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Id e ntifying  p ro fe ssio na l d e ve lo p me nt mo d e ls tha t re sult in a c c e le ra te d  a c a d e mic  a nd  ling uistic  d e ve lo p me nt 
a mo ng  Eng lish la ng ua g e  le a rne rs (ELLs) is a  p re ssing  e d uc a tio na l c o nc e rn, e sp e c ia lly in a n e ra  d e ma nd ing  
tha t te a c he r p e rfo rma nc e  b e  d ire c tly linke d  to  stud e nt a c hie ve me nt. C la ssro o m-b a se d  c o a c hing  ha s p ro ve n 
e ffe c tive  in he lp ing  te a c he rs to  e xp a nd  skills, susta in c ha ng e  o ve r time , a nd  imp ro ve  stud e nt a c hie ve me nt 
(e .g ., Sp e c k & Knip e , 2001). Co a c hing  p ro vid e s te a c he rs with a  “ c ha in o f a ssista nc e ”  (Tha rp  & G a llimo re , 1988, 
p . 83) in the ir e ffo rts to  imp le me nt re se a rc h-b a se d  p ra c tic e s. This a rtic le  d e sc rib e s the  g ro wth ta rg e ts, p ro c e ss, 
a nd  o utc o me  d a ta  o f the  ESL (Eng lish-a s-a -Se c o nd  La ng ua g e ) Effe c tive  Pe d a g o g y (EEP) Co a c hing  Mo d e l. This 
is a  ne w, so c io c ultura l, p e rfo rma nc e -b a se d  c o a c hing  mo d e l (Te e ma nt, Re ve le s, & Tyra , in p re p ) fo c use d  o n 
re se a rc h-b a se d  p ra c tic e s kno wn to  imp ro ve  ELLs’  stud e nt a c hie ve me nt.1 The  EEP c o a c hing  mo d e l is g ro und e d  
in Vyg o tsky’ s (1978) p re mise  tha t le a rning  is so c ia l, a nd  tha t thro ug h d ia lo g ue  a nd  inte ra c tio n with mo re  
kno wle d g e a b le  o the rs—c o a c he s a nd  p e e rs—c la ssro o m te a c he rs re c e ive  a ssista nc e  in the ir Zo ne  o f Pro xima l 
De ve lo p me nt (ZPD) to  g a in the  kno wle d g e  the y ne e d  to  c o mp e te ntly p ro mo te  the  a c a d e mic  d e ve lo p me nt o f 
ma instre a me d  ELLs. 

The Growth Targets for Coaching: Teacher Pedagogy

Te a c he rs wa nt to  und e rsta nd  mo re  d e e p ly ho w the ir instruc tio na l d e c isio ns a nd  p ra c tic e s imp a c t stud e nt 
o p p o rtunitie s fo r me a ning ful le a rning . This te a c he r c o nc e rn d e fine s the  EEP c o a c hing  mo d e l. EEP c o a c hing  is 
g o a l-d ire c te d , p e rfo rma nc e -b a se d  (o b se rva b le ), a nd  c e nte re d  o n stud e nt le a rning . It c a lls fo r te a c he rs to  mo ve  
a wa y fro m p re d o mina te ly who le -c la ss, te a c he r-d ire c te d  instruc tio n to  the  use  o f multip le  a nd  d iffe re ntia te d  sma ll 
g ro up  a c tivity c e nte rs. 

The  g ro wth ta rg e ts fo r EEP c o a c hing  a re  d ra wn fro m re se a rc h d isse mina te d  thro ug h The  Ce nte r fo r Re se a rc h o n 
Ed uc a tio n, Dive rsity a nd  Exc e lle nc e  (CREDE) a t the  Unive rsity o f Ca lifo rnia , Be rke le y.2 CREDE ha s a rtic ula te d  a  
se t o f five  e nd uring  p rinc ip le s o f e ffe c tive  p e d a g o g y fo r wo rking  with c ultura lly, ling uistic a lly, a nd  e c o no mic a lly 
d ive rse  stud e nts (Tha rp , Estra d a , Da lto n, a nd  Ya ma g uc hi, 2000). 

The se  five  e nd uring  p rinc ip le s c a ll fo r te a c he rs to  (1) fo c us o n a ssiste d  a nd  susta ine d  la ng ua g e  use  b y stud e nts 
a nd  lite ra c y d e ve lo p me nt a c ro ss the  c urric ulum (La ng ua g e  a nd  Lite ra c y De ve lo p me nt—LLD); (2) e nsure  tha t 
le a rning  e xp e rie nc e s c o g nitive ly c ha lle ng e  stud e nts with c le a r e xp e c ta tio ns, fe e d b a c k, a nd  a ssista nc e  (Co g nitive  
Cha lle ng e —CA); (3) ho ld  re g ula r, sma ll g ro up , g o a l-d ire c te d , e vid e nc e -b a se d , stud e nt-d o mina te d  c o nve rsa tio ns 
with stud e nts (Instruc tio na l Co nve rsa tio n—IC); (4) c o lla b o ra tive ly c re a te  sha re d  re p re se nta tio ns o f le a rning  with 
stud e nts (Jo int Pro d uc tive  Ac tivity—JPA); a nd  (5) p urp o se fully c o nne c t ne w a c a d e mic  c o nc e p ts d ire c tly to  the  
kno wle d g e  a nd  e xp e rtise  stud e nts a lre a d y p o sse ss fro m ho me , sc ho o l, a nd  c o mmunity (Co nte xtua liza tio n—CXT). 

Whe n a p p lie d  to  c o a c hing , te a c he rs p ha se  in use  o f e a c h o f the se  e nd uring  p rinc ip le s while  simulta ne o usly 
mo ving  to wa rd  inc re a sing ly d iffe re ntia te d  sma ll-g ro up  c o nfig ura tio ns. A va lid  a nd  re lia b le  rub ric  (Do he rty, Hilb e rg , 
Ep a lo o se , & Tha rp , 2002), c a lle d  the  Standards Pe rfo rmanc e  Co ntinuum  o r SPC, o utline s c o nc re te , o b se rva b le  
le ve ls o f te a c he r imp le me nta tio n. As te a c he rs p ro g re ss in the ir a tte ntio n to  the se  p rinc ip le s, the y (1) d e sig n 
a c tivitie s to  use  a t le a st thre e  o f the  p rinc ip le s simulta ne o usly, (2) imp ro ve  skills in a sse ssing  a nd  a ssisting  stud e nt 
d e ve lo p me nt while  in sma ll g ro up s, a nd  (3) use  d iffe re ntia tio n to  ma ximize  stud e nt le a rning  o n a  d a ily b a sis. 

The Coaching Process

The  EEP c o a c hing  p ro c e ss b e g ins with a  30-ho ur wo rksho p  fo c use d  o n CREDE’ s p rinc ip le s o f e ffe c tive  p e d a g o g y. 
Using  the  SPC rub ric , te a c he rs vie w a nd  c ritiq ue  multip le  vid e o  c lip s o f c la ssro o m instruc tio n, the n c o lla b o ra tive ly 
p ra c tic e  d e sig ning  units tha t re ly o n multip le  a nd  d iffe re ntia te d  a c tivity c e nte rs, inc lud ing  the  te a c he r instruc tio na l 
c o nve rsa tio n. 

The  inte nsive  wo rksho p  is fo llo we d  b y e xte nsive  c la ssro o m-b a se d  c o a c hing  with ind ivid ua l te a c he rs. Se ve n 
c o a c hing  se ssio ns (i.e ., a p p ro xima te ly 14 ho urs o f c o a c hing ) a re  he ld  a c ro ss the  sc ho o l ye a r. The se  instruc tio na l 
c o a c hing  se ssio ns ha ve  fo ur ste p s (Re ve le s, 2005): (1) a  30-minute  p re -c o nfe re nc e  d uring  whic h the  te a c he r a nd  
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c o a c h c o lla b o ra tive ly p la n a  le sso n to  b e  o b se rve d ; (2) a  45-minute  o b se rva tio n, d uring  whic h the  c o a c h c o lle c ts 
d a ta  a b o ut the  inte ra c tio ns g e ne ra te d  b y d e sig ne d  a c tivitie s; (3) a  30-minute  p o st-c o nfe re nc e , d uring  whic h 
the  c o a c h a nd  te a c he r c o lla b o ra tive ly a na lyze  a nd  re fle c t up o n wha t c a n b e  le a rne d  fro m the  o b se rva tio na l 
d a ta  a nd  g e ne ra te  ne xt ste p s fo r imp ro ving  p ra c tic e ; fo llo we d  b y (4) a  p e rio d  o f ind e p e nd e nt p ra c tic e  b y the  
te a c he r b e fo re  the  ne xt c o a c hing  se ssio n. The  d ia lo g ue  b e twe e n the  c o a c h a nd  te a c he r le a d s to  o ng o ing  c yc le s 
o f p re p a ring , imp le me nting , a sse ssing , a nd  a ssisting  te a c he r g ro wth. The  ultima te  g o a l is fo r te a c he rs to  re g ula rly 
ha ve  a ll stud e nts, me a ning fully g ro up e d  fo r a c a d e mic  p urp o se s, ro ta te  thro ug h the  te a c he r’ s instruc tio na l 
c o nve rsa tio n c e nte r while  the  o the r stud e nts wo rk with p e e rs o n c ha lle ng ing , me a ning ful, a nd  la ng ua g e -ric h 
a c a d e mic  ta sks. 

Evidence of Effectiveness

The  EEP c o a c hing  mo d e l o f p ro fe ssio na l d e ve lo p me nt ha s b e e n in d e ve lo p me nt fo r fo ur ye a rs (Te e ma nt, Ba nks, 
Tyra , & Re ve le s, in p re p ). Mo st re c e ntly, a  q ua si-e xp e rime nta l d e sig n wa s use d  to  inve stig a te  the  e ffe c tive ne ss o f 
EEP c o a c hing  with 29 e le me nta ry sc ho o l te a c he rs (11 te a c he rs in the  c o ntro l g ro up ; 18 te a c he rs in the  c o a c hing  
inte rve ntio n) d uring  the ir 90-minute  la ng ua g e  a rts b lo c ks. Thre e  p re - a nd  two  p o st-inte rve ntio n o b se rva tio ns (30 
minute s e a c h) we re  c o nd uc te d  using  the  SPC rub ric , whic h c a p ture d  te a c he rs’  use  o f e ffe c tive  p e d a g o g y a nd  
a c tivity c e nte rs. A te a c he r c a n sc o re  a s hig h a s a  4 o n e a c h p rinc ip le , fo r a  to ta l o f 20 p o ssib le  p o ints o n the  SPC 
sc a le . In a d d itio n, the  hig he st le ve l o f c o g nitive  c ha lle ng e  wa s re c o rd e d  fo r e a c h o b se rva tio n using  Blo o m’ s (1956) 
ta xo no my (i.e ., whe re  1 = kno w, 2 = c o mp re he nd , 3 = a p p ly, 4 = a na lyze , 5 = synthe size , a nd  6 = e va lua te ). 

Thre e  find ing s d e mo nstra te  tha t the  EEP c o a c hing  mo d e l le d  to  ra d ic a l a nd  sta tistic a lly sig nific a nt c ha ng e s in 
ma instre a m te a c he r p e d a g o g y. First, Ta b le  1 sho ws the  b a se line  a nd  p o st-inte rve ntio n c ha ng e  sc o re  me a ns 
(M) a nd  sta nd a rd  d e via tio ns (SD) fo r c o ntro l a nd  e xp e rime nta l g ro up  te a c he rs o n the  SPC o b se rva tio n rub ric . 
While  the re  we re  no  b a se line  g ro up  d iffe re nc e s, c o a c hing  d id  le a d  c o a c he d  te a c he rs to  ma ke  sig nific a nt 
imp ro ve me nts in the ir use  o f the  five  p rinc ip le s o f e ffe c tive  p e d a g o g y. 

Teemant

Groups Scale
Pre-Intervention 

Baseline Scores

Post-Intervention 

Change Scores

n M SD n M SD

Control JPA		Joint	Productive	Activity 11 2.33 .49 7 -1.19 .74

LLD	Language	&	Literacy	Development 11 1.64 .69 7 -.21 .74

CXT	Contextualization 11 1.42 .34 7 .83 .66

CA	Cognitive	Challenge 11 1.48 .90 7 -.10 1.17

IC	Instructional	Conversation 11 .76 .58 7 .43 .86

TOTAL 11 7.64 2.20 7 -.24 2.16

Experimental JPA	Joint	Productive	Activity 18 1.79 .57 18 1.74 1.09

LLD	Language	&	Literacy	Development 18 1.85 .63 18 1.93 .73

CXT	Contextualization 18 1.30 .51 18 1.97 1.14

CA	Cognitive	Challenge 18 1.72 .85 18 1.78 1.27

IC	Instructional	Conversation 18 .74 .52 18 2.76 1.13

TOTAL 18 7.40 1.78 18 10.16 4.19

Table 1

Means and Standard Deviations for Use of 

Effective Pedagogy by Teacher Groups

Note: All post-intervention change scores between groups are statistically significant: F (1, 23) = 

42.11 (JPA); 42.68 (LLD); 6.07 (CXT); 11.40 (CA); 24.06 (IC); and 38.46 (Total), p < .05. 
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Se c o nd , b a se line  d a ta  d e mo nstra te d  tha t te a c he rs use d  who le -c la ss, te a c he r-d ire c te d  instruc tio n d uring  the ir 
lite ra c y b lo c ks fo r 75% o f the  time , with o nly 25% o f instruc tio n b e ing  in sma ll g ro up s. Sig nific a nt d iffe re nc e s we re  
sho wn in p o st-inte rve ntio n o b se rva tio ns. Co a c he d  te a c he rs use d  sig nific a ntly mo re  a c tivity c e nte rs (F  [1, 24] = 
11.22, p  = < .01), sp e nd ing  86% o f time  in sma ll-g ro up  c o nfig ura tio ns a nd  o nly 14% in who le -c la ss instruc tio n. 

Third , p rio r to  c o a c hing , 62% o f o b se rva tio ns sho we d  tha t te a c he rs use d  a c tivitie s a t the  lo we st le ve ls o f c o g nitive  
c ha lle ng e —kno w/ re c a ll (43%) o r c o mp re he nd  (19%)—with no  g ro up  d iffe re nc e s (M = 2.29 o n a  six-p o int sc a le ; SD 
= 1.07). Sig nific a nt g ro up  d iffe re nc e s re sulte d  fro m c o a c hing , with c o a c he d  te a c he rs (F (1,24) = 8.81, p  = < .01) 
using  a c tivitie s re q uiring  hig he r le ve ls o f c o g nitive  c ha lle ng e  (p re -to -p o st c ha ng e  sc o re  M = 1.87; SD = 1.43). 

Ta ke n to g e the r, the se  q ua ntita tive  find ing s d e mo nstra te  tha t the  EEP c o a c hing  mo d e l re sults in sub sta ntia lly 
tra nsfo rme d  ma instre a m c la ssro o ms. Te a c he rs d iffe re ntia te  instruc tio n, c o nte xtua lize  ne w le a rning  b y using  
stud e nts’  p re vio us kno wle d g e , va lue  a nd  p ro mo te  stud e nt ta lk a nd  inte ra c tio n, re q uire  c o g nitive ly c ha lle ng ing  
wo rk, a nd  p ro vid e  a ssista nc e  a nd  fe e d b a c k tha t imp ro ve s stud e nt le a rning . This p ro fe ssio na l d e ve lo p me nt mo d e l, 
d e sig ne d  e sp e c ia lly fo r c o a c hing  ma instre a m te a c he rs, ho ld s p ro mise  fo r he lp ing  a ll te a c he rs to  me e t the  ne e d s 
o f ma instre a me d  ELLs. 
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