pela pesquisa; e trés relacionados as expectativas: ensino de qualidade, relacao
interpessoal e desenvolvimento pessoal e profissional. Os NS foram agrupados em
tematicas: motivagdo intrinseca, motivagao extrinseca e expectativas académicas.
Semelhante ao encontrado em estudos realizados em diferentes contextos, neste estudo,
prevaleceram as motivacoes intrinseca; desejo de ajudar (“sempre soube que queria
ajudar as pessoas” IP_7); vocacao (“eu acho que nunca me imaginei em outra coisa, e foi
isso que me fez lutar” IP_5); interesse pela medicina como matéria (“gostava muito dos
conhecimentos que poderia arrecadar” IP_4). Um percentual menor de alunos justificou
sua escolha com motivagoes extrinsecas: seguranga no trabalho (“as oportunidades de
emprego na medicina acabam por ser maiores e ter um peso na escolha” IP_14);
interesse pela pesquisa (“poderia me levar a fazer investigacdo mais facilmente, eu
sempre sonhei em ser investigador” IP_6). Nivel elevado de expectativa esteve presente
na maioria as falas. O ensino de qualidade (“uma formacao sélida e que me prepare bem
para tudo que eu possa encontrar, que faga de mim uma pessoa que esteja a altura do
desafio” IP_5), a relagao interpessoal (“conhecer pessoas, fazer amizades e desenvolver
uma maior capacidade de interagao com as pessoas” IP_12) e o desenvolvimento
pessoal e profissional (“além das competéncia técnicas e conhecimentos, a faculdade
teria que dar-me oportunidades para eu crescer e me descobrir” IP_15), foram os NS
agrupados nas expectativas de alunos que esperam fazer a diferenca na carreira
profissional. O conhecimento sobre as motivagoes e expectativas de adolescentes que
ingressam no curso de Medicina contribuem para um planejamento estratégico
educacional capaz de aliar a satisfacao das expectativas académicas, a adaptacao e a
integracao do aluno no ensino superior e a identificacdo de questdes atitudinais a serem
trabalhadas durante a formacao.

Keywords: adolescéncia. escolha profissional. expectativa académica. educacao
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The present study is part of a project that aims to develop a common framework defining
general requirements — in terms of skills, contents and methods — to be considered on
occupational therapists (OT)’ training for school-based practices aligned with the
principles of inclusion. Although the concept of inclusive education has been,
consensually, defined as the enablement of school contexts to support the access,
participation and progression of all students - considering a wide spectrum of learning
and functioning profiles -, the bridging of that conception and the field of practices has
been subject to different understandings (e.g., Amor et al., 2019). Within school-based OT
such praxeological divergences can be recognized in terms of the prominence assigned
to in-class vs pull-out services; to child-direct vs consultation practices; and/or
rehabilitation vs participation-centered approaches (e.g., Kaelin et al., 2019). In Portugal,
there is around 90 Inclusive Resource Centers — IRC (DGE, 2019), which general goal is to
mobilize specialized human resources - including the OT - to incorporate
multidisciplinary teams at schools (along with regular and special education teachers,
psychologists, principals, parents) promoting the process of inclusion of children in need
of additional supports. A national evaluation of public policies concerned with IRC was
conducted in 2014 by Sousa and colleagues (2014) and highlighted the importance of
IRC professionals in children inclusion but also, the threat of a prominent clinical/
rehabilitative approach used in educational context and its potential exclusionary effects.
The adoption of a unified inclusive approach of assessment and intervention within the
teams was then underlined, reinforcing the critical role of the therapists’ initial and
continuous training on inclusive education. In keeping with the intention of developing a
common framework for an inclusive profile of school-based therapists, a diagnosis of
existing practices was firstly conducted with the intention of understanding how currently
therapists mobilize their knowledge and skills in school contexts. This study goal was,
then, to describe the pattern of practices of occupational therapists working in
elementary and middle schools, in terms of (i) the targets and methods of assessment
and intervention frequently considered on their support; (i) the modalities (e.g., direct
and/or indirect support through teachers, parents, and/or peers; projects at school level)
and contexts of intervention (e.g., regular classroom, support-classrooms, social areas of

the school); and (iii) the organization of a typical work week and time spent in tasks as
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meetings, making reports, moving around, supporting directly the child, supporting the
parents and teachers. A web-based survey was developed based on other international
studies (e.g., Spencer et al., 2006; Kaelin et al., 2019) and was sent to therapists working
in school context for two or more years. Through an incidental sampling, around 120
therapists were invited to participate in the survey, resulting in 42 responses. Descriptive
statistics were used for data analysis. Study findings will be discussed in terms of the
alignment of current practices with the inclusive principles, prompting reflections on areas
of knowledge and skills in need to be developed by therapists according with present
political and social conjuncture.

Keywords: Inclusive Education; School-Based Occupational Therapy; Additional Support
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A escola em seus espacgos internos (salas de aula, por exemplo) e externos/livres de
edificacdo (patios) compdem a socializacdo e vivéncia das criangcas como em seus
aspectos ludicos através de brincadeiras e jogos. Ao interagir com o meio, ela atua e é
modificada ao explorar o ambiente em sua organizacao formal e funcional ou pelas
percepcoes multissensoriais, contribuindo para a constru¢ao do conhecimento. Dos 7 a
12 anos, ela tende a pensar logicamente sobre suas experiéncias e como representa e
percebe sua interacdo com o espaco, logo estes precisam incentivar itens como
liberdade e inventividade. No entanto, nos paises em desenvolvimento em suas areas de
renda baixa e infraestrutura precaria, os programas arquitetonicos escolares costumam
atender demandas minimas, como tratamento das salas de aula em detrimento de
espacos livres, afetando a vivéncia e percepcao da criangca. Assim, teve-se como

objetivo analisar as preferéncias e desejos das criancas de 9 a 12 anos sobre 0s espacos
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