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agents, rampant violation of recruiting regulations. widespread illegal
inducements given to student-athletes, and numerous felonies committed by
college student-athletes which are promptly covered up or summarily dismissed
by coaches and universities.

These two articles were valuable because they helped to make the
public more aware of what was going on in the world of big-time college sports.
A lack of empirical evidence. however. may have left some people questioning
the validity of Underwood's and Telander’s claims. Consequently. researchers
have begun to investigate various dimensions of intercollegiale athletics. The
academic and career development of student-athletes has been studied (Adler &
Adler. 1991: Blann, 1985: Kennedy & Dimick. 1987: Mever. 1990). as have the
effects of specific counseling programs aimed at enlightening student-athletes in
these particular areas (Harney. Brigham. & Sanders. 1986: Nelson. 1982:
Whitner & Mvers. 1986). While these and many other studies (for an overview
see Coakley. 1990) have been helpful in increasing public awareness aboul the
wpes of programs available 10 student-athletes and the resulting effectivencss of
these programs. very few researchers have talked to the student-athletes
themselves in an attempt 1o understand and improve athletic counseling.
Therefore. the purpose of this study was to use in-depth intcrviews to examine
the actual support service experiences of Division 1 football and men’s
basketball student-athletes and 1o explore their perceptions of individual
counseling needs.

METHODOLOGY

Participants

The participants in this study consisted of 26 letter-winning male
former ~tudent-athletes who graduated from an NCAA Division | university
thercafter referred 1o as BDU) between 1980 and 1990, Twenty of the men had
been members of the BDU football team. while six of the men had been
members of the BDU basketball team.  Nineteen percent of the participants
were African-American: the remaining 81% were white. The sample was
comprised of both scholarship und nonscholarship student-athletes. as well as
men who had participated in professional athletics (276¢). The distribution of
graduation veuars was equal across the decade. with only two vears vielding no
eraduates.

Procedure for Data Collection

After each student-athlete consented to participate in the siudy.
appoinuments for interviews were made. During the interviews. developing a
positive rapport was important. so each participant was given an explanation of
the purpose of the interview. a description of the criteria by which he was
selected. and further assurance about confidentiality (Bogdan & Biklen. 1982).
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The student-athletes were asked about how the role of the athletic
academic advisor could be changed to be more effective. The most commonly
mentioned suggestion was that more advisors were needed. Some participants
thought the athletic academic advisors would be more effective if they took a
genuine interest in student-athietes as human beings and developed a more
personal relationship with each individual student-athlete. Still other
participants thought the athletic academic advisors could be more effective if
they were given more power. e.g.. as in helping decide. based on classroom
performance. which student-athletes would participate in upcoming athletic

contests.

Athletic Tutors. The other group of people who provided the BDU
student-athletes with academic support were the tutors hired by the athletic
department. The participants were asked what they perceived to be the function
or role of the tutors. as well as how they thought the tutoring system could be
more effective. The majority of the parnticipants in the study thought the tutors
were genuinely concerned about helping them learn the necessary material.
Conversely. other participants believed that the tutors were responsible for
getting the student-athletes™ work done one way or another and ultimately
helping keep the student-athletes eligible for competition.

In discussions with the participants about their experiences with the
athletic tutors. it became apparent that there was a variety of tutor types with
different views of their roles. One participant’s description of the athletic tutors
he came into contact with summarized the interactions of student-athletes and
tutors: “"Some of 'em were intrigued to be affiliated with athletes. [for] some of
‘'em it was a part-time job. [and] some of 'em had a genuine interest in helping

someone.”

Similarly. contradictions arose as the participants discussed their ideas
on how to make the BDU wtoring system more effective. The most popular
response was to hold the student-athletes more responsible for their own actions
and grades. In this scenario. the witor would 1ake a less active role. asking
questions and facilitating the general learning process of the student-athlete.
rather than completing the work. Another popular suggestion for improving the
effectiveness of the tutoring program was 10 provide the student-athletes with
individual tutors or. at the very least. a small student-athlete/tutor ratio.
Additionally. the student-athletes mentioned providing tutors at various times
throughout the day. cutting down on the noise and associated distractions in
study hall during the tutoring sessions. and hiring more tutors.

While all the participants had suggestions tor increasing the
effectiveness of BDU's witoring program. many realized what a difficult job the
tutors had trying to motivate people who did not want 1o attend tutoring
sessions. The student-athletes were also quick to admit that they had worked
better with a likeable tutor. i.e.. someone who had a good personality and with
whom they felt comfortable. The participants also thought a tutor should be
someone with whom they could be friends. which apparently was often the

case.




tutors. The most
athletic ex
the interviews.
academic adv
athletes,

Y mentioned i
e €d attribute w
» preferably ar the collegiate Jeye] )

lhe pal[iCipallIS’ aISO ”]()UE]” 1t wa or a[h]e
iSOl b and IUlOlS o la}\e a Pe] 8] N .(’.e” ]
S na] ] .
. . “C

as thag they h
A§ mentioned

Since most of the

and twiors o Participants referreq 10t

: "they were askeq : ; )
The majority of the q(yudeenrf as};ed s ros Bositons s by
oG s -dthletes reg
poportan ,Shseveral, hqwever. did mention 5 ponfde
iy ould be fijled by women claj P(;C o
€ to i i
a nunFurmg mother figure pamcuIa”J]al
. . = ) r '
or similar reasons, other partic)i

Nt-athletes thap

ought the
be more
by male
would pe
As one such person

Young men woylqg
after being velleg at
pants felt that mep

€xplained:
e women,

I'don't w;
ant to S(’)Und “k
. ¢ amale chagvin;
W . dauv —_
ith footbal) players angd hocke\,cmu‘”“s‘ but w

hen yoyu- i
You're d
2uy. Because £uys just do e

plavers you al

ocke Vers, most hav

Be n't re ¢ e

[, Qbyedr_g old. et oo spect females, Not when you're }I]g\e;

0 be some bjo o | <

2ol Ie some b 3

You reatry egfg;b?” Player. [ think a4 woman ¢ lg]' " SUPposed

o woman Id. .d ]S.h Yourself the firg two y ‘OU 'd {0 fine. .
uidn’t do jr. [but] it would be har& o o Faying

. ASs noted | s i

ltle respnn lod(jx:{;lffmguss;pn of academijc support servj

personnel. The research b eXamined the lopic of collegj e s abo"

o fomnel studeny scireh ‘\\.hxch has been dope has fo ed on e e oo
1 elgs.m the SUpport svstem, »Pelfll;])vsaesd ](:’” ;he g vement
ste e furlev.and Vottero

€. very

advisor may faciljtate

athletes .
etes and Coaches. A the very least, ~

I Ze(i Q 1 I I [~ e er ce
S { ” ef US[ra[lon\ a d I)
Sk]”s are earr e(, dar (1 l)e ensit d;\ )\p
1en S

ph“OSOph_y i (Petitpas Furley. &
o . ./- g v
who felt that it w ! "€ opmions of the otlero. 1989, p_ 6, This

Missing Links

u h b p B
= 1§ [h ne t.““C] ant d, USSCd 1§
]]\]]() ghou e ””C]\]e\\s h p
Suppolt Ser ices av a]]al)]e 0 [) [U(ie”[-a lie €s. ; re ons o [1]1)56 ]I()
SC
t B U S ”I t lmp $Si1 f
W

. and OplmOnS (o] A ]Ie sen e
n hO\ 4 '] T

he types of

The Acaueiine mu..- ..

Although the student-athletes in this study received several anrerent
rvpes of support services. a great majority thought they would have benefited
from some type of career development or counseling. Specifically. the
participants thought information should be available concerning particular
majors. Jobs. and interview skills.

Aside from career assistance. the next most frequent reply was that the
student-athletes needed some type of alcohol and drug awareness programs: the
participants were particularly interested in information about steroids. Finally,
the participants thought that more personal contact with counselors and advisors
throughout college would be helpful for future student-athletes.

After suggestions for additional services were discussed. the interviews
concluded with questions concerning the logistics (i.c., where and when) of
athletic support services. The participants responded with a variety of
suggestions as to the geographic location for athletic support services.
Approximately half of the participants wanted the services to be available in
their respective athletic facilities (e.g., the football practice building or the
basketball arena). Since the student-athletes spent a great deal of their time in
these buildings. the locations were convenient. The remaining student-athletes
thought the support services should be located in an academic environment;
apparently in order to concentrate on academics or careers. they needed to get
out of the athletic environment. No matter where the participants wanted to
receive support services. they agreed that the area should be private so that non-
athletes could not stare at them and contribute to potential feelings of inferiority.

Finally. the student-athletes in this study talked about what time of day
support services ideally should be provided. The most popular response was 10
maintain the status quo and make the services available after practice. Although
the participants admitted that they were tired after practice. they could not think
of a more suitable time 1o take advantage of tutors. career guidance. or other
services. The next most common reply was “not after practice.” Their mental
and physical exhaustion after practice. especially when accompanied by a big
meal. made it difficult for them to concentrate on their studies. Other student-
athtetes thought that a {lexible drop-in or morning support service schedule
would be most conducive to retention. A drop-in system might be preferable
because it would allow student-athletes 1o seek help when it best fit into their
schedules. while morning sessions would be productive because the student-
athletes were refreshed and alert.

Research (Lanning. 1982: Petitpas, Finlev. & Vottero, 1989: Whitner &
Sanz. 1988) supports the participants in this study who claim that student-
athletes should be provided with more than the rudimentary study hall programs
they currently receive. Specifically. Whitner and Sanz (1988) suggest that
traditional study skill programs alone do not adequately address the needs of
student-athletes. Therefore. athletic departments may do well to provide
student-athletes with additional services such as the career counseling and the
alcohol and drug awareness programs suggestied by the men in this study.
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them that college students needed 1o swudy only that amount. The participants
apparently had managed to get away with studying less than ten hours a week in
high school. but college courses generally require significantly more work. The
fact that 62.5% of BDU's football and men’s basketball players were “special
admits”™ in 1989 (Lederman. 1991) indicates that they may need to devote even
more time to academics than the average student-athlete. 1f universities are
going 10 admit such student-athletes into their institutions and allow them to
participate in athletics. then the institutions should consider the ime demands
and intellectual chalienges faced by “special admits™ and design support
services accordingly.

Subsequently. athletic department personnel need to be aware that they
may be perceived as not giving equal value to the roles of student and athlete.
Although athletics was going to be part of these student-athletes’ lives for only
a short time. the participants believed that the coaches and athletic academic
advisors at BDU stressed athletics more than academics—consciously or
unconsciously. explicitly or implicitly. While the fooiball and men’s basketball
plavers in this study were required to study only eight hours a week. they would
not have practiced only that amount: their coaches would not have allowed it.

Another suggestion for athletic depariment personnel would be to put
the needs and the best interesis of the student-athletes first. perhaps teaching
student-athletes 1o take more responsibility for their own academic decisions
and actions. Student-athletes must learn that they are ultimately responsible for
their own lives. rather than allowing someone to take care of their lives for
them. While the athletic department may benefit by “bailing out™ student-
athletes in trouble (i.e.. keeping them eligible and thus using them to win
cames). the student-athletes are the ones who eventually suffer because other
tatented student-athletes are always waiting on the sidelines. The athletic
department must then devote time to these new supersiars. and the “old”
student-athletes may be left with nothing. A “tough love™ approach whereby
the athletic department forces student-athletes 10 be independent from their
freshman to senior vears could help develop self-reliant and successful people.
An attempl 10 do this has already taken place at the University of Florida (see
Wittmer. Bostic. Phillips. & Waters, 1981).

These four suggestions are long-term recommendations which require
mstitutional change. There are also. however. shori-term recommendations
which could be implemented within the current svsiem. enabling student-
athletes 10 have more meaningful and successiul college experiences. First.
athletic support personnel should show a genuine interest in the student-athletes
with whom they work. Counselors. tutors. and other support personnel would
do well to learn as much about the student-athletes as possible. By tuking an
interest in the student-athletes™ backgrounds. strengths. weaknesses. interests.
and goals. athletic support personnel would be showing the student-athletes that
they care about them as human beings. This may increase the student-athletes’
trust in the athletic personnel both on and off the field. An attempt to do this
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has already taken place at the University of Toledo (see Whitner & Myers.
1986).

In addition, universities should implement more extensive career
counseling programs for all students. While the student services and placemen
services at most universities provide such assistance. it is typically reserved for
seniors who are about to enter the work world. All students. and student-
athletes in particular as a result of their low levels of career maturity (Blann.
1985; Kennedy & Dimick. 1987; Sowa & Gressard. 1983), may need guidance
before their fourth or fifth years of college. As the participants in this study
suggested, it would have been nice 1o talk to someone about the “shape™ of
certain majors and jobs, the state of the job market in the years ahead, and the
transfer of skills from the sports world to the work world. Such guidance would
be a valuable asset for student-athletes and non-athletes alike. An example of
such a program is located at the University of California at Los Angeles (see
McCurdy, 1983).

Finaily. athletic departments should examine the practice of mandatory
study hall. As the comments made by the participants in the current sample
illustrate, student-athletes did not gain a great deal from the study hall
experience. They were tired after practice. the atmosphere was not conducive
to studying. and they often resented being told that they had to study at a
particular time. As a result, most of them attended only to avoid the
punishment inherent in skipping. Student-athletes should be trusted and
encouraged to study when they need to. and if they do not study. they should
pay the consequences. including loss of eligibility or academic probation. The
participants in the sample who actually accomplished something at study hall
probably would have studied on their own anyway and may have achieved more
in a quiet environment after taking a brief nap. If student-athletes are expected
10 act like responsible adults. they must be treated as such. Forcing them to
study for eight hours a week only reinforces their dependency training and
focuses on eligibility. Therefore. a drop-in study center as suggested by several
of the student-athletes in this study may be an ideal way for athletic departments
to encourage educational achievement while at the same time promoting
independence.

CONCLUSIONS

Throughout this study. the participants provided insight into the tvpes
of support services typically received by Division I revenue-producing sport
student-athletes. discussed perceptions of these services and the service
providers. and offered suggestions on how future student-athletes might be
better served. While the participants were generally satisfied with the types of
support they received. greater emphasis on career development and guidance, a
larger number of athletic academic advisors with whom to consult, and more
concerned advisors may have enhanced the student-athletes™ college
experiences both on and off the field. These student-athletes did not ask for
unrealistic treatment but merely for access to services available to the entire
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