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In contrast, evaluation data from a similar career development intervention
conducted by Kraus and Hughey (1999) revealed no significant effects on career deci-
sion-making self-efficacy or carcer indecision in high school students, even though the
intervention was facilitated by an experienced school counselor twice a week for a
period of four consecutive weeks. A possible explanation for the inconsistent findings
in this area is the age of the participants. There is some evidence that providing college
students with a iist of transferable skills or a print-out of specific occupational infor-
mation can influence their level of career self-efficacy (Fukuyama et al., 1988). As
such, college students may be more realistic in their self-appraisals and responsive to
career development interventions than high school students,

The purpose of the current study was to assess the effects of two types of
transferable skills workshops on the career self-efficacy of college student athletes.
The goal of both workshops was to help student-athletes identify and gain confidence
in their ability to transfer skills to non-sport domains. One of the workshops was aug-
mented with a pencil-and-paper inventory designed specifically for athletes to facili-
tate the process of identifying transferable skills. I 15 predicted that the augmented
transferable skilis workshop would produce a greater increase in career self-efficacy
than the unaugmented transferable skills workshop and a control condition. It was also
hypothesized that both transferable skills workshops would produce significant in-
creases in career self-efficacy over baseline, whereas the control condition would not.

METHOD

Participants

Participants were 79 college student-athletes (45 males [30 football players
and I35 basketball players] and 34 females [ 14 softball players and 20 soccer players])
enrolled at a small NCAA Division I1I institution. The mean age for participants was
19.08 (59 = 1.14) years, In terms of self-reported race/ethnicity, the sample was 86%
White, not of Hispanic origin; 10% Black, not of Hispanic origin; 3% other; and 1%
unspecified. The college year distribution for the participants was 57% freshman, 17%
sophomore, 15% junior, and 11% senior. One-third of the participants reported play-
ing more than one sport in college, and 87% of the participants were on varsity teams.
Participants reported having been involved in their particular sport for approximately
I to |3 years.
Measures

A demographic questionnaire was used to obtain information regarding the
gender, age, college year, intercollegiate sport involvement, and length of involvement
in the primary sport of participants. The Career Decision Self-Efficacy Short-Form
(CDSE-SF; Betz & Taylor, 2001), an abbreviated version of the Career Decision Mak-
ing Self-Efficacy Short-Form (CDMSE-SF; Betz, Klein, & Taylor, 1996), was used to
assess career self-efficacy. The CDSE-SF is a 25-item instrument with response op-
tions ranging from “no confidence at all” to “complete confidence” on a 10-point
confidence continuum, Betz and Taylor reported adequate internal consistency for the
CDSE-SF. The concurrent validity of the CDMSE-SF has been documented through
significant correlations with self-efficacy (Betz & Klein, 1996) and, as reported by
Taylor and Betz (1983) and Robbins (19835), scales of the Carcer Decision Scale
(Osipow, Camney, Winer, Yanico, & Koschier, 1980) and My Vocational Situation (Hol-
land, Daiger, & Power, 1980), respectively.
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these additional analyses, a multistage test by Holm (1979) was used to adjust the
alpha level for inflated Type [ error when testing multiple hypotheses with ANCOVA,
Finally, paired sampies t-tcsts were performed on pre-test and post-test CDSE-SF scores
to investigate the cffect of cach workshop separately on career self-efficacy.

RESULTS

Means for the pre-test and post-test scores of CDSE-SF are presented in
Table 1. As shown in Table 2, there was a significant difference in post-test CDSE-SF
scores of participants across the three conditions when controlling for pre-test CDSE-
SF scores, £(2, 75} =5.19, 2 <.01. For the Holm’s test used in the follow-up analyses,
the alpha level was divided by the number of hypotheses remaining to be tested. Thus,
the alpha level for the ANCOVA comparing the post-test CDSE-SF scores of the con-
trol group to the scores of the augmented transferable skills workshop group, while
controlling for pre-test CDSE-SF scores, was .025. The adjusted mean CDSE-SF score
of the augmented transferable skills workshop group was significantly higher than the
adjusted mean score for the control group, # (1, 46) = 6.73, p < .013.

For the remaining ANCOVA, the alph:  vel (.05) was divided by 1
because there was one hypothesis left to be tested. The ANCOVA comparing the
post-test CDSE-SF scores of the unaugmented transferable skills workshop group
and the augmented transferable skills workshop group, while controlling for pre-
test CDSE-SF scores, revealed that the adjusted mean CDSE-SF scare for the
augmented transferable skills workshop group was significantly higher than the
adjusted mean score for the unaugmented transferable skills workshop group, #
(1,54)=5.01, p <.029.

Paired samples t-tests performed on CDSE-SF scores separately for each
workshop indicated that: (a) there was no significant difference between pre-test and
post-test scores for the control group, A21) = -.24, > .05; and (b) post-test scores
were significantly higher than pre-test scores for both the unaugmented transferable
skills workshop group, 429) = 2.95, » < .0l, and the augmented transferable skills
workshop group, £26) = 3.57, p<.001. Thus, although the CDSE-SF scores of the
control pgroup did not increase after the workshop, they did increase after the two
transferabie skills workshops.

DISCUSSION

This current study was designed to examine the effects of two types of trans-
ferable skills workshops on the career self-efficacy of 2 group of intercollegiate stu-
dent-athletes. Both of the transferable skills workshops followed the model suggested
by Petitpas and Schwartz (1989), but participants in the augmented workshop also
completed the TSI as part of the workshop protocol.

The carecr self-cfficacy level of student-athletes who participated in the trans-
ferable skiils workshops increased significantly compared to that of the control group.
In addition, participants who completed the TSI as part of their transferable skiils
workshop showed higher levels of career self-efficacy than student-athietes who did
not complete the TSI {t appears that participating in transferable skills workshops
helps student-athletes to identify personal skills that enhance their beliefs about their
abilities and their confidence to engage in the carcer development process.
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