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AMCTPAKT

Y 0BOM pajiy IpecTaB/baMo eKCITIOPATUBHO UCTPAXMBALE Y UMjeM Cy OKYCY TeH3Hje Y Ipo-
(becroHaTHOM IIEHTUTETY HACTABHMKA, KOje CMO KOHIIMIIMpau ocmamajyhu ce Ha Mozien aro-
HICTUYKOT ceida. Y UCTpaXKMBalby je y4ecTBOBAJIO IeBET HACTAaBHMIA IIPeIMETHE U paspeiHe
HacTaBe U3 JiBe 6eorpajicke OCHOBHE IIKONe. VICTpaXkyBambe CMO AM3ajHIPAII KA0 BUIIECTPY-
Ky CTYAMjy C/y4aja y K0joj cMO Kao IMoMohHy MeTojy aHanu3e HofjaTaka, J00MjeHuX myTeMm
HOMTYCTPYKTYPMCAHOT MHTEPBjya, KOPUCTUIM TeMAaTCKy aHammu3y. Kao kputepujym cenexuuje
TEH3WYHUX CUTYaIMja KOPUCTUIM CMO TIPUCYCTBO jeHOT Off YeTUPHU THIIA TEH3MYHMX OfHOCA Y
arOHMCTUYIKOM Cendy: KPUTIYKO PUXBaTabe, IPOAYKTUBHA TEH3Ija, aKyTHU CYKOO 1 TPajHN
cyko6. OBe offHOCe MHTEPIIPETUPAIN CMO KA0 PAs/IMYNTe HAYMHE OfiBMjarba ICUXOCOIMjaTHe
JVHAMUKe 1 pelllaBama ICUXO/IOKe TeH3uje ydyecHnia. CenekTopane CUTyaluje CMO, TOTOM,
TeMaTCKu Kateropucamn. VineHTudukosamm cMo 9 TemMa y Besy ca KOjuMa HaCTaBHIULE UMajy
npodecuonanae guneme. Hamm pesynraru ykasyjy Ha To fja ce icTa IpodecHoHaIHa JumeMa
y cendy HacTaBHMKA MaHU(pECTYje KPO3 Pas/I4UTe TUIIOBE TEH3UYHOT OJHOCA, LITO CyTepuiie
Jia Huje 0BO/bHO YCMEPUTH MCTPAXMBAYKY NIAKIbY Ha Cafipykaj HapaTyBa 0 IPOQeCcHoHaTHIM
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mmemMaMa Beh ¥ Ha pasmrduTe MeXaHM3Me IICUXOCOLMjaTHe IMHAMIKE TTyTeM KOjUX ce faTe
TeHsMje OfjBUjajy M paspemanajy. OBakBaB IOIVIe[] HA NPOQECHOHANHE JyieMe HaCTaBHIUKA
TIpeicTaB/ba JOIPIHOC 3a OCMUII/baBamkhe HOBYX U YHaNpehuBame mocrojehnx Mopena mpo-
decnonamHor paspoja HaCTABHIKA.

Kmwyune peuu:

HpO(i)eCI/IOHa}'IHe anjieMe HaCTaBHMKa, HpO(i)eCI/IOHaTIHI/I NOCHTUTET HACTAaBHUKA, )mja—
JIOUIKIN cemb, MOI[C]I ATOHUCTUYKOT cem’pa, KBa/ZIMTaTBHA MCTOI[OTIOI‘I/Ija.

B TEOPWUICKHM YBOL

JemHa O HAjUCTaKHYTHjUX KapaKTepUCTUMKA NPOdeCcHOHaNTHOr UAEHTUTETA je-
cre weroBa TeH3MYHOCT (Akkerman & Meijer, 2011; Alsup, 2008; Niessen, 2007).
JoxuBrpaj cebe Kao HaCTaBHMKA Kpeupa ce Y KOHTEKCTy PasIM4nuTUX BPeJHOCTH,
npodecroHaTHNUX 3aXTeBa 1 yJIOra, ca KOjuMa ce HaCTaBHUK cycpehe y cBojoj cBa-
KOJHeBHO] Mpakcyu. OBM pasHONMKY e/IeMEHTI MICKYCTBA ¥ 3HaYeba 4ecTo Cy Mehy-
COOHO CYIPOTCTaB/bEeHM, IITO HUXOBY MHTETPALMjy Y KOXePEHTaH HApaTUB O ceOu
Ka0 HAaCTaBHUKY YVHM V3a30BHOM U IIOJJIOXKHOM 4eCTVMM IIpoMeHaMa. VcTpaxu-
Bama MI0Ka3yjy fla IOCTOje KOHTPAVIKTOPHY 3aXTeBY Y Be3! ca TPagMLMOHATHOM U
MOJIepHOM HACTaBOM, TeH3Muje 13Mehy akaeMCKu opujeHTucaHe oOpasoBHe ,Jjie-
ororuje” M MPaKTUYHMX MCKYCTaBa y pajy ca ydeHuNnyMa, cyko6d usmeby nuanmx
yBepema HacTaBHMKA U IMpodecHoHaTHNX OYeKuBama Wi u3Mely 1maHor u mpo-
¢decnonanuor npenturera (Alsup, 2008). TeHsnje u cykobu ce TOCeOHO 10javyaBajy y
TpaH3UTOPHMM (pazaMa HaCTaBHUYKE Kapujepe, Kao LITO Cy IpeTa3ak 13 BaHIIKOI-
CKOT KOHTeKcTa (Ha mpuMep, u3 npenyseha) y o6pasoBHM cucTeM W U3 jefHOT 06-
Pa3soBHOT HMBOA y ApYyru, Oyayhm ja ce HacTaBHMIVM CyOodaBajy ca KpM3OM JOTa-
JAIIBUX yI0Ta M KOMIIeTEeHIIMja U 13a30BOM Jia Y CBOj IIPO(dECHOHATHY perepToap
yK/byue HOBe yyore u komreteHyje (Monereo, 2019).

Emnupujckn Hamasu o cykobuma y Kpeupamy HOKUB/baja cebe carmacHu cy
ca HOBMM CXBaTamyMa Ja je IpodeCcHoHaTHN UIEHTUTET HeNPeKUIHO oBujajyhn
IpolLiec MHTEPIIpeTpaba PasHOPOSHMX IPO(ECHOHATHIX UCKYCTaBa, Kao U Ipe-
roBapama 1 6ajaHcKpama u3Mel)y anTepHaTMBHUX [TO3MIIMja CYOjeKTUBHOCTH, 1A je
npema Tome auHamu4aH (Beijaard, Meijer & Verloop, 2000; Sutherland, Howard &
Markauskaite, 2010).
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Coyujanto nopexno udenmumema: OpyuimeeHu OUCKypcu
KA0 U360puU MeH3UUHOCMU UOeHMUmema

Kapakrepuctrka npodecnoHaTHOT MIAEHTUTETa HACTaBHMKA KOja CYIITMHCKM Je-
TePMUHMIIIE HEroBy TEH3UYHOCT jecTe HeroBO COIMjamHO Imopekao. CaBpeMeHa
VICTpaKMBamba O UAEGHTUTETY 4eCTO Cy OOIMKOBaHA YTUIAjHUM MAejaMa O TOMe fia
je TeH3MYHOCT OHOT JJOMeHa IICMXMYKOT >KMBOTA, KOji ce Tude JOXKuBabaja cebe,
HOC/IeiUIa CYKOObEHOCTU ¥ TIPEBUpPAaIba Y MAEONOUIKYM CHaraMa y CIIOJballlibeM
cBeTy, Koje ce pedriekTyjy Ha ,yHyrpammy Iwiad (Bahtin, 1929/1984; Hermans,
1996; 2018). Y cmmunoM mpasiy upe I'eprenos (Gergen, 1991) 3akpydak fia cy cy-
IPOTHMU MMITY/ICK ¥ TEHZIeHIIMje Y TouMamby cebe pesynrar sacuheHocT cenda pas-
HOBPCHMM COLIMja/IHUM IepCIeKTHBaMa U IIpaKcama. ¥ TOM CMMCITY, TEH3MYHOCT Y
npodecnoHaTHOM MAEHTUTETY HACTABHUKA JIe/IVIMIYHO IPOMUCTUYE U3 CTIOXKEHOCTH
00pa3oBHOT CHCTeMa Kao OKpY)Kema 00e/leXKeHOT 0OpasOBHUM JUCKYpCUMa KOju
Hy/Jle CyIIPOTCTaB/beHe HaulHe OCMMII/baBaba HACTaBHNYKE Y/IOTe, HEKOXePEHTHUM
Y TIPOMEH/bYBYM OOpPa30OBHUM IOIUTYKAMA, Cy4e/beHUM MHTEPeCcuMa pasInduTIX
aKTepa, Kao ¥ KOHTPAVIKTOPHVM OYeKVBabJIMa IIVpe 3ajefHNLIe.

O6pasoBuu cucreM Peny6rmmuke Cpbuje je Beh aBe mereHmje y KOHCTaHTHO]
TpaH3UIUju U Iposasu Kpo3 pasmunute pepopme (OECD, 2020). HoBuju Tpenpo-
BU CTaB/bajy HAITIACaK Ha KPeaTUBHY, MHTEPAKTUBHY HACTaBY, TUMCKI Paj| ¥ C/IMY-
HO, a/IV HAacTaBa ce 1 Jla/be OfIBUja IIpe CBera Ha TPaAMIMOHATaH HAu4lH — YCMepeH
Ha HacraBHuKa (OECD, 2012). C gpyre cTpaHe, HaCTaBHM KypPUKY/IYM je LieHTpa-
JIM30BaH M OCTaB/ba MaJIO IIPOCTOPA 3a MHAMBUJYATHO NpuiarohaBame nmorpebama
u npedepennujama HactaBHuka (OECD, 2020). TakBe o6pasoBHe HMONMNUTUKE Ha-
CTaBHUIVIMA LIa/by AYIUTY, KOHTPAJVIKTOPHY IIOPYKY KOja Ce y HaCTaBHIYKOM CeJl-
¢y MOXke IIPOjaBUTH Kao yHyTpallllba TeH3Mja WM CyKoO 1u3Meby fiBa BpefHOCHA
cucrema. LleHTpamHM aclieKT Te KOHTPAAMKTOPHOCTM MOApasyMeBa Jia ce, ca jeqHe
CTpaHe, JeK/IaPATUBHO MOACTUYY KPEaTMBHOCT I MHOBATUBHOCT CAaMMX HACTaBHU-
Ka y IeflarollIKOM pajiy, y3 HaIJlalllaBaibe 3Hauaja pa3Boja KPUTUYKOT MUILIbEHA U
BELITMHA KPeaTHMBHOT pelllaBama IpobieMa KOJ YIeHMKa, TOK ce, ca APyre CTpaHe,
YCIIEITHOCT y4eHMKa (a IOC/IeMYHO U KBAIUTET paja HaCTaBHMKA) MPAKTUYHO U
flabe MepM YYMHKOM Ha TeCTOBMMA 3Haba PEIPOAYKTUBHOT THIA (,,J1 OHZIA CTe BU
HOTITYHO 30yHeHM, IITa caji Ia PafiuM, Ja M caM ja Jobap HaCTaBHUK aKO VX TepaM
na yue cBe 110 Ile-Ec-y, kao mro cy MeHe, nm cam 06ap HaCTaBHUK aKO VX ITyIITaM
ma 6yay KpeaTuBHI ).

ITopep, cynpoTcTaB/beHUX MOJiesa IIPeHolIeha 3Hama 1 00pa3OBHUX MCXONa,
y JI0OKa/IHOM 0OPa30BHOM CUCTEMY KOETI3JMCTUPAjy U Heycar/IalleHn JYUCKYPCH fedje
Ipupoje, BacluTama 1 ncuxe. TpafuIMOHaTHUM JUCKYPCUMa O KY/ITUBICABY Je-
4uje IpUpojie, KOju 3arosapajy ysjp>KaH M CTpOT NMPUCTYI JieLy, CYIIPOTCTaBIba Ce,
jour off kpaja XIX Beka, MOIepPHM IICUXOJIOLIKY AMCKYPC, KOju CBOj HajBehm yTuiaj
Ha 00/IMKOBambe LIKOJICKe IPaKce y HAIlloj 3eM/BM JJOCTIDKE Ca II0jaBOM CTPYYHMX
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capajjHMKa y mKonaMa. [IcMXomomKy JUCKypc 3aroBapa Ipakce IpuOIvpKaBama
lely, CTBapama OJIHOCA ITOBeperha U YIIO3HaBaka HUXOBUX MHAVBUAYATHUX Pas-
nuka (Dzinovi¢, 2010). OBaj cyko6 ce Ha MHAVBYUAYATHOM IUIAHY MO>Ke IIPEIIO3HATH
y YHYTpallIbVM OJHOCUMA M3MeDy ICUXOTONIKNX, MefaromKuX 1 BaCIUTaYKUX (1
IPYTUX) I71acCOBa.

CMeHe 06pa30BHYX AMCKYPCa U CyKOO/baBambe PasIMINTIX APYIITBEHNX Bpell-
HOCTY Y KOHTEKCTY 00pa3oBama I BaCINTaba MaHUPECTYjy ce Kpo3 IIPOMeHe Y J0-
MUHaHTHUM Opurama HacraBHuKa (Fuller, 1969; Guillaume & Rudney, 1993; Simi¢,
2014). Ha nmpumep, Hekajja je M/IajIM HaCTaBHMUI[MMA OM/IO BaXKHO Jja Offp>Ke Ipefi-
CTaBy HACTaBHUKA Ka0O ayTOPUTETA, CTPy4Ibaka 3a IPeMeT M OHOT KO JeIM JCIIO-
pydyje roTOBa 3Hama, IOK je JaHac 3a MIajje HACTaBHMKE MHOTO OMTHUje MUTame
OJIHOCA ITpeMa y4eHMIIMMa U IPAKTUKOBame afleKBaTHIX HacTaBHUX npakcy (Simi¢,
2014). Mebytnm, y mkonaMa y Halioj 3eM/bi, Kao 1 Y JPYLITBY 1 JaHAC CY TOMM-
HAHTHM MOJIe/IM HAaCTaBHUKA Kao ayTOpPUTETa M CTPydYmaka 3a ofpebeHy HayuHy
AVCLUIUIVHY, TaKO Jia Cy TeMe Koje ce TU4y IOMEHYTUX MOJie/ia 1 Jja/be BaXKHe 3a
HacTaBHMKe. To je BUA/BMBO KPO3 jOIII YBEK aKTye/lHy JOMUHAIN]Y TpafULIOHA-
HUX 00/IMKa pajia y KOjuMa je HaCTaBHUK IIpefaBad, OHAj KO IPEeHOCK 3Halba, a He
danmTaTop U OHaj Koju ycMepasa 3Hama (Dzinki¢ i Milutinovi¢, 2018).

MebyTtum, 6pure HacTaBHUKA Ce Mewajy ¥ TOKOM MHIVBUAYTHOT Ipodecio-
HaJTHOT pa3Boja. Ha mpumep, ca MCKyCTBOM 1 TOfMHAMAa CTa>Ka HeCTajy Opure OKo er-
3UCTEHIIYje U YCIIOCTaB/balba CTPYUHhauKOT ayTOPUTETA, CMalbY]jy ce bpure oko edu-
KaCHVX HaCTaBHUX MeTOJIa, OLielhIBaba I KOJIera, JOK ce Opura Koja ce Tide 0JHOCa
ApYLITBa IIpeMa 00pa3oBary U CTaTyca HaCTaBHMKA Y APYIITBY jaB/ba U [oOMja Ha
3Hayajy (Simi¢, 2014). VicTpakuBame y HalllOj CpeiVHM, KOje je MMasIo 3a Li1/b Ipo-
Bepy Dyneposor TpodasHor mozpena Hactapunukux 6pura (Fuller & Brown, 1975,
npema Vujisi¢-Zivkovi¢ & Vranjesevié, 2019), 1mokasyje cMeHy 6pura ofi oHe Koja je
ycMepeHa Ha JIOXKVB/baj cebe Kao ayTOpuUTeTa M HauMHe IIPeBIajiaBaiba PasIndanuTx
IpaKTUYHUX NTpobJieMa y HacTaBM, Ka Opusy Koja ce Tude yHanpehusamwa 06pa3os-
HOBaCIMTHOT IIpoIleca U KOTHUBUTBHE U eMOTMBHe fHobutu 3a yuenmke (Vujisic¢-
Zivkovi¢ & Vranjesevi¢, 2019). V3 yrma Mofena aroHuCTUYKor cenda, Ha Koju ce
y OBOM pajly Oc/lamaMo, OBe Opure ce KO KOHKPETHOT HaCTaBHYKA I10jaB/byjy Kao
HojeMHaYHe NepcoHNUKOBaHe MUEONOTNje, Tj. TIacoBU, Koju ce MehycobHO cy-
Je/baBajy OKO yIIpaB/bakba TOKOM CBECTH 1 TPOPeCHOHATHOM IIPAaKCOM HaCTaBHUKA.

Buwecmpykocm udenmumema: meH3uMHOCH KOHUUNUPAHA
KpO3 meopujy azoHucmuukoe cengpa

ITopen cUTYMPaHOCTH Y COLMjaTHOM KOHTEKCTY, CaBpeMeHe CTyuje Cyrepuily Aa je
APYTY U3BOP TEH3MYHOCTY UAEHTUTETA, YK/BYUyjyhu U mpodecnoHamHm UeHTUTET
HAaCTaBHIUKA, HEroBa MHXepeHTHa BuLIecTpyKocT (Beijaard, Verloop & Vermunt,
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2000). Tanac MHOTM ayTOpM 3aCTyIIajy CTAHOBUILTE IpeMa KoMe Cy cend u ujeH-
TUTET CACTAB/bEHM O] MHOUITBA KOMIIOHEHATa KoOje Ce OJUIMKY]jy PelaTMBHOM ayTo-
HOMUjOM M IIPefICTaB/bajy He cacBUM MelycoOHO ycaryalieHe penpeseHTalyje cebe
y PasHOBpPCHUM cuTyanujama. Meby TakBuUM CTaHOBMIITMMA ITOCEOHO ce M3JBaja
Teopuja aujamoukor cenda, Koja je mocrana MOIMyTapHM OKBUP 32 UCTPaKMBambe
HacTaBHMYKor mpeHturera (Akkerman & Meijer, 2011). OBa Teopmja moumBa Ha
MOJjeJTy IPOIIMPEHOT, BUIIEITIACHOT ¥ Ka COLIMjaTHOM OKPY>KeHby OTBOPEHOT ceda,
KOTa 4JMHY MHOUITBO Ja-IIO3MIIMja, KaO JMYHUX MePCIeKTHBa Koje ocoba HamsMe-
HIYHO 3ay3uMa jgajyhu um riac u tako 06e36ehyjyhu muxoso mehycobno mperosa-
pame (Hermans & Hermans-Konopka, 2010; Hermans, 2018). Ha OCHOBY MOJie/Ia
nujanomkor cenda, Exepman n Majep (Akkerman & Meijer, 2011) geduunnry npo-
dbecnoHamTHN UEHTUTET HaCTaBHMKA Kao HEeIIPeKUAHO OfiBMjajyhu mpouec aujamo-
ra usmeby 6pojHMX Ja-mmosunmja Koju ZOBOAK [0 TOTA Jla Ce YCIIOCTaBM PeIaTMBHO
KOXEPEeHTaH JIOKVB/baj cebe U Jja Ce OH OJPXKV y Pa3INIUTIM COLVjaTHUM YIIOXKe-
HOCTVIMa TOKOM Kapujepe. Y noHyheHoj feduHMLINjI je BUIBMBO [ja Teopuja Auja-
JIOLIKOT cefidpa yBaXkaBa KOHTPAAMKTOPHOCTH, CYKOOe 1 JVICKOHTVHYUPAHOCT Yy VIC-
II0/baBamby I0KMBIbaja CYOjeKTMBHOCTH, /M U Jla MCTOBPEMEHO VICTIYe Jia Y celidy
IIOCTOje 1 ,LIeHTPaIUCTIYKe cujie” Koje oMoryhyjy fa ce popmumpa IenmnHa 1 Iopez
nucnapatHocTy (Hermans, 2001).

Mopen aroHMCTHYKOT cenndpa HacTao je Kao paspaja Moje/a yjanoukor cenda
y mpas1y Beher yBakaBamba KOHCTUTYTMBHOT 3Ha4aja OfHOCAa MONhM y IMHAMMIIV BU-
wersacHor cenda (Dzinovi¢, 2022). 3a ogpebere aroHncTnakor cenda K/byqHo je To
Zia ce cend cxBara Kao CyCpeT MHOIITBA YHYTPAIIIbIX I MHTEPHATN30BaHNUX I7IACOBA
koju ce mehycobHo 6ope 3a mpesnact (Dzinovi¢, 2022). Kako uuje moryhe onBoju-
TV JHAMMKY cena Off MHTeNepCOHATHNUX OJJHOCA, /I ¥ MTHCTUTYL[MOHATM30BaHUX
IPaKCU Y JUCKYPCa Y Koje CY ,YPOBEeHN MHTPANCUXIYKY M MHTEPIIePCOHATHM ITPO-
Ilecy, HEOIIXOJHO je cend ImocMaTpaTy Kao CacTaBHU [eo 0OyXBaTHUje CTpaTellke
CHUTyaluje KOjy 4yuHe TeH3M4IHM ofgHocu usMeby cenda (HeroBux yHyTpamlmux u
MHTEpPHA/IN30BAHNX I/IaCOBA) ¥ CIIOJbAIILUX ITTACOBA, KOjU CY 3aje[JHO YPOHWEHM Y
MHCTUTYLMOHAIHYU U IKPU KynTypHM KOoHTeKCT (DZinovi¢, Grbi¢, & Vesi¢, in press;
Grbi¢, Dzinovi¢ & Vesi¢, under review). Yiora coumjaHOr KOHTEKCTa Y Kpenpamwy
AVHAMUKe arOHMCTUYKOT ceda je JOfaTHO HaI/allleHa TYMe LITO Ce Ipero3Haje
IETOB JJBOCTPYKM epeKkat: GOPMATUBHU — KOjU TTOApasyMeBa fia je KOHTEKCT M3BOP
nosunuja cybjeKTMBHOCTU Koje he OmTM MHTepHanM30BaHe U MAMOCUHKPATUYHO
MHTeINIpeTpaHe Kao I7acoBU cenda; TernTuMm3yjyhu — Koju ce ofHOCK Ha TO fia
KOHTEKCT CBOjUM JIDYTUM AMCKYP3MBHMM IIPOJYKTMMA, KO IUTO Cy HOPMe, IIpO-
Henype M MaTepujanHyu 00jeKTH, aKTMBHO JIETUTYMMU3Yje WIN JeJIeTUTUMMU3Yje I10-
crojehe rmacose cenda.

OBaj paj; mpeyicTaB/ba fIeo MUpeT MCTPaKiBamba NPodecOHATHOT MIAEHTUTETa
HAaCTaBHMKA y KOjeM Cy, u3Mehy ocTanux, NpUKyI/beHN U aHAIM3UPAHY IIOfALU O
HapaTyBMMa JWIM 3HauyemyMa ITIoMOoNy KOjuX Cy HaCTaBHMUIM OCMUCININ TEeH3Mje Y
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CBOM NpoeCHOHATTHOM JIOXKUB/BAjy cebe (mornenaTu mornas/ba KoHTekcT mcrpa-
XMBama 1 ydecHnuy, IIpukympame nogaraka u IIpoueaypa ucrpaxmpama y Ha-
CTaBKy TEKCTa). Y HallleM IPEeTXOJHOM pafly 6aBMIM CMO Ce TeH3MjaMa y HacTaB-
HIYKOM VJIEHTUTETY, aHamu3upajyhu ux ca GopManHOT CTaHOBUIITA, Kafla CMO UX
OllepaIIOHAIN30BaIM Kao TUIOBe AMjafHUX ofHoca m3Meby rmacosa (DZinovié,
Grbi¢, & Vesi¢, in press). I'mac cmo geduHucany kao nepcoHNPUKOBaHy, 03BYUeHY
Y IMEHOBAHY MIC0/IOTHjY Koja 00yXBaTa pelaTVBHO KOXEPEHTAH CKYII BPeJHOCTI U
opujeHTanyja 3a akiujy. [Ipenosnanm cmo ocam $yHKIMja Koje r71acoBu cenda Mmory
VIMaTy U IIeCT TUIIOBA AMjafHUX OTHOCA Y KOjeé MOTy CTyINaTH. Y HAaCTaBKy JajeMo
IbJIXOB KPaTaK IIperief,.

IlIma cee enac moxce ,paoumu’ y Heuujem cengy? Pynxyuje enacosa. Voeonosu
Cy IJIaCOBM KOjy IPeJiCTaB/bajy Cp>KHe BPeJHOCTH I0jefiHIIa, HOCUOLM Cy mpode-
CMOHAJTHOT CMUCJIA U CTOTA NIPEJICTaB/bajy OKOCHUILY TPO(EeCOHATHOT MAECHTUTETA.
KpapeBuma cMmo Haszpanu Vjjeonore Koje cy HacTaBHMILE IPENO3HaNe Kao aKTyes-
He IIepCIIeKTVBe OATOBOPHE 3a IIOy4YaBambe y4eHMKa (HacTaBHMUIE Cy UX HasMBase
»yunresp , ,IIpenaBau”, monekay ,MoTusarop”). Kpa/meBu cy 1jeHTpalHu I71aCOBM,
KojuMa ce moapehyjy 6pojHM Ipyru I71acoBu, ay ce OHM CaMy OCIamajy Ha 00MU-
Hanmme Vloeonoze, Hajuenihe nepconndukayje OUTHNUX JbYAU U3 IPOLITIOCTH KOjU
cy HacTaBHUIIaMa 6uny Mmogenu (Hip. ,Ilopopnynm rimac”, ,, YI4UTe/bCKY I71ac O mpa-
BegHocTN ). Kpa/beBu nMajy HemocpenHe ,roMaraue” — V38puiumerve KOju CBOjUM
IPaKTUYHUM 3HalbeM U BelITMHaMa CIPOBOJe IUXOBY upaeonorujy (Hmp. ,Ilop-
crpekad’, ,Auumarop’, ,I'myman”), u Payunumamope Koju CBOjOM MHTEPAKLINjOM
ca CIIOJBAIIbYMM ITIaCOBMMA (HIIp. Y4eHMIMMA) ,,Ipumnpemajy teper” 3a Kpama ma
npeysMe ClieHy U moayuu ydeHuke (Hmp. ,IIcuxonor”). Kpass, VsBpumrenu, ®a-
myratopu unHe Kpamwesy xoanuyujy. Cend HacTaBHMULA 00yXBaTao je U I1acoBe
4ije ce BPEJHOCTI JIe/IOM Pas3/MKYjy Off HBJMXOBMX LIEHTPA/JHUX BPEJHOCTY IIePCo-
Hudukosanux y Kpamy (unp. ,Bacnurau”, , IIpocserutens”). OBe yTuiiajHe rmacose
Ha3Ba/ll CMO 3A2080pHULUMA, VI OHU CY Y CTamby Ja ,HaTepajy Kpasba U lberoBy Ko-
AIMINjy oa MOAUQUKYjy CBOjy MHTEPAKIMjy ca yIeHUIIMMA TaKO Ja y Hb0j OCTBape 1
OHO IIITO je 3aroOBOpHMUIMMA BaKHO. [lopes oBe yeTupu rpye I1acosa ca Kojuma ce
HAaCTaBHUIYM CHAXHO UIeHTUUKY])Y, Ha/lasy YKasyjy 1 Ha IBa TUIIA UIEO0TIoTHja Koje
4JHe JIeo MCKyCTaBa U MTOHAlllalba HaCTaBHMKA, a/I) IIpeMa KOjuMa II0CTOjy HeraTu-
BaH 1M aMbyBaneHTaH ogHoc. [Ipsu cy Henecumumuszosanu avyunumamopu, ria-
COBU KOju nepcoHndUKyjy b6ec, colyjaTHO HEIPUXBAT/bYBA [IOHAIIAbA M PAINKaI-
Ha yBepema (HIIp. ,, YYeHUIM Cy 6axaTy U APCKY, MO3TOBY CY MM MCIIPaHN ), YCIIeN
Jera 13a3uBajy Cykobe ca IPyIMM IJIAaCOBUMA, T€ CY HEJIETMTVIMU3OBAHM Of CTpaHe
KpabeBe koanmuuuje u JoMMHaHTHOT Vifeosnora. Vnak, oHM CBOjUM MMITY/ICMUBHUM
ie/IoBambeM HAaKOH MHTEPIIePCOHATHUX IpobeMa (HIIp. HEAMCUMIUIMHOBAHOT MO-
Halllakba yYeHNKa) IpuIpeMajy clieHy 3a To aa Kpap Mosxe na usabe u HacraBu ma
OCTBapyje cBoje LjybeBe (HIIP. II0yYaBambe YYeHNKa; 3aTO Cy OBY ITIACOBY MIaK ¢a-
mmtatopu). pyru cy Ipomecmopu, nepconndukanyje ocehama ncuprbeHoCcTH,
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dpycrparnuje wnn tyre (Hp. ,EMoTuBHA”), WM BpeIHOCHUX OpUjeHTaLja CYyIPOT-
craB/beHMX BpegHocTuMa KpapeBe koamuuje (Hp. ,,Auheo”), Koju peTko ycmesajy
Ia yrpasjpajy moHamameM. Meby IIporectopuma, oce6HO Cy BaKHU AHMAzoHU-
cmu, Koju nepcoundukyjy ocehamwa 6ecMucIeHOCTH ynarama Tpy/a, 6e3BpefHOCTI
U pa3MUII/batba O IPOMEHM 3aHMMama (HIIp. ,Mp3oBomak’, ,bynroBHuk”). Konau-
HO, TIoCTIee iBe QyHKIuje r7acosa ¢y IIpouecHu moougpukamopu (Hup. ,,KoHTpo-
nop”) u Haxnaouu esanyamopu (unp. ,,IIpouemnsaq”), nepconndukaiuje nporeca
mmaHe pedriekcuje. OHM KOMEHTApUINY CTPATEIIKy CUTYaljy TOKOM VI HaKOH
IeHOT OfiBMjama (HIIp. ITOC/Ie Yaca) y Iwby yckaahuBamwa ca TMYHNUM Wi npode-
CMOHAIIHUM BpegHOCTMMA (HIIp. ,,[la 111 BOAMM JOBO/BHO MHTEPAKTMBAH Yac?”) Min
OCBeT/baBarba MaprHAIN30BaHUX NepcreKkTuBa (Hip. ,Vcuprubyje Me ynora Bac-
nmuTada’).

Kaxo cee enacosu cengpa mozy unmepeazosamu? Oonocu usmehy enacosa. Vinen-
TrgUKaIMja ¥ KPUTUYKO IIPUXBaTalbe Pe3epPBUCAHM Cy 32 OIHOC ca JOMMHAHTHUM
Vpeonorom. lox kop udenmuguxayuje Kpap (v Hip. 3arOBOPHUK) MOTIIYHO
Ipeys3lMa YUTaB BPEJHOCHU CUCTEM JOMUHAHTHOT VIzeonora u mpoumpyje ra go-
JATHUM, aHAJIOTHUM yBepemwNMa, KO kpumuukoe npuxeamara Kpam (wmm HIp.
Henerntummsoann Qanmairatop) mpeysyuma caMo fie0 BPETHOCHOT CHUCTeMa JO0-
MMHAHTHOT JIzeonora, a Apyrom feny ce CynpoTCTaB/ba (BUJETY Ha/be Y TEKCTY).
Tumcku paod je ogHoc usmeby rmacosa Kpamese koanuiyje: Vsspumren n Oanu-
JMTATOp fenajy TMMCKY 3a Kpamba, momaxxyhu My ma peanusyje cBoje umbese. Y Tn-
IJajHN T71acOBU Koju MopuduKyjy KpaseBy nHTepakumjy ca Clio/ballibuM I71acOBM-
Ma Mory 6UTH Y OfHOCY capadmwe ca KpapeBoM koanuiyjom (3aroBOpHULIN) WU Y
OIHOCY npodykmuere meH3suje ca oM (3aroBopuuiy, [Ipouecan Mopgudukaropn
u Haxnagun EBanyatopn). Konauno, cBu ocum rmacoBa KpapeBe koanniuje mory
yhu y cyxo6 ca Kpamem.

H3pasumo meH3uuHu 00HOCU 2714C06A Y Ceny HACMABHUKA

OpHocy y KojuMa Cy TeH3Mje IoceOHO M3pakeHe U KojuMa hemo ce y oBoM pagy
0aBUTK jeCcy KPUTUYKO IIpUXBaTarbe, IPOAYKTUBHA TeH3Mja I CYKOO.

Kpumuuko npuxeamarse je KOMIIZIEKCAH OJHOC KOjU IOfipasyMeBa IpUXBa-
Tame HeKVX U ofj0alyBame IPYTUX e/leMeHaTa Uie0/Ioruje jeqHor riaca. [Ipema Ha-
meM Mogeny, Kpasp (m1m 3aroBopHIK), KOjU ce pa3BOjHO II0jaBMO KacHUje, pasBuo
ce Kpo3 uzieHTU(UKAIVjy ca JOMMHAHTHUM VeonoroM, anu je BpeMeHOM enabo-
PUCA0 CBOj BPEHOCHY CUCTEM IIpaB/beheM ,KPUTUIKOT OTKJIOHA Off HEKMX aclle-
KaTa UJieo/ornje JOMIUHaHTHOT Veornora (,Mucnum na onu (6aka u gexka — ToMu-
HaHTHU VIfeonos3u) To He 6u nofHeu... BpeMeHa cy ce mpoMeHmIa u ja MopaMm ja
UTpaM Heke yjiore ipyraunje of wux ). Kpuruuko npuxsatame je, MehyTum, kapak-
TepUCTUYHO U 3a ofHoC usMeby mommuanTHuX Vgeonora n HenermtummsoBaHux
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danmmratopa (,,Ceham ce Moje 6ake Koja Mu je pekna: Ako me He caywajy... mu
npuuaj muxo. Kako na He... oHM pearyjy camo Ha GopTe AMHAMUKY... Ha HEIITO
ApaMaTUYHO ¥ fUHAMMUYHO.”). [IMHaMUKa je Y OBOM C/Ty4ajy joll KOMIIEKCHI]a, jep
HofipasyMeBa Kpajiby ueHTnuKanyjy (y morieay BpeJHOCHe MO3UIIMje) U KPajiby
HEKOMIIaTUMOM/ITHOCT KapaKTepUCTUYHY 3a CyKobOe (Y Be3u ca TMM KaKo BPeJHOCHY
HO3KLNMjy Tpeba CIpoBeCcTn).

IIpodyxmuena men3suja omoryhaBa MCTOBPEMEHO OCTBapuBaibe JBEjy HeNu-
MIYHO KOMIATUOVWITHMX UJe0/I0THja, TaKO IITO yTHUIIajaH I71ac ,,ipuMopasa” Kpaspa
Ha JIeTMMIYHY MoAMQMKaIMjy CBOT HaCTYyIIa, Kako 61 3apykao mpeMoh y ofHoCy Ha
cIlojballlmbe Imacose. [ToHalIame y OBOM Cydajy CIO/ba M3I/Iefa KOXEPEHTHO, 0K
(EHOMEHOIOIIKY JIOKVMB/baj YIECHVKA MIIAK IMOfIpasyMeBa CBECT O TEH3UYHOCTU
Pa3IMYNTUX TOKOBA MUIUbEHA 1 Je/lalba KaHAINCAHUX Y 00jef1ibeHy, YCMepeHy
axkuyjy (,,IIpemaBad y>xuBa Kaj fieria y4ecTByjy , a Kourponop ra obyspasa: ,,[la, ann
He cBe BpeMe U He 100%”). 3aT0 y M3MemeHUM OKOJTHOCTYIMA IIPOJAYKTUBHA TeH3Mja
MOJKe JIa TIpepacTe y CyKo0, Kao IITO je Moryhe fia ce akyTHM CyK0O paspeliy TOHOB-
HJIM YCIIOCTaB/batbeM IIPOyKTYBHE TeH3je.

Cyko6 je MaHudecTayja HajcHaKHUje TeH3Mje Y AVHAMUIM arOHUCTUYKOT
cenda, jep mpencra/ba ogHOC MehycoOHe MCK/BYIMBOCTI UIEONIOTHjA TAaKO Ja Ce,
3a pas/IMKy Off IPOAYKTMBHE TeH3Nje, IPEeB/IacT je[[HNX MOCTIDKE I10 LieHY CyIIpeco-
Bama' ,,0M03UIMOHNX UIEO0/IOTH)a.

ITocToje KpaTKOTpajHu, aKymHu CyKoOuU, Ha YMjy M0jaBY MMAjy BeTUKN YTULIA]
IpuBpeMeHe IIPOMeHe Y OJHOCUMA CHara u3Melhy I71acoBa y CTpaTelIKoj CUTyaluju
unju je cend meo. Hajuernhe momasu o Tora fa ce penaTuBHO CTabWIaH OJHOC 13-
meby Kparmpa 1 3arosopauxka mmm [TpouecHor MomudukaTopa, Koju ¢y ycreBaam fa
KpO3 IPOJYKTUBHY TE€H3Mjy WIM Capajiby YCKIaJle peannsannjy CBOjUX UeonoTuja
YIIPKOC BMXOBMM pasIMKaMa, HapyIy y KOpUCT jefHor off bux (Hrp. Kpass, [Ipe-
IaBad MoTIyHo 3aHeMapu [IporecHor Moaudukaropa, Konrpomnopa ,,jep je cpehan
KaJ| Jielja y4ecTByjy’, ma ,3a00paBy Ha IUIaH M IpOrpaM’ ), LITO CTBapa yCIOBe 3a
pacumpuBame cykoba y crparemkoj cutyanuju (,Kontponop tepa Ilpenasaya na ce
ypasymu: ,,Jlocra je, IlpenaBauy, oBo Huje Bptuh. OHM Cy Houuim oBJie /ja HEIITO Ha-
yde”). AKyTHU CyKoOU ecKanmpajy u ,,yBiade  pasHe pyre IJIaCOBe Y CYK0O, IITO je
TakoDe IokasaTe/b HapyIIaBarma IPETXOJHO YCIOCTaB/bEHOT OpeTKa MOy 1 KpXor
ycknabuBama TeHsuja y cendy HacTaBHUKA.

ITocroje u penatuBHO Mmpajru cykobu usmeby riacosa, Koju cy HajBuIlIe Kapak-
TEPUCTUYHU 3a ofHOC VIjeonora ca rmacoBuMa Koju MM KPOCCUTYAIIIOHO IIPYKajy
ornop — ITporecropa u, Hapounto, AHTaroHucTa. Takobhe, Heku acriekTn 06pas3os-
HOT KOHTEKCTa CY Y TPajHOM CyKoO0y ca mojeuHuM Vgeonosuma, o uemy je Beh 6mmo
pedn.

! Ilop cympecujom noppasyMeBaMo TaKBY HajMoh HeKor Iy1aca Haj pyruM jAa je edexar mo-

TIYHO ,,yTuiaBame” nogpehenor riaca.
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Lum ucmpaxcusarea

HakoH mTO CMO TeH3Mje y U/IeHNTeTy HaCcTaBHMKA OIMCA/IN Ca CTaHOBMIITAa (Hop-
Ma/THUX KapaKTepMUCTUKA AMHAMUKE arOHMCTUYKOT celipa Kao OJHOCe KPUTUYKOT
IpuXBaTamwa, IPOAYKTUBHE TeH3Mje U CyKo0a, [TTaBHY /b HAIleT CalalllibeT UCTpa-
JKMBamba jecTe 1a yTBpAMMO Haj3HavajHMje TeH3Nje Y CMUCITY CafipKaja VI 3HaYerba
nomohy KOjux HacTaBHMIM OCMUIIbaBajy cebe Kao mpakTudape. VI3 Tora ciefe
Hallla UCTpakuBauka nurama: 1. Koju rmacosn cy Hajuenrhe y ofHOCY KpUTHUYKOT
npuxsatamwa? 2. Koju rimacosu cy Hajuemnhe y ogHocy (cTabuiHe) IpOfyKTUBHE TeH-
suje? 3. Vsmeby kojux rmacosa Hajuemrhe nomasm o akytHux cyko6a? 4. Koju ria-
COBU, Y CMUCTIY Cafip>Kaja IJIXOBUX MUIE0/IOTH]ja, Hajuelihe 0CTajy y TpajHOM OJHOCY
CyKo6/peHOCTI?

B METO[L

VcrpaxxuBame umju he pesyntaty oBfje OMTM NpMKa3aHM NpefCTaB/ba e0 IIUpe
cTypvje o mpodecnOoHaTHOM UIEHTUTETY HaCTABHYKA U3 IIePCIIeKTVIBE MOJIe/Ia aro-
HMCTNIKOT cenda. bynyhn ga To cMaTpaMo BaKHIM 3a pasyMeBarbe MeTO/IOIOIIKIX
u3bopa 1 Hajmasa Koje MpuKasyjeMo y pajy, y HacTaBKy hemo y caxetoj dopmu jatu
IIe/IOBUT OIIMC IIPUKYIbatba 11 aHaIM3e mopjaTaka. [Ipurom hemo Harnmacuru penose
KOju Cy IToceOHO 3Ha4ajHM 3a GOKYC OBOT pajia, OJHOCHO 32 aHA/MN3y TeH3Mja Y UJieH-
TUTETy HaCTABHIUKA Ca CafIp>KMHCKOT CTAHOBUILTA.

Konmexcm ucmpaxusara u y4ecHuyu

McrpaxnBarme je CIpOBEJEHO y IB€ OCHOBHE LIKOJIE y LIEHTPATHUM fiefIoBUMa beo-
rpajia, Koje Cy Kao ITapTHEPU Y4eCTBOBA/IE Y UCTPAKMBAYKOM IIPOjEKTY YCMEPEHOM
Ha TOJACTUILIAe MMIUIEMeHTalllijeé MHOBAaTMBHUX HAacTaBHUX Ipakcu. HacraBHuULIM
13 IIOMEHYTUX LIKOJIa Cy IT03BaHM JIa YIECTBYjY Y UCTPaKMBamy, Koje OM 1opasy-
MeBaJIO IHTEPBjyUCabe O BbUXOBUM IPOQeCOHATHIM UCKYCTBUMA, KA0 Y CTApUM U
HOBIMM IIpodecoHanHNM ynorama. JJoOpoBo/bHO ce IpujaBUIO JeBeT HaCTaBHMILIA,
O]l KOjUX Cy ceflaM IIpeJMeTHe HacTaBHUIE, a IBe Cy HACTaBHUIIE paspe/jHe HacTa-
Be. BehuHa HacTaBHMIA Tpefiaje MaTepbY WIN CTPAHY je3UK. Y YeCHMIle IPUIIAZIAjy
PasIMuUTUM KaTeropujama Ipema pagHoM uckycrsy: 1-10 (N=3), 10-20 (N=4), n
>20 (N=2), wro je, BepyjeMo, TOIPUHETIO0 pa3HOBPCHOCTY HBIXOBUX IIEPCIIeKTIBA I
6oraTCcTBy IOfiaTaKa.
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IIpuxynmare nooamaxa

[TomaTke cMo npukynuy nomohy VIHTepBjya 3a MCIUTUBabe arOHUCTUYKOT cerda
(Agonistic Self Interview — ASI), xoju cMo pa3Bun 3a moTpebe OBOT UCTPAXKMBaA.
VHTepBjy je moIyCTpyKTYpMCAaHOT THUIIA U IIPEMCTaB/ba ollepanoHanusanujy Mope-
na aronucrudkor cenda (Dzinovi¢, Vesi¢ & Grbi¢, 2021; Dzinovi¢, Grbi¢, & Vesic,
2021; Dzinovi¢, Grbi¢, & Vesi¢, in press; Grbi¢, Dzinovi¢ & Vesi¢, under review;
Grbi¢, Vesi¢ & Dzinovi¢, 2021). IIpBu jeo nHTEpBjya yCMepeH je Ha IPUKYI/batbe
HOfIaTaKa O CTPYKTYPH, Tj. CKYIly IIacOBa KOjyu 4YuHe Heuuju cend ¥ NpeacTaBsba
OCHOB 3a JIpyTU JI€0 MHTEPBjya, KOjM je YCMEPEH Ha IojaTKe O JUHAMMIM, Tj. IVC-
Tpubyunju mohn nsmebhy nneHTndruKoBaHNX I71acOBa ¥ O TUIIOBMMA OJJHOCA Y KOje
rmacoByu ynase. HactaBHuIle cMO MOACTAK/IM fla HalpaBe TpadyuKy IPUKa3 CBOjUX
npodecnoHaTHMX Y/IOTa ¥ TO CMO TPeTHpaM Kao MOMONHY TEXHUKY 3a IO CTHULAbe
enabopaliyje o cagprKajy UaeoIoruje I1acoBa U IbIXOBUM peariyjama.

Kapa je ped o cTpyKTypu, OJHOCHO periepToapy I71acoBa, HACTAaBHUIIE CMO IO -
CTUIIa/IN JIa HaBey ¥ 006pasyioxke cBoje MpodecuoHaIHe yIore, BpeHOCTH, 3aaTKe,
Kao ¥ IIpaKce Koje IperosHajy Kao yobudajeHe y CBOM IPOeCHOHATHOM aHTaX-
MaHy (Hmp. ,,JI3 Baie nepcrektuse, 1ITa je CBe BaXXKHO Jja jefjlaH HACTaBHMK Oyfe u1
pamn? Kako npedepupare fa opranusyjere cBoje gacoBe? Koju T HacTaBe HajBu-
e BojuTe fja ip>xute? Kako 6ucre mmeHoBanmm Ty cBojy yory? [Ipucernre ce jemHe
CHUTYyaluje y Kojoj cte 6y TakaB HacTaBHUK. Kako je ona usrnegana? Koja npode-
croHanHa ynora Bawm je jom Baxkna?”). HakoH emMuunTiparma yHyTpallbyX [71acOBa,
KOje HaCTaBHUIIY JJOXKMB/baBajy Kao ayTEeHTUYHO ,,bUIXOBE , IPEIIN CMO Ha eJININ-
THUpambe ,IHTepHAIM30BAHNX  ITIACOBA, KOjU IPe/iCTaB/bajy MepCOHNPUKAIIN]Y BaX-
HMX Apyrux (Hip. ,,[Ipucernre ce Heke ocobe unmje peun U IIOHAIIAE CTe 3aaAMTIIN
" KOjMX ce TIOHeKaJl IpuceTnTe Kajja IpuIpemMare 1 peannsyjere HactaBy. Onumnre
Taj rac.”). KonauHo, 3aMo/mmIn cMO yuecHuIle NCTPKMBamba Jja HaM OINIIY KaKo
BUJIe pa3/IMuuTe aKTepe 0OPasoBHOT CUCTEMA ca KOjliMa Cy y MHTEPaKLMju, a Koje y
HallleM MOJie/Ty TPeTMPaMO Kao CIO/balllibe I7IacoBe.

[leo xoju ce OfHOCH Ha AMHAMMKY arOHMCTUYKOT cenda 610 je ycMepeH Ha
HoflaTKe O JOMMHAHTHMM IJIacOBMMaA cripaM nojpehenux rmacosa (amp. ,Koje ria-
COBe IIpero3HajeTe kao MONHe, I7TacHUje Off APYIMX, KOjU yCIejy /ja OCTBape OHO
HITO M je BaKHO? Y KojuM cutyanujama ce To Buau? Koje jour rimacose dyjete, anu
OHU He yCIIejy fja yrudy Ha Bamry npakcy? 36or dera He ycrejy?”). Takobe, y oBom
meny nHGOpMICAIN CMO ce TOMe Koju rimacoBu capabyjy, a koju cy mehycob6Ho cy-
IPOTCTaB/beHN U CyKobs/penu (Hip. ,,Koje Barme ymore nobpo uny 3ajegno? Vmare
NV IpMMep CUTYallMje BUXOBOT XapMOHMYHOT ycknahusama?” Koju rimacosu ynase
y knuny”? Kako To usrnena y npakcu? Kako ce Taj oxpiuaj 3aBpiun?”). ITogaun xoju
Cy oceOHO peleBaHTHM 32 OBO MICTPaKMBalbe TUUY Ce ITapoBa I1acoBa KOju Cy 13
IepCIeKTVBe HaCTaBHMIA HeyCKTaheHn u nepcoHnGuKyjy orno3uTHe BPeHOCTU U
IpaKTHYHA yCMepemba.
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IIpouedypa ucmpasnusarba

VHTepBjyncarme ydecHn1a je 006aB/beHO ABOKpaTHO. HakoH IpBoTr MHTEpBjya 3a cBa-
Ky HaCcTaBHUILY ypaJiuyIi CMO MHAMBUJya/IHY aHA/IM3y MOJATaKa y KOjoj CMO OIM-
Ca/lu perepToap I7IacOBa KOj) 4MHe HeH MPpOQpeCHOHANTHY UACHTUTET Y TUIINYHE
MHTepaKIMje TUX IJIaCOBa Y CBaKOJHEBHOM IpodecroHanHoM papy. ITorom cmo
M3BEUITa] O OBOj MHJVBUIYA/IHOj aHA/IN3Y, Y TI0jeJHOCTAB/bEHO] U je3NYKU IpUIa-
rohenoj popmu, MOHYAMIN [ATOj HACTABHUIM Y LW/bY Y4eCHMYKe BalMpalyje u
IPUKYIUbalbha JOJATHNX IIOfjaTaKa KOjyMa OMCMO TecTMpaIM Hallle XUIIOTe3e, pas-
pelIy HeloyMulle 1 TOIMYHWIM AoTaz pasBujeny teopujy (Henwood & Pidgeon,
1992). Y4yecHndka Balujanuja y onmcanoj GopMu peaansoBaHa je y OKBUPY APYror
MHTEPBjya, KOj! CMO ca [eT HaCTaBHUIIA 00AB/IN YCMEHO, a €a jOII YeTUPY HacTaB-
HIIIe, YVj) Cy VHUILVjaTHY IOV OV/IN je[JHO3HAYHMjU, Baluanmja je o6aB/beHa
nucaHnum nyreM. Ha ocHOBy nmojaTaka U3 Apyror MHTEPBjya 3Ha4ajHO CMO IIPOLIN-
pVIM MHAVBUAYATIHE U3BEIITAje, KOjU Cy IIOTOM IOJABPrHYTH TPAaHCBEP3a/HOj aHa-
nmusu. CBe ydecHMIle Cy Jjajie YCMEHY CarJlaCHOCT Jja ce HallpaBe ay/iMo-3allcH pas-
roBopa ca wuma. Vutepsjyu cy tpajanu usmeby 90 u 120 munyta, npu ueMy cy IpBu
VIHTEePBjy) U3BEJeHN y LIKOJIAMa, a APYTY VIHTEPBjyU Cy 00aB/beHN Y MHCTUTYLIM)U
U3 Koje loase ucTpaxusaun. [logamy cy npukymbeHu y nepuopy usmehy anpumia
2019. ropune n pebpyapa 2020. rogune.>

AHanusza nooamaxa

VcTpaxxuBame CMO IV3ajHMpPaIV Kao BULIECTPYKY CTYAUjy C/Iydaja, Koja omoryhasa
Kopuurheme 1ofataka MANOrpadCcKor TUMIA y /by U3TPajibe IICUXOJIOIIKe Teopyje
(Willig, 2013; Yin, 1994/2014). Y oxBUpY e MO, HOTOM, IIPMMEHN/IN TEMATCKy aHa-
mm3y nHAyKTMBHOT Tnma (Braun & Clarke, 2006; 2019), kojy cMo 3a moTpebe oBor
paza crienndUYHO ycMepuIn Ha: 1) KaTeropusanyjy TUIIOBAa TeH3WYHMX OJHOCA Y
npodecnonamHOM cendy HACTaBHMKA M 2) KaTeTOPM3ALUjy IpeMa CafipKajy WIn
HapaTMBMMa KOje Cy HacTaBHuUIle oHyaue. IIpBu Kopak y KaTeropusanyju mnpef-
CTaB/bajIa je CeleKIuja CUTyauuja Koje cMO MAeHTU(UKOBaIM Kao TeH3W4yHe. Kao
KPUTEPUjyM CefeKIije KOPUCTUIN CMO TIPUCYCTBO jeJHOT Off YeTUpPY TUIIA TEH3N-
HJIX OJJHOCA Y JIaTOj CUTYallVjii: KPUTUYKO NTPUXBaTame, IPOyKTUBHA TEH3Mja, aKyT-
HM CyKoO 11 TpajHu cyko6. OBY TUIIOBM Cy JOOMjeH! Kao MHAYKTUBHE KaTeropuje y
HallleM IIPeTXOJHOM MCTPaKMBamby O AMHaMUIM aroHucrmykor cenda (Dzinovié,
Grbi¢, & Vesig, in press; Vesi¢, Dzinovi¢ & Grbi¢, 2022). ITotom cMo cBaky cutya-
LUjy U3 CKyTIa CUTyallija y KOjuMa Ce [10jaBjbyje, HIIP. KpUTUYKO MPUXBATaIbe, Cafip-

2 Y to Bpeme Huje 6ua GopMupaHa eTu4Ka KOMUCHja ofrosapajyhe ncrpakupadxe ycraHo-

Be, Te Hije 6110 Moryhe npn6aBUTH IOTBPAY [a UCTPAXKMBalbe UCITYbaBa eTUYKe CTaHap-
Jie 32 HayYHA MCTPaXKMBakba.
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XKMHCKY KaTeropusoBay, HIpP. Kao TeH3ujy usMel)y MHOBaTVMBHe M TpafuIMOHAI-
He Hacrae. OBaj OCTYIIaK CMO ITOHAB/bA/IM 33 CBAKM Off Y€TUPU TUIIA TEH3UYHUX
O[IHOCA KOje CMO KOPUCTU/IM Ka0 KpUTepUjyM cenekuuje curyauuja. Ha osaj HaumH
CMO MOT/IN fia UIeHTUUKYjeMOo Koje canp KIHCKe Kateropuje (uimp. Tensnja usmehy
MHOBATVBHE U TPaAMI[MOHATTHE HaCTaBe) Ce MHTPAIICUXIYKY OCTBAPYjy KpO3 pasiu-
4)Te TEH3UYHe OJHOCe (HIP. M KPO3 KPUTUYKO IPUXBATalbe U KPO3 MPOAYKTUBHY
TEH3Mjy), @ KOjy TUTIOBY TeH3uja y cenpy HacTaBHMKA Ce OCTBAPYjy KPO3 caMo jeHy
TEH3UYHY peanujy (HIp. TeH3nja usMmeby ymore mpeHocmola 3Hamba 1 BaCIIUTauKe
yJIore HaCTaBHUKA YBEK HAaCTaje IPeackoM capajiibe OBa JiBa I71aca y aKyTHU CyKoO
y CUTyalluju pelllaBama IpobjeMa ca ydeHUIMMa). PesynTaT aHammse mpejcraBiba
MalMpambe BUILE CA/[pKMHCKUX KaTeropyja yHyTap cBake KaTeropuje Koja ce OjlHO-
CI Ha TUIIOBe TeH3Mja n3Mehu rimacosa (Tabena 1).

I'enepucame caipKMHCKUX KaTeropuja OTIOYENIM CMO Y IOjeJUHAYHUM CTY-
IyjaMa CIy4aja, Ipy 4YeMy je aHa/M3a CBAKOT HapeLHOT CIy4Yaja CTy>KIIa 32 Balnja-
1Vjy, peBU3Njy U IpoLIMpere aHaau3e mpeTxonHor cay4aja (Yin, 1994/2014). Oaj
npoiec mpaheH je TpaHCBepP3aHOM TeMaTCKOM aHAINM30M, Koja je M3HegpuiIa Ko-
HayHy KaTeropmsalujy 4ecTUX MHTPAINCUXMYKKX TeH3Mja Ha Y30PKY ydecHMIIa Ha-
wrer uctpakusama. Ha ocHOBY cMepHuIja koje cy bpayn 1 Knapke passuin 3a ped-
JIEKCUBHM TIpUCYH TeMarckoj aHamusu (Braun & Clarke, 2019), ayropu cy mogartke
3aje[HIYKY aHAIM3MPAIN TAKO Ja Cy CUCTEM KaTeropuja J0AaTHO e1abopucanm Kpo3
CTaJIHy [IMCKYCHUjy U Cyde/baBaibe IIepCIIEKTMBA Y BE3M ca 3HauekheM M cafpiKajeM
KaTeropuja. Bepyjemo fa cy TakBe AucKycuje momnpuHese jacHohu u yBep/puBoCTI
npukazaHux pesynarara. Kako 6ucMo ocurypanm tpaHcdepabMIHOCT YKPATKO CMO
IpeJCTaBIIN pa3ININTe AUCKypce KOjU aKTyelnHO OOJMKYjy IpaKce Y HallMOHasI-
HOM 00pa30BHOM KOHTEKCTY, @ Y Ofle/bKy O Ha/la3VIMa CTyZMje 4eCTO CMO HaBOJVIIN
OpUIVHAJHE VICKa3e yYeCHUKaA, KaKo OJ 4MTaTe/bKe U YMTAOLU MOI/IU CAMOCTATHO
Jia IPOCYyJie O yBEep/bUBOCTY MOHYHeHMX KaTeropuja 1 bIUXOBMUX MHTEPIIpeTalja.

B PE3YNTATU

Y Tabenu 1 mpukasaayu cMO TeMe y Be3U ca KOjiiMa Cy HaCTaBHMIY yKa3aliu Ha aMou-
BaJIeHTHE BPeJHOCTH U CMepoBe AenoBatba. Takobhe, Tabena mokasyje jegas Tum min
BJILIIE TUIIOBA TeH3Mja, eMHMCAHNX Y OKBUPY MOJie/Ia arOHMCTUYKOT cenda, IIPeKo
KOjux ce MaHM(ecTyje cBaka ujeHTM(UKOBaHa aMOMBaIeHIja.
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1. TeH3uja crapux BpeJHOCTU U BPeJHOCTH HOBOT ffo6a:
KPUTHUYKO IIpUXBaTame

CucTeM Cp>KHUX yBeperma HAacTaBHMKA O TOMe Kako 61 Tpebano ma mariefa Ha-
CTaBHU TIPOLieC IePCOHM(NKOBAH je I/TACOBMMA KOj! Y HACTABHIYKOM UICHTUTETY
umajy pynkunjy Kpama. KpapeBa nneonoruja passujeHa je ocamarmeM Ha BPeHO-
CTY 3HAYajHUX [IPYTUX, Hajuenrhe Kosera off ayTOpUTETa, a OBE BPEIHOCTH Cy Y UJIeH-
TUTETy HaCTaBHMKA IIepCOHMIKOBaHe Kao foMuHaHTHY Vfieonosn. VicroBpemeHo,
Kpasp npunarobhasa cBoja yBepema 1 Ipakce caBpeMeHOM 00Pa3OBHOM KOHTEKCTY,
IITO 3HAYM Jja Ce Y HEKMM aclleKTVMa CyKoO/baBa ca BPeJHOCTVMMA JOMUHAHTHOT
Wpeonora. Y HacTaBKy SUCKYTyjeMO O OBMM TadyKaMa PasulaKerba.

l.a. MIHosamueHa HACMAasa cnpam mpaouyuoHanHe Hacmase. JefiHa O IieH-
Tpa/HMUX Tayaka crnopema Kpampa u gnomuHanTHOT Vijleonora je TemMa MHOBaTMBHE
HacTraBe CIpaM TpajiuloHanHe HacTaBe. CTora, MaKo je JoMMHaHTHY Veonor riac
KOj¥ TIPefICTaB/ba OKOCHUILY BPEJJHOCHOT CUCTeMa ¥ IMTPOQeCHOHATHOT MeHTUTETA,
OH HIje I71ac KOju IpecyHO 06/1KYje npodecnoHanny npaxcy. To sHa4um a gommn-
HaHTHM VIleosor HMKa/la He [0J1a3y HEINOCPEHO 10 M3pa)kaja y CII0/ba BUJI/bUBO]
COILIMja/IHOj MHTepaKLuju, Beh fienyje Kao ,IJIaBHM CaBeTHUK Y KPa/beBCTBY . EBO
IIpVIMepa jeHe Off yYeCHUIa:

Tenn Kpasp, kojer je ona HasBana Enykatop, npeyseo je on ITopoguaHnor raca,
IOMMHAHTHOT VIfjeosora CTaHOBHIITE O TPAJMLIMOHATHOM HACTaBHUKY ayTOPHUTETY,
Kao U IOPOAMYHM HapaTuB O OOpOM, HEOLyCTajalby M MO3UTUBHOj €HEPUIUjU Kao
BpepHOcTMA. MehyTum, Enykatop mpenosHaje reHepanujcke IpoMeHe Koje 3axTe-
Bajy HOBM HpUCTYIL: Taoda je 6uno nomnyHo opyea4uje, na He mMozy 0a ce OCIOHUM HA
HUX, AnU NOCMOJU HEULIMO UAMO CY OHU YIMUCHYIU Y MeHe, 8peOHOCHU Koje céu mpeba
0a Hezyjemo, koje Oeya mpeba da Hay4e u nouimyjy. baxa u deka cy 6unu eckmpemHo
cmpoeu, 6ose cavysaj konuxo... Edyxamop Huje cmpoz u kpym... Ao enedame mpa-
ouyujy - 6axa u dexa cy npedasanu PoHMAnHo, oHu cy npudanu a deya cy hymana. ..
Moj Edyxamop mopa da Hay4u HOBe ctméapu, 0a npouwiupu 3uare. Ja He 6onum 0a
npedajem ppornmanto, mo je npesasuhero u He PyHKUUOHUULE CA HOBUM 2eHePaLUja-
ma. Mucnum 0a cy ce epemena npomenuna... IIpomenuo ce 00HoC deye npema Hama u
MUCAUM 0d OHU O He 6u Moenu 0a NoOHecy.... 3amo ja mopam 0a uzspam Hexe ynoze
opyeauuje 00 roux”.
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1.6. ITokasuearve emouuja: MUPaH HACHYN CNPam eKcnao3ueHoz HACMyna Ha-
cmasnuka. Hammk Kpamy, n HenermtummsoBanu dammmmratop Moxke IpeyseTy
Jieo BpeJHOCHOT CHCTeMa JOMUHAHTHOT Vfieorora, a ie/ioM My ce M CYIIPOTCTaBUTH.
Hajuemrhe, HenerntummnsoBaun danymratop nepconndukyje 6ec Koju ce y mm-
Iy/ICUBHOM U arpeCHBHOM HACTYIIy MCIIO/baBa Y YYMOHMIY, KAO ITOKYIIIaj a ce Off-
OpaHu Bozeha upeonoruja oy HeTOOPOHaMePHOT MOHAIIAkbA YIEHNKa. YIIPaBo 360r
TakBOT HacTyna HenerntummsoBanu ¢paummmraTop ce cykob/paBa ca TpafiuIiioOHal-
HJM BPeJHOCTMMaA JOMVHAHTHOT Vfeonora, Koje ce T4y JOCTOjaHCTBEHOT HacTyIa
HACTaBHMKA, Y3 CMUPEH TOH U CTPIUbEHE Y pelllaBarby IMpobIeMa ca yYeHUIVIMA.

Teun HenerntumusoBanu QanmmmtaTop, Kojer je oHa HasBanaa babapora, ca
HOMMHAHTHUM VIeonorom, [TOpOSMIHIIM I7IACOM, Jie/TU BPEFHOCTH YITIETHOT 1 ayTO-
PUTATUBHOT HACTABHMKA. VICTOBpPEMEHO My Ce CYIIPOTCTaBIba, IIpe CBera OKO HadlMHa
IOCTH3amba Te BpefHOCTI: [eya mpeba 0a Hayve 0a nocmoje Heka npasusd, cucmem
Koju he xacuuje mopamu da npame, kad oopacmy... babapoea je kao now nonuyajay,
Koju mopa da ycnocmasu ped. Opear peda u 3aKoHa... Jedan yuenux mu je pexao: “a
cme mMu 8u majka, ja 6ux eac ce jako naawiuo’... Tad cam cxeamuna da Hucam 6una
ceecHa c602 noHawara... To je 6uno nanuk eynkauckoj epynyuju. ... Ceham ce moje
baxke, xoja kaxce: SHawi, ako me He crnywajy mu npuuaj muxo. VI onoa ceée muuie u
muwe, unu hymu.” Ma, cmeapno? Ma, onu jedsa douexajy 0a mu hymuu, 0a 6u ce onu
3abasmwanu Ha ce0j Hauun. Tako 0a oHu peazyjy camo Ha b6p3e cmeapu. VI opamamuune
u OuHaMUUHe.

2. YpaBHOTe)XaBame CYKOO/beHIX BPeIHOCTIL:
NpOAyKTUBHA TeH3Nja

Y HeKuM CiTy4ajeBUMa, HACTAaBHUIY YCIIeBajy Aa Haby HauMH Ja ycKIazie M UCTOBpe-
MEHO peanu3yjy BeoMa pasnmunTe o6pa3oBHe IW/beBe U 3aXTeBe. 3a Pas3MKy Off
KPUTUYKOT IIpUXBaTama Kajja Kpaeb moTnyHo oxnbaliyje oHe cTaBOBe [JOMUHAHTHOT
Vmeonora Koje cMaTpa 3acTapenyM, y OBOM BUJY Pa3pelllerba MHTPAICUXNIKOT KOH-
¢mmkra Kpass je mpunyheH a cBojy MHTepakIyjy ca yueHMIMMa IPOMEHN TaKoO A
YIOBOJBM 3aXTeBMMa ApyTe YTUIajHe IepcrekTnBe (3aroBopHmka, IlpouecHor mo-
mudukaropa w HaknagHoT eBanyaTopa).
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2.a. MnosamusHa Hacmaea cnpam mpaouyuonanqe Hacmase. KOHPIMKT 0ko
OpraHM30Bamba HaCTaBe Ha , TPAANLMOHAIAH U ,MOJlepaH” Ha4MH O/pa3 je /jBa OII0-
3UTHa 00pa3OBHA JVICKypca KOja KOEr3MCTUPajy Y HallleM 0O0pa3OBHOM KOHTEKCTY.
Kapa ra HacTaBHUIM MHTEPHANN3Y)Y, OH Ce II0jaBjbyje He caMo Kpo3 cykob Kpama n
moMuHaHTHOT Vneonora, Beh u kao koHdmukT Kpaba 1 Ipyror akTyenHo yTuiaj-
HOT I71aca — 3aroBopHuka. Taga Kpab 1 3aroBOpHUK MOTY YCIIOCTaBUTH PeIaTVBHO
crabuiaH OHOC IPOAYKTUBHE TeH3Nje, unju je ucxop o ga Kpam y cBojy 06pasoBHy
IPaKCy YHOCK elleMeHTe 00a mpucryIa. Vmak, HacTaBHMIle 13 HAIeT NCTPaKMBamba
0BO JI0KMB/baBajy Kao HAIETO U He CACBUM YCAaIJIALIEHO Pellerbe, YIPKOC CHHTe3!
IBe BpeJHOCHE TT03M1IMje Y HOBM KBIUTET MUI/belba U MIOHAIIamba.

Munuun Kpasp, Kojer je oHa HasBaja Y4uTesb, IepCOHUPUKYje TPafULOHAI-
He BPeJHOCTI: Yuumern ce 3anaxe ca ped, pao u oucyunnuny... OH je Hajcmpocu,
Npuop#asa ce HOPMU, cée PAdU N0 NPABUTUMA jep ce CAMO MaAKo CHUHy 3HAA... jep
cy mo me cmape 002me Kaxo cmMo MU yuenu 0a y4umo u oa yuumo opyze. Imac xoju je
MuHa HasBana IIpocBernres/p MMa QyHKLUjy 3arOBOPHUKA, KOjU IOACTIYE MOLep-
HUjU IIPUCTYI HAcTaBu: IIpocsemumernn ux nywima oa ce uckasyjy... [a ce cno6oono
uspaxcasajy, 0a ce ocnobode Hopmu... 0a 6ydy kpeamusHu, wax u npesue. Ja 00 wux
mpaxcum 0a He 6y0y MAanu 0708HU BOJHULU, He20 0a MOZY 04 UCKAINY C8€ UMO UM NAo-
He Ha namem. Ibuxos ogHOC MWHa [0KMB/baBa Kao 3aTETHYT, alu Hafomymyjyhu:
Yuumern caznaje y melhyspemeny 0a mpeba 0a 6yoe kpeamusat... Anu, Yuumen mopa
0a ...ymuue Ha toux 0a He 00y npesuuie y cn0600y. Ja ce Hadam 0a maxo céu paoe y iHu-
gomy, 0a He 00y HU y jeOHy Hu y Opyey cmpany. buno 6u udeanto kao 6u céu mpaxcunu
0a cee Oyde npucymHo.

Ha nuuuju koH$IMKTa TpafUIMOHATHO-MHOBAaTUBHO, [I0jaB/byjy Ce jOLI fiBa IIOBe-
3aHa, a1 3ace0Ha MHTPAIICKXUYKA CyK0oOa, Koje HaCTaBHMIIe paspellaBajy moMohy
VICTOT MeXaHN3Ma: YCIIOCTaB/balbeM IPOAYKTVMBHe TeH3uje maMmeby rmacosa xoju
nepcoOHNUKYjy OIIO3NTHE 3aXTeBe, YMMe Haja3e HauMHe Jja Ie/IVIMIYHO Peannsyjy
00e mepcreKTnBe.

2.6. Momusucaroctm Oele cnpam ocmeapuearba niaHupanux ucxooa. Hexe Ha-
CTaBHMIIE y IPBY IVTaH VICTUYY CBOjY MOTUBAIIVIOHY Y/IOTY Y IPOMECHOHATHOj IIPaK-
cn (Onra: ,,AKO 4ac HUje JOBOJ/BHO 3aHMM/BMB, JOBO/BHO KPeaTUBAH... aKO CTATHO
HEIITO HOBO He CMUIBA, Buiehe ce Taj may, yyennny Hehe 6MTy MOTMBMCAHM 32
ydeme IpefiMeTa... AKO HEKO HUje CIleMaH Jla Urpa, CKade ¥ IeBa ca JIeljOM, OHJIa
My HHUje MeCTO Ha OBOM IOCTy ). MebhyTuMm, IpycyTHM Cy ¥ I7IaCOBM KOjU MCTUUY
Ia je BAKHO MICIIYHUTH OHO IITO je IVIAaHMPAHO, T€ Ja jé HEOIXOJHO YCMEPUTU ce
Ha CTMIambe YnmbeHnIa. Behnna HacraBHuIa ycnesa fa nponahe onTumanny mepy
3aCTYI/BEHOCT OBUX CYIIPOCTAB/beHNX IIPUCTYTIA, 300T Yera ce OHM y celidpy HacTaB-
HJMKa Hajyemnhe 1ojassbyjy y ¢popmu crabumHor ofgHOCa M3Mel)y ymepeHo TeH3nYHMX
cybjexTuBU3anyja.
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Anexcanppa je ceor Kpamba nMmeHosana kao IIpegaBaya, 1 ommcana ra je xao
I71ac Koju npedeprpa MHTEPaKTUBHY HacTaBy: 3amo wimo je IIpedasau cpehan xaod
6uou da deya yuecmsyjy. MehyTum, oHa ITperosHaje Ba)XKHOCT MCIyHhaBamba IJIaHa
U Iporpama, LITO je IPefCTaBuIa IIacoM Koju je HasBama Konrtponop (a xoju nma
¢dyukuujy [TpouecHor mogudukaropa): Konmponop je maj koju 600u pauyHa o mome
0a nocmoju ped y yauoHuyu, 0a ce uac He npemsopu y xaoc. On me nooceha da ysex 60-
OUM PauyHa 0 cBUMA Kako Oux 6una cueypHa 0a cy céu yueHuuu 6e30e0HuU, 0a HUKO He
naoHe HU3 cmenexuye, u cauyHo. Y OIHOCY KOjii HACTABHUIIA JOXKMB/baBa KA0 HAIleT
Konrponop cranHo ,,06y3nasa” IIpefaBaya, Koju 1ako MOTNAfHE MOJ] YTULIAj YICHN-
Ka, KaJla OHM TIOKaXXy 3a/I0BO/bCTBO MHTEPAKTUBHOM HacTraBoM: [a, anu ne 100% u He
cee speme. ... Konmponop mopa 0a 6yde KoHCmMaHmHo npucyman kaxko 6u noocehao
IIpedasaua da He cme 0a npehe eparuve. OH mopa 0a 2a pezynuuie, 0a He 003601U 0a
ce useyou peo.

2.6. [Tocmasumu epanuye cnpam dumu npujamern ca deyom. JInnema Koja je
IPEBACcXOJHO KapaKTepUCTMYHA 3a M/ajie HacTaBHMIE paspeliHe HacTaBe YCIIO-
CTaB/ba Ce Jy’K Oce IOCTAaBUTY T'PaHUIle el cripaM OuTy npujatesb ca ferom. C
jefHe CTpaHe CTOjI K/IaCYHM 0OPa30BHM MMIIEPATHB Jja Ce HACTABHMK ITOCTABYU Kao
Ofipac/ia MMTYHOCT IIpeMa YYeHUIIMMa ¥ TaKo 00e36e/111 11X0BO nomToBame. C apyre
CTpaHe, IPUCYTHA je HOTpeba f1a ce Oyze OTBOPeH, 6/M3aK 1 MPUjaTe/bCKY HACTPOjeH.
I'macoBu ,,0paciocTy” CHaXKHO YTUYY Ha I71acOBe KOju OM y HaCTaBM yCIIOCTABYJIN
npeBuile 6/1M3aK OJHOC Ca YYEHMIMMA, IITO 3a eeKaT MMa TO Jja HaCTaBHUIM Oa-
nmaHcupajy nsmebhy pucraniie v 6IMCKOCTY Ca YYeHMIIMA.

3a AnekcaHfipy, MIafy Y4UTe/bUILY, I71aC KOj1 je oHa HasdBana Ofpacnu, a Koju
Bpim GyHKIMjy IIponecHor MoanduKaTopa, MMa jako BaXKHY YIOTY y lbeHOM Ipode-
CHOHATTHOM UJICHTUTETY, jep KPo3 TEH3MYHU OTHOC ca APYTMM I7acoBuMa oMoryhasa
HACTaBHUIIM J]a OIP>KU IPaHULIe Y OfHOCY ca feniom: Odpacnu, ycmeapu, npamu ose
ynoze, cée 8peme je ca rwumad, 0a U Ux nodcemuo Ha Mo 0d eparuie Mopajy 0a nocmoje.
Ynpaso 3602 mux epanuya, 3amo wimo onu — Iledaeoe, IIpujamern, IIpedasau — 6one
deuyy u oHu cy npema Oeyu seoma omeoperu. IlImo je do6po. Anu, onem nocmoju mam-
Ka Hum usmelhy moea 0a... 6ydemo 0080/bHO OMBOPeHU, a 0a ce 3HA 0a CMO MU UNAK
My Heko Ko je 00pacmao u Ko ycnocmaemwa Heky opeanusayujy paoa. ¥ samo Oopacnu
jecme y moj meH3uju ca wumad, oH ux nooceha Ha mo. Vnaue, oHu 6u ce cysuuie npu-
Onuscunu deyu u Hehe 6umu aymopumema HUKAKB0R.

3. Kaga mpo6nemu moBeny o oKpiraja BpeqHOCTHU:
AKYTHU CYKOOU

Temarcku, akyTHM cyKoOu ce Hajuemhe THYY MCTUX AMIeMa Koje Cy ce IPeTXOLHO
yobudajeHo paspelaBajie Kpo3 MPOAYKTUBHY TeH3Mjy. Yak U y c/y4ajy IpeTXogHO
XapMOHMYHOT ycarjallaBaiba PasIMndUTUX BPEJHOCTH IIyTeM OfIHOCA capafiibe IIo-
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CTOj¥ TIOTEHLIMjaI 3a paciulaMcaBame KoHpuKTa. OBe 0JHOCEe IIPOAYKTVBHE TEH-
3uje (Mnn capajme) y cykob TpandopMuiie IOHALIalbe YIEHNKA, Ka0 CIO/bAIIBIX
I7IaCOBA, WIN X TPaHCHOPMUILY IPOMeHe Y 06pa3oBHOM KoHTeKcTy. Hanme, Moske
ce JOTOAMTY Ja YICHMIV MJIV KOHTEKCT oXpabpe jejHy epCclIeKTUBY Ha padyH Jpyre
HepcIreKTHBe, WK IOPHU)y peannsalnjy jefiHe of iBe epcriekTuBe. Taja ce HaKpaT-
KO peajusyje caMo jefiHa Off JiBe IIePCIIEKTUBE KOje Cy ce IPETXOHO ICTOBPEMEHO
peammsoBae. [Torom, 3aHeMapeHU I71aC y/Iasy y OKPILaj ca OjayaHUM IJIACOM U CU-
Tyaluuja ce pasperasa BpahameM Ha IPBOOUTHY OJHOC IIPOAYKTUBHE TeH3uje (MIn
capazme) fiBa riaca. KonauHo, akyTHU cyKoOu Mory Hactatu usMely yHyTpammsux
r71acoBa y cenidy HaCTaBHMKA U CIO/bAIIBYX I71acoBa (HIIP. YYEHMKA), YMMe Ce HaK-
HAJIHO pacIUIaMcaBajy yHyTpaumy KOHGMUKTH. OBUM CyKOOM Ce IPETEeXHO TUIY
TeMe IOLITOBaba HaCTABHYKA.

3.1. Eckanayuja 3ameztymoz 00HOCA: U3 NPOOYKMueHe
meH3uje y cyko6

3.1.a. Mnosamuena cnpam mpaouyuoHanHe Hacmase. Kao ITO cMO IPETXOTHO
BUJIE/Y, HACTaBHMI[e YOOUYajeHO YCIIeBajy /ja MICTOBPEMEHO peansyjy U Tpaauiy-
OHa/IHe U MOJepHe 00pa3oBHe BPEJHOCTH, Y jeJHOM TEH3MYHOM alU CTAOVIHOM
opHocy. Hamn mopany mokasyjy fja Kaj HacTaBHUIIE, IIOACTAKHyTe IPOMeHaMa y
KOHTEKCTY, [1ajy IIPeHOCT je[fHOM TUITy 00pa3oBHe IpaKce HaymTpo apyre, yop3o ce
cycpehy Kako ca MHTpAICUXMYKUM JyIeMaMa, TaKo U ca OCIIOpaBabliMa Off CTpaHe
CIIO/BAIIBYX [7IACOBA VM KOHTEKCTA. Paspeliere 0BOT akyTHOT cykoba nsmeby rimaco-
Ba KOju epcoHNdUKYjy caBpeMeHy 1 OHUX KOju MepCOHNUKY]Y TPAULIMOHATHY
HaCTaBy IIPOHa/Ia3M ce y Bpahamwy y cTabuiaH ofHOC IPOAYKTUBHE TeHsuje nsMeby
IBUIX, ITIe Ce YBa)XKaBajy elleMeHTH oe.

Papia je cor Kpaspa Haspana IIpefaBay, 1 ommcasna ra je Kao riac Koju HacTOju
la Ha TPajMIMOHAIaH Ha4YMH OCUIypa IpeHollemhe Ynmbernia: O odje Heku Ko-
cmyp, Hexku Haupm, a Momusamop je 3auun. I'mac koju je Paga HasBana MoTtusarop
uMa GyHKIMjy 3aroBOpHMKA U OH 3aCTyNa YHOPHOCT U BaXXHOCT pasBujarba Kpu-
TIYKOT ¥ AMBEPTeHTHOT MUIUbeba: 3a MeHe je jako 8aiHo 0a Mucre, 0a npase epeud-
Ke u 0a Kpo3 me epeuike 0071d3e 00 Moza wima je mauHo... Tpeba 0a Hayue 0a omKpujy
20e je npobnem u 0a 2a peute, Kako Ou HAy4UnU 04 HUBOM 3HAYU NOKYUABAMU, He
odycmajamu... bawi Kao y cnopmy, 601uuL mo, MmeuwiKo je anu npeeasunasuus npenpe-
Ke, HUKe cée 71eno U 3aHUMbUBO0, OUCUUNTIUHYjeul cebe, HANA3ULWL CONCIMBEHY MOMU-
sayujy. Kaga goctynHocT MofiepHOT yii0eHuKa ojaya MoT1BaTopa, OH IpUBPEMEHO
yhyrka ITpenaBaua: Cada nponasumo xpo3 Hewimo nommnyHo Hoeo... Odabpana cam
YybeHux Koju je nyH pasHux uHcmpymenama u 6e3 depunuyuja. Mehyrum, rnac koju
je Papa nasBama IlpeucnutuBame (a xoju je y pynkuuju HakuagHor eBamyaropa)
nogpuBa MoTtusaTtopa: A onem, ce Ha c8e Mo numMam cmaano o0a nu he mo da doge-
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de 00 ceux oHux nocmueHyha xoju wuma mpebajy 0a 6u oHu ynucanu my cpenmsy]
wkony? Pogurebu 4mHe UCTO: Budum 0a me oHu onem no Heuemy mpaouyuoHan-
Hom [mpouemyjy]...Pemxo ko 00 pooumerma da je pexao 006po je, noocmuuemo um
Heko pasmuuibaree. He, my nHema Oepunuyuje, my Hemajy uima oa Hay4e, my Hema
cmpanuya uumasa mexcma. I'mac Peannocru fonaje: Texcuna cam mome oa mo 6yoe
U0eanHo, a 3HAMo CéU 0a He MOHe, jep He 3a8UCU MONUKO 00 MeHe, MA KOTUKO Ce ja
ynurana. Epexat oBakBUX BUIIECTPYKUX CyKoba je To fa MoTtusatop usryou moh.
HaxoH Tora Jomasm 0 MOHOBHOT YCIIOCTaB/baka IPOAYKTUBHE TeH3Mje naMeby
MotuBaropa u [IpenaBaya kao Bozeher rmaca y pagy ca ydenunuma: Izac Ipedasa-
ua je ojauao... Mano je IIpedasay nooyeHuo cebe. Y 0BOM IIpUMepY je BUIA/BUB (peHo-
MeH ecKaslalyje akyTHOT cyKoba, Tako 1mto ocuM Kpaspa (IlpegaBad) n 3aroBopHmKa
(MoruBarop) y cykob ynase u eBaayaropcku rmac (I[Ipencnurtusaime), Crio/palimu
rnacosu (PopuTerpn), Kao M KOHTEKCT KpO3 HapaTUB 0 HeMOTYhHOCTH fia ce ocTBape
UjeaTHa OYeK1Barba.

3.1.6. Momusucanocm Oeue cnpam ocmeapusara naanupanux ucxoda. Kao n
y C/Iy4ajy ypaBHOTeXaBama TPaAMIMOHATTHE U MOJIepHe HacTaBe, KPXKa paBHOTe-
a nsMeby pokyca Ha MOTMBMCame yueHMKa 1 POKyca Ha yCBajambe UMEHeHNIHIX
3Hama KOJj HeKVX HacTaBHMIA 61Ba JTAKO HapyIIeHa, LITO Pe3yaTpa CyKoOoM ITa-
COBa KOjy IepCOHNPUKYjy OIo3uTHe Iybese. OBakBa AMHAMUKA ce, MehyTum, pas-
pellaBa IIOHOBHMM YCIIOCTaB/bakbeM IIPOJKTBHE TeH3Mje.

AjexcaHfipa HaM je Omcaa [ja, Kajia y4eHMIIM CBOjUM Y4eCTBOBameM oxpabdpe
rmac Kpapa, kojer je ona HaszBasna IIpegaBad, OH IOTIYHO 3aHeMapy OTpeby fa pea-
NM3yje IVIaH pajia, Ha KOjoj MHCUCTHPa I71ac Koju je oHa HasBana KoHTposop (a xoju
uma ¢pyuxunjy Iporecnor moguduxaropa): Y mom mpenymxy, I[Ipedasay 6yxeanto
sanemapu Koumponopa. On noune 0a Mucnu xaxo je 60/wu u namemuuju 00 reea.
Ajexcanzpa omucyje BaxxaocT KoHTpomopa y M cutyanujama: A mu mopamo da no-
Wmyjemo naan u npoepam u mo Heku nym Hama, nozomoso MaahuMa yHOCU Hepeosy.
Cmapuju u ucKycHUju HACMABHULUL 3HAjY 04 MO HeUuimo Modice 0a ce npeKo4u, 0a He
Mopa cee 0a ce ypaou, 0a Modie Hewmo 0d ce HA00KHAOU. A MU HeKaKo ce u 0ame paou-
MO cée 1o npasunuMa u 60jumo ce, HUCMO jOUL MONUKO CHIEKTIU CUYPHOCI 0 MOHEMO
Hewmo 0a npeckouumo, u onoa ce cmeopu mensuja... Kaoa Ilpedasaues aymopumem
Hecmate u npehy ce nexe epanuue, Konmponop my ce cynpomcmasu: Jocma je, IIpe-
dasauy, Hucy y epmuhiy. Oso je wixona. Onu cy 080e dowiny 0a HeWmMo Hay4ue Heumo,
0a cmeKkHy H084 3HAA U MU Y mMoMe mpeda 0a UM nomozHewt. mpeda 0a um 0aui Hexy
cmpameeujy. OBO je ZOBO/BHO CHAXHO Aa ,,TprHe” IIpegaBada, IITO BOAY IOHOBHOM
YCIIOCTaB/batby IIPOAYKTUBHE TeH3Mje 13Mel)y oBrx racoBa, Koja omoryhasa ycmepa-
Balbe Ha IUIaH paja.
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3.2. Keaperve xapmoHuuHoz 00HOCA: U3 capaore y cykoo

3.2.a. Hacmasnuk cnpam eacnumay. OpHoc n3meby Kpama kxoju nepconunduxkyje
HPICTYIl YCMEPeH Ha MOAydaBame Y4eHNMKa 1 3arOBOPHMKA KOjU IOACTHYE IIpe-
HOIIIehe BaCIMTHIUX BPEHOCTI YITIABHOM je Y 3HaKy capajme 300r yckraheHocTn
UJIe0/IOTMja MOJIepPHOT IIPEHOIIeha 3Haba 1 BaclMTaBama Miagux. Mebyrum, xaga
Kpab y n3MemeHNM OKOTHOCTMMA (HIIpP. y CUTYalMji MHIU/IEHTA) He yCIle Ia Kpo3
yobu4ajeHo IpefaBame OCTBapy IW/beBe BACIMTHOT I71aca, capajma IpepacTa y
cyko6. Taa BacnuTHM I71ac IPUBPEMEHO CK/Iaka I71aC yCMEpPeH Ha Ioy4yaBarbe ca
CILieHe U y/Ia3) y MHTEPaKIjy ca YIeHMI[MMa KaKo 61 OCUMTYpao fa ce YUeHUIMa
IIpeHecy BaCIMTHE BpefHOCTU. HakoH Tora, IOHOBO Ce yCIIOCTaB/ba Capaiimba OBa
IBa I7aca.

Y JanunOM cry4ajy, I71ac KOju je OHa HasBaza Y4uTe/b uMa craryc Kpama, u on
je ycMepeH Ha pasBoj KPUTUYKOT MUILIbewa: BaxHo je da yuenuyu mozy 0a nodene
ce0je suberve u uHmMepnpemanuje 0Hoea uiMo paoumo. Anu He 6es apzymenama - yeex
Kkaxcem: AKO 6am ce He 00nAada Kruea Ui No2iassve, c0600HO peyume... anu onpas-
Oajme c60j cmas 006pum apeymenmuma. OBa HaCTaBHUIIA MM U TJIAC KOji je OHa MMe-
HoBasIa Kao Bacriuraw: BasxHo je kopucmumu uacose 0a NOy4Um y4eHuKe #UueomHum
nexyujama... Mosxoa je 360e moz npedmema, anu npusHajem 0a 4ecmo y HAcmasu no-
yuasam yueHuke sacnumuum epeoHocmuma. Kapa IIperaBau y Tome He ycIie, HacTaje
KOHQIUKT yrora: Y mpeHymky kaoa 6uoum 0a je mo Heuirno [IIOHalIambe yIeHMKa]
HeNnpuxeammwbUso, y je0HOM CMUCTLY KyImype, NOHAUWAA, OUjanoed, MeHu 00e Ueo 1ac
Ha npudy ca ysenuyuma. TIocToju 1 eckamanuja oBor cykoba y BULY HU3a ITTaCOBA
KOju ce CynpoTcTaBe Bacnurady — nHTepHanu3oBaHM I71ac Koji je JaHa HasBana Hexnu
HaCTaBHUIIM NTOPYUYjy Aa Tpeba caMo MCIIpefjaBaTy IPaiuBo, CIObAIlbY ITac Pomu-
Tejba IOPyUyje ha je jemnHo 6uTaH 0OpasoBHY pesyaTaT, a I71acC KOji je JaHa Ha3Bama
YmopHa (a koju uma ¢ynkumjy Ilporecropa) ucruue: Ta ynoza me ymopu u ucupnu
Kaoa ce 3aucma 6asuUM HeHUM MO CMAMPam 04 je npe céeea ynoza pooumernd.

3.3. Kao yuenuuyu 0oHecy npobneme: cykob ca cnomauirum
enacosuma u nojasa Heneeumumusosanoz gpayunumarmopa

3.3.a. Ilowmosare cnpam Henowimosarba aymopumema HacmasHuka. TeHsuje y
MHTEePIIEPCOHATTHUM CyKOOMMa yTUYY Ha AMHAMYKY cela HACTaBHMKA, 3aTO IITO Y
w1Ma Hajuerthe yuectByjy HenerntuMusoBanu ¢anmmmratopy 4mju HaCTYII [ja/be
M3a3uBa eCKaaLNjy ,yHYTpaumbnux cykoba. Hajuemhu nHTepriepconanum cyko6
JielllaBa ce ca YYeHUIMMa, y PasIMuUTAM CUTyalijaMa TokoM daca. Cykobu ca yde-
HUIYIMA TMYY Ce TeMa IIOLITOBamba ayTOpUTeTa HaCTaBHMKA CIIPaM HeIOIITOBaba I
HeyBaKaBamwa. CyKo6 3amounmbe KaJja yYeHUIIN, U3 IIePCIeKTIBe HaCTaBHUIIA, IPY-
xe orniop Kpaspy, Tako 1ITO cTaBe HOTe Ha KIIyITy, OfOMjy Aa IIOC/TyIIajy HaCTaBHMU-
Ka WM KopycTe TeepOH Ha 4acy, LITO CTBapa Hepef M YTMUCAK Ja Jielja BOjie I/aB-
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Hy ped. Ha oTmop y4enuka nojaspyje ce Henerntumunsosaun daumnmurarop (Tea:
»Kaj ce Habere y ToM Xaocy, kako ra cBecTu Ha pasymMHy Mepy? OHpia ce mojaBu
Babapora koja kpehe ma Bude u npetn. Anmy, TO Tpaje 2 MUHYTa U OHJja OIIET KpeHe
xaoc”). [Ipempaa kpaTkorpajua mpesnact Henmerntummusosanor garyinraropa obe-
36ebyje epukacHO AUCHNUIIIMHOBAIbE YIEHNKA, ICTOBPEMEHO YBOJM OBaj I71aC y aH-
TaroHM3aM ca [IPYIMM YHYTPAIIBMM ITTaCOBUMA. Y NMPOQPECHOHATHOM UJIEHTUTETY
HAaCTaBHMKA Ha [IOYETKY Kapujepe 4ecTo ce joll yBeK Huje mecuna parMeHTalyuja
HenerntummsosaHor daryinraropa off 1IeooIIKe 031IIje KOjy HepCOHNPUKY)Y
pomuHanTHM Vpeonor u/wim Kpam, ma y Tom ciny4ajy Kpam pacnonaxe rpyoum
CpeCTBMMA KaKO 61 yCIIOCTaBMO ayTOPUTET Kof, yueHuka. O Tome cBegoun crefgehn
opuMep.

Ornra 0BaKko OmNCyje MHLUAEHT ca ydeHUKoM: [eme je Oueno Hoee HA cmo,
Huwma Huje paousno, 006uno je 0a cnycmu Hoze, 0a 0de kK00 nedazoed, dupexmopa,
CMAMPa 0a My HUKO HULUMA He MOJHe, U MO UCHUYe, CAMUuM MUM PYuu U 6aul ay-
mopumem, jep ako U HUWMA He npedy3meme 6U Ce Y2acusiu HA MoM 4acy U y mom
odemetvy. ... OH je pexao da nehe da usahe, 0a on 31a ceoja npasa, dakne, 60we 3aKOH
nosnaje 00 nac. IIpso je rmac xoju je Onra Hassama IIcuxo0/IOr IOKYILIA0 [ YBELe Pex:
ITa do6po deme na wima he 6umu ca mobom, wima Hamepasau 0a ynuuiews, je 1’ 3Haut
0a y cpedrboj wKonu He cMmews maxo, 0a he me ucmepamu u3 wikose, wima my cée Hu-
cam pexna. HakoH IIpOTOHIMPAHOr OTIOpA yYeHMKaA, Ha CLeHy cTyma Imac Kpama,
Koji HacTaBHMIA 30Be Ja 6e3 MacKe, ja AUPEKTHO OpaHy CONCTBeHy mo3nnujy: Hadam
0a meoju pooumernu umajy 0080/bHO HOBUA jep mpeba makxeo buhe 0o Kpaja susoma
usdpacasamu. Ceu cy ce yhymanu. OBaj I71ac UMa eJleMeHTe HeTaTUBHOT [O3UIOHN-
pama yueHuka 1 rpybe Impakce CaHKIMOHMCARA KOje ce KOJ OBe MIafje HacTaBHIIIe
jowI yBeK HICY OfBOjIIe y mocebuu riac: Jeya cy danac 3auimuhena xao enu medse-
OU, WUMA HUKO HUULMA He MOJKe, U 61 He CMeme 2a Ucmeparme ca 4aca Makap 6ac yoa-
puo kruzom. I'mac xoju je Ornra Hazpana PedexcuBHY IpakTIyap, a Koju nMa QyHK-
uyjy HakeagHOT eBamyaTopa, HAaKOH 4aca ce cynporcrasuo Kpamsy: Onoa cam dowina
kyhu u npeucnumuseana cebe 0a nu cam mpebana unu Hucam mo oa xaxcem. Ja nu he
080 Hauikooumu dememy? Mebytum, edexTuBHOCT OBOT Ipy6Or IOCTYIIKA TOMaXKe
Kpamy ma ompsxy npemoh U IOTUCHe IpeUCINTHBaba Koja ofcTnde PedrexcuBan
npaxrudap: Onda cam cxeéamusna 0a je moxoa u 000po wimo cam mo pexna. Ja Hucam
maxea 0coba, ja He MO2y Mo 0d4 MPNUM MAKE0 NOHAWAE, HUCAM MAKO BACNUMAHA.
Ja cmampam da je mo moja ynoea kao HacmasHuxa 0a npobam da ymuuem Ha My Oeuy.

4. HenmoMup/pyBe CyIpOTHOCTU: TPajHU CYyKOOM
y IpodeCHOHaTHOM MIEHTUTETY HAaCTABHUKA

IIporecropu cy nepconmdukanyja TMIHNX CTABOBA ¥ €MOTMBHUX MCKYCTaBa Ha-
CTaBHUIIA YUjU ,TIPOJOP~ Y CTpaTellKe cUTyanyje Vgeono3n mo3uunoHnpajy Kao
Jum4He cMabocTy u HacToje fa ux notucHy. Mebhy IlporecTropuma Hajsehy mpeTmy
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moHoce AHTaroHucry, 6yayhn ga oHM HOBOJie Y IMTambe CP>KHE BPEJHOCTY HaCTaB-
HJIKA U CMJCao 61Barba HACTABHUKOM Koje mpeconndukyjy Vpeomnosu. Crora je nus-
y3eTHO BayKHO 3a Kpa/beBe Jja X CK/IOHe ,,ca ciieHe.

4.1. Kao ce oenacu HenoxcemwpHa nepcnexmusa:
cyko6 ca IIpomecmopom

4.1.a. Iloxasusare emoyuja: ymop u cmpec - nokasuearoe ymopa 360z npobnema y
nuuHom susomy. IIoHeKas, IpOTeCTOPU CyTepuILy fia je M HaCTaBHUK JbyAcKo 6uhe,
KOMe ce JelllaBajy pasaMunTy M3a30BU U CTOTA MOJKE Jla Cé OCETY HepacIloI0’KeHO
wm ymopHo (Orra: ,,O6M4HO Npeq Kpaj LIKOJICKe TOAVHE, Kajla CMO YMOPHI... He
oceham ce fo06po 1 He Mory jja ckadeM, meBaM u urpam’ ). Mebyrum, onn 6mBajy
HajiITacaHy VIgeonosuMa Koju IOKasyuBame eMoLiuja Te BPCTe BUfie Kao Hempode-
CMOHAJIHO IIOHANIAIbeE.

I'mac xoju je Tea maspama EmoruBan, a xoju uma ¢yuxuujy IIporecropa, no-
Kasyje eKCTpeMHY UCLPIUbeHOCT Kopuctehu upounjy: IIpemxoone Hohu cam ckudana
Oeyu memnepamypy 39, ma cynep cam. Mebhyrum, Kpam, kojer je Tea nasBana Exyka-
TOp, oArosapa: Mu He 6u mpe6ano 0a um noxKaszyjemo... OHo wimo ja dOHOCUM U3 C802
Hueoma, u3 ceoje nopoouue...Konuxo 200 da cam ja ymopua, mo wux He mpeba oa
6yoe 6puza. To je moj npobnem, He wuxos. 060 je moj nocao. 3awmo 6u um npudana
Mo u nokyuwiana da um usasosem caocehare? Hema nompebe 3a mum. Ha oBaj HaumH
Kparm yobndajeno cympecyje EMOTHBIIa U TTOTOM Ha NNTame yUeHUKa: Jecme nu 0o-
6po, nHacmasHuye?, IoTO: Budu mu ce ymop nonexad na nuyy, céuma ce 6uou, Kpam
oxarosapa: JJobpo cam.

4.1.6. Ilokasuearve emouuja: ymop u cmpec - Crmpec U UCUPnbeHoCH Kao peakyuja Ha
3axmese 3a CIAnHUM YCA8puiasarbem u 00piarem enmysujasma. Y Mop ce IIojaBbyje
U KaO KOHTPACT UMIIEPATUBY CTAJTHOT yCaBpIllaBamba I faBaiba MAKCHMyMa y pajy ca
yYEeHMIIMMa ¥ CTPYYHOM ycaBpuIaBamy. [Iporecropn mopydyjy fia TakBa HacTojama
HMCY 00pa 3a HAaCTaBHIUKE, jep MX YMHe MCLUPIUbEHUM M HAIeTVM, aly OHM Haj-
Jemhe He ycreBajy fa MoguduKyjy nHTepakumjy Kpampa ca yyeHnnmma u aa Tako
IPU/IATOfle HUBO COIICTBEHOT 3ajIaramba.

Ha TennoM npyumepy BUAVMO CHXHY 1peonornjy Kpampa o BakHOCTH Helpe-
craHoT caMoyHamnpehemwa: Ja cam 8pno camoxkpumuuna, ja HUKad Hucam 3a0060mHa
u ysex mMucnum da mozy 6ome, a Heku Kaxcy mo je 0o6po jep wosexa mepa oa ce ycas-
pwasa u padu Ha ce6u. VcToBpeMeHO ca BOM, Kpo3 IIPpOTeCTOpCKy I/1ac, EMoruBan
JICIIO/baBa CBECT O LIeHN Kojy oHa Iutaha 3a To: Az mo Huje 006po no meHe, jep ysex
Hahem HeKy Many u mo me Hepsupa ko0 meHe.... To je menu senuxu cmpec... CmeapHo
je mo senuxu npumucax. Vinax, ummepaTus caMoyHanpehera ce He 0K1B/baBa Kao
CIIO/pAllIbA IPUHY/IA, HETO Kao Hac/eleHo U HelpoMeH/bUBO TUYHO CBOjCTBO: bopum
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ce ca mum, anu maxea cam. Poouna me je majka makey, oxa je 6una maxea na cam u
ja, 36or 4era rimac [Iporecropa ocraje MaprMHaIN30BaH.

4.1.6. imnepamue npasedHocmu cnpam nompebe 3a Hazpahusarem yueHuxa. Ydec-
HMLIe Jie7ie CHA)KHY MeO0IOT1jy la HACTABHUK Tpeba fa 6yze 06jeKTuBaH, Ja CBe yde-
HIKe TPeTMpa jeJHAKO M [ja BIXOBa OlieHa 0e3 M3yseTaka Offjpa)kaBa IbJXOB HJBO
3Hamwa. Hacynpor Tome croje IIpoTecropy Koju HamaXy HacTaBHMKY #a Oyge 6mar
npeMa IojeINHNM YIeHUIIMMA, 1 J]a UM Y BaHPEIHUM OKOTHOCTMMA TTOIyCTM.

JacMmHa je MIafia y9uTe/bUIIA KOja je Ha crefiehn HaumH omycana IO3ULNjy ibe-
HOT CHa)KHOT I7Iaca Koji je oHa Ha3Bana HuBo: Jako mu je eaxcro 0a 6ydem dep npema
Oeyu, 0a HemMam HUKAKBUX mumeruxa. XKenum da ceéaxo 0o6uje oHO WAMO 3ACTYHU.
CmeapHo ce mpyoum 0a ce He 02peuiuM HU 0KO koed U 0a ceaxo dobuje wamncy. I'mac
Koju je JacMuna Ha3Bama Caocehajua uma ynxuujy Ilporecropa u cyrepuiue: ... Kaoa
6u ose emoyuje nonycmuse y mom cMUcny 0a npesazue 0a MoxmOA MOxe MAT0 HUNe
(0a ce nocmasu Husa necmeuya 3a Heky oueny), ami HuBo To peTko fomymita, 4ak
¥ Y M3a30BHOj CUTyaLuju Kaja je poputesb nputucka: Cacnywahy pooumerna, anu
Hehy npomenumu oHo wimo cam éeh npoyeHuna Kao Hueo 3Hara demema... Hehe ce
dozo0umu 0a, camo 360z Heuuje npucmpacte oyeHe u npumucka, Huso nonycmu u
npomenu oHO uimo je éeh 00myueHo.

Konayno, pasmorpuhemo HajosOWBHMjU BUJ MHTPaMHAUBYAYATHOT Cykoba Ha-
CTAaBHIKA, Y KOjeM I7IaCc AHTAaroHICTe MOTIYHO 0obecMIIIIbaBa IIPOGeCHOHATHO 3a-
JIarambe.

4.2. Iloopusarwe ocehaja npogecuonantoz cmucna:
cyko6 ca Anmazonucmom

4.2.a. Ywcumax u ucnyrwenocm nocnom cnpam oopahusara. Kpam y npodecrnonan-
HOM cenny HacTaBHUIIA, Koju nepcoHndukyje ocehaj ncrymenoctn, cpehe, yxur-
Ka U 3aJI0BOJ/bCTBA HAacTaBHMYKUM mosyBoM (Ora: ,,Ja 3amcTa 0BO BOMMM Ja pa-
IUM... Ja Y)KMBaM y CBOM IIOC/Ty” ), Cyo4aBa Ce ca HapaTMBOM AHTaroHMCTe O TOMe
Jla je y3aIy[HO y/laraTyl Hamop ¥ Ja ce HaCTaBHMUIIA Cyo4yaBa ca IPOpeCHOHaTHIUM
ocyjehemem, 360r dera ce Moxxe mpubehy cTparernju MUHMMM30Balba HAIopa U
O4YeKMBama y Besy ca UCIymeHoIhy nociom. [uaemu fa v OMTH eHTy3MjacTa M
ofipabuBaTy MOCa0 HONMpMHOCE HeraTMBHE NMOPYKe APYTMX HACTABHUKA, IEPCOHM-
¢duKOoBaHe Kao IPOTECTOPCKM INIACOBY, KOje 4ecTO OMBajy MHTepHaIM30BaHe Kao
yrpokaBajyhy HapaTuB o TOMe KakaB HeKO He Ou »eneo fia Oyfie Ka0 HaCTaBHUK
(Omra: ,Hexn 6u pexmu: Illta me 6pura? Heka ra [HeBacnMTaHOT y4eHMKa] Majka
BaCINTaBa, IIefahy ra jom Hekomuko Mecern”). Kaa my>xe mpeosnaga AHTaroHu-
CTa, pellere KOje HaCTaBHMI[A pa3MaTpa je HalylTame Ipodecuje. 3a 1mojaBy AH-
TAaroOHJCTe Ba)KHA je MPOMeHa KOHTEKCTa — IIKOJICKA MHCTUTYLUja JeK/IapaTBHO
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HOZICTIYE T'ajelbe eHTY3Mja3Ma y 00aB/batby HACTABHUYKOT IT03MBA, I/ U3TACKOM 13
TOT OKpY>Kera I0YMIbY /ja HaBUPY MUC/N KOje yrpoXkaBajy ocehaj ncnymeHocT u
3aJJ0BOJbCTBA IIOC/IOM.

3a Tey je 607Ha Tayka HeCpasMepHOCT M3Mehy KonmumHe IEHOT yraramwa y
HaCTaBHMYKI II03MB, KOjU je TOfICTAaKHYT U/ie0/ornjoM meHor Kpapa, Exykaropa u
¢duHaHCKjCKe HATOKHA/E 3a YIOKEHN TPYL: Ja jako 80/1UM C80j NOCA0 U PAOUM Npexo
Hopme. Anu, oHpa ce mojaBu Mp3oBopak (AHTaroHmcra): 3aumo moauko paoum?
Konuxo me nnahajy? Ilocne 13 eoduna na oom nocny, paoum 100% a nnahajy me 75%.
ITonexad ce numam: “Bosce, 3auimo cu oonyuuna da 6yoews nacmasnux?”... Moje xo-
neze kaxcy: “Konuxo cu nnahena, monuxo padu”. Anu ja nHukad nehy maxo paoumu.
Mpsum peuenuyy: Konuxo napa, monuko mysuxe. He senum nuxao oa useyoum enmy-
3ujasam, a axo ea uszybum... omuhu by 0a nepem cyoose. Ilpahy cydose na mupy, 0a me
HUKO He npumucka. ... Anu, Mpsosomax Huje my xad npedajem, ja ea ocmasum ucnpeo
yuuonuye... Kad me doxeamu, 6p3o 2a omepam.

4.2.6. Yuenuuyu ce ycneuiHo paseujajy cnpam HecnpemHu cy 3a paseoj uesoKynHe nu4-
nocmu. HacraBHuIe 4ecTo Kao CBOjy MICHUjy HAaBOJIE C8eyKyNnHU PA360j yueHuKad,
IITO IPeCTaB/ba Haj3SHAYAjHM)U ,,IUION, HACTABHUYKOTL paja. Y IUTamby je HapaTuB
0 BaXKHOCTH Oyherma 3a1iHTepecoBaHOCTH KO Jielie U ITOACTUIIAbY IUXOBE KpeaTyB-
HOCTM, O TOMe Jja VX Tpeba Hay4uTH Ja MICIIe, OXpabpuBaTy YUeHNKe Ja CT0O0THO
MI3HOCE CBOje MUIIUbEHe VM MOAICTULIATY VX Ha CAMOCTA/IaH pajl, YMMe Ce JOIPUHO-
CI M YKYITHOM Pa3Bojy mUxoBe mmyHOCTH (JaHa: ,, Tpeba 360r maBama HOBUX WJeja,
ocnobabama, fa M3HOCE CBOje MUILUbEbE... TO TONPUHOCY ¥ Pa3BUjamby TUIHOCTY
camor y4ennka’). Kama oBe BpegHOCTH OyRy mOApuBeHe, IPUBPEMEHO IIPEOBIafia
ocehaj 6ecmucnenoctu ynaramwa Tpyga (Buca: ,,Taj MOMeHAT He3auHTePeCOBAaHOCTH
¥ Te 6/1are y4ManaocTy, mTo Kaxe Jomanosuh, To Mu je oHako HajTexxe”). AHTaro-
HIICTY 110ja¥aBajy HoTpeby fa ce HamycTy npodecu;ja, 3ato mITo Hije Moryhe ocra-
PUTH LW/beBe 300T KOjUX U IOCTOju 0OpasoBakmbe.

Y PapuHOM city4ajy I71ac Koju je oHa HasBara MoTBaTOp MMa GYHKLM)Y CHaXK-
HOT 3arOBOPHMKA YMjU je 3aJaTaK fa MHCIMPUIIE YYeHVKe U IIOJCTaKHe YIOPHOCT:
Byou ynopam, mervaj ce, nponahu peuterve, He 00ycmaj, He mpaxu KPUsUuy 3a mpe-
HYMHU Heycnex, NOKywaesaj...ja cam my 0a nomoeHem... dam semap y neha. Mehytum,
r1ac Koju je Paga umenoBana xao ['mac Peamnoctu nma dyHKIujy AHTaronucre, jep
HETAaTVBHO MO3ULMOHMpA YYeHNKe U Ia/be AedeTUCTUUKe MOopyKe: Anu 0aHauiivy
deyy mpeba Hocumu Ha nehuma, a He dasamu um eemap y neha, 3ajedHo ca poou-
mermuma (yHom u uupom nopoout,om).... Huje nam naxo. Cebe npeucnumyjem oa nu ja
Mo mozy 0a NPOMeHUM, NPUOTUNUM, MAOA C6e BULle Y 0aHALUbE BPeMe ML Ce 10 YUHU
Y3anYOHUM U NPermepanum ca moje crpate.
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4.3. Kako konmexcm odpaiasa mpajHe cykobe y npogecuoHanHom
cengpy HacmasHuka?

4.3.a. MInosamueHa Hacmaea cnpam mpaouyuoHanHe Hacmase: VinmepaxmueHe
memode. HactaBHMIle eKCIUIMIIMTHO YKasyjy Ha yTuIAj oOpasoOBHOr CHCTeMa Ha
HacTaBHY Hpakcy. Vctuuay ma oOpa3soBHM CUCTEM CBOjUM OMPOKPATCKUM HPUCTY-
IIOM CITyTaBa IbMXOBE TeXIbe 1a HACTaBy Y4MHE MHOBATMBHM]OM, KPEaTUBHUjOM U
fla KOJi YYeHUKa MOACTAKHY KPUTMYKO MMI/bere. Jleo HacTaBHMIIA ONaXka oOpa-
30BHM CHCTEM Kao M3BOP KOHTPAAMKTOPHUX IOJCTHUIIAja, ITO NOATHO MOTINPYje
MHTpancuxmdke TeHsuje. C jeqHe cTpaHe, TerMTUMU3Yyje MHOBAaTUBHE 1 KpeaTUBHE
IIpaKce Kpo3 MHOBATMBHE YII0eHKe, HOBe HaCTaBHe ITpefiMeTe U Kpo3 yBobhemwe 06a-
Be3He IIpMMeHe KOOIepaTUBHOTI U UCKYCTBEHOT Y4emba, 0K C pyre CTpaHe U Jiajbe
oxpabpyje TpagMIVIOHAIAH IIPYUCTYII MOCTOjehuM ITaHOM 1 TPOTpaMOM ¥ MHCUCTH-
pamweM Ha agmuHKcTpanuju (Tea: ,,CBe je TO /€10, ayu je MHOTO TEIIKO CIIPOBECTH
y HallleM CUCTeMY, 3aTO IITO My HucMo Amepuka. Mucimum aa ce mHoru ocehajy
AQHKCUO3HO y OBOM CUCTEMY ).

MuHa je apTuKynmcaa pacionyheHoCT HacTaBHUKA y aKTye/THOM 00pa3soBHOM
cucremy: Pasouapana cam jep ce He merva Huuima, onem ce epahamo Ha cmapo u mo
je jedawn noeyban cucmem u 3a HacmasHuxa u 3a yuenuxa. C jedne cmpare, Ha nanupy
sac mepajy da 6ydeme KpeamusHu, a OHOA 64c Mepajy 0a OHU HA HEKUM 1Mectnosuma
nposepasajy wiuxoea 3Harba 20e OHU MOPAjy 04 3HAjy HeKe YutveHUle U 20e Huje OUmMHO
KaKo MUCTIe Hezo OUMHe Cy HutbeHUYe... 1 OHOA Ce 81 NOMNYHO 30ytbeHU, wima cad 0a
paoum, da nu cam ja 006ap HacmasHux ako ux mepam da yue ceée no IL.C-y kao wmo
cy MeHe, unu cam 000ap HACMABHUK AKo UX nywmam 0a 6ydy kpeamusHu. M my ce
HeKu Kao 6anarc, Mano jedHo, Mano 0pyzo0, & OHOA MO HA KPajy He U4 HU HA WUMA...
ITocne yene npuue cmarouhe admMuHucmpayujy... onem ce cée spaha Ha cmapo, onem je
Hajbummuje 0a 060e nuute, onde nuute, a wima hewt mu da paduui yonuime Huje Oum-
Ho. Tapa ce mojassbyje rac koju je MHa HasBana byHTOBHUK, a Koju ¥Ma QYHKIV]Y
AwnTaronucre: Az’ cam 0uena pyxe, Hemam susaya 0a ce Hepsupam, da ce 60pUM, c6axo
npu4a ceojy npuHy, yenasHom byou Koju HUKaoa Hucy yuinu y yuuonuuyy... O0 kao cam
nouena 0a padum cée 0CmMano eyte Ha3ad, oHoa, wimo kaxe Ronuh, o mepoy neduny...
Ha xpajy, ja xao nexu Jon Kuxom, wima cad ja usuepasam osde. To je mysxcro.

4.3.6. MInosamusHa HAcmMasa cnpam mpaouyuoHanHe Hacmase: UHKIY3UBHA HACMA-
6éa. [Ipyru usBop TeH3Mja M3a3BaHMX KOHTEKCTOM IIpeCTaB/ba MHKIy3MBHA HACTa-
Ba Kao MaHM(ecTalja MHOBaTUBHNUX TeHIEHIINja y cucTeMy obpasoBama. CrcteM
Bpe[jHyje HapaTuBe O IIOTpebu ja cBa Aena Oyxny npuxsaheHa, akTuBHaA U Ja fooujy
OPWINKY Jla OCTBape CBOje IOTEeHLMjasle, a/li U3 MePCIEeKTUBE HaCTaBHUIIA II0CTOje
Y apIyMeHTH fla y9eHUIM Koju moxabhajy HacTaBy 10 Moce6HOM IIporpaMy He ycIie-
Bajy fla ce COLIMja/IHO MHTETPUILY, a /ja, y JOMEHY OCTBapuBama 00pa3oBHMX UCXO/a,
ocCTaTak Ofie/bekba VCIIALITA.
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MuHa je yryruia 036m/pHe KPUTIKe HA4YMHY Ha KOjU je MHKIY3MBHO 00paso-
Barbe CUCTEMCKI MMIUIEMEHTUPAHO: Mucnum 0a ma deya — MHO20 npumepa cmo uma-
U Y HAWO] NPAKCU — KOTUKO 200 ce MU mpPyOusiy, 0CMajanu, He mozy 0a Hanpasum opy-
2a y WKOMIU, 3amo wmo cy opyea Oeya nped npujemxu cmpawino cyposa. He moseme
mpaxcumu 00 Oemema xoju uma 7, 8, 9 eoduna da pazyme 0a je dpyeo deme opyzauuje,
04 je azpecusar 3amo wmo je opyeauuju, da je oH noceban. IIpso ma deya name, opyza
cmeap, HACMasHUK He MOxce 0a ce nocéemu Hekom odemwetvy 00 30 yuernukxa. Onda my
2ybe deya xoja cy moxoa HanpeOHuja, kome cme ucmo nompebuu... Cysuuie je mano
spemena. VI mucnum 0a cy my céu Ha 2yOumKy, u ocmani yueHuyu, U maj yuenHux, u
HanpeOHU yueHUYl, HACMABHUK KOJU My HEWmo.

4.3.6. Ilowmosare cnpam Henowmosarwa aymopumema HacmasHuka. KoHadHo,
HACTaBHUIlE Cy NpobjaeMaTn3oBajle MUTame HACTAaBHUMYKOT ayTOpPMUTETa U YIIefia.
Panuje je upean 6mo 61T HACTABHUK KOjU CBOjUM CTPOTUM IIPUCTYIIOM, /I Y3 IIpa-
BEJHOCT ¥ KBAJIUTETAH Pafj, 3aC/y)Xyje a Oy/e IOLITOBAH U [a ra yYeHWULU BOJIE,
unme o6e3behyje cmucao 3a cBoje 3amaramwe. Mebhyrum, oBakas Hapatus o cebu je
M3a30BHO Offp>KaBaTy 300T yrpoXKeHOCTH yriena u obesspeheHocTn HacTraBHMUKe
npodecuje. Kao mro ce n3 mprmMepa Mo>ke BUJETU OBaKBa CBECT O HEIOBO/bHMM
acIeKT!Ma HacTaBHMYKe Ipodecnje, KOji Cy KOHTEKCTYQTHO YCIOB/bEeHM, CHAKHO
JIETUTYMU3Yje aHTaTOHUCTUYKY I71aC, KOjU OH/a TOJAaTHO IOBOAIM Y IIUTAlbe CMIUCAO
Haber 6aB/berba MOC/IOM.

lBoHa mucKyTyje o mpoMeHaMa y ocehajy BpeTHOCTY 1 yIyIefia, dera je CBecHa 1
IITO je jACHO M3PaKeHO Y MpaKcy: 3a MeHe aymopumerm HUKao Huje 610 Heko Ko 6uHe,
Ko je ...epy0. 3a meHe je aymopumem Heko KO A MAJIO0 peui 0CHaeba 6eNUKY ymucax
U yeex 3Ha y npasom mpenymxy oa xaxe npasy cmeap....To cy 6unu myou koju cy
UMANU HeKy XAPU3My, Heuwmo y ceOu uwimo Huje apozanyija Hezo Heka MOHOA jedHo-
cmasHocm, camum mum u caépuienocm... I'mac koju je ona HasBana CKeNTHK, a KOju
UMa yIOTy AHTaroHICTe, apryMeHTyje: Azu, kada ...0eme Koje He 3HA WMa 2060pu
Kaxce Heke HAjpyxHUje cmeapu o npodecuju kojom ce 6asume, kojoj cime noceehenu,
807ILIME 10 WAMO pAdUIe U OHAKO, 0a KAxeM, Cache y ule makxee Heke HeOysi03e, OHOA
npocmo cmasuws npcm Ha ueno u kaxcews: Yexaj, cmanu. 3a osaj Hosay, koju 0obujam,
0a 1 8pedu paoumu u mpyoumu ce ako 00XuUsLABAM 0HO wimo doxcusmwasam? To je
onuime cmarve came 3emse, WMo je CrmpauiHo.

B [AOWCHYCHUIA U 3AK/bYYLUMH

Kao mto cMo Bufen HaCTaBHMIIE Ce Y Be3N Ca Pas3INIUTIM 0OPa3OBHMM BPEJHO-
CTHMMa U IIpakcama HepeTko ocehajy ,pacnonyheno”. OBe ambuBaneHuuje ce, mpema
II0CTaBKaMa arOHMUCTUYKOT Mofena cenda, y BUAY TeH3UYHMX OFHOCA 13Meby pas-
IMYUTUX TPODECHOHATHUX YOI, Tj. 271AC064d, TI0jaB/bYjy U 3a[ipXKaBajy y mpodecnu-
OHa/IHOM MAEHTUTETY HaCTaBHIKa. Teme Yy BE€3M ca KOjI/IMa cCMO I/II[eHTI/[(i)I/IKOBaHI/I
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TEH3Mje y caryacjy Cy ca HajasyMa PaHUjuX CTyAMja, a HOBMHA KOjy JIOHOCUMO je
UOeHMUPUKAYUjA PASTUYUMUX HAYUHA 008Ujdrba U paspeuiasarba OBUX TEH3Mja
y npodecuoHaTHOM WUJEHTUTeTy HacTaBHMKA. CTOTra, y JAVCKYCHjU ce IIpe CBera
ocBpheMo Ha JOIpUHOCE IpMMeHe MOJie/la arOHUCTUYKOr cedha Ha pasyMeBambe
TeH3Uja Y HACTAaBHMYKOM upeHTuTery. Hamme, yeTnpu tuma TeHsMYHMUX OJfHOCA U3-
Meby cynpoTcTaB/beHNX NepCcreKTIBa, KojiiMa CMO ce Y OBOM pajly 6aBuIu, MOTy ce
IocMaTpaTy Kao PasIMYMTU HAYMHU OfiBMjaiba IICUXOCOLMja/lIHe JUHAMMKE U pe-
IIaBama MCUXOJIONIKe TeH3Mje Y MpodecroHaTHOM JJOKUBIBAjy cebe, Of KOjUX HeKI
oMoryhaBajy opujeHTMCaHy aKLMjy HAaCTaBHMIIA Y CBAKOJHEBHOj MPodecroHanHOj
Ipakcy, a pyru ¢y MaHudecTanmja npuBpeMeHe NpodecroHaNTHe Ae30pyjeHTca-
HOCTU. [Ipyra HOBMHA jecTe TO Jja ce, KAKO Hajasy Haller UCTpaKMBarba MOKa3Yjy,
ucTa npodecnoHaIHa JuemMa y cendy HaCTaBHUKA I10jaB/byje KpO3 pasInyuTe TH-
IIOBE TEH3MYHOT OfIHOCA, LITO 3HAYM Ja CY je PA3/IM4UTU HaCTaBHUIIY pelllaBaiu Ha
TOHEKJIE ipyTadlje Ha4iHe.

ITocmarpajyhn m3 mepcrnekTuBe Hauler Mojesa, Kaja IIOCTOjU CTabWIaH Io-
pemak Mohy MaHmgecToBaH Kpo3 KpUTUYKO IpUXBaTame, IPOAYKTUBHY TEH3Ujy
U TpajHe CyKobe, CTBapajy ce YCIOBU 3a Pe/IaTUBHO KOXEPEHTHO I jaCHO YCMEPEHO
HoHalame HacTaBHUKA. MehyTum, kaga Huje moryhe yhyTkatu Heke riacoBe mmm
YCIIOCTaBUTM TEH3UYHU CKIafi uaMeby BUX, [0/Masu O yHyTpalllber HecKIaga 1
npodecroHaIHe 1e30pYjeHTUCAHOCTH, KOju ce MaHM(DeCTYjy Kpo3 aKyTHe cykobe 1
jadarbe aHTarOHUCTUYKUX I/1acOoBa.

Y ToM cMuCITy, KpUmMu4Kko npuxeamaree 03Ha4aBa olpe/e/beHOCT HaCTaBHUIIA
3a je[JHY IIepCIIEKTUBY, Y3 CBECHOCT O IPYLITBEHUM U KyJITypPHUM IIPOMEHaMa Koje Cy
U3MCKMBaJIe M3MelITame 3 TPAAULIMOHATHNUX y/IoTa ¥ HauMHa pajia. TemaTcku Haj-
yerrha TeH3Mja y IpodecroHaTHOM UEHTUTeTy HaCTaBHMKA, Koja ce MaHudecTyje
KaKO KpO3 KPUTUYKO IPUXBaTame, TAKO M KpO3 Jipyre TeH3uuHe opMe, jecte cy-
IPOTCTaB/beHOCT U3Mely TpafuIMOHa/THe M MHOBATVMBHE HAaCTaBe. Y 4eCTaloCT OBOT
Hajla3a Cyrepulle Jia je OBa TeMa KOHTMHYMPAaH!U U3BOP AMIeMa y U3rpanmy mpode-
CMOHAJIHOT MfieHTuTeTa HacTaBHUKa (Alsup, 2008). ManndecroBame oBe TeMe Kpo3
OIHOC KpUTHWYKOT TIpuxBaTama n3Melhy pasBojHo crapujer n mnaber rmaca ynyhyje
Ha TO Jja je JOLUIO IO ampolpujaiyje ,Ccygapa’ ABa APYIITBEHA QMCKypPca — OHOT
KOj! je 00/IMKOBao paHujy 00pasoBHY IIPAKCY ¥ OHOT KOjU IPefCTaB/ba MHOBATHB-
HI TIOI/Ie; Ha o6pa3oBame. Y GpopMy KpUTHYKOT IpUXBaTama TeH3uja u3Melhy tpa-
IVLMOHAJIHE U THOBATMBHE HACTaBe Ce I10jaBJbyje KOJ, HACTaBHMKA KOjU 3ay3UMajy
KPUTUYKY OHOC IIpeMa CTapujuM Ipakcama 1 yiyhyjy Ha BaKHOCT MHTEepaKTUBHE
HacTaBe, aHMMMPaiba YYeHMKa ¥ PasyMeBaiba IbUX0BMX ICUXOIOUIKIX AMCIO3UIINja
u BapujabuHocT. Kpo3 MexaHM3aM KpUTHYKOT IpUXBaTama ce paspeliaBa U -
JieMa Y Be3! Ca MCIO/baBakbeM €MOLIN]jA, Y KOjUMA je JUCKYPC HEONIXOJHOCTU ,,/ipa-
MaTHMYHUX Y JUHaMUYHUX (HOPMU aHTQKOBamba YUeHMKa [IPeBIaia0 Haj, M/eanToM
MMpHONe ¥ y3[p>KaHOCTM MPWINKOM YIIpaB/bakba YacoM, KOjUM Cy ce PyKOBOAMIE
paHMje reHepalnyje MpakTuyapa.
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3a pas/nuKy off KPUTUYKOL IIPUXBaTamba Y KOjeM ce elIeMeHTH KOje HaCTaBHULIU
BUJie KaO 3acTapesie ICK/bY4yjy U3 IpodecuoHamHe paKce, npooyKmueHa meH3uja
IpeficTaB/ba ycarylallaBalbe I UCTOBPEMEHY pealns3aliijy pelaTMBHO PasHOIMKUX
BpeNHOCHUX opujeHTanuja. Hanmas ma ce gunema TpaguiMoOHamHe CIIpaM MHOBATVB-
He HacTaBe MCIO0/baBa I HA OBaj HAUMH Cyrepulle fa ce, CipaM I'pylle HaCTaBHUIA,
KOje ,,JIpeceliajy’ TpafuIMOHA/IHA YBepea U HauMHe pajja, U3Bajajy ¥ HaCTaBHUIle
KOje MOKYIIIaBajy fia CBOj paf ,yAece” IpeMa KpUTepujyMuMa /jBa OMO3UTHA Bpe-
HocHa cuctema. C jeflHe CTpaHe, Ty je yBepeme Ja je fobap HaCTaBHUK OHAj KOju
Ha 4acy JeMOHCTpMpa KOMIIETEHTHO B/IaJjalbeé MAaTEPUjOM, a Ha JJPYrOj CTpaHN 4yje
ce BOXKHOCT IOACTUIAbA YYEHNKA [a KpO3 KPUTUYKY [Ujalor BOheH HacTaBHU-
KOM-MEHTOPOM U JipyTe 00/IMIKe MHTEePAaKTMBHOT yYelha pasByjajy MoTpeOHe KoMIle-
teHiuje. CybjekTBHY ocehaj HeXapMOHMYHOT yK/Iallamba CYIPOTHOCTY IIPUCYTaH je
U 'y OKBUPY IIOBE3aHVX JiuJIeMa Y uMjeM je POKyCcy MOTUBMCalbe YUeHNKA CIIpaM yc-
MepaBama Ha peal30Bam IUIaHa ¥ IporpaMa 1 6IMCKOCTY CIIpaM I'paHuIa ca yde-
HynyMa. OHJIa ce IPOAYKTYBHA TeH3Mja MO)Ke IIOCMAaTpaTy Kao MeXaHy3aM moMohy
KOjer ce Ha VMHAVBUYATHOM IUIaHy ,Mupe” Mebhycob6HO HeycaraiieHy o6pasoBHM
IWbEBY ¥ KPUTEPUjyMU KBA/IMTeTa pajja HACTaBHUKA KOji €y MOHyheHM Ha HMBOY
obpasosHor cucrema (OECD 2012; 2020).

Axymnu cyxo6u. Hamasu, mebytum, ykasyjy Ha CTalHO IIOjaB/bMBambe CUTYa-
Yja y KOjuMa ce HeIOMUP/BMBOCTH I10ja4yaBajy U y KojuMa 0J1asu o ,,IpeBare” Ha
jeHy cTpaHy, OJIHOCHO JI0 pacIMpyBamba aKyTHUX CyKo0a y KojuMa, HaKpaTKo, Ipe-
Bary Of{HECY ,MOJepHM IPUCTYNHN Y pafy U GOKyC Ha IOCIeNIBabe NHTEPAKTIB-
HOCTY M KpeaTMBHOCTY Y4€HMKa. AKyTHM CYKOOU ce 110jaB/byjy U 'y ofHOCY naMeby
I71acOBa KOjU Ce CTapajy [la YYeHUIMMa IIpeHecy 3Haibe M BaCIUTAYKMX I71acoBa,
KOjJ1 Cy YITIaBHOM y CK/IaJHOj Capajiib¥l YHYTap HaCTaBHUYKOT ceyida, MITO je MOf-
P>KaHO KOHTEKCTOM OCHOBHe IIKOJIe Ka0 00pa3oBHOBACIIMTHE yCTaHOBe. Vmak, Ha-
pacrajyhu BacnuTHM 1 TMYHY IPO6IeMM yYeHNKa YMHe BaCIIUTHY Y/IOTy HaCTaBHM-
Ka CBe 3HaYajHMjoM, Ha padyH yJore IIpeHocKola 3Hama. OBa IpoMeHa KOHTEKCTa
CBe BMIIIE JIETUTUMM3Yje ITTacOBe KOju IepcoHn(UKYjy BaCIUTHY yIOTY HaCTaBHMKA
U TUMe IOTPUHOCK II0jaByM aKyTHUX cykoba m3aMely gBe mHaue mobpo yckiaabhene
y/lore HacTaBHMKa. MeDhyTum, uHTerpaIHy fieo akyTHOT CyKo0Oa jecTe Iberoba ecka-
nanyja Koja crBapu Bpaha Ha mpBoOuTHO crame. Hamme, cyko6 fBa rmaca rje, Ha
npuMep, Mobean Iac MOJepHe HacTaBe, MOACTUYE TO Jja ce APYTU ITIACOBU cenda,
a/ U IPYTU peaTHM aKTepyu Y 00pa3oBHOM CHCTeMy (POAMTesbU, APYTY HACTaBHU-
111), cynporcrase HoBUHM. C jefiHe CTpaHe, TO yKasyje Ha TO [ja Ha MHTPAICUXNIKOM
IJIaHy IIOCTOj1 OTIIOP Jia Ce YPYIIM IPeTXO[HM Mopefak cTBapu y cendy, Koju je
06e36eh1Bao ,,KpXKy~ paBHOTEXY y OZHOCMMA CHara nsMelhy yruiajuux rmacosa. C
IpyTe CTpaHe, peakiiyja Ipyrux oOpasoBHMX aKTepa Ha IIpUBpeMeHO yBoheme nHO-
Baluja yryhyje Ha Tenkohy ocTBapyuBarma MpoMeHa y PpaKCH HaCTAaBHYKA, YKOIMKO
ce 3a To He 06e36enu cucremcka nogapiuka (OECD, 2020).
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Tpajnu cykobu. Tpajau cykobu cy oppas HeMOryhHOCTV HacTaBHUIA 4 ,,II0-
Mype” pa3IMYUTOCTY U Ja MpoHahy HaYMH [a MX MHTETPUILY Y OKBUPY COIICTBEHE
o6pasoBHe mpakce. CTora, Hallla je IIPeTIIOCTAaBKa Jja Ce, 32 Pa3/IMKy Of IIPOLYKTUBHE
TeH31je KOja IoJjpasyMeBa MUPEe PasINIUTUX TeHEHIVja Y CUHTY/IApHY aKLNjy,
jaCHO ycMepeHa aKlLMja y OBOM C/Iy4ajy IOCTVXKE TaKO IITO HEKM IJIACOBU TPajHO
IeeruTUMU3Yjy U yhyTKyjy I/1acoBe Koju Cy HEeKOXEpeHTHU Ca biMa.

TpajHo Hemo>xe/pHe MepcIeKTBe epcoHnpuKoBaHe cy IIporecropuma u AH-
taroHncruma. Kao mro cMo Bupeny, ydecHuIle JOC/IEJHO HArIallaBajy HEeloXerb-
HOCT YIUIMBa eMOL[MOHATHUX Cafip)Kaja y COICTBEHY IpOdecuoHaIHy IPaKCy, LITO
HOoTBphyje KOHTpaBep3HM M HEJOBO/BHO JIETUTUMM30BAHNU CTAaTyC eMOIMja Y Mpo-
decnonanHoM naeHTUTeTY HacTaBHUKA (DZinovi¢, 2010; Hargeaves, 1998). Moryhe
je Ia ce 13 IepCIeKTIBE HACTAaBHMKA, KaO CTPY4rbaKa 1 ayTOPUTETA, KOja je U JaHacC
npeosyabyjyha (Jerkovi¢, prema Simi¢ 2014), eMOIOHATHOCT cariefjaBa Kao OfiCcy-
CTBO 00jeKTMBHOCTH U C/1abOCT KOjy Tpeba mpeBasuhu kako 6u ce mojeHaL] OCTBa-
p1o Kao HacTaBHMK. Kpo3 TpajHO HenernTuM3oBame MpOTECTOPCKUX I/IacOBa pas-
pelaBa ce U iuieMa y Be3! ca IIPaBeHUM 1 HEIIPYCTPACHNM OLielhMBabeM, TaKo fia
VHAVBUYaTHO NpuIarohaBame KpUTepujyMa 0CTaje pe3epBICaHO CaMo 3a PeTKe U
crienduyHe OKOHOCTH. JJameKo cy Buille yrpo>kaBajyhm cykoOu ca aHTarOHUCTHY-
KIM I7IaCOBMMA, KOjI YKa3yjy Ha 60pOy 3a ofip>kaBambeM NMpodecnOoHaNTHOT CMICTIA.
HacraBHuue cy y amiemMn y Be3) ca JoOMeTUMa CBOT YTUIIAja, Kaja ce 6ope IpOTUB
ocehaja ysamygHOCTM concTBeHMX Hanopa. Takobe, mpercnnTyjy MHTPUH3NYKY JC-
NYHEHOCT 3afialMa Koje HaMmehe HacTaBHMYKM 1TO3UB, 6opehu ce ma ofprke eHTY-
31ja3aM y CyCpeTy ca IMIACOBMMA KOjU JIETUTUMMI3Yjy MUHVMMAJ/IHO y/Iarame Haropa.

KonauHo, HacTaBHMIIIe eKCIVTUIUTHO pedepuily Ha ,,3apahene” u HemoMupspu-
Be€ acIeKTe KOHTEKCTA, Off KOjUX je jeflaH MHCUCTUPaibe Ha MOjeJUHNM aCIeKTIMa
MOJiepHe HacTaBe HaCyIpOT HEIPEeMOCTVBUM IIPAKTUYHNM IIperpeKaMma, a [pyTu je
[paMaTHYHO CYCTEMCKO OllaJialbe yIyiefa ¥ MOIITOBama HacTaBHMKa. OBe amieme
II0/TaKO Ce IOMasbajy ca CTULambeM podecruoHanHor ctaxa (Simié, 2014), npu yemy
ienyje fa ce peTopuKa y Be3u ca HemoryhHourhy HacTaBHUKa JIa OCTBape yTUIIAj Ha
ydeHMKe BPEMEHOM 3a0LITPaBa, YeMy IIOTEHLUjaTHO JOIPUHOCHK jadyarme CBECTH O
JIoIIeM CTaTyCy HacTaBHMYKe Tpodecuje. OBe cBe CHAXKHIje KOHTEKCTya/THe TeH31je
npeyfcTaB/bajy MaHudecranyjy cBe MHTEH3MBHUjeT HapyllaBama jaCHOT ITOpeTKa
Mohu usmel)y pasnmunTux fuckypca y o6pasoBHOM KOHTEKCTY, IITO ce OHZa ped-
JIEKTyje U Ha IpOoQecHOHaTHN UEHTUTET HaCTaBHUKA. 10 JJONIPUHOCK aHTAarOHM-
CTUYKUM IIePCIeKTVBaMa y Be3) ca HACTaBHIYKIM ITI03MBOM U ITpoAy0Ibyje AuieMe
y4ecHUIIa y Be3M) ca HaIlylITambeM Ipodecuje, ITO 3aXTeBa 030M/bHA CUCTEMCKa pe-
IIema.
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ITpempa TeHsuje Huje Moryhe npesasuhn, ,ynpaspamwe” wrMa oMmoryhasa fja
ce MOJCTAaKHY MO3UTUBHE IIPOMeHe Y HaCTaBHUYKOM MaeHTuTeTy. ben n I'mnbepr
(Bell & Gilbert, 1994, npema Vujisi¢-Zivkovi¢ & Vranjesevi¢, 2019) mocmarpajy mpo-
(decroHanTHN pa3Boj HACTABHIUKA Kao IIPOIleC y KOMe J0/1asy 1O IMYHOT, Tpodecro-
HAJTHOT ¥ COLIMja/THOT Pa3Boja, Py YeMy jelaH acIeKT pa3Boja Huje Moryhe ocTBa-
putu 6e3 oCTanMX aclekaTa. PesynTaTy pefcTaB/beHN Y OBOM pPajiy, Kao U y pajy
o dopmanHMM KapakTepuctukama tensuja (Dzinovi¢, Grbi¢, & Vesié, in press) majy
CMepHMIIe 32 OCMUIbaBabe (QALMINTATOPCKUX MHTEPBEHLMja y AMHAMUKY Koja
je Y OCHOBM KaKO arOHMCTMYKOT cenda, TAaKO ¥ COLVjTTHUX MHTepaKLuja ca Koju-
Ma je arOHMCTUYKM ce/id TeCHO moBe3aH. [IporpaMu 3acHOBaHM Ha HAIUM CMep-
HMLIaMa IVMPEKTHO OV IJ/ba/i Ha JIMYHY, /Iy HUIITA Mamkbe U Ha MpoQecroHaTHN
¥ COLIMja/IHU Pa3Boj, C 063MPOM Ha TO Ja MOJie]l aTOHUCTUYKOT cenda ImpeacTaBba
OKBMP 3a pasyMeBarbe MIMPOKOT 00uMa QyHKI[MOHNCamba nojefuHna. C TUM y Be3n,
OCMIIIUbaBamkbe ePeKTYBHMX HAUMHA JIa Ce 0jaya IPOAYKTUBHA TeH3Mja u3Mehy 3Ha-
JajHMX M/Ie0I0Ta BOJY Ka IPEeBEHLIMj!U CHAKHMX aKyTHUX CYK00a Y T0XKMB/bajy IpO-
decnonanHor cenda HacraBHMKa. Hamasy Haller ucnmTiBama yKasyjy Ha To Jia je,
KaJia je 0 0BOM TUITY TeH3Hje ped, BAKHO CHCTEeMCKY IIO/[p>KaTi HaCTaBHMKE TaKo fia
MOTY Jja UHTETPUILY BACIITHE BPEJHOCTY U IIPAKCY Y CBAKOJHEBHM MeIarOIIKN paf,
Oynyhu ma HacTaBHMIIE TO IPeNO3HAjy Kao MOTPeOHYy ¥ MCTOBPEMEHO He[JOBO/BHO
IPaKTUYHO IIPENO3HATY Y/IOTy HACTaBHUKA, a/lv ¥ Y yBOoDewy 00pasoBHMX MHOBA-
IMja Koje 61 6MIe Ofjp>KMBe Y KOHTEKCTY KOji U [ja/be Be/IMKUM JIeJIOM IIOCIIelyje
TpaVILIVOHATHA TIPYUCTYTI 006pa3oBamby.

C gpyre cTpaHe, II0jayaBaibe TeH3Mje TaKO IIITO Ce jaya yTUIAj IpOTecTopa Ha
Bojehe uaeosore Bofyu Ka yBaXkaBamwy eMOLja y HACTABHO] ¥ BaCIIUTHOj IIPAKCH,
Kao U IOCTaB/batby OJPXKMBMjUX CTaHAApPHA JINYHOT MOCTUTHYhA, IITO Cy 3HaYajHEe
cTpareruje 3a IpeBeHIINjy caropeBama. IIporpamn nmpodecroHaTHOT pa3Boja Koju
Ou 61 yCMepeHN Ha jadarbe BEIITVHA caMopery/alije HaCTaBHUKA U Koju O ce
3aCHUBA/IM Ha CBECTV O OTPAHMYEHUM PeCcypcuMa M, HOCTAefNYHO, 60/beM IUIaHM-
pamy ¥ OrpaHMYaBamwy JMYHOT ylarama, Mo 6u 6utu yHanpehenn Ha oCHOBY
cazHama Jo0MjeHnx y HameM pany. [TocmaTpajyhu 13 mepcrexTuse Teopuje aroHm-
cruukor cenda, To 6u 3HaunNO crnefehe: mocnenBame pasBoja U jadyarma I03MIja
HOIYT I71aca Koja je jefiHa HacTaBHMIA Ha3Baja ,OHyuITeHo 1 6e3 mpucuie”, Koju
IpeJfiCTaB/ba CHAKHY aHTUTEXY I71acy , AMOMIIMO3HOCT KOjy 3ar0Bapa HeIpeKuJHO
3ajarame ,,Jj0 3a/be Kamu KpBu . OBakBe MHTepBeHLMje OU cajjpkane U ybmaxa-
Bame ocehaja kpuBuIle WM MpodecnoHaTHe HeaJeKBaTHOCTHU, KOjU IpeMa MCKY-
CTBUMa y4eCHUIIA HAIleT VICTPaKMBalba, YeCTO IpaTe JVCKYCHje O MPero3HaBamby
JINYHUX OTPaHNYeba 1 IToTpede 3a 3alITUTOM BIACTUTOT 61arocTarma. 3a HaCTaBHMU-
Ke 611 6110 BaXKHO J1a TIOBEXY MPaKCy OalaHCHpaHOT IpoQeCOHaTHOT yIarama ca
IyTOPOYHUM OfIp>KarbeM KBaJIITeTa CBOje HacTaBHe IpaKce.
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KonauHo, mopicTuIiame HacTaBHMKA Jla IIPOHAIa3e ¥ UCIpobaBajy HOBe HaunHe
onbpaHe MEO/IOTa, KOjU Cy YHOPUIITA IPOoQeCcoHaTHOT CMUCTA, YTULIAIO OU Ha
CTHUIIaBame CyKoba ca IIacoBUMa KOju MepcoHUPUKYjy yrpokaBajyhe moxnsmpaje
npodecnonantor 6esnaba. OBo 6u 3HauUMIO ycMepaBarme HaCTaBHMKA Ha: a) OC-
Nabarbe Ha MOJPIIKY KOJera y M3a30BHNUM CUTYalljaMa ) Ha IIO3UTUBHE IIOPyKe
mobujeHe off Kojiera; 6) MOJCTHUIIabE [ja Ce PYCeTe KOHKPETHNX MO3UTUBHIUX UCKY-
CTaBa ca yYeHMIIMMa U NIpU3MBabe CUTyalmja Kajia ¢y ce ocehamm npodecnonamHo
KOMIIETEHTHIM; B) aHT@)KOBambe HOBJX pecypca KOjii ce OTHOCe Ha OfipyKambe mpode-
CMOHAJTHOT eHTy3MjadMa 1 ocehaja MCIymheHOCTI KPO3 OCMUIIbaBakbe HOBMX I7TaCO-
Ba y pereproapy Koju 6y nmanyu GpyHKIMjy U3BpIINTe/ba WK GaryInTaTopa OHUX
UJIe0/IoTa Ynja je Me0/noryja CYIITMHCKM BaKHA 32 HACTaBHUKE M T) aKTUBHOCTHU
KOje IpeJiCTaB/bajy IPeBeHIINjy TeHepanu3aliyje Majior Opoja HeIpMjaTHUX UCKYCTa-
Ba 32 YNTaBY NpOoQeCrOHaNHY IIPAKCy, Koja Ou 0jadaia aHTaTOHMCTIYKE T/IaCOBE.

IIpenosnajeMo Ba Haue/lIHa TUIIA OTPAaHMYEHA OBOT pajia. Je[lHO Koje ce Thde
y30pKa I IPYTo Koje ce Tide MeToje MpMUKyIUbama ofiaTaka. Kaja je o y3opky ped,
OrpaHNYere pajja IpeAcTaBba TO LITO Cy Y UCTPAXMBaKbY y4eCcTBOBale CaMo Ha-
CTaBHUIIE, ITa HeMa mopebema ca MCKycTBMMa HacTaBHMKa. Takobe, mpencraBHuLIe
HaCTaBHMIA pa3pefiHe HacTaBe O1Ie Cy YUUTe/bILIe KOje MMajy Marbe Off IeT TOAHA
PaJIHOT VICKYCTBa, JIOK je CTaX HaCTaBHMIIA IIpeJIMeTHe HacTaBe y Y30pKy 610 Beher
pacriona. IToToM, y 0BOM UCTpaKMBamwy Y 003Mp HUCY Y3€TU APYTM MOTEHIVjATHO
pe/IeBaHTHY TIOfjALlM O YYeCHMI[aMa, TIOIYT II0fjaTKa O BUXOBOM IIPETXOHOM IIpO-
¢decnonanHoM obpasoBamwy 3a npodecujy Hacmasnuk. Ha kpajy, ucrpaxusame je
CIIPOBE/IEHO Y OCHOBHOj LIKOJIN, T€ OCTaje OTBOPeHa MOTYhHOCT Jja 61 ce AMHaMuKa
npodecnoHaTHOT UEHTUTETa OPTaHN30Ba/Ia OKO APYrauyjux TeMa YKOJIMKO Ou ce
yCMepuIN Ha CpelIbOIIKOJICKe HacTaBHYKe. Kajla je 0 MeTO[[0/IONIKOM OrpaHNYerby
ped, MCTpaKMBame ce 0C/Ialba CaMo Ha IoJaTKe JoOujeHe IyTeM MOMTyCTPyKTypuca-
HOT MHTEPBjya, IPM YeMY je M30CTaa He3aBJMCHA aHaIM3a KapaKTepUCTUKa obOpa-
30BHOT CHCTeMa KOjoM 611cMO 60/be OCBET/ININ YIOTY KOHTEKCTa y MaHM(peCcTOBaby
U paspelllaBamy yOUEeHNX TeH3Mja KoJj HacTaBHUKa. [la/be, ¢ 0631poM Ha TO fia Ipo-
MeHa pajIHOT MCKYCTBa Meta HacTaBHuuKe 6pure (Vujisi¢-Zivkovi¢ & Vranjesevié,
2019; Simi¢, 2014), MO>KeMO IIOCTaBUTH IIATAbE A JIV C€ TAKODhe Mera 1 TeMaTHKa
OKO KOje ce OpraHusyje AMHaMUKa, IITO 0¥ ce MOIJIO IPOBEPUTHU KPO3 IOHTUTY/N-
Ha/IHa MCTpaKuBamwa. Ha mpumep, Morio 6u ce mpoBepaBaTy Ja M je 3a y4UTe/be
Y HAaCTaBHMKe ITOYeTHMKE KapaKTepUCTUYHNja IMHAMIKA KOja ce TI4e JVICIUIIINH-
CKMX IINTaba U UTakba OfjpXKaBarmba ayTOPUTETA, IITO 61 ce MPEHo3HaIo Kpo3 yde-
cranujy nojaBy HenmerntummsoBaHux ganmnmuraropa, KoK O6u ce y3 IpoMeHy UCKy-
CTBa IMHAMNKa IOMepWIa Ka MUTambUMa KBAJIUTETa, CMIC/IA U JOOUTH 32 YYEHMKe,
To 61 ce IMperno3Hano Kpo3s yemrhe nmpucycrBo HapatuBa Antaronucre. bynyhu na
je OBO MCTpakMBame eKCIUVIOPATVBHOT THUIIA, TOTpeOHa Cy HOofaTHA MCTPaKMBamba
Koja OV Bampaupana 1 Npopy0O/buBala Halase O MAllMPaHMM TUIIOBUMA TEH3Wja.
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Hapamo ce ja 61 0BakBY NCTPa)XKMBAYKY HAIIOPU OV/IVM KOPYICHY 33 OCMUII/baBakbe
nporpaMa npodecuoHaTHOT pa3Boja HACTaBHMKA I 3a jadyarme IJUXOBe Npodecro-
Ha/IHe MOTMBAIl}je, Y3 OC/Iabarbe Ha II0CTaBKe MOJie/la arOHUCTUYKOT ceda.



B

m

m

m

/|
]

,BOPUM CE CA BETPEFHAYAMA": TEH3UJE Y MPOPECUOHATHOM MAEHTUTETY HACTABHMKA... | 221

KOPULWUKHEHA JIUTEPATYPA

Akkerman, S. F. & Meijer, P. C. (2011). A dialogical approach to conceptualizing teacher identity. Teach-
ing and Teacher Education 27(2), 308-319. DOI: https://doi.org/10.1016/j.tate.2010.08.013

Alsup, J. (2008). Teacher Identity Discourses: Negotiating Personal and Professional Spaces. New
York: Taylor & Francis.

Bakhtin, M. (1929/1984). Problems of Dostoevsky’s poetics. University of Minnesota Press.

Beijaard, D., Verloop, N. & Vermunt, J. (2000). Teachers' perceptions of professional identity: An ex-
ploratory study from a personal knowledge perspective. Teaching and Teacher Education, 16(7), 749—
764.DO0I:10.1016/50742-051X(00)00023-8

Braun, V. & Clarke, V. (2006). Using thematic analysis in psychology. Qualitative Research in Psychol-
ogy, 3(2), 77-101. https://doi.org/10.1191/1478088706qp0630a

Braun, V. & Clarke, V. (2019). Reflecting on reflexive thematic analysis. Qualitative Research in Sport,
Exercise and Health, 11(4), 589-597. DOI:10.1080/2159676X.2019.1628806

Dzinki¢, O. & Milutinovié, J. (2018). Ideje konstruktivizma u savremenoj $kolskoj praksi. Zbornik Odseka
za pedagogiju, 27, 129-149. DOI:10.19090/2z0p.2018.27.129-149

Dzinovi¢, V. (2010). Poslusno$éu do znanja. Institute for Educational Research, Belgrade.

Dzinovi¢, V. (2022). The Multiple Self: Between Sociality and Dominance. Journal of Constructivist
Psychology, 35(1), 199-217. DOI: https://doi.org/jgkp

Dzinovi¢, V., Vesi¢, D. & Grbi¢, S. (2021). The power relations between the voices of the self as strate-
gies of self-regulation: The case of teacher professional behavior. Paper presented at XXVII Scientific
Conference “Empirical Studies in Psychology” (Belgrade, May 13"—16" 2021, Book of abstracts). (p.
43). University of Belgrade: Institute of Psychology, Laboratory for Experimental Psychology, Faculty of
Philosophy. Retrieved November 1, 2022 from the World Wide Web http://empirijskaistrazivanja.org/
wp-content/uploads/2021/05/KNJIGA-REZIMEA-2021_f.pdf

Dzinovi¢, V., Grbi¢, S. & Vesié, D. (2021). Me against myself: Introduction to agonistic self methodology
for improving well-being (workshop). In I. Jankovié¢, & M. Spasi¢ Snele (Eds.), 17" International Confer-
ence ,Days of applied psychology” — Psychology in the function of the well-being of the individual
and society (Ni3, September 24"-25" 2021, Book of Abstracts) (pp. 75-76). University of Nis: Faculty
of Philosophy. Retrieved from: https://www.psihologijanis.rs/dpp/arhiva/DPP2021.pdf

Dzinovi¢, V., Grbi¢, S. & Vesié, D. (in press). Defining the Self in Terms of Power, Plurality and Social
Embeddedness — the Model of the Agonistic Self. Culture & Psychology.

Fuller, F. F. (1969). Concerns of teachers: A developmental conceptualization. American Educational
Research Journal 6(2), 207-226. https://doi.org/10.3102/00028312006002207

Gergen, K. J. (1991). The saturated self: Dilemmas of identity in contemporary life. Basic Books.

Grbi¢, S, Vesic, D., & Dzinovi¢, V. (2021). Model agonistickog selfa: oblici razvoja i promene. U Dzinovic,
V., & Nikitovi¢, T. (ur.)., The XXVI scientific conference “Educational Research and School Practice”
- Qualitative research through disciplines and contexts: Elaboration of similarities and differences
(Belgrade, 12-13th of March, 2021, Book of Abstracts) (pp. 79-82). Belgrade: Institute for Educa-
tional Research and Institute of Psychology, Faculty of Philosophy, University of Belgrade. Retrieved
November 1,2022 from the World Wide Web https://www.ipisr.org.rs/images/pdf/Zbornik-2021.pdf

Grbi¢, S., Dzinovi¢, V. & Vesi¢, D. (under review). Don't worry, we all hear voices: Mapping constellations
via the Model of the Agonistic Self methodology. Qualitative Research in Psychology.



222 | BINAOVMUP LIMHOBWH, CAHA FPEMR M IPATAH BECHUR

(8]

m

m

/|
]

(8]

Guillaume, A. M. & Rudney, G. (1993). Student teachers’ growth toward independence: An analysis of
their changing concerns. Teaching and Teacher Education, 9(1),65-80. https://doi.org/10.1016/0742-
051X(93)90015-9

Hargreaves, A. (1998). The emotional practice of teaching. Teaching and Teacher Education, 14(8),
835-854. https://doi.org/10.1016/S0742-051X(98)00025-0

Henwood, K. L. & Pidgeon, N. F. (1992). Qualitative research and psychological theorizing. British Jour-
nal of Psychology, 83(1), 97-111. DOI: 10.1111/].2044-8295.1992.tb02426..x

Hermans, H. J. M. (1996). Voicing the self: From information processing to dialogical interchange. Psy-
chological Bulletin, 119(1), 31-50. https://doi.org/10.1037/0033-2909.119.1.31

Hermans, H. J. (2001). The dialogical self: Toward a theory of personal and cultural positioning. Culture
& psychology, 7(3), 243-281. DOI: 10.1177/1354067X0173001

Hermans, H. J. M. (2018). Society in the Self: A Theory of Identity in Democracy. Oxford University
Press.

Hermans, H. J. M. & Hermans-Konopka, A. (Eds.). (2010). Dialogical self theory: Positioning and coun-
ter-positioning in a globalizing society. Cambridge, UK: Cambridge University Press.

Monereo, C. (2019). The role of critical incidents in the dialogical construction of the identity of the
teacher. Analysis of a case of professional transition. Learning, Culture & Social Interaction, 20, 4-13.
https://doi.org/10.1016/].lcsi.2017.10.002

Niessen, T. (2007). Emerging epistemologies. Making sense of teaching practice. Maastricht Univer-
sity: Unpublished Doctoral Dissertation. Retrieved August 12, 2022 from the World Wide Web: http://
arno.unimaas.nl/show.cgi?fid=11066.

OECD. (2020). OECD Reviews of Evaluation and Assessment in Education: Serbia. OECD. https://
doi.org/10.1787/225350d9-en

OECD. (2012). Strengthening Integrity and Fighting Corruption in Education: Serbia: (Serbian ver-
sion). OECD. https://doi.org/10.1787/9789264185777-sr

Simi¢, N. (2014). Nastavnicke brige i nadini njihovog prevazilaZenja (Doktorska disertacija). Univer-
zitet u Beogradu: Filozofski fakultet.

Sutherland, L., Howard, S. & Markauskaite, L. (2010). Professional identity creation: Examining the
development of beginning preservice teachers’ understanding of their work as teachers. Teaching and
Teacher Education, 26(3), 4565-465. https://doi.org/10.1016/tate.2009.06.006

Vesi¢, D., Dzinovié, V. & Grbi¢, S. (2022). The Agonistic Self Model: Stability and transition of teacher
identity. Paper presented at XXVIII Scientific Conference “Empirical Studies in Psychology” (March
31st-April 3 2022, Book of abstracts). (p. 85). University of Belgrade: Institute of Psychology, Labora-
tory for Experimental Psychology, Faculty of Philosophy.

Vujisié-Zivkovié, N. & Vranjedevi¢, J. (2019). Konceptualizacija i istrazivanje profesionalnog razvoja nas-
tavnika. Inovacije u nastavi, 32(3), 13-23. DOI: 10.5937/inovacije1903013V

Yin, R. K. (1994/2014). Case Study Research: Design and Methods. SAGE.

Willig, K. (2013). Introducing qualitative research in psychology. Open University Press.

MpumbeHo 12.08.2022; MpuxsaheHo 3a wramny 22.11.2022,



-
-

T2Vl NN OOX)

Journal of the Institute for Educational Research ISSN 0579-6431
Volume 54 « Number 2 « December 2022 « 189-222 ISSN 1820-9270 (Online)
UDC 37.091.12:005.963(497.11); https://doi.org/10.2298/Z1P12202189D
159.923.2.072 Original research paper

“I AM TILTING AT WINDMILLS”: TENSIONS IN TEACHER
PROFESSIONAL IDENTITY FROM THE PERSPECTIVE OF
THE MODEL OF THE AGONISTIC SELF*

Vladimir Dzinovi¢**
Institute for Educational Research, Belgrade, Serbia

Sanja Grbi¢
Institute for Educational Research, Belgrade, Serbia
University of Belgrade, Faculty of Philosophy, Department of Psychology, Serbia

Dragan Vesic¢
Institute for Educational Research, Belgrade, Serbia

ABSTRACT

In this paper, we present an exploratory study on tensions in teacher professional identity based
on the Model of Agonistic Self. The sample comprised nine class and subject teachers employed
at two primary schools in Belgrade. The research was conceived as a multiple-case study in
which thematic analysis was used as an auxiliary method for analyzing the data obtained via a
semi-structured interview. The criterion for the selection of tense situations was the presence of
one of the four types of tense relations in the agonistic self: acceptance with critique, productive
tension, acute conflict, and permanent conflict. These relations were interpreted as different
forms of psychosocial dynamics and ways of resolving psychological tension among participants.
Subsequently, we thematically categorized the selected situations. We identified nine themes in
relation to which our participants had professional dilemmas. Our findings indicate that the
same professional dilemma within a teacher’s self can manifest itself in different kinds of tense
relations. This suggests that it is not sufficient to direct research attention towards the content
of the narratives about professional dilemmas, but that it is also necessary to explore different
mechanisms of psychosocial dynamics through which these tensions develop and get resolved.
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This perspective on teachers’ professional dilemmas represents a contribution to the creation of
new models and the refinement of existing models of teacher professional development.
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teachers’ professional dilemmas, teacher professional identity, dialogical self, Model of the
Agonistic Self, qualitative methodology.

@ INTRODUCTION

One of the key features of professional identity is found in its tense nature (Akkerman
& Meijer, 2011; Alsup, 2008; Niessen, 2007). A sense of self as a teacher is developed
in the context of different values, professional demands, and roles found within
everyday teaching practice. These diverse elements of experience and meaning are
often conflicting, which makes their integration into a coherent narrative about
oneself as a teacher rather challenging and prone to frequent changes. Research
has revealed the existence of contradictory demands in relation to traditional and
modern teaching methods, tensions between the academically oriented educational
ideology and practical experiences in the classroom, and conflicts between teachers’
personal beliefs and professional expectations or between teachers’ personal and
professional identities (Alsup, 2008). Tensions and conflicts are particularly amplified
in transitory phases of a teacher’s career, such as a transition from a non-educational
context (e.g., a company) into the education system or from one education level
to another. In such situations, teachers experience a crisis in terms of their former
roles and existing competencies and face the challenge of including new roles and
competencies into their professional repertoire (Monereo, 2019).

Empirical findings on conflicts in the creation of a sense of self are aligned
with the new understanding of professional identity as a continuous, never-ending
process of interpretation of diverse professional experiences as well as negotiation
and balancing between alternative positions of subjectivity, all of which makes
the process dynamic (Beijaard, Meijer & Verloop, 2000; Sutherland, Howard &
Markauskaite, 2010).

The Social Origins of Identity:
Social Discourses as Sources of Identity Tensions

A characteristic of professional identity that decisively determines its tense nature
is its social origin. Contemporary research on identity has often been shaped by
influential ideas proposing that the tension in the domain of mental life concerning
the sense of self stems from turmoil and conflicts between ideological forces in
the outside world, which reflect on the person’s inner world (Bakhtin, 1929/1984;
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Hermans, 1996;2018). Gergen (1991) similarly concludes that opposing impulses and
tendencies in self-conceiving arise as a result of the self being saturated with diverse
social perspectives and practices. In this sense, the tension in teacher professional
identity partially stems from the complexity of the education system as a context
characterized by educational discourses that offer opposing ways of conceiving the
role of a teacher, incoherent and changeable education policies, conflicting interests
of different actors, and contradictory expectations of the wider community.

For two decades, the education system of the Republic of Serbia has been in
constant transition and undergoing various reforms (OECD, 2020). Even though
the latest trends place an emphasis on creative and interactive methods, teamwork,
and similar solutions, the traditional, teacher-centered approach is still dominant
(OECD, 2012). On the other hand, the curriculum is centralized and leaves little
room for individual adjustments in accordance with teachers’ needs and preferences
(OECD, 2020). Such education policies send a dual, contradictory message, which
can manifest itself in the form of internal tension or a conflict between two value
systems within a teacher’s self. The central aspect of this contradiction is reflected
in the fact that on the one hand, policies declaratively encourage teacher creativity
and innovativeness in pedagogical work, with an emphasis on the significance of the
development of critical thinking and creative problem-solving skills among students,
while on the other hand, student success (and consequently, the quality of teachers’
work) is still measured by achievement on factual knowledge tests (“And then you
are completely confused, you wonder what you should do, whether you are a good
teacher if you make them learn by the book, the same way you had to learn, or if you
are a good teacher if you let them be creative”).

In addition to opposing models of knowledge transfer and learning outcomes,
the local education system is characterized by the coexistence of discordant
discourses of children’s nature, upbringing, and psyche. Traditional discourses
on the cultivation of children’s nature advocate a reserved and strict relationship
with children. Since the end of the 19" century, they have been opposed by the
modern psychological discourse, which reached its peak influence on the shaping of
school practice in our country following the appointment of school counselors. The
psychological discourse speaks in favor of bringing the practice closer to children,
forming trust-based relationships, and recognizing students’ individual differences
(Dzinovié, 2010). At the individual level, this conflict can be observed in the internal
relationships between psychological, pedagogical, and educational (and other)
voices.

Shifts and clashes between different social values in the context of education
and upbringing manifest themselves in changes in teachers’ main concerns (Fuller,
1969; Guillaume & Rudney, 1993; Simi¢, 2014). For example, young teachers used
to strive to maintain the image of a teacher as an authority figure, an expert on the
subject, and a person who imparts knowledge, while young teachers today attribute
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greater importance to their relationships with students and the implementation of
adequate teaching practices (Simi¢, 2014). However, in our schools and society,
the models of teachers as authority figures and experts in particular scientific fields
still persist, which is why themes related to the abovementioned models remain
important to teachers. This can also be observed in the enduring prevailment of
traditional teaching practices in which the teacher is the lecturer and the one who
imparts knowledge instead of being a facilitator who guides the process of knowledge
construction (Dzinki¢ & Milutinovié, 2018).

Teachers’ concernslikewise change during individual professional development.
For example, years of work experience lessen concerns about livelihood and being
considered an expert authority as well as concerns about the effectiveness of teaching
methods, grading, and colleagues, but what grows is concern related to society’s
attitude towards education and teachers’ status in society (Simi¢, 2014). A study
conducted in Serbia that aimed to verify and validate Fuller’s three-phase model of
teacher concerns (Fuller & Brown, 1975, cited in Vujisic’-Zivkovic’ & Vranjesevic,
2019) showed a shift in concerns, from the ones related to a teacher’s sense of self as
an authority figure and ways of overcoming practical problems in the classroom to
concerns pertaining to the improvement of the process of education and upbringing
and cognitive and emotional benefits for students (Vujisi¢-Zivkovi¢ & Vranjesevi¢,
2019). From the perspective of the Model of Agonistic Self, in an individual teacher,
these concerns manifest themselves as discrete, personified ideologies, that is, voices
that struggle over influence on the teacher’s stream of consciousness and professional
practice.

Identity Multiplicity: Tension Conceived from the perspective of the
Model of the Agonistic Self

Apart from the social context, contemporary studies have suggested that another
source of tension in identity in general and teacher professional identity in particular
liesin itsinherent multiplicity (Beijaard, Verloop & Vermunt, 2000). Nowadays, many
authors advocate the approach according to which the self and identity comprise a
multitude of components that are relatively autonomous and constitute somewhat
discordant representations of the self in different situations. Within this approach,
the dialogical self theory has been particularly influential and it has become a popular
framework for research on teacher identity (Akkerman & Meijer, 2011). This theory
is based on a model of the expanded, multivoiced self that is open to the social
environment and composed of a multitude of I-positions as personal perspectives
that the person alternately adopts, thus endowing each of them with a voice and
allowing for their mutual negotiations (Hermans & Hermans-Konopka, 2010;
Hermans, 2018). Based on the dialogical self model, Akkerman and Meijer (2011)
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define teacher professional identity as an unfolding dialogue between numerous
I-positions that leads to the establishment of a relatively coherent sense of self and
its maintenance in different social investments over the course of a teacher’s career.
This definition shows that the dialogical self theory acknowledges contradictoriness,
conflicts, and discontinuity in the expression of a sense of subjectivity, while
simultaneously emphasizing the presence of ‘centralist forces’ within the self that
allow for the formation of a whole in spite of disparities (Hermans, 2001).

The Model of Agonistic Self emerged as an elaboration of the dialogical self
model in the direction of a greater acknowledgement of the constitutive role of
power relations in the dynamics of the multivoiced self (Dzinovi¢, 2022). What
defines the agonistic self is that the self is seen as an encounter of numerous internal
and internalized voices struggling for prevailment (Dzinovi¢, 2022). Since it is
impossible to separate the dynamics of the self from interpersonal relations as well
as institutionalized practices and discourses in which intrapsychic and interpersonal
processes are embedded, it is necessary to recognize the self as a part of a wider
strategic situation comprising tense relations between the self (its internal and
internalized voices) and external voices, which are together embedded in the
institutional and wider cultural contexts (Dzinovi¢, Grbi¢ & Vesi¢, in press; Grbic,
Dzinovi¢ & Vesi¢, under review). The role of the social context in the shaping of
the dynamics of the agonistic self is additionally emphasized by the recognition of
its dual effect: formative — which implies that the context is a source of positions of
subjectivity to be internalized and idiosyncratically interpreted as voices of the self;
and legitimizing — which pertains to the active legitimization or delegitimization of
the existing voices of the self by the context’s discursive products, such as norms,
procedures, and material objects.

This study is a part of a wider research on teacher professional identity, within
which we collected and analyzed data including but not limited to narratives or
meanings teachers used to conceptualize tensions in their professional sense of self
(see Research Context and Participants, Data Gathering, and Research Procedure).
In our previous work, we explored tensions in teacher identity, analyzing them
from a formal point of view and operationalizing them as types of dyadic relations
between voices (DzZinovi¢, Grbi¢ & Vesi¢, in press). The concept of voice was defined
as a personified, voiced, and named ideology that encompasses a relatively coherent
set of values and action orientations. We identified eight functions that voices of the
self can perform and six types of dyadic relations in which they can engage. What
follows is a brief overview of these functions and relations.

What can a voice do within a person’s self? Voice functions. Ideologues are voices
that represent an individual’s core values and personify professional purpose, thus
representing the cornerstone of professional identity. Kings are Ideologues that
teachers recognize as the current perspectives responsible for teaching students
(in interviews, teachers named them the Teacher, the Lecturer, and sometimes, the
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Motivator). Kings are the central voices that prevail over numerous other voices,
while they themselves rely on dominant Ideologues, which most commonly personify
important people from the past that teachers saw as role models (e.g., the Family
voice, the Teacher Fairness voice). Kings have direct assistants called Executors that
use their practical knowledge and skills to implement the ideology of their King (e.g.,
the Encourager, the Animator, the Actor) and Facilitators that use their interactions
with external voices (e.g., students) to set the scene for the King to take over and
educate students (e.g., the Psychologist). The King, Executors, and Facilitators
constitute the King’s Coalition. Teachers’ self also encompasses voices whose values
differ from their central values personified in the King (e.g., the Upbringer, the
Enlightener). We labeled these influential voices as Advocates, due to their ability
to force the King and its coalition to modify their interactions with students and
realize goals that are important to Advocates. In addition to these four groups of
voices with which teachers strongly identified, our findings revealed the presence of
two types of ideologies that personify aspects of their experiences and behavior, but
towards which teachers have a negative or ambivalent attitude. The first type includes
Illegitimate Facilitators, voices that personify anger, socially unacceptable behavior,
and radical beliefs (e.g., “Students are insolent and brash, their brains are washed
out.”), causing conflicts with other voices, which is why they are delegitimized by
the King’s Coalition and the dominant Ideologue. Still, their impulsive actions after
experiencing interpersonal problems (e.g., students’ undisciplined behavior) set
the scene for the King to reappear and continue realizing its goals (e.g., teaching
students; which is why we identified these voices as Facilitators). The other type
includes Protestors, personifications of the feelings of exhaustion, frustration, and
sadness (e.g., the Emotional) or value orientations that clash with the values of the
King’s Coalition (e.g., the Angel), which rarely manage to seize control over teachers’
behavior. Particularly important Protestors are Antagonists, which personify the
sense of pointlessness of investing efforts, worthlessness, and thinking about a career
change (e.g., the Grumpy, the Rebel). Finally, the last two voice functions include
Process Modifiers (e.g., Controller) and Subsequent Evaluators (e.g., the Evaluator),
which represent personifications of the process of personal reflection and comment
on the strategic situation during or after it takes place (e.g., after class). Subsequent
evaluation may be aimed at harmonization with personal or professional values (e.g.,
“Is the class sufficiently interactive?”) or bringing marginalized perspectives to the
fore (e.g., “The role of the Upbringer leaves me exhausted.”).

What kinds of interactions exist between the voices of the self? Relations between
voices. Identification and acceptance with critique are reserved for relations with the
dominant Ideologue. In the case of identification, the King adopts the entire value
system of the dominant Ideologue and expands it to include additional, analogous
beliefs. On the other hand, in acceptance with critique, the King (or, e.g., the Illegitimate
Facilitator) adopts only a part of the dominant Ideologue’s value system and opposes
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its other aspects (see below). Team work is the relation type found among voices that
belong to the King’s Coalition: the Executor and the Facilitator act as a team in favor
of the King, helping it realize its goals. The relation between the King’s Coalition
and influential voices that modify the King’s interaction with external voices can be
that of cooperation (Advocates) or productive tension (Advocates, Process Modifiers,
and Subsequent Evaluators). Finally, all voices apart from the members of the King’s
coalition can come into conflict with the King.

Tense relations between voices within a teacher’s self

When it comes to relations in which tensions are particularly pronounced, in the
focus of this paper are acceptance with critique, productive tension, and conflict.

Acceptance with critique is a complex relationship that involves the acceptance
of some and the rejection of other elements of a voice’s ideology. According to our
model, the King, which appears later in development, develops through identification
with the dominant Ideologue, but elaborates its value system over time by critically
distancing itself from some aspects of the dominant Ideologue’s ideology (“I think
that they [grandma and grandpa — dominant Ideologues] would not take it... Times
have changed and I have to take on roles that are different from theirs”). However,
acceptance with critique is also characteristic of relationships between dominant
Ideologues and Illegitimate Facilitators (“I remember my grandma telling me: “If
they do not listen to you... speak in a low voice.” Yeah, right... they only respond
to forte dynamics... something dramatic and dynamic.”). In this case, the dynamics
are even more complex, as they involve both complete identification (in terms of the
value position) and the utter incompatibility that characterizes conflicts (in terms of
how the value position should be implemented).

Productive tension allows for the simultaneous implementation of two partially
compatible ideologies. Namely, an influential voice forces the King to partially modify
its performance in order to maintain prevailment in relation to external voices.
In this case, behavior is perceived as coherent on the outside, while participants’
phenomenological experience still involves the awareness of the tension between
different streams of thought and action that are channeled into a joint, directed
activity (“The Lecturer loves it when children participate”, while the Controller
restrains it: “Yes, but not all the time and not 100%”.). Thus, if the circumstances
change, productive tension can shift to a conflict the same way that an acute conflict
can be resolved through the reestablishment of productive tension.
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A conflict is a manifestation of the highest tension in the dynamics of the
agonistic self, as it represents a relation between ideologies characterized by mutual
exclusivity. It differs from productive tension in that prevailment comes at the price
of suppressing' opposing ideologies.

There are short-term, acute conflicts, whose emergence is greatly influenced by
temporary changes in the power balance between voices within the strategic situation
in which the self is found. Most often, such conflicts are the result of the breakdown
of the relatively stable relationship between the King and the Advocate or the Process
Modifier, voices that previously managed to harmonize the realization of their
ideologies through productive tension or cooperation, in spite of their differences.
The outcome of this relationship breakdown is always favorable for one of the parties
(e.g., the King, which the teacher named the Lecturer completely neglects the Process
Modifier named the Controller, “because of being happy that the children are
participating”, thus “forgetting about the syllabus and the curriculum”), which leads
to the escalation of the conflict within the strategic situation (“The Controller forces
the Lecturer to be reasonable: “That is enough, Lecturer, this is not a kindergarten.
They have come here to learn”). Acute conflicts escalate and pull other voices into the
conflict, which is another indicator of the undermining of the previously established
order of power and the frail harmonization of tensions within the teacher’s self.

There are also relatively permanent conflicts between voices, which are primarily
characteristic of relationships between the Ideologue and voices that resist it cross-
situationally, including the Protestor and particularly the Antagonist. Likewise, some
aspects of the educational context are in permanent conflict with certain Ideologues,
as noted previously.

Research Aim

After describing tensions in teacher identity from the perspective of formal aspects of
the dynamics of the agonistic self (as relations of acceptance with critique, productive
tension, and conflict), we come to the goal of the present study. The aim of this paper
pertains to determining the most significant tensions in teacher professional self in
terms of their content, i.e. concrete discordances that characterize teacher identity
and everyday professional practice. Accordingly, we formulated the following
research questions: 1. Which voices most commonly enter relations of acceptance
with critique? 2. Which voices habitually form relationships characterized by (stable)
productive tension? 3. Which voices most frequently come into acute conflicts? 4.
Which voices stay in permanent conflict in terms of the contents of their ideologies?.

' In this paper, suppression denotes the kind of prevailment of one voice over another that
results in the complete silencing of the suppressed voice.
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B METHOD

Research whose results are presented in this paper constitutes a part of a wider study
on teacher professional identity from the perspective of the Model of Agonistic
Self. Since we consider it crucial for understanding the methodological choices
and findings presented in this paper, we here provide a brief but comprehensive
description of data gathering and analysis processes, emphasizing segments that are
particularly important for the present paper, that is, the analysis of tensions within
teacher identity in terms of the content of these tensions.

Research context and participants

The research was conducted in two primary schools in the central areas of Belgrade,
which participated as partners in a research project directed at encouraging
the implementation of innovative teaching practices. Teachers employed at the
aforementioned schools were invited to participate in the research, which involved
interviewing them about their professional experiences and old and new professional
roles. Nine teachers volunteered to participate, including seven subject teachers and
two class teachers. Most participants taught Serbian or a foreign language. They
belonged to different categories in terms of years of work experience: 1-10 (N = 3),
10-20 (N =4), and > 20 (N = 2). We believe this contributed to the diversity of their
perspectives and the richness of data.

Data gathering

We gathered data using the Agonistic Self Interview (ASI), which we developed
for the purpose of this research. This semi-structured interview represented an
operationalization of the Model of Agonistic Self (Dzinovi¢, Vesi¢ & Grbi¢, 2021;
Dzinovi¢, Grbi¢ & Vesi¢, 2021; Dzinovi¢, Grbi¢ & Vesi¢, in press; Grbi¢, Dzinovi¢ &
Vesi¢, under review; Grbi¢, Vesi¢ & Dzinovi¢, 2021). The first part of the interview
focused on gathering data on the structure, that is, the set of voices of a person’s self,
thus laying the foundation for the second part of the interview, which collected data
on the dynamics, that is, the distribution of power between the identified voices and
the types of relations the voices entered. Teachers were asked to produce a graphical
representation of their professional roles, which constituted an auxiliary technique
used to encourage teachers to elaborate on the contents of voices’ ideologies and
relations.
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When it comes to the structure or the repertoire of voices, teachers were
encouraged to list and describe their professional roles, values, duties, and practices
that they recognized as common in their professional engagement (e.g., “From
your perspective, what is important for a teacher to be and do? How do you like to
organize your lessons? What teaching method do you prefer? How would you name
this role? Try to recall a situation in which you were this kind of a teacher. What did
it look like? Could you name another professional role that is important to you?”).
After eliciting their internal voices, which teachers felt were authentically theirs,
we moved on to eliciting internalized voices, which represented personifications of
respected others (e.g., “Think of a person whose words or behavior you remember
and sometimes call to mind when you are preparing or teaching a class. Describe this
voice.”). Finally, we asked our participants to describe their perceptions of different
actors in the education system with whom they interacted, which our model labels
as external voices.

The segment related to the dynamics of the agonistic self focused on data
about dominant versus subordinate voices (e.g., “Which voices do you recognize
as powerful, louder than others, and successful in realizing goals that are important
to them? Which situations reveal this? What other voices are present but do not
manage to influence your practice? What prevents them from exerting influence?”).
Furthermore, in this segment, we learned which voices cooperated and which
ones opposed one another or entered conflicts (e.g., “Which of your roles go well
together? Can you recall a situation exemplifying their harmonious accord? Which
voices are at each other’s throats? What does this look like in practice? How does
this confrontation end?”). Data of particular relevance to this research pertained to
voice pairs that teachers perceived as discordant and personifying opposite values
and practical orientations.

Research Procedure

Participants were interviewed twice. After the first interview, we analyzed data for
each teacher individually and described the voice repertoires in their professional
identities and typical interactions between those voices in everyday work situations.
A simplified and linguistically adapted report on the individual analysis was given
to each teacher for the purposes of participant validation and collection of further
data that would allow us to test our hypotheses, resolve dilemmas, and elaborate the
existing theory (Henwood & Pidgeon, 1992). The described participant validation
was encompassed by the second interview, in which five teachers participated
orally, while four teachers whose initial data were less ambiguous provided their
responses in written form. Based on the data obtained in the second interview, we
significantly expanded individual reports, which were then transversally analyzed.
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All participants verbally consented to audio recording conversations with them. The
interviews lasted between 90 and 120 minutes, with the first interview conducted at
teachers’ respective schools and the second interview conducted at the institution to
which the researchers were affiliated. Data were collected between April 2019 and
February 2020.2

Data Analysis

The research was conceived as a multiple-case study, which allowed for the use of
idiographic data for the purpose of formulating a psychological theory (Willig, 2013;
Yin, 1994/2014). We conducted an reflexive inductive thematic analysis (Braun
& Clarke, 2006; 2019). For the purpose of this paper, the analysis was specifically
directed at producing: 1) a categorization of types of tense relations within teacher
professional self; and 2) a categorization based on content or narratives offered by
teachers. The first step in the categorization process was the selection of situations
that we identified as tense. The selection criterion was the presence of one of the four
types of tense relations in the given situation: acceptance with critique, productive
tension, acute conflict,and permanent conflict. These types were obtained as inductive
categories in our previous research on the dynamics of the agonistic self (Dzinovic,
Grbi¢ & Vesi¢, in press; Vesi¢, Dzinovi¢ & Grbi¢, 2022). In the following step, we
performed a content-based categorization of all situations within each tension type,
(e.g. acceptance with critique), and formed categories such as the tension between
innovative and traditional teaching. This procedure was repeated for each of the four
types of tense relations used for situation selection. This allowed us to determine
which content-based categories (e.g., the tension between innovative and traditional
teaching) were intrapsychically manifested through different tense relations (e.g.,
through both acceptance with critique and productive tension) and which types of
tensions within a teacher’s self were only realized through a single tense relation
(e.g., the tension between the role of the knowledge imparter and the upbringing
role of a teacher always arose in situations in which teachers enountered problems
with students, with the cooperation between these two voices turning into an acute
conflict). The analysis resulted in the mapping of multiple content-based categories
within each four types of tension between voices (Table 1).

2 Atthe time, the relevant research institution did not have an ethics committee, which made it
impossible to obtain a confirmation that the research met the ethical standards for scientific
research.
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The process of generating content-based categories started in individual
case studies, with the analysis of each subsequent case serving to validate, revise,
and expand the analysis of the previous case (Yin, 1994/2014). This process was
followed by a transversal thematic analysis, which yielded the final categorization
of common intrapsychic tensions which will be further presented. In line with
Braun and Clarke’s reflexive approach (Braun & Clarke, 2019), the authors engaged
in joint data analysis and further elaborated the category system through constant
discussions and exchange of perspectives on categories’ contents and meanings.
We believe that these discussions contributed to the clarity and plausibility of the
presented results. To ensure transferability, we decided to briefly present different
discourses shaping the current practices in the national educational context and
frequently cite original participant statements in the Results section, in order to
allow readers to independently assess the plausibility of the isolated categories and
their interpretations.

B RESULTS

Table 1 shows the themes in relation to which teachers pointed to ambivalent values
and courses of action. Likewise, the table shows one or more types of tension, defined
within the Model of Agonistic Self, through which each of the identified ambivalences
are manifested.
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1. The Tension Between Old Values and the Values of the New Age:
Acceptance with Critique

The system of a teacher’s core beliefs on what the education process should be like is
personified in the voices that perform the function of the King in the teacher’s identity.
The King’s ideology is developed by relying on the values of respected others, mainly
colleagues of authority. In the teacher’s identity, these values are personified in the
dominant Ideologues. At the same time, the King adjusts its beliefs and practices
to suit the contemporary educational context, which means that it opposes some
aspects of the dominant Ideologue’s values. What follows is a discussion on these
points of divergence.

1.a. Innovative vs. Traditional Teaching. One of the central points of divergence
between the King and the dominant Ideologue is the theme of innovative versus
traditional teaching. Therefore, although the dominant Ideologue is a voice that
represents the cornerstone of a teacher’s value system and professional identity,
it is not the voice that decisively shapes the professional practice. This means that
the dominant Ideologue never comes to the fore in the externally visible social
interaction, but rather acts as “the chief advisor in the kingdom”. What follows is an
example from the narrative of one of the participants.

Tea’s King, which she calls the Educator, relies on the Family voice as the
dominant Ideologue and adopts its perspective of a traditional teacher as an authority
figure as well as the family narrative on endurance, perseverance, and positive energy
as the key values. However, the Educator recognizes generational changes that
necessitate a new approach: It was completely different then, so I cannot rely on them,
but they left an imprint, passed on values that we should all foster, that children should
learn and uphold. Grandma and grandpa were extremely strict, unbelievable so... the
Educator is not strict or stern... If you look at the tradition - grandma and grandpa
taught frontally, they talked and children were quiet... My Educator needs to learn
new things, expand its knowledge. I do not enjoy teaching frontally, it is an antiquated
method and it does not work with the new generation. I think that times have changed...
Children have a different attitude towards us and I do not think that they could take it...
So I have to take on roles that are different from theirs”.

1.b. Showing Emotions: Composed vs. Explosive Teacher Behavior. The Illegitimate
Facilitator is similar to the King in that it can adopt a part of the dominant Ideologue’s
value system while partially opposing it. Most commonly, the Illegitimate Facilitator
personifies anger that is expressed through impulsive and aggressive behavior in
the classroom, as an attempt to defend the dominant ideology from what teacher
perceives as an malevolent student behavior. Due to resorting to such behavior, the
Illegitimate Facilitator comes into conflict with the traditional values personified in
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the dominant Ideologue, which pertain to teachers’ dignified behavior, soft tone, and
patience in resolving problems with students.

Tea’s Illegitimate Facilitator, which she calls the Boogeyman, shares the values
of a respectable and authoritative teacher with the dominant Ideologue, the Family
voice. At the same time, it opposes the Family voice, primarily in terms of the ways
these values should be fostered: Children need to learn that there are rules, a system
that they need to follow when they grow up... the Boogeyman is like the bad cop who
needs to maintain order. An enforcer of law and order... A student told me “If you were
my mother, I would be so scared of you”... It was then that I realized I was not aware
of my behavior... It was like a volcanic eruption... I remember my grandma telling me:
You know, if they do not listen to you, speak in a low voice. Keep lowering your voice or
stop speaking.” Oh, really? They cannot wait for me to stop speaking, so they could have
their fun. They only respond to things that are fast. And dramatic and dynamic.

2. Balancing Conflicting Values: Productive Tension

In some cases, teachers manage to find a way to harmonize and simultaneously
realize markedly different educational goals and demands. Unlike in acceptance
with critique, where the King completely rejects the dominant Ideologue’s views
that it finds outdated, in this form of resolution of an intrapsychic conflict, the
King is forced to change its interaction with students in order to meet the demands
of another influential perspective (the Advocate, the Process Modifier, or the
Subsequent Evaluator).

2.a. Innovative vs. Traditional Teaching. The conflict over organizing classes in
a traditional or modern way is a reflection of two opposing educational discourses
that coexist in our educational context. When teachers internalize it, it emerges not
only as the conflict between the King and the dominant Ideologue, but also as the
conflict between the King and another influential voice — the Advocate. Then the
King and the Advocate can establish a relatively stable relationship of productive
tension, which results in the King incorporating elements of both approaches into
its teaching practice. Still, our participants found this to be a tense and not entirely
harmonious solution, in spite of the synthesis of the two value positions into a new
quality of thinking and behavior.

Mina’s King, which she calls the Teacher, personifies traditional values: The
teacher advocates order, hard work, and discipline... It is the strictest voice, it follows the
norm, does everything by the rules because that is the only way to acquire knowledge...
because those are the old dogmas, that is how we were taught to learn and how we
were taught to teach others. The voice that Mina calls the Enlightener performs the
function of the Advocate, which encourages the adoption of a more modern approach
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to teaching: The Enlightener lets them express themselves... They can express themselves
freely and break free from the norms... they can be creative, even too much. I ask them
not to be little tin soldiers, but to say anything that comes to their minds. Mina perceives
the relationship between these voices as tense, but complementary: In the meantime,
the Teacher finds out that it needs to be creative... But the Teacher has to... influence
them and make sure they do not abuse their freedom. I hope this is what everybody does
in life, not going into either of the extremes. It would be ideal if everybody asked for
everything to be present.

The line of conflict between the traditional and the innovative is where two other
interrelated but separate intrapsychic conflicts arise, which teachers resolve using
the same mechanism: by establishing relations of productive tension between
voices personifying opposing demands. This allows them to partially realize both
perspectives.

2.b. Motivating Students vs. Achieving the Planned Outcomes. Some teachers
emphasize their motivational role in the professional practice (Olga: “If the lesson
is not interesting enough, creative enough... if you do not try to think of something
new all the time, you can see this drop, children are not motivated to learn the
subject... There is no place in this line of work for people who are not prepared
to dance, jump, and sing with the children.”). However, there are also voices that
emphasize the importance of achieving the planned goals and the need to focus on
memorizing facts. Most teachers manage to strike the optimal balance between these
opposing approaches, which is why their relation in a teacher’s self mostly takes the
form of a stable relationship between two moderately tense subjectivizations.

Aleksandra calls her King the Lecturer and describes it as a voice that prefers
interactive teaching: Because the Lecturer is happy when children participate. However,
she recognizes the importance of adhering to the syllabus and the curriculum and
this awareness is manifested in the voice she calls the Controller (which performs the
function of the Process Modifier): The Controller is the one who maintains order in
the classroom and makes sure the class does not turn chaotic. It reminds me to always
take care of everyone so I can be sure that all students are safe, no one falls down the
stairs, and so on. In the relationship that the teacher perceives as tense, the Controller
constantly restrains the voice of the Lecturer, which is easily influenced by students
when they show that they enjoy interactive learning: Yes, but not 100% and not all the
time. ... The Controller needs to be constantly present to remind the Lecturer not to cross
boundaries. It needs to regulate, make sure order is maintained.
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2.c. Setting Boundaries vs. Being Friends with Children. A dilemma that is particularly
common amongyoung class teachersis established along the axis of settingboundaries
versus being friends with children. On the one hand, there is the classic educational
imperative that requires the teacher to act as an adult in relationships with students
and thus gain their respect. On the other hand, there is the need to be open, close,
and friendly. The voices of maturity exert great influence on the voices that would
establish overly close relationships with students, which results in teachers striking a
balance between being distant and having close relationships with students.

Aleksandra, who is a young teacher, recognizes a voice she calls the Adult,
which performs the function of the Process Modifier. This voice has a crucial role in
her professional identity, since its tense relations with other voices help the teacher
maintain boundaries in her relationships with children: Actually, the Adult monitors
these roles, follows them all the time in order to remind them that boundaries need
to exist. Particularly because of these boundaries, because they — the Pedagogue, the
Friend, and the Lecturer — love children and they are extremely open to children. Which
is good. But again, it is a thin line between... being open while at the same time making
it clear that we are the adults and the ones who organize work in the classroom. The
Adult has these tense relationships with them and reminds them of that. Otherwise, they
would get too close to children and lose all authority.

3. When Problems Lead to a Clash of Values:
Acute Conflicts

Thematically speaking, acute conflicts most often revolve around the same dilemmas
that used to be commonly resolved through productive tension. Even in the case
of previous harmonization of different values through cooperation, there is still a
potential for conflict. What transforms these relations of productive tension (or
cooperation) into a conflict is the behavior of students as external voices or a change in
the educational context. Namely, students or the context can support one perspective
atthe expense of the other or undermine the realization of one of the two perspectives.
What follows is a brief period marked by the actualization of only one of the two
perspectives that were previously simultaneously realized. Then the neglected voice
enters a conflict with the reinforced voice and the situation is resolved by reverting
to the previous relationship of productive tension (or cooperation) between the two
voices. Finally, acute conflicts can arise between internal voices in a teacher’s self and
external voices (e.g., students), which further fuels internal conflicts. These conflicts
predominantly concern the theme of respect for the teacher.
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3.1. Escalation of a Tense Relation: From Productive
Tension to Conflict

3.1.a. Innovative vs. Traditional Teaching. As shown previously, our participants
usually managed to simultaneously foster both traditional and modern educational
values, with a tense but stable relationship between them. Our results revealed
that when teachers were influenced by changes in the context and when they gave
preference to modern approach at the expense of the older one, they soon began
to struggle with intrapsychic dilemmas and contestations from external voices and
the conservative aspects of the context. The resolution of this acute conflict between
voices personifying contemporary methods and voices personifying traditional
teaching was found in reverting to a stable relationship of productive tension between
them, wherein elements of both perspectives were adopted.

Rada calls her King the Lecturer and describes it as a voice that strives to ensure
the acquisition of factual knowledge by applying traditional methods: It provides an
outline, a framework, and the Motivator is the spice. The voice that Rada calls the
Motivator performs the function of the Advocate and it emphasizes persistence and
the importance of developing critical and divergent thinking: To me, it is crucial
that they think, make mistakes, and use those mistakes to reach the right conclusion...
They need to learn to identify problems and solve them so they could understand that
life is all about trying and not giving up... It is like sports, you like what you do, it
is hard but you overcome obstacles, not everything is lovely and fun, you discipline
yourself and find your own source of motivation. When the availability of a modern
textbook strengthens the Motivator, it temporarily silences the Lecturer: Now, we
are going through something completely new... I chose a textbook that is filled with
various instruments and contains no definitions. However, the voice that Rada calls
the Reexamination (which performs the function of the Subsequent Evaluator)
undermines the Motivator: And yet, I keep asking myself whether it could yield all the
achievements they need to enroll in secondary school. Parents do the same: I can see
that they are [judging me against] something traditional... Very few parents have said
that it is good that we are encouraging them to think. No, there are no definitions, there
is nothing to learn, there is barely a page full of text. The voice of Reality chimes in: I
tried to make it ideal, but we all know that is impossible, because it is not all up to me,
no matter how hard I tried. As a result of these multiple conflicts, the Motivator loses
power, which leads to the reestablishment of productive tension with the Lecturer
as the main voice in the teacher’s work with students: The voice of the Lecturer grows
stronger... The Lecturer underestimated itself a bit. In this example, we can observe the
phenomenon of acute conflict escalation, with the conflict involving not only the King
(the Lecturer) and the Advocate (the Motivator), but also the voice of the evaluator
(the Reexamination), external voices (Parents), and the context through the narrative
of inability to fulfill the ideal expectations.
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3.1.b. Motivating Students vs. Achieving the Planned Outcomes. As in the case of
striking a balance between traditional and modern teaching, the fragile balance
between focusing on student motivation and focusing on the acquisition of factual
knowledge is easily disturbed in some teachers, which results in a conflict between
voices personifying opposing goals. However, this dynamic is resolved by reverting
to productive tension.

Aleksandra points out that when students participate, they encourage the voice
of the King, which she calls the Lecturer, to completely neglect the need to achieve
lesson goals, which are of paramount importance to the voice she calls the Controller
(which performs the function of the Process Modifier): This is when the Lecturer
literally ignores the Controller. It starts to think that it is better and smarter than the
Controller. Aleksandra highlights the importance of the voice of the Controller in
such situations: We need to adhere to the syllabus and the curriculum, which sometimes
causes anxiety, especially for us, younger teachers. Older and experienced teachers know
that they can skip something, that not everything has to be done, that it is possible to
catch up with the curriculum. And we still somehow do everything by the rules and we
are afraid, we are still not confident enough to skip something and this causes tension...
When the Lecturer loses authority and boundaries are crossed, the Controller opposes
the Lecturer: That is enough, Lecturer, this is not a kindergarten. They have come here
to learn, to acquire new knowledge and you are here to help them achieve that, give
them a strategy to follow. This comment is powerful enough to make the Lecturer
‘come to its senses’, which leads to the reestablishment of the relation of productive
tension between these voices, which allows the teacher to focus on the lesson plan.

3.2. The Collapse of Harmonious Relations: From Cooperation
to Conflict

3.2.a. Teacher vs. Upbringer. The relationship between the King, which personifies
the approach focusing on educating students, and the Advocate, which encourages
teaching children social and moral values, mostly takes the form of cooperation, due
to the compatibility between the ideologies of modern knowledge transfer and the
upbringing of children. However, when the changed circumstances (e.g., an incident)
prevent the King from realizing the goals of the upbringing voice during a regular
lesson, this cooperation turns into a conflict. The upbringing voice temporarily
forces the knowledge imparting voice off the stage and interacts with students in
order to ensure that they adopt social and moral values. Once the issue is resolved,
the two voices resume their cooperation.
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In Jana’s case, the voice she calls the Teacher has the status of the King and it
focuses on the development of critical thinking: It is important for students to be able to
share their views and interpretations of what we do in class. But not without arguments
- I always say: If you do not like a book or a chapter, feel free to tell me... but provide
good arguments to justify your opinion. This teacher also has a voice that she named
the Upbringer: It is important to use classes to teach children life lessons... Maybe it is
due to the nature of my subject, but I admit that I often use classes to teach them social
and moral values. When the Lecturer fails to impart values, a conflict between the
roles arises: When I see that it is something [student behavior] unacceptable, in terms
of manners, behavior, dialogue, I spend the entire class talking to students. This conflict
can escalate, with multiple voices opposing the Upbringer - the internalized voice that
Jana named Some Teachers claims that she should just teach the lesson, the external
voice of Parents says that only learning outcomes are important, and the voice that
Jana named the Tired (which performs the function of the Protestor) emphasizes
that: This role leaves me tired and exhausted as I actually do something that I believe is
primarily the role of a parent.

3.3. When Students Cause Problems: Conflicts With External
Voices and the Appearance of the Illegitimate Facilitator

3.3.a. Respect vs. Disrespecting the Teacher’s Authority. Tensions in interpersonal
conflicts influence the dynamics of a teacher’s self because they most often involve
Illegitimate Facilitators, whose performance leads to the escalation of internal
conflicts. Most common interpersonal conflicts involve students and arise in different
situations during class. Conflicts with students pertain to the theme of respecting the
teacher’s authority versus disrespect and unappreciation. They arise when students,
from the perspective of the teacher, oppose the King by sitting with their feet on the
desk, refusing to listen to the teacher, or using their phones in class, which leads to
chaos and leaves the impression that children are in charge. Students’ resistance is
met with the appearance of the Illegitimate Facilitator (Tea: “When you find yourself
in this chaos, how do you reduce it to an acceptable level? Then the Boogeyman
appears and starts shouting and threatening them. But this lasts for two minutes
and the class slides back into chaos.”). Although the short-term prevailment of the
Illegitimate Facilitator ensures efficient disciplining of students, it simultaneously
antagonizes other internal voices. In professional identities of inexperienced teachers,
it is common that the Illegitimate Facilitator has not yet been fragmented from the
ideological position personified in the dominant Ideologue and/or the King, which
is why the King is the one that holds the harsh tools for making students respect the
teacher’s authority. This can be seen in the following example.
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This is how Olga describes an incident with a student: The child was sitting with
his feet on the desk, he refused to do anything, sit properly, or go to the principal’s or
pedagogue’s office, thought that he was untouchable and explicitly stated that, thus
undermining my authority, because if I fail to react, I have no hope of getting anywhere,
both in terms of the lesson and with students in that class... He said that he would not
go out, that he knows his rights, thinking that he knows the law better than we do. First,
the voice that Olga calls the Psychologist tries to establish order: My dear child, what
will you amount to, what secondary school do you plan to enroll in, do you know that
you cannot behave like this in secondary school, you will be expelled, I told him all sorts
of things. After the student’s prolonged resistance, the voice of the King, which the
teacher calls I Without a Mask, takes the stage and directly defends its position: I hope
that your parents have enough money, because they will have to finance a creature like
you for the rest of their lives. Everybody went silent. This voice has the elements of the
negative positioning of students and the harsh practice of sanctioning, which have not
yet developed into separate voices in this young teacher: Today, children are protected
like polar bears, they are untouchable, you cannot make them leave the class even if they
hit you with a book. The voice Olga calls the Reflexive Practitioner, which performs
the function of the Subsequent Evaluator, confronts the King after class: Then I came
home and asked myself whether it was wrong to say that. Would it harm the child?
However, the effectiveness of this harsh act helps the King preserve its prevailment
and repress reexaminations encouraged by the Reflexive Practitioner: Then I realized
that maybe it was good that I said that. I am not that kind of a person, I cannot tolerate
such behavior, that is not how I was raised. I believe that it is my role as a teacher to try
to influence those kids.

4. Irreconcilable Opposites: Permanent Conflicts
in Teacher Professional Identity

Protestors are personifications of teachers’ personal attitudes and emotional
experiences whose appearance in strategic situations Ideologues position as personal
weaknesses to be suppressed. Among Protestors, Antagonist represents the greatest
threat, since it brings teachers’ core values into question, along with the professional
purpose which is personified in Ideologues. Therefore, it is crucial for the King to
force it off the stage.
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4.1. The Emergence of an Undesirable Perspective:
The Conflict with the Protestor

4.1.a. Showing Emotions: Fatigue and Stress - Experiencing fatigue due to problems
in personal life. Sometimes, Protestors state that teachers are human beings who can
encounter various challenges, which can leave them tired or in a bad mood. (Olga:
“Usually, at the end of the academic year, when we are tired... I do not feel well and I
cannot jump, sing, and dance.”). However, they get overpowered by Ideologues who
see showing emotions of this kind as unprofessional behavior.

The voice Tea calls the Emotional, which performs the function of the Protestor,
expresses extreme exhaustion using irony: I have spent the whole night trying to reduce
my kids’ fever of 39 degrees, sure, I feel awesome. However, the King, the voice Tea calls
the Educator, retorts: We should not show them that... what I experience in my personal
and family life... No matter how tired I may be, I should not expect them to care. That
is my problem, not theirs. This is my job. Why should I tell them that and try to make
them sympathize? There is no need for that. This way, the King usually suppresses the
Emotional and later, when a student asks: Are you alright, teacher?, since: My face
sometimes shows that I am tired, it happens to everyone, the King responds: I am fine.

4.1.b. Showing Emotions: Fatigue and Stress - Stress and exhaustion as reactions
to demands for continuous professional development and constantly high levels
of enthusiasm. Fatigue emerges as an antithesis to the imperative of continuous
professional development and investing maximum effort into educating students
and improving one’s teaching practice. Protestors state that such aspirations are not
good for teachers, since they cause them to feel exhausted and tense, but they usually
fail to modify the King’s interaction with students and adjust the level of personal
investment.

Tea’s narrative offers a good example of the King’s strong ideology pertaining
to the importance of constant self-improvement: I am highly self-critical, I am never
satisfied and I always feel that I could do better, which some people say is good because
it makes you improve and work on yourself. At the same time, the Emotional as the
Protestor reveals her awareness of the price she pays for that: But it is not good for me,
because I keep finding flaws and that is what I do not like about me... I find it extremely
stressful... Really, the pressure is huge. Still, the imperative of self-improvement is
not perceived as externally imposed but as an inherited and unchangeable personal
characteristic: I try to fight it, but that is just who I am. I was born that way, my mom
was like that and so am I, which is why the voice of the Protestor remains marginalized.
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4.1.c. The Fairness Imperative vs. the Need to Reward Students. The teachers in
our sample shared a strong ideology prescribing the objectivity of teachers, equal
treatment for all students, and grades that always accurately reflect students’
knowledge levels. On the other hand, there were Protestors that required teachers to
be lenient with some students, under extraordinary circumstances.

Jasmina is a young teacher and she offers the following description of the
position of her powerful voice, which she calls the Level: It is extremely important to
me to be fair to children and not to have any favorites. I want all children to get what
they deserve. I really try not to give anyone a lower grade and I make sure everyone gets
a chance. The voice Jasmina calls the Compassionate performs the function of the
Protestor and suggests: ... these emotions could make me consider lowering it a bit (the
threshold for a particular grade), but the Level rarely allows it, even in a challenging
situation in which she is pressured by a parent: I will listen to what the parent has to
say, but I will not change what I already determined was the child’s knowledge level...
It could never happen, someone’s biased opinion or pressure could never make the Level
give in and change what has already been decided.

Finally, we come to the most serious form of intraindividual conflict among
teachers, in which the voice of the Antagonist makes professional efforts seem
completely futile.

4.2. The Undermining of the Sense of Professional Purpose:
The Conflict With the Antagonist

4.2.a. Enjoyment in Work and a Sense of Fulfillment vs. Minimal Effort. The King in
a teacher’s professional self, which personifies the sense of fulfillment, happiness,
satisfaction, and enjoyment in teaching (Olga: “I really love what I do... I enjoy my
work.“) is confronted by the narrative of the Antagonist, which sends the message
that it is pointless to invest efforts and that the teacher is professionally thwarted,
which may make it appealing to resort to the strategy of minimal effort and minimal
expectations in terms of finding fulfillment in work. The dilemma between being an
enthusiast and investing as little effort as possible gets worse under the influence of
negative messages from other teachers, personified as Protestor voices, which often
become internalized as a threatening narrative on the kind of teacher one would
not want to be (Olga: “Some would say: Why should I care? Let his [undisciplined
student’s] mother teach him how to behave, I only have to put up with him for a
few more months”). In cases of prolonged prevailment of the Antagonist, teachers
consider a career change as a possible solution. Crucial to the appearance of the
Antagonist is a change in the context — the school declaratively fosters enthusiasm for
teaching, but when teachers leave this environment, they are troubled with thoughts
that diminish the sense of fulfillment and job satisfaction.
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What Tea finds defeating is the imbalance between the amount of effort she
invests in her job as a teacher, which is a result of the ideology of her King, the
Educator, and the financial reward for her efforts: I really love my job and I work
more than I have to. But then, the Grumpy (the Antagonist) appears: Why do you
work so hard? How much are they paying you? After 13 years of teaching experience,
I work 100% and I get paid 75%. Sometimes I wonder: “God, why did you even decide
to become a teacher?”... My colleagues say: “You should only work as much as you are
paid.” But I will never work that way. I hate that saying: You get what you pay for. I
never want to lose my enthusiasm, but if I do... I will get a job as a dishwasher. I will
do the dishes in peace, with no pressure... But the Grumpy is not present when I teach,
I leave it outside the classroom... When it grabs hold of me, I quickly make it go away.

4.2.b. Students Are Successfully Developing vs. Students Are Unprepared for the Overall
Personality Development. Teachers often described their mission as overall student
development, which they found to represent the most significant fruit of a teacher’s
labor. The narrative in question pertains to the importance of engaging children and
encouraging their creativity, teaching them how to think, encouraging them to speak
their mind and work independently, which contributes to the overall development of
their personality (Jana: “T'o come up with newideas and becomeliberated, they need to
share their thoughts... This also contributes to students’ personality development.”).
When these values are undermined, what arises is a temporary sense of pointlessness
of investing efforts (Bisa: “This lack of interest and mild lethargy, in Domanovi¢’s
words, this is what I find most defeating.”). Antagonists amplify the need for a career
change, as it seems impossible to realize the main goals of education.

In Rada’s case, the voice she calls the Motivator performs the function of
an influential Advocate whose goal is to inspire students and motivate them to be
persistent: Be persistent, change, find the solution, do not give up, do not seek blame
for the current failure, keep trying... I am their helper... wind beneath their wings.
However, the voice Rada named the Voice of Reality performs the function of the
Antagonist by negatively positioning students and sending defeatist messages: But
with today’s children, it is not enough to be the wind beneath their wings, you need to
carry them on your back, together with their parents (and grandparents and cousins) ...
Teachers do not have it easy... I often wonder if I can change that, help them understand
the subject better, but nowadays, all my efforts seem futile and excessive.
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4.3. How Does Context Fuel Permanent Conflicts in Teacher
Professional Self?

4.3.a. Innovative vs. Traditional Teaching: Interactive methods. Teachers explicitly
highlighted the influence of the education system on the teaching practice. They
emphasized that the education system’s bureaucratic approach stifled their efforts to
implement more innovative and creative methods and encourage students to think
critically. Some teachers perceived the education system as a source of contradictory
demands, which heightened intrapsychic tensions. On the one hand, it legitimized
innovative and creative practices through modern textbooks, new subjects, and
mandatory application of cooperative and experiential learning approaches. On the
other hand, it still fostered the use of the traditional approach, with its insistence
on administration and the existing syllabus and curriculum (Tea: “It is all good and
well, but it is extremely hard to implement in our system because we do not live in
America. I think that many people in this system suffer from anxiety).

Mina articulated how teachers feel torn in the current education system: I
am disappointed because nothing changes, we go back to the old system, which was
detrimental to both teachers and students. On the one hand, they declaratively require
you to be creative, but then make you accept their tests that they use to assess student
knowledge, where children need to know some facts and it does not matter what they
think, only the facts matter... and then you are completely confused, you wonder what
you should do, whether you are a good teacher if you make them learn by the book,
the same way you had to learn, or if you are a good teacher when you let them be
creative. And you try to strike a balance, a bit of this, a bit of that, and in the end, you
get something that makes absolutely no sense... After they said they would reduce the
administration... everything goes back to the way it was, what is important is what
is written here or there and what you actually do does not matter at all. Then enters
the voice that Mina calls the Rebel, which performs the function of the Antagonist:
But I have given up, I cannot be bothered anymore, I cannot fight anymore, everyone
insists on something different and these are mostly people who have never set foot in a
classroom... Ever since I began teaching, everything has been pulling us back and in
Copic”s words, we hit the cold, hard ground.... in the end, I am like Don Quixote and I
wonder what I am even trying to do here. That is sad.

4.3.b. Innovative vs. Traditional Teaching: Inclusive education. Another source of
tensions stemming from the context is found in inclusive education as a manifestation
of innovative tendencies in the education system. The system values narratives about
the need for all children to be accepted, included, and allowed to reach their full
potential. However, from the teacher perspective, there are arguments that students
in special education programs do not manage to become socially integrated and that
there are negative effects on the learning outcomes of the rest of the class.
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Mina harshly criticized the way inclusive education was systemically
implemented: I think that these children — we have had plenty of examples in our
practice — no matter how much we tried and how long we stayed, they cannot make
friends at school, because other children are terribly cruel before entrance exams. You
cannot expect a child who is 7, 8, 9 years old to understand that another child is different,
that this child is aggressive because of being different, that this child is special. First of
all, these children suffer, and second of all, teachers cannot devote attention to all 30
students in a class. This negatively affects students who may be more advanced, who
need us, too... There is very little time. I think that everybody loses here, including other
students and this student and more advanced students and the teacher who is trying to
do something here.

4.3.c. Respect vs. Disrespecting the Teacher’s Authority. Finally, teachers problematized
the issue of teacher authority and reputation. Before, the ideal teacher was strict
but fair and maintained high teaching quality, thus earning the love and respect
of students, which made the teacher’s efforts purposeful. However, it is difficult
for teachers to preserve this narrative about themselves, due to their diminished
reputation and the devaluation of the teaching profession. The following example
shows how teachers’ awareness of these unfavorable aspects of the social context
strongly legitimizes the voice of the Antagonist, which reinforces teachers’ doubts
about the purpose of remaining a teacher.

Ivona discusses a change in the sense of worth and teachers’ reputation, of which
she is aware: I never saw authority figures as people who shout, who are... harsh. To
my mind, an authority figure is someone who can leave a strong impression by saying
little and always says the right thing at the right time... Such people are charismatic and
possess something that is not arrogance but a kind of simplicity, perhaps, perfection in
simplicity... The voice she calls the Skeptic has the role of the Antagonist and offers
the following argumentation: But when... children who do not know what they are
talking about say the most horrible things about your profession, the job to which you
are dedicated, the job you love, and just, how to put it, spout nonsense to your face,
you simply stop and think to yourself: Wait a minute. For the money I earn, is it worth
working hard and investing effort just to go through what I am going through? This is
the general state of the country, which is just horrible.
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@ DISCUSSION AND CONCLUSIONS

Our results showed that teachers often felt torn between different educational values
and practices. According to the Model of Agonistic Self, these ambivalences in the
form of tense relations between different professional roles or voices appear and
persevere within teacher professional identity. The identified themes are in line with
the results of previous studies, with the novelty being the identification of different
ways these tensions develop and get resolved in teacher professional identity. Therefore,
in this section, we first focus on the contributions of the Model of Agonistic Self
to the understanding of tensions within teacher identity. Namely, the four types
of tense relations that we explored in this paper could be observed as different
ways in which the psychosocial dynamics unfold and psychological tensions are
defused in teachers’ professional sense of self. Some of these ways allow for teachers’
oriented action in everyday professional practice, while others are manifestations of
temporary professional disorientation. Another novelty lies in the finding that one
and the same professional dilemma within the self can manifest itself in different
types of tense relations, meaning that different teachers solve the same dilemma in
somewhat different manners.

From the perspective of our model, when there is a stable order of power
manifested in acceptance with critique, productive tension, and permanent conflicts,
conditions are met for the teacher’s relatively coherent and clearly directed behavior.
However, when it is impossible to silence some voices or establish a tense agreement
between them, this leads to internal discord and professional disorientation, which
manifest themselves in acute conflicts and the strengthening of antagonistic voices.

In this sense, acceptance with critique signifies teachers’ favoring of one
perspective, with an awareness of social and cultural changes that engendered a
shift away from traditional roles and methods. Thematically speaking, the tension
between traditional and innovative teaching is the most common tension in teacher
professional identity and it manifests itself in acceptance with critique as well as
other forms of tension. The frequency of this finding indicates that this theme is a
continuous source of dilemmas in the development of teacher professional identity
(Alsup, 2008). The manifestation of this theme through the relation of acceptance
with critique between developmentally older and developmentally younger voices
suggests the appropriation of the collision between two social discourses — the one
that shaped the old research practice and the one that represents an innovative view
of education. In the form of acceptance with critique, the tension between traditional
and innovative teaching arises in teachers who have a critical attitude towards older
practices and highlight the importance of interactive teaching, animating students,
and understanding their psychological dispositions and variabilities. The mechanism
of acceptance with critique also allows for the resolution of dilemmas related to
showing emotions, in which the discourse of the need for “dramatic and dynamic”
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ways of grabbing students’ attention overpowers the ideal of composure and restraint
in class management that guided the earlier generations of practitioners.

Unlike acceptance with critique, in which teachers remove elements they
deem outdated from their professional practice, productive tension represents the
matching and simultaneous realization of relatively distinct value orientations. The
finding that this was one of the ways the dilemma of traditional versus innovative
teaching manifested itself among our participants suggests that in addition to
teachers that reject traditional beliefs and methods, there are teachers who strive
to adjust their teaching to meet the criteria of the two opposing value systems. On
the one hand, there is the belief that a good teacher demonstrates a great command
of the content in class, while on the other hand, there is the awareness of the
importance of encouraging students to develop the necessary competencies through
critical dialogue guided by the teacher-mentor as well as other forms of interactive
learning. The subjective feeling pertaining to a lack of harmony between the joined
opposing elements was also observed within dilemmas relating to teachers’ focus
on motivating students versus adhering to the syllabus and the curriculum and
closeness versus boundaries in relationships with students. Therefore, productive
tension can be observed as a mechanism through which an individual teacher can
harmonize discordant educational goals and teaching quality criteria set at the level
of the education system (OECD 2012; 2020).

Acute conflicts. However, findings indicate that teachers constantly face
situations in which irreconcilabilities are amplified and one side overpowers the
other, that is, acute conflicts arise and result in the brief prevailment of “modern”
teaching methods and the emphasis on encouraging interactivity and student
creativity. Acute conflicts can also occur in relations between voices that focus on
imparting knowledge and voices devoted of upbringing. In our study, these voices
usually cooperated well within each teacher’s self, which was supported by the
context of primary schools as institutions dedicated to education and upbringing.
Still, students’ increasingly common disciplinary and personal problems made
teachers’ upbringing role more significant, at the expense of the role of a knowledge
imparter. This change of context additionally legitimized voices personifying
teachers” upbringing role, which contributed to the occurrence of acute conflicts
between two otherwise compatible teacher roles. However, the integral part of an
acute conflict is its escalation, which allows for the reversion to the original relation
type. For example, if the conflict between traditional and modern teaching results
in the prevailment of the voice personifying modern methods, this encourages the
other voices of the self and other real-life actors in the education system (e.g., parents
and other teachers) to oppose this novelty. On the one hand, this suggests that at the
intrapsychic level, there is resistance to the undermining of the pre-established order
in the self, which allowed for the fragile power balance between influential voices. On
the other hand, the way other actors in the education system react to the temporary
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implementation of innovative solutions points to difficulties in introducing changes
into the teaching practice in the absence of adequate systemic support (OECD, 2020).

Permanent conflicts. Permanent conflicts reflect teachers’ inability to reconcile
differences and find a way to integrate them into their teaching practice. Therefore,
our assumption is that unlike in productive tension, which involves the merger of
different tendencies into singular action, in this case, conditions for clearly directed
action are met when some voices permanently delegitimize and silence voices that
are incompatible with them.

Permanently undesirable perspectives are personified in Protestors and
Antagonists. Our participants consistently emphasized the undesirability of letting
emotions permeate their professional practice, which is in line with the controversial
and insufficiently legitimized status of emotions in teacher professional identity
(Dzinovi¢, 2010; Hargeaves, 1998). It is possible that from the enduringly
dominant perspective of teachers as experts and authority figures (Jerkovi¢, cited
in Simi¢ 2014), emotionality is seen as a lack of objectivity and a weakness that an
individual needs to overcome in order to become a good teacher. The permanent
delegitimization of the voices of Protestors also allows for the resolution of dilemmas
related to fair and impartial grading, leaving individual criteria adjustments reserved
for rare and unique circumstances. Far more damaging are conflicts with the voices
of Antagonists, which are indicators of teachers’ struggle to preserve a sense of
professional purpose. Our participants highlighted dilemmas related to the extent of
their influence, arising when they fought against the feeling that all their efforts were
in vain. Likewise, they questioned their sense of intrinsic fulfillment stemming from
meeting the demands of their work and struggled to remain enthusiastic when faced
with voices that legitimized investing minimal effort.

Finally, our participants explicitly referred to warring and irreconcilable
aspects of the context. These included the insistence on certain aspects of modern
teaching in spite of insurmountable practical obstacles and the dramatic systemic
diminishment of respect for teachers and teachers’ reputation. These dilemmas slowly
develop as teachers gain professional experience (Simi¢, 2014). It would seem that
the rhetoric on teachers’ inability to exert influence on students tightens over time,
which is potentially supported by the increasing awareness of the poor status of the
teaching profession. These growing contextual tensions represent manifestations of
the increasingly intense undermining of the well-established power balance between
different discourses within the educational context, which consequently reflects on
teacher professional identity. This encourages agonistic perspectives on the teaching
profession and reinforces teachers’ dilemmas related to a career change, thus calling
for comprehensive systemic solutions.
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Although tensions cannot be abolished, managing them allows for positive
changes in teacher identity. Bell and Gilbert (1994, cited in Vujisi¢-Zivkovi¢ &
Vranjesevi¢, 2019) see teacher professional development as a process involving
personal, professional, and social development, wherein one aspect of development
is not possible without the others. The results presented in this paper as well
as our paper on formal characteristics of tensions (Dzinovi¢, Grbi¢ & Vesi¢, in
press) provide guidelines for devising interventions in the dynamics that lie at the
foundation of both the agonistic self and social interactions to which the agonistic
self is closely related. Programs based on our guidelines would directly and equally
focus on personal, professional, and social development, considering that the Model
of Agonistic Self constitutes a framework for understanding a broad spectrum of
individual functioning. Devising effective solutions for heightening the productive
tension between significant Ideologues could lead to the prevention of intense acute
conflicts in a teacher’s sense of professional self. Our findings indicate that in the case
of this form of tension, it is important to systemically aid teachers in the integration
of upbringing values and practices into everyday pedagogical work, having in mind
that our participants identified this as a necessary but insufficiently practically
recognized teacher role, as well as in the introduction of innovations that would be
sustainable in the given context, which still mainly fosters the traditional approach
to education.

On the other hand, the heightening of productive tension through the
amplification of Protestors’ influence on the dominant Ideologues leads to the
acknowledgment of emotions in the practice of education and upbringing and
the establishment of more sustainable standards of personal achievement, which
constitute crucial strategies for the prevention of burnout. Our findings could
contribute to the improvement of professional development programs, which
would be directed at strengthening teacher’s self-regulation skills and based on an
awareness of limited resources, thus ensuring that teachers’ personal investment is
better planned and appropriately limited. From the perspective of the Model of the
Agonistic Self, this would result in the development and strengthening of positions
such as the voice one teacher named the Relaxed and Force-Free, which represents
a strong antithesis to the voice of Ambitiousness, which advocates relentless effort
“to the last breath”. Such interventions would also focus on assuaging the feelings of
guilt and professional inadequacy, which our participants highlighted as common in
discussions on recognizing personal limitations and the need for ensuring personal
wellbeing. It would be highly beneficial for teachers to combine the practice of
balanced professional investment with long-term maintenance of teaching quality.
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Finally, ifteachers were encouraged to discover and try out new ways of defending
Ideologues that represent professional purpose, this would help defuse conflicts with
voices that personify the harmful sense of professional despair. This would involve
encouraging teachers to: a) rely on colleagues’ support in challenging situations as
well as positive messages from colleagues; b) remind themselves of specific positive
experiences with students and evoke situations in which they felt professionally
competent; c) engage new resources for the maintenance of professional enthusiasm
and a sense of fulfillment by enriching the repertoire with new voices that would
perform the functions of Executors or Facilitators of the Ideologues whose ideologies
encompass teachers’ core values; and d) invest time in activities that prevent the
generalization of a small number of unpleasant experiences to the entire professional
practice, which would reinforce the voices of Antagonists.

We recognize two main limitations of this paper, with one concerning the
sample and the other pertaining to the data gathering method. In terms of the sample,
the limitation is reflected in the exclusive participation of female teachers, with no
comparison with the experiences of male teachers. Likewise, the representatives of
class teachers had fewer than five years of work experience, while subject teachers’
work experience had a much broader range. Furthermore, this research did not take
into account any other potentially relevant information about participants, such
as data on their educational background and previous training for the teaching
profession. Finally, the research was conducted at primary schools. It is possible that
the dynamics of teacher professional identity would be organized around different
themes if the sample included secondary school teachers. In terms of methodological
limitations, the research exclusively relied on data obtained via a semi-structured
interview and did not include an independent analysis of the characteristics of the
education system, which could have provided a better insight into the role of the
context in the manifestation and resolution of the identified tensions in teachers’
identities. Furthermore, considering that teachers’ concerns change with experience
(Vujisic’-Zinovié & Vranjesevi¢, 2019; Simi¢, 2014), it would be reasonable to
assume that the themes around which the dynamics are organized likewise change,
which could be verified in longitudinal research. For example, future research could
determine whether the dynamics in the identities of inexperienced class and subject
teachers are organized around disciplinary issues and the maintenance of authority,
which would be evident in the more frequent appearance of Illegitimate Facilitators,
while greater experience would shift the towards issues related to quality, purpose,
and benefits for students, which would manifest itself in the more common presence
of the narrative of the Antagonist. Having in mind that this was an exploratory study,
further research is necessary to validate and further elaborate on the findings on the
mapped tension types. We hope that these research efforts could help in the creation
of teacher professional development programs and the improvement of teachers’
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professional motivation, relying upon the foundations of the Model of the Agonistic
Self.
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