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The study investigates the roles of images and intermodal relationships of both language and
images in two English textbooks used in Vietnamese lower secondary schools, namely Tieng
Anh and Solutions textbooks to gain insights on the ways to optimise the use of both language
and images as resources in teaching and learning activities. Kress and Van Leeuwen’s (1996,
2006) framework on the grammar of visual design is used to analyse the images, looking at
the types of image representations and the compositional meanings. The language-image re-
lationships in the books, on the other hand, are analysed using the framework of Intermodal
Identification (Unsworth & Cleirigh, 2014). Intermodal identification is built on the notion
that language complements the meaning of the image and vice versa. Language identifies
image by glossing the image participants which are not encoded in the language elements.
Image identifies language in three aspects: intensive to visualise quality such as shape, col-
our, or texture, possessive to visualise additional participants which are not explicitly ad-
dressed in the language and circumstantial to visualise the elements of locations in the lan-
guage. While image in textbooks has always been considered essential as a source of teaching
and learning materials as well as helping students to learn, this study suggests that the role
of image is augmented when juxtaposed with the accompanying language. The study implies
the need for further investigation, for example in the classroom action research on how lan-
guage and image resources can be utilised in teaching and learning activities. Also, the result
of the study may be replicated to analyse language-image relationship in different samples
of textbooks.
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Penelitian ini menyelidiki peran gambar dan hubungan antar moda dari kedua bahasa dan
gambar dalam dua buku teks bahasa Inggris yang digunakan di sekolah menengah pertama
Vietnam, yaitu buku teks Tieng Anh dan Solutions untuk mendapatkan wawasan tentang
cara mengoptimalkan penggunaan bahasa dan gambar sebagai sumber daya di kegiatan
belajar mengajar. Kerangka kerja dari Kress dan Van Leeuwen (1996, 2006) tentang tata
bahasa desain visual digunakan untuk menganalisis gambar, melihat jenis representasi
gambar dan makna komposisi. Kemudian, hubungan bahasa-gambar dalam buku dianalisis
menggunakan kerangka Identifikasi Intermodal (Unsworth & Cleirigh, 2014). Identifikasi
intermodal dibangun di atas gagasan bahwa bahasa melengkapi makna gambar dan se-
baliknya. Bahasa mengidentifikasi gambar dengan mengilapkan peserta gambar yang tidak
dikodekan dalam elemen bahasa. Gambar mengidentifikasi bahasa dalam tiga aspek: inten-
sif untuk memvisualisasikan kualitas seperti bentuk, warna, atau tekstur, posesif untuk
memvisualisasikan peserta tambahan yang tidak secara eksplisit dibahas dalam bahasa dan
sirkumstansial untuk memvisualisasikan elemen lokasi dalam bahasa. Sementara gambar
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dalam buku teks selalu dianggap penting sebagai sumber bahan ajar dan pembelajaran serta
membantu siswa untuk belajar, penelitian ini menunjukkan bahwa peran gambar ber-
tambah ketika disandingkan dengan bahasa yang menyertainya. Penelitian ini menunjuk-
kan pentingnya penelitian lanjutan, misalnya dalam bentuk penelitian tindakan kelas untuk
mengetahui bagaimana bahasa dan gambar dapat dimanfaatkan dalam kegiatan belajar
mengajar. Juga, hasil penelitian ini dapat direplika untuk menganalisis hubungan bahasa-
gambar dalam sampel buku teks yang berbeda.
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Introduction

Language is a fundamental resource of making meaning (Mickan, 2006); however,
in very basis we encounter a large number of texts with the incorporation of different
semiotic modes, such as image. Research on meaning arising from the increasing use of
multiple semiotic modes in a range of written, printed and electronic texts has become
an exciting area of investigation. A number of studies on the theory and practice of
analysing the meaning potential conveyed by images and their interaction with lan-
guage have been conducted (Kress & Van Leeuwen, 1996, 2006; Lemke, 1998; O’Hal-
loran, 2008; Royce, 1998). Although the image and language semiotic systems utilise
meaning-making resources in their own particular ways, they not only share the se-
mantic load between each other, but also multiply the overall meaning of the text
(Painter et al., 2013; Royce, 2002). This multimodal reality has recently become a sig-
nificant focus of literacy education research and strongly influenced school curricula
(Kress, 2000; Unsworth, 2001, 2006, 2014). Unsworth and Chan (2009) argued that it
is now no longer adequate to consider that literacy development simply involves the
possessing of language information alone, and students need to be equipped with the
ability to negotiate meanings across semiotic modes. In the domain of English language
teaching and learning, Unsworth and Ngo (2015) indicated that the integration of im-
age and language reflects the multimodal nature of a wide range of authentic texts in
English; therefore, for language learners in contexts of learning English as a first, sec-
ond or foreign language, learning to construct meaning from the interaction of visual
and verbal language should been seen as a crucial aspect of language competence.

The inclusion of multimodal resources that involve image and language semiotic
modes in school textbooks has also attracted scholarly attention for a long time. Levin
and Mayer (1993) explained the significance of images in the classroom as they can
make texts more concentrated, concrete, coherent and comprehensible; and thus, facil-
itating learning. Peeck (1993) advocated the role of images in assisting the learning
process, including increasing motivation, focusing attention, clarifying text contents
and facilitating dual-coding processing. Carney and Levin (2002) reviewed a number of
studies on the roles of pictorial illustrations in students’ learning and concluded that
carefully constructed images in combination with texts generally enhanced learner per-
formance on a variety of text-dependent cognitive outcomes. Given the role of images
which have been long supported to aid learning, in the tradition of language textbook
development, more serious attempts have been devoted to make textbooks a richer re-
source for classroom teaching and learning by including attractively illustrated texts
with images. However, images in textbooks for teaching English as a foreign language
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(EFL) are far less investigated compared to textbooks for other school subjects. Studies
on the multimodal features of EFL textbooks include Hsu and Yang (2007) who explored
the effect of image and language integration on reading comprehension; Chen (2010)
who identified and analysed types of multimodal resources that enabled dialogic en-
gagement in textbooks in China, and Unsworth and Ngo (2014) who examined a num-
ber of images in EFL textbooks in Vietnam that informed changing textbook design to
better support learning. Other studies on EFL textbook evaluation by Mukundan and
Nimehchisalem (2012), Mukundan and Kalajahi (2013), Chegeni, et al. (2016) used
evaluation checklists to evaluate textbooks. Although the visual is included as a cate-
gory of evaluation in the checklist, there have been lack of a detailed and principled
analysis of the visuals and its relation to the verbal texts as a significant aspect of
textbook considerations.

The current study investigates the roles of images and intermodal relationships of
both language and images in two English textbooks used in Vietnamese lower second-
ary schools, namely Tieng Anh and Solutions textbooks to gain insights on the ways to
optimise the use of both language and images as resources in teaching and learning
activities. One of the rationales in the selection of the sample textbooks is the unique
implementation, which is the combination of locally produced and imported textbooks
for the English teaching at the secondary schools in Vietnam. The initial hypothesis for
our argument is built based on the observation that the meaning potentials in lan-
guage-image interaction multiplies when they are juxtaposed on the same page. There-
fore, they are potential to provide resources for teaching and learning activities. The
analyses are facilitated using the principles of grammar in visual designs by Kress and
Van Leeuwen (1996, 2006) and Intermodal Identification by Unsworth and Cleirigh
(2014).

Theoretical frameworks

The main analytical tool used in the study is based on the work of Kress and Van
Leeuwen (1996, 2006) on analyzing the grammar of visual designs. They offer a frame-
work to unsderstand the structure of meanings in different types of texts that comprise
mostly images or a mix of image and language resources. Their concept of visual gram-
mar was inspired by Systemic Functional Linguistics (SFL), reflecting the realization
of a simultaneous threefold purpose in every text: the representation of the outside
world, the relationship of the communicating participants, and the pertinent organiza-
tion in the communication method (Painter et al., 2013, pp. 6-7). As a result, the frame-
work for visual grammar is laid up in such a way that it unfolds across the three met-
afunctions of representational, interpersonal, and compositional meanings.

Representational meanings refer to how images represent reality. This metafunction
1s realised in both narrative and non-narrative types of images. The narrative image
involves the use of various elements in the images to tell an action and reaction by
means of a vector, a directional line between the actors in the images to connect the
participants and goals. Another type of narrative image involves the use of speech or
thought bubbles to represent verbal and mental events respectively. Non-narrative im-
ages are also known as conceptual images, depicting the properties in the images either
by classificatory or analytical relationship between elements in the images.
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The interpersonal or interactive metafunction in images establishes two kinds of re-
lationships: relationship between the participants within the images and relationship
between the actors in the image and the readers or audience of the text. These relation-
ships are realised by gaze. Gaze between participants within the image puts the readers
as an observer of the images. When an image of an actor is made with a gaze directed
towards an audience, a pseudo interpersonal relationship is created between the image
and the viewer. Another important dimension of this metafunction is the establishment
of social distance. Social distance is created by the sizes of image (either framed or not)
hence determines how viewers perceive the images. Images may be displayed in close
up, medium shot and long shot to indicate closeness or remoteness with the audience.
Finally, the horizontal and vertical perspective of images relates to attitudinal aspects.
Horizontal perspective hints involvement by showing images ‘in front of’ the audience
and detachment when the images are shown obliquely. From the vertical point of view,
1Images create some sense of power. Images with low angle look down on the audience,
a vertical angle creates a sense of relative equality between image and audience, and
high-angled images position audience in a more powerful place than the actors in the
image.

The arrangement of images on a medium of delivery is termed compositional mean-
ings. Composition or layout of images on a page facilitates the organization of both the
representational and interpersonal metafunctions. One of the main aspect in composi-
tional meaning is realised by the placement of elements on a page to express infor-
mation value, consisting of left-right, top-bottom and centre-margin to indicate given
and new information respectively. An element of composition such as framing indicates
the connection or disconnection of images to the rest of the page contents. Strong fram-
ing, for example bold borders, disconnects an image from the other elements on the
page. Weak framing, on the other hand, allows an image to blend with the other ele-
ments in the page. Other aspects of composition such as colour and size determines the
prominence and salience of images on a page.

The significance of the intermodal relationship between language and image has
been explicated in Unsworth and Cleirigh (2014). They argue that language and image
have natural synergistic relations that play significant role in constructing meanings
(p. 177). They outline a framework called Intermodal Identification. Developed from the
grammatical concept of relational grammatical identification from SFL, the Intermodal
Identification recognizes two main relationships. Basing on the departure point of the
identifier, the framework views the relations between visual and verbal from two per-
spectives. From the perspective of the verbal elements, words can be used to decode or
gloss images with suitable lexis in association with the shared meaning. From the point
of view of the visual, images can be used to visualize the verbal in three ways. First,
intensive identification is a relation in which image visualises unverbalised qualities
such as shape, colour, texture of the identified participants. Secondly, in intermodal
possessive relationship, images visualise additional participants that are not explicitly
mentioned in the verbal elements. Finally, should there be elements of locations that
are not mentioned in the verbal resources, the circumstantial identification recognizes
the visualisation of this aspects in the images.
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The new English textbooks for Vietnamese students

Again, the rationale of the sample textbook selection is based upon Vietnam’s unique
implementation of the combined locally produced and imported English textbooks for
the secondary school students. Tieng Anh, a new series of English textbooks, was cre-
ated as a part of Project 2020, a nationwide effort to promote foreign languages. The
series was created with the overall aim “to renovate thoroughly the tasks of teaching
and learning foreign languages within the national education system.” It is expected
that school graduates “will be able to use a foreign language confidently in their daily
life, study and work in a multicultural and multilingual environment, making foreign
languages a comparative advantage of development for Vietnamese people” (Prime
Minister of Vietnam, 2008). This project is regarded as the most ambitious language
endeavor in Vietnam's educational history, with a budget of 9,378 billion VND (426
million USD) (Le, 2015, Bui & Nguyen, 2016). The project shows a significant commit-
ment by the government to improving English language proficiency in the country's
educational system, which is important given the low per-capita GDP and a lot of un-
resolved educational difficulties. The project would help an estimated 22 million Eng-
lish language learners in Vietnam, according to estimates from 2013 (MOET 2014).

Teams of textbook authors from the Ministry of Education and Training MOET) and
Pearson, an American textbook publisher, worked together to create the Tieng Anh se-
ries. With "richly illustrated, cross-curricular, and theme-based units, concentrating on
delivering student motivation, memorable lessons, and a pleasurable learning experi-
ence," it adheres to a methodical, cyclical, and topic-based syllabus (Hoang et al., 2015a,
p. 1i1). It was ensured that communicative language teaching (CLT) and participatory
learning are supported in the classroom is one of the guiding concepts for creating the
textbooks (Hoang et al., 2015a). This curriculum seeks to replace old pedagogies that
treated texts and settings separately from grammar and lexis by encouraging students
to become more proficient communicators through a variety of communicative exer-
cises.

The new Tieng Anh series for the lower secondary level consists of Tieng Anh 6,
Tieng Anh 7, Tieng Anh 8, and Tieng Anh 9, with Volume 1 for the first semester and
Volume 2 for the second semester in each book. At the lower secondary level, 420 lessons
lasting 45 minutes each are allotted for English language instruction. Each book has
six components built around four major themes of Our Communities, Our Heritage,
Our World, and Visions of the Future. Each unit begins with a dialogue, which incor-
porates topic-related phonological and lexical items, specific functions and notions, and
the grammatical structures which express them.

Prior to the teaching of the four macro skills, the language parts, functions, and con-
cepts are practiced and then expanded in the following sections (reading, speaking, lis-
tening, and writing). The final project of the unit should provide students with oppor-
tunity to apply the language and abilities they have acquired to carry out communica-
tive activities either independently or in groups (Hoang et al., 2015b). The pilot curric-
ulum and texts have been used in several lower secondary schools since 2012 with great
success. However, there haven't been any empirical studies investigating how these
new textbook series are actually used in the classroom.
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Method

Data for this investigation is drawn from two English textbooks used in the lower
secondary schools in Vietnam: Tieng Anh 6 (henceforth TA6) (Hoang et al., 2015b), a
newly piloted textbook within the new communicative-based curriculum initiative, and
Solutions Pre-intermediate (henceforth SP) (Falla & Davies, 2013). While TAG6 is used
as a mandated textbook at schools, SP is sometimes used by teachers as a supplemen-
tary material. SP is one of a five-level English course series for teenagers published by
Oxford University Press. The book is claimed to employ a supportive approach to teach-
ing speaking and writing, provide achievable activities and consistent practice. This is
a commercialized textbook aiming for aimed at any learners of English as second/for-
eign language.

In the present study, the selection of these two books as the source of data is not for
the purpose of textbook comparison; rather, the study aims to collect rich samples of
images from both books in order to provide comprehensible analysis and discussion
drawing on the meaning potential conveyed by images and their relations with texts.
In accordance to the aim of the study, Unit 6 from TA6 (Sports and Games) and Unit 2
from SP (Winning and losing) are selected to exemplify the analysis and discussion.
These units are developed within a similar topic of sports. The selection of the units as
the data for analysis is based on the following rationales. First, the unit contains visual
resources produced from a combination of animated drawings and photographs which
gives a balanced perspective in analyzing the images. Secondly, the unit is seen to have
reasonably balanced comparison between image and language resources at every page.
Finally, the topic of the units is considered a neutral topic. This type of topic would be
commonly found in any English textbooks in an Asian context, which in turn will serve
as an acceptable rationale if the results of the study are to be generalized to assess
English textbooks in different contexts of use.

Intensive (imaging
visualizes quality)

A S
r ~\ ~ ~

Image Possessive (imaging

. : - vicualizes additional

encording/visualizing -
participants)
L ) - J \ J
Identifier selection
s N s N
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Vebiage (imaging visualizes
decoding/glossing language element of
location)

A vy A ~

Figure 1. Intermodal Identification framework (Unsworth & Cleirigh, 2014)

The main analytical methodology to analyze the images is Kress and Van Leeuwen’s
(1996) Grammar of Visual Design, looking at two analytical aspects of an image namely
the compositional and representational meanings. Each page of the units is assessed
based on the textual compositions by looking at the organization of information value
and framing. The information value refers to the positioning of image resources and
language resources on the page that will determine the salience of information on each
page. Framing of any image resources on the page will determine its relations to the
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rest of the page content. Detailed accounts of the image resources will be analyzed by
looking at the narrative and/or conceptual representations i.e., how the elements of im-
ages construct meanings through the vectors or absence of vectors. Analysis of the In-
termodal Relationship (Unsworth & Cleirigh, 2014) between the image and language
in the textbooks in conducted based on the system in the Figurel.

Results and discussion

Both selected units in TA6 and SP are laid out in a similar number of 10 pages. A
general observation of the units shows that the proportion of images’ occupation ranges
from 25% to 50% of the page space. The images included in the units are analyzed and
discussed based on their roles in serving as an individual resource facilitating the learn-
ing activities, and their interaction with the verbal elements in the task instructions
and the content of the verbal texts. The analysis results show that while some images
in the units are potentially able to fulfil the instructional functions and multiply the
meaning potential of the text to aid learning, a few drawbacks are found, mostly due to
the irrelevant relationship between the selected visual and the written wordings.

Images for topic elicitation

The opening image in TA6, bearing the function of introducing the topic of the whole
unit, occupies the whole of page 16. Presented in framed boxes, the verbal elements are
overlayed on the foreground of the image occupying a half section on the page on the
right side. This creates visibility of image on the left-hand side of the page. In this ar-
rangement of information value, following the common western left-to-right reading
path (Kress & Van Leeuwen, 1996, 2006, p. 177), the image becomes the departure
point of ‘seeing’ before ‘reading’ the verbal content.
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Figure 2. Opening of the unit in TA6

The overall image in this opening page features a combination of photographic image
of an indoor sporting hall in the background and animated drawings of the narrative
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representation of the two characters in the foreground. The language-image cohesion
in this opening page can be seen from two relationships: between the title of the unit
and the overall image and between the dialog and the overall image. The title of the
unit, Sports and Games, intermodal circumstantial relation can be seen in the visuali-
sation of a location related to the lexis sports and games i.e. the image of the interior
part of a sporting hall and people doing activities in it. Intermodal intensive identifica-
tion is seen in the depiction of the two characters shown wearing their sport uniforms
in bright colours.

While a general look at the image seems to suggest an appropriate introduction of
the topic, a closer examination reveals some inconsistencies. Firstly, the image of a
photographic character running towards the animated characters creates discrepancy
in the whole coherence of the image. The depiction of image of a running track and an
athlete running on the track are seen to be situated in the second storey of the sporting
hall, which seems to be a made-up situation that may not be relatable to an actual gym.
The standing position of the two animated characters appears to be unclear to the
viewer as it is not observable whether they are standing on the running track or on an
unidentified position on the second floor of the gym.

Secondly, a focused analysis from the intermodal perspective between the two ani-
mated characters and the written dialog uncovers some mismatches. The depiction of
the animated characters can be seen as the visualisations as formulated in the inter-
modal possessive identification system in which the two secondary school students in-
volved in the dialog named Duong and Mai are shown. The vectors created by the gaze
towards each other and hand movements suggest that they are talking to each other.
Despite the salience of the image, there seems to be a limited relationship between the
image and the language content. The only connection may be only lies in the lexis This
in the first line, namely This gym is great referring to the image of the gym depicted in
the image. The next line showing The equipment is modern and the people are friendly
is not supported with any visualization in the image. This limited relationship would
mean that the overall image is no more than a mere decoration. The close examination
shows that having an oversize image on a page for the topic introduction does not guar-
antee a useful relevance to all details involved on the page.

SP, on the other hand, opens the unit by using the top-bottom composition. Instead
of using one oversize image which occupies a considerable space, SP puts a series of
image of sporting characters at the top half of the page. The use of frames wraps each
character, distinguishing it from each other; but the close adjacency creates a cluster of
image, showing that these images are bound by a shared topic. Each image within the
frame displays a sport person with sufficient visualization of the sport character de-
picted in the outfit, equipment and background setting of the images. While there is a
total of four different images, they relate to a single verbal element to visualize the
question: Can you name these sportspeople and their sports?
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Figure 3. Opening of the unit in SP

Minimum number of words to relate to the images means minimum risk of irrele-
vance between the image and the wordings. However, minimal use of visual and verbal
resources in SP opening section is still quite provocative for stimulating interest in the
introduced topic. Using authentic images such as these also stimulates students’ back-
ground knowledge of the topic to support the learning.

The variants of images at the opening of the unit, as observed from TA6 and SP, are
considerable in terms of size and content. Either being an individual oversize image,
such as in TAG6, or a cluster of small images occupying considerable space on the page
(SP), opening images play an important role in leading the lesson into the main topic
that becomes the core idea that develops into every task within the unit. Images in this
opening section, therefore, provide an important foundation for the students to build
background knowledge before moving on to the other tasks in the unit.

Images for vocabulary building

In the case of ESL/EFL teaching and learning, vocabulary building activities are
considered important in providing students with a lexical input to progress through the
subsequent tasks. Vocabulary building, therefore, is often found at the beginning sec-
tions in textbooks right after the opening. Among the many types of vocabulary building
activities, using images glossed with suitable verbal elements has been observed as
commonly found activities in English textbooks. Unsworth and Cleirigh (2014) describe
this relationship in their intermodal system as a relationship where a language element
1dentifies an image participant (p. 184). In both TA6 and SP, vocabulary building activ-
ities are presented using a set of both conceptual and narrative images related to the
topic of sports i.e. by displaying the equipment of sport to relate to the types of sports
in question.

In TAG, the exercise of vocabulary building is given in two tasks. In the first task, a
list of Vocabulary is given (Exercise 2) before the images are presented. Narrative im-
ages for question numbers 1, 2, 4, 5, and 6 show participants in the settings with outfits
and equipment relevant to various kinds of sporting activities as provided in the glos-
sary. A meticulous look at image for question number 3, however, reveals an irrele-
vance. The participants in this particular image are depicted to be running, but their
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outfits do not reflect the set up for a sporting activity. This selection implies a careless
association between the provided glossaries of running with just any available image of
people running instead of connecting with the set topic of sport. The second task for the
vocabulary building utilises conceptual images in which the equipment of sports is in-
dividually framed to prepare for the next task of relating the equipment with the kind
of sports. The images in this task mostly presented in photographic style, with the ex-
ception of the image for number 2 which is an animated drawing.

2 Now write the words under the pictures.

9 Listen and repeat these words and phrases.
1. boxing 2. fishing 3. aerobics = _: "
4. chess 5. tabletennis 6. karate @@ ._" | }
7. cycling 8. swimming 9. volleyball c --...,__-‘I
10.tennis 11.skiing 12.running

3 Using the words in 2, name these sports and
games.

Figure 4. Vocabulary task 1 in TA6 Figure 5. Vocabulary task 2 in TA6

The inconsistent style is acceptable as the images do not deviate from the intended
purpose of being glossed with the correct wordings.

A similar activity is found in SP, which requires matching the wordings with the
given image. A listening activity is followed in order to check the answer and help with
the pronunciation. While both TA6 and SP use similar types of image selection and
presentation for the vocabulary building, SP seems to employ a slightly better strategy
in the presentation. Featuring animated drawings, SP uses consistent style in the im-
ages, albeit using both conceptual and narrative images, making use different shapes
in various colours as the background of each image to represent a particular kind of
sport. The sizing of the images is also cleverly managed; hence yielding 18 representa-
tive images occupying about 20% of the page space. This is in contrast to the image for
the second task in TA6 which displays 8 images occupying almost 50% of the page space.
As a result, effective use of the page space is achieved with a better strategy for space
exploitation in SP. While TA6 has to provide vocabulary building exercises in two tasks,
it yields the same number of vocabulary that can be achieved in one task in SP.
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2 9 1.18 Match the icons (1-18) with the words below.
Then listen, repeat and check.

Sports archery athletics badminton baseball
basketball boxing cricket fencing ice hockey
karate netball rowing skijumping snowboarding
surfing volleyball wrestling weightlifting

Figure 6. Vocabulary task in SP

It is important to note that in the exercises for vocabulary building in both TA6 and
SP, the role of framing is essential. In TAG6, for example, each image is segregated by
means of a clear framing of thin blue line. This type of framing confines the image item
within the box. In SP, although no clear lines are used for framing, each image item is
separated by means of colourful shapes that simultaneously become a background for
each image. White space between images is also used for segregating one image from
the other, these framing strategies lead to exact representation of a single wordings to
gloss each of the image.

Images for reading comprehension

In the data, images that accompany a reading passage seem to be ‘decorating’ the
written verbal elements. However, Intermodal identification system recognizes that
language-image relationship is naturally mutual, including in various reading texts
where images correspond to main text segments (Unsworth & Cleirigh, 2014, p.184). A
close examination of images surrounding a reading passage can be seen from the com-
position, types of image and how the images relate to the wordings.

In TAG6, for example, the reading text is presented in a frame of a green box. The
main image of the reading passage is positioned on the top left and bottom right corner,
allowing the written verbals to flow from top to bottom. The reading path, therefore,
flows from the look at the image of the character of the image, Pele, on to the reading
text from the top to bottom, ending with the look at another image of Pele at the bottom
right corner. The significance of the selected image to accompany the text can be de-
tailed by looking at the narrative representation of the images. The image of Pele is
shown to raise his fist up in the air, with his gaze directed towards the viewer. As an-
other character in the image looks away, there is no interaction between Pele and the
other character. Instead, a ‘pseudo’ interaction is created between Pele and the readers
of the book. This 1s how the image interacts to the students, facilitating a sense of
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engagement with the set of the meaning resources in the reading text. As the image at
the bottom right corner does not interact with the audience, i.e. the gaze looks away
from the audience, the image serves as an image to strengthen the character being
described in the reading text.

layer of al time.
Pl wasbom on
October 21 1940 in
the countryside of
Brazil Peleé’s father

was a professional
football playes and
raught Palé how
B play at & very
yaung age.

Pelé began his career at the age of 15 when he

stared playing for Santos Rootball Clul. IR 1958,
of 17, Palé won his frst World Cup.

first time the Woerd Cup-wasshown on

g around the wosid watched Feié play

and scored 1,281 goals in

his 22-pear career In

1999, he was voted ‘1
Football Flayer of @

the Contury, Peié | ®
s a national haro in - s
Brazil.  During his ¥ "
e
weelb-known areund -
the world as ‘The

King of Foatball,

Figure 7. Reading text in TA6

The visualisation of the character described in the story, Edson Arantes or Pele,
strengthens the meaning that is intended to be understood by the students through the
reading text. Human character is obviously understood better through visual charac-
terisation than a mere verbiage description. Other qualities of this character is visual-
ised in the choice of image of the character Pele wearing a football uniform, which gives
much better idea when related to the verbiage the best football player of all time in the
first paragraph of the reading text. The colour yellow attributed in his uniform serves
as an extra information for the student about his nationality mentioned in the reading
text, Brazil, and yellow being the colour of Brazil’s national soccer team. Since the read-
ing text discusses about Pele’s achievement in his sporting career, the verbiage is ex-
pressed in the lexis such as best football player, won, people cheered, scored, and well-
known. All these positive qualities are summarised and transferred into the image by
depicting Pele in with a cheerful facial expression (top image) and in a proud, open
shoulder standing pose (bottom image).

In much the same way, SP uses similar strategy of image-language combination in
its reading text. Overall, the image cleverly blends with the background of the reading
text, fusing the wordings and the image elements in the reading text layout. The main
image 1s seen at the bottom right corner of the layout, depicting a character surfing.
The use of indirect gaze from the character’s image detached the interaction between
the image and the audience. Audience, or readers, are left as observers whose under-
standing of the image relies on the understanding of the reading text. One main
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immediate relation can be drawn between the title of the text, surfing superstar, and
the main image. This relation essentially introduces the content of the reading text. A
browse on the first line of the text informs the reader of the name of the character in
the image, Bethany Hamilton. A few other wordings from the reading text such as the
sky was clear, the sun was shining, wave and board are visualised in the image, with
the first two lexes are especially helped with the set of lighting used in the image. The
rest of the lexes in the text are carried through to the understanding of the text and
how these are set out to be as background knowledge to go through the next task

surfing superstar!

On the morning of 31 October 2003, Bethany Hamilton  Bethany's parents are both Keen surfers. As a baby,
and some friends decided to go surfing. The sky Bethany liked to splash in the shallow water. She
was clear, the sun was shining and it was a perfect mm¢h-d‘ By thirteen, she was
day for enjoying the big waves near the island of the world, and was
4 Kauai, Hawaii.

floating nearby, wmmmm.mm
10 waiting for the next big wave,

it with one arm. Her friends didn’t kno
shark attack - they thought at first
Joking. Then they saw the blood

to help. It took fifteen minutes

Figure 8. Reading text in SP

While providing the image for the climax of the story in the reading text: It bit her
left arm and shook her violently backwards and forwards may be too graphic for a school

textbook, the aftermath is presented in a more positive depiction of the character on
the next page.

9 EIITT Work in pairs. Act out your interview tc

A
( What was the weather tike on 31 October 20037

Figure 9. Second visual in reading text in SP

Shown with only one arm, the image visualizes the story in the third paragraph of
the passage. Because the reading text says: Suddenly, a five-metre tiger shark appeared
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just below the surface and attacked her, it bit her left arm and shook her violently
backwards and forwards, this could have been a graphic image when included as a visul
in the school textbook. Instead, this incident is visualised using the image as shown in
Figure 8 to emphasise the opposite idea to emphasise the positive sense of meaning i.e.
despite losing one pf her limbs, the character is still an active surfer. This image, hence,
will imprint more positive idea to the readers who are students.

No clear drawbacks have been observed from the use of the images accompanying
the reading texts. On the contrary, the images juxtaposed with the reading texts aug-
ment the delivery of the overall meanings. One notable difference between the set of
visual and verbal in both TA6 and SP is seen in terms of framing strategies. TA6 utilises
a clear framing in yellow lines to wrap the image of Pele, giving it a sense of detachment
with the content of the reading passage. The unity, however, is reinforced in the con-
trastive colours of green and yellow. SP, on the other hand, opts to blend the visual
and the verbal of the reading text with the absence of framing. The image and the back-
ground setting of the image have essentially become the space which is occupied by the
verbal elements. This strategy creates a strong coherence between the image and lan-
guage, making the visual and the verbal inseparable resources to understand the whole
meaning in the passage of Surfing Superstar!

Some ineffective language-image arrangement

One of the challenges of using images in textbooks is to make sure that every selec-
tion of image has significance in fulfilling the instructional purposes. Otherwise, the
images will not function optimally and will seem more like decoration to fill the blank

space on a page. Consider, for example, the following spread found on pages 20-21 of
TAG.
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his/har past achkvements

iy pou ke himher?

ool on yo ot
5 Tall your friands what to do and what not
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- Chaange your dithes
- Dont talk loucy.

Figure 10. A spread of pp. 20-21 in TA6

Moving from left to right, following the normal western reading path, the spread can
be seen as a unit of meaning which is arranged in one composition. The images on the
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left part of the layout (exercise 4) are useful in prompting students with the required
terms for the exercises. Also, the image in the right part of the spread (page 21) is useful
in providing context for exercise 1 in the communication section. The image of the ver-
tical depiction of stadium positioned in the middle of the layout, however, is irrelevant
to the rest of the page. The framing of this particular image is detached from the adja-
cent images. It is clearly not relevant to exercise 5 as the instruction says: Tell your
friends what to do and what not to do at the gym, and it does not relate to any exercises
In the next page as another image has been supplied at the top half of page 21. There-
fore, the function of providing this image lacks relevance with the rest of the elements
on the spread and is redundant.

The image supplied for the exercise of Sports Quiz in the Communication section
would have sufficed for the tasks provided. This image relates to the given questions
for the Sports Quiz. The phrase football match in question number 1 is very well visu-
alised in a picture depicting a match going on in a stadium, complete with the image of
spectators seen from a distance in the tiered seating of the stadium. The perspective of
the image of the cheering spectators in the foreground gives a sense of involvement with
the readers. The lexis Olympic games, which is repeated in question numbers 3, 4 and
6, is visualised by showing the logo of the Olympic Rings. The positioning of the logo in
a salient location. i.e. the top right corner in balanced size to the overall image, guar-
antees an ease of vision by students. The task in this section is cunningly followed by
the similar idea of asking students to visualise a sports personality using the clues
given in verbiage. While this task is quite challenging i.e. asking students to draw a
sports person, it can be modified into collecting or cutting and pasting images from any
available source and/or being expanded into a presentation. The task can be further
expanded into a speaking task by using students’ own ideas into a Pecha Kucha de-
scribing a sports person such as exemplified by Rahmaningtyas et al., (2017, pp. 305 —
323).

Another example of flawed images in TA6 unit is found on page 23. The images’ size
seems to outweigh the listed 5 questions related to the image. Together, the set of ques-
tions and the supplied images occupy almost 50% of the whole page.

43%Listen to the passages again. Fill in each
blank to camplete the sentences.

Hal practises at the three times =
awack.
Trung can the guitar, e -

Alice likes ice skating,

Secondary Schaol
Trung

e ~-a

swimeming on hot days.

.........

..........

Figure 11. Task on page 23 in TA6
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Secondly, visual-verbal relations between the image and the question shows a slight
irrelevance in meanings. Question number 3, Alice likes ______ice skating, is visualised
in the group of young girls doing skating. Due to the size of the shot, the setting of ice
skating is not very clear. Also, the similar colour between the skating shoes and the ice
skating ground is not clearly defined, hence requiring extra attention when reading the
image. The image of the swimming pool is related to question number 5: Trung ____
swimming on hot days. While there is no other clear context to the required sentence
completion, it seems to suggest a casual swimming activity. The questionable part of
the image, then, lies in the fact that the image displays a swimming pool with ropes
and floats, suggesting a context of swimming competition. Again, this seems like a care-
less selection of image that may distract from meanings arising from the wordings and
visual resources.

In contrast, an effective use of the spread is in SP page 16-17. A general observation
of the spread recognises a balanced use of image and wordings. The sizes of the image
vary, following the wordings that relates to each image. The image on page 16, for ex-
ample, is supplied to visualise the main information in the reading passage: The com-
petitors have to swim 110 meters through cold, dark, muddy water — without using
their arms! A careful blend of the green colour unites the verbal and the visual to rein-
force the meanings. Other visual images on the next page also fulfil their function to
reinforce the meaning in each task. Considering the space provided for each task, the
sizing seems appropriate. Not only does each image framed in clear dividing lines either
using colour separation or clear lines, but also the framing of each task conveys the
separation of one task to another. In this way, each image can only be related to its
assigned task, minimising risk of misinterpreting the visual and verbal resources in
the task.

curuee Village sports ——— . | M Past simple and continuous

1 on understond Iformotion about o spovting event 1 o fell a shot story ising past tenses.

16| Uit 2 + Winning snd iing

Figure 12. Spread on pp. 16-17 in SP

All in all, the sample spreads from both TA6 and SP show that effective use of image
on a textbook page is not solely determined by the size of the image. In other words,
bigger size of image does not always mean better use of image. Rather, the relevance of
images with the corresponding tasks matters.
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Conclusions

In line with Mickan’s (2017) observation that the field of language teaching has been
developed with a tradition of treating grammar and vocabulary as basic building blocks
which are separated from authentic texts that consequently devoid of meaning and dis-
regarding the essential relationship of text to context (p. 20), this study finds the seg-
regation of tasks for different language skills in the data. While the structure of tasks
1s not the main in this study, the relation between image and language throughout the
observed units in the books revolves around the role of images and their relations to
the language elements in fulfilling instructional purposes in separate tasks. Three main
functions are outlined. First, to effectively aid in eliciting the general topic of a unit,
images may utilise sizing to offer salience in order that students can relate the main
verbal and visual at the opening of a unit. While Widiastuti (2017) has found that some
textbooks lack cohesiveness between topic and section, this study specifically addresses
the topic of the units and their relations to the supplied image. It is found that while
the topic of the units plays an important role in setting up students’ readiness in learn-
ing the aspects of language throughout the unit, the image supplied in the opening
helps this process provided that the image is relevant to the wordings. Second, as vo-
cabulary building is an important task for students, especially in ESL contexts, presen-
tation of images to aid vocabulary building should consider clarity by utilising effective
framing strategy that will result in easily distinguishable images to refer to the neces-
sary vocabulary. Finally, while the analysis has shown that language and image re-
sources combine to convey the overall meanings of the passage, the reading path is
determined by the strategic positioning of both resources. On a final note, the study
observes ineffective language-image relation due to the layout of visual and verbal re-
sources either on a page or a spread owing to the lack of relations between the images
and the other adjacent elements. Although the discussion in the paper is limited to only
one unit of two separate books, it is possible to replicate the method to analyse the
language-image relationship in the remainder of the book. Future exploration of text-
books remains open, for example, by expanding the number of samples or by examining
the usefulness of images and language-image relationships of the units in the whole
book.
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