chapter concludes that the quantitative data analysis results agrees with the
research hypothesis in each of the research questions. It is true that some of the items have
shown negative correlation; however, the mean of the entire section (total number of
questionnaire items in each section) have shown positive correlation, which was in line with

the original research hypothesis.
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Chapter V

Data Analysis (Qualitative)

Introduction
Student Focus Group Interview

Four graduate Saudi students in the US universities labeled (IW1) to (IW4) were
interviewed after taking the questionnaire survey step. Two of them were males and two were
females. This follow-up step aimed to enrich the study's data and clarify any level of
vagueness that might have occurred during the survey process. After conducting all the
interviews, the researcher went back to the recordings and transcribed them. Then, the
transcriptions were read several times and related themes that emerged from the interviews
were highlighted. Finally, the themes were classified and analyzed in accordance with the

research questions, as well as several quotations from the interviews were provided.

4.2 Answering Research Question 1 (including sub-questions 1&2)

The research’s first two sub-questions investigated whether there is any positive or
negative transfer between L1/L2 literacy among the participants of the study, and how? The
following themes emerged from the interviews when responding to that question.

4.2.1 Most influential Literacy transfer aspects between L1 & L2:

One of the core components of this research was investigating the basic language
level relation between L1/L2 literacy, i.e. the interviewees were asked about the most
important L1 linguistic component they noticed had influenced their L2 learning. Their
answers varied slightly; however, about half agreed upon grammar as the most important

factor which played a significant role in shaping their L2 literacy. When interviewee (IW1)
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was asked to prioritize the most significant L1 linguistic features including grammar,

vocabulary, reading, etc. from his own learning experience, he answered:

| believe grammar comes first automatically and unconsciously, whereas
vocabulary comes later when the learner reached the level of translation

between the two languages Arabic and English.

His response seems to be in line with Krashen's input hypothesis, which has been detailed in
chapter three. Krashen (1985) believes that the only way for acquiring human language
comes from understanding the messages- or receiving of ‘comprehensible input'. Therefore,
learning to speak a language resulted from acquiring that language first; moreover, grammar,
according to Krashen (1985), as this interviewee indicated, is automatically processed when
there is an existence of comprehensible input.

Interviewee (IW4) agreed with the former interviewee about the importance of
grammar as the core of language, and she referred her success in English as a second

language and excelling in its literacy skills to her mastery of L1 grammar, she said:

My Arabic language was at an excellent level. | was raised in a home
where we used to read a lot; that helped me reach the level of mastery of

L1 Arabic grammar.

On the other hand, interviewee (IW3) believes vocabulary is at the top of the list

among language skills that would benefit L1/L2 literacy transfer. He stated:

Vocabulary comes first, grammar is second and finally is the background
knowledge. | realized this when | was studying my undergrad in translation

major; | was looking at the dictionaries and benefited a lot from the
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amount of vocabulary and synonyms | have to deliver a particular meaning

compared to classmates who have limited vocabs.

Although this last interviewee emphasized the importance of vocabulary and put it on the top
of the list, it was obvious that he could not ignore the significant role of grammar. In fact, he
placed it second immediately after vocabulary. | believe there is a level of agreement
compared to what we found from the survey's results in the previous chapter about the role

that L1 grammar plays toward L2 literacy skills.

4.2.2 Weak L1 Literacy Teaching Among Saudi Students:
It seems there was almost a consensus on this particular problem according to the
interviewees' experiences. The problematic situation which exists in their L1 education

system was obvious in their responses. Interviewee (IW2) commented:

It is sad that | do not remember we have ever followed any specific

methodology in teaching Arabic writing during my elementary school years. It
is true we had a writing class (Ta'abeer), nevertheless we've just used to write
from our memorization about various topics such as the tree or something else

without particular teaching instruction nor following the writing styles.

The teaching of L1 Arabic writing in Saudi Arabia seems to have some problems with regard
to teaching style and methodology. It has been noted several times in those interviews that
participants' L1 writing was never considered a strength as a result of their early education. |
believe this gave evident support to the struggle most Saudi students encounter when firstly

arriving at a US educational institution particularly if they come for graduate studies.

Another interviewee (IW4) commented sadly about the negative impact of the poor

L1 education in Arabic, she said:
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.. good education is the most important factor and the turning point which
will solve all the other problems. I believe it is unfortunate that our L1
education is now deteriorating and not deep especially in reading and
writing, and everything is going superficial with no depth. In my personal

experience, my language teacher never motivated me, nor did she

encourage me to improve my good writing skills.

| felt there was a consensus about this problem among my interviewees. It is unfortunate that
| did not meet with any graduate student who gave credit to his/her early L1 education system
with regard to their literacy learning success particularly toward their writing. However, this
seems to be in line with previous studies which indicated the difficulty their participants
(international graduate students) faced during the writing of their literature review chapter
Cai (2013) and Yeh (2010).

Below is a third example from the interviewee (IW3) who linked this problem
specifically with the limited reading habits among Saudi students in their native language. He
tried to explain the relation between reading in L1 and its impact on reading in L2 among

Saudi students:

We have a problem as Saudis in general in reading in our mother tongue;
therefore, we struggle when we read in the second language. That is, we
did not get used to it from the young age, so it became difficult for us to

read more when grownup in both languages.

4.2.3 Good L1 learning would result in better L2 achievement (interviewee's case):
One of my interviewees (IW4) shared her experience when she started studying MA
in Applied Linguistics. She thought there was no relation between her Arabic L1 and English

L2 until she began a master's degree in the US in her second language. She commented:
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Honestly, | thought there was no relation between my L1 and L2 until |
started my master's degree. We studied about the relation between mother
tongue and the mastery of the second language, and | read a few research
papers on this topic, | then realized that was the reason for me behind
grasping the L2 literacy skills; i.e. | never started from scratch, instead |
was building on my strong L1 basis. The same scenario happened with a

classmate who used to be a good L1 learner as well.

| found this excerpt related to the main goal of this research. | believe one of the main reasons
for me to conduct this research was to find such situations where successful L2 learners
would tell us (from experience and knowledge) where the turning point in their success of
mastering L2 literacy skills occurred. This case also seems to agree with previous studies
mentioned in the second chapter about the view of literacy transfer from L1 into L2. Dutcher
(1996) and Herschell (2004) found out how L1 literacy skills would impact the proficiency of
learning the second language. Moreover, Krashen (2001) believes that learners with rich L1

vocabulary will achieve rich L2 diction as well as the competency transfer from L1 to L2.

4.2.4 Exposure to Enough Input in L1/L2:

One of my interviewees (IW3) enrolled in an Islamic school in seventh grade. Islamic
school in the Saudi education system starts from the seventh grade and optional for students
who decide to join them or just continue in the public schools. The main difference between
such schools and public schools is the extra emphasis on Islamic studies in addition to the
typical curricula found in the public schools. This interviewee explained how this step
changed his literacy skills dramatically due to the huge exposure to L1 input compared to his

first six years of study. He said:
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The turning point started when 1 joined the Islamic school in the seventh
grade. | learned the right way how to read and write due to the amount of
stuff that we were required to study which gave us more exposure to L1

inputs which we actually lacked before.

Another interviewee (IW1) talked about the significant role of providing enough input

when he noticed the low levels among his undergraduate students. He commented:

We did a study on our English major undergraduate students and found
that about 70% of them have limited language skills in both L1 and L2.
They could not translate from English to Arabic nor vice versa due to the

lack of exposure to enough input.

It is interesting how those two interviewees agreed upon the role of getting enough input to
improve literacy skills in both languages. As a matter of fact, a third interviewee also brought
up the need to provide enough writing input; her comment will be discussed in the following

section when answering the third research question about L1/L.2 academic writing.

4.3 Answering research sub-question 3

The research's third sub-question investigated the role of writing skills in general and
whether it transfers between L1/L2 among the participants of the study. The following
themes emerged from the interviews when responding to that question.
4.3.1 Poor L1 literacy abilities led to limited academic writing skills:

An interesting observation one of my interviewees (IW4) noticed among her students
was their poor Arabic writing skills during her teaching of the English language before
starting her graduate studies. When | asked how she knew about their Arabic writing level

while she was English teacher, she answered:
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My students used Google translate to get vocabulary from Arabic to
English, the strange thing I noticed was that they were unable to write the
Arabic words correctly in the first place and then they got totally unrelated
English equivalent! At that point | asked them about it, they complained:
It's difficult to write in English because we don’t know how to write in
Arabic in the first place.
This finding relates to the previous one above in 4.2.2 where interviewees showed the
problems they faced due to their poor L1 literacy teaching. Another interviewee (IW3)
commented on writing problems as a result of the weak education system. He explained:
The education system here [in Saudi] is just orally based; this negatively
impacted students' reading skills which absolutely influenced writing.
4.3.2 Exposure to authentic sources:

This theme seems to be related to the one in 4.2.4 section about exposure to enough
input; however, my interviewee (IW1) repeated this information several times even when
talking about his drive toward the love of writing. Moreover, when | asked him about ranking
the most important language components that helped him during his L2 learning stages, he

responded grammar and exposure to authentic language sources. He clarified:

Whoever becomes proficient in Arabic grammar and gets exposed to

authentic language resources such as the Quran, Hadiths, and classical

literary works, they would definitely improve their writing skills and they

will start loving to write more effectively.

4.3.3 Publishing in Arabic:
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This question was asked in the survey questionnaire and the result indicated that the
majority chose either neutral or disagree. However, this interviewee (IW2) selected strongly

agree. Therefore, | asked her during the interview to elaborate more, and she said:

This is a very important issue for me, particularly because I am working on
learning Arabic as a second language in my research and found very few
resources talking about this topic in Arabic. In short, my answer is yes. |

will publish in Arabic as well as English.

4.4 Answering research sub-question 4

The research's fourth sub-question explored the impact of cultural, educational,
attitudinal, and social factors on participants' L1/L2 literacy skills and whether this has been
transferred between L1/L2 among the participants of the study. The following themes
emerged from the interviews when responding to that question.
4.4.1 Bad L1 Literacy Habits in the Society:

The role of society was obvious around all the interviews, including my first
interviewee (IW1). When | asked him about whether the teaching style is a major problem for

L1 education in Saudi Arabia, he replied:

No, it's not the only one. The entire society doesn't read a lot according to

statistical studies compared to other developed countries.

Another interviewee (IW3) indicated a similar note and explained the issue of poor L1

reading habits:

On regard to the issue of reading, we as Saudi society have a problem with

reading in our L1, therefore we face challenges when we try to read in
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second languages because we did not get used to the habit of reading from

our young age.

4.4.2 Practice is more important than just learning:

| found this theme very interesting, even though it was brought up by only one
interviewee. As | mentioned above, my main purpose of this study was to dig deeper on the
experience of those successful L2 learners and take the lessons from their journey of learning
until they reached the advanced level in the second language literacy. Interviewee (IW3)
emphasized on the importance of practice to excel in literacy skills more than just the pure

theoretical learning style. He said:

| believe | can write in my L2 better than L1 basically because of practice. |
do not practice writing in Arabic compared to writing in English;

therefore, | found myself writing better in English, no doubt.

In fact, this particular interviewee claimed he is actually able to write in his L2 better than the
native speakers of that language. This case supports Krashen's hypothesis when he indicates
that many ELLs may outperform native speakers due to their background knowledge they
have learned in their L1 (Krashen, 2000). When | asked this interviewee about his L2 writing
skills now, he immediately replied: “excellent because of practice.” Furthermore, | asked
him, do you compare your writing skills with those whose English is considered their mother

tongue? He answered:

| am trying even to outperform the native speakers with regard to writing

skills in my L2.

4.4.3 Role of home and personal characteristics:
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This theme had emerged several times in the interviews, one of them was with
interviewee (IW4). She explained how her home environment influenced her positively
toward the love of reading as a habit and the Arabic language in general; yet she never felt
her school had no role on that which was supposed to do. Interviewee (IW4) complained in
another place in the interview about the negative experience she had in school, her comment

on the role of home environment was:

| was raised up in a home where we used to read and write a lot. | loved

the Arabic language and became expert in its grammar as well.

Another interviewee (IW2) commented on how she started loving reading. She
thought having some stories and journals around in their home increased her love towards

reading. She said:

| read some stories and journals that | found home, I just read them for fun

and/or to chat with relatives about some puzzles I've read.

4.4.4 Learning two languages simultaneously at early age:
This theme had also emerged only once with interviewee (IW1) when he was asked
about the importance of quality early L1 education to insure better L2 learning later on, he

commented:

| do not think this is accurate. According to academics in the fields there is
no fear of teaching two or three languages simultaneously for young

children especially if there is language policy at home.

Although the question was not directly addressing the idea of teaching more than one
language for young children, this interviewee found it useful to share his opinion on that

matter according to his experience. | found this theme to be an interesting one to add, even
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though it was not covered in the survey; that is the good part of conducting follow-up semi
structured interviews. This situation confirmed what was mentioned above in ch.2 about what
John (1997) described as students' personal theories of literacy. This also emphasized the idea
of exploring graduate students' perceptions who usually have better metacognitive skills and

rich experiences.

4.5 Conclusion

The analysis of the focus group interviews discussed the topic of L1/L2 literacy
transfer from different perspectives. Several themes were highlighted in accordance with each
research question. In the first section, interviewees explained how their limited L1 literacy
skills had impacted their L2 learning negatively. Some have also indicated that when they
reached advanced level in their second language, their L2 literacy skills surpassed their L1.
Similar points of view specified the L2 academic writing skills and the challenged they faced
while working on their L2 writing. As a matter of fact, some interviewees indicated that they
faced such challenges during their entire L2 learning process not only writing which can be
found in the second section at this chapter. In the last section in this chapter, interviewees
emphasized the significant role of other factors such as home environment, personal
characteristics, practicing, exposing to authentic input, etc. on the improvement of L1/L2
literacy skills. Finally, this chapter proves the significant role of exploring students'
perceptions which may be considered as main components in order to understand and meet
students' needs which plays a vital role in the learning process and eventually impacts

learning outcomes.
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Chapter VI

Interpretations, Implications, and Conclusion

Summary of Study

This study aimed to explore the role of first language literacy on the second language
literacy by examining advanced second language learners. The participants of the study were
50 Saudi students at the graduate level who are pursuing their higher degrees in their second
language in the US. The study investigated the research problem by exploring the
participants' perceptions throughout their successful journey of L2 learning. The study's main
data collection instruments were designing a survey questionnaire and conducting a focused
group interview to elicit participants' perceptions.

The ultimate goal of this study was to reach a level of understanding about the role
that Saudi students' L1 and their educational background could play on shaping their L2 and
their graduate studies in an ESL context. It is essential to investigate such problems from
students' perspectives not only to benefit those students solely; rather it would be very
beneficial for their sponsors, educational institutions, their language teachers and university
professors. Hopefully, the findings of this study will provide the field with more effective and
practical methods for better learning and would also be significant to the ESL teaching
community involved with international students in the US or any other ESL contexts, as well
as contributing to the field of SLA and specifically bilingual transfer. Finally, it is hoped that
the findings of this study would shed light on specific recommendations for the application
process of admitting international students into graduate programs in English speaking
countries.

In the following section in this chapter, a brief presentation about the overall research

findings of the study, implications, conclusions, and recommendations for future research.
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Interpretations and Summary of Findings

The findings of this study were divided according to the methodological approach
either quantitative (questionnaire) and qualitative (semi-structured interviews). The first one
was detailed in chapter four and the second one was analyzed and discussed in chapter five in

this research.

Summary of Findings (Quantitative section):
Research Question 1.
The first section of the Likert-scale in the questionnaire answers the first research question

including the first two sub-questions. First research question:

How do graduate Saudi students in the US perceive their L1/L2 literacy transfer

during their graduate work?

Sub-questions:

a. Was there any positive transfer between L1/L2 literacy among the participants

of the study?

b. Was there any negative transfer between L1/L2 literacy among the

participants of the study?

The research'’s questions were answered using T-test. The analysis of the
questionnaire items and how they are correlated is also established using the T-test. Another
reason for using the T-test was determining the statistical mean of each item in the

guestionnaire's sections and can be comparable with the neutrality degree of (3).

61



The summary after analyzing the findings using T test stated that the mean of this
research question equals 3.93 (78.6%), Test-value = 13.8, and P-value= 0.000 which is
smaller than the level of significance o = 0.05. The sign of the test is positive, so the mean of
this section is significantly larger than the hypothesized value 3. It is concluded that the
respondents agree with this hypothesis.

Research Question 2.
The second section of the Likert-scale in the questionnaire answers the third sub-question of

the research study. The question:

What is the role of participants' L1/L2 literacy on their L2 academic writing?

The research's questions were answered using T-test. The analysis of the
questionnaire items and how they are correlated is also established using the T-test. Another
reason for using the T-test was determining the statistical mean of each item in the
questionnaire's sections and can be comparable with the neutrality degree of (3).

The comparison between the responses to the survey items whether it is equal to the
neutrality degree of (3) or significantly different would define the result of the test.

The summary after analyzing the findings using T test stated that the mean of this
research question equals 3.37 (67.32%), Test-value = 4.447, and P-value= 0.000 which is
smaller than the level of significance o = 0.05. The sign of the test is positive, so the mean of
this section is significantly larger than the hypothesized value 3. It is concluded that the
respondents agree with this hypothesis.

Research Question 3.
The third section of the Likert-scale in the questionnaire answers the fourth sub-question of

the research study. The question:
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What impact do cultural, educational, attitudinal, and social factors have on

participants' L1/L.2 literacy skills?

The research'’s questions were answered using T-test. The analysis of the
questionnaire items and how they are correlated is also established using the T-test. Another
reason for using the T-test was determining the statistical mean of each item in the
questionnaire's sections and can be comparable with the neutrality degree of (3).

The comparison between the responses to the survey items, whether it is equal to the
neutrality degree of (3) or significantly different, would define the result of the test.

The summary after analyzing the findings using T test stated that the mean of this
research question equals 3.79 (75.80%), Test-value = 7.537, and P-value= 0.000 which is
smaller than the level of significance o = 0.05. The sign of the test is positive, so the mean of
this section is significantly larger than the hypothesized value 3. It is concluded that the

respondents agree with this hypothesis.

Summary of Findings (Qualitative section):
Research Question 1.

The research’s first two sub-questions investigated whether there is any positive or
negative transfer between L1/L2 literacy among the participants of the study, and How? Here
is a brief summary about related themes that emerged from the interviews when responding
to that question:

- L1/L2 grammar transfer: the majority of interviewees agreed upon this theme of L1
grammar transfer according to their L2 learning experience. This seems to be in line

with Krashen's input hypothesis (1985).

63



Weak L1 literacy teaching: this theme has appeared among all interviewees and
there seems to be a consensus about this problem. It explained the negative transfer
between L1/L2 when the base of learning L1 literacy was not solid. This theme also
be in line with previous studies such as Cai (2013) and Yeh (2010).

Good L1 learning would result in better L2 achievement: this theme has emerged
with one of the interviewees who shared her L1/L2 learning experience and how her
strong L1 literacy skills have led her to be a successful L2 leaner. This also seems to
be in line with Krashen (2001) who believes that learners with rich L1 vocabulary will
achieve rich L2 diction as well as the competency transfer from L1 to L2. Moreover,

it agrees with previous studies including Dutcher (1996) and Herschell (2004).

Research Question 2.

The research's third sub-question investigated the role of writing skills in general and

whether it transfers between L1/L2 among the participants of the study. The following

themes emerged from the interviews when responding to that question:

Exposure to authentic sources: this theme has emerged several times during the
discussion of this research question and the previous one as well. It seems the
majority of interviewees have noticed the impact of getting enough exposure to
authentic sources in their L1 for their success in their L2 and vice versa.

Limited L1 writing skills: there was an agreement about the low and limited
teaching strategies and styles of L1 writing among the interviewees during their early
L1 education which has a negative impact on learning L2 writing more efficiently.
Publishing in L1 (Arabic): one of the interviewees emphasized on the importance of
publishing in her L1 (Arabic) for several reasons including the lack of resources in

Arabic for teaching writing and improving literacy skills.

Research Question 3.
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The research’s fourth sub-question explored the impact of cultural, educational,
attitudinal, and social factors on participants' L1/L2 literacy skills and whether this has been
transferred between L1/L2 among the participants of the study. The following themes
emerged from the interviews when responding to that question:

- Bad L1 literacy habits in Saudi society:

- Practice is more important than just learning: This theme emerged with one of the
interviewees who claimed that he is actually able to write in his L2 better than the
native speakers of that language. When | asked him about how he assesses his L2
writing skills, he immediately replied: "Excellent because of practice.” This case
supports Krashen's hypothesis which indicates that many ELLs may outperform
native speakers due to their background knowledge in their L1 (Krashen, 2000).

- Role of home and personal characteristics: This theme emerged several times with
the interviewees when discussing their successful journey of learning L2 literacy in
the graduate level.

- Learning two languages simultaneously at early age: Although this theme emerged
only once, | found it interesting to share since it supports the main aim of this
research, which was about exploring the successful L2 learning journey among the

participants of the study from their perceptions.

Conclusions

Based on the findings of this study, the following conclusions can be made:

1. The findings of this study support the L1/L2 literacy transfer whether it is negative or
positive transfer.

2. There was an obvious indication about the problematic situation in the Saudi educational

system for teaching L1 literacy skills according to the participants of this study.
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3. The L2 academic writing was a challenge most of the participants have faced during their
L2 learning journey due to their lack of L1 teaching of how to write academically. In another
words, it is a negative L1/L2 transfer.

4. The exposure to enough input seems a significant factor in improving both L1 and L2
literacy skills according to the participants of this study.

5. Other cultural, attitudinal, social, and educational factors play a significant role in forming

the learning abilities and improving L1 literacy skills.

Recommendations and Implications

For shareholders. The shareholders in this study were second language learners, educational
systems in Saudi Arabia, and international educational and foreign languages programs.
Second Language Learners: This study's results encourage all students who aim to continue
higher education in a second language to work hard on improving their first language literacy
skills, as it would have a great impact on their L2 learning success.

Educational System in Saudi Arabia: This study's results indicated a vital need for
reforming the educational system for early L1 literacy skills learning/teaching. The majority
of this research study agreed upon this specific point which needs to be reevaluated and fixed
as soon as possible.

International Educational and Foreign Languages Programs: For international language
and graduate programs in general, this study's results could provide thoughtful information
regarding the improvement of such programs to meet their international students’ needs. It
also could benefit teacher education programs that may have foreign language students in

their schools.
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Future Research

Future research recommendations include:

1. More intercultural studies on first language literacy transfer are needed. Also other studies
which consider foreign languages other than English are encouraged to expand the academic
field.

2. A longitudinal/comparative study that focuses on specific learners with strong/limited L1
literacy skills who continue their studies in the second language is to be considered.

3. Can the findings of this study be used with other learning setting or contexts?

4. Can teaching multicultural students from different backgrounds and languages be better
when considering involvement of their L1 experiences? Would that be beneficial for
education programs as well to consider?

5. What do undergraduate or young aged learners do with regard to their L1 literacy skills
when studying a second language after high school? What about younger children with
immigrant families who had to leave their countries for different reasons?

6. Final suggestion would be to consider conducting a similar study using a qualitative
approach which may deepen the investigation and enriching the field with data more than just

numbers.

67



References

Abdulkader, A. (2009). A sociolinguistic study of postgraduate students' perceptions of using
English for academic purposes (Doctoral dissertation, University of Wales).

Alansari, 1, (1995). In-service education and training of EFL teachers in Saudi Arabia: a
study of current provision and future needs. Unpublished PhD thesis, University of
Southampton, UK.

Al-Mashary, A. (2006). The problems of teaching English to the secondary school students in
KSA from the teachers and supervisor perspectives. Unpublished MA thesis. King
Saud University, KSA.

Al-Oadi, K. (2000). Teaching problems in Saudi Arabia. Unpublished MA thesis. King Saud
University, KSA.

Algahtani, M. (2011). An investigation into the language needs of Saudi students studying in
British postgraduate programmes and the cultural differences impacting on them
(Doctoral dissertation, University of Southampton).

Alrayes, M. (2017). The impact of first language literacy practice on second language
learning among Saudi students in the US. Unpublished paper.

Al-Shammary, E. (1984). A study of motivation in the Learning of English as a Foreign
Language in Intermediate and Secondary schools in Saudi Arabia. Unpublished PhD
thesis. Indiana University, USA.

Al-tuwaijri, A. (1982). The adequacy of students’ preparation in English as a foreign
language in the Saudi schools. Unpublished PhD thesis. University of Oregon.

Anthony, E. M. (1963). Approach, method, and technique. ELT journal, 17(2), 63-67.

68



Atkinson, D. (2004). Contrasting rhetorics/contrasting cultures: Why contrastive rhetoric
needs a better conceptualization of culture. Journal of English for Academic
Purposes, 3(4), 277-2809.

Baker, C., & Jones, S. P. (Eds.). (1998). Encyclopedia of bilingualism and bilingual
education. Multilingual Matters.

Barton, D., Hamilton, M., & Ivani¢, R. (Eds.). (2000). Situated literacies: Reading and
writing in context. Psychology Press.

Brown, H. D. (2014). Principles of language learning and teaching (Sixth edition) Pearson
Education.

Caffarella, R. S., & Barnett, B. G. (2000). Teaching doctoral students to become scholarly
writers: The importance of giving and receiving critiques. Studies in Higher
Education, 25(1), 39-52.

Cai, L. J. (2013). Students’ perceptions of academic writing: A needs analysis of EAP in
China. Language Education in Asia, 4 (1), 5-22.

Coffin, C., Curry, M. J., Goodman, S., Hewings, A., Lillis, T., & Swann, J. (2003). Teaching
academic writing: A toolkit for higher education. New York and London: Routledge.

Crystal, D. (2012). English as a global language. Cambridge University Press.

Cummins, J. (1999). Research news and comment: Alternative paradigms in bilingual
education research: Does theory have a place? Educational Researcher, 28(7), 26-41.
doi:10.3102/0013189X028007026

Cummins, J. (1981). The role of primary language development in promoting educational
success for language minority students. Schooling and language minority students: A
theoretical framework, 349.

Cummins, J. (1986). Empowering minority students: A framework for intervention. Harvard

Educational Review, 56(1) Retrieved

69



from http://parlinfo.aph.gov.au/parlinfo/search/display/display.w3p:query=library/jrn

art/j8810431

Currie, P. (1990). Argument and evaluation in organizational behaviour: Student writing in an
introductory course.

Dornyei, Z. (2007). Creating a motivating classroom environment. In International handbook
of English language teaching (pp. 719-731). Springer, Boston, MA.

Dutcher, N., & Tucker, G. R. (1996). The use of first and second languages in education-a
review of international experience. The World Bank.

Fahmy, J. J., & Bilton, L. (1992). The sociocultural dimension of TEFL education: The

Omani file. Journal of Multilingual & Multicultural Development, 13(3), 269-289.

Gass, S., Mackey, A., & Ross-Feldman, L. (2005). Task-based interactions in classroom and
laboratory settings. Language learning, 55(4), 575-611.

Gee, J. (2014). Social linguistics and literacies: Ideology in discourses. Routledge.

Hauser, H. (2008). Biliteracy and Skills Transfer: Literacy skills transfer from Arabic to
English focusing on lexical access (Unpublished Master Thesis). University of North
Dakota.

Herschell, P. (2004) Challenging the deficit: teaching English in indigenous communities.
[Electronic version]. School of Professional Studies: Queensland University of
Technology. Retrieved April 2004.

Johnson, R. B., Onwuegbuzie, A. J., & Turner, L. A. (2007). Toward a definition of mixed
methods research. Journal of mixed methods research, 1(2), 112-133.

Jones, M. C. (1998). Language obsolescence and revitalization: Linguistic change in two
sociolinguistically contrasting Welsh communities. Oxford University Press.

Heiman, J. D. (1994). Western culture in EFL language instruction. TESOL journal, 3(3), 4-7.

70


http://parlinfo.aph.gov.au/parlInfo/search/display/display.w3p;query=library/jrnart/j8810431
http://parlinfo.aph.gov.au/parlInfo/search/display/display.w3p;query=library/jrnart/j8810431

Kabel, A. (2009). Native-speakerism, stereotyping and the collusion of applied
linguistics. System, 37(1), 12-22.

Krashen, S. (2000). Bilingual education, the acquisition of English and the retention and loss
of Spanish Cascadilla.

Krashen, S. D., & Wen-Hsing Luo, (. (2001). Condemned without a trial: Bogus arguments
against bilingual education. Toronto: Canadian Modern Language Review. Retrieved

from https://search.proquest.com/docview/216429743

Gajdzik, P, (2005). Relationship between self-efficacy beliefs and socio-cultural adjustment
of international graduate students and American graduate students. Unpublished PhD
thesis. Baylor University.
Johns, A. (1997). Text, role, and context: Developing academic literacies. Cambridge:
Cambridge University Press.

Kaur, D. (2006). International students and American higher education: A study of academic
adjustment experiences of six Asian Indian international students at Research Level
I1 University. Unpublished PhD thesis. The University of North Carolina at
Charlotte. USA.

Long, M. (1996). The role of the linguistic environment in second language
acquisition. Handbook of second language acquisition.

Mercer, N. (1995). The guided construction of knowledge: Talk amongst teachers and

learners. Multilingual matters.

Naoum, S. G. (2008). Dissertation research and writing for construction students (2nd

Edition ed.). UK: Elsevier Ltd, Linacre House, Jordan Hill, Oxford OX28DP.

Pajares, F., Valiante, G., & Cheong, Y. F. (2006). Writing self-efficacy and its relation to

gender, writing motivation and writing competence: A developmental

perspective. Writing and motivation, 141.

71


https://search.proquest.com/docview/216429743

Park, S.S.(2006). The impact of English language and cultural variations on Korean students
in Australian Undergraduate Programs. Unpublished PhD thesis. University of
Southern Queensland, Australia.

Pecorari, D. (2006). Visible and occluded citation features in postgraduate second-language
writing. English for Specific Purposes, 25(1), 4-29.

Phillipson, R. (1992). ELT: the native speaker's burden?. ELT journal, 46(1), 12-18.

Roberts, C. (1994). Transferring literacy skills from L1 to L2: From theory to practice. The

Journal of Educational Issues of Language Minority Students, 13, 209-221.

Saville-Troike, M., & National Clearinghouse for Bilingual Education. (1991). Teaching and

testing for academic achievement: The role of language development

Street, B. V., & Martin-Jones, M. (2000). Literacy events and literacy practices: Theory and

practice in the New Literacy Studies.

Swain, M. (1997). The output hypothesis, focus on form and second language

learning. Applying linguistics: Insights into language in education, 1-21.

Tucker, R. (1999). A global perspective on bilingualism and bilingual education. (ERIC

Document Reproduction Service No. ED 435 168). Retrieved from

www.ed.gov/databases/ERIC-digest/ed435168.html.

Schermerhorn, J. R., Osborn, R., & Hunt, J. G. (2003). Organizational behavior. New York:
Wiley.

Shaw, P. (1991). Science research students' composing processes. English for Specific
Purposes, 10(3), 189-206.

Tongco, M. D. C. (2007). Purposive sampling as a tool for informant selection. Ethnobotany
Research and applications, 5, 147-158.

Van Teijlingen, E. R., & Hundley, V. (2001). The importance of pilot studies.

72


http://www.ed.gov/databases/ERIC-digest/ed435168.html

Wells, G. (1999). Dialogic inquiry: Towards a socio-cultural practice and theory of
education. Cambridge University Press.

Williams, R. (1983). Culture and society, 1780-1950. Columbia University Press.

Yeh, C. C. (2010). New graduate students’ perspectives on research writing in English: A

case study in Taiwan. Journal of Academic Language and Learning, 4(1), A1-Al12.

73



Appendix A

Questionnaire

Section 1: Background and general information; please choose of the following.
1- Age:

23-27 28-32 33-37 above 38
2- Gender:
3- When did you start learning your second language?
Elementary school junior high school high school university level
4- How many years have you been studying English?
6-10 11-15 16 -20 21-25

5- Generally, how do you assess your first language (L1) literacy (reading/writing) level?
a. Excellent. B. high intermediate. C. intermediate. D. below intermediate.
6- Generally, how do you assess your second language (L2) literacy (reading/writing) level?

a. Excellent. B. high intermediate. C. intermediate. D. below intermediate.

Section 2: Likert-type scale
Question 1. | learnt how to READ professionally and critically in my first language in Saudi
Arabia_

5 4 K] 2 1

Strongly Agree Agree Neither Or Disagree Strongly
Disagree

Question 2. | learnt how to WRITE professionally and critically in my first language in
Saudi Arabia
5 4 2 1
Strongly Agree Agree Neither Or Disagree Strongly
N/A Disagree

Question 3. My skills in first language literacy (reading/writing) has influenced my L2
READING positively.
5 4 3 2 1
Strongly Agree Agree Neither Or Disagree Strongly
N/A Disagree

Question 4. My skills in first language literacy (reading/writing) has influenced my L2
WRITING positively.
5 4 K] 2 1

Strongly Agree Agree Neither Or Disagree Strongly
Disagree
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Question 5. My academic writing in Arabic has impacted my academic writing in English
positively.
5 4 3 2 1

Strongly Agree Agree Neither Or Disagree Strongly
N/A Disagree

Question 6. | write academically in English better than in Arabic.

5 4 3 2 1
Strongly Agree Agree Neither Or Disagree Strongly
N/A Disagree

Question 7. | have published (one paper or more) in Arabic.

5 4 K] 2 1
Strongly Agree Agree Neither Or Disagree Strongly
N/A Disagree

Question 8. I have published (one paper or more) in English.
5 4 3 2 1
Strongly Agree Agree Neither Or Disagree Strongly

N/A Disagree

Question 9. The cultural and social environment in the Saudi Arabia has helped me improved
my L1 literacy skills (reading/writing).
5 3 2 1

Strongly Agree Neither Or N/A Disagree Strongly Disagree

Question 10. The cultural and social environment in the United States has helped me

improved my L2 literacy skills (reading/writing).
5 2 1

Strongly Agree Agree Neither Or Disagree Strongly

N/A Disagree

Question 11. The educational environment in the Saudi Arabia has helped me improved my
L1 literacy skills.
5 4 3 2 1

Strongly Agree Agree Neither Or Disagree Strongly
N/A Disagree

Question 12. The educational environment in the United States has helped me improved my
L2 literacy skills.
5 4 3 2 1

Strongly Agree Agree Neither Or Disagree Strongly
N/A Disagree

Question 13. From your perspective, what else would you consider has impacted your L1/L2
literacy development/transfer?
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Appendix B

Recruitment Letter

The Role of First Language Literacy on Second Language Literacy: The Perceptions of
Graduate Saudi Students in US Universities
Dear Sir/Ma’am,

I am Muhammad Alrayes, a graduate student at the University of Memphis, Department of
English, being guided by Dr. Emily Thrush at the Department of English at the University of
Memphis, Tennessee, USA, conducts a research to explore graduate Saudi students'
perceptions about the role of L1/L2 literacy transfer. You are receiving this email because you
are a Saudi graduate student in the US. If you volunteer to take part in this study, you will be
among 50 students selected from the graduate Saudi students in the US, which will facilitate
the researcher to successfully complete his research on the above-cited topic. The participation
is voluntary, and every effort will be made to minimize the time researcher will take for data
collection. The web-based survey may take between 10-15 minutes to be completed. Moreover,
the researcher tends to be very flexible in his data collection schedule and he is ready to work
around the timetable of his respondents. So, this study will have minimal potential risk to
impact the on-campus responsibilities of volunteer respondents.

In doing this study, the researcher hopes to explore the graduate Saudi students' perceptions about
the role of L1/L2 literacy transfer in order to support the teaching/learning of other languages for
academic purposes. This study is anticipated to have the potential benefits which will contribute to
the literature and be beneficial for EFL/ESL education and professional development.

If you have any concerns and queries regarding this research study, please feel free to contact
Muhammad Alrayes via malrayes@memphis.edu or call/text me at 9013439873. You can
also contact Dr. Emily Thrush, the advisor for this study via 901.678.4215 or
ethrush@memphis.edu or both.

Thank you and hopefully you will be able to spare time for this research study.
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Dear students,

Your contribution to this research project is greatly appreciated. Thank you for your
participating. As a follow-up, | would like to invite you to an interview regarding The Role of
First Language Literacy on Second Language Literacy: The Perceptions of Graduate Saudi
Students in US Universities. If you would like to share your ideas and opinions with me, please
leave your contact information below. I will contact you soon to arrange a time for the interview
that is most convenient for you.

If you have any questions or concerns, please feel free to contact me at malrayes@memphis.edu

Name:

Phone:

Email:

Thank you!
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IRB Approval

Date: 10-19-2019

IRB #: PRO-FY2019-116

Title: The Role of First Language Literacy on Second Language Literacy: The Perceptions of
Graduate Saudi Students in the US

Creation Date: 9-5-2018
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Status:
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Appendix D

Interview sample 1
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Me: Tell me about your experience writing in your mother tongue, considering your choice in

the questionnaire: somewhat disagree?

The guest: Firstly, when we talk about the Arabic language, we talk about a language that
exceeded 300,000 years, in which its structure is based on the vocabulary, grammar, and even
the level of syntax, as I studied Arabic grammar and morphology from the book of Ibn Aqgeel
and took lessons in mosques; therefore, | realized that Arabic language is not easy to follow
and it is difficult to master in writing. Perhaps due to our nativespeakerism and upbringing as

we were born in the desert of Arabia that perfected our tongues and our religious education
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makes our tongue is even more eloquent. However, with regard to writing in Arabic the
challenge arose, in this stage it is getting apparent whether someone knows the language or
does not know it. We know that writing is a process of outputs and produce outcomes, and
here the strength of one's language is revealed. Even academic study, such as master’s or PhD
cannot obtain the level of professionalism in writing, yet it needs more practice; constant
reading and exploring. Therefore, when we read local newspapers by simply reading two or

three lines, you find them full of errors with regard to composition and words.

Me: Specifically, my question was: Why did you underestimate your writing ability in Arabic

in the survey while you rated English writing better?

Guest: The question is clear; simply the reason is lack of practice. We have learned that
language is a matter of practice. | practice writing in English more than I do in Arabic.
Therefore, | find myself writing in English now better than Arabic; no doubt. For reading, |

read in both languages at a high level almost similar.

Me: Regarding your written abilities in your mother tongue and its negative impact on your
writing in the second language; you chose in the survey was highly agree. Could you explain
more? Are you a perfectionist? In your L2 writing, do you compare yourself with the native

speakers?

Guest: I try to the best of my ability, even better than native speakers particularly in writing.
In Arabic, | make sure that my writing is of a high standard, especially in scientific

publishing and so on. As for writing daily writing, not high standards.

The guest: Regarding the issue of reading, we Saudis, as a society, have a problem reading in
Arabic. We do not have a practice of reading such as free reading or for pleasure. This does

not exist, so we suffer from reading in the second language. Some colleagues complain in
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postgraduate studies that they have many readings, long articles, and chapters of books;
because We are not used to the kinds of reading such as fast reading and we didn't develop it

from a young age, so it became difficult when we grow old.

Me: Tell me from this perspective, why does this problem exist in our society, is it because of

our culture or the problem with our education?

Guest: Do you want me to answer you as a linguist or just as an interview guest? In short, our
education system in Saudi Arabia is influenced by the traditional way of education which is
based on memorization and lack of practice. You find the student from entry to primary until
the third average does not read in front of his colleagues and does not talk about what he
read; only memorization and filling the final test paper and passing the test. This is in terms
of education as institutions; the second thing there is no library For children in school in my
experience there was no library in our school and teachers do not give us books to read or
stories other than textbooks and even these textbooks we do not read them with anyone; it's
just a test at the end of the year out of 50, the teacher asks you to read a few lines and then

evaluate you and done.

As for the home side, education is new to the country, and most mothers are uneducated
(illiterate), so there are no books to read in the house, not even the mothers motivate children
to read, such as buying stories or magazines. What we only have was just textbooks and they
told us to read them in school. At school, we only have auditory education, for example
When the teacher examined the student, he tries to remember what he heard in the class and
responds accordingly; it is not something that he studied or/and read before, (This had a
negative impact on the love for reading which in turns influenced writing; no doubt. For the

reason that, without reading you will not be able to write; without inputs there are no outputs.
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Me: When was you turning point in your educational life almost?

The guest: My turning point started with me at the religious institute (it is at the same age as
the middle school, yet it is educationally dense, particularly the Arabic language and Islamic
studies), in fact at the moment of the interview to study at the religious institute; they asked
me about Arabic grammar and rules. To be honest I learned reading and writing appropriately
in my first year in this institute. | did not learn to read and write appropriately during my
entire primary school; yes, | know I read simple words, but the practice did not start until |
joined the institute, and the reason for this is the intensity of the existing academic classes
and materials. Even though the education system is not very far from the primary, however,
the academic intensity forced us to search for additional sources and alternative ways to study
even outside the institute to succeed and excel, and we went to read with a sheikh in the

mosque.

Me: in the survey, my linguistic skills in the mother tongue influenced my L2 reading and
you chose vocabulary, grammar, and knowledge background; could you arrange them based

on their importance, please?

Guest: Vocabulary number one, then grammar, and then background knowledge. | discovered
that during my baccalaureate in my major in translation and linguistics. When searching in
dictionaries, | found the influence of my linguistic quantum in my L1, and found | have a
multiple vocabulary outcome for one word in Arabic, for example, when doing homework of
translation during the study; | search for a equivalent exact word in English, while my

colleagues who did not study at the religious institute repeat the same Arabic word due to
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their lack of linguistic quantum, and it became clear to me at that time the influence of the

first language on the second language, especially vocabulary.

Me: comment on grammar, please. Do not you think that the reason for choosing vocabulary
is its appearance, while the effect of grammar is hidden, and therefore it does not show its

significance for people?

Guest: I don’t think so, the innate device; it may be correct, but the Arabic language differs
from English in terms of grammar. | did a study of English grammatical structures of Arabic
origin, for example if condition | found that they were transferred from Latin and before them
from Arabic the Semitic; in addition to the conjunction words transferred from Arabic. The
effect of vocabulary in Arabic is evident in my English, and I still believe in my previous

answer that vocabulary comes first before the grammar in this regard with no doubt.

Allah knows best.
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Interview sample 2
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Me: Thank you for joining us at, what is your educational backgrounds?
Guest: Bachelor of Applied Linguistics in KSA and Master of TESOL in Pennsylvania.

Me: in the survey, your assessment of the first and second languages was highly proficient,

comment on that please?

Guest: | was raised at a home where we always read and write and | had high mastery of
Arabic grammar as well. I learned English language in school, but the improvement was
actually in the university. All my professors at the university were non-Arabs so | had to use

the English language at all times, therefore I had no problem communicating in English. My
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assessment of highly proficient in English because of my ability to write a research in English

and my ability to communicate easily with professors in English.

Me: Do you think that the role of L1 reading habit at a young age home had an impact on

your second language?

Guest: Honestly, I did not think that there was a link between my two languages , as a matter
of fact I did not know the exact reason for my mastery of the second language particularly my
L2 learning didn't begin until a late age around 19 years old. However, when I studies my
master’s degree we discussed the relationship between the mastery of the mother language
and the second language; | actually read a number of researches in this field, and | discovered
that was the main reason for my mastery in my second language due to the fact that | was
distinguished in my mother tongue initially and I did not start from scratch, rather | was
building on my strong basis in my L1. Also this situation applied to one of my colleague and

| found this applied to my students as well.

Me: How did you know the level of your students' Arabic language?

Guest: The students were using Google translator from Arabic to English to get the
vocabulary; the strange thing is that they write the wrong Arabic spelling in the first place, so
what they get are unrelated words in English with totally different meaning than the one they
are looking for. therefore, | informed them about this, and some of them justified their

inability to write in English because they did not know how to write in Arabic initially.

Me: Your answer to the survey question you had a positive impact of your linguistic
knowledge in Arabic on your English reading and specifically your knowledge of Arabic

grammar. Can you explain this choice further?
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Guest: Yes, | was excellent in Arabic and grammar, precisely, because it was based on

memorization, rather understanding.

Me: Regarding publishing in Arabic, you chose not to publish in Arabic.

The guest: My studies were always in English at the baccalaureate and master's levels. This
was the reason that I did not excel in Arabic terminology. | tried to search in Arabic before, I
found many Arabic references in analyzing the Arabic language, especially with regard to the
relationship of language to Islamic religion. So | think we need to publish in English if we

want to let People know about our Arabic language.

Me: The weakness of our students in writing research compared to the Americans, for
example. Is it the cultural reason or the teaching methods, accuracy and clarity, educational

process, etc., what are the reasons?

Guest: I need to make sure. Do you mean how can we improve a methodology to teach our
first language at school or my personal opinion? Many factors, for sure, and I think that home
and the community have influential role, but the turning point is about having good
education. This is the most important factor even if the home or society does not read,
education is the most important thing and if it is fixed and improved, it will fix all other
aspects. | think our L1 education is now deteriorating and not deep at all, especially in
reading Writing and everything goes simply without depth. Also, the teaching methods is
another reason, for instance there is no feedback. In my personal experience, the teacher
would not motivate me and never point out to my distinction in writing in my Arabic L1. |
discovered my talent in writing by chance from someone outside, if this person did not come

| would never know my talent. In short, yes, we must improve our L1 teaching and there
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should be awareness about the importance of learning our L1 and the methods of teaching as

well.
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