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CHAPTER I 

THE PROBLEM AND ITS DBFINITIOH 

Guidance services in Tennessee schools are receiving increased 

attention and emphasis., No longer is it justifiable merely to state 

that guidance is an important activity which all schools should have, 

and then do little to develop some of its basic elements in the total 

school program. The period in which we live place demands that we evaluate 

our present program and determine the extent to which we are making 

optimum use of our resources.^ 
Guidance activities with students of vocational agriculture have 

long been considered a part of the work of teachers of vocational 

agriculture in the state of Tennessee. This work in many instances has 

not been a part of a unified school program but has been a part of day 

to day activity with students enrolled in vocational agriculture. 

I. STATEMENT OF THE FROBISM 
t, 

The major purpose of this study was to reveal the situation that 

exists in the guidance work for vocational agriculture students ty 

teachers of vocational agriculture in Tennessee. 

More specifically the objectives were« 

^Tennessee State Department of Education, "Resource Material 
Pertaining to the Tennessee State Guidance Program," Quill E. Cope, 
CommissionerI Preface of publication. 
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1. To determine the type of materials available for guidance 

purposes in the schools. 

2. To determine the kinds of tests being administered to students 

and the use that is being made of the test results. 

3. To determine the guidance activities engaged in by the 

school other than tests. 

To determine the amount of teaching time devoted by the 

teacher of vocational agriculture to units on guidancej also the nature 

of the content of these units. 

5. To determine the qualifications of vocational agriculture 

teachers for guidance work. 

6. To determine the interest of vocational agriculture teachers 

with respect to their professional improvement in guidance. 

7. To determine how the teachers of vocational agriculture 

provides guidance to their students. 

8. To determine how teachers of vocational agriculture feel with 

respect to the success of current programs of guidance in their schools. 

U. IMPORTANCB OF THE STUDY 

The study provides school superintendents, principals, teachers, 

guidance counselors, supervisors, and others with information concerning 

the present role of the vocational agriculture teacher with students of 

vocational agriculture in guidance activities. This information will 

serve as a basis for making changes in the guidance activities of the 

vocational agriculture teacher. The findings should also help to unify 
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the guidance activities of the teacher of vocational agriculture with the 

guidance activities of other teachers in the school. 

This study provides information concerning the needs felt by 

teachers of vocational agriculture for further training in guidance which 

will help guidance supervisors, county superintendents and others plan 

programs to meet these needs. 

The study reveals the level of training of present teachers for 

guidance work. It gives information on the kind of instructional units 

teachers of vocational agriculture include in their courses for guidance 

purposes. It also reveals the attitude of the teachers of vocational 

agriculture toward present guidance programs in Tennessee high schools. 

III. DEFINITION OF TERMS 

The term •guidance* in this study refers to a systematic process 

of assisting pupils in making choices, plans, adjustments, undertaking 

self-direction, and solving problems. 

•Vocational agriculture teachers* refers to all white persons 

currently employed as teachers of vocational agriculture in the State of 

Tennessee during the year 1961-62. 

•Guidance counselors* refers to the person or persons employed to 

work in a school or school system to direct the guidance activities of 

the school or system. 

•Test* refers to the tests included under Title V testing program 

as is carried out by schools in Tennessee. 

•Vocational agriculture students^ refers to these high school 
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students presently enrolled in courses of vocational agriculture. 

•School plan* refers to the arrangement of classes in elementary 

and secondaiy schoolso* For example j the 8—14. plan means eight grades in 

the elen^ntary department and four grades in high school. 

•Guidance Program" refers to the total guidance activity program 

in the school or school system. 

•Career days* refers to a school planned activity in which a 

review of various careers are outlined to the students. Usually this is 

held at the local school with representatives of various professions and 

work areas explaining the opportunities in their respective fields. 

•Agricultural businesses* as used in this study means all business 

dealing directly or indirectly with agricultural products and commodities. 

•Other businesses* refers to those businesses that have no 

relation to the field of agriculture. 

•Counselling* is defined as a face to face meeting of two 

representatives from different generations for the purpose of helping 
2 

members of the younger generatiwi to help themselves. 

•In service training* refers to the time set aside by the school 

system for teachers to work together for professional improvement in 

guidance. 

"Annual conference* refers to the time scheduled by the Tennessee 

State supervisory staff of vocational agriculture once each year for all 

2nilliamson, B. G., and Hohn, M. B., Introduction to High School 
CoiinaeHnp (Nsw York, London? McGraw-Hill Book Company, Inc., 19U0) 
preface vi. 
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'tsachers of vocational agriculture in the state to meet for a period of 

four to ̂ ive days to work on problems in vocational agriculture. 

»Small group conferences" refers to meetings called by district 

supervisors of vocational agriculture for the teachers of vocational 

agriculture in a specific geographical area. These meetings are usually 

three to four hours in length. 

•Units of Teaching* refer to instructional units on guidance. 

Usually the instructional unit would deal with career information. 

17. SCOEB AND LBtlTATIGNS OF THB STUDY 

The study was to determine present situation in guidance activities 

as related to the vocational agriculture teachers in the State of Tennessee, 

The study included ninety-two departments of vocational agriculture that 

were in operation in Tennessee during the school year 1961-62. The study 

was directed toward guidance work in vocational agriculture and did not 

involve other instructional programs or services in the school. 

No effort was made in the study to recommend a definite plan of 

guidance activities for the school or for the program of vocational 

agriculture. 

V. MSTHCD OF HBSKARGH 

A review was made of selected literature devoted to the guidance 

activities of teachers of vocational agriculture in Tennessee as well as 

other states to determine what was being done in guidance with students 

of vocational agriculture. The review included determining the present 



6 

situation in local high schools as to the guidance personnel available, 

facilities for administering guidance activities, tests given to students, 

how tests results were used and the effect of the guidance program had on 

vocational agriculture. From these readings and discussions with teachers 

of vocational agriculture, teacher educators, guidance persozmel azxl 

administrators, the investigator developed a list of data to be collected 

from each individual included in the study, 

A list of teachers employed to teach vocational agriculture in 

Tennessee during the year I96I-62, their addresses, and school was obtained 

from the Agricultural Education Office at the University of Tennessee. 

From the total list every third person was selected to be included in a 

survey. This sample gave ninety-two teachers located in all three divisions 

of the State. A questionnaire on guidance activities (see Appendix) was 

sent to each of the teachers. Of the questionnaires on guidance activities 

mailed, fifty-four or 58.7per,sent were completed and returned in usable 

form. 

/ 

VI. RBVIBff OF RELATED LITERATURE 

The problems of youth have long been the concern of many agencies 

of society. The home, the school, the church, the community and society 

in general have assumed responsibility for shaping the lives of youth, 

albeit with major emphasis upon •thou shall not* and with scant attention 

to the multiplicity of needs and potentialities of boys and girls. With 

the emergence of an understanding of adolescent psychology, however, has 

corns a recognition that the goal of education is to develop the best 
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potentialities of young people. 

To develop the potentialities of each student In a given school has 

been the responsibility of all school personnel.. Recent developrasnts have 

caused all teachers to realize more fully this need and to cause them to 

seek the best methods for meeting this need. The two-main processes of 

personnel work to help seek this end are appraisal and adjustment. 

Appraisal Is the process of understanding the Individual, of ascertaining 

his potentialities, Interests and needs. Adjustment la the process of 

developing these abilities by providing conditions favorable for growth, 

giving Information necessary as a basis for making wise choices and helping 

the Individual to acquire special skills.^ The oentral task In counseling 
5 

is to establish a beneficial illation between two persons. The student 

Is benefited by learning to discover and use wisely the educational and 

vocational abilities and opportunities which he; can develop.^ The 

teacher benefits by having a greater Interest In his students as Individuals 

andby kniow;ing more aboutithsnr,.This will enable him to do a better Job 
7 

teaching.' 

0, ■W.lliamson and V, B, Hahn, Introduction to High School 
Counseling,(New Tork, London* IfoOraw Hill Book Company, Ino,| 19hO), Po 1, 

^^th Strange, Counseling Technique in College aroi Secondary Schools,
(New fork, London* Harper and Brothers I^bllshers, 1937)» p* U. 

%ld,. p, 12ii. 
^Clarence C, Ihinamoor and Leonard M, Miller, Guidance Mathods for 

Teachers a (Scranton, Pennsylvania* International Textbook Compai^, I9I4.6) 
p. 3. 

"^Ibld,, p. 357. 
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Teachers of vocational agriculture, no less than other teachers and 

perhaps more than some, are increasingly recognising their role in guidance, 
O 

and particularly in the guidance of farm youth, 

Martin^ found in 19U7 that the schools in Connecticut provided 

significant assistance to less than one-half of the students in making a 

choice of agriculture, A majority of students from fanns attending high 

school not offering agriculture had received no information about the 

course and less than10 ppr cent Tiere aware of provisions whereby they could 

get an education in agriculture in high school. During the same year Wood^° 
stated that ways of informing prospective students about vocational 

agriculture should be made more effective, •Friends,* according to Wood, 

are an important source of first-hand information. Each school should 

have a guidance program to familiarize the prospective student with 

vocational agriculture. Teachers of agriculture, administrators, and 

guidance officials should provide more improved guidance in choice of 

curriculum for pupils already enrolled in high school. 

In 1950 Campbell^^ said that the application of a workable guidance 

8Harold M, ̂ ^am. Guidance in Agricultural Education (Danville, 
Illinois« The Interstate Press, 19^), p* 3. 

9 
^Howard W. Martin, •Preenrollment Guidance for Education in 

Vocational Agricultuire,* Summaries of Studies in Agricultural Education, 
Supplement 2, 19i;8, p. 17. 

^^Glarke Brayton Wood, *1 Survey of Practices in the Selection and 
Admiasion of Prospective Pupils of Vocational Agriculture in Connecticut,* 
Summaries of Studies in Agricultural Education, Supplement 3, 1950, 

^Qrd L. Campbell, *A Program of Guidance for High School Pupils of 
Vocational Agriculture,* Summaries of Studies in Agricultural Education, 
Supplement 5*11, 1952, 
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program irduld assure the enrollment of interested, capable agricultural 

pupils, thus providing for a high level of proficiency of agricultural 

technology and skills. Be stated that the teacher of vocational agri«» v 

culture has a vital role in the program of guidance vrhich provides 

seirvices to the individual, the school as a whole and the oominunity. 

The qualifications of the teacher of vocational agriculture for 

guidance activities were pointed out by Burtner^^ in 1951 when he 

revealed that 75 per cent of the teacliors of vocational agriculture in 

Pennsylvania felt that they were adequately qualified to do counseling 

work. His study showed that his teachers did not wish to add school wide 

guidance to their teaching load. Only 30 per centof the schools In 

his study had any form of organized guidance program. 

3h 1953 Sommervllle^^ revealed that no organized guidance work was 

being done In a rather large percentage of the rural high schools of 

Virginia. He stated there was need for regularly scheduled time for 

guidance activities by teachers as well as more data on guidance in files 

and more guidance publications in the libraries. His recommendation was 

for the state administrators and teachers of vocational agriculture to 

work together In an effort to strengthen the guidance program in the rural 

high schools of the state. 

^Neal R. Burtner, "Counseling Duties of the Teacher of Agriculture," 
Summaries of Studies in Agricultural Bducation, Supplement 61IO-II, 1953. 

James Harris Sommerville, "A Survey of the Quidance Practices 
Followed by Virginia Teachers of Vocational Agriculture Summaries of 
Studies in Agricultural Education, Supplement 7*61-62, 195U. 



10 

Clancy^ found that teachers of vocational agriculture in the state 
of Wisconsin in 1955 devoted li,2 hours per week in guidance work. The nost 

serious problems brought to the teachers by his students wereg deciding 

between college and work, deciding on kind of work, and settling misunder 

standings at homSo Seventeen of the twenty teachers surveyed had no 

definite hours established for counseling high school students and eleven 

teachers had no guidance courses since graduation, 

In 1955 Mostowskil5 found that 80 per cent of the teachers 

surveyed in Pennsylvania and Maryland had guidance counselors in their 

schools® Only 50 per cent of the vocational agriculture teachers 

were satisfied with the guidance j^ogram and 25 per cent considered 

their department as dumping grounds for poor students. Prom'thls study 

he concluded that guidance counselors, principals and other teachers 

should be better informed about the aims and purposes of vocational 

agriculture, 

Lowery^^ stated that an effective program of vocational education 
must be preceded, accompanied and followed by vocational and educational 

John William Clancy, "An Sxploratory Study Determining the 
Importance and the Effectiveness of Teachers of Vocational Agriculture 
in Guidance," Summaries of Studies in Agricultural Education, Supplement 
9«12-18, 1956, 

15'^John J, Moskowski, "The Guidance of Students in High School 
with Emphasis on Vocational Agriculture," Summaries of Studies in Agri 
cultural Education, Supplement 10»63, 1957. 

^^obert Eugene Lowery,"The Quidanoe Bole of Vocational Agri 
culture Teachers," Sumnaries of Studies in Agricultural Education, 
Supplement lliUS, 1958. 
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gttld&nce and that the teacher of vocational agriculture is in a particularl7 

strategic position to counsel farm youth since he is employed the year 

around and works both in the classroom and on the farm of his students. 

Bluemake^'^ found that about hO per cent cof the teachers in Wisconsin 
felt that the guidance counselors were doing a good Job in helping farm 

boys. Another 1^.0'per-bentfelt that their departments were •dumping 

grounds"for low ability students. The average teacher spent i;-l/2-7[reGks 

on freshman orientation program. About six weeks were spent on agri 

cultural occupations during the four year period. 

Cantrell1 ft stated that insufficient guidance was being provided 

in the areas of choosing an occupation, orienting transfer students, pre-

orientation of beginning vocational agriculture students, followup of 

graduates, counseling those leaving school before graduation, and helping 

students find ways of meeting financial needs in farming. Only ];2 

par cent of the teachers had texts or references on guidance in libraries. 

The teachers indicated a desire to have courses in guidance on the under 

graduate level. They also wanted individual instruction from teacher 

educators and supervisors on guidance techniques, 

Gilbert19 found in his study using the Mooney Problem Cheek List 

^^Amold A. Bluemake, "A Study of High School Guidance Activities 
Influencing Vocational Agriculture Students,* Summaries of Studies in 
Agricultural Education. Supplemsnt iJkiS-S, 1961, 

^®Ronald B. Cantrell, "A Survey of the Guidance Practices of 
Vocational Agriculture Teachers in Alabama,•, Summary of Studies in 
Agricultural Education, Supplement 13«31, 19$9. 

^^George B. Gilbert, *K Study of Personal and Psychological Problems 
of Fifty Students Enrolled in Vocational Agriculture in Stephenville High 
School," Summaries of Studies in Agricultural Education. Supplement 13»iil, 
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that students had most problems in Adjustment to School Work, The Future, 

Vocational and Bducational and Cuiriculum and Teaching Procedure. Town 

students expressed more problems in every area except social and recreational 

activities than did rural students. 

Woodin20"found in his study that over 95 per cent of the 

teachers of vocational agriculture not only taught agricultural college 

opportunities to their classes, but also consoled with individual students, 

Butler21 found that 73.3 per cent of the graduates from high school 

not engaged in farming needed agricultural training for their present Jobs. 

In 1959 Krebs22 found that liU.liper cent of the graduates of 

vocational agriculture planned to farm, 32.2 per cent planned to further 

their education, iS.iiper cent planned to enter nonagricultural occupations 

and 1,1;per cent planned to eater agricultural occupations other than 

farming. 

Fisher^^ stated; 

Since the advent of expanded guidance seirvices in the secondary 
educational level, the position of vocational agriculture may be in 
peril. This is due to the fact that guidance people, in many cases, 
are counseling young people into the academic fields for college 
preparation. 

20Ralph J. Woodin, "Helping Vo-Ag Students Decide Upon College 
Entrance.* Summary of Studies in Agricultural Education, Supplement 13|86, 

21 
Jimny Joe Butler, "Some Quidance Concerns in Vocational Agri 

culture," Summa-ry of Studies in Agricultural Education, Supplement 13«29-
30, 1959. 

Alfred H, Erebs, "Future Plans of Vocational Agricultxire Seniors 
in Illinois High Schools," Summary of Studies in Agricultural Education, 
Supplement lii| 30, 1959. 

^^Clifford C, Fisher, "Quidance—It is Our Work," The Agricultural 
Education Magazine, 3h (June 1962) 285. 



13 

The vocational agriculture teacher has an opportunity to contribute to the 

student in subject matter content and guidance. The attitudes, skills, 

and interests developed in vocational agriculture classes can be definite 

assets to the young man planning to enter college as ifBll as those 

individuals who are planning to enter the field of labor. Occasions for 

counseling come often as the teacher works with the student in the class 

room, on the farm and in P. F. A. 

Richardson^^ informed the teachers of vocational agriculture that 
guidance counselors remind them that guidance worthy of the name must be 

more than a •shot in the arm* or •hip, hip, hooray* type of program. 

Vocational guidance mast be a part of and not an added appendage of 

the total guidance program of the school. It is a continuing process and 

not somsthing that can be turned off and on every thirty minutes or so each 

day. The teacher of vocational agriculture, by working with the guidance 

counselor, will find many new opportunities unfold if the guidance programs 

are carefully planned. 

The five following phases are now being considered by leaders in 

the field of guidance as the framework for the total program of guidance 

in a school. 

1. Individual inventory 

2. Occupational and educational information 

3. Individual counseling 

li. Placement service 

2k^Stanley C. Richardson, "Cast Down Tour Buckets Where They Are,* 
The Agricultural Education Magazine, 32 (April I960), 119-120. 
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5. Follofw up 

In terms of college completion it can be said that including 

vocational agriculture in the high school curriculum as preparation for 

college is equal to and in most cases better than no vocational training. 

Proper vocational guidance is a very important aspect in the completion 

of college work. 

The vocational agriculture instiructor who is generally more closely 

associated with the family seems to be the logical one to carry out 

guidance activities with the student, 

2^^♦♦Guidance Through the Vo-Ag. Teacher,* (The Agricultural
Education Department, Montana State College, Bozeman, Montana, 1961), 
83 pp. (Mimeographed) pp. 2-3. 



CHAPTER II 

QENERAL SCHOOL SITUATION AND GUIDANCE ACTIVITIES 

I. PRESENTATION OF FINDINGS 

The purpose of this chapter is to present the data on the school 

plans, size of schools, personnel in guidance work, tests given and use 

made of test results and other guidance activities conducted by schools 

in Tennessee. 

II. GENERAL SCHOOL PLAN 

The school plan followed by schools in Tennessee, as shown in 

Table I include the 6-3-3 plan, the 9-3, 8-U, 6-6 and 1 through 12 

plan. The largest number of schools in any one plan was 35 schools or 

61;,8 per cent who had the 8-1; plan with eight grades in elementary and 

four grades in high school. The next largest number was 15 schools or 

27.7 per cent on the 6-6 plan. There were two schools or 3«7 per cent 

operating under the 9-3 plan and one school or 1.9 per cent of the schools 

with the 6-3-3 and 1-12 plan respectively. 

An analysis of the enrollment as shown in Table I reveals that 21 

schools or 39*6 per cent had enrollment from 100 to 300 students in grades 

9 through 12. There were 15 schools or 28,3 per cent with an enrollnent 

of over 500 students. The next largest number of schools, ll; or 26.1; 

par cent had enrollment of from 301 to 500 with only three schools or 5*7 

per cent with enrollment of less than 100 students in grades 9 through 12, 

15 
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TABLE I 

GENERAL SCHOOL SITUATION RELATIVE TO SCHOOL 
PUN 

Situation 

School Plan 

8-U 

6-6 

9-3 

6-3-3 

1-12 

B, Enrollment 

Under 100 

100-300 

301-500 

Over 500 

AND ENROLLMENT FOUND IN 
TENNESSEE SCHOOLS 

Number Schools 

35 

15 

2 

1 

1 

3 

21 

Hi 

15 

Per Cent 

6U.8 

27.7 

3.7 

1.9 

1.9 

5.7 

39.6 

26.U 

28,3 
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III. OUIDANCB I5RS0NNEL FOUND IN THE HIGH SGHOOIS 

Table II summarizes the guidance personnel found in the schools 

from which a return was received. The teachers of vocational agriculture 

were asked to check the type guidance program presently in operation in 

his respective school. The results revealed that the highest number of 

schools operated with a part time guidance counselor who taught other 

classes. This plan of operation was found in 30 schools or per cent 

of the total responding. There were 10 schools or 18.5 per cent who had 

full tljDB guidance counselors. In 10 schools or 18.5 per cent the 

vocational agriculture teacher served as a msmber of the school guidance 

committee and in three schools or 5o6 per cent he served as the gpiidance 

committee chaiz*man. Four schools or T.U per cent reported the school 

operated with a part time guidance counselor who was shared with other 

schools. Table II also reveals that eleven of the schools or 20.U per 

cent provided clerical help for guidance activities. 

IV. raSTS AND FACILITIES FOR QUIDANGS 

The tests given to students, facilities used in testing as well as 

the use of the test results are shown in Table HI. Thirty of the schools 

or 55o6 per cent provided a separate room for guidance activities. Fifty 

schools or 92.6 per cent of the schools had a testing program in'operation. 

In thirty-one or 57.ii per cent of the schools the vocational agriculture 

teachers knew the names of the tests given to the students. Table HI 

shows that all high school classes as well as pre-high school classes 

were tested. The greatest number of schools, 1;C or 7U.1 per cent gave 
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TABLB II 

GUIDANCB PERSONNEL FOUND IN HIGH 
SCHOOLS IN TENNESSEE 

Personnel Nunber Schools Per Cent 

School had part time guidance 
counselor-teacher classes 30 55.6 

School had full time guidance coimselor 10 18.5 

School had guidance committee 

(a) Vocational Agriculture teacher 
was Chairman 

8 

3 

lii.7 

5.6 

(b) Vocational Agriculture teacher 
was member 10 18,5 

School had other counselors 8 lli.7 

School had part time guidance counselor-
shared with other schools h 7.1i 

School provided clerical help for 
guidance 11 20.U 
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TABLE III 

TESTS AND FACILITIES USED IN HIGH SCHOOL 
GUIDANCB FROGRAIE IN TENNESSEE 

Teats and Facilities 

A, Facilities 

School pirovided separate room 
for guidance 

B. Tests 

1* School had testing program 
in operation 

2, Vocational Agriculture teacher knew 
names of tests given 

3. Tests were given to 

Seniors 

Juniors 

Sophomores 

Freshman 

U. Tests were given by-

Guidance Counselor 

Classroom teacher 

Home Room teacher 

Assistant Principal 

County Supervisor 

Guidance Committee Chairman 

Principal 

Number Schools 

30 

50 

31 

29 

19 

25 

kO 

27 

19 

9 

5 

$ 

1; 

Per Cent 

55.6 

92.6 

57.U 

53.7 

35.2 

U6.3 

7ii.l 

50.0 

35.2 

16.6 

9.3 

9.3 

7.U 

7.U 
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TABLS III (continued) 

Tests and Facilities Number Schools 

All teachers 1 

Others 2 

Tests results were 

filed for teachers use 26 

filed without being given to teachers 16 

made available to all teachers in 

written report 11 

made available to home room teacher 

made available to Guidance Committee 2 

unknown 1 

Tests given to students included 

Large-Thorndike Intelligence Test 28 

Stanford Achievement 20 

Occupational Interest lii 

Ifetropolitan Achievement 12 

Kuder Preference Record 8 

National Merit Test 5 

Diagnostic Heading Test U 

Differential Test 2 

Development Tost 2 

A. C. T. 2 

Per Cent 

1.9 

3.7 

I48.I 

29.6 

20.ii 

7.1; 

3.7 

1.9 

51.9 

37.0 

26.0 

22.2 

lU.7 

9.3 

7.U 

3.7 

3.7 

3.7 
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TABLE III (continued) 

Tests and Facilities Number Schools Per Cent 

Mooney Problem Check Test 1 1.9 

E. H. S. C. B. Achievement 1 1.9 

Others 2 3.7 

7. Test results were used 

Much h 7.1i 

Some 29 53.7 

Little 13 2U.1 

None 1 1.9 

Unknown 7 13.0 
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tests to freshman. The next largest number of schools reported 25 

or li6.3 per cent gave tests to sophomores, Seniors were tested in 

29 or 53.7 per cent of the schools. Juniors were tested iri I9 or 35,2 

per cent of the schools and 12 schools or 22.2 per cent repprted.the 

giving of tests to pre-high school students. 

Under the area of adminersting tests, it is revealed in Table III 

that 27 or 50.0 per cent of the schools used the guidance counselor to 

give the tests. Class room teachers were used to give the tests In 19 

or 35*2 per cent of the schools. Nine or 16,6 per cent,of the schools 

used home room teachers to give the tests. Assistant principals and 

county supervisors were used in 5 schools each. The foregoing represents 

9o3 per cent. The next most used was the guidance committee and the 

principal,each being used in U or 7«li per cent of the schools while only 

one school or 1.9 per cent used all teachers to give tests. Two or 3.7 

per cent listed "others* as having been responsible for giving the tests. 

Under the area test results, 26 or U8.1 per cent of the teachers 

reported the test results were filed for all teachers to use. Sixteen 

or 29.6 per cent of the teachers said the test results were filed without 

being given to the teachers. In 11 or 20.1; per cent of the situations the 

test results were given to all teachers in a written report. Four or 7.U 

per cent of the teachers reported that test results were made available 

to home room teachers and 2 or 3.7 per cent of the teachers said the 

results of tests were given to the guidance committee. Only one teacher 

or 1,9 per cent reported that the results of the tests were unknown. 

Under the area dealing with the names of tests given to students. 



23 

Table III shows that the highest nuniber of schools, 28 or 5l»9 per cent 

had given the Large-Thorndike Intelligence Test. The Stanford Achievement 

Test was used in the next highest nuniier of schools—20 or 37.0 per cent. 

Occupational Interest Test was used in lU or 26.0 per cent of the schools. 

Metropolitan Achievement Test was used in 12 or 22.2 per cent of the 

schools. Bight schools or lli.7 per cent used the Kuder Preference Record, 

The National Merit Test was used in 5 or 9.3 per cent of the schools and 

The Diagnostic Reading Test was used in U or 7.U per cent of the schools. 

The A* C, T,, Differental Test and Development Test each were reported in 

2 or 3.7 per cent of the schools. There was onily one or 1,9 per cent 

of the schools reporting the use of Uooney Problem Check List and B, K, S. 

G, B, Achievement Test each, Tso or 3,7 per cent of the schools reported 

*other* tests as being given but did not give the namss of the tests 

given. 

Table IH shows a wide variation in use made of the test results, 

Twenty-nine or 53#7 per cent of the teachers stated that the test results 

were used •'some,* Thirteen or 2U,1 per cent of the teachers said that 

"little* use was made of test results in their schools while U or 7.U 

per cent of the teachers said that "much* use was made of test results 

in their schools. Only one or 1,9 per cent said that no use was made of 

the test results. There were 6 or 1,30 per cent who did not know how 

much use was made of test results in their irespective schools. 

V. ACTIVITIES OTHER THAN TESTS 

Table IV presents a summary of the guidance activities engaged in 
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TABLE IV 

GUIDANCB ACTIVITIES OTHER THAN TBSTS USED IN THB 
HIGH SCHOOL GUIDANCE PROGRAMS IN TENNESSEE 

Activities engaged in 
by the school Number of Schools Par Cent 

College visitation itl 75.9 

Varsity Visit a 75.9 

Career Days 26 1*8.1 

Other k 7.1* 

Visits to agricultural businesses 38 70.1* 

Movies shown to students on guidance 35 61*.8 

Visits to businesses other than Agriculture 29 53.7 

Career days at school 22 1*0.8 

Film strips shown to students on guidance 16 29.6 

Panel discussions on guidance 11* 26.0 

Individual planning with students 1 1.9 
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other than tests in the 5U high schcols participating in the survey. College 

visitation and Varsity Visit were reported most often. Bach was checked as 

an activity in Ul or 75«9 per cent of the schools. Visits to agricultural 

businesses were reported by 38 or 70»li per cent of the schools. Thirty-

five or 6ii.8 per cent of the schools had shown movies on guidance to 

students. Twenty-nine or 53.7 per cent of the students visited non 

agricultural businesses. Twenty-six or U8.1 per cent of the schools took 

part in college career days at different colleges while 22 or UO.8 per 

cent of the schools had their own career days at school. Film strips on 

guidance were shown to students at 16 or 29.6 per cent of the schools. 

Fourteen or 26.0 per cent of the schools had panel discussions on guidance, 

"Other* type college visitation and one or 1.9 per cent of the schools 

provided individual planning as a guidance activity with students. 

VI. MATERIALS AVAILABLE TO STDDBNTS 

Table V presents the materials on guidance available to students 

as well as the location of the material in the school. 

Under the area *form of material,* it is shown that scholarships 

available to students was provided in Ii9 or 90.7 per cent of the schools. 

College catalogues were available in L6 or 85.2 per cent of the schools. 

Fcn-ty-three or 79.6 per cent of the schools provided phamplets on 

occupations and 39 or 72.2 per,cent of the schools had brochures on 

occupations. Lists of titles and sources of information on occupations 

were provided in 28 or 5l.9 per cent of the schools. Exactly one—half 

of the schools, 27, provided exploratory reading on occupations for the 
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TABLE V 

MATERIALS ON GUIDANCB AVAILABLE FOR STUDENT 
USB IN HIGH SCHOOLS IN TENNESSEE 

Material Available 

A. Form 

Scholarships available 

College catalogues 

Phamplets on occupations 

Brochures on occupations 

Lists of titles and sources of 
occupational information 

Exploratory reading in occupations 

Chronical career kit 

B. Location of Materials 

Library 

Guidance Room 

Principals Office 

Class room 

Home room 

Vocational Agriculture class room 

Bulletin boai^i 

Other 

Unknown 

Number Schools 

U9 

U6 

U3 

39 

28 

27 

1 

38 

27 

20 

13 

11 

5 

2 

1 

1 

Per Cent 

90.7 

85.2 

79.6 

72.2 

51.9 

50.0 

1.9 

70.U 

5o.o 

37.0 

2l|.l 

20.U 

9.3 

3.7 

1.9 

1.9 
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students. One school or 1.9 per cent provided a chronical career kit for 

the students. 

Under the area "location of materials" 38 or 70.U per cent of the 

schools reported the guidance materials for students were located in the 

library. Fifty per cent of the schools, 27, kept the guidance material 

in the guidance room. Twenty or 37.0 per cent of the schools listed the 

principals office as the location of guidance material. Thirteen or 2U.1 

per cent of the schools stated that guidance materials were kept in the 

classroom while 11 or 20.U of the schools kept the guidance materials in 

the horns room. The vocational agriculture classroom was listed by 5 or 

9.3 per cent of the teachers as the location of guidance materials. Two 

or 3.7 per cent of the schools used the bulletin board for the location 

of guidance materials. One or 1.9 per cent of the teachers listed "other" 

and "unknown" respectively as the location of guidance material in their 

school. 
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THB ROLE OF THB VOCATIONAL AGRICULTURE 

TEACHER IN THB GUIDANCS PROGRAM 

The purpose of this chapter is to present the training of the 

vocational agriculture teacher for guidance activities, how that training 

was obtained, needs felt by the teacher for further training in guidance, 

how he would like to acquire that training, the guidance program presently 

carried out with the students of vocational agricultujTC and the effect of 

the school guidance program on the vocational agriculture program. 

I. METHOD OF OBTAINING TRAINING 

An analysis of Table VI shows different method of obtaining guidance 

work training by vocational agriculture teachers# The largest number, 37 

or 68.5 per cent of the teachers jreceived training in faculty meetings. 

The next largest number, 33 or 61.1 per cent of the teachers received 

training in county or school system in-service training. Thirteen or 

2I4.I per cent of the teachers received training in county or school system 

workshops. There were 10 or 18.5 per cent of the teachers who had been 

enrolled in college guidance courses and 8 or lii.7 per cent who had 

attended college workshops on guidance. One teacher or 1.9 per cent 

reported as having obtained training by personal reading and talking with 

guidance personnel respectively. 

Under the area of needs. Table VI shows that 37 teachers or 68.5 

28 
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TABLE VI 

imAININQ OF VOCATIONAL AGRICULTDRS TEACHERS FOR GUIDANCB 
WORK OTHER THAN THAT PROVIDSD FOR 

AGRICULTURE EDUCATION MAJORS 

Training 

A. Hcny Obtained 

Faculty meetings 

In-service training county or 
school system 

Coxmty or school system workshops 

Regular enrollment in college 
guidance courses 

College workshops in guidance 

Talking with guidance personnel 

Personal reading 

B. Needs 

Number Teachers Par Cent 

37 68.5 

33 61.1 

13 2U.1 

10 18.5 

8 lU.7 

1 1.9 

1 1.9 

More information on counselling techniques 37 68.5 

More information concerning occupations 36 66.6 

More information on using test results 32 59.2 

More unity in total school guidance program 32 59.2 

More time in daily schedule for guidance 29 53.7 

More information on tests to be given 23 U2.6 

Information on scoring test l8 33.3 

Assistance in testing 9 16.6 

Pay for guidance work 1 1.9 
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per cent felt a need for more information on counselling techniques. 

Thirty-six or 66.6 per cent felt a need for more information on occupations. 

More information on using test results was listed by 32 or $9*2 per cent 

of the teachers. Thirty-two or 59»2 per cent of the teachers felt a need 

for more unity in the total school guidance program. Twenty-nine, 53.7 

per cent of the teachers said they needed more time in the daily schedule 

for guidance activities. There were 23 or U2,6 per cent who said more 

information on tests to be given was needed and 18 or 33*3 listed a need 

for information on scoring tests. Nine or 16.6 per cent of the teachers 

said they needed assistance in testing. One or 1.9 per cent listed pay 

for guidance work as a need. 

II. ATTITUDES OF VOCATIONAL AGRICULTURE TEACHERS 

Table VII summarizes the attitude of vocational agriculture 

teachers toward additional training in guidance work. Under the area of 

additional training it is shown that US or 88.8 per cent of the teachers 

of vocational agriculture would like additional work in guidance. Only 

U or 7.U per cent did not desire additional training. Two teachers or 

3.7 per cent did not indicate a preference, 

III, ADDITIONAL TRAINIMQ 

Under the area of obtaining additional training, Table VII shows 

that the greatest number of teachers, 33 or 61.1 per cent preferred 

training in guidance work in small group conferences for vocational 

agriculture teachers. Thirty-one or 57#5 per cent listed guidance work 



31 

TABLB VII 

VOCATIONAL AGRICULTURE TEACHERS INTEREST IN ACQUIRING 
ADDITIONAL TRAINING FOR GUHUNCB WORK 

Interest Number Per Cent 

A. Additional Training 

Would like to acquire more help 
in guidance I48 88.8 

Would not like to acquire more help 
in guidance h 7.U 

B. Method of Obtaining Additional Training 

Guidance work in small group conferences 
for agriculture 33 61.1 

Guidance work in annual conference 

for agriculture 31 57.il 

In-service training in county or 
local school system 21 38.8 

College workshops for credit 1$ 27.7 

Ih-seirvice training in local school 12 22.2 

Regular enrollment in guidance for 
college credit 11 21.1 

College workshops without credit 3 5.6 



32 

in the annual conference for vocational agriculture teachers as their 

choice for obtaining additional trainingo Ti(irenty--one or 38.8 per cent 

indicated in-service training in county or school system. There were 15 

or 27.7 per cent of the teachers who desired college workshops on guidance 

for college credit. In-service training in local schools was indicated 

as the preference of 12 or 22.2 per cent of the teachers. There were 11 

or 21.1 per cent of the teachers who indicated a preference for regular 

enrollment in guidance for college credit. The least number of teachers, 

3 or 5*6 per cent, indicated a preference for college workshops without 

credit as a means of obtaining additional training in guidance work. 

IV. GUIDANCB ACTIVITIES 

Table VIII summarizes the guidance activities of the teachers of 

vocational agriculture. Bach teacher was asked to check the area that 

most nearly fitted his guidance activities with vocational agriculture 

students. Table VIII shows that U7 or 87 per cent of the teachers 

carried out guidance activities as a part oftheirdaily help on problems 

in agriculture. Forty-three or 79*6 per cent of the teachers checked the 

area of farm visitation and supervision of farming programs as the method 

of carrying out guidance activities. Thirteen or 2U.1 per cent of the 

teachers had regularly scheduled periods for conferences on agriculture. 

Nine teachers or 6.6 per cent included units of teaching on guidance and 

6 or 11.1 per cent of the teachers had regularly scheduled periods for 

guidance with students of vocational agriculture. 
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TABLE VIII 

PEIESBNT PROGRAM IN GTJIDANCS WORK WITH STUDBNTS OF VOCATIONAL 

AGRIOULTURE BY TEACHERS OF VOCATIONAL AGRICULTURE 
IN TENNESSEE HIGH SCHOOLS 

Ifethod Number Schools Per Cent 

A part of daily help on problems 
in agriculture i+7 87.0 

A part of farm visitation and 
supervision of S. F. P« h3 79.6 

Regularly scheduled periods for 
conferences on agriculture 13 2U.1 

Units of teaching on guidance 9 16.6 

Regularly scheduled periods on 
guidance 11.1 
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V. CLASS PERIODS DEVOTED TO GUHJANCB 

Table IX shows that the class periods devoted to guidance varied 

from none to more than tan. The number of periods *1 to 3" were used most 

often. This range was checked 69 times in all four classes of vocational 

agriculture. Three to five class periods were checked 33 times. Five to 

ten class periods were used 17 times and only 3 checked more than ten 

class periods. There were 15 instances where "none* was checked as the 

number of class periods devoted to guidance in all four classes of 

vocational agriculture. The classes in which one or more periods was 

used for guidance gave little difference. Agriculture TV was checked 

32 times. Agriculture III was checked 31 times, Agriculture I was checked 

30 times and Agriculture II was checked 29 times. 

VI. CONTENT OF COURSES IN GUIDANCB 

Table X shows that hi teachers or 8? per cent included occupations 

in agriculture as a part of the content of their units of teaching in 

guidance. The next most reported content was occupations related to 

agriculture reported by h7 or 79,6 per cent of the teachers. Thirty-seven 

or 68,5 per cent of the teachers included college requirements as a 

part of the content of units taught in guidance. Fifteen or 27.7 per cent 

of the teachers used non-agricultural occupations as a part of the course 

content on guidance. 

VII. KNOmrLEDGE OF XCUPATIONAL PLANS OF SENIOR STUDENTS 

Table XI shows that 25 or U6,3 per cent of the teachers knew the 
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TABLE IX 

ASS FERICDS DEVOTED TO TEACHING 
•JDANCB IN TENNESSEE VOCATIONAL 
GRICULTURE DEPARTMENTS 

Number of departments by periods 

Class periods devoted 
1-3 3-5 5-10 10 f 

—o ^ 
J 

19 

22 

9 

6 

2 

1 

-

-

Ag. Ill h 17 11 3 -

Ag. IV 3 11 7 11 3 
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TABLS X 

CONTENT OF COURSES IN GUIDANCB TAUGHT IN DEPARTMENTS 
OF VOCATIONAL AGRICULTURE IN TENNESSEE 

Content Number Departments Per Cent 

Occupations in agriculture il7 87«0 

Occupations related to agriculture 14.3 79*6 

College requirements 37 68.5 

Nonagricultural occupations l5 27.7 



37 

TABLB XI 

TEACHERS KNOWLEDGE OF OCCUPATIONAL PLANS OF SENIORS 
IN VOCATIONAL AGRICULTURE IN TENNESSEE HIGH SCHOOLS 

Knowledge of 
occupational plans 

% of students Number of Teachers Per Cent 

100 6 11.1 

75-99 25 U6.3 

50-7ii 15 27.7 

25-U9 3 5.6 

less than 25 3 5.6 
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occupational plans of from 75 to 99 per cent of their senior students In 

vocational agriculture. Fifteen teachers or 27«7 per cent knew the 

occupational plans of from 50-7U per cent of their students. Six or 11,1 

per cent of the teachers knew the occupational plans of all senior 

students in vocational agriculture. There were 3 or 5.6 per cent of the 

teachers reporting a knowledge of from 25 to k9 per cent and less than 25 

per cent respectively of the occupational plans of their senior students 

in vocational agriculture. 

VIII. OCCUPATIONAL PUNS OF SENIORS STUDYING VOCATIONAL AGRICULTURE 

Table XII summarizes the plans of 1^81 seniors included in the 

departments of agriculture responding to the survey. One-hundred-fifty 

or 31»2 per cent of the students planned to enter farming. There were 77 

or 16,0 per cent who planned to enter occupations in other areas of agri 

culture. Seventy-seven or 16 per cent planned to enter college. Seventy or 

l]ii,6 per cent planned to enter non-agricultural occupations. Sixty-two 

or 12,9 per cent planned to enter related agricultural occupations. There 

were 36 or 7.5 per cent who planned to enter military service and 9 or 

1,6 per cent listed "other* forms of occupations as their plans. 

IX. OPINIONS TOWARD PRESENT GUIDANCE PROGRAMS 

In Table XIIIthe opinions of the teachers of vocational 

agriculture toward the guidance program as it existed in their respective 

high schools is summarized. Twenty-five or U6.3 per cent of the teachers 

thought it was primarily for the selection of occupations. There were 23 
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TABLE XII 

OCCUPATIONAL PLANS OF U8l SENIORS STUDYINO 
VOCATIONAL AGRICULTURE IN TENNESSEE 

Occupation Number of Students Per Cent 

Farming i5o 31.2 

Other agricultural occupations 77 16.0 

College 77 16.0 

Non agricultural occupations 70 li;.6 

Related agricultural occupations 62 12.9 

Military 36 7.5 

Other 9 1.8 
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TABLB XIII 

OPINIONS OF TEACHERS OF VOCATIONAL AGRICULTURE TOWARD 
PRESENT GUmANCB PROGRAMS IN OPERATION IN 

TENNESSEE HIGH SCHOOLS 

Situation Number of Teachers Per Cent 

For selection of occupations 25 U6.3 

Determining aptitudes and abilities 23 h2,6 

For college preparation 21 38.8 

For placement in classes 17 31.5 

For curriculum development in 
high school l5 27.7 

For the benefit of the gifted 
student 11 20.li 

Serving the needs of the 
student effectively 9 16.6 

For social adjustment 9 16.6 

For benefit of slow learner U 7.1i 

Unknown 8 lli.7 
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or U2,6 per cent who said it was for determining aptitudes and abilities. 

Twenty-one or 38.8 per cent checked the area of college preparation as the 

use of the guidance program. Seventeen or 31.$ checked placement in 

classes and 1$ or 27.7 felt it was for curriculum development in the high 

schools. Eleven teachers or 20.14 per cent felt the program was for the 

benefit of the gifted student. Nine of the teachers or 16.6 per cent 

felt that the present guidance program in their school was meeting the 

needs of the student effectively. Nine others or 16.6 per cent felt it 

was for social adjustment. Four teachers or 7.9 per cent checked that 

it was for the benefit of the slow learner. Sight or 17,7 per cent of 

the teachers did not know what the purpose of the guidance program was in 

their school. 

X. EFFECT OF GUIMNCB PROGRAMS ON PROGRAMS 

OF VOCATIONAL AGRICULTURE 

In Table XIV one finds that 21 or 38.8 per cent of the teachers of 

vocational agriculture felt that the present guidance program in their 

school had no effect on the vocational agriculture program. A similar 

number, 20 or 37.0 per cent, felt the guidance program in their school was 

helpful to the vocational agriculture program. Nine teachers or 16.6 per 

cent felt the guidance program made a '♦dumping ground for slow learners" 

of the vocational agriculture program. The same number, 9 or 16.6 per 

cent, felt that the guidance program directed good students to areas other 

than vocational agriculture. Only U or 7.ii per cent checked "unknown" as 

the effect of the guidance program on their programs of vocational agriculture, 



ii2 

TABIB XIV 

OPINIONS OF TEACHERS OF VOCATIONAL AGRICULTURE 

AS TO THE EFFECT OF THE PRESENT GUIDANCE 
PROGRAMS ON VOCATIONAL AGRICULTURE 

Effect Number Tbachers 

No effect on vocational 

agriculture program 21 

Helpful to the vocational 
agriculture program 20 

Dumping ground for slow learners 9 

Directs good students to 
other areas 9 

Unknown h 

Per Gent 

38.8 

37.0 

16.6 

16.6 

7.U 



CHAPTER IV 

SUMMARY AND IMPLICATIONS 

I- SUMMARY OF RELATED LITERATURE 

The writer found in the review of related literature that teachers 

of vocational agriculture in other states were engaged in guidance 

activities with their students of vocational agriculture. These activities 

included helping students make choices in agriculture, deciding on 

occupations and helping with personal problems. These activities were 

carried out both in the classroom and in connection with on the farm 

supervision. 

It was further found in the review of related literature that a 

wide variation in the number of hours spent in guidance activities occurred. 

There was also a difference in opinion as to the benefits received from 

guidance programs as they were carried out in the different states. 

Teachers of vocational agriculture felt a need for more unity in 

the guidance programs in the high schools. Many teachers felt that the 

departments of vocational agriculture were being used as a dumping 

ground for students of limited abilities while better students were 

being directed to other areas, 

II. SUMMARY OF THE STUDY 

The purposes of this study were (1) to reveal the situation that 

existed in the guidance work for vocational agriculture students by 

U3 
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teachers of vocational agriculture in Tennessee, (2) to determine the type 

of materials available for guidance purposes in the schools, (3) to 

determine the kinds of tests being administered to students and the use 

made of test results, (U) to determine the guidance activities engaged in 

by the schools other than tests, ($) to determine the amount of time 

devoted to teaching units on guidance by teachers of vocational agriculture 

and to determine the content of these units, (6) to determine the training 

of vocational agriculture teachers for guidance work and determine their 

interest in further training and (7) to determine how teachers of 

vocational agriculture feel with respect to the success of curjrent 

programs of guidance in their schools. 

The data for this study were collected through information blanks, 

review of related literature and other references on high school guidance 

activities. The blanks were completed by 5U of the 92 teachers included 

in the survey list. 

The study showed that $5«6 per cent of the schools had part time 

guidance counselors who taught classes. Fifty or 92.6 per cent of the 

schools had testing programs in operation. Thirty of the schools or 

^^.6 per cent had separate guidance rooms. 

It was found that one-half of the schools used the guidance 

counselor to administer tests to students and that tests were given to 

all four high school classes as well as to pre-high school students. 

The test results were filed for all teachers use in 26 or li8.1 per cent 

of the schools. The only test reported as having been used by more than 

one-half of the schools was the Large-Thorndike Intelligence Test. Others 
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used in more than 25 per cent of the schools were Stanford Achievement 

Test and Occupational Interest Test. Test results were reported as used 

"some" by 53.7 per cent of the schools, •little"by 2ii.l per cent of the 

schools, "much" by 7.U per cent of the schools and "none" by 1.9 per cent 

of the schools. 

It was found that activities other than tests were used often. 

Activities reported by more than 50 per cent of the teachers were college 

visitation. Varsity Visit, visits to agricultural businesses, and movies 

and film strips on guidance shown to students. 

The study showed that most of the teachers of vocational agriculture, 

37 or 68,5 per cent, had received training in guidance activities in 

faculty meetings. Ten teachers or l8,5 per cent had been enrolled in 

college guidance courses. Five areas were indicated by more than 50 per 

cent of the teachers as needs for more effective guidance work. They 

were (1) more information on counselling techniques, (2) more information 

concerning occupations, (3) more information on using test results, 

(k) more unity in the total school guidance program and (5) more time in 

daily schedule for guidance. 

It was found that 88,8 per cent of the teachers of vocational 

agriculture would like to acquire more help in guidance. Thirty-three 

teachers or 6l.l per cent requested guidance work in small group conferences 

for teachers of vocational agriculture and 31 or S7»h per cent of the 

teachers requested guidance work in the annual conference for teachers of 

vocational agriculture. 

The study revealed that li.7 or 87 per cent of the teachers did 
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guidance work as a part of the daily help on problems in agriculture. 

Nine or 16.6 per cent of the teachers had teaching units on guidance for 

their students and 6 or 11.1 per cent of the teachers had regularly 

scheduled periods on guidance. 

Another finding of the study was that 31.2 per cent of the senior 

students of vocational agriculture planned to enter farming with another 

16.0 per cent planning to enter other agricultural occupations. There 

was 16.0 per cent who planned to continue their education. 

The study showed a wide variation of thinking as to what the 

guidance program was for in the different schools. Purposes of the program 

mentioned most often were (1) for the selection of occupations, 

(2) determining aptitudes and abilities, (3) for college preparation, 

(li) for placement in classes and (5) for curriculum development in high 

schools. 

It was found that teachers of vocational agriculture viewed the 

guidance programs in operation in high schools in Tennessee from two 

extremes. Twenty of the teachers or 37.0 per cent felt the guidance 

program was a help to programs of vocational agriculture while 9 or l6.6 

per cent felt the guidance program made a dumping ground for slow 

learners of the vocational agriculture department. 

III. IMPLICATIONS 

Some implications of the study are as follows 

(1) There should be more unity in the total program of guidance 

in Tennessee high schools. 
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(2) Teachers of vocational agriculture in Tennessee desire help 

in guidance activities, 

(3) There is need for information on guidance from teacher 

trainers, supervisors, school administrators and guidance personnel. 

(h) Teachers of vocational agriculture in Tennessee desire 

guidance activity information in group conferences and annual conferences 

for teachers of vocational agriculture. 

(5) A lack of understanding and cooperation among school 

administrators, guidance personnel and teachers of vocational agriculture 

has caused the guidance program in Tennessee high schools to fail to do 

the type of service needed by high school students in some schools. 

(6) Teachers of vocational agriculture should prepare themselves, 

through training in guidance activities, to work more effectively with 

students of vocational agriculture because they are the only persons 

trained in agricultural science and technology. 
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THS UNIVERSITY OF TENNESSEE 
KNOXVILLE 

College of Education 

Department 
Agricultural Education 

Date« July 7, 1961 

To8 Selected Teachers of Vocational Agricxilture in Tennessee 

FPom? R. W, Beamer 

Enclosed is a questionnaire on Guidance in Agricultural 
Education prepared by William H. Coley, teacher of vocational 
agriculture fpom Mt, Juliet, Tennessee, Mr, Coley has prepared 
this questionnaire as a means for collecting data needed in the 
development of his M. s. degree thesis, 

I am sure that all of us in agricultural education in the 
State are quite awaire of the tremendous emphasis currently being 
placed on guidance programs in our schools. I am also sure that 
most of us are aware of the many problems we have in vocational 
agriculture in the area of guidance and counselling for which we 
do not have solutions, I believe that Mr, Coley's thesis, when 
completed, will help us in finding solutions to some of our 
guidance-centered problems. 

It will take only a few minutes of yo\ir time to complete 
the questionnaire. Your efforts will indeed be appreciated by 
both Mr. Coley and the Department of Agricultural Education. 
A self-addressed envelope has been enclosed for your convenience 
for returning the completed questionnaire, 

RWB/db 

Enclosure 
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Guidance in Agricultural Education 

Please return the completed questionnaire in the self-addressed envelope 

provided. 

Name of School 

I. Check each of the following items as it applies to your general 

school situation, 

A, School plan 

6-3-3( )| 6-3( )j 8-1;( )« 9-3( )j Other 

B. Enrollment (grades 9 through 12) 

Under 100( 100-300( )j 301-500( )j Over 500( ) 

G. Guidance program in your school 

1. Personnel 

a. School has fulltime guidance counselor

B b. School has part time guidance counselor-shared with other 
schools 

c. School has part time guidance counselor-teaches classes 
d. School has guidance committee 

(1) Vocational agriculture teacher is chairman 
(2) Vocational agriculture teacher is member 

e. Other 

f. School provides clerical help for guidance 

2. Tests and facilities 

a. School provides separate room for guidance 
b. School has testing program in operation 
c. Do you know the names of test given? les No 

If yes, check tests given in (b)B(l)Large-Thorndike Intelligence test 
(2) Differential test 
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(3) Stanford achievement 
(li) Metropolitan achievement 
is] B, H. S, C, B, achievement 
(6) Cooperative general achievement 
(7) Cooperative test series 
(8) Diagnostic reading survey-
CP) Occupational interest 

(10) Kuder Preference Record 
(11) Mooney Problem Check test 

Others (List) 

d. Tests are given to« Seniors( )| Juniors ( )j 
Sophomores( )| Freshmen( )| Pre-high school() 

e. Tfests are given by« Guidance counselor( )| Assistant 
principal( )| Classroom teacher( )', Home room teacher( )j 
Guidance committee chairman( )| Other (List) 

f. Test results arej Made available through written report to 
all faculty members( )| Home room teachers ( )| Guidance 
committee ( )| Filed without being given to teachers( )| 
Filed in a central file for all members of the faculty to 
use( )j Unknown( )| Others (List) _______________ 

g. Teachers use results of tests (much T~Y» Some ()j 
Little ( )| None () 

3« Activities other than tests 

a. Activities engaged in at school 

B(1) Career days at school 
(2) College visitation 

(a) Varsity Visit 
(b) Career days (away from home school) 
(c) Other 

(3) Visits to agricultural businesses 
(U) Visits to other businesses 
(5) Movies shown to students on guidance 
(6) Film strips shown to students on guidance 
(7) Panel discussions on guidance 
(8) Others (List) 

b. Materials available to students 

(1) Brochures 
(2) Pamphlets 
(3) Scholarships available 
(li) Exploratory reading in occupations 
(5) Lists of titles and sources of occupational information 
(6) College catalogues 
(7) Others (List) 
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c. Guidance materials for students are located ins Library( )j 
Home room( )j Classroom( )| Guidance room( )| Pt-incipal's 
office( )| Other (List) 

II. Please check the following items related to the role of the 
vocational agriculture teacher. 

A. Training of vocational agriculture in guidance other than 
courses in regular undergraduate p*rogram for Agricultural 
Education majors, 

1. How obtaineds 

a. Regular enrollment in college guidance courses 
b. College workshops in guidance 
c. County or school system workshops 
d. In-service training county or school system 
e. Faculty meetings 
f. Others (List) 

B. Needs of vocational agriculture teachers in guidance 

1. As a teacher of vocational agriculture do you feel a need forj 

a. Information on counselling techniques? 
b. Information concerning occupations? 
c. Information on tests to be given? 
d. Information on scoring tests? 
e. Information on using test results? 
f. More time in daily schedule for guidance? 
g. More unity in total school guidance program? 
h. Assistance in testing? 
i. Others (List) 

C. Interests 

1. Would you as a teacher of vocational agriculture like to 
acquire more help in guidance? Yes _____ No 

If yes, would you desires 

a. Regular enrollment in guidance for college credit? 
b. College workshop for credit? 
c. College workshop without credit? 
d. In-service training 

(1) County or local school system? 
(2) Local school? 

e. Guidance work in annual conference for Vo-Ag? 
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f. Guidance work in small group conferences for Agriculture?B g. Others (List) 

D. Present program 

1. Is your guidance work with students of vocational agricultural 

a. A part of daily help on problems in agriculture? 
b. A part of farm visitation-supeirvision of S. F, P.? 
c. Regularly scheduled periods for conferences on Agriculture? 
d. Regularly scheduled periods for guidance? 
e. Units of teaching on guidance? 

If (e)
(l) Nuniber of class periods devoted toi 

None 1-3 3-5 5-10 10 

Ag I 

Ag II 

Ag in 

Ag IV 

(2) Content of course in guidance 

(a) Occupations in agriculture 
(b) Other occupations related to agriculture 
(c) Nonagricultural occupations 
(d) College requirements 
le) Others (List) ' 

(3) Knowledge of occupational plans of seniors in Vo-Ag 
(a) Do you know the occupational plans of 100$ of 

your seniors( )? 75^99$( )? 50$-7li$( )? 
2^%-k9%( )? Less than 25$( )?

(b) Total number seniors in vocational agriculture( 
(c) Number of seniors planning careers ini Farming( )i

Other agricultural occupations( )j Related 
agricultural occupations( )j Nonagricultural 
occupations( )} College( )j Military( )j 
Others( ) (List) 
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B. Success of guidance in school 

1. As the present program is carried out in your school, do you 
feel it is8 

a. Serving the needs of the students effectively? 
b. For the benefit of the gifted student? 
c. For the benefit of the slow learner? 
d. For curriculum development in high school? 
e. For social adjustment? 
f. For selection of occupations? 
g. Determining aptitudes and abilities? 
h. For placement in classes? 
i. For college preparation? 
j. Unknown? 

2. What effect does the present program have on Vo-Ag? 

a. Directs good students to other areas 
b. Helpful to the vocational agriculture program 
c. No effect on vocational agriculture program 
d. Dumping ground for slow learners 
e. Others (List) 

List the two major problems in guidance in Vo-Ag as you 
perceive them in your schoolo 

1. 

2. 

li. Comments. 
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