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In this paper, we share two applied case studies social work instructors can 
���ȱ ��ȱ �����ȱ �����Ȭ�Ĝ�����ǰȱ ����Ȭ����������ȱ ��������ǯȱ �����ȱ �����ȱ ����ȱ
� �ȱ ��������ȱ ������ǰȱ �����ȱ ������ȱ ���ȱ �� Ȭ�������ȱ �������ȱ ��������ǰȱ ���ȱ
are derived from practice in the authors’ personal and professional expeȬ
riences in the Northeastern and Midwestern regions of the United States. 
���ȱ����ȱ����ǰȱ �ȱ��������ȱ���ȱ��������¢���ȱ�����ȱ�����¡�ǰȱ�����ȱ���ȱ���Ȭ
agogical approach, name the underlying assumptions and structures that 
facilitate harm, explore relevant practice skills, and identify theoretical, 
�������������ǰȱ���ȱ�������ȱ�����������ȱ���������ȱ���ȱ�����Ȭ�Ĝ�����ȱ����Ȭ
tice. Our approach to social work education on transgender and gender 
�¡�������ȱ ǻ�	�Ǽȱ ������ȱ ����ȱ ��¢���ȱ ���ȱ��������ȱ �����ȱ ��ȱ �����Ȭ�����Ȭ
tency lectures we are all too familiar with, whereby students memorize 
����������ȱ���ȱ �����ǯȱ �������ǰȱ �ȱ�ě��ȱ����������ȱ ��ȱ����ȱ��ȱ�������������ȱ
for transformative and sustainable shifts in thinking about social work 
practice with TGE communities. In this article, we use “TGE” to refer to 
�����������ȱ���ȱ������ȱ �¡�������ȱ �����������ȱ���ȱ�	���Ƹȱ��ȱ �����ȱ ��ȱ
people belonging to gender and sexual minority groups. Any deviations 
���������ȱ��������ȱ����ȱ �����ȱ�����ę�ȱ�������ȱ��ȱ�����ȱ�����ǯ

�¢ ����Ǳȱ������ȱ ���ȱ���������ǰȱ�	���Ƹǰȱ�����ǰȱ�������¢

��������ȱ��¢���ȱ�����Ȭ���������¢Ǳ
�¡�������ȱ�����Ȭ�Ĝ�����ȱ�������¢ȱ

Through Applied Case Studies
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���Ĵ��ȱ���������¢
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 The last two years have seen exponential growth in legislation 
���������ȱ �����������ȱ ���ȱ ������ȱ �¡�������ȱ ǻ�	�Ǽ1 individuals 
and their families, communities, and providers. 2022 represented 
a historic high for anti-trans legislation across the US, following a 
������ȱŗŚŝȱ�����ȱ��ȱŘŖŘŗȱǻ�����¢ǰȱŘŖŘŘǼǯ  Much of this proposed and 
�������ȱ�����������ȱ������¢ȱ���ȱ�����ę����¢ȱ�������ȱ�	�ȱ¢����ȱ���ȱ
�����ȱ���������ȱ���ȱ������ȱ��ȱ������Ȭ�Ĝ�����ȱ����������ȱǻ����ȱǭȱ
�������ǰȱŘŖŘŘǼǯȱ����ȱ�����������ȱ�������ȱ�ȱ�������ȱ���ȱ��������£���ȱ��-
vironment for TGE youth and young adults. It imperils their safety 
���ȱ������¢ȱ��ȱ������ȱ�������ȱ����������ȱ������ȱ��ȱ�Ĝ�����ȱ�����-
tional environments and health care that is life-saving and consis-
tent with evidence-based standards of care set by several national 
and international organizations, including the American Medical 
�����������ȱǻ������ǰȱŘŖŘŗǲȱ�������ǰȱŘŖŘŘǼǰȱ���ȱ��������ȱ��¢���-
�������ȱ�����������ȱǻŘŖŗśǼǰȱ���ȱ���ȱ�����ȱ������������ȱ�����������ȱ
���ȱ�����������ȱ
�����ȱǻ�������ȱ��ȱ��ǯǰȱŘŖŘŘǼǯȱ��������ǰȱ�����ȱ���-
��������ȱ�ě����ȱ���ȱ������¢ȱ��������ȱ���ȱ���ȱ������������ȱ��ȱ�	�ȱ���-
ple and are, therefore, genocidal in nature. 
 With a stated ethical commitment to ending systemic oppression 
and standing in solidarity with historically marginalized communi-
ties, social work practitioners and scholars have a moral imperative 
��ȱę���ȱ����ȱ�������ȱ����ȱ�������ȱ�����������ȱ�����ȱ ���ǰȱ ����ȱ����-
cies implicate social workers in their implementation. For example, 
��¡��ȱ 	�������ȱ 	���ȱ ����ĴȂ�ȱ ŘŖŘŘȱ ���������ȱ ��ȱ ���ȱ ����������ȱ
of Family and Protective Services instructed the agency to classify 
������Ȭ�Ĝ�����ȱ�������ȱ����������ȱ���ȱ�����������ȱ�����������ȯ
����ȱ��ȱ������¢ȱ��������ȱ���ȱ�������ȱ����������ȯ��ȱȃ�����ȱ�����Ȅȱ
�����ȱ�¡������ȱ�����ȱ�� ȱǻ	����¢���ǰȱŘŖŘŘǼǯȱ���ȱ��Ĵ��ȱ������ȱ���ȱ��-
partment of Family and Protective Services to investigate parents 
who help their children access such treatments, as well as licensed 
����������ȱ ����ȱ ����������ȱ ����ǯȱ ���ȱ ��Ĵ��ȱ ����ȱ �������ȱ ���������ȱ
��ȱ��¢ȱȃ��������¢ȱ���������Ȅȱ����ȱ�������ǰȱ������ǰȱ������ȱ ������ǰȱ
and teachers who do not report instances of treatment to the agen-
�¢ǰȱ��ȱ ���ȱ��ȱ��ȱ�������ȱ��ȱ���ȱ�������ȱ������ȱǻ	����¢���ǰȱŘŖŘŘǼǯȱ
��¡��Ȃȱ��������ȱ�ě�������¢ȱ ������£��ȱ����£���ǰȱ����������ȱ�¢ȱ��-
creasingly polarized and moralistic political ideologies, to expand 
state surveillance of TGE youth and families. Similarly, school so-
cial workers are implicated in school-based policies that mandate 
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children to play on sex-segregated sports teams that align with the 
child’s sex assigned at birth or that place gag orders within public 
�������Ȯ����ȱ��ȱ���ȱ���ȱ�����������ȱ��ȱ�������ȱǻ�����ȱǭȱ��������ǰȱ
ŘŖŘŘǼȮ��ȱ�����������ȱ��ȱ��¡���ȱ�����������ȱ��ȱ������ȱ�������¢ȱ���ȱ���-
����ǰȱ��¢ǰȱ����¡���ǰȱ�����������ǰȱ���ȱ�����ȱǻ�	���ƸǼȱ������¢ǯȱ�����ȱ
policies harm the well-being of not only TGE young people but those 
whose parents or other family members may be TGE. Ultimately, of 
course, they harm everyone by reinforcing a system of gender bina-
rism that limits possibilities for everyone while also reinforcing other 
binaries and hierarchies under which many people experience dif-
ferential access to power and freedom. Given the already disparate 
outcomes for TGE youth and young adults, social work’s historically 
underwhelming support of TGE communities, and failure to widely 
�����������ȱ�Ĝ�����ȱ���������ȱ �����ȱ���ȱ����������ȱ���ȱ��������ǰȱ
there is a particular urgency for social work to step up at this mo-
ment within its schools, which are training grounds for future social 
work practitioners and scholars. 

Literature Review

 TGE youth face disproportionate rates of adversity when com-
�����ȱ��ȱ�����ȱ���������ȱ�����ȱǻ���������ȱ�	�ȱ¢����Ǽǯȱ��ȱ���ȱ����ȱ
seven years, at least three large-scale studies have reported on the 
state of TGE youth: the ŘŖŘŖȱ��������ȱ�����¢ȱ��ȱ�	���ȱ�����ȱ������ȱ
Health that �����¢��ȱŚŖǰŖŖŗȱ�	���ȱ¢����ȱ����ȱŗřȱ��ȱŘŚȱǻ���ȱ����-
��ȱ�������ǰȱŘŖŘŖǼǲȱ ���ȱNational School Climate Survey that surveyed 
ŗŜǰŝŗřȱ�	���ȱ¢����ȱ����ȱŗřȱ ��ȱŘŗȱ ǻ���� ȱ��ȱ ��ǯǰȱ ŘŖŘŖǼǲȱ ���ȱ ���ȱ
Youth Risk Behavior Surveillance System that piloted a question about 
�����ȱ�������¢ȱ ���ȱŗřŗǰşŖŗȱ����ȱ������ȱ��������ȱǻ�����ȱ��ȱ��ǯǰȱŘŖŗşǼǯȱ
��������ǰȱ�����ȱ�����¢�Ȃȱę������ȱ����������ȱ���ȱ�����������ȱ�ě����ȱ
of interpersonal and structural anti-trans bias and cissexism on the 
livelihood and life chances of TGE youth. 

Mental Health

 TGE youth experience alarmingly high rates of suicide ideation 
���ȱ�Ĵ�����ȱ��������ȱ��ȱ���ȱ�������ȱ��ȱ¢����ȱ����������ǯȱ��ȱŘŖŘŖǰȱ
śŘȱ�������ȱ��ȱ�	�ȱ¢����ȱ��������ȱ������ȱ����������ȱ�������ȱǻ���ȱ
������ȱ�������ǰȱŘŖŘŖǼǯȱ��ȱ������ȱ¢����ǰȱ�������ȱ����ȱ�����ȱ��� ���ȱ
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Řŗȱ���ȱřŚǯŜȱ�������ȱ��ȱ�����ȱ¢����ȱ������ȱ������ȱ�Ĵ������ȱ�������ȱ
ǻ���ȱ������ȱ�������ǰȱ ŘŖŘŖǲȱ �����ȱ ��ȱ ��ǯǰȱ ŘŖŗşǼǯȱ ���ȱ¢����ǰȱ�	���Ƹȱ
¢����ȱ ����ȱ ����ȱ ����ȱ ȃ��ȱ ����ȱ ��Ĵ��Ȅȱ ���ȱ ���ǯȱ���ǰȱ ���ȱ ������-
ued social and legislative assaults on trans lives, 40 percent of trans 
������ȱ������ȱ�Ĵ�������ȱ�������ȱ��ȱ�����ȱ��������ǰȱ�ȱ����ȱ�����¢ȱ����ȱ
�����ȱ�������ȱ����ȱ���ȱ�������ȱ��ȱ����������ȱǻ�����ȱ��ȱ��ǯǰȱŘŖŗŜǼǯȱ
�����ȱ¢����ȱ����ȱ����Ȭ��������ȱ������Ȭ�Ĝ�����ȱ���������ǰȱ����ȱ
��ȱ ����������ȱ ��������ȱ ��ȱ ������������ȱ ������ȱ ��ȱ ������Ȭ�Ĝ�����ȱ
clothing. Such practices are consistently associated with lower rates 
��ȱ�������ȱ�Ĵ�����ȱ�����ȱ�����ȱ���ȱ��������¢ȱ¢����ȱǻ���ȱ������ȱ
�������ǰȱŘŖŘŖǼǯȱ

Violence

 Trans-exclusive policies and rhetoric create cultures dismissive 
of and conducive to interpersonal anti-trans violence. Forty percent 
of trans and nonbinary youth report experiencing anti-trans moti-
�����ȱ��¢�����ȱ�Ĵ����ȱ��ȱ����ȱ��ȱ �����ȱ ��������ȱǻ���ȱ������ȱ����-
���ǰȱŘŖŘŖǼǯȱ��Ě������ȱ��ȱ�����ȱȮŗŘȱ������ȱ�¡���������ǰȱśŚƖȱ��ȱ�����ȱ
������ȱ������ȱ�¡����������ȱ������ȱ����������ǰȱŘŚƖȱ��¢�����ȱ�Ĵ����ǰȱ
���ȱŗřƖȱ��¡���ȱ��������ȱǻ�����ȱ��ȱ��ǯǰȱŘŖŗŜǼǯȱ�������ǰȱ�ȱ��������ȱ����ȱ��ȱ
socialization and acculturation for youth, serve as both safe havens 
���ȱ�����ȱ��ȱ��������ȱ���ȱ�	�ȱ¢����ǯȱ����ȱŞŝƖȱ��ȱ¢����ȱ������ȱ����-
���ȱ��������ȱ�������ȱ�����ȱ�����ȱ������ȱ ��ȱ������ȱǻ���� ȱ��ȱ��ǯǰȱ
ŘŖŘŖǼǯȱ�����ȱ¢����ȱ���ȱ���������¢ȱ���������ȱ��ȱ�����������ȱ����ȱ
using school restrooms that correspond with their gender identities 
ǻ���ȱ������ȱ�������ǰȱŘŖŘŖǼȮ�ȱ����ȱ������¢ȱ�����������ȱ����ȱ����ȱşŘƖȱ
of trans and nonbinary youth report not having access to a gen-
���Ȭ�������ȱ��������ȱ��ȱ������ȱǻ���� ȱ��ȱ��ǯǰȱŘŖŘŖǼǯȱ

Housing Insecurity 

 Transphobic discrimination across the family, church, and 
state makes TGE youth particularly vulnerable to housing insecu-
���¢ȱ���ȱ�������������ǯȱ��ȱ�ȱŘŖŘŖȱ��������ȱ�����¢ȱ��ȱŚŖǰŖŖŗȱ�	���ȱ
¢����ȱ����ȱŗřȱ��ȱŘŚǰȱśŖƖȱ��ȱ�����ȱ ��ȱ��������ȱ�����ȱ������ȱ���ȱ
of their homes were TGE, and 56 percent of those who reported 
�������ȱ� �¢ȱ ���ȱ�	�ȱǻ���ȱ������ȱ�������ǰȱŘŖŘŖǼǯȱ���ȱ��������ȱ
��������ȱ��ȱ���ȱ
�����������ȱǻŘŖŘŖǼȱ�����ȱ�����ȱ¢����ȱ����ȱ�����¢ȱ
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to be unsheltered than their cisgender peers. Unsurprisingly, stud-
ies show that trans youth and particularly trans youth of color, are 
���������������ȱ��ȱ������ȱ����ȱǻ������ȱ��ȱ��ǯǰȱŘŖŗŚǼȱ���ȱ¢����ȱ�����-
����ȱǻ������ȱǭȱ���ę���ǰȱŘŖŗśǲȱ������ǰȱŘŖŗśǼǯȱ
 High rates of housing insecurity persist through adulthood. 
The unemployment rate for trans adults is three times the general 
�ǯ�ǯȱ�������¢����ȱ����ȱǻ�����ȱ��ȱ��ǯǰȱŘŖŗŜǼǰȱ ���ȱ����ȱ����ȱ��ȱ�����ȱ
adults reporting barriers to securing and retaining employment 
���ȱ ��ȱ ��������������ȱ ǻ���� ���ȱ ��ȱ ��ǯǰȱ ŘŖŘŖǼǯȱ �������������¢ǰȱ
trans adults experience poverty at more than twice the rate of the 
�������ȱ�ǯ�ǯȱ����������ȱ ǻ�����ȱ ��ȱ ��ǯǰȱ ŘŖŗŜǼǯȱ�����ȱ������ȱ��ȱ ���-
or and trans people with disabilities experience even higher rates 
of poverty. Nearly one-third of trans adults experience poverty in 
�����ȱ��������ǯȱ��ȱ�����ǰȱŘŜƖȱ�����ȱ���¢���ȱ��ȱ��������ȱ���ȱ��ȱ����ȱ��ȱ
��������������ǰȱ���ȱŝŖƖȱ��ȱ�����ȱ ��ȱ���¢ȱ��ȱ��������ȱ������ȱ�¡��-
��������ȱ�����������ȱ������������ȱǻ�����ȱ��ȱ��ǯǰȱŘŖŗŜǼǯȱ

Social Work Education

 Despite these disproportionalities, social work students report 
�ȱ ����ȱ ��ȱ �����Ȭ�������ȱ ������ȱ �������ȱ ���ȱ �����Ȭ�Ĝ�����ȱ ������ȱ
policies. In 2012, the Council on Social Work Education Council 
on Sexual Orientation and Gender Identity and Expression sur-
��¢��ȱŗǰŗŖŞȱ�	���ȱ������ȱ ���ȱ��������ȱǻ���ȱ���ȱ���Ǽȱ������ȱ
���ȱ������ȱ������ȱ���ȱ������ǰȱę�����ȱ���¢ȱřŚǯŞƖȱ��ȱ�����������ȱ
����ȱ�����ȱ������������ȱ ���ȱ�������¢ȱ�� ����ȱ�����ȱ������ȱǻ�����ȱ��ȱ
��ǯǰȱŘŖŗśǼǯȱ������ȱ���ȱ����������ȱǻŘŖŗŜǼȱ����¢£��ȱ����ȱ����ȱşŝȱ�����ȱ
respondents of the Council on Social Work Education survey. They 
�����ȱ����ȱŞśƖȱ��ȱ�����ȱ��������ȱ��������ȱ�����¢ȱ��ȱ�����ȱ�����ȱ��-
������ȱ�����Ȭ�����ę�ȱ��������ȱ��ȱ������ȱ ���ȱ�������ȱǻ������ȱ��ȱ��ǯǰȱ
ŘŖŗŜǼǯȱ�ȱ�����ę����ȱ�������ȱǻřŗȱ��ȱŚřǯśƖǼȱ�¡���������ȱ����Ȭ�����ȱ��-
titudes and behaviors within their school, perceived faculty to use 
anti-trans speech or behaviors, and observed faculty fail to inter-
vene when students displayed anti-trans speech or behaviors in the 
classroom. Overall, students felt less prepared to work with trans 
�������ȱ��������ȱ��ȱ�	�ȱ�������ȱǻ�����ȱ��ȱ��ǯǰȱŘŖŗŜǼǯȱ
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ȱ �����Ȭ�Ĝ�����ȱ �������¢ȱ��Ĵ���ȱ ���ȱ ������ȱ ���ȱ ���������ǯȱ
Some social work students and faculty are TGE, some have TGE 
�����ȱ����ǰȱ���ȱ���ȱ ���ȱ ���ȱ ���ȱ�	�ȱ������ȱ��ȱ���ȱę���ȱ���ȱ��ȱ
the classroom. It is imperative that social work educators engage 
��������ȱ��ȱ�����Ȭ�Ĝ�����ȱ�������ȱ������ȱ���ȱ������ȱ ���ȱ�������-
lum. TGE lives depend on it. 

Case Study Overview

 Here we present case studies that we have used in social work 
classes to translate skills, values, and frameworks needed for af-
ę�����ȱ��������ȱ ���ȱ�	�ȱ¢����ȱ���ȱ¢����ȱ������ǰȱ �����ȱ ��������ǰȱ
���ȱ�����������ǯȱȃ	����ȱ�������Ȅȱ���ȱȃ�����ȱŗŖŗȄȱ����������ȱ���ȱ
overutilized within social work classrooms and other educational 
spaces, often as a result of lack of instructor exposure to, experience 
with, and knowledge of TGE communities or because of discomfort 
or low motivation and commitment to ensuring just practice and ser-
vices for TGE communities. Here we share two applied case studies 
������ȱ ���ȱ�����������ȱ���ȱ���ȱ��ȱ�����ȱ�����Ȭ�Ĝ�����ǰȱ����Ȭ������-
sive practice. These cases span two practice arenas–child welfare and 
low-barrier shelter services–and are derived from practice in the au-
thors’ personal and professional experiences in the Northeastern and 
Midwestern regions of the United States. Names and other identify-
ing details have been changed to preserve anonymity. For each case, 
we describe the accompanying class context, share our pedagogical 
approach, name the underlying assumptions and structures that fa-
cilitate harm, explore relevant practice skills, and identify theoretical, 
�������������ǰȱ ���ȱ �������ȱ �����������ȱ ���������ȱ ���ȱ �����Ȭ�Ĝ��-
ing practice. Our approach to social work education on TGE issues 
goes beyond the didactic forms of trans-competency lectures we are 
all too familiar with, whereby students memorize statistics, terms, 
��ȱ����������ȱ ��������ǰȱ ������������ȱ��������������ȱ ���ȱ ���ȱ ǻ����Ǽ
���������£�����ȱ��ȱ�	�ȱ�����������ȱǻ������ȱ��ȱ��ǯǰȱŘŖŗŜǲȱ�������ȱ��ȱ
��ǯǰȱ ŘŖŗşǼǯȱ �������ǰȱ ����������ȱ ���ȱ �ě����ȱ ����ȱ ����ȱ�������������ȱ ���ȱ
transformative and sustainable shifts in thinking about social work 
practice with TGE communities.
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Case Studies—Case Study 1

Position

ȱ ��ȱ �������ȱ ���ȱ ���� ȱ�����Ĵ�ȱ ���ȱ ���ȱ �����ǰȱ �ȱ ����ȱ ����ȱ ��ȱ ��ȱ
�ȱ���������ȱ ����ȱ �ȱ ǻ�����Ǽȱ����ȱ�������ȱ�����ȱ��ȱ � �ȱ�������ȱ��ȱ
working with systems impacted queer and trans young people in 
����������ȱ��Ĵ����ǰȱ��ȱ������������¢ȱ��������ȱ���������ǰȱ��ȱ��ȱ�����ȱ
ally to queer and trans youth organizers, and as someone who is in 
community–as a queer person–with queer and trans people who 
are or have been systems impacted. I also note the limitations of 
my knowledge and understanding as someone who is cisgender, 
was not in the foster care system as a young person, and as some-
one who is white and middle class. In naming my positionality and 
histories and the knowledge and limitations in knowing it creates, I 
invite people with greater proximity to Sasha in terms of their own 
lived experiences to interrupt or correct me when there are places 
 ����ȱ�ȱ��¢ȱ����ȱ��Ĵ��ȱ������ȱ ����ȱ���ȱ��ȱ�� �¢�ȱ������ȱ�����ȱ
own experiences–to the extent that they feel comfortable–within 
our class conversations. 

Case

 Sasha is a nineteen-year-old transgender woman who was pri-
marily raised by her maternal grandparents until she was placed 
in foster care at age sixteen. Sasha’s grandparents relocated to 
New York City from Puerto Rico to join their eldest daughter, Sa-
sha’s aunt, when Sasha was three. Sasha was primarily raised by 
a single mother in Puerto Rico. Her mother had on-going strug-
gles with drugs and alcohol, and at the age of nine, Sasha joined 
her maternal grandparents in New York. Though assigned male 
at birth, for most of her life, Sasha preferred clothing and colors 
that her grandparents considered feminine and grew her hair 
long. Her grandparents subtly noted their disapproval through-
out her life, though there was much about their relationship that 
was positive. As Sasha entered adolescence, their admonishments 
grew and often escalated into yelling. Sasha’s grandparents did 
���ȱ�������ȱ��ȱ���ȱ�Ĵ���ǰȱ��������ȱ���ȱ��������ȱ���ȱȃ ����ǰȄȱ
and so she would leave for school wearing the clothes they had 
���������ȱ���ȱ���ǰȱ��������ȱ�ȱ��ě�����ȱ���ę�ȱ��ȱ������ȱ����ȱ��ȱ���ȱ
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way to school. Around the time Sasha turned 15, she began miss-
���ȱ������ȱ���ȱ���¢���ȱ���ȱ����ǰȱ���ȱ��Ĵ���ȱ���ȱ������������ȱ��� ȱ
where she was. Her grandparents would confront her when the 
school called, and arguments would ensue about that as well. Sa-
sha, who had always been respectful to her grandparents, would 
curse out her grandma. 
 Things reached a boiling point when her grandmother walked 
in on Sasha in her bedroom wearing one of her cousin’s dresses, 
��ȱ ����ȱ�����ȱ ���ȱ �����ȱ��Ĵ���ȱ �����ǯȱ����ȱ ���ȱ �������ȱ���ȱ
grandmother’s grasp, Sasha pushed her out of her room and 
packed a bag before leaving the apartment to go stay with a 
friend with whom she had lived for several weeks. During this 
����ǰȱ���ȱ�����������ȱ ���ȱ ��ȱ ���ȱ����¡ȱ�����¢ȱ�����¢ȱ�����ȱ
��ȱę��ȱ�ȱ����ȱ��������ȱ����ȱ��������ȱ��ȱ�����ȱ�����ȱ������ȱ��ȱ������ȱ
����ǯȱ�����ȱ ��ȱę���ȱ������ȱ��ȱ�ȱ����������ȱ����ȱ�������¢ȱ���ȱ��¢�ǯȱ
She was verbally harassed and physically threatened by some of 
���ȱ�����ȱ���������ȱ��ȱ���ȱ�����ǰȱ���ȱ���¢ȱ��ȱ���ȱ����ȱ���ěȱ���-
��������ȱ���ǰȱ ���������ȱ ��ȱ�����ȱ��ȱȃ��Ȅȱ���ȱ�������ȱ���ȱ�¢ȱ ���ȱ
name she was given at birth. Additionally, she was only allowed 
��ȱ��������ȱ��������ȱ��������ȱ���ȱ��������ȱ���ȱȃ���ǰȄȱ���ȱ��ȱ
began shoplifting. After having been caught shoplifting several 
times at H&M, Sasha was tried and sent to a juvenile justice facili-
ty in upstate New York for six months. Upon her release, her ACS 
caseworker placed her in a specialized congregate care facility for 
�	���Ƹȱ¢����ȱ��ȱ���ȱ������ȱ����ȱ�¢����ǰȱ ����ȱ���ȱ��������¢ȱ��-
sides. Sasha turns 20 in a couple of weeks, leaving her with one 
year until she ages out of foster care. Her agency-based casework-
er, David, has been working with her on a transition plan but is 
��������ę��ȱ����ȱ�����ȱ����ȱ���ȱ����ȱ�ȱ	��ȱ��ȱ�����ȱ�����¢����ǯȱ
Sasha has not been in touch with most of her biological family 
members while in care. She loves fashion, dancing, and perform-
���ȱ���ȱ��ȱ���¢ȱ���������ȱ��ȱ���ȱ���ȱ��������ȱ�����ǰȱ���ȱ��ȱ����ȱ
of the House of Fantasia, which she considers her family. She also 
has a close friend named Trina, another young trans woman who 
lives in her group home. 

Pedagogical Approach

ȱ ���ȱ�����Ĵ�ȱ�����ȱ��ȱ���ȱę���ȱ��ȱ��¡ȱ�����Ĵ��ȱ �����ȱ�ȱ����ȱ����ȱ�ȱ
use to teach a masters level Advanced Clinical Practice social work 
course, ����ȱ������������ȱ��ȱ������Ȭ��������ȱ�����ȱ�������ȱ��������. 
This is a case-based course in which students work in small groups 
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��ȱ�¡�����ȱ����ȱ�����ȱ����ȱ����ȱ��ě�����ȱ������ȱ��ȱ�����ȱ���ȱ������-
cent development over the course of a semester. Each week, over a 
������ȱ��ȱ�����ȱ ����ǰȱ��������ȱ����ȱ���������ȱ� �ȱ�����Ĵ��ȱ����ȱ
the case and asked to work through a series of questions about the 
����ǯȱ������������ȱ������ȱ�������ǱȱǻŗǼȱ����ȱ���ȱ���ȱ�����ȱ��ȱ���ǵȱǻŘǼȱ
What hypotheses do you have about the family’s current situation, 
���ȱ ���ȱ ����ȱ��ȱ���ȱ��¡�ȱ�����ȱ��ȱ¢���ȱ ���ǵȱǻřǼȱ���ȱ��¢�����ȱ
����ȱ����ȱ ���Ȃ�ȱ��������ȱ����ȱ��ȱ������ȱ¢���ȱ�¢��������ǵȱǻŚǼȱ���ȱ
may have experienced trauma in this scenario, and in what ways 
ǻ������ȱ��������ȱ����ȱ����������ȱ������ȱ��ȱ ���ȱ��ȱ�������¢Ȭ�����ǰȱ
����������ǰȱ ���ȱ �����������������Ȧ����������ȱ ������Ǽǵȱ ǻśǼȱ ����ȱ ��ȱ
your personal response to the information you learned in this sce-
�����ǵȱ���ȱǻŜǼȱ����ȱ��ȱ���ȱ����ȱ��ȱ�������ȱ��ȱ����ȱ����ǵ
 This course emphasizes the role of interpersonal, structural, and 
systemic trauma in the role of child welfare-involved young people 
and their families and caregivers. It also emphasizes a trauma-in-
formed and healing-centered approach to practice with particular 
�Ĵ������ȱ��ȱ�� ȱ�¡���������ȱ��ȱ������ȱ���ȱ�������ȱ������ȱ���ȱ���ȱ
informed by neurobiological development, race and ethnicity and 
other intersecting social identities, family structure and history, 
systems involvement, community response, developmental stage, 
and systems of power, privilege, and oppression.
 Within this and every class, I aim to collaboratively cultivate a 
�����ȱ�����ȱǻ������ȱ����ȱ�����Ǽȱ ���ȱ��������ǰȱ��ȱ������ȱ��������ȱ
������ȱ �� ��ǰȱ ���������ǰȱ �����¢ǰȱ ���ȱ �������ȱ ǻ����ȱ ǭȱ �������ǰȱ
ŘŖŗřǼǯȱ���¢ȱ ������ȱ �������ȱ ���������ȱ ����ȱ�����ȱ � �¢ȱ ����ȱ ���ȱ
����ȱ���������ȱ�������ȱ��ȱȃ����ȱ������Ȅȱ�������ȱ��ȱ���ȱ���¢ȱ �¢�ȱ
it has been co-opted and utilized to avoid the discomfort associat-
��ȱ ���ȱ������ȱ���Ȃ�ȱ���������ȱ�¡�������¢ȱ�����ȱ���ȱ�¡������ǯȱ�¢ȱ
��������ǰȱ�ȱ�����ȱ�����ȱ��ȱ���ȱ��ȱ ����ȱ������������ȱ��ȱ���ȱ�����ȱ
���Ě���ȱ���ȱ������ȱ�������ȱ���ȱ����ȱ�������ȱ��ǯȱ������¢ǰȱ�����ȱ ��ȱ
enter the space have the courage to take risks and to face discom-
����ȱ�������ȱ���¢ȱ��� ȱ����ȱ���Ě���ȱ��ȱ�������ȱ�¡���������ȱ ���ȱ���ȱ
��ȱ�������ǰȱ���������ǰȱ��ȱ������¢ȱ����ȱ�� �ȱǻ��������ǰȱŘŖŗśǼǯȱ����-
��ȱ�ȱ�����ȱ�����ǰȱ�������ȱ��ȱ���ȱ���ȱ����ǰȱ��ȱ �ȱ�����ȱ�����ȱ����ǰȱ
and transformation takes place in moments of discomfort. Finally, 
�ȱ�����ȱ�����ȱ����ȱ��ȱ�������ȱ�������������¢ǰȱ ����ȱ��ȱ����������-
ly important given the historical lack of accountability within the 
child welfare system itself.
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������¢���ȱ�����������ȱǭȱ����������ȱ����ȱ����������ȱ
���

 The course explicitly acknowledges the historical harms of 
child welfare and adjacent systems as perpetrators of trauma, 
both contemporary, intergenerational, and historical trauma. The 
course contextualizes the disproportionate representation of youth 
 ��ȱ�������¢ȱ��ȱ�����ȱǻ�����ǰȱ ����������ǰȱ���ȱ������ȱ��ȱ�����Ǽǰȱ
�	���Ƹȱ���Ȧ��ȱ��������ȯ���ȱ�����ȱ���������ȱ���������ȱ���ȱ���-
comes—as connected to systems of oppression built into and car-
����ȱ���ȱ���Ȭ¥Ȭ���ȱ ���ȱ�����ȱ ������ȱ�¢����ǯȱ�Ĵ������ȱ ��ȱ��� �ȱ��ȱ
historical and contemporary policy that has leveraged the child 
welfare system as a means of surveilling and regulating social-
ly marginalized families through enforcement and imposition of 
white, cisgender, middle-class, heteropatriarchal norms. Students 
are also encouraged to think about the ways in which adultism as a 
form of oppression is often embedded in most “youth-serving sys-
����ǰȄȱ���ȱ��ȱ��������ȱ�� ȱ���¢ȱ��¢ȱ������������¢ȱ ���ȱ��ȱ �¢�ȱ
that redistribute power in their work with youth. This can be done 
�������ǰȱ ���ȱ �¡�����ǰȱ �¡�������¢ȱ ������ȱ ���ȱ �� ��ȱ ��ě���������ȱ
that exist at the nexus of youth and adult relationships, as well as 
along other axes of identity dependent upon positionality. Listen-
���ǰȱ���ȱ�Ĝ�����ȱ¢����ȱ�¡��������ȱ��ȱ �������¢Ȭ�����ȱ����������ȱ
and mistreatment, cultivating pride in identity through community 
connection and celebration, and amplifying youth voice, and pro-
moting agency in decision-making, are a few of the ways that this 
can be accomplished.

Relevant Practice Skills

ȱ ��ȱ���ȱ����ȱ�������ǰȱ��������ȱ���ȱ�����ȱ��ȱ�����£�ȱ�	���Ƹȱ��-
ę�����ȱ ��������ȱ ������ȱ ��ȱ �����ȱ ���������¢ȱ ��������ȱ  ���ȱ  ���ȱ
Sasha as she prepares for aging out of the foster care system. One 
such practice is Family Acceptance work. Families demonstrating 
mild to moderate rejecting behaviors towards their children—in-
cluding foster children—can often become more accepting over 
����ǯȱ���ȱ�����¢ȱ����������ȱ�������ȱǻ���Ǽȱ��ȱ�ȱ��������ȱ��������ȱ
����ȱ���ȱ������ȱ�ě������ȱ ���ȱ ������ȱ ���ȱ��������ȱ��ȱ������ȱ���ȱ
������ȱ ��������ȱ ������ȱ ���������ȱ �Ĵ������ȱ �� ���ȱ �����ȱ ��������Ȃ�ȱ
��¡���ȱ�����������ȱ���ȱ������ȱ�������¢ȱ�¡��������ȱǻ��������ȱ��	��ȱ
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������ǰȱ �ǯ�ǯǲȱ �����ȱ ��ȱ ��ǯǰȱ ŘŖŗśǼǯȱ ���ȱ ���ȱ�����ȱ ��ȱ ���������ȱ
based on research examining how youth well-being correlates with 
the behavior of parents who demonstrate rejection and acceptance 
��ȱ����������ȱ��ȱ�ȱ��������ȱǻ�¢��ȱ��ȱ��ǯǰȱŘŖŖşǼǯȱ���Ȃ�ȱ��������ȱ���ȱ
counseling model was designed to facilitate family support and 
child well-being among ethnically, religiously, and socially diverse 
families. Youths’ sense of safety should guide this process. Some 
��������Ȃȱ���������ȱ��������ȱ��ȱ���ȱ���������ǲȱ�� ����ǰȱ���ȱ��ȱ�����ȱ
on the premise that rejection and acceptance by families occur on a 
spectrum, and the majority of families can make some movement 
towards greater acceptance with support over time through psy-
������������ȱǻ�¢��ȱ��ȱ��ǯǰȱŘŖŖşǼǯȱ
 In the case of Sasha, students are asked to consider whether 
it might be appropriate to approach and engage Sasha’s family of 
origin in FAP either on their own or in collaboration with Sasha, 
following Sasha’s lead. Students are also encouraged to consider 
expansive notions of family in considering relational permanen-
cy. For example, family of choice and other kinship networks have 
long been central within queer and trans communities. In the case 
of Sasha, students are encouraged to consider ways they may col-
��������ȱ  ���ȱ ���ȱ �����¢ȱ ���ȱ ���ȱ ���������ȱ ��ȱ ���ȱ ���ȱ ��������ȱ
community in planning for Sasha’s transition from the foster care 
system, such as by inviting her house mother to Sasha’s Service 
����ȱ����� �ȱ����ȱ����ȱ�����ȱ����¢ȱ��¡ȱ������ǯȱ������ȱ���ȱ��������ȱ
��������¢ǰȱ������ȱ���ȱ����������ȱ��ȱ����ȱ�ȱ �¢ȱ����ȱ���ȱȃ��������Ȅȱ
of the house are in many ways nurtured by a House Mother and/
or House Father, who are concerned with the young person’s edu-
cational and life pursuits, emotional and physical well-being, and 
�����¢ǯȱ�������ȱ��ȱ������ȱ��������¢ǰȱ����������ǰȱ���ȱ�¡���������ǰȱ
�����ȱę�����ȱ���ȱ�������������ȱ���ȱ�����ȱ��ǰȱ��ȱ���ȱ����ǰȱ����������ȱ
than one’s connections to the family of origin, foster parents, or 
������ȱ ��������ȱ ���������ǯȱ ��������ǰȱ �����ȱ �������������ȱ ��¢ȱ ę��ȱ
an emotional void left in the wake of family and societal rejection 
experienced by many queer and TGE young people. Acknowledg-
���ȱ���ȱ�����ę�����ȱ��ȱ�����ȱ�������������ȱ���ȱ���ȱ�����ȱ��������¢ȱ
knowledge and stake that many house parents have in assuring the 
well-being and positive life outcomes of their children could there-
fore be considered a best practice for queer and TGE young people 
��������ȱ��ȱ���ȱ��������ȱ��������¢ǯȱ
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�����������ȱ��ȱ�����Ȭ�Ĝ�����ȱ��������

 A commitment to centering the lived experiences of those who 
have been systems involved or impacted are emphasized through 
welcoming students with lived experience to assert themselves as 
experts and knowledge producers and inviting guest speakers with 
lived experience. I also integrate into the course materials such as 
documentaries made by or centering the experiences of TGE com-
munities, including those with lived experience with the child wel-
fare system and those who are multiply marginalized. For example, 
Kiki,ȱ �ȱ����������¢ȱ �����ȱ ���ȱ �����ę�����ȱ��ȱ ���ȱ��������ȱ���-
munity for queer and trans people of color young people in New 
����ȱ���¢ǰȱ ��ȱ ��������ȱ ��ȱ �����ȱ ��ȱ �ȱ ���ȱ �������ȱ ���ȱ�����Ĵ��ȱ
of Sasha’s case. Additionally, scholarship generated by those with 
lived experience, including Participatory Action Research, Com-
�����¢ȱ�����ȱ������������¢ȱ��������ǰȱ�����������ǰȱ���ȱ�����ȱ�����ȱ
of research that center and amplify community voices, is assigned. 
I emphasize that this commitment should be carried over into prac-
����ȱ��Ĵ����ȱ��ȱ�������ȱ�������������¢ȱ �����ȱ�������ȱ���������ȱ���ȱ
redistribute power within organizations, between organizations 
and communities, and within the therapeutic alliance. 

Case Studies—Case Study 2

Position

ȱ ���� ȱ��ȱ���ȱ��ȱ��¡ȱ�����Ĵ��ȱ�ȱǻ���Ǽȱ����ȱ��ȱ��ȱ������ȱ�������ȱ
��ȱȃ������ȱ����ȱ���ȱ���ȱ�	���Ƹȱ��������¢Ȅȱ���ȱ��ȱ���������-
uate Introduction to Social Work course. At the time, the School of So-
����ȱ����ȱ��ȱ���ȱĚ������ȱ��������ȱ��ȱ�¢ȱ��� ������ȱ������ȱ������-
���¢ȱ ���ȱ ��ȱ ǻ���Ǽȱ �	���Ƹȱ ������¢ǯȱ�����������¢ǰȱ ����ȱ �����������ȱ
brought me—a white, trans/queer social worker and alumni—in to 
�������ȱ�	���ƸȬ�������ȱ��������ǯȱ�����ȱ �������ȱ�������ȱ�¡��������ȱ
anti-trans discrimination and bias across multiple areas of practice, 
I wanted prospective social work students to know the importance 
��ȱ�����Ȭ�Ĝ�����ȱ��������ǯȱ��ȱ�ȱ�����Ȧ�����ȱ��������ǰȱ�ȱ �����ȱ���-
dents to see themselves represented in the practice community.
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Case

 You direct one of several rotating sites in an interfaith-col-
����������ȱ�ě�����ȱ������ȱ�� Ȭ�������ȱ�������ȱ������ȱ������ȱ����-
��ǯȱ ����ȱ ���ȱ �ě����ȱ ��ȱ �ȱ  ���Ȭ��ȱ �����ȱ ���ȱ ������Ȭ����������ȱ
ǻȃ���Ȃ�Ȅȱ���ȱȃ ����Ȃ�Ȅȱ��������ȱ�����Ǽǯȱ	�����ȱ���ȱ���¢ȱ�����ȱ
to provide their name, age, and county of residence. Around 11:00 
pm, Tori, a 21-year-old trans woman, rushes in. When Tori came 
out as trans, her family kicked her out of the house, and her em-
���¢��ȱę���ȱ���ǯȱ����������ǰȱ���ȱ�¡������ȱ����ȱ���ȱ���ȱ�����ȱ���ȱ
past week at a county-operated shelter that forced her to sleep 
and shower with men. Tori asks for your assurance that she can 
sleep in the women’s room at your shelter. “I just want to feel 
����ǰȄȱ���ȱ��¢�ǯȱ
 The shelter has no formal policy on gender-based sleeping 
�����������ǯȱ���ȱ����������ȱ�����ȱ����ȱ����������ȱ¢��ȱ���ȱ�����ȱ
���������ȱ�����ȱ������ȱ��ȱ�����ȱ�����ǯȱ�����ȱ��ȱ¢���ȱ� �ȱ������-
tions, you reassure Tori that she is welcome and can sleep in the 
women’s room. Exhausted, Tori lays down and falls asleep. 
ȱ ��ȱ����ȱ�����ǰȱę��ȱ���ȱ���¢���ȱ��ȱ���ȱ�������ȱ��������ȱ¢��ǯȱ
Speaking loudly and angrily, they accuse you of creating an un-
����ȱ�����������ȱ�¢ȱȃ���� ���ȱ�ȱ���ȱ��ȱ�����ȱ ���Ȅȱ�����ȱ ����ǯȱ
���¢ȱ��¢ȱ��ȱ��ȱ����������ȱ����ȱǻ ���ȱ���¢ȱ���������Ǽȱ ���ȱ��¡���-
ly assault other women. You overhear a few men making physical 
threats against her.

Pedagogical Approach

 Like many schools, this School of Social Work often compart-
�������£��ȱ �	���Ƹȱ ������ȱ ����ȱ �����ȱ ǻ���ȱ ��ȱ � �ȱ �����ȱ �������Ǽǰȱ
������Ȭ�����ȱ������ȱ�����ȱǻ������ȱ��ȱ��ǯǰȱŘŖŗŜǲȱ�����ȱ��ȱ��ǯǰȱŘŖŗŝǼǯȱ��ȱ���ȱ
�����ȱ������ǰȱ �ȱ ��ȱ ��ȱ ���������ȱ��������ȱ ��ȱ��������ȱ ���ȱ�	���Ƹȱ
communities. I began each lecture with a snowball survey, allowing 
students to anonymously share their personal, familial, and social 
�������������ȱ ���ȱ�	���Ƹȱ�����������ǯȱ������ȱ������ȱ�������ȱ��-
swers allowed me and the class to understand some of the context 
and experiences students brought to the room. I then gave a brief 
������������ȱ��ȱ������ȱ���ȱ��¡�����¢ǰȱ�ě�����ȱ�����������ȱ���ȱ���-
������ȱ��ę�������ȱ���ȱ��ě������������ǯȱ������¢ǰȱ�ȱ�����ȱ��������ȱ����ȱ
������ȱ��ȱ�������ȱ�����ȱ�����Ĵ��ȱ�����ȱ��ȱ�¢ȱ��������ȱ�¡���������ȱ
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in shelter services, violence prevention, child welfare, mental health, 
sexual violence intervention, and prison and jail re-entry. 
ȱ ����ȱ�ȱ�������ȱ������ȱ��ȱ����ǰȱ�����Ĵ��ȱ���� ��ȱ��ȱ��ȱǻ�Ǽȱ�����-
�����ȱ�� ȱ�����ȱ�����������ȱ��������ȱ ���ȱ����¢ȱę���ȱ��ȱ������ȱ ���ȱ
��������ǰȱ ǻ�Ǽȱ ����ȱ ��������ȱ ���ȱ �����ȱ � �ȱ �¡���������ȱ ǻ��� ����ȱ
�����¢Ǽȱ���ȱ�� ȱ�����������ȱ�����ȱ������ȱ���ȱ��¡�����¢ȱ��ȱ����ȱ
�����ȱ��ȱ�ȱ��������ȱ�¡�����ǲȱ���ȱǻ�Ǽȱ�����ȱ��������ȱ���ȱ�����Ȭ�Ĝ��-
���ȱ���������ȱ ǻ���ȱ��� ���Ǽȱ ����ȱ ��������ȱ�����ȱ����¢ȱ ����ȱ ������ȱ
courses. I asked groups to read their scenario, brainstorm a list of 
������ȱ���¢ȱ ����ȱ ���ȱ��ȱ��� ȱǻ�����ȱ���ȱ��������ȱ���Ȧ��ȱ������ȱ
���ȱ��¡�����¢ȱ����ȱ������¢Ǽǰȱ���ȱ�� ȱ���¢ȱ ����ȱ�������ȱǻ��ȱ�¢-
����������ȱ������ȱ ������Ǽȱ ���ȱ���ȱ�������ȱ�����������ȱ���¢ȱ���ǯȱ
 After small-group discussions, I debriefed each scenario with 
the class. The small group shared their questions and responses. 
�ȱ��Ě�����ȱ����ȱ��ȱ�����������ȱ���¢ȱ ���ȱ������ȱ�����ȱ������ǰȱ
sexuality, and social work. I then shared how I and others respond-
ed to each scenario, discussing underlying assumptions and what 
�ȱ ����ȱ��ȱ��ě������¢ȱ����¢ǯȱ�ȱ ������ȱ��ȱ����ȱ��������ȱ�������ȱ
with questions and principles to carry into practice. 
 Three pedagogical tools informed my debrief of Case Study 
2: self-disclosure, curiosity, and humility. After naming that our 
culture hypersexualizes transwomen and uses unsubstantiated 
accusations of predation to justify violence against TGE commu-
nities, I disclosed that I was a survivor of sexual violence. I used 
this self-disclosure to bolster my assertion that wanting to prevent 
sexual violence and wanting to support TGE communities were not 
mutually exclusive. In fact, I argued, these goals were contingent 
upon one another—transphobic policies and rhetoric increased the 
risk and cultural acceptance of sexual violence.
ȱ ���������¢ǰȱ����ȱ��������ȱ����ȱ����Ĵ���ȱ���ȱ��������ȱ�����ȱ�����ȱ
understanding of the relationship between transphobia, violence, 
���ȱ������ȱ ���ǯȱ�ȱ���������ȱ����ǰȱ�����������ȱ��������ȱǻ��ȱ����ȱ�����ȱ
��ȱ�����ȱ������ȱ ���ȱ���������Ǽȱ��ȱ�����ȱ����ȱ��ȱ�����ȱ������ȱ��ȱ��-
certainty and work to cultivate critical questions–for themselves, 
���ȱę���ǰȱ���ȱ�����ȱ��������¢ǯȱ�ȱ����������ȱ����ȱ��ȱ�������ȱ�����ȱ
����Ȭ���¢ȱ ���������ȱ ��ȱ ���ȱ�����Ĵ�ȱ���ȱ ���ȱ������¢���ȱ������-
tions and lived experiences that informed them. I named the white 
��������¢ȱ��������������ȱ��ȱ�������������ȱǻ����ǰȱŘŖŘŘǼȱ����ȱ���ȱ�����ȱ
undergirded social work lessons on cultural competence, whereby 



120 Journal of Sociology  & Social Welfare

��������ȱ�����ȱ�Ĵ����ȱ��ȱ������£�ȱ�ȱȃ����ȱ��������Ȅȱ��������ȱ ���ȱ
no recognition of historical and cultural contingencies. Ultimately, I 
encouraged students to lead with curiosity.
 Finally, I shared how I responded that night at the shelter, 
������¢���ȱ�¢ȱ������¢���ȱ�����������ȱ���ȱ ���ȱ�Ȃ�ȱ��ȱ��ě������¢ȱ
����¢ǯȱ�¢ȱ��������ȱ�������¢ǰȱ��� ��ǰȱ���ȱ��Ě�¡����¢ȱ ��ȱ��������ǰȱ
I worked proactively to prevent two behaviors I encountered in 
���ȱę���Ǳȱ������ȱ ������ȱ�����ȱ������� in lieu of doing something 
ȃ ����ǰȄȱ���ȱ������ȱ ������ȱ��������ȱ��ȱ��ȱ�����������ȱ���ȱ����ȱ��ȱ
����ȱ��ȱ�����ȱ����ȱȃ������Ȅȱ���ȱ������������ȱ��������������ǯȱ

������¢���ȱ�����������ȱǭȱ����������ȱ����ȱ����������ȱ
���

 Processing this case study creates space to trouble two underly-
ing assumptions that facilitate harm. First, students must confront 
the limitations of a rights-based framework, whereby our empathy 
���ȱ������ȱ���ȱ����������ȱ����ȱ���ȱ�����ȱ����ę������ȱ��ȱ��ȱ�������ȱ
���ȱ��ȱ��������������ȱǻ�����ǰȱŘŖŗśǼǯȱ����ȱ����ȱ��ȱ�����ȱ�����ȱ������ȱ
the country, my students lived in a state with few protections against 
��������������ȱ�����ȱ��ȱ������ȱ�������¢ȱǻ�����������ȱ�� ȱ������ǰȱ
�ǯ�ǯǼǯȱ����ȱ�����ȱ����ȱ�ȱ�����ȱ��������ȱ ��ȱ���ȱ����������¢ȱ��ȱ�������ȱ
response. Students are encouraged to identify and respond to prob-
lems beyond civil rights violations, more broadly engaging with vi-
olations of social work principles such as respect for the dignity and 
worth of others, self-determination, and social justice. 
 Second, students must reckon with the violence of cissexism, 
or the idea that “cis people’s gender identities, expressions, and 
embodiments are more natural and legitimate than those of trans 
������Ȅȱ ǻ������ǰȱ �ǯ�ǯǼǯȱ�����ȱ �����¡���ǰȱ �����������ȱ ��ȱ��ȱ ���ȱ
adhere to an imposed, state-structured gender binary face interper-
sonal and structural persecution, abuse, and neglect. Moral panics 
position trans women and TGE people more broadly as sexually 
��������¢ȱ���ȱ���������ȱ��ȱ���ȱ ����ȱǻ���ǰȱŘŖŘŖǼǰȱ ����ȱ������-
���ȱ ����ȱ ǻ���Ǽȱ ���ȱ ���ȱ ���� ��������¢ȱ �����������ȱ ���ȱ ��������ȱ
�������ȱ ����ȱ ǻ������ȱǭȱ ��������ǰȱ ŘŖŖŖǰȱ �ǯȱ ŚŝǼȱ ���ȱ ����ȱ �����ȱ
������ȱ�¡��������ȱ����������������ȱ�����ȱ��ȱ��������ȱǻ������ȱ��ȱ��ǯǰȱ
ŘŖŘŗǼǯȱ��������������ǰȱ �����ȱ �����¡���ȱ �����������ȱ ����ȱ ����ȱ ��-
����ȱ ������ȱ ��ȱ ������ȱ ��Ě�¡����ȱ ���ǰȱ ��ȱ �����ǰȱ��������ȱ������ȱ
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segregation policies in residential facilities. Like all trans-exclusive 
��������ǰȱ������ȱ�����������ȱ�ě����ȱ����¢���Ȯ����������ȱ��������Ȧ
spouses, family units, adult caregiver relationships,  etc.
                                                                                                                                                                                                                                                                             
Relevant Practice Skills

 This case study introduces students to three practice skills: mar-
gins-to-center policymaking, holding complexity, and de-escalation. 
In this case, shelter organizers assumed houseless adults would be 
cisgender, present markedly masculine or feminine gender presen-
tations, and be comfortable being sorted into gender-segregated 
sleeping rooms. Students may be asked to consider a ������Ȭ��Ȭ������ 
��������ǰȱ�¡�������ȱ����ȱ�����ȂȱǻŘŖŖŖǼȱ��������ȱ���ȱ�ȱ��������ȱ����ȱ
centers the lives and needs of women living on the margins of soci-
ety. What would the case study look like if organizers had designed 
���ȱ�������ȱ��¢���ȱ������ȱ���ȱ�����ȱ��ȱ�	�ȱ�����������ǵȱ
 Radically reimagining the norm of gender-based segregation 
in residential services requires social workers to sit with complex-
ity. White supremacy culture, asserting a single, objective Truth, 
may lead students to conclude that the social worker could support 
trans inclusion or sexual violence prevention—but not both. Cis-
sexism further positions these ideas as mutually exclusive goals. 
��������ȱ��¢ȱ��ȱ�����ȱ��ȱ��������ȱ���ȱ�����ȱ��������ȱ���������ȱ��ȱ
multiple and partial �����ȱ������ȱǻ�������ǰȱŗşşŖǼǯȱ����ȱ ����ȱ���ȱ��-
cial worker’s response look like if they understood trans inclusion 
���ȱ��¡���ȱ��������ȱ����������ȱ��ȱ��Ȭ�¡������ȱ�����ǵȱ����ȱ������-
�����ȱ���ȱ�������ȱ��������ȱ�����ȱ��������ȱ��������ǵȱ
 Finally, this case study introduces students to the importance 
��ȱ ��Ȭ����������ǯȱ ���ȱ ę��ȱ���ȱ �����������ȱ ���ȱ ������ȱ �����ȱ ���ȱ
����������¢ȱ ���������ȱ ���ȱ �����¢ȱ �ě�����ȱ �¢ȱ ���ȱ �������ȱ ������-
�¢ȱ ���¢ȱ ���ȱ �ě�����ȱ ��ȱ ���ȱ �������ȱ �����������ǰȱ����������ȱ ���ȱ
moral panics surrounding trans women, heterosexist expectations 
��ȱ�����ȱ���ȱ�������ȱǻ���Ǽ ����ǰȱ���ȱ�������ȱ�����������ȱ ���ȱ��-
ing physically separated from their girlfriends and wives at night. 
��Ĵ��ȱ ���ȱ ����Ȃ�ȱ ǻŘŖŗŘǼȱ �����ǰȱ Transitioning our Sheltersǰȱ �ě���ȱ
some helpful guidance for de-escalating cis clients communicating 
with fear and panic about the presence of trans clients. Suggestions 
�������ȱ �������������ȱ ���ȱ ���ę�����ȱ ����ȱ ¢���ȱ�������ȱ ��ȱ ��ȱ
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�������ȱ����ȱ�������ȱ��ȱ���ȱ������ǰȱ������¢���ȱ���ȱ��ě������ȱ��� ���ȱ
ȃ�������Ȅȱ ���ȱ ȃ����������Ȅȱ �ȱ ��������Ȃ�ȱ ������ǰȱ ���ȱ ����������¢ȱ
developing trans-inclusive policies that all new guests are oriented 
toward upon entry.

Discussion

 These case studies provide two examples of social work instruc-
tors inviting students to question taken-for-granted ideas and struc-
�����ȱ ����ȱ ��������ȱ ���ȱ ����ȱ �����ȱ �����ȱ ǻ�ǯ�ǯǰȱ ������������������ȱ
�����������ȱ��ȱ�����¢ǲȱ������Ȭ����������ȱ��������ȱ����������Ǽǯȱ�����Ȃ�ȱ
case, situated within a course-length study of trauma-informed prac-
tice in child welfare, invites students to explore a model for trans-af-
ę�������ȱ��������ǯȱ���Ȃ�ȱ����ǰȱ��������ȱ �����ȱ�ȱ������Ȭ������ȱ ���-
shop for an introductory social work course, invites students to ask 
critical questions and challenge binary assumptions. In both cases, 
instructors invite students to bring their lived experiences into the 
room, recognizing students as the experts of their own lives and that 
���ȱ��������ȱ ��ȱ���������ǯȱ�¢ȱ�����������ȱ��������ȱ ��ȱ �������£�ȱ ���ȱ
 �¢�ȱ���ȱ�����Ĵ��ȱ����ȱ��ȱ�����ȱ�����ȱ���ȱ������ȱ���ȱ������ȱ�����ȱ
and embodied experiences, we encourage them to learn and practice 
in ways that resist western and white supremacist educational and 
clinical practice grounded in hierarchy, domination, and the Carte-
sian Split. In each case, we challenge our classes to expand their crit-
ical consciousness, looking at ways in which we may have internal-
ized systems of oppression, and their embeddedness in institutions, 
as normative, natural, and unchangeable. 

Conclusion

ȱ ��ȱ�ȱ����ȱ��ȱ�����Ȭ����������ȱ��������ȱ��ȱ���ȱ�Ĵ������ȱ��������ȱ
of trans lives, social work classrooms must facilitate critical, open, 
���ȱ�����Ȭ�Ĝ�����ȱ���������ȱ��ȱ�� ȱ��ȱ�������ȱ�����ȱ�������-
ties. As social work instructors, we have seen students and faculty 
 ���ȱ��������������ȱ����Ȭ�����ȱ����ȱ������ȱ�����Ȭ�Ĝ�����ȱ���������ȱ
�¢ȱ���������ȱ���¢ȱ���ȱ�����¢ȱȃ���Ȭ���Ȅȱ��ȱ ������ȱ ���ȱ�	�ȱ���-
��������ȱ ��ȱ ���ȱę���ǲȱ��ȱ ����ȱ ���ȱ ��������ȱ�	�ȱ�����������ȱ���ȱ
��ȱ ���ȱ ������¡ǰȱ Ě���ǰȱ ��ȱ����������ȱ ���ȱ ����Ȭ����ȱ �����������ȱ
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about grammatical correctness. Social work educators have an ob-
��������ȱ��ȱ������ȱ�����ȱ�¢���ȱ���ȱ��ȱ�ě��ȱ����������ȱ���ȱ�Ĝ�����ȱ
content that recognizes and makes visible trans lives across all areas 
of practice. Social work educators should model pushing through 
fragility and the fear of making mistakes through a commitment 
to building stamina and a commitment to consistently showing 
��ǯȱ��������ǰȱ�������ȱ��ȱ������ȱ ���ȱ������ȱ���������ȱ�����ȱ�ě����ȱ
through their implicit and explicit curriculum and their own ex-
pressions of commitment to listening and always striving to do bet-
ter in their support of TGE students, faculty, and communities. 
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