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● Introductions 
● Relationships Between Music & Reading 
● Research-to-Classroom Translational Framework 

o Rhythm and Timing 
o Pitch 
o Melodic and Rhythmic Notation 
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Welcome & Introductions
● Jennifer Zuk, PhD CCC-SLP 

● Kathleen Gallagher, EdD 

● Jessica Wyton, MA



/ɡɑ/   -    /kɑ/

Say “cat” without 
saying /k/

Relationships Between Music and Reading

(e.g., Zuk et al., 2017; Corrigall & Trainor, 2011)
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Other factors:  
e.g., Improved 

Attention? Executive 
functioning? 

(Tallal & Gaab, 2006)

Musical Training → Improved Reading Skills?



Baseline Music Aptitude Skills

● 32% of children scored within the 1st %ile 
● Music aptitude skills significantly related to 

reading accuracy & fluency  



Rhythm & Timing

Pitch

Research-to-Classroom

Melodic and Rhythmic 
Notation



Rhythm and Timing

May 
Day 
Play

C-a-t 
Ice Cream 

   x       x 

/ɡɑ/   -    /kɑ/

Say “cat” without 
saying /k/



● Auditory-Kinesthetic: Call and response 
with increasing bar length and rhythmic 
complexity before adding rhythmic 
solfeggi 

● Auditory-Kinesthetic-Visual: Mimic 
spoken prose through a variety of 
mediums like poems and short stories 
with and without a metronome or 
steady beat 

Rhythm and Timing: Research to Classroom



Rhythm and Timing: Research to Classroom

● Kinesthetic-Visual: Apply rhythmic solfeggi and/or 
manipulatives to sentences and lyrics while reading 
and performing  

    Spring        show - ers  bring  May   flow - ers. 



○ Auditory-Kinesthetic  
Clapping syllables 
in speech and 
student responses 
throughout the class 

Hel-lo!               good morn-ing!

Rhythm and Timing: Research to Classroom



     4            3        2    1

Rhythm and Timing: Research to Classroom



Pitch

Conduct 
Conduct

/ɡɑ/   -    /kɑ/



Pitch: Research to Classroom

● Identifying changes in pitch 

○ Auditory-Kinesthetic - identify high vs. low pitch with 
body (i.e., ascend to stand, lower your body to descend, 
air writing of ascending and descending lines in a call 
response) 

○ Tactile - Depict descending vs. ascending lines (drawing 
something at the bottom of a paper vs. the top, pipe 
cleaner manipulation) 



○ Visual - Depict ascending and 
descending melodic lines with changes in 
rhythm 

Pitch: Research to Classroom



○ Auditory-Tactile - Use manipulatives or fixed-pitch 
instruments to show changes in the intonation of words

        Spring    show - ers  bring  May  flow - ers. 

Pitch: Research to Classroom



Melodic and Rhythmic Notation

Learning musical notation involves the acquisition of 
key skills necessary to read written text, such as: 

● Sound-symbol correspondence   
● Left-to-right and row-by-row systematic visual 

scanning       
● Multisensory approach to learning notation 



Melodic and Rhythmic Notation: Research to Classroom

● Scaffold 
previously 
learned 
rhythmic drills, 
but substitute 
with a sound-
symbol 
correspondence 



● Kinesthetic - 
Trace, Copy, 
Cover notation 
while saying 
the rhythmic 
solfeggi aloud 

Melodic and Rhythmic Notation: 
Research to Classroom



     Ta        ta-di      ta-di      ta-di 

Spring show-ers bring May flow-ers

 Spoken Prose 

   Steady Beat 

Melodic and Rhythmic Notation: 
Research to Classroom



● Color-coded melodic notation 

Remember the acronym: ROYGBIV

Melodic and Rhythmic Notation: 
Research to Classroom



Wrap up



Please enjoy 
this infographic 
on Music, 
Reading, and 
the Brain 
included with 
the information 
for this session!
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