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episode that reflects the student’s potential to av..eve. Aptifude meas-
ures such as these, in conjunction with high school academic achieve-
ment, are generally used to select students to colleges and universilies.
Athletic-academic support units may also use these measures to classify
student-athletes as at risk.

While aptitude measures were not designed to predict student
effort or motivation for college academic achievement, tools that meas-
ure academic motivation have been extensively applied to study student
achievement that is attributable to effort. The result of subsequent re-
search has led to the emergence of self-regulation theories that have ef-
fectively predicted classroom achievement. From these theories effective
practices for motivating student-athletes in their pursuit of academic
goals can be extracted, and understanding the motivational processes that
underlie the academic effort can help athletic advisors devise motiva-
tional strategies for enhancing the performance of student-advisees. Un-
fortunately, research has rarely examined motivational factors drawn
from alternative theories to explore the relative predictive power of those
different factors. Such research has also not been conducted, specifi-
cally, to examine the performance of student-athletes in the classroom.

This research examined the predictive power of measures drawn
from current motivational models, specifically, for the academic achieve-
ment of student-athletes. The selected variables are relevant to a process
called self-regulation; a current perspective used to guide contemporary
motivation research, Self-regulation refers to self-generated thoughts,
actions, and feelings that are planned and adapted as needed to affect
one’s learning, motivation, and personal goal attainment (Bandura, 1997;
Zimmerman & Kitsantas, 1996; Zimmerman, 2000).

Addressed by this current study was the extent to which factors
associated with quality self-regulation predicted the academic achieve-
ment of student-athletes. Study results should help athletic/academic sup-
port units better consider the use and content of motivational strategies
for enhancing the academic achievement of student-athletes.

FACTORS ASSOCIATED WITH QUALITY SELF-
REGULATION

Goal theory, self-efficacy theory, and goal orientation theories
have identified factors associated with quality self-regulation and aca-
demic achievement. Based on volumes of research generated from tests
of these three theories, personal goals, self-efficacy, and possessing a
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(i.e., 5 items) on a 7-point scale rangu.; from 1 = not confident to 7 =
100% confident. The academic self-efficacy measure, developed by
Wood and Locke (1987), assessed students’ confidence to perform vari-
ous academic activities on a 7-point scale with response options ranging
from 1 (very much below average} to 7 (very much above average). A
sample scale item was, “How well do you concentraie and stay fully fo-
cused on the materials being presented?” The reliability for the self-
efficacy measure was o = .86.

Academic performance. Student GPA at the end of the semester,
accessed from the university database, served as the study criteria for
student academic achievement. All students provided consent for acquir-
ing academic achievement information from the university database.

PROCEDURE

Procedures were approved through the university internal review
board for the protection of human participants. A 130-item questionnaire
was electronically mailed to all student-athletes (N = 388) at a Midwest-
ern university. The survey was sent at the beginning of the semester, and
instructions informed students that 100 movie tickets would be randomly
allocated to those who completed the questionnaire. One hundred forty-
nine students completed the survey within three weeks. After a follow-up
reminder was issued in the beginning of the third week, 21 more students
responded. A final reminder was c-mailed approximately six weeks into
the semester, which yielded 50 more respondents. The total response rate
was 57% (N = 220). Among respondents, 43% were men and 57% were
women, and respondents by class year were 79 freshmen, 52 sophomore,
49 junior, and 40 senior respondents,

RESULTS

Analyses for this study were calculated using SPSS 11.0. De-
scriptive statistics among study variables are presented in Table 1. Corre-
lations among the study variables appear in Table 2. As seen in Table 2,
ACT score and class rank cormelated significantly with student GPA. In
addition, all motivational variables except performance orientation corre-
lated positively and significantly with GPA. It should be noted that per-
formance orientation was not expected to contribute positively to student
GPA.

To examine the impact of study variables on student GPA, re-
gression analyses were run. In regression analyses, the multiple-
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