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The City and Countwy Sghool, one of thé oldest progressive
schools In the country, was founded over forty vesrs ago by
liles Caroline Pratt. It was concelved as a place to find
more effective ways of helping children learn snd BYOwW,

Wilss Fratt, herself, grew up in s rupral setting where
children learned about the world by growing in it.1° This
last century, however, has seen drastic soonomle and asocial
changes take place with the influx of paople from rural to
urban areass. She saw. that, in a blg-city industrial
soclety, school became a prius agent; for helpling children
understand t_helr world and propaving them for their place
in 1t, Woat she discovered about oducational institutions
sxtant at the turn of the cantury led her %o search fopr a
different kind of school, The ideas and sttlitudas which
resulted from this search becsme the Uity snd Country School,
They are as mich a pavrt of the school today as when shée was
alive and directing 1%,

There are no archives containing the philosophy and
practices at Clty end Country, The philosophy is articu-
leved and developed in the physicel plant, the materinla
uged by the children'and in the program snd genersl atmos
phere of the sshool,

Laet us take a tour of the achool., From the outgide, at

165 West 12th Street, in New York City, there are few signs

1s I Learn From Children, by Carolins Pyratt, Simon & Schuster,

1948 |



that this buildingris any different fvom &ll the other browne
stones on the block, The windows sbove the ground and first
floors sre like othar windows on West 12th Street, curtsined
snd homelike, IT you Look clossly, inﬁad@d printing on the
brick above the glass deoor, you can barely make oub the
lottering which reads "The Clty and Country School”, However,
looking through three windows on the [irst floor, yvou discover
this 88 a place where there are children., A fish tank and
plants a1t on the sill of the window, end beyond, on the wall
hang chlldren's painbtings,

_Avmmnd nine clcloek on o weekday morning in bh@-fallp you
geg ahildren between the sges of three snd thirteen snter
the achool ; dressed in dungarees and light jackets. The
older children carry books or beisgfoeses, a younger child
clutches a stuffed enimsl or & toy boat., Let's follow a
ten year-old hoy down a few.mtaps into the mein sniranae
hall, to the right, into the of'Tice where he rummages in

the Lost and Pound box for a missing glove. The woman st

“the swiichbeard gontly informs hlm thet she has not seen 1%,

Pleocad around thls room are {iling csbinets, teachers' wail
boxes and beyond thtgggmsll clutt@rgd room is a paper supply
room, a tiny cubiéle.%or the school seeretary and the office
of the boakkaepéﬁg The entrance hall is hung with large
pieé@s of gcenery {rom the 13 year-old group's pley sbout
the American Hevolutionapy Var, & large bulletin board

amounces a concert for children, movies at the Maseun of



Natural Hlstory and the lunch menu for the week. The
princlpal's offlce, opening Into the hall, 13@ amall
cheerful room, also decorated with children's paintings
and clay work.,

The nurse's offlce also opens inte the hall; not white

and gntiseptlce looking, but aquiet and cozy, Two fishtanks,
g courh, beoks and magad nés give 1% o relaxed feeling.
Three snd Tour year-olds, the inveterate latecomers, are
éﬁragglimg into this room to have their throsts axamined
bj the nuﬁ@@au

As we leave the entrsnce hall fo go serecss to the 13th
Htreet building, we ses two windows swing out under a sign
which reads "VIII's Post Office"., Two aslx yvear-old girls
gre watching an @igﬁt vear-old bovy slowly write out their
order Tor stbtendance cards and school stamps,

Walking through the covered passagowsy, we ses the [irst
of three playlng aress e the left, The "River Yard", a
narrow yard where two flve year-olds arse digging industriously
in the dirt and-pebbles. A wooden horizontal ladder, lifted
by two veriical bsrg is et one end and at the other ond of the
yard, hanging from a motal frawe, is e large tire, & knotted
rope and a rope lsdder, On the right 1s the "Block Yard" -

noiay with the sound of five and six year-olda, pushing

large three-sided boxes topether to make & train, gathering
square and rectangulur pgreen wooden blocks from the stacks

againat the fence, Two girls practice hanging and balancing
a3 & £ é?h é..'? éﬁ




from the psrallel bars in the corner of the large square
vard. A boy and 8 girl are cerrying plenks snd barrsleg to
complete the tﬁaina A g£irl with red plgteils floaté down
the simple plank of wood which is used ag a slide, while
another glrl scurriss up the ladder for her turn. The
teachers of the two groups sit on a box ohserving and
talking. |

Ag we go through the dsor In the fence to the third yard,
we Find ourselves on a smooth surface, in a.lafg@ ?@ctangulay‘
area, surrounded by a high fence on opposite ends of which
are hung two basketball hoopa, The nelghboring vards ave
protected from stray balls by an sllesmbracing net. 7The
elaﬁen year-old group suddenly £1lls the yerd, organizing
teams for a kickbell game, Thely teacher sits on a bench
againat the fenes,

Pazssing under the carefully printed sign telling us that
we are entering the North Bullding, we enter the hallway
and pssk into the tiny teacherd room on the left, A sclence
room; a clay room and a shop flank one another as we go
around the corner toward the children's lunchroom and the
stalrs te the upper floors, ‘These three workshops are
erowded with materials in different stages of éompletiann
Each is Tully equipped with the necesssry tools for use
by the seven year-olds through the thirteens - from ths
motor-driven ligsaws and potters wheel to the bunsen

burners and mleroscopes.
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We psss the lunchyooms, twe cheerful rooms with several
large tablescurrroundsd by benches, and go up the narrow
stalrway Intc the musice room, small and dominated by a
grand piano, In the cablinets wo sse peroussion instruments,
recorders and song books. ALl groups, from ths fives up,
como %o this room to sing, make up songs and learn some
musle theory.

More children's paintings and a sign that says "Come to
the IX's 3tore" brighten the hallway, The thirteens' room,
adJacent to the musie voom, is cpfwded with tablss and
ehalrs, lined with lockers, and the remaining apace is
fillled with evidence of a busy programs paintings and maps
crowd the wall, olippings snd papers ﬁVﬁ?yth?e tell us
machine sits on a Lable beside a high staeck of the 13'g
achool newspapsr,

We go next door to the library, a light, colorful room,
looking out on the blg yard, Helf of the eight year-old
group is seated in deep, =0ft chairs avound the room, The
shelves are stacked with books, At the table in the center
& boy 1s looking at the dealk calendar, £illing out his
library card, All is quiet. In one of the two smaller
vooms at the back, 8 thirteen year-old 1s reading in Beabd‘s

Rige of Amerloan Clvilization and taking notes on small

cards. In the other small vroom, the 8's tmscher is

reading with a girl who is havinge reading pro-lems,




The librarian; her assintent, =nd the 8's student teacher
#11 wateh for ralsed hsnds which sipnel to them when a
chlld needrs o have s word read for him, The word 1s
whilspered and the chlld reads on, A4 talk with the
librarisn informs us that all the older groups have
scheduled times in the library for reading snd research.
The 7 year-olds, in thelr first year of reedlng, besgin to
use the librapry after the middle of the year, iAs we talk,
& 8ix yesr.old boy enters Himldly, The Librerian speaks
with him and gives him the book on the GCoant fuard tha_t
hils group needs, |

The fivé year-olid group, the last on this floor, have a
small room with s fireplace. OChildren's products are
averywhere., Prom the =ssels have come paintings, from
the beneh, boats, planes, smell cars and fTurniturs, Clay
animala atand on the mantelplece, bloek bulldings crowd the
floor: st _pres, houses, voady, parks - decorated with bits
of material, drawings, 1littls colored blocks, #nd some of the
clay snimals inhahit the 200,

As we go up the stairs to the second Floor, the ten year.
old group is coming out to the yard., They are Bughing snd
. talking loudly, mager to met downstairs, The elevens ape
‘coming up the stalirs, There is confusion and nolge as the
groups bump and mingle, Two & year-old boys ave sorting
the malls on the stales; a thirteen vyaar-old girl 1s on

her way to the South Building to collect news,




On the second floor, which houses four groups, we see
the 12 year-old group planning & play sbout the =nclent

n
(Ea 4t

s"’"

ks,  Two boys lsave the group to help the 4's pet
ready for play on the roof, 7This 1s thelr regular respon.
s1bllity, The tens, next door, ave listening bto & veport
about fmleonry being read by s girl, The teacher explslns
to us that bhls girl wss unable o do the research by haye
gell, 8o 1% was reed to her and zhe dictated the report to
the teacher, As she reads, a hoy is earefunlly printing
the wenu for the day at his desk, A1l the hendwritbten slpgns
we have geen were done by the tens,

£t becomes elsar to us, 28 we look abwuﬁ the ¥'s room,
that they are engrossed ine study of paint and PANET PrOs=
duots, Fioturss, ssmples, diagrams decorate the walls, A
huga painting of e logging camp looks down from the slde
wall, The tescher is leading sn arithmetic lesson. "Do
you remember", she esks, " when we poured the paint from
the gellon to the quart Jars in the stare?&- At the baok
o' the room is the store, Although a small room, 1t hou&aﬁ
8 roal cash reglster, and its shelves are sbocked with
paenells, paints, notebooks, paper, orayons, rulers, srasers,
chalk and tepe, In a short time the store will open and it
will be erowded with voung cuatomors, holding their group
money boxes, waltling for a nine year-old clerk to [inish

2dding his sales slip and for the cashier bto ring up the




sale and flgure oub the correct change,

The 11%s room 1s connected bto & small #rint shop
sontaining two large presses, fonts of typse and twe
hand prespes, Three smudszed children are busily
sebting up type for & rugh mrdsr of attendance cards
forthe 8's past office, Two others are piling coples
of the 7's storlea of thelr trip to the Brooklyn Bridgs,
ih@re are many maps in progress avound the room, traoing
the roules of the early explorers which tell us that,
this yesr, the elevens' Job has intereated them in the
dge ol bxploretion and iiscovery,

Up to the third fleor snd the four ysar-old group,
Low chalirs and tables, high bloek bulldings on the
floor, drawings snd palntings on the walla, collage
wateriale, n work bench - those conghitubte the 4's
equipment,  They have just cebturned from g trip bo
the corner Lo ses a steam roller snd they are exclted,

"The 3's oceupy a small adjoining room for half a day.
The shelves are 1lined with blocks and palntings hang
on the wall, _Tha group ls on the roof whevrs they usze
amaller boxes, planks and slides for their plavy,

imbering the last room in this bullding, we flnd the -

gym, 8 wide, spacious room with high celilings and big
windows, Un s low sbage sits a8 weoman ab the plano, mabs
&re rolled underneath the stage and along the rlght wall

are olimbing bars,. fach Eroup comes Lwice a wesk for a




half hour to this room, The 8's, 9's and 10's rest here,
and all plays, concerts and meabings are held here, A
large box nesr the stage holds some of the materials
used in rhythms - hoops, balls, scarves and balloons,
The seven year-old aroup is here, They have removed
their shoes and soeks and are leaping araunﬂ the room
to the music in an orderly and graceful manner, The
riiythms teacher tosses them sach a ball after the muasic
a_bops. The pirlas bounce them, The boys throw s_nd
sateh. The music plays, Within the helf hour they
play music tag, jump ropaﬁ lie quietly on the floop,
are animals In the jungle,

48 we relrsce our steps back to the 12th Stveet
Bullding, we stop in at the B's room whers they are
planning %o bulild a ministure Indien village. In
-addition to having complete charge of the Post Uiffice,
the 8's study Menhsttan Long Ago. The buzger from
the front office suddenly sounds anda boy jumps up
to deliver & apeelsl delivery letter upstairs Lo the
8's teacher, Ws follow him up bhe narrow astsircase
and tury into the 6's room which has a complicated bloe k
scheme on the floor, Boéts an a painted river, a light-
house on an lsland; behind the doecks are houses, stores,
warshouses, Clay figurss, drawings of anlmals, valntings,
& weather chart, a workbench Till the veom, "We go to
rhythms today" 1s written on the board of the smaller
of the two vooms. Tharé are books about bosts, animols
and selence on the low shelves,

‘q=n




Aeross thé naryow hallway sre the meven year-old rooms,
The block room is s long rechbangular room, One wall is
stocked with blocks, wooden shop products - train, trucks,
boats, btraffle signs, lighis and a few small bulldings,

On the floor & complicsted blook scheme 1s being construct-
ed. The rivers are labsled "Hudson Hiver" and "East silver",
In the smaller room the papesrs 1lb the cubbles show sthtempis
at writlng and in each subby 1z » book of some kind, On
the board are written the amoﬁnts of recent purchases
made Ef the P78 store. They will be added and entered
into the grouwp allowance book, Yhore are pain%iﬁgg of
bridges and city buildings on the walls and a story
about the Gedrgé Washington Bridge, written in large
print, is on the wsll.

Above this {loer. sre %two roows. Une 1s used for a
parenta! workroom and the other 1ls used by the school
ps yohologiat for confevences with teachers and with

parents,

We have come to the ené of this rapld tour, From it,
we ean see that City and Uountry iz a dlfferent school,
“eversl differences from 4 traditional school atand out
immediately: 1) It has bhesn ar?angﬁd to fit'shilﬁraﬂo
It sven feels amall to the adult at first, 2) These
children are not sitting et desks or tables for much
of the day. They ere moving, bullding, playing, maling,
‘here 1s ample space provided for this zs well as

materials whilch demand sctive m rticipation on the

s lbe




perdt of the oshildren, %) Few of Lthe mabterials which
we have aseen can only be usgsed in one way, They are
largely unstructured, 4) There sgeems to be & high
degree of integrations within the currisulum, By
this we mean that the jobs and the prograw campl@manﬁ

aach other and that within each progrem all activities

are related. B) There sppears to be a minimum of
asdministrative staff as well as a wminimum of temcher
supervision,

if we talk with the director of the gchoulland ask
her about the philosophy of Clety and Country we might
get some further Insipght Inbo this sehool:

They arve interested in the whols child, we are told,

They believe thet the best way Lo [oster hils pgrowbth 1s

to place him in a a@tting'whiéh provides him with
opportunities to test, to try and to dlscover for
himsall, ‘hey supnly shildren with comparatively
simple materinle whlch they can menipulate and with
whieh they can veconstruct what they discover, Not
only do the chlldren exercise their imaginations and
Ingenulty in reconstruecting what they lesrn aboubl the
world around them, but they =lso get tremendous emotional
relsase and independence,

These chlldren learn a great deal about soclal develop- '
mgn% also. "They are not interfered with any wore than

is necessary for safety { both physical and emoilonal}

u!!w



and within limit, they are allowed to work out their
differences thsmselves, sven to oceasional physical
fights.,.This lack of intsrference on the part of the
adult, this willingness to weit snd to encourage oach
shild to develop independently in his own way, is

orhaps oul wmost fundamental tenet," L.
¥ p

The aim in the younger groups ls to help the ohild
lesrn to think for himself and to test out his ideas
with materials and with otheprs his own age, Then,
and only them, 1t is believed, iz he rsady for more
formal tesching. J..But, if we astuff his mind too
goon with the technigues end knowledge af the aduld
world, if we constantly interfere with his emoblonal,
saéial and intellectual growbth, we are in danger of
confusing his own patiern of growth, of over«loading
his memory, of minimlzinz his originalisy and of makling

him over-depsndent on others rather than on himself

)
e

for nis thinking,®

Accordingly, at 8 the progrem beaomes more gondemic,
Books, not only tvips, are used as resource material,
Ho texts are used anywhere Iin the achool, but many books,
nawspavers, pamnphleta afa'affar@ﬁ to keep chiidren's
critieonl, questioning Taculties alive, The program at
Clty and Country 1s a cerefully plenned snd well inte-
grated one. The gosl is to give chiléreﬁ a3 rich an

sxperience as possible,

L.Taken from a mnlneographaed message to studsnt tenchers,

by Jean Murray, 19565,
29 Ibida -’!}.-




SECTION II: THE SETTING



Where do the echildren who attend City and Country
come from? What are the qualltles of thelr ocut-ofw.

school 1life¥

For the most part, the children come from threse
sectlions of downtown Manhattan: The Greenwich Village
area, the Stuyvesant Town-Peter Cooper section and

Gramercy Park, Very few come from uptown or Brooklyn

Helghts,

The Village:

Forty years ago, Gresnwich Villapge was an isolated
part of Manhattan, Dray horses clattersd over the
cobblestones; one-family brownstones and wooden ten-
ements lined the streets. Small shops and pusheart
markets retalled food., ®1l's and trolleys provided
transportation, Washington Square was a quiet residen-
tlal area, Men and women ffom all over were moving into
cheap apartments, looking for opportunities to share
new ldeas on art, politics and l1lifs.

Today, quick underground transportation has made
the Village an integral part of Mahhatbtan, Struggling
artists and writers cannot afford the high rentals
In this part of the ¢ity and have been moving away.
Brownstones and tenements are giving way to spartment

buildings and institutlons, Washington Square has

w!}m




been rebullt by New York University and the Park
1tself_has few facllities as a playground,

Tae Villege has been changing from a neighborhood
where familles predominated, to one in which single |
people gre in the majority° Ihe populstion has grown
older. Iltaliasn, German, Irish and fussian were once
the dominant seccents in thls seetlon; the foreign

population has steadlly dwindledﬁl°

3ince this is the immediste environment of the
school as well as that of ﬁaﬂy of our children, let
us examine 1t more closely.

Directly aeross from the school 1s 8t, Vincent's
Hoapital. & sectlon of brownstones next to it has
recently been replaced by a mental health pavilion.
Along Weat 12th Street toward Fifth Avenue more
brownstones have been damoliahed'to make way for tall
apartment bulldings. The New 3chool for Socelal Re-
ssarch 18 on the next block. It elso ls expanding,
bringing more and more people fyrom all over the city
to its dalily and nightly classes, lectures and concerts.
Around the corner on llth Street, a modern, brick F.3; 41
takes the place of thse old fhinelander Gardsns. On
Weut 10th Street, the Artists Studlios have glven way to

a new modernistic apartment bullding.

l.Informetion on population and housing has been gleaned
from the U.8, Census of Populatlion,1980, U.S5. Department
of Commerce. Buresu of the Cesnsus. Censusg Tracts Statistics.
B.Y. vol.3, ch.37 of the 18580 Population heport.
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W@stlcnte Gresnwich Avenve, we pass the sﬁart
clothes shops,rthe antique places and the réstaum
rants, Furthér wegt now, we &dre in the midst of
the wholesale meat‘ﬁistrict. The heavy truck
traffic makes it Aifficult to c¢ross over to the
delapidating dock at the end of 12th Street. We
can see the Department of Sanitation trucks roll
into the Iineclnerator building, unload, and we ecan
wateh the garbage barges float down the river., We
ean see tugs, ferries, barges, liners, tankers on
their way up end down the Hudson River, As we walk
back, eagt on 1l4th Street, we pass a variety of
stores, selling inexpensive furniture, appllances
and clothing. We see many Puerto Ricans and Negroes
who Llive nofth of l4th Street., This area shows a
great diversity: cld and new, blg apartment buildings
and antliquated tensments, commwercial lofts and "arty"
shops, elegant restauranis and chesap bhars,

Uloser to Mfifth Avenue we see & more homogenecus
sight: almost completely reésldential, interrupted by
a few Protestant Uhurches. Here the population is
also more homogensous, This is an oldsr group of
people with a predominance of Americans whose children,
if any, are grown and have moved away. The education
and Income levels gwe high, Apartments are rented;
dwelling units are'rarely owned and occupled by the

same persons,

AN




To the south is an Ttalian and mixed area where
Catholic Churches and Parochial Schools are numerous,
The traffic everywhere 1s heavy with busses, cars, taxls

and trucks.

Stuyvesant-Town~FPeter Cooper:

Further esst along 14th Street, at first Avenus, we
are confronted with s massive sight: twelve-storey,
red«brown apartment dwellings in awesome rows 111
the space from l4th to 20rd Streetz, These are the
two projects bullt by the dMetropolitan Life Insurance
Compeny after World War II te replace a huge alﬁm area,

Stuyvesant lown contains 1, 2 and 3-bedroom apart-
ments., Feter Coopsr, at higher rentals, has apartments
with one and two bedrooms, Théy are for "middle income"
feamilies, A bwo~bedroom apartment in Stuyvesant Town rents
for around $100. The bulk of the occupants are young
families with one or two children, Until‘recently
there were no Negroes or Pusrto Ricansg living here,

There are now a few families,

The bulldings are clean and well kept, There are
many play aress, some provide play equipment and super-
vision., Ringing this - lmmense development is the Emst
River Drive and a2 mixed residentisl and commsrcial

section combining meny nationality groups, with a

recent influx of immigrants from Puerto Rico, To the

T S




north, First Avenue has become "Hospital Row". The

braffic flows swiftly around this supsr-block.

Gramercy Park:

Gramercvy Park hag remained relatively unchanged in
the paat half-century. The small, axciusiVe park is
surrounded by gentesl old housea and tall apartment
bulldings. This is a neighborhood inhabited by older
people whose sducation and economic levels are high,

The small park is a quiet ome, it is used primarily for
airing pets and for sunning. Only'reaidaﬂta have keys
to the gates of the park. %here i1s 1ittle space or
equipment for children's play here,

Gramercy Park is an ialand, bounded by Third Avenue =
currénﬁly changing wilth the removal of the Elevatdéd from
a dark, commercial and low income area to a high income ,
respectabls avenus. Fourth Avenue, on the west, is
lined with tall office buildings and commerecial 1ofﬁs.

A mixed residential and loft area bound it on the.ncrth

énd south, The traffic on gl) sidesa is thick and fast,

The children who come to City and Qountry from these
sections of the city are restricted as to the amount
of space that is available to them. Not only are ths
apartments they live in small, but bthe outside space

that is avallable to them iz limited. The children
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from the Village and from Gramercy Park generally-have
legs space for outdoor play than do 3Stuyvesant Town and
Peter Cooper children =~ and they must share thelrs with
hun@rads of othefsa They are limited in their choice of
friends to thelr own economic and cultural level and %o
their own rﬁciai Broup.

Thése.children liﬁe in a crowdeé, congested city,
where their reiationship to people who perform impor-
tant services 1s lapgely impersonsl. They do not know
the meilman; the grocery clerk or the garbage colleator;
they have 1ibtle conbact with thelr owh neighborhood,
Thelr parents are likely to be unfamiliar with the
neighborhood also, Many of them have not lived in
the same plgcéﬂﬂér;very long. '

If we iaék'é10561y at fhe more immedlate environment
of thése'chiidfan,'we will find that they come from
middle énd upper middle class homes, Thelr parents
are artistic; businéss and professional people. Almost
all are apartméﬁt dwellers, but the children have had
some country or seashore experlences during the summer,

In many of tharhomes; both parents work full time.
Many mothers, 1f they do not work, have coumpelling out-
side interests. A majority have domestic help. The
children pérform few services inslde the home., Sowme

are gilven chcrés to do. |

A small percentage of the parents are divorced: some




have remarried, Families tend to be small, They are
about two-thirds Jewlsh and one-third Protestant, but
fow are ritually rellgious and éttend church or'f@mple.
Gensrally, the parents are consclentious and literate,
not only on soeclal-cultursl topics, but on child develop-
ment theories e_s well, However, the problem of permissivew
ness versus disclpline is still a confusing one, Cén*
sequently, the confusion is handed down., They wént
their children to be successful, happy and well-liked,
Many of Shese parents do not have much time for theh°
children, When they do ses them they are apt to be tired
or preoccupled. Television or hired help often replaces
parental companiénship. Some parents "make it up" to
the children on weekends or holidays by taking them on’
elaborate and sometimes inappropriate trips ang outings,,
Very often they explain things and articulate mobtivations
that are not comprehended by the chlldren because they
are beyond their reach, 4As a result, many of these
children have lost much of their curi@sity about simple
matters, but are highly verbal about more complicated |
affalrs,
The pace is fast. The schedule is‘tight. The
school becomes very important - not only as a place
for learning, but as a place where friends (often the
only ones) are made, where the world around can be
freely explored. A school, for these children, must
provide an immedlate environment which 1s personal,

understanding and at a child's pace.
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SECTION III: THE AGE GROUP




English‘and Pearson describe the latency period
a3 a time in which the chlld 1s attempting to schieve
control over his many 1mpulsesr1'. The child uses the
mechanisms of repression, sublimatlon, reaction-forma-
t ion and obsessive-compulaive defanses to achieve
his end.

The need for boundaries and limits at this age is
obvious from their total behavior pattern, For instance, .
these children carvefully border paintings, ﬁhey are
interested in rules for games, they structure tﬁeir
sbories; they want thingé to happen on time and as
planned. |

Seven yesr-olds, in particular, as they begin %o
learn the academic skills, enjoy every achlevement
in self econtrol. They are even able to tolerate a
certain amount of frustration and tension i4 the end
to be achisved ia ﬁhe mastéry of a skill, Thay
practice kicking & ball or balancing on a fence
with equal intensity and daterminatioﬁ.

What this means to a teacher_éf this age group
is that these children are extremelj‘teachﬂble, It
also means that definite demands upon them may be
made and that standards and routines, imposed from
the outside, can help the child with his lnner

necessity to control and can help him establish

1, Emotional Problems of Living, Enplish & Pearson.
Norton & Co,, New York, Revised and Enlarged d,
1945, Chapter VIIj




work habits and attitudes thét lead to the necessary
ego quality, 1ndustry.m‘

Another of the strong urges of this age group 1ia
the need to reasch out from dependence on adults to
a golldaprlity with the peer group, While they still
need adults and want adult help and approval, they
want Lo be able ﬁo do things by themselves and to
be accepted and approved of by thelr own age group.
Theré is much comparing, bteasing, self-criticism,

They @ant to know their places within the group - who
is the best reader, the ﬁastest runner,'the gtrongest,
letc, Thej want to share thelr experiences with each
other. They want to dress alike, talk alike and do
things together, They want dgéperately to have a
"best friend™, Individualism is aveided; and, it
seems, fearsd., Sex identiflcation has baen estab-
lished and boys and gifis beginvto separate along

sex llnes, The glrls are more interested in domestic
pley, while the boys are.eager to play "mele" pames
like football and baseball. The girls seem to be
less interested in the objective world around them,
they are more concerned with the buman element,

The push away from adults aﬁd the home 1ls accompanled
by more interest in a larger universe, Family stories
end personages are still important, but television
programs eand characters, movies, itrips and other
out-of-the home events assume grsat significance,

1. Childhood snd Soclety, Erik H. Evikson, Norton & Co,,
New York, 1950, bhaptev VIT,
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They are pcoupled with thoughts of dsath, growth,
religion, now the world bepan, They are curlous
ahout thelr own past, They arve graduslly gainlng
the ability to deal with subjects which do not
directly involve them and wlth which they have had
only similar experience, Thus, while they still
seem bto gain much from divect experience, they also
can beneflit from and become highlyrinvolved with
experiences vicariously felt.

They are more verbal and articulate than younger
children, They are more able to come to conclusions
about a problem without having to act it out, They
can be more ahatract_and impersorial, although acbion
and personal experiences are stiil very cloge to them,

They are interested in and able to comprehénd the
world of symbols. They cén tell time, read musié, S
simples map, and words, By now, they have enough
controi over thelr language so that they enjoy play-
ing with words, vhyming, punning and twisting meanings.

They want to feel grown'uﬁ and responsible and
competent, They enjoy having a regular responsiblillty
and performing a service. Jobs are eagerly pafformed,
Since much of the evidence of their "grownup-ness" lies
in their abllity to compare well wlth their peers in
the achievement of the skills, seven year-olds are

both eager and apprehensive about beginning these
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skills, Naturally, there are reversions to more
infantile beﬁaviur.e aggresasive, deflant outbursts
and loss of contrel - but for the child who has no
strong eoﬁflict about growing up, this is an

sagerliy awalted and lmmensely gatisfylng tlme,



SECTICN IV: THE CHILDREN




Now let us meet the children in a group of 7 g,

The Girls

Sally, who has been in the school since the 4'sg
group, lives with her parents and ten yesr-old brother
in sn spartment on Bleecker Htreet iﬁ the Village, Her
Tather writes for televislon and hsr mother rvecently
began to work in the Gity and Country library, There
is some domestié help at home. 3ally is surrounded
by a lerge and literary family. Summers have been
spent in furope, California and Connecticut, Her
atter~school activities indluﬁs ballet lessons, swim-
ming at the local pool, roller skating in Waeshington
square Park, watching televislon and playing wlth her
specisl school frisnds,

Sally is a sturdy, but feminine little girl, pretty
and well developed, with'vsry good small muscle coordine-
ation, | _

Coming ffom an intellectual family and trylng to
compete with her "literary" older brother, Sélly is
determined to be an expsrt reader, She 1s very
pepular and Influential with other children. Wielding
thils power oaéupies muich of her energy. She is
alternately criticial of others, and aceepting of
them., 3She ls much sought safter because she is not
inflexlible, knows when to stop managing and combines

her ablllity and strength with charm,




Louflse lives with her mother, stepfather, youngsr

brother and two older stepslisters in & house on Bank

Street in the Vlllage. Both her brother and stepsisters

attend Clty snd Country. Her parenti'® divorce has been
provided with an épparently satisfactory Justification:
"My mother had to divorce my father so thaﬁ my step-
sisters (motherless) could have a mother." Loulse has
resolved her conflict about her family loyalties by
voluntarily admptiﬁg the surname of her stepfather,

The latter is in the publishing business and is
asglisted by Loulse's mother,

Louise goes to Sunday School, attends children's
art classes at the Wuseum of Modern Art, visits with
her school friends at thelr homes or hers, She spends
much time with her 11 year-old stepsister and the
family as a whole doss a great deal togeth@r,'in«
cluding travelling., They have no television set.
There is pert-time domestic help,

Loulse has a strong, sturdy body, & serious fage
and excellent smell muscle control., She works with
intensity and & high degree of organization and
independenceﬁ She 1s highly ereative with paints,
crayona and any other srt materials availlable,

Louise is well liked by the other childrsn, She

and Sally are "best friends!




Kathy lives with her pavents in = very small aparte
ment on Barrow Street in the Villags. She has a very
. pretty, charmihg,younger slagter who also atﬁends City
and Country. Her mother tsught for a while in the

School, Her father, a writer, works for The N&w Yorker

magazine, There 1s no domestic help at home. Summeps
are usually spent in Connecticut, Kathy has no fixed,
after-school activities, and family exoursions and
outings are rare, There is no television sat in her
home ,

Kathy is a slight girl, not as physically enargetic'
or skillful as Louise or Sally. &She has a shy, withe
drawn stance, hanéing her head and slumping her body,
She keeps aloof from adults, but with her peers she
can be gay and animated,

Kathy seems generally dissatisfied with heréa&f_
~and with her own préduetsn She tears up drawingas,
glves away clay objJects she has made, crosses out a
great deal and erases, etc, She btakes criticlsm and
commands Trom other children with golemn agreement,

Kathy 1s anxlous to keep up with Louise and 3ally
in all areas. She does not seem to have atrong
preferences of her own. On sccasions when she hasg
besn excluded by either Sally of'Louise, she 1g a£ a
loss, trylng to win her way back into the little group
rather than sseking out other friends. She can alse be
very empathetio at tlmes, toward those she feels need:

 help or comforting.
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Na_n lives in an apsrtment house in Gramercy Fark,
an.. only child, Her father 1s a television producer
and her mother doeé occasional acting in television,

They have a country hows in Uonnecticut in which they
spend some weekends during the winter and each summer,
where Nen goes to day camp. They‘have full time
domestlc help.

Two dogs and a television set provide most of Nan's
companionshlp. After school she does not soclalize
with others 1in the group becsuse her parents find such
asctivities inconvenient, There are few young children
In her apartment bullding. She ls a lonely child,

Han entered City and Country at the ape of live,

A thin, lanky girl, she walks as though she were
cerrying & huge welght on her shoulders. The constant
fatigue and hunger she exhibits are expressiong of the
emotionalrdeprivations shé feels, ©She is constantly
seeking affection Pfrom and physical contact with any
avallable adult, |

Nan has a vivid imegination and fantasy 1ife, some
of it borrowed directly from televislon, much of it
seems original., She has 8 great love of horseg and
dogs. Insects and caterpllliars recelve her empathy,

Nan ie hesitant and fesrful aboutlleﬁrning new skills,
Because of her attitude, she tends te lasolate herself from
group activities, doing only what she feelsz she can perform
successfully. She has found one friend, Meg, who shares
hef fears, With other children, her pattern 1s ons of
provocation to attack, Followed by hurt withdrswal on

her part and recourse to adult comfort.
T




Meg lives in Peber Cooper Village with her parents
and & new baby slster. Her father 1s 8 doctor and
her mother has not worked outzide the howme, They
heve no mald, Suwmers and sowme vacations are spent
with the grandparents in Westchester, In the after-
noon, leg pleys with reizhboring children and watches
television,

Meg antefed City and Country in the 3's group,
She 1sg & rounﬂ, heavy glrl with blond hair, usually
hanging loosely about her babyish face, »he isg
the youngest in the group snd shows less self-conbrol
and motlvation for lesvning skills and baconing
independsnt than others in the group,

Meg's Interest iIn animals sand her fear of akillg
have won her ¥an's interest, but have also lowered
her status as for as the veat of the group ia
concerned, They think of her as a "baby" and
indeed, Meg likes to consider herself one also,
ohe seemed partlculerly upset when ber baby siater
wag born and wenbed to play "house" in vard., She

always chose to be the bsby,

She likes %o dlctete storiss in whiech wild horses

who ecannot be tamed are the heroces.
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The Boys

Jimny's family occupies & spaclous house on Charles
.ﬁtreet. Jimamy is the youngest of four children, all of
whom.atitend City and Country, Jilmmy's father 1s a busy
lawyer =2nd hig mother is a soclal worker. Thers is a
full-time mald, The family spends little tiwme together
A & unit,.The chlldren eat separately from their parents.
Jimmy does not seem psrticularly attached to any of his
siblings,

After school he watches televislion, practices riding
his bifiyele 8nd visits with school frlends. His summers
gre usually s=spent in the city.

He 1s well 1liked by the group, He ig good at svoris,
heg a gulsck sense of humour and asdventure, He does not
sceept adult imposed limits easily.

Jimmy 18 a thin, wirv boy with palevaoldring, He
often looks both tense and fatigued. He blbtes on his
natls and chews his pencils haﬁitually; Jimmy 1s eager
to read and write and his attentlion span is long for
thess activities.

His best friend is Bugene. He wants to be with
him constantly, even they they compete, elbelt in a
friendly manner, with sach other. He will have little
to do wlth the girls, except to tease them or draw
derogatory pletures of them, He sbeaks negatively

gbout his two oclder sisters.
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Eugene lives wi th his mother end fsther in a small
apartment on East 12th Btreet, His father, an older man,
1s a2 university professor and his mother writes for a
fashion magazine. He 13 an only child., He is one of
the few children who walk to school. by himself, Since
his mother 18 so busy, bugene spends more time with his

father. Swamers are apent by father and son on a boat,

Like his parents, sugene 1s rather reserved and proper.

He is always neat and clean., He holds his body stiffly
and holds a serious expression on hié handsome face,
fugene's attitude boward learning 1s one of eagerness
and hisz use of materials is methodieal and thorough. He
is enthusiastic about reading and especlally good at
nﬁmbers. He will paint only rarely. He likes games
of skill, although he is not as sble as Jimmy to kick
or hit & ball, The btwo boys apend hucb‘tima in and out
of school togather. Thelr friendship is based on their
admiration for different qualities 1in the other,

Yugene doss not watch television unless he is visit-
ing wlth a,friané. After school, he often plays with
his trains and boats or visits wlth school friends. He'
is qulte self-reliant and able to spend afternoons
plaving alone,

Thisa is hls fifth year at City and Country, He has

always been svaluated as 8 cooperative child in a EToup.
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Charles llves with his parvents snd & new baby
brother in é small apartment on %est 15th Strest.

His father teaches drama, does soume éff»Broadway
difecting snd has been active In sumner stock for
the past few seasons., The family sccompanies him to
his summer jeb end Charles has had small roles in
several plays. iHis mother does not work and they
have no domeatic help.

After school, Charles practless the piano, often
8its in on his father's rehoaranls, plays with nelghbor-
ing children and watches television,

Ee la a short boy, with an bpén, cheerful face,

Ha giveé & poised and un-childlike impression, He

often walks with a swagger and his talk is sophisti-
cated., UCharles manages not to gét lnvolved 1n physical
tanglea of any kind., Rather, he talks his way out of a
ﬁisagr@amenta He 1s very concerned with social justice -
making rules and being fair, He 1s well 1iked by the
'boys and girls.

Ghérles becomes dnsily distracted from involvement
with materials, His lanpusge skills are flusnt, in
fact he taught himself to read during the summer, He
likes to write long, involved stories whichh are full
of action and drama, He will not paint, but he will

draw picture stories, wainly ebout contests and wars,

LS



Billy is & tall,psle boy who wesrs cowboy shlrts |
end boots. A bilg wateh sita on his wrlst. A rabblt's
foot dangles from his belt and as he walks you can hear
the jingle of his collsection of bottle caps in his
dungarees pockeﬁ. |

Billy lives in“ﬁrgmar@yﬁﬁafk with his parents;

His father is & businessman and his mother 1s 8
decorator. Billy is the only ohlld, Billy spends
long winter vacations in Florida and summers in New
Jersey. Last summer Hilly went to cemp. <+here is a
full time maid at home.

This is Billy's second year aﬁ City and Country,

He hasg heen to hwo other schools, but his parents were
digsatisfied with both. They are not cerialin if Biliy
will be happy at City and Country.

When Billy returna home on the school bus, thers
are few children for him to pley with, He watches
television a great deal.

Billy is still feeling his wey with the group. They
accept him, but he has no specisl friend. He works
alone, zometimes seeking out Wan, who llives near him.
He doeg not joln the bovs'! games too eagerly,

Billy becomes completely engrossed with what he 1is
doing. He relinguishes an activity with difficulty
and is fearful about attempting new ones. He 1is )

anxious sbout reading.



Alan is spending his first yesar at City and'Countrya
After P.3. 40, he.is hewilldered by thls new environment,
He watohes the others a great deal, He 1s 2 thin, rest-
less boy whe hunchea his shoulders, eats 1ittle and
move s quicklj and nervously about., IHe has a short
attention span and is unable bto become absorbed in
an activisy.

Alan lives in Stuyvesané Town. His father is in
business, his mother does nob workfﬂThéy have part
time domestic help. IHis slster, 3, goes to a nearby
nursery school, His.parents worry about his eating
hablts,.

Un weekends, Alan's father takes him to an athletic
¢lub where they swim and play handball., The femily
spends the summer In the country where Alan goes to
a day camp., After school, he plays with other children
in Stuyvesant Town, He watches some télevision_bafore
he goes 1o bed,

The boys admire Alan's athletic ability, but they
Joln the girls to criticize him for his finicky eating
pattern and his nervous twitchings. |

Alan is slowly learning to use the materials
which are made available to him. He can read, but
does so hurriedly and eager bto get to the end, He
likes to do numbers because they aré éo satisfying
and he does them well, DRhythms i1s hls favorite
'activity Eecause it sllows him some release of body
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SECTION V.

THE PROGRAM

]
b

HOALS AND METHODS




Any program for children in school 13 determined
very largely by the values and goals of the aschool,
the teachers, the pavents, and the children; these
should be touched upon at the outaset.

_ The school expectation at this age level is based
upon wh#t the child can dsrive from a study of the
immediate enviromment -~ the "Here and Now", The
teacher's specific progrsm aims to help these chlld-
.ren feel more related to the city in which they live,
They will know more about how it functions asnd will
be able to get around it with increasingly skill,
Thelr understanding of their city will extend to an
awareness that man adepts to his snvironment, using
hia ingenuity to make life mefe comfortable and plaagant:
he cooperates tormaka life more civilized, Within

this framework, the basic academic skillls are Intro-
duced. It 1s expected that the creative sspects of

the program will not be lessened with this introduction
of poademics, but that the children will have a sense
of accomplighment as to readingz, writing, number and
art skills.

The prime concern of the parenits is the child's
progress with reeding. They are also ihterested in
his socisl skills; thﬁy wish to ses thelir child well

bohaved and well liked,
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The child himself has a goal ( even though 1t may
be unconscious) : the control of his impulses, He has

a conscious goal, that of mastery of certaln skills,

Above 8ll, he wishes to be good - behavior-wise and
achievement-wise,

At least one area of confllict is anticipated: the
parents' ( and therefore the child's)anxiety about
reading achisvement runs counter to the school's
more relaxed attltude that the child wlll read when é
~he is thoroughly'ready. Attempts to resolve thim and |
any other confliets are made within the céntext of
frequent parent-teacher conferences and group meet-
ings at which the sbhool philosophy is made clear.

It is the fask of the teacher to create and
atmosphere in the classroom within which progress
toward thease goals-can take place, The classroom,
therefore,rbecdmes a workrogm; the chlldren learn
through active involﬁement.with materials and with
others., The role of the teacher 1s to stimulatg child-
ren to do their own thinking and working by providing
eppropriate experiences, and materials, Her approach
to the group is non-authoritarian, but firm, understand-
ing and orderly, A cooperatlive, rather than competitive
feeling among the children is predicated as the basis
for achieving the curriculum goals. |

fihile these are the goals and genersl principles




for the total curriculum, within this, each area of

the program has specific purposes and methods.

Social Studles

.

The over-all end of the social studles program 1s
an understanding of how gsography influencel the
communliy's way of 1ife. Specifically concerned with
New York Clty, these wsreas are emphasized: 1) How urban
population density creates demands for many specialized
services.(Police, Fire, Sanlitation, ete.) 2) New York
as an ilsland: access to the mainland, transportation

of people and necessities of 1life.

The primary tools for thls study are trips, the
children's own observations and experlences, and the
uge of bloscks to reconstruct their learning., DBooks
are used to.supplement information from flrst-hand
experiences galned on trips and where trips are
imposgsible to take,

Manj neighborhood trips are takén to observe the
construction and demolition going on.in the areas
around school. Trips to the nearby Hudsom iiver and
to stores are easily made. Subways are used to go to
the Battery, the bridges and the Fulton Flsh Market,
- Parents are enlisted to transport the group to the
airports, the Little #ed Lighthouse and Inwocd Park,
Trips to factories are limited by insuran@e and polley

regulations of the lactories..




Blocks are considered a good material for this
program because children at bthis age still feel a
genge of power and satisfaction in constructing with
them, They are flexible and yet have definite physical
1imits; they can be used in many different and imagin-
ative ways, leaving freedom for individual interests.
While they are a tool-for learning, they are &lso

soclal play materials,

Sclence

Some of the major aims of the sclence program are
1) to help children see how thelr complex physical
environment probects and threatens them. 2) %o take
away much of the mystery of what they sees arcund them
and %) to develop some sort of sclentiflec attitude, i.e.,
to learn to investigate, experiment and question rather
than take things for granted, Science as part of the
total program appears as ancﬁher'diseipline and another
language with which to understand the world.

With the aid of a sclence gpecialist, the zclence
program becomes closely tiled to the soclal studles
program, The 7's have the use of the sclence room
for two hours a week for work on aspeclal projects. At
the start of the year, the sclence specialist and the
teacher confer and try teo antlclpate what sclence

concepts and experlences are likely to be relevant

37




to the social studies and most interesting to the group.
The first project decided upon 1s a study of slechrlcity,
In the block room batbteries, wires, screwdrivers, bulbs
and buzzers ar%made availlable and with the help of the
sclence teacher they are attached to bulldings and used.
In the science room a batterﬁ is teslkien apsrt and the
elements investigated; this develops into a study of
magnetism, Magnets are obtalned and the relationship
between magnetism and electricity is demonstrated,
Wihen the group is involved in a study of maps, the
science gpecialist makes compassés with the gfoup, using
cork, needles and small pans of water, The science
teacher'sa help ls asked to ddepen the group's under-
standing of the effect of heat on materials. The
children heat glass and metals, using bunsen burhers,
in the.scienae room, They now understand why sidewalks
and bridges ave built with speces that allow for exXpan-
sion and contraatiqn,. The specialist's skilla are used
in studying the weather, He accompanies the group on
a ﬁrip to the weather station at LaGuardias ailrport,

To supplement the sclience room experiences, simple
axperiments are done in the Toom as the need arises.

Sueh books & s Hoeks, Riversg and the Vhanging Barth

contaln suggestions for simple experiments done with

sponges, water, dirt., and a glass jJar.
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Baglc Tool Skills: Reading

he goals of the reading program sve te insure that
gach child reaches a cerbain proficlency in reading =7
at least that of & flrst grade primer - spﬁhbhatugagﬁ
child feel that reading 1s for a purpeose - whether it
be to read a menu, to find out aomething or to enjoy
a good story. Above 811, reading can be msstered and
it offers pleasure snd understanding, ,

The tools by which these alms are to be achieved are
rany., For the beginning readeri theilsight metﬁgd.ia
advocated by the school's 1ibfafian and remedial teachser,
Phoniecas ere Introduced later,

Reading hecomes a part of the whole program, Job
charts, labels, shepping lista, slgns for the block
room, btrips plans and storles - 8ll ﬁeed‘ta be read
by the children, The trlp stories are printed for the
7'a by the 11l's group and used as experientisl reading
material, individual stories are dlctated and read,
Seience experiments are written and recipes used in
cooklng are compiled,

Wnile half of the group is at shop, the other half
hag 8 n hour of reading in the room, Words and sentences
are matohed, block room events are dictated and written,
- the ltters are identifled and written. Later in the
year, pre-primers and primers sre read. After the winter
vacation, those who are sble to read independently read
at the library for twenty minutes to a half hour., At

the library they read quietly, raising their hands
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when a new word 1s needed. Some of the favorites

include AHome for Sandy, the Mickey Mouse primers,

the Blagze series and The Cat in the Hat,

Reading to the children takes a prominent place
in the program. Hest ia the time for reading stories
and poems. Books that offer information related to the
goclal studies and seience parts of the program are read
in the room. The rest books are carefully chosen with
the aim of helplng the c¢hildren apprsclate good books,
lengthening thelr attention span, widening their ex- -
perisnces, improving thelr 1anguaga and vocabuiary

and having an experience together,

Writing and Telking

The children are also encoursged to write and tell
thelr own ideas and-axperiencss and torexercise their
imaginations in story or poetry form. Many stories
are wittten throughout fhe year. They are factual
aceounts of family trips, the habits of o paet or a
friend., Others are animal storiss, imasginative and
fantastic.

These partioular children need no speclal encourage-
ment to write st _ories or talk about thelr experiences,
Instead, they nesed to learn to listen to others and
to express themselves clearly and vividly.

They are helped to form the letters of the alphabet
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correctly so that by the end of the year they can
wrlte with some clarity and faeility. Spelling is
not formaelly teught as this would involve phonicas.,
Copylng and tracing are the techniques used to teach

writing., Writing is used functionally as much asg

possible - to make absent cards, shopping lists,

print signs and price tags for the block schemes

and for writing storles and notes, Some use of
punctuation 1s taught, Success with writing depends
upon the smount of small muscle control that each child

has and the amount of practice he is given,

Bumber skills

In the srithmetic program, the emphasis 1s on
relationships and meanings of numbers in addition to
the learning of simple number facts., The aim is fopr
the child to learn to solve number problems which he
actually meets, These involve the abllity to add and
subfract-both one and two-place nuwbers, read numbers,
count and measurs, Each child is encouraged to find
hls own way to solve number problems.

In the 7's, there are real needs for number skills.
For all group supplies, a group allowance of $13 a
month 1s given by the school for purchases to be madé
at the IV's Store and at the VIII's Post Office. A

record of money spent and received is kept by the group
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with the help of the teacher, In the block room, play
monay is used to make purchases st the play store or
to séva money at the play bank.

Inree half-hours a week are set aside for number work,
Money and colored cubes are the manipulative materials
most used, Bundles of sticks are used to teach the
concept of ten and of converting, Mlmeographed sheets
_with the baasie addition and subtraction facts are used

profusely, Games are played and scores are kept,.

Play

Play ocouples a speclal plaece In City and Country

- thinking. It is felt that, through play, which is s
natural medium for the chlld, the child "triles out®
different roles, thereby learning something about the
adult world, ébout himself and about hils peers.

At 7, the play program, both indoors and outdoors,
serves as a way for the child to deepen his physical
and social skills, He learns not only how to catch a
ball, but how to bs a member of a functioning groupo
The daily hour of outside play is divided into s half
hour of "free play" and a half hour for a group game.
The boya prefer variatiéﬁs of ball games, The girls
prefer chasing and &ramatic games ., |

Bloek play and. dramatics are intended to further

the development of the whole program and the whole child,
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Art

There 1s no formel presentation of an art program
in the 7's group, HRather, materials are mads readily
available and three hours during the week are used in
wilch children are free to paint, draw or color. 0ften,
trips are used as dilrect stimulation for plctures and
Large murals, Haps and scenery-making are %ntegrated
with other parts of the propram,

It i= hoped that aaﬁh child will find some creative
personal medium for self-expression; that he will become
able to use space, color and form to expreszs what he
feel & and sees 1In himself snd in the world eround him,

fechnigques in the use of paper mgché to make puppets
are taught and the puppets are used 1in the block theatre,
Collage materials are presenﬁea and used in varying ways.
In almost alllof the children there ls an attempt at
representation, They palnt and draw houses, aﬁimals,
people, They are conventional in their usge of color,
Irees are always green and skies are always blus.
No direct teaehing of drawing is given, Each child
ig helped, 1f he desires it, to find a way that is

most satisfactory to him,

The Specials

The aim of the music program iz to train the

adr of the child snd provide some emotlonael releass
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through singing and making up songs, In addition,
the chilldren are to learn some theory, the use of
percussive instruments snd to gain some musie reading
skills., Music is only rarely integrated with the 7's
program,

Rhythme is intended to train the body, té involve
the whole chilild in drametic and expressive movement
to musle, Some soclal studles leaynings are actsd out
in rhythaes by the group.

In shop, the children learn the use of shop tools,
they increase thsir abllity to work long and hard at
a diffieult material, They are encouraged to work as
independsntly as poassible., An attewpt 1ls made To in-
tegrate shop with the socilal studles program, Bridges,
boats, trucks, buildings, planes, etc. are made in the
shop a_nd used in the block scheme, ‘Children are also
permitted to make things in shop which have no relation
to the block scheme. _ - o
in clay the chlldren learn how to mould elay and how |

Eo use the.potter's wheel., There 1s no pressure for
produetivity; a purely sensual experience may be had,
Most of the ehildren make bowls, small animals and
ashtrays, It ig only rarely that clay is related to
the soelal atudles program, Few items made in clay
find their way back to the block room.

Wnile some cooking is dome in the room on a hot plate,
the school lunch réom 1s used to make bread, cookies,

d

cake, custars, etec. with the 7's group. The fun of

cooking and 1ts practical value is emphasized.

= !j;g -




SECTION VI: THE PROMRAM IN ACTION



The pfoblem for this block scheme was how to
transport food to the eity., After trips to the
Brooklyn Bridge and the Teorge Yaghington Bridge
and two days of buillding and discussion, the follow-

ing scheme evolved. (See dlagram.,)

It is Wednesday, 9:15 A.M,
Nan goes over the Goerge Washington Bridge with a
truck full of milk cans. Jimmy demands that she pay
a toll. N.an shrugs her shoulders and says, "You
didn't charge Billy - that's no feir." Jimmy insists,
and pushes her truck off the bridee. She replaces
it, he shoves her off balance snd Nan comes crving
to me. I put my arm around her and stert toward
the other room with her., Charles, who had been ob-
serving all this, says, "Let's have =2 trial! Let's
put Nen in jail!"” He rubs his hands together playfully.
I interrupt that they mey not have a trial unless
there are laws that are broken and we have no laws
about paying tolls, Charles says, "Well them, let's
make some,"

the group adjourns to the next room where everyone
agrees that the law is "You must pay 5¢ toll to cross
the bridpe," I write this on the board and sugrest
that the 11's might print our laws for us.
Bugene asks: "But what 1f vou don't have any money? "

Charles: "Then vou ean't cross the bridee. You hsve no
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business trying to cross s bridge 1f you haven't even
got 64."

3ally, turning to Nan, savs that the bank will lend
her the money, |
Nen: (Not really interested)"Sure, but how'm I gonna
pey 1t  back?

Sally:“Well, Billy should pay you for the milk ang
Charles should pay him and we'll Euy it from Cherles,”
Nen: "O.K."

 Jilmmy: "Weah, but what if she has the monsy and won't
pay?"

Charles: "Then she has to go to jall."

I ask if that will teach her to obey the law,
Sveryone says yes, Nan shrugs her shoulders,

Loubse adds: "If she goes o i1ail, she'll lesrn not to
do it any mors,"

"Doew jall teach her anything?" I ask.

Charles says, "Well, it sorta teaches people not to
break lews, but eriminels don't learn. They just keep
going bawgk o jeil,"

I remind them that Nen ig not a eriminal, thst there
was no law about the tolls,

Bugene: "We'll let her off easy if she promises that
she'll pay us on the wsy back, O0.K, Jim? "

Jimmy agrees. Yugene ssks Nan 1g she promises, Nan

promises,
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It 1s the next day, same tiwe,

Sally, Louise and Kathy go straight to theilp housesa,
They are cutting up vieces of material and making
bedspreads for thelr wedgie people. DNan and Meg
are re~arranging thelr animals on the farm, Yhey
are making reins for the horses out of atring,
Billy goes over the bridge with a truck to the farm,
"C'mon, Nen, where's that milk you promiged?”
Meg snswers: "We're too buay, Billv. Our horzes
are sick and we don't have no time to milk the cows.,
You can have them, We're tired of milking those old
things anyways,"
Billy:"C'mon Nan, you prowised,"”
Nen: " You heard her, didn't ya? Now toke those cows
and sorem!"
Sally walke over to the farm. "You know, Nan, our
bables need milk or else they'll die. Louise and
Bathy join the group and agree with Sally, but Nan
and Meg will not be moved, They pay no atbtention,
"They aren't veal bables anyways,"says Mog,

Billy does not want to take the cows, Charles
and Jimwy have got their wedgies fighting. Bugene
ls fixing the bridge, Alan is watching. Bllily goes
back to hie dairy and pushes his trucks up the ramp,
Sally, Bathy and Loulse are now making curtains, Meg

and Nan have their horses gallopping sround the farm,
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It is Friday, the same time. Discussion.
Today there is little enthusiasm to go into the bloeck
room. Nan and Meg have given up selling milk to the
dairy anqbo one else wants to run a farm,

I begin the discussion by asking 3ally about her
bank, She has nothing to do, she eays, there 1s no
business. I suggest we g0 eround the corner to look
at the bank on 14th Street and Seventh Avenue to see
how they kept busy. Nan and Keg want to fix up their
Tfarm, so they stay behind with a student teacher and
the rest of the group walk to the bank, We go inside
and there is little to see. The manager offers to show
us the vault downstairs and explains the alarm system,
This intrigues them.

Vhen we return, Charles and Zugene want to set up
an alarm, Selly sasys she'd rather have = policeman
watching the bank. Jimny wants to have an alarm system
for the toll station and suggests that he and Zugens
make one together. Lugene agrees., Charles wants to
Join them, but Jimmy balks. He doesn't want Charles
working with them, Charles insists that it's not fair -
since it was his idea. FKugene turns to Jimmy, "Let
him," he asks, but Jimmy is firm,

Jimmy and Eugene get the electrical equipment
and begin working with it. Charles asks Sally if

she will let him be the policeman for her bank and
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It is 10 o'clock., Half of the group has gone to shop
end half is in the room for reading. The previous
week the group diétatad g story about thalr trip to
the Brooklyn Bridge. This ls the sbry:

We went to the EBrooklyn Bridge.

We walked from Menhattsn to PBrooklyn.

Weo welked over the Bast Hlver,

It wag gcarey.
Tha'story wag first wreitten on the board; then on
a large omkbag sheet ol paper. Coples for sach child
were printed by the 1li's group. Extra coples were
cut into sentence strips.

Todaﬁ, the storles and strips are dlstributed and

the group is matching the strips with the story and
then reading it. After the whole story is put together
Sally end Loulse read it emslly., Billy guesses, relying
on his memory. Jimmy can read some of 1t., Meg will not

L0V .

It 1s 10:20. L1 suggest that everyons who 1s going o
patronize the bank should have a bank book bto keep
track of their money, They get paper, cut il up and
staple 1ittle hooks together. They copy the words
Bank Book from the board., Inside the book, they label
the pages "Deposit! and"Withdrawals" aflter we discusa

wht they mean, Sally and Loulse say they don;t have to
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do this becausa'they run the bank, They would rather
read thelr pre-primers instead, Wihlle they are reading,
Billy, Meg and Jimmy léberioﬁsly print the letters. Billy
.and Jimmy finish quickly. They also get their books
eagerly, Billy sits staring et his. He will not read
aloud to me, While he had been reading yesterdsay,

Jimmy g¢ald Billy was reading an essy book snd Billy
became discouraged and stopped. Meg will not accepbd

the bock I glve her to read. She wants the one about
norses which 1ls too difflcult. She wants to sit end
look at the plctures., 1 sugpest we wrlte one abeout
horses wnleh she can read, Bhe agress to dictate a
story to me, but adds, " And don't think ['m gonna

read it sither."
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It is 2 o'clock,
The girls'are psinting at the easels and on the floor.,
The boye are 2ll sitbtlng around one table, drawing.
ihey are ﬁaking rockats, supesrman, pirates and
the excitement 1a getting loud,

T joln them, sitting next to Jimmy. I talk about
their drawings with them. The conversation leads

to televizlion end I ask them which programs ave their

favorites. As they name them, I bhegln maklog a list,
They are curlous and A lan ésks the reaason for this.
I answaf that 1 am interested in what they do. Jlimmy
1ookg surprlsed,

We talk about some Qf-thﬁ spensors. They descrilbe
the commercials and sing them for me. [ write the
words "Dog Food" to show them that they could read
some of the words they see on the screen, Jlmmy
aaks me to make a copy of the words lor him so that

he can take it home and wateh Tor them on televisbn.

» S‘j"
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It is 11 o'clock. H_ alf the group is in music, the
other hsalf 1s in&he room for numbers.
GCharles is the shopper todsy and after looking
at our supply of absent cards and C & € atamps, he
gets the money box, counts out the correct smount of
money he will need and goes 6ff to the FPost Office.
I pass oubt mimeogpraphed aﬁ&itioh fact-shesats to
the others. HNan ssys, "Oh no, I'm not doin' thias
stuff." She beglns to draw on the paper., Alan
rubs his hands together In glee. "Oh boy, I‘mlgood
at this." Bugene takes his and lmmediately gets to
work, Kethy ls s5t1ll sharpening her penell. She
looks avound, undecided where bto sit, 3She choses
the ohalr next to Nan, She #lso begins to draw on
her peper, They both glgple and joke.

In five minutes, hugsne is finished, Alan inishes
almost immediately after. They ask for another one =-.
harder this time, 1 give them ons with,twoncaiumn
additioh and they get to work agsin, HNasn and Kathy
are still fooling, Pubtting them at.separata tables
does not‘haipn . |

At 1L:20 1t is time to clean up and get reedy for
lunch at llﬁ%@. Ingene and Alan have completéd thelir
second sheet, Kethy and Nan have done none of thelrs,
Charles has returnsd from the FPost Office and is enterling

his purchases into the mecount book,
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Pians for MHonday

9-9:15 GChose lunch tables for the week, Job roubines.
Since it 1s Eonday and the group ls usually restless

and eager to beglin worklng in the block room, dispense
with any discussion, LIf Jlmmy does steal the money in
the bank, there will probably be a call for 2 trial so
wo shall probably have to mske & law about robbing banks.
If there is = triél, we will need two lawyers, a jury,
and I can be.judgea LP Jimmy does not rob the bank

then the interest In the alarm systems may go on,

10:00 Before half of the group goes to shop, flnd
out. what they are working on, Suggest brafflc signs,
a bridge, or docks for thote without 1ldeas, Vharles
needs Lo be encoursged to contlnue on the bridge he

began .last week, opeak Yo shop teacher before school,

10:00 Halfl of the group for reading., If there is a
bank robbery, we can write a story about it and the
trial, if there ls one. Perhaps meke & aspscisl news-
paper edillon, Use the office mimeograph machline.

How to involve Nan In this? See 1f she will draw

a pleture of the bank or the robbery for the paper,

10:80  Fractice making letters 1, h, snd b, They all
begin the same way, at the top and come down., Think

of short words using these letters, { lunch, hat, baby,
bank, book)
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11:00 Half of the group goes to music. The other
half has numbers., HReview concepts of tens and units,
Use bundles of stilcks. Gall out numbers and have
them write them in two columns, one for 10's and one
for units.

11:30 Lunch

12 Rest. Coloring for s half hour, Head Charlotte's
Web.

1:00 VYard., Came of Steal the Becon.

2:00 Half the group goes to Science, Those who want
to set up an alarm system can do it in the seience room
with the sclence teacher's help,

The other half of the grouv wmay paint in the room.

2:45 Clean-up. Oet resdy to go home,




SECTION VIT: SUMMARY, COMMENTS, AND QUESTIONS




I would like to discuss the program ng outlined above in term s
of the.extent to whiech it meets the goals set forth earlier, and
In terms of the satisfactions 1t gilves, and of the demands it makes
upon hoﬁh children and teaschers, How does a teacher implement thia
program to haln children meet their need td feel Industrious,
independent, and law-ahiding?

If we look at the program in action, we can see that its strength
lies 1n the fact that the initlal pgoal of active partiecination rather
than paésive intake of information was achleved to a great exteut,

In the excerpt about paﬁing the bridge toll there was real excitemeunt
on thé part of the children as théy becsme . involved in making up a law;
there was a strong dependence on each other throughout the entire
episode, which evolved from their interplay. Their independence

from adults in the eﬂvironment and from any written authority was
obvious., The concepts of justice and cooperation were explored and
acted upon, We can believe that this process of interdependence andd
independence, while fostering the childrents growth in learning the
ways and means of group behavior, also did a great deal at the same
time to reinforce:the individuality'and creativity of e;ch ehild, 1t
might also be sald that the discipline, reasoning ability, and inde-
pendence which come from groﬁp learning can prepare the child to

meet achievement goals which are set before him later on, The attitudes
which he gains now - those of being actively involved in a search

for learifng and a real participation in it through self-motivation -
will stend him in good stead in succeeding years, not only at City

and Country, but in his future 1ife as well,

This is an example of program at its best., It is not only
meeting the goals that the school has set up, but is meeting the
needs of the children to feel compstent, grown-up, and orderly.

At the same time, however, thils program ean create conziderable
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demands on children fof energy, sponténéity, and resourcefulneas,

We may be asking a gfeaf deal of them by demanding as much galf-
sufficlency as a'prbgram of this t#pe presupposes, For instance, Neg
and N_an, in‘tha excerph ffom'the record about the cbws, are unable
to ﬁake part in the group process.‘When they refuéé to participate,
the biOPk play becomas éimlesq. We wav wonder, too, at thlg point,
whether blocks offer too manv pmsstbilities for beshavior of‘bhis
kind (Psnecﬁallv to chi]dren who are upset), and whether blogk play
ig ﬁreal“ enough for this age mroup.

We' can see thaﬁ‘ﬁhe problam'here ia one of'finaing the best
balance hétween the ﬁoc-open and’ the too-closed curr{culum, ‘@ mist
expécﬁt that chhildren will not alwavq meet the challenpges whieh
the program poqes.

_For the teacher as well as for the child, this can be an exciting,
¢_reative experience, Sherfollows no rigid lesson plan, but can use
_her ingenulty and imagination. She is in a better positibn than many
other teachers to know her children well The dlsoussion with the
bovq ﬁhouttheir favorite television programs 1g an example in point,

On the other hand, heavy demands are made on the teacher by such
a program, Ths pfocess of integrating everything into bne whole can
be contrived as well as difficult. The.teacher is expecfed to produce
riéhness instead of chaos by setting.up an order and a conbtinulty
which, in other aahbols, might come more directly out of the curriculum.
Her plans must be flexible and subject to change if she 1z to use
the chiléran‘s intereats and enthusiasms. She must be Goﬁtinuaily on
the alert to discover and be sensitive to these Interests, as well
ag toiiﬁtroduce materials and trip possibilities into the programn,
Sometimes she can manage this with ease, as in the trip to the bank:
somatimes these bpportuniﬁiea do not affer ﬁheméelves; In addition,

because so much independence is encouraged in the children, the role
N
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of the teacher as an'muthority is sometimes baffling. The record
describing the arithmetlc cléss in which Nan and Kathy refuse to
pérform the tasks that are set for t hem and ereate a little island
of disturbsnce snd non-participatlon in the midet of a working group
is an exémple of such a difficulty, Was thia a time for a teacher

to step in and assert her authority strongly? -

Fhrtharmore,-we may raise other questions about the program on
the basis of the excerpt asbout the reading group. How much is pgalned
by delaying the veading program until 7? If a creative program will
not suffer with the introductién of akills at 7, would it necessarlly
do so0 at 87 Is the tension built up in the parents and in the child
a help or a hindrance %o success in reading? Is the relaxed attltude
on the part of the school of bsnefit to the ehild who wants to achleve
and who knows that his parents want him to also? When expectations |
are confusing, may it not encourage children to get up their own,
often unrealisticall&?

It is not only the delaved reading progrem which sets the Clty
and Country child apart from his peers iﬁ other schools; he wears

different clothes to school, he does not collect money for the Red

Crsas, he does not know the Star Spangled Banner or the salute to

the fleg. Above all, he does not "work" in school as they do; he

"plays" a lot more. The line of distinection between these two forms

~of sctivity is deliberateiy not drawn at ity and Gounbry; in fact

the job program is, in part, deslgned to make work into play. Play
may be considered the creative aspect of work, rather than something
opposed to it, The "product" of plav is as important as the product
of work., This is entirelv contrary to the culturel definition of
work and plavy. | |

The difference in velues instilled in these children may be

¢ onsidered & weaknessz of the program ingsofear as it makes both

s
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parents and children anxious and defensive about their
special school OUn the other hand, the values which
make for conflict with certain asnects of the pre-
valling cultural pattern stronelv underpin all
pract%cal considerations at City and Countrv and
therefore provide the children with a consistent
style of 1ife within the school setting. One might
ask whether'these values and methods are important
enbggh,in principle and practice to warrant this
period of discomfort and feeling of separateness

on thé part of the children,

It is mv balief that Citv and Country, in ?osteriﬁg
such attitudes and in gstrencthenineg the child's tolerance
for the discomfort in heing different, is performing
a valuable service, While the school sets itself and
its students apart from certain aspects of the main
stream of values, in mv opinion, it is offerine them
2 stvle of 1ife which is valid not only within the
school, but in the larger world where pressures

toward conformity and non-creativity are very strong.
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