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Abstract: A positive school climate and excellent leadership are essential to
promote holistic school administration and high-quality education. Research-
ers wanted to find out how school leaders' leadership styles affect the percepti-
on of students in a high-quality educational environment using a mixed-method
research design. A total of 1018 people participated in this survey, including
907 students and 111 school officials from 24 different schools. The Multifac-
tor Leadership Questionnaire (MLQ) was used to determine the most common
leadership style among school heads. The SCAI Secondary General Version
was used to assess students' perceptions of the school climate level. Also, four
school principals participated in one-on-one interviews on how their leader-
ship styles changed during the pandemic. All aspects of school climate, includ-
ing community relations, student interactions, learning and assessment, physi-
cal appearance, discipline environment, attitude, and culture, had high levels
of perceived school climate. Results show that transformational leadership,
contingent reward, management by exception, and inspirational motivation are
the most prevalent styles of leadership, while laissez-faire, idealized influence,
and intellectual stimulation are the least prevalent. Only two out of forty-two
(42) correlations between school atmosphere and leadership style were signifi-
cant. Student interactions and idealized influence are also included in this cate-
gory. School administrators and teachers need to understand the level of trans-
formational leadership and the school climate to create the best school environ-
ment, which will improve the quality of teaching and learning and, in the end,
school performance.

Keywords: Leadership Style, Learners' Performance, Quality Teaching, Scho-
ol Climate
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INTRODUCTION

School heads are essential in schools since
they're responsible for social control, political lea-
dership, mentoring, institutional planning and goal
setting, human resource management, and symbo-
lic leadership roles (Hackman and Johnson, 2013).
Due to the diversity of school settings, available
resources, and principal characteristics, principals
adopt various leadership styles within the school,
each with a distinct emphasis, purpose, and meth-
od for utilizing school resources and influencing
students and employees (Nir and Hameiri, 2014).
As a result, we can assert that the capacity to lead
is critical. There are many ways to define leader-
ship, and each one leads to the different set of re-
sults. Leadership is a complex concept comprising
the office or position of a leader, the capacity to
lead, and the act or instance of leading (Chen,
2014). It also involves persuasion, the art of persu-
ading someone to do something since they want to
(Borg, 2013). At the same time, the conversation
between different individuals in a group often re-
quires the structure or rearrangement of the state
and the members' perspectives and awareness (E-
geberg and Trondal, 2018). These components are
essential for driving reforms, developing policies,
implementing them, and having a more significant
impact on school climate (Damanik and Aldridge,
2017). Therefore, it is crucial to consider which
leadership style can best alter or enhance the scho-
ol climate. The most effective leadership style is
likely one that creates an environment where peo-
ple can learn and work.

School leaders must transform the school
environment into self-directed, systems-thinking
organizations surrounded by professional learning
communities capable of adapting to change and
creating a high-performing learning environment
for students and teachers (Garmstone and Wellman,
2016). It is the goal of this research to look at how
a variety of leadership styles influences students'
perceptions of school climate. Leaders with a trans-
formational leadership style handle change better
than others (Allen et al., 2015). Despite the pletho-
ra of research on leadership, no definitive eviden-
ce exists that adopting transactional, transformati-
onal, or laissez-faire leadership styles results in
advancement. Although the study says leaders ha-
ve a high prevalence of transactional leadership,
no implications are made in the study's conclusion,

according to Druga and Qosja (2014). This study
would help students, teachers, and administrators
establish a holistic learning environment by asses-
sing the school climate and the principal's trans-
formative leadership qualities. It will heighten the
student's sensitivity and awareness of potential
prospects to pursue higher education and be pro-
ductive in the future. Teacher competence, assess-
ment, discipline style, and relationships with other
faculty and instructors are all critical teaching con-
cerns that might influence intended learning resu-
Its. These traits can be linked to what teachers do
in the classroom and, ultimately, to how well those
activities address the implicit skills needed to cre-
ate a healthy environment for students' growth.
This study will assist management and fa-
culty in developing, expanding, and enriching sch-
ool improvement plans (SIPs) and initiatives. It al-
S0 acts as a guide for developing opportunities that
facilitate the development of more determined po-
licy and action about the critical nature of syste-
matically identifying the many issues, concerns,
challenges, and barriers pertaining to the subject.
This work will be valuable as a reference for rese-
archers, graduate students, and others interested in
this topic. The ideas in this article can be used to
guide future research or figure out how reliable
findings have already been published. School cli-
mate is commonly considered to be one of the es-
sential factors in determining a school's success
(Thapa et al., 2013). Differences in the school cli-
mate caused by the leadership styles of school lea-
ders give us a different perspective on school im-
provement (Wang and Degol, 2016). The retention
of teachers, student and staff engagement, and me-
aningful relationships are all enhanced by fostering
a positive school atmosphere (Simbre and Ancho,
2019). For this study, researchers analyzed the re-
lationship between students' perceptions of school
climate aspects and the principal's transformation-
al leadership. Studies show that the school clima-
te, leadership style, teacher self-efficacy, positive
engagement and support (Damanik and Aldridge,
2017), affiliation, innovation, professional interest,
and resource adequacy (Damanik and Aldridge,
2017; McCarley et al., 2014) are all positively
correlated (Damanik and Aldridge, 2017). Accor-
ding to Baughman (2016), principals who demon-
strate leadership qualities can significantly impact
the school climate. There is a statistically signific-
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ant link between how teachers and staff feel about
the school environment and how well they think
they do their jobs.

Berkovich (2016) presented the theory of
transformational leadership. This sort of leadership
motivates every employee to work diligently for
the organization. It encourages diverse stakehold-
ers to exceed expectations with their performance
(Rapti, 2013). Rudasill et al. (2018) define school
climate as the nature of the school. a) appearance
and physical plant; b) faculty relations; ¢) student
interactions; d) leadership/decision making; e) dis-
cipline environment; f) learning environment; g)
attitude and culture; and h) school-community re-
lations define a school's atmosphere. This study
will investigate the relationship between students'
views of the school atmosphere and the principals'
transformational leadership styles. This research
aims to examine the relationship between the lead-
ership style of school administrators and students'
views of a high-quality school climate. Specifical-
ly, the objective of this research is to investigate
the level of the perceived school climate of the stu-
dents, examine the prevalent leadership style am-
ong the school heads, determine the relationship
between the measured leadership styles of school
heads and the measured school climate based on
the perception of the students, and how the leader-
ship style of school heads adapts to the school cli-
mate during the pandemic.

LITERATURE REVIEW

School leadership is broadly defined as the
ability of a school leader to create and maintain a
positive school climate. These leaders can include
principals, assistant principals, and other school
administrators (Deal and Peterson, 2016). School
climate is the overall atmosphere of a school that
affects the social, emotional, and academic functi-
oning of students, staff, and the community. It is
determined by the collective beliefs, values, and
attitudes of the school's members (Kutsyuruba et
al., 2015). Conversely, research has found that ef-
fective school leadership is essential for creating a
positive school climate. Leaders set the tone for
the school environment, influencing the school’s
culture and how the students, staff, and other sta-
keholders interact (Smith et al., 2020). Furthermo-
re, research has found that the relationship betwe-
en school climate and leadership is bidirectional

(Petrie, 2014). Effective school leaders create a
positive school climate, while a positive school
climate can also influence the effectiveness of sch-
ool leadership (Allen et al., 2015). Moreover, the
impact of school leadership on school climate is
significant. During this time, school leaders must
adapt to the changing environment and support the
students, staff, and community (Sindhi, 2013). Re-
search has found that effective school leadership
is essential for maintaining a positive school clim-
ate (Ross and Cozzens, 2016). By providing clear
guidance and support, school leaders can help cre-
ate a sense of safety and security for the school
community (Whitehead et al., 2013). In addition,
research has found that school leaders should be
proactive in creating a supportive learning envi-
ronment and responding to the needs of students
and staff (Minkos et al., 2017). Furthermore, lead-
ership style, learners' performance, quality teach-
ing, and school climate are important aspects of e-
ducation that have received considerable attention
in the literature (Uthman, 2018). Leadership style
has been identified as an important factor in deter-
mining a school's success. The research has shown
that different leadership styles affect learners' per-
formance (Vasilescu, 2019). Transformational le-
adership has been associated with higher motivati-
on levels and improved learning outcomes (Thiba-
ult et al., 2019). On the other hand, transactional
leadership has been attributed to lower the motiva-
tion levels and poorer learning outcomes (Clarke,
2013). The results suggest that transformational
leadership is more effective in promoting better le-
arning outcomes than transactional leadership.
Quality teaching has been a major focus of
research in educational contexts. Studies have con-
sistently found that quality teaching is associated
with higher levels of student achievement (Aquino
and Reyes, 2022; Trigwell et al., 2013). Quality
teaching includes providing clear instructions, en-
gaging students in classroom activities, and prom-
oting critical thinking (Aquino and Chavez, 2022).
The findings of these studies suggest that quality
teaching is an essential factor in influencing stud-
ents' learning outcomes (Alsaleh, 2020). Likewi-
se, school climate is another important factor in
determining learners' performance. Research has
identified several factors associated with a positive
school climate, including a sense of order, safety,
and respect (Wang and Degol, 2016). Studies have
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also found that a positive school climate is associ-
ated with higher student engagement and achieve-
ment (Konold et al., 2018). In conclusion, the lite-
rature review on this research has highlighted the
importance of school leadership in creating and
maintaining a positive school climate. Effective
school leadership is essential for creating a sup-
portive learning environment and responding to
the needs of students and staff. This review has ex-
plored the existing research on the effects of diffe-
rent leadership styles, quality teaching, and school
climate on learners' performance.

METHOD
Research Design

The researchers employed a mixed method
to determine the effects of leadership styles on stu-
dents' perception in high-quality school climates.
Mixed methods research frequently employs qua-
litative or quantitative approaches (Morse, 2016).
In the context of the current study, a quantitative
method used to quantify a certain experience, as
well as a qualitative strategy, were incorporated
into the study design to allow for the description
of a feature of the phenomenon which cannot be
quantified and would improve the interpretive un-
derstanding of the phenomenon.

Participants

A quantitative survey design that utilizes
surveys and questionnaires The participants of the
study were 907 students and 111 school administr-
ators (principals, assistant principals, teachers-in-
charge, head teachers, academic coordinators, and
Grade 10 students) from 24 schools in the division
of Bulacan, with a total of N = 1018. The inclusion
of these classifications of leaders was based on the
statement that transformational leadership can be
found at all levels of the organization's ladder (Ge-
ier, 2016). The schools are selected from the four
educational districts (EDDIS I-1V). Students are
selected using stratified sampling. That's how the
researcher came up with grade 10 students. The
whole population of students was grouped accord-
ing to year level, and then from different year lev-
els, the researcher chose grade 10 based on the cri-
teria of maturity and length of stay in school. The
participants were instructed clearly about the pur-
pose of the study, and they answered the survey
guestionnaire during the regular classes. This study

gathered data from 907 students and 111 school
officials from 24 schools for a total of N = 1018.
Self-report survey instruments on leadership style
and school environment were scored in this study
to provide a total school measure for each of these
variables and a subtest for each. Also, for qualitati-
ve data, four (4) secondary school principals were
chosen and given in-depth interviews.

Instrument

Three instruments were used in the study.
The SCAI Secondary General VVersion was used to
measure the school's administrators' school clima-
te and leadership styles using the Multifactor Lea-
dership Questionnaire (MLQ) (Northouse, 2001).
The Multifactor Leadership Questionnaire, Form
6-S (MLQG6S), was used to determine whether or
not a leader has a transformational leadership style
(Northouse, 2001). In contrast, the transactional
leadership scales include contingent reward and
management-by-exception (Tejeda, 2001), while
the transformational leadership scales include ide-
alistic influence, individual consideration, intelle-
ctual stimulation, and inspirational motivation. In-
ternal reliability was assessed using Cronbach's al-
pha coefficient, and the scale's internal consisten-
cy is.88, which is interpreted as reliable. A version
of the School Climate Assessment Instrument for
Secondary Schools (SCAI) The Alliance for the
Study of School Climate (ASSC), chaired by Mr.
John Shindler, developed the tool to assess school
climate. Using email, we were able to reach the
author and get his approval for the instrument's ex-
clusive use in the study.

In addition, the interview guide was used to
identify how the principals' leadership styles adap-
ted to the school climate during the epidemic. Be-
fore conducting in-depth interviews with the prin-
cipals, the guide questionnaire is validated for con-
struct validity. The primary focus of the question-
naire is on the period of school adjustment to the
new normal during the epidemic. The interview
guide illustrates the following concepts: How wo-
uld you characterize your leadership style? How
would you describe your style of leadership? How
does your leadership style affect the climate of the
school? What modifications were made to your le-
adership style in response to the pandemic? Lastly,
how has the pandemic altered your leadership sty-
le?.
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Data Analysis

The scoring process was two-step, with the
first stage determining the school and leadership
meanings for each item and variable. After averag-
ing the means of each item, the overall school and
leadership style means for each variable were cal-
culated. Statistical software was used to evaluate
the data. The mean, standard deviation, range, bi-
variate correlation, linear regression, and reliabili-
ty analysis were all performed statistically. MLQ-
6S assesses your leadership based on seven dimen-
sions of transformational leadership. The scores f-
or each element were calculated by adding the res-
ponses to three specific questions on the question-
naire. To get your score for component 1, idealis-
tic influence, for example, add your replies to qu-
estions 1, 8, and 15. Carry out this approach for
each of the seven factors. On the other hand, the
researchers used thematic analysis to analyze the
qualitative data from the four principals. Thematic
analysis was utilized to comprehend life experien-
ces, ideas, and even behaviors throughout a set of
data provided by the respondents. In addition, the-
mes and codes were used by the researchers. The
researcher identifies “"themes" as aspects of parti-
cipant stories that characterize specific perspectiv-
es and experiences consistent with the research is-
sue. Coding is finding themes in an account and
giving them labels (codes), so they can be indexed
(Adu, 2019).

Ethical Considerations

This study adhered strictly to ethical princi-
ples. A letter to the Superintendent of Schools Di-
vision was sent and authorized. The researcher al-
S0 presents a letter to the respondents following
the release of the endorsement, requesting their
agreement prior to completing the survey. Before
the data collection, informed consent from the stu-
dent's parent or guardian was obtained. The study
was conducted voluntarily, and those who consen-
ted to participate could withdraw at any moment.
The researcher provided participants with the com-
plete disclosure information, which aided them in
making an informed decision to participate, which
converted into an autonomous decision free of inf-
luence. The participants' identities were concealed
to maintain confidentiality and anonymity. Each
school, administrator, and student participant were
assigned a code name. Participants were also allo-

wed to withdraw from the study at any moment.
There was no apparent conflict of interest during
this study's conduct.

RESULTS AND DISCUSSION
School Climate

Results from the survey show the mean per-
centage score on school climate dimensions based
on the student's perceptions. Most students believe
that their school looks welcoming and safe, with a
mean score of 4.22. The least dimension, with a
mean score of 3.54, focuses on students' work dis-
played to show pride and ownership of good per-
formance. Student interactions have a general in-
terpretation of high middle, and among the statem-
ents stated, "My school feels like a community in
which | belong," which has a mean score of 4.28.
The least is 3.62, which refers to the humiliating
remarks. In addition, the disciplined environment
has an overall interpretation of HIGH MIDDLE in
all statements. The highest has a mean score of
4.09 and deals with the consistent implementation
of policies. The least mean score, which is 3.79,
deals with classroom management and class disci-
pline. Moreover, it also discusses the learning and
assessment scenarios inside the classroom. It is ge-
nerally interpreted as "high middle. Cooperation
between the classes is usually observed; thus, it re-
ceived the highest mean score of 4.09. On the con-
trary, a mean score of 3.76 discusses how students'
reflection needs improvement and priority and is
currently the lowest. Meanwhile, the attitude and
culture are generally interpreted as high middle-
class. It shows the relationship between a school
and students. Students feel they should be thankful
for what they have from the school they graduated
from. Among the statements in this dimension, it
has the highest mean score of 3.96. The lowest
mean score is 3.71; it is all about the expectations
of teachers of their students. Hence, community
relations show a high middle interpretation. The
students are fully aware of the impact of commu-
nity relations on school. The sense of voluntarism
in schools is visible; it received the highest mean
score of 4.09 under the Community Relations dim-
ension. The lowest mean score is 3.68, which exp-
lains that students are unaware of the support giv-
en to athletes by their parents. To sum up, Table 1
presented the study's results for the school climate
dimensions. The overall mean score is 3.88, which
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is interpreted as high middle. Community relations
rank as highest with a mean score of 3.93, follow-
ed by students' interactions with a mean score of
3.92, Learning and Assessment with a mean score

of 3.89, Physical appearance with a mean score of
3.88, Discipline Environment with a mean score
of 3.84, and lastly, Attitude and Culture with a me-
an score of 3.83.

Table 1. General Weighted Mean of Six (6) Dimension of School Climate based on the
Perception of the Students (N = 906)

Dimensions of School Climate Mean SD Description

Physical Appearance 3.88 0.49High Middle
Student Interactions 3.92 0.49High Middle
Discipline Environment 3.84 0.58High Middle
Learning Assessment 3.89 0.43High Middle
Attitude and Culture 3.83 0.54High Middle
Community Relations 3.93 0.53High Middle
General Weighted Mean 3.88 High Middle

*Range of rating Description and Verbal Interpretation: 1-1.49; Low, 1.50-2.49; Middle Low, 2.50-3.49; Middle,

3.50-4.49; High Middle, and 4.50 - 5; High

Leadership Style

Table 2. The mean and SD indicate the school administrators’ perception of their
transformational, transactional, and laissez-faire leadership styles (N=111)

Leadership Style Mean Std. Deviation  Description
Idealized influence 9.71 1.32  High
Inspirational motivation 10.00 1.26 High
Intellectual stimulation 9.47 1.46 High
Individualized consideration 10.14 1.26 High
Contingent reward 10.04 1.46 High
Management by exception 10.01 1.42 High
Laissez-faire leadership 8.32 1.55 Moderate

*Score range: High = 9-12, Moderate = 5-8, Low = 0-4

Table 2 presents the result of the self-repor-
ted leadership styles of school administrators. The
individualized consideration has a mean score of
10.14, the contingent reward is second with a me-
an score of 10.04, management by exception is e-
gual to 10.01, inspirational motivation is equal to
10.00, idealized influence is equal to 9.71, intel-
lectual stimulation is equal to 9.47, and laissez-fai-
re leadership is equal to 8.32. The transformatio-

nal leadership style has the majority of the compo-
nents with the highest combined mean. Individual
attention and motivation that is both inspiring and
motivating. Both idealized influence and intellec-
tual stimulation have 9.71 and 9.47, respectively.
Individualized consideration is a type of leadership
that considers each follower's wants and worries.
The leader acts as a mentor or coach for each adhe-
rent, as well as listening to the follower to under-
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stand what they are thinking and feeling (Sharifi-
rad, 2013).

The transactional leadership style is the ne-
xt type of leadership under this umbrella. This lea-
dership relies on incentives and penalties to get ot-
hers to do what you want them to (Goleman, 2017).
Supervisory, organizational, and short-term plan-
ning are some of the core management procedures

that managers often handle. Management by ex-
ception and contingent rewards are also included.
Lastly, we have laissez-faire management. The le-
ader creates an environment where the subordina-
tes have a variety of options to choose from. In
most cases, the cluster lacks direction because the
leader abdicates responsibility and refuses to make
decisions (Dou et al., 2017).

Table 3. Correlation and Regression Statistics of School Climate and Leadership Style (N = 111)

Physical Student Discipline Learning/  Attitudeand  Community

Appearance Interactions  Environment  Assessment Culture Relations
Idealized *
influence .240 .036 146 .864 .829 .820
Inspirational
motivation .301 744 442 .708 488 .610
Intellectual .014*
stimulation 472 319 .095 .325 197
Individualized
consideration -646 410 303 486 545 598
Contingent 645 835 813 726 743 853
reward
Management
by exception q71 .961 .485 744 .946 .859
Laissez-faire 363 487 716 854 862 878

leadership

*=p<.05**=p<.01

Table 3 shows the correlation and regressi-
on statistics of school climate and leadership style.
Two out of forty-two are statistically significant.
These are physical appearance with intellectual
stimulation, with a p-value of.014, and student in-
teractions under the idealized influence, with a p-
value 0of.036. The study's findings are connected
to those of Somprach et al. (2017) and Allen et al.
(2015). His study discovered a strong, though not
statistically significant, positive linear relationship
between the principal's transformational leadersh-
ip behaviors and learning communities and a simi-
lar relationship between student interactions and
idealized influence under transformative leadersh-
ip. Additionally, they demonstrate that transform-
ational leadership is associated with academic op-
timism. Positive student interactions result in a po-
sitive academic environment. Because transform-
ational leadership places a premium on motivation
and encouragement to contribute to positive out-

comes (Srivastava and Shree, 2019; Hong, 2017).
The findings indicate that students' perceptions of
school climate are not closely related to the leader-
ship styles of school heads. The finding is compar-
able to the work of Allen et al. (2015). The results
show that only two of the twenty-five correlations
between how the principal sees his transformatio-
nal leadership qualities and how his teachers see
those same qualities are significant. However, the
correlation with school climate was found to be
positively significant.

The Leadership Style of School Heads Adapts
to the School Climate during the Pandemic
During the interviews, the school principals
generously shared how leadership styles adapt to
the school climate during the pandemic. The prin-
cipals reiterated four points under the three dimen-
sions of school climate (faculty relations, leader-
ship and decisions, and community relations) on
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how they ignited their school climate during the
pandemic. The study's data analysis summary is

displayed in Table 4 (below). Based on the infor-

mation acquired from the semi-structured intervie-
ws, the analysis revealed 6 open codes, which we-
re subsequently categorized into 4 major themes.

Table 4: Overview of Themes, Identified Codes, and Descriptions

Themes Open Codes

Code Description

Open and constant Communication

communication

Improved Stakeholders'
community engagement
involvement schools.
Improved Delegation of tasks
Relationship to all

Trusting, Motivating,

and Encouraging

Teachers goals.
Sensitivity Mental health and

socio-emotional
support

A school with open and constant communication fosters a more
committed, engaged, and trustworthy working environment.

The improved community involvement has the capacity to effect
positive and quantifiable change in both communities and

The act of school leaders in transferring responsibility for specific
duties from one person to another.

Building a culture of trust, motivation, and encouragement
embodies the concept that teachers can accomplish the school's

It is the process by which teachers, students, and school staff
learn the knowledge, skills, and attitudes they need to develop
healthy identities, handle emotions, reach personal and group

goals, feel and show empathy for others, form and keep
supportive relationships, and make responsible and caring
decisions (Niemi, 2020).

Emotional
Flexibility

Matching oneself to the ever-evolving environment requires
emotional flexibility (EF), the capacity to regulate one's feelings

in response to shifting circumstances and recover quickly from an
initial emotional reaction (Aldao et al. 2015).

Theme 1: Open and Constant Communication

The principal participants unanimously agr-
eed that open and constant communication is fun-
damental to any school endeavor. Communication
in educational issues may serve a variety of reas-
ons, but the most essential is to interact efficiently.
Communication governs every encounter among
school community members (Stamatis and Chatzi-
nikolaou, 2020). To prove that, P1 stated, "Every-
one feels valued if people give time to communi-
cate with openness." P1 shared that their stakehol-
ders helped them because the status of their school
is shared through open communication. She added
that their stakeholders know the important inform-
ation about their school. She also mentioned that
they conduct a School Report Card twice a year
wherein stakeholders are gathered to listen and
discuss the data of school reports and plans”. The
school also has a transparency board where every-
one can see and validate the finances, records, and
other school data. P2 agreed that constant commu-

nication is essential; she believes words should tr-
anslate into actions and true examples. P2 also em-
phasized that everyone should be welcome to con-
tribute and feel their value as an individual. The
communication climate among stakeholders must
stay open, and sending information must be accu-
rate to all to impact everyone positively (McCarley
et al., 2014). Meanwhile, P3 shared that she is the
kind of leader with little background and training
in crisis management, particularly during the pan-
demic. She shared a great need to improve her tea-
chers' participation through more effective comm-
unication. She stated that they used varied comm-
unication platforms during the pandemic and that
this should be maintained to have an effective un-
derstanding and strong commitment from all their
school constituents.

Theme 2: Improved Community Involvement
In the time of the pandemic, where many
changes happen, especially in the mode of learning
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delivery, principals need to improve and extend
their arms to their community to ensure learners'
learning continuity. Ferri et al. (2020) reiterated
that to ensure the continuity of students' learning,
it is necessary to extend arms to students across
the globe, including all stakeholders of the acade-
mic institution. With these, principals all agreed
that the pandemic allowed them to widen the sco-
pe of involvement towards the community and lin-
kages. P1 shared the most relevant stories in the
time of pandemic when he mentioned that "Before
the pandemic, Sangguniang Barangay (SB) was
not totally involved in our school because they did
not want to use the budget for education in our
school although it was allocated and stated in the
Barangay Development Plan. But after we gather-
ed them through dialogues and several meetings,
we convinced them that their support financially
and manpower would create a big impact on the
delivery of education during a pandemic. They ev-
en donated the school supplies to all our students’
days after our meeting." Participative leadership
and transformative leadership work, she added. On
the other hand, P2 was amazed that the involvem-
ent of the teachers was extensive during the pande-
mic; they were able to cascade it into the commun-
ity and involve families in school activities. It hel-
ped them realize their programs.

Theme 3: Improved Relationship

Covid 19 pandemic was a good reason to
improve the school heads' interpersonal relation-
ships with their stakeholders at school (Metcalfe
and Perez, 2020). The principal participants stated
that they have become more united in providing
ideas and taking action to implement the continuo-
us learning plan of their schools. That ignites a sen-
se of volunteerism. P1 shared that during the pan-
demic, the school stakeholders extended so much
help to their school by offering financial support
and donating bond papers, ink, printers, and other
school materials that will help them to provide
modules to their students quickly and more effici-
ently. Moreover, the principal respondents agreed
that the Sangguniang Barangay (SB) helped the
schools to distribute the modules in different lear-
ning hubs and food components to the school feed-
ing program beneficiaries. The SB also facilitated
the maintenance and cleanliness of school grounds.

That is one of many good factors resulting from
the pandemic.

Delegation of Tasks to All

The principals also found it necessary to de-
legate the tasks equally during the pandemic to th-
eir teaching and non-teaching staff. P1 mentioned
that this revitalized their school climate as everyo-
ne was more involved, engaged, and unified thro-
ugh constant collaboration. A school with a good
climate has a community that participates and en-
gages in school activities. Also, he said there shou-
Id be a sense of ownership and responsibility, whi-
ch can be ignited when everyone is involved. P2
agreed to this, as he mentioned that school heads
should have a sense of responsibility for everythi-
ng that happens at school.

Trusting, Motivating, and Encouraging Teachers

The principals also realized they had beco-
me more motivating and encouraging during this
pandemic. It is because they recognized that their
teachers' tasks have expanded. In line with this, P2
stated that "everyone took the initiative because
teachers felt that they were valued." Also, P4 add-
ed that teachers performed better because they we-
re inspired and well-motivated, which led to high-
er learning outcomes. School principals also men-
tioned that trusting their teachers more had positi-
vely improved their school climate as this had pu-
mped up their will to perform better. P2 mention-
ed that everyone contributes to the success of the
implementation of their programs. In addition, the
principal participants mentioned that they have be-
come more considerate of their teachers. P3 and
P4 stated that their teachers' mental wellness sho-
uld be given a premium as everyone struggles, es-
pecially during the pandemic. P2 mentioned that
in response to this, they provide some of their ne-
eds to enter school, like food and transportation.
She believed that these would lessen some of their
teachers' worries.

Theme 4: Sensitivity

All the principal respondents agreed that sc-
hool leaders must be sensitive to the predicaments
of their teachers. It is important in an organization
that we also look at the situation of the other. It is
not just designating the roles and responsibilities
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of everyone but also being mindful of their situati-
on. P2 believed in what former DILG secretary Je-
sse Robredo said about proximate leaders- to walk
and eat with them. By doing these, both parties wi-
Il have the opportunity to see the situation of each
other by having dialogues.

Mental Health and Socio-Emotional Support

In addition, one of the sensitive factors that
the principals must consider is mental wellness and
giving attention to the socio-emotional concerns
of their colleagues. P3 shared, "Before the pande-
mic, my focus was on how to get the full participa-
tion of my constituents and stakeholders on the ac-
hievement of tasks. But this time, | needed to pay
attention to students and faculty members' social
and emotional concerns”. She also added that the-
re was a need to provide them with information/
webinars promoting a sense of safety and mental
health awareness to guide them. Schools should
train teachers to undertake student mental health
screenings and surveys to improve health literacy
and offer preventive actions where necessary (Sa-
ge Thrive, 2020).

Emotional Flexibility

Consequently, principals become more hu-
mane, which makes them more sensitive. P4 add-
ed that there was a paradigm shift more on more
practical intellectuals. Principals transform from
mind to heart. P2 also shared that there are scenari-
0s in which someone asks or approaches the prin-
cipals and always asks about what's stated in the
guideline. But during the pandemic, they said that
the heart and feelings should be more present to
see what the teachers are going through, what they
need, and how they can respond. According to ime
and Ummet (2022), understanding people's emoti-
onal responses to the pandemic is crucial for meet-
ing their needs. Because of the challenges they con-
front, such as dealing with negative emotions and
responding to the expectations of their circumstan-
ces, teachers may be especially susceptible to poor
outcomes. Negative mental health may affect res-
ult from inadequately navigating these challenges.

Likewise, principals become more flexible
in a way that they tend to deviate from the existing
rules to accommodate the needs of their staff so
they can all continue to serve their stakeholders.
P2 shared that during the pandemic, they turned

one of the classrooms into a dormitory for their te-
achers who live away from school and could get
the virus during their long commute. She also em-
phasized that she should put a premium on their
safety.

IMPLICATIONS

Leadership style and its impact on the scho-
ol climate always vary in institutions. However,
regardless of how school administrators and prin-
cipals differ, it is still essential to identify their lea-
dership styles and their impact on the school insti-
tution, the students, faculty members, and the other
stakeholders to whom they are leading. Their effec-
tiveness in this area developed a favorable percep-
tion of the school climate. Thus, leadership, con-
trary to the old definition presented, is more than
the ability to persuade others to do something (Bo-
rg, 2013). Leading also includes using the heart to
provide compassion to others through open com-
munication, community involvement, and engage-
ment, and providing support and sensitivity. This
study provides relevant information that may serve
as a basis for the training and development of sch-
ool leaders and principals for private and public
institutions. This training must be geared towards
developing transformational leaders who may in-
crease teachers' retention and engagement of stud-
ents and staff and, eventually, develop meaningful
relationships fostered by a positive school atmos-
phere (Simbre and Ancho, 2019).

RECOMMENDATIONS

The limitations of this study include the in-
strument Multifactor Leadership Questionnaire,
Form 6-S (MLQ6S) was used to determine wheth-
er or not a leader has a transformational leadership
style is limited to three leadership styles such as
transformational, transactional, and laissez-faire
leadership style, which may not fully define the
existing leadership style of the institutions being
studied. The tool also focused too much on the
characteristics of transformational leadership and
had limited information on other leadership style
characteristics. The tool, however reliable and has
the validity to measure the leadership styles, may
not be able to help surface the indigenous culture
and climate of the institutions innate in their loca-
tion, surroundings, and behaviors because it is not
contextualized to the culture of the participants.

| —
10 SIMBRE ET AL. (2023)




JURNAL APLIKASI MANAJEMEN

VOLUME 21 ISSUE 1 MARCH 2023

Finally, the results included a small number of par-
ticipants, which may not represent most of the sch-
ool leaders' general characteristics of the nature of
climate and culture.

For future studies, the researchers may utili-
ze a localized tool to identify the characteristics of
the school leaders in terms of the leadership styles
contextualized to the participants' nature. It is also
recommended to administer the tool to more parti-
cipants to capture the general responses. It is also
suggested to include focus group discussions with
the learners to understand the impact of leadership
styles.

CONCLUSIONS

This study aimed to determine the effect of
school heads' leadership styles on students percep-
tions of a high-quality school climate. The study
demonstrates that students have a favorable per-
ception of their school climate across all dimensi-
ons, including community relations, student inter-
actions, learning and evaluation, physical appeara-
nce, discipline, environment, attitude, and culture.
The Multifactor Leadership Questionnaire (MLQ)
results indicate that individualized consideration
(transformational leadership) is the most prevalent
leadership style. Following are contingent rewards
and exception management (transactional leaders-
hip), inspiring motivation, idealistic influence, int-
ellectual stimulation (transformational leadership),
and laissez-faire. Understanding the level of trans-
formational leadership displayed by school admi-
nistrators and how students perceive school quali-
ty in terms of school climate is critical for cultivat-
ing a positive school climate that contributes to the
refinement of teachers' teaching quality, students'
learning, and, ultimately, school performance cul-
tivated by cordial relationships between teachers,
school heads, community, and students.

Moreover, the leadership style of the princi-
pals adjusts to the school's climate during a pande-
mic, in which they share how they adapt to the si-
tuation. The administrators emphasized the four
points on how they ignited their school atmosphe-
re during the pandemic under the three elements
of school climate, which talk about the relations
with the faculty, the style of leadership and decisi-
on-making, and the relations with the community.
The qualitative findings show that a school with
open and consistent communication produces a

more dedicated, engaged, and trustworthy working
environment. Improved community involvement
can influence positive and tangible transformation
in communities and schools. The act of school le-
aders in sharing responsibility for specific duties
from various members of the school community is
critical to creating a culture of trust, enthusiasm,
and encouragement that embodies the idea that te-
achers are capable of carrying out the school's visi-
on, mission, and goals. Awareness of mental he-
alth issues and providing sufficient mental support
were also emphasized. Finally, adapting to an ever
-changing environment necessitates a certain level
of emotional flexibility.
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