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ABSTRACT 
 

An Integrated Training and Client Service Guidance Framework for 
Professional Accountants of SMEs 

 

Small and medium-sized accounting practices (SMPs) are vital to the accounting 

profession and represent most accounting practices globally. It is commonly assumed 

that SMPs employ the majority of professional accountants within the accounting field 

whose clients are typically small and medium-sized business entities (SMEs). SMEs 

account for most of the businesses around the world and play an important role in the 

development of economies as well as job creation. In a rapidly changing business 

environment, SMEs require a wider range of services and support from their 

professional accountants, thus, the needs and expectations of SMEs are constantly 

changing. Given the important contribution SMEs make to economic development, job 

creation, growth and innovation to communities globally, the success and survival 

rates of these businesses are of the utmost importance. Professional accountants of 

SMEs need to possess the relevant knowledge, skills, competencies and practical 

experience to provide professional business advisory services (non-accounting 

services) to create more value for the SME client. Research suggests that the SMEs 

decision to outsource business advisory services from their professional accountants 

is influenced by the relationship between the professional accountant and SME 

including the manner in which traditional compliance accounting services are provided 

(client services).  

 

In response, the objective of this study was to propose a graphical and narrative 

integrated training and client service framework to guide SME professional 

accountants. The framework provides guidance in respect of the knowledge, skills, 

competencies and practical experience a modern-day professional accountant should 

obtain during the various phases of learning and training whilst pursuing a career as 

a professional accountant. The framework further enhances the understanding of the 

traditional accounting services, client services and non-accounting services SME 

clients desire from their professional accountants as well as the role of professional 

accountants in providing or obtaining such services to ensure that the expectations of 

the client are met and, more importantly, contribute to the success of the SME.  
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An interpretivist research paradigm and a qualitative methodological approach were 

deemed most suitable for the current study. The interpretivist research paradigm 

approach enabled the researcher to understand the phenomena being studied by 

sharing the participants’ experiences in their own words thereby gaining a deeper 

understanding of the desires, services, skills and competencies they required or 

provided. The research population consisted of two population groups, firstly, 

professional accountants, accountants or bookkeepers who were either owners or 

were employed at SMPs and, secondly, SME owner-managers or the persons 

responsible for the accounting function employed at the SME. The research instrument 

used to guide the key-informant interviews in this research were two semi-structured 

interview schedules, one for each identified population group, which were divided into 

sections based on the themes and sub-themes.  

  

Based on key findings, the study proposes an integrated training and client service 

framework to guide SME professional accountants. The framework includes seven 

components, namely, formal higher education accounting programmes, workplace 

training, professional accountant, traditional accounting and client services, trust 

relationships, non-accounting services as well as networks of experts and other 

professionals. An important recommendation of the study is that professional 

accountants must effectively communicate and market their services to current as well 

as prospective SME clients to ensure that clients are aware of the potential services 

which can be provided or obtained from a trusted expert. The professional accountant 

could thus be regarded as a one-stop professional practice. The survival of the 

accounting profession in a constantly changing business environment is dependent 

on how the profession adapts to change including technological advancements. 

Professional accountants need to be able to provide value-added and specialist 

services to their SME clients as well as enhance the current quality level of client 

services.   

 
Key words: Small and medium-sized entities, small and medium-sized (accounting) 

practices, professional accountants, accounting profession, competencies, traditional 

accounting services, non-accounting services 
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1. CHAPTER 1                                                                                                         
BACKGROUND AND INTRODUCTION TO THE STUDY 

 

 

1.1 BACKGROUND 
 

The current clients of professional accountants expect more than the traditional 

accounting and statutory compliance services to which they have become 

accustomed. An accountant’s role has broadened, and he or she is often referred to 

as the “go-to person” by smaller businesses. The services that are expected from the 

modern-day accountant may require skills (technical and pervasive), which 

professional accountants are not equipped with during their formal academic 

education, vocational training through learnerships (during their article training) and 

continuing professional development (CPD) activities. The professional accountant 

may, however, not be aware that there is a desire for these services from the small 

and medium-sized entity (SME) client. As a result, the role of professional accountants 

is continuously changing and constantly needs to be reinvented to meet the desires 

and expectations of their SME clients.  

 

Most accounting practices in the world are small and medium-sized practices (SMPs) 

(Hoeppli, 2015a; International Federation of Accountants [IFAC], 2021a; Mendlowitz, 

2018), and it is believed that these SMPs employ most of the professional accountants 

working in the accounting profession (Attolini, 2012; Hoeppli, 2015a). The usual clients 

of SMPs are small and medium-sized business entities, which are the focus of this 

research study. According to Blackburn, Carey and Tanewski (2014), SMEs most 

often make use of accountants as a source of business advice (IFAC, 2016a; 

Oosthuizen, van Vuuren & Botha, 2020; World Bank, 2017). In a rapidly changing 

economic landscape, SMEs are increasingly demanding a wider range of support and 

Accountants are in a good position to supply the 
SME demand for ‘other services’.  

Blackburn, Carey and Tanewski (2010: 6) 
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services from SMPs (Association of Chartered Certificate Accountants [ACCA], 

2018a; Dimmer, 2012; Hoeppli, 2015a). 

 

Professional accountants are no longer needed only for their traditional statutory 

accounting services to which their clients are accustomed, instead, businesses need 

accountants who offer professional business advisory services (non-accounting 

services) to create more value for their businesses (Barbera & Hasso, 2013; Sage, 

2020a). An accountant should, therefore, no longer be characterised as a stereotypical 

“bean counter” with a calculator, but rather as a one-stop-provider who can satisfy the 

ever-increasing and changing needs as well as expectations of clients. 

 

Table 1.1 lists the acronyms and abbreviations used in Chapter 1. 

 
Table 1.1: Acronyms and abbreviations used in Chapter 1 

Acronym Description 

ACCA  Association of Chartered Certified Accountants 

BEE Black Economic Empowerment 

CA (SA) Chartered Accountant (South Africa) 

CIMA  Chartered Institute of Management Accountants  

CPD Continuing Professional Development 

EME Exempted Micro Enterprises 

GDP Gross Domestic Product 

IAESB International Accounting Education Standards Board 

ICSB International Council for Small Business 

IT Information Technology 

IES International Education Standards 

IESBA International Ethics Standards Board for Accountants 

IFAC International Federation of Accountants 

IPD Initial Professional Development 

PAO Professional Accounting Organisation 

PG1 Participant Group 1 

PG2 Participant Group 2 

QCTO Quality Council for Trades and Occupations 
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Acronym Description 

REC-H Research Ethics Committee (Human) 

RSA Republic of South Africa 

RBV Resource-based View Theory 

SAICA South African Institute of Chartered Accountants 

SAIPA South African Institute of Professional Accountants 

SARS South African Revenue Service 

SET Social Exchange Theory 

SME Small and Medium-sized Entity 

SMP Small and Medium-sized practice (accounting) 

WEF World Economic Forum 

 

The remainder of this chapter is presented by firstly providing introductory 

explanations and discussions contextualising the study in respect of the evolving role 

of the accounting profession within the ambit of technological developments, 

education and training as well as continuing professional development. Secondly, the 

chapter defines a professional accountant in the context of the study. Thirdly, small 

and medium-sized entities are conceptualised. Fourthly, the meta-theories that 

underpinned the study are explained and justified; followed by the formulation of the 

research question and associated research objectives. A brief outline of the research 

methodology is supplied followed by an indication of how the methodology was applied 

to ensure trustworthiness and that the study was conducted within ethical boundaries.  

Before the chapter is concluded, a brief indication of the contribution as well as the 

structure of the study are provided. Section 1.2 provides the introductory literature-

based justification for this research. 

 

 

1.2 INTRODUCTION  
 

As a result, the study considered published literature to inform the investigation of the 

views of SMP accountants and SMEs to determine whether SMP accountants 

understand and meet the desires of their SME clients; and whether SMEs understand 

or know what services they can acquire from their professional accountants. Following 
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an analysis of the data collected, the findings are then used to propose an integrated 

training and client service guidance framework for professional accountants of SMEs.   

 

The increasing expectations placed on the accounting profession, referred to in 

Section 1.1, has led to businesses requiring that their accountants provide them with 

services that professional accountants are potentially not adequately equipped to 

offer, or are unaware of. A brief overview is provided in Sections 1.2.1 to 1.2.4 of how 

the professional accountant’s role is rapidly evolving to meet the increasing 

expectations of their clients, and how information technology (IT) developments impact 

on the accounting profession and accounting education as well as the importance of 

CPD activities. 

 

1.2.1 Evolving role of the professional accountant 
 

As businesses are growing and evolving, so are the expectations placed on the role 

and skills of professional accountants in business (ACCA, 2016; Dwaase, Awotwe & 

Smith, 2020; Heele, 2019; Small, 2015). It is expected that the accounting profession 

will see significant changes in the next three decades (Islam, 2017) in response to an 

array of challenges and factors. This is supported by Daniels (2021) who noted that 

the accounting profession has already seen significant changes, which, according to 

predictions, will continue and only accelerate in the next decade. These challenges 

and factors include emerging globalisation, new economic developments, the growing 

expectation that professional accountants participate in the decision-making 

processes of SMEs (the need for decision-makers), rapid advancements in IT, 

provision of value-adding services, the increasing demands and expectations of clients 

as well as the Covid-19 pandemic (Arnold, 2021a; Barac & du Plessis, 2014; Daniels, 

2021; Kroon, Alves & Martins, 2021; Hylan & Rosenberg, 2021; Smuts, 2021; Vorster, 

2015). The accounting profession, like most other professions, has been influenced 

and has had to change rapidly and adapt since the Covid-19 pandemic (Hylan & 

Rosenberg, 2021; Jabin, 2021; Papadopoulou & Papadopoulou, 2020). Such change 

includes digital processes, which most accountants previously thought were not 

possible. In addition, how accountants anticipate the future, will be informed by 

experiences gained during the Covid-19 pandemic (IFAC, 2020a). 
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It is an interesting observation that currently, in one day, more business is taking place 

around the world than during the entire year of 1950 (Jackson, 2015). Businesses, 

therefore, require human resources that are adaptable, broadly skilled and who can 

cope with these challenges and factors (Lubbe, 2017; Lubbe, Myers & van Rooyen, 

2020). These advances and developments are similarly applicable to professional 

accountants. Professional accountants who are able to develop new partnerships, 

collaborations and who possess an array of skills, will differentiate themselves from 

other accounting professionals (ACCA, 2013a). It is, therefore, imperative that 

professional accountants are critical, analytical and divergent thinkers (Small, 2022).  

 

Professional accountants are no longer found at the back of an office “crunching 

numbers” but are playing a vital role at the front line of organisations. The constantly 

changing environment as well as advances in automation and technology has resulted 

in a shift in the traditional need for specific experience and skills in future-ready 

professional accountants (Small, Smidt & Joseph, 2017; Vitale, 2020). Thus, 

professional accountants must remain relevant by gaining skills which go beyond 

traditional financial reporting but “enable them to engage in the infonomic1 value 

chain”, which includes digital proficiency, business acumen, integrated and divergent 

thinking, emotional intelligence and ethical leadership (Daniels, 2021: 5). The 

knowledge, skills, experience and expertise of professional accountants contribute 

substantially to the sustainability and competitiveness of their clients (ACCA, 2016; 

ACCA, 2021a). 

 
1.2.2 Impact of information technology on the accounting profession 
 

Advancements in IT, such as cloud computing, will enhance the accountant’s 

traditional methods of working and is transforming the everyday tasks of accountants 

(Islam, 2017; Kroon et al., 2021). Information technology has transformed the way 

business is done; with smart software already starting to replace bookkeeping and 

accounting work as it provides real-time reporting in a fast-paced economy (ACCA, 

 
1 Infonomics is the emerging discipline of managing and accounting for information with the same or 
similar rigor and formality as other traditional assets and liabilities (such as financial, physical, and 
intangible assets and human capital) (Gartner Glossary, 2022). 
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2016). Accountants need to become expert users and advisors of IT to ensure the 

accounting profession’s relevance and existence. For the accounting profession to 

remain relevant, technology needs to be understood and embraced (Smuts, 2021; 

Wüsthoff, 2017). According to research, 93,8% of the functions performed by 

accountants will be taken over by advancements in technology (Small, Yasseen & 

Salie, 2019a). A study conducted by Frey and Osborne (2016), regarding the 

susceptibility of jobs to computerisation within the next two decades, revealed that 

accountants and auditors are the second highest in terms of risk. The Future of Jobs 

Survey 2020 similarly revealed that there was a decrease in the demand for 

accounting, bookkeeping services and payroll clerks, ranking accountants near the top 

of the list in respect of roles that are set to increasingly become redundant (World 

Economic Forum [WEF], 2020). There is, however, a more positive prediction for the 

role of the accountant (Chartered Professional Accountants Canada, 2022). Instead, 

the role of the accountant will be shifted to providing value-added activities, 

technologies such as automation, cloud-based data management and analytics, which 

will elevate accountants in both new and empowering ways and not constrain them 

(Higgins, 2021).    

 

Historically, South African businesses acquired their accountant’s services for basic 

bookkeeping and transactional services such as invoicing, cash flow and the recording 

of expenses. Many of these repetitive tasks are now automated (Gulin, Hladika & 

Valenta, 2019; Maans, 2021) by the application of accounting software such as Sage 

Pastel Accounting, QuickBooks and even Microsoft Excel (Susskind & Susskind, 

2015). It is possible for businesses to access, on any electronic device at any time, 

software, and data from the cloud (Vetter, 2018; Vorster, 2015). Another example of 

the impact of IT developments in South Africa is electronic tax filing (e-filing). E-filing 

was introduced by the South African Revenue Service (SARS) in 2001 (Lediga, 2020).  

This free system allows users to transact online with SARS for all their tax matters 

(Jankeeparsad, Jankeeparsad & Nienaber, 2016; SARS, 2022). In the SARS Annual 

Report for the 2016/2017 financial year (SARS, 2017)2, it was reported that 99,9% of 

tax returns were submitted online compared to only 8% in 2006. The increase of the 

 
2 The SARS Annual Report for the 2016/2017 financial year is the last period SARS published this 
information. 
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number of online submissions is an indication of the impact that IT has on taxation as 

one of the accounting disciplines. Similarly, and owing to the nature of taxation, this IT 

impact is also evident in respect of the accounting profession in South Africa as well 

as on the business community insofar as their tax matters are concerned. As taxation 

is a statutory obligation for all SMEs, the services expected of professional 

accountants of these SMEs are, as a consequence, also affected.  

 

1.2.3 Accounting education and training 
 

As a further consequence of developments impacting on the accounting profession, 

the education and training of professional accountants needs regular revision. In South 

Africa, accounting education involves two distinct stages. First, aspiring accountants 

must obtain a university qualification and, second, a practical training component 

(under supervision) needs to be completed (refer to Chapters 3 and 4 for details 

pertaining to the education and training components of aspiring professional 

accountants). The training component is owned and managed by the accounting 

professional bodies. However, for the accounting profession to ensure that 

professional accountants are adequately prepared to serve their clients, it is important 

that universities and professional bodies collaborate when designing and developing 

their respective education and training programme curricula.  

 

The South African Institute of Professional Accountants’ (SAIPA) Technical and 

Standards Executive is of the opinion that most university accounting programmes are 

taught at a sufficiently high standard but focus mainly on the technical aspects of the 

four disciplines of accounting, namely, auditing, finance, financial accounting and 

taxation (Weidemann, 2016). Ngwenya (SAIPAs Technical and Standards Executive) 

believes that competency-based (vocational) teaching and learning, which would 

facilitate integrated thinking, result in students being able to fit into the working 

environment once they have graduated (Weidemann, 2016). However, competency-

based teaching is lacking in most university accounting education programmes 

(Weidemann, 2016). Even though employers expect that accounting graduates are 

equipped with a good comprehension of basic accounting knowledge (Tsiligiris & 

Bowyer, 2021), business awareness and knowledge in the real business environment 
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are preferred (Aryanti & Adhariani, 2020). Accounting educators should observe the 

changing business environment and technological advancements as this influences 

accounting education in terms of what is required of accountants entering the 

profession (Low, Botes, Dela Rue & Allen, 2016; Maali & Al-Attar, 2020).  

 

In Malaysia, it has been identified that the education system exposes learners to 

theoretical concepts rather than practical learning, which results in graduates lacking 

creative thinking skills and interaction with society, among other attributes required of 

the modern-day accountant (Shamsuddin, Ibrahim & Ghazali, 2015). The value-

adding services and professional skills expected from the modern-day accountant are 

skills that aspiring professional accountants should possess when entering the 

profession. However, professional accountants may not have been equipped with this 

skillset when undertaking their academic education or formal training programme, 

which could result in an expectation or skills gap. A skills gap implies that there is a 

difference between the skills graduates are equipped with and the skills employers 

expect (Aryanti & Adhariani, 2020; Succi & Canovi, 2019). Majzoub and Aga (2015) 

suggest that this expectation gap is a result of accounting education not developing in 

line with the evolving accounting profession. However, owing to job roles constantly 

varying and the dynamic nature of the job market, it may be impossible for formal 

higher education accounting programmes3 to constantly be identifying and meeting 

the hard skill expectations of employers (Bennett, 2019). 

 

To succeed in the accounting profession, graduates will need to meet the required 

quality and skills which the market now requires when seeking employment 

(Shamsuddin et al., 2015). Creativity, innovation, the ability to reteach oneself new 

skills as well as IT skills are now required to obtain new accounting jobs, retain current 

jobs and to further careers in accounting (Small et al., 2017). However, a university 

education does not particularly emphasise cognitive and pervasive skills (also known 

as soft skills, non-technical skills, or professional skills), creating a disconnection 

between university and the needs of employers of graduates who are entering the 

workplace (Aryanti & Adhariani, 2020; Small et al., 2017; Tsiligiris & Bowyer, 2021). 

 
3 Hereafter, formal higher education accounting programme/s will interchangeably be referred to as 
accounting education programme/s. 
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1.2.4 Continuing professional development 
 

In addition to education and training, professional accountants are responsible for 

developing and maintaining their professional competence by undertaking CPD (refer 

to Section 4.2.3) activities (International Accounting Education Standards Board 

[IAESB], 20194). It is, therefore, the responsibility of individual professional 

accountants to develop and maintain their own professional competence to provide 

their clients with services, which are of a high quality (IAESB, 2012). According to the 

IAESB (2019: 10), professional competence is:  

 

… the ability to perform a role to a defined standard. Professional 

competence goes beyond knowledge of principles, standards, concepts, 

facts, and procedures; it is the integration and application of technical 

competence, (b) professional skills, and (c) professional values, ethics, and 

attitudes. 

 

Continuing professional development is a term used to explain learning activities and 

is undertaken with the purpose of maintaining and developing the knowledge, skills 

and experience of professionals (Draz & Ahmad, 2017; IAESB, 2019; Kloosterman, 

2014; Oxbridge Academy, 2017; Suliman, Kruger & Pienaar, 2020). Accounting 

professionals must maintain and develop professional competence, therefore, CPD 

activities should be a lifelong, systematic and planned process, which are beneficial 

to both the profession and the professional (Kloosterman, 2014; Suliman et al., 2020). 

The pace of change will have an impact on individuals (Lindsay, 2016); hence, 

accounting professionals must engage in lifelong learning such as CPD activities, 

which have the capability of accommodating changes within the profession (Mashile, 

Yasseen, Mohamed & Papageorgious, 2020). According to de Lange, Jackling and 

Suwardy (2015: 5), “CPD is an important aspect in ensuring whether the accounting 

profession maintains its occupational status”. As a result, member bodies of IFAC 

must comply with the IAESB pronouncements, including International Education 

 
4 The Handbook of International Education Pronouncements: 2019 Edition is the current edition 
(International Accounting Education Standards Board, 2019). 
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Standards (IESs). IES 7, Continuing Professional Development developed by the 

IAESB (2019: 86), supports the need for professional competence:  

 

… to develop and maintain the professional competence necessary to 

provide high quality services to clients, employers, and other stakeholders, 

and thereby to strengthen public trust in the profession.  

 

A role which IFAC member bodies must undertake is that of facilitating CPD activities 

and opportunities for their members. These CPD activities and opportunities will help 

professional accountants in respect of meeting their responsibility for professional 

competence through undertaking lifelong learning (de Lange et al., 2015). 

 

Taking these arguments into account, Section 1.3 defines and explains the meaning 

of professional accountant, accountant and bookkeeper in the context of this research 

study. 

 

 

1.3 THE PROFESSIONAL ACCOUNTANT  
 

A professional is an individual who has technical knowledge, skills and experience 

within a specialised field, which those he or she are serving, do not have (Susskind & 

Susskind, 2015). The term “professional” is described by Hughes (1963: 3) as:  

 

Professionals profess. They profess to know better than others the nature 

of certain matters, and to know better than their clients what ails them or 

their affairs. 

 

The IFAC (International Ethics Standards Board for Accountants [IESBA], 2021: 245; 

IESBA, 2011: 4) defines a professional accountant as “an individual who is a member 

In times of change, learners inherit the earth, while the learned find themselves beautifully 

equipped to deal with a world that no longer exists. 

Hoffer cited in Goodreads (n.d.) 
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of an IFAC body”. In November 2009, the independent standard-setting boards, and 

members of IFAC’s committee identified a need to revise the definition of a 

professional accountant (IESBA, 2011). During January 2011, IFAC proposed a 

revised definition of a professional accountant as follows (IESBA, 2011: 7), namely:  

 

The term ‘professional accountant’ describes a person who has expertise 

in the field of accountancy, achieved through formal education and practical 

experience, and who: 

 

• demonstrates and maintains competence 

• complies with a code of ethics 

• is held to a high professional standard 

• is subject to enforcement by a professional accountancy organisation or 

other regulatory mechanism 

 

The definition was based on the first two of a three-level descriptive framework with 

level 1 being the highest and most definitive of the three levels. The two relevant 

descriptive levels, which were included in the proposed definition are (IESBA, 2011: 

6):  

 

• Level 1: “What a professional accountant is” 

On this level the emphasis was based on formal education, training, 

certification, and other qualifications that define a professional accountant. 

• Level 2: “What a professional accountant does” 

This level outlines an individual’s core responsibilities in demonstrating 

competence, complying with the IESBAs Code of Ethics for Professional 

Accountants and acts in the best interest of the public. 

Level 3 of the descriptive framework is described as “How professional accountants 

can be differentiated from one another based on roles and specialisations within the 
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accountancy5 (accounting6) profession” and was not included in the actual proposed 

definition (IESBA, 2011: 6). Level 3 is regarded as optional and implies that 

professional accountants can be differentiated from each other depending on factors 

such as their level of formal education and training, the service they provide, 

competence and skills. Owing to the third descriptive level, it was suggested that the 

following sentence be added to the proposed definition (IESBA, 2011: 7): 

 

Professional accountants can be differentiated from one another by certain 

factors such as competence, responsibilities, and services provided. 

 

The IFAC did, however, acknowledge that it was not possible to include accountants 

working in all the various accounting fields within the proposed definition for a 

professional accountant. In November 2012, the definition of a professional 

accountant was further refined where suggested changes were made to the 2011 

IFAC Staff Paper, the IAESB Chair, Deputy Chair and technical staff (IAESB, n.d.). In 

2013, the IAESB requested that a task force be formed to continue working on the 

definition of a professional accountant and that a revised definition be prepared 

(IAESB, n.d.). In the 2019 Handbook of International Education and Pronouncements 

glossary, a professional accountant is defined as (IAESB, 2019: 9):   

 

… an individual who achieves, demonstrates, and further develops 

professional competence to perform a role in the accountancy profession 

and who is required to comply with a code of ethics as directed by a 

professional accountancy organization or a licensing authority. 

 

SAIPA has provided its own descriptive definition of a Professional Accountant (SA) 

as follows, “Professional Accountant (SA) is a … business consultant/advisor that 

 
5 Use of the term “accountancy” refers to “1. The profession in which accountancy bodies regulate the 
activities of accountants. 2. The process of accounting” (Law, 2016: 4). 
 
6 Use of the term “accounting” refers to the “process of identifying, measuring, recording, and 
communicating economic transactions. Accounting can be subdivided into financial accounting, which 
is mainly concerned with the legal aspects of the subject and reporting to parties external to and 
organisation, and management accounting, which is mainly concerned with providing information 
helpful to managers running a business. Accounting includes various activities, such as conducting 
audits, book-keeping, and taxation” (Law, 2016: 6). 
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actively participates in the decision-making processes of businesses to support the 

value creation activities that ensures business goals are achieved in a sustainable 

process” (SAIPA, n.d.a: 4). Professional Accountants (SA) play an essential role in the 

growth of the South African economy, as they offer various essential and professional 

services to industry. SAIPA (n.d.a) declares that Professional Accountants (SA) can 

offer their clients a wide range of services, such as:  

 

• Preparing and interpreting of financial reports; providing solutions to identified 

problems 

• Assisting with strategy planning, identifying and managing risks as well as the 

formulating business plans and financial forecasts 

• Advising on suitable business structures and important regulations such as 

environmental, human resources and safety, including strategic human 

resource advice and advice to family businesses in terms of financial and 

succession planning; ensuring the control of costs by providing cost accounting 

services 

• Consulting to identify and manage risks; performing independent reviews, 

business or business unit valuations, black economic empowerment (BEE) for 

exempted micro enterprises (EME) 

• Providing taxation services and other agreed upon engagements in business 

and financial services 

 

SAIPA (n.d.a) is of the opinion that Professional 

Accountants (SA) have the ability to offer their 

clients tailored advice as they thoroughly 

understand each client’s business. This 

understanding is gained through building relationships with their clients. They render 

services to SMEs, the corporate sector and/or are employed in either the public or 

private sector. SAIPA does, however, acknowledge that trainee accountants will not 

be exposed to all competencies as contained in the trainee accountant logbook and 

that it is up to the individual to do further research required in practice (SAIPA, n.d.a).  

According to Daniels (Dimmer, 2012: 9), SAIPA’s Chief Executive Officer from 2005 

to 2015, states that “a business that does not use a professional accountant to guide 

The role and functions of the 
Professional Accountant (SA) have 
evolved dramatically over the past 
four decades. 

Small (2022: 17) 
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and help institute strategic policies, is limiting its vision and potential growth”. 

Professional accountants have a vital role to play and “are the untapped resource of 

the SME community” (Timmis, 2021: 19).  

 

For the purposes of this study, a professional accountant is defined as a member who 

holds a Quality Council for Trades and Occupations (QCTO) registered professional 

designation obtained from a professional accounting organisation (PAO) who are 

member bodies of IFAC. In South Africa there are currently 12 recognised professional 

accounting bodies (refer to Table 4.5), four of the 12 PAOs are member bodies of 

IFAC (refer to Section 4.2.1.1). Two of these PAOs are based in South Africa, namely, 

the South African Institute of Chartered Accountants (SAICA) and SAIPA. The South 

African branches of the Association of Chartered Certificate Accountants (SA) and 

Chartered Institute of Management Accountants (CIMA) (SA) are subject to adhere to 

the requirements of the ACCA (UK) and the CIMA (UK) who are both member bodies 

of IFAC (IFAC, 2021a). 

 

An accountant, as defined in this study, is an individual who is not a member of one of 

the four South African PAOs, but who hold a designation with one of the other eight 

recognised professional accounting bodies (refer to Table 4.5) and has, therefore, 

demonstrated competency. An accountant is the person who performs accounting 

functions for a business operating in industry or on behalf of a SMP-type accounting 

firm. It must be noted that this does not imply that these individuals are not seen as 

being professional. A bookkeeper, for the purposes of this study, is an individual who 

does not hold a relevant designation with any of the recognised professional 

accounting bodies and whose responsibility it is to keep record of the financial 

transactions of a business up until trial balance, operating in industry or on behalf of a 

SMP-type accounting firm.  

 
1.3.1 Competence, knowledge and skills expected of professional 

accountants  
 

The expectations for the accounting profession and professional accountants continue 

to grow (Arnold, 2021a). However, the professional accountant’s role is far broader 
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and more meaningful than before (Small, 2015; Small, Joseph & Jansen, 2019b; 

Vorster, 2015). Professional accountants must adapt and evolve to become, through 

innovation and IT, creative thereby remaining relevant, and creating more value for 

their clients (Arnold, 2021a; Small, 2015; Vitale, 2020; Vorster, 2015). These ever-

changing demands and expectations are transforming the role of the professional 

accountant, including the competencies these professionals are required to possess 

to fulfil the needs of clients and embed a higher level of value in the services provided 

(Maans, 2021; Small, 2015). 

 

According to the IAESB, International Education Standard 3, once aspirant 

professional accountants have completed their Initial Professional Development (IPD) 

(on the job training), they should possess the following four professional skills (IAESB, 

2019):  

 

1) Intellectual skills – the skill to solve problems, make judgements and 

decisions 

2) Interpersonal and communication skills – the ability to interact and work with 

others 

3) Personal skills – behaviour and attitude a professional accountant should 

possess 

4) Organisational skills – the ability to work well either with or within an 

organisation for the purpose of achieving optimal outcomes (results) from the 

resources and people who are available 

 

These professional skills should be integrated with the technical skills, values, ethics 

and attitude which demonstrate the competence of the professional accountant 

(IAESB, 2017). This goes beyond knowledge of principles, procedures, standards, 

facts and concepts (IAESB, 2017). Professional member bodies of IFAC should 

comply with the competencies as set out by the International Education Standards in 

terms of the professional skills that aspirant professional accountants (trainee 

accountants) should possess at the end of their IPD (IAESB, 2017; Vorster, 2016).  
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The qualification framework for the SAIPA designation, Professional Accountant (SA), 

is underpinned by a competency framework (Vorster, 2016). The purpose of the 

framework is to develop a complete professional accountant who has the skills to 

perform the services expected by employers and clients in terms of the desired 

competency framework (Vorster, 2016). The competency framework for SAICA’s 

Chartered Accountant (SA) (CA (SA)) designation, sets out the professional 

competencies that a newly qualified CA (SA) should be equipped with upon completion 

of the academic programme, training programme, professional programme and the 

two professional assessments (known as the pre-qualification programme) (SAICA, 

2021a).  Both SAICA and SAIPA are member bodies of IFAC and, therefore, comply 

with the IES. The competency framework for these two institutes includes the 

development of technical competence, professional skills, professional values, ethics 

and attitude (SAICA, 2021b; Vorster, 2016). 

 

In an environment which is constantly changing, an accounting competency 

framework should tie together the theoretical knowledge as well as the skills which will 

provide aspiring professional accountants with the ability to apply their theoretical 

knowledge when in the business environment (Low et al., 2016; Kunz & de Jager, 

2019; Schutte, 2014). According to SAICA (2021b), a competency framework outlines 

the necessary competencies (knowledge, skills and attributes) that individuals should 

possess when entering the accounting profession.  

 

It is, thus, imperative that professional accountants continuously upskill their 

competencies to fulfil the new role that is expected of them by the modern-day client. 

These changing expectations placed on the 21st century professional accountant will 

require a new set of competencies (Small, 2015). As a result, accountants should be 

reskilling themselves for the change in the market, so that they can become genuine 

advisors and business partners. Therefore, the business expertise and social skills 

that accountants should possess are as important as their technical knowledge (Dicey, 

2017).  
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1.3.2 Small and medium-sized practices (accounting) 
 

The majority of accounting firms in the world are SMPs, who most often hire 

professional accountants (Attolini, 2012; Hoeppli, 2015a; IFAC, 2021b; Mendlowitz, 

2018). SMPs also typically provide their services to SMEs and are regarded as 

important business and trusted advisors. As a result, SMPs and SMEs are regarded 

as being closely connected to each other (Hoeppli, 2015a; IFAC, 2013a; Arnold, 

2021b). In addition, many members of SAIPA provide services to SMEs (Hoeppli, 

2015a; Hoeppli, 2012). Therefore, SMEs and business owners are regarded as the 

common and ideal clients for SMPs (Black & Thompson, 2014; Prince, 2015).  

 

It is difficult to conclusively define a SMP as the definition varies from one jurisdiction 

to another. According to IFAC (2011a; 2021b), SMPs have the following 

characteristics: 

 

1) Serve small and medium-sized entity clients 

2) Use external resources to supplement limited in-house technical resources 

3) Employ a limited number of professional staff 

 

According to Hoeppli (2015b), similar to the global perspective, the majority of 

accounting practices in South Africa are small to medium in size and, therefore, the 

importance and sustainability of these businesses is crucial to the South African 

economy. SMPs are also key in assisting SMEs in keeping their business financially 

and economically sustainable (Massaro & Rossi, 2014). For the purpose of this study, 

a SMP refers to accounting firms who are not regarded as one of the so-called “big 

four” (namely, Deloitte, EY, KPMG and PwC). Thus, the “big four” firms that also 

employ professional accountants and accountants to provide services to SME clients, 

do not form part of the scope of this research.  
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1.3.3 Typical role of professional accountants 
 

Figure 1.1 illustrates the various roles and services that modern-day professional 

accountants should be able to undertake to meet and satisfy the demands of their 

clients. 

 

 

(Source: Researcher’s own construct) 

Figure 1.1: Required skills of professional accountants 
 

The categories in Figure 1.1 represent the following skills required of a professional 

accountant: 

 

1) Business advisory services, also referred to as added value services or non-

accounting services, are those services which SME clients require from their 

accountants. These include, for example, business development, corporate 

advisory, wealth creation and investments, acquisitions, succession planning, 

human resources and payroll issues, health and safety services, marketing and 

sales, sustainability and corporate social responsibility advice as well as 
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information technology (Black & Thompson, 2014; Blackburn et al., 2014; 

Hoeppli, 2015b; Jarvis & Rigby, 2012; Massaro & Rossi, 2014).  

2) Traditional services that accountants are accustomed to offering their clients 

include statutory audit and assurance, financial accounting, taxation as well as 

management accounting services (IFAC, 2016a; Oosthuizen et al., 2020; Small, 

2015). These traditional services are still the main services required (purchased) 

by SME clients from their professional accountants (Yasseen, Stegmann & 

Crous, 2020a). 

3) Technology only works well in the hands of an expert. The drive towards a 

technologically controlled environment can be used to the professional 

accountant’s advantage. It can add value to their client’s business (Vorster, 

2015). Cloud computing will improve the accountant’s traditional methods of 

working (Islam, 2017; Timmis, 2019a). Professional accountants must stay 

abreast of technology to ensure that they have the skills to use the systems that 

their clients require and have implemented. This will require a mindset shift for 

many professional accountants (SAIPA, 2020a; Vorster, 2015). They should 

also have the knowledge to advise their clients when to invest in new software.     

  

Section 1.4 defines and explains SMEs in the context of this research study. 

 

 

1.4  SMALL AND MEDIUM-SIZED ENTITIES 
 

As discussed in Section 1.3, SMEs are the usual clients of SMPs (Attolini, 2012; Black 

& Thompson, 2014; Hoeppli, 2015a; Prince, 2015) and are regarded as the backbone 

of an economy as these business’s create substantial employment (SAIPA, 2022a). 

Therefore, SMEs are briefly discussed and contextualised in this section. SMEs play 

an integral part in, and are vitally important to the stability of the global economy as 

well as being critical to most developed and developing economies (Carey, 2015; 

IFAC, 2013a; IFAC, 2013b; Kalidas, Magwentshu & Rajagopaul, 2020; Manzoor, Wei 

& Siraj, 2021). In many countries, SMEs employ the greatest number of personnel, 

estimated to be between 50% to 60% in South Africa (Kalidas et al., 2020), and 

generate the bulk of economic output. In South Africa, SMEs contribute 52% to 57% 

https://www.mckinsey.com/our-people/agesan-rajagopaul
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of gross domestic product (GDP) (Carey, 2015; Hoeppli, 2015a; Kalidas et al., 2020). 

In addition, SMEs account for over 95% of all businesses globally (IFAC, 2013b; IFAC, 

2021b; Sultan, 2018), and in South Africa, it is estimated that between 91% to 98,5% 

of businesses are SMEs (Hoeppli, 2015a; Kalidas et al., 2020; Small Business 

Institute, 2018). In 2017, the percentage of SMEs in South Africa was confirmed by 

Goldstuck (2017) who estimated that there were 650 000 active businesses in South 

Africa of which 600 000 were SMEs (92%). However, according to Goldstuck (2017), 

there is no formal listing of the number of businesses by type or sector in South Africa 

(Small Business Institute, 2018). It is estimated that the predominant form of SMEs 

are family businesses and that 80% to 90% of all businesses in South Africa are family-

owned (Venter & Farrington, 2009; Visser & Chiloane-Tsoka, 2014).  

 

The National Small Business Act, No. 102 of 1996 defines SMEs as medium, small, 

very small and micro enterprises based on particular characteristics (Republic of South 

Africa [RSA], 1996a). The amended National Small Business Act, No. 26 of 2003 

updated and further defined SMEs in terms of five categories, which had originally 

been established, namely, standard industrial sector and subsector classification, size 

of class, equivalent of paid employees, turnover and asset value (excluding fixed 

property) (RSA, 2003; The Banking Association South Africa, 2017). For the purpose 

of this study, SMEs included those businesses who employed between five and two 

hundred employees.  

 

From the arguments provided in the foregoing discussions, it was important to conduct 

this research.  It substantiates the importance of this study and conceptualises the key 

role players in respect of this study. To further strengthen the study, and to provide 

rigour to the theoretical arguments and associated conclusions derived, meta-theories 

were considered to form the basis and theoretical underpinning of the research. The 

theories underpinning the study are discussed in Section 1.5. 
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1.5  THEORIES UNDERPINNING THIS RESEARCH 
 

The social exchange theory (SET) is used to explain and contextualise the relationship 

between accountants and their clients, namely, SMEs. The SET is regarded as one of 

the oldest and is among the most influential social behaviour theories used to 

understand workplace behaviour (Cropanzano & Mitchell, 2005; Homans, 1958). Any 

interaction between individuals is regarded as an exchange of resources, which need 

not only be tangible (for example, goods or money) but may also be intangible (for 

example, friendship and social features) (Lambe, Wittman & Spekman, 2001). 

According to Blau (2009), social exchange is an individual’s voluntary actions, which 

are driven by returns that the individual is expected to receive, and which he or she 

usually receives from others. Homans’ (1958) notion of the SET is that parties enter 

and maintain relationships expecting such relationships to be rewarding. Murdvee 

(2009) is of the opinion that the continuation or termination of a consumer-supplier 

relationship is dependent on past relationships between the two parties. Knowledge-

based trust is, therefore, developed based on repeated interactions between 

individuals, which provide an opportunity to collect information about the other person 

or party, thereby developing an expectation that the other individual’s behaviour is 

both positive and predictable (Murdvee, 2009). According to Cropanzano and Mitchell 

(2005), one of the principles of the SET is that, over time, relationships evolve, which 

lead to trust, mutual commitment and loyalty. 

 

Based on the core theme of the SET, which is trust, SMEs are more likely to seek non-

accounting services (business advice) from their accountants once they have 

developed a relationship with and established the competence of those accountants 

(Carey & Tanewski, 2016). The nature of the business of professional accountants 

usually results in them developing lasting relationships with their clients (Dimmer, 

2012). The high level of trust SMEs have in their accountants is one of the reasons 

why they demand more than simply traditional accounting services (Blackburn & 

Jarvis, 2010; Gooderham, Tobiassen, Døving & Nordhaug, 2004; Jarvis & Rigby, 

2012). According to Blackburn et al. (2010), accountants benefit from two dimensions 

of trust, namely, institutional trust, owing to the profession being regulated, and 
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relational trust, owing to the frequent statutory compliance services that professional 

accountants provide to SMEs.  

 

During 2005, the International Council for Small Business (ICSB), the world’s oldest 

small business organisation, published a 463-page compilation of 20 of the best 

entrepreneurship and small business articles ever published since the organisation 

had been founded (Bukula, 2017). These articles are still regarded as relevant and 

valuable. One of these articles, entitled, “The use of external business advice by SMEs 

in Britain”, investigated what determined the preference of a particular advisor and the 

level of advisor use to provide business advice to small businesses (Bennett & 

Robson, 1999). This article demonstrates that preference and the level of use of 

advice is dependent on the relationship of trust which exists between the SME and the 

supplier of business advice, the professional accountant in the context of this research 

(Bennett & Robson, 1999). The quality of the professional accountant’s work and the 

fact that the profession is regulated, contributed to SMEs trusting their professional 

accountants with more than just the traditional accounting services (Jarvis & Rigby, 

2012).  

 

In addition to the SET, the resource-based view (RBV) theory provides a further 

theoretical framework in explaining the SME clients need to outsource non-accounting 

services from a trusted business advisor such as an external professional accountant. 

The RBV is a theory where its intellectual roots can be traced to Edith Penrose (1959), 

whose focus was based upon the role of resources in either supporting or restricting 

the development of a business (Kellermanns, Walter, Crook & Kemmerer, 2016). 

Penrose (2009: 60) defines resources as “the physical things a firm buys, leases, or 

produces for its own use, and the people hired on terms that make them effectively 

part of the firm. Resources, then, can be viewed as a bundle of possible services”. 

According to Barney (1991), RBV proponents see the firm as a collection of tangible 

assets (physical) or intangible assets (everything else which is not physical), which 

can be leveraged to produce a competitive advantage and drive a firm’s performance. 

These resources include human capital (Barbera & Hasso, 2013). Accountants 

possess specialised knowledge of accounting standards and processes as well as the 

implicit knowledge of how to apply this in the business environment (de Bruyckere, 
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Verplancke, Everaert, Sarens & Coppens, 2017). An accountant’s knowledge can be 

regarded as a valuable resource as it is assumed that it has been gained over a period 

of time, namely, the accountant’s experience (Barbera & Hasso, 2013). Where a SME 

does not employ an internal accountant and, therefore, lacks these desired skills and 

resources, it is advised that the SME should outsource the services of an external 

accountant to overcome the problem of having limited resources (Døving & 

Gooderham, 2008; Gooderham et al., 2004). This is consistent with the RBV theory, 

in that the accountant’s specialised knowledge can be a key resource in obtaining a 

competitive advantage. Chrisman and McMullan (2000) are of the opinion that the 

quality of the services of an outsider as a resource depends on their knowledge.  

 

It is clear that a professional accountant is regarded as a trustworthy resource of 

traditional accounting services and business advice for SMEs, the SET and RBV thus 

provide a solid theoretical base upon which the rest of the study can be conducted 

(refer to Section 5.4).  

 

The preceding sections provide clear justification and context for the study.  From the 

justification, it provides evidence that a research question exists between the desires 

of SMEs with regard to accounting and related services, and the services actually 

rendered by their SMP. Based on these arguments, further motivation is provided in 

Section 1.6 for the formulation of the research question as well as the primary and 

secondary research objectives of the research (refer to Section 1.7). 

 

 

1.6  STUDY RESEARCH QUESTION 
 

Sections 1.3 to 1.5 provided evidence that SMEs could desire more than the traditional 

accounting services from their accountants. However, professional accountants may 

not be equipped to provide or be aware of these service desires of their SME clients.  

 

SMEs are no longer requiring their accountants only for traditional statutory accounting 

services, but instead require a broader range of professional business services from 

their trusted accountants (Black & Thompson, 2014; Blackburn et al., 2014). Family 
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businesses, for example, are making use of accountants to fill key resource gaps 

(Barbera & Hasson, 2013), and many small businesses regularly use accountants as 

suppliers of business advice (Blackburn et al. 2014; Massaro & Rossi, 2014). 

Published research involving interviews conducted with accountants and SMEs in the 

United Kingdom and Australia resulted in Blackburn et al. (2010, 2014) as well as 

Blackburn, Carey and Tanewski (2018) concluding that an expectation gap existed, 

namely, that accountants believed that they possessed the necessary skills to offer 

business advice. However, SMEs believed that accountants did not always possess 

sufficient business expertise and industry knowledge. Black and Thompson (2014) are 

of the opinion that to offer business advice in general requires skills which are different 

from those required when providing traditional accounting services.  

 

Business advice expected from accountants can be defined as professional advice, 

which is provided by an accountant to support or advise the SME client’s information 

needs and provide strategic direction in the operational running of the business 

(Blackburn et al., 2014; Carey, 2015). SMEs expect accountants to possess various 

skills including management accounting, financial accounting, problem-solving, 

communication skills, business expertise, interpersonal skills, strategic thinking, 

leadership skills, IT skills, change and project management, and risk management 

skills (CIMA, 2011). However, according to Hoeppli (2015a), advisory and consulting 

services (non-accounting services) expected from SMPs in South Africa are of lesser 

importance than that which is expected internationally. This was supported by a survey 

undertaken by Xero (South Africa) where only 23% of surveyed SMEs revealed that 

they regularly required non-financial advice from their accountant (Xero, 2017). A 

reason as to why SMEs in South Africa do not regularly outsource non-accounting 

services from their professional accountant could be associated to a possible 

perception gap. 

 

Based on the literature overview, the research question of this study is:  

 

Does a service perception gap exist between what SME clients 
desire from their professional accountants, and the services 
professional accountants provide? 
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The research objectives are defined to address the research question of the research 

are provided in Section 1.7. 

 

 

1.7 STUDY RESEARCH OBJECTIVES 
 

The primary objective designed to address the research question of the study is 

presented in Sections 1.7.1 and 1.7.2.  

 

1.7.1 Primary research objective 
 

Within the study’s context, specific matters that relate to the apparent service 

perception gap are identified. Firstly, there is a need to determine whether SME clients 

of professional accountant’s desire more from their accountants than the professional 

accountants are educated and trained to offer. Secondly, it must be determined 

whether professional accountants provide the services that their SME clients desire 

and whether SMEs are aware of these services. 

 

The primary objective of this study is thus:   

 

 

1.7.2 Secondary research objectives 
 

To give effect to the primary objective, the following secondary objectives are 

formulated: 

 

• To examine the evolution, development and history of accounting both globally 

and in South Africa, as well as to track the development of the accounting 

profession in South Africa (Chapter 2).  

• To conceptualise and discuss the development of the education system as well 

as accounting education in South Africa to provide a better understanding of 

To propose an integrated training and client service framework to 
guide SME professional accountants. 
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the skills and level of preparedness an aspiring professional accountant 

acquires through the various stages of education before entering the 

accounting profession as a trainee accountant (Chapter 3). 

• To provide literature contextualising the status quo of the accounting profession 

in South Africa by discussing the regulation of professional bodies, with specific 

reference to the regulation of the accounting profession (Chapter 4). 

• To obtain an understanding of the services usually expected by SMEs of 

professional accountants (Chapter 5). 

• To determine the skills and competencies professional accountants should 

typically possess for them to provide the services desired by their SME clients 

(Chapter 5). 

• To explain and justify an appropriate research methodology by means of which 

the research question and associated objectives of the study is addressed 

(Chapter 6). 

• To analyse and interpret the data collected from interviews conducted with 

professional accountants, accountants or bookkeepers to determine the 

experience, skills and competencies professional accountants should typically 

possess to provide the services desired by SME clients. To determine the 

traditional accounting services and non-accounting services SME clients desire 

from their professional accountants (Chapter 7). 

• To analyse and interpret the data collected from interviews conducted with SME 

participants to determine the traditional accounting services and non-

accounting services SMEs desire from their professional accountant. To 

determine the SMEs overall expectation of their professional accountants 

(Chapter 8). 

• To determine whether a service perception gap exists between the services 

SMEs desire from professional accountants as well as the services the 

professional accountants provide and are equipped to offer (Chapters 7, 8 and 

9). 

• To conclude the study by providing recommendations and suggest areas for 

further research (Chapter 10). 
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The research methodology applied to address the research question and associated 

research objectives, of the study is discussed in Section 1.8. 

 

  

1.8 STUDY RESEARCH DESIGN AND METHODOLOGY 
 

Chapter 6 of the study discusses the research design and methodology that was used 

to achieve the primary and secondary objectives of the study. A literature review was 

undertaken which represents the secondary component of the research, followed by 

the primary research component, namely, the empirical study. The research design 

and methodology adopted in the study are briefly discussed in Sections 1.8.1 and 

1.8.2. 

 

1.8.1 Secondary review 
 

In South Africa, limited published research is available regarding the skills and 

services desired of SMEs from their accountants. A comprehensive literature search 

was conducted to address the research question (refer to Section 1.6). Secondary 

sources were consulted relating to disciplines in accounting. International and national 

data searches were conducted through the Nelson Mandela University Library and 

include EBSCOhost, Emerald, Sabinet Online and ScienceDirect resource data 

bases. Google Scholar, Google internet searches, books, textbooks, newspaper 

articles and accounting journals.  

 

It is acknowledged that these databases were not the only sources of information 

available concerning SMEs in general and professional accountants, in particular. As 

far as could be ascertained, no similar research study had previously been 

undertaken.  

 
1.8.2 Primary research (empirical investigation) 
 

The primary study of this research was comprised of the following components:  
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• identifying the most appropriate research paradigm 

• identifying the population and sample 

• selecting sampling technique and the manner in which the primary data was 

collected  

• analysing the data collected from the empirical investigation 

 

A brief overview of each of the research components are provided in Sections 1.8.2.1 

to 1.8.2.3. 

 

1.8.2.1 Research paradigm 
 

Literature reveals that two basic research design types exist. These are quantitative 

and qualitative research designs (Creswell, Ebersohn, Eloff, Ferreira, Ivankova, 

Jansen, Nieuwenhuis, Pietersen & Plano Clark, 2020; Struwig & Stead 2017; Yilmaz, 

2013). An approach which combines both quantitative and qualitative research 

designs is referred to as a mixed method research approach (Creswell, 2014; Creswell 

et al., 2020).  

 

Quantitative research is based on a positivistic research paradigm and is carried out 

to answer questions about the relationship between measurable variables (Creswell, 

2014; Leedy & Ormrod, 2021). The aim is to explain, predict and control the 

phenomena (Creswell, 2014; Leedy & Ormrod, 2021). According to several authors 

(Creswell et al., 2020; Struwig & Stead, 2017; Yilmaz, 2013), quantitative research 

can be defined as being objective, systematic and reliable and is associated with a 

human problem or social phenomenon, while data is expressed numerically from a 

selected population.  

 

Qualitative research is associated with the interpretivist (constructivism) research 

paradigm as researchers interact and have discussions with their studied participants 

(Wahyuni, 2012). Wahyuni (2012) describes qualitative data as providing rich 

descriptions of social constructs as opposed to the generalisation approach 

implemented by positivist researchers. Qualitative research is difficult to define as 

there are many research methods, however, these qualitative research methods have 
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certain characteristics (features) in common (Struwig & Stead, 2017; Yilmaz, 2013). 

Yilmaz (2013: 312) describes qualitative research as an: 

 

… emergent, inductive, interpretive and naturalistic approach to the study 

of people, cases, phenomena, social situations and processes in their 

natural settings in order to reveal in descriptive terms the meanings that 

people attach to their experiences of the world.  

 

To address the primary objective, the interpretivist research paradigm was used for 

this study as it interprets and finds meaning in social settings and events (Eriksson & 

Kovalainen, 2008). By making use of the interpretivism paradigm, the researcher 

aimed at understanding the phenomena being studied, by sharing participants’ 

experiences in their own words. The goal of the interpretivist approach is to investigate 

beneath surface appearances (Bryman, Bell, Hirschsohn, dos Santos, du Toit, 

Masenge, van Aardt & Wagner, 2017). The reason for this approach is that the 

individuals being studied could view things differently compared to what an outsider 

might have initially expected (Bryman et al., 2017).  

 

1.8.2.2 Population and sample  
 

A population is a group of all possible participants relevant to the research question 

from which a sample is selected (Bryman et al., 2017; Creswell et al., 2020; Struwig & 

Stead, 2017). A sample is a segment of the research population from which a 

predetermined number known as the sample size, is selected based on either 

probability or non-probability sampling techniques (Bryman et al., 2017; Creswell et 

al., 2020; Struwig & Stead, 2017). According to Struwig and Stead (2017), it is not 

practical for all members of a population to be included in a research study; therefore, 

information is obtained from a sample. For the purpose of this study, the research 

population consisted of two population groups. Firstly, participant group 1 (hereon 

referred to as PG1) was comprised of professional accountants, accountants, or 

bookkeepers who were either owners or were employed at a SMP. Secondly, 

participant group 2 (hereon referred to as PG2) were SME owner-managers or the 

people responsible for the accounting function employed at the SMEs.  A final sample 
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of 18 professional accountants, accountants or bookkeepers who either owned or 

were employed at an SMP, who provided services to SME clients and who were 

members of a recognised professional body in South Africa were interviewed. 

Furthermore, a sample of 18 SME owner-managers or the person responsible for the 

accounting function at a SME who employed between five and two hundred 

employees were interviewed.  

 

The total sample size amounted to 36 participants from the two targeted population 

groups with the aim of comparing findings from the analysed data to determine 

whether a service perception gap existed between the services that the professional 

accountant provided and were equipped to offer, and services that the SME client 

desired. The principle of data saturation (refer to Section 6.5.2), an important aspect 

which must be considered in qualitative research, was applied during the data 

collection phase of the study (Creswell et al., 2020). 

 

1.8.2.3 Sampling technique and primary data collection 
 

For this study, participants were selected by making use of the non-probability 

sampling technique of purposive sampling also known as judgemental sampling. 

Participants were, therefore, selected for a particular purpose, commonly referred to 

as “purposeful selection” (Boeije, 2014; Creswell et al., 2020; Struwig & Stead, 2017). 

The researcher makes a judgement in respect of who should be included in the study 

based on the experience and contribution the participant could make to the study 

(Boeije, 2014; Bryman, 2016; Collis & Hussey, 2014; Quinlan, Babin, Carr, Griffin & 

Zikmund, 2015). In a qualitative research study, however, more than one method of 

sampling can be selected (Bryman, 2012). For example, a sample can be intentionally 

selected (purposive sampling) followed by utilising a snowball sampling technique with 

the purpose of obtaining the rich and relevant information from prospective participants 

(Wahyuni, 2012). With a snowball sampling technique, the research is conducted with 

a small group of participants (or one participant) who are relevant to the study. These 

participants are then requested to recommend potential participants who fit the 

inclusion criteria of the study. Snowball sampling is primarily adopted in qualitative 

research studies (Bryman et al., 2017; Quinlan et al., 2015). A combination of 
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purposeful and snowball sampling was, therefore, adopted in this study as this 

technique provided representation of the various participants, which the researcher 

had identified, namely, professional accountants, accountants or bookkeepers who 

either owned or were employed at a SMP and SME owner-managers or the person 

responsible for the accounting function employed at the SME.  

 

The following is a list of the various types of research methods used to collect data for 

qualitative studies (Creswell et al., 2020; Petty, Thomson & Stew, 2012; Struwig & 

Stead, 2017): 

 

• Interviews 

• Focus groups 

• Observation 

• Unobtrusive measures 

 
To gather the primary data to achieve the objective of this study, semi-structured 

interview guides (research instruments) were developed in English. Interview 

questions related to the initial themes and sub-themes (refer to Section 6.6.1 and 

Section 6.6.2) were derived from the extensive literature review undertaken, namely, 

Chapters 2 to 5. Two interview guides were designed to gather information from the 

viewpoint of (1) professional accountants or accountants, or bookkeepers at SMPs, 

and (2) the SME owner-manager or the person responsible for the accounting function 

employed at the SME. The interview guides were tested in a pilot study (refer to 

Section 6.7) by conducting a total of four interviews with the targeted participant 

groups. This was done to ensure that questions were clearly understood and to avoid 

any future problems. Chapter 6, Section 6.5 provides further details pertaining to 

interviewed participants from the two population groups. 

 

1.8.2.4 Data analysis 
 

Qualitative data analysis attempts to ascertain how participants make meaning of a 

certain phenomenon (Creswell et al., 2020). The participants’ attitudes, experiences, 

feelings, values, knowledge and perceptions are analysed, thereby attempting to 
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approximate the participant’s construction of the phenomenon (Creswell et al., 2020). 

According to Marshall and Rossman (2011), qualitative data analysis follows seven 

phases of analysis, namely: 

 

• Phase 1: Data are organised once it has been collected 

• Phase 2: Data are studied by the researcher 

• Phase 3: Themes and categories are then provided 

• Phase 4: Data are then coded 

• Phase 5: Interpretation of data occurs 

• Phase 6: Alternate understandings are sought 

• Phase 7: The study is presented by writing the research report (data reduced 

and meaningfully interpreted) 

 

To enable data analysis, the researcher transcribed the data by using the exact words 

(verbatim) and language of interviewees as recorded during the various interviews.  

Thereafter, an intensive process of reading transcripts and reviewing the recordings 

was undertaken. The transcribed interviews from the two participant groups were read 

together. By doing so, the researcher could identify words and phrases which were 

common to each group. To simplify the coding process, these words and phrases were 

analysed further to identify any underlying themes and sub-themes. The identified 

themes and sub-themes were then grouped into relevant categories, to enable 

preliminary analysis. A hybrid coding approach of inductive and deductive coding as 

well as theme development was implemented owing to initial themes and sub-themes 

having already been identified from the extensive literature review (deductive 

approach). Further themes emerged (inductive approach) from the transcriptions from 

which direct phrases were used. 

 

A qualitative content analysis (refer to Section 6.9.2) was conducted to make sense of 

the data collected from interviews conducted with the two participant groups. A 

qualitative content analysis involves the gathering and analysing of written, spoken or 

visualised text (Babbie, 2021; Struwig & Stead, 2017). According to Collis and Hussey 

(2014), when conducting a content analysis, the data which has been collected must 

be condensed and summarised to ensure that accurate inferences can be made.  
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Section 1.9 briefly discusses the importance of trustworthiness in qualitative research. 

 

 

1.9  TRUSTWORTHINESS IN QUALITATIVE STUDIES 
 

In qualitative studies, it is suggested that instead of concepts of validity and reliability 

which are usually associated with quantitative studies, an alternative set of criteria are 

used to judge the trustworthiness of the qualitative research study (Yilmaz, 2013). 

Struwig and Stead (2017: 136) describe trustworthiness as an assurance that the 

qualitative research study is credible, known as the “truth value” of the research. 

Trustworthiness is defined as “the extent to which the information reported can be 

trusted and believed” (Struwig & Stead, 2017: 136). Trustworthiness is of utmost 

importance in a qualitative study, therefore, to ensure that a study is trustworthy four 

concepts (criterion) should be considered (Creswell et al., 2020; Lincoln & Guba, 

1985). The four concepts, which should be considered by qualitative researchers who 

are in pursuit of a trustworthy study are credibility, dependability, confirmability and 

transferability (Lincoln & Guba, 1985). A description of each of these trustworthiness 

concepts as well as how these concepts were ensured in the current study are further 

addressed in Section 6.10 of the research methodology chapter. 

 

Having provided details pertaining to the trustworthiness in qualitative research, it is 

important to note what ethical considerations were considered in the study. 

 

 

1.10 ETHICAL CONSIDERATIONS 
 

This study investigated human participants. It was, therefore, important to consider all 

ethical implications such as informed consent (voluntary participation), protection from 

harm, the right to privacy and the anonymity and confidentiality of all participants 

(Bryman et al., 2017; Creswell et al., 2020; Leedy & Ormrod, 2021; Struwig & Stead, 

2017). There are several important ethical guidelines researchers need to follow in a 

research study, namely, to avoid potential harm, secure informed consent and ensure 
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confidentiality and anonymity (Bryman et al., 2017; Collis & Hussey, 2014; Leedy & 

Ormrod, 2020; Quinlan et al., 2015; Saunders & Lewis, 2018; Saunders, Lewis & 

Thornhill, 2007). How each of these key ethical guidelines were ensured in this study 

are elaborated on in Section 6.11 (Research Design and Methodology).  

 

The researcher obtained ethical clearance approval from the Business and Economic 

Sciences Faculty Research Committee of the Nelson Mandela University by ensuring 

compliance with the ethical measures as stipulated by the Research Ethics Committee 

(Human) (Rec-H) of the Nelson Mandela University. The ethics clearance reference 

number is H-18-BES-ACC-042 (refer to Annexure A). 

 

 

1.11 STUDY CONTRIBUTION 
 

It is anticipated that the findings of this study would add to the body of knowledge on 

the relationship (interaction) and trust between professional accountants and their 

SME clients, as well as the knowledge, skills and competencies professional 

accountants should possess to deliver those services desired by the SME client. The 

study aims to determine whether a service perception gap exists between what the 

services SMEs desire from professional accountants, and the services the 

professional accountant provides. Furthermore, the study aims at proposing an 

integrated training and client service framework to guide professional accountants in 

meeting the service desires of their SME clients. This framework enhances the 

understanding of the role of the professional accountant in providing professional 

business services (non-accounting services) to SMEs and to gain an understanding 

of the needs of their clients. The results may be useful to SMPs in clarifying which 

services their SME clients desire above the traditional accounting services typically 

offer, thereby providing potential opportunity for growth, future sustainability and 

additional sources of income for these accounting practices. 

 

The study also contributes to accounting education knowledge in South Africa by 

providing scientific evidence of a possible need for curriculum redesign to include the 

necessary pervasive skills and business acumen required by an aspiring professional 
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accountant entering the accounting profession. As highlighted throughout Chapter 1 

of the study, the ever-increasing expectations placed on the accounting profession 

requires professional accountants who are equipped with the knowledge and skills 

necessary to meet these expectations, highlighting the importance of the training 

programme as well as CPD requirements. Therefore, professional bodies such as 

SAIPA and SAICA might benefit from the results of this study when comparing 

research findings to their institute’s current training programme and CPD activities 

offered to identify the required knowledge, skills and competencies professional 

accountants should be equipped with to meet the SME service desires. 

 

Section 1.12 provides an overview of the chapters of the study and how these chapters 

are integrated to achieve the objectives of the study. 

 

 

1.12 STRUCTURE OF THE RESEARCH 
 

This section provides an overview of the contents of each of the chapters in this study. 

 

Chapter 1: Background and introduction to the study 

 

Chapter 1 introduced the research study and provided background to the topic being 

investigated. The theories used in study were presented and discussed. The aim of 

the study, formulation of the research question as well as the primary and secondary 

research objectives were identified. The research design and methodology were 

briefly discussed in respect of the literature review and the empirical investigation. In 

addition, ethical consideration and the contribution of the study were provided. Chapter 

1 concluded with an overview of the contents of each chapter which followed. 

 

Chapter 2: History of accounting: Ancient and in South Africa 

 

In Chapter 2, the evolution, development and history of accounting both globally and 

in South Africa is provided. Furthermore, Chapter 2 discusses the development of the 

accounting profession and professional bodies in South Africa. The chapter further 
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outlines disruptive technology influencing the need for professional accountants to 

upskill themselves to meet changing requirements in skills and competencies 

expected of a professional accountant. 

 

Chapter 3: Accounting education system in South Africa 

 

This chapter provides an overview of the South African higher education environment, 

legislation pertaining to formal education, and the status quo as it applies to accounting 

education in South Africa. The chapter discusses the gap from the perspective of the 

suggested curriculum requirements (competency framework) for aspiring professional 

accountants of the SAICA and the SAIPA. 

 

Chapter 4: Accounting profession: Globally and in South Africa 

 

Chapter 4 contains a discussion on the status quo of the accounting profession in 

South Africa and the regulation of the profession. This is followed by an overview of 

IFAC and the IAESB’s International Education Standards. A list of professional 

accounting bodies and its designations are provided. The development of CPD and 

lifelong learning is briefly discussed followed by an outline of the training programmes 

and CPD requirements for the SAICA and SAIPA. 

 

Chapter 5: Small and medium-sized entities as users of accounting services 

 

The chapter provides a better understanding of technology advancements in the 

accounting profession. The chapter further presents a literature study of the various 

professional business services which SMEs expect from their accountants (and the 

extent thereof), as well as the changing role of the professional accountant. In addition, 

the theories underpinning the study, namely, the SET and RBV are discussed. 

 

The design of the study’s semi-structured interview guides is based on information 

obtained from Chapters 2 to 5. 
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Chapter 6: Research design and methodology  

 

The chapter provides a description and motivation of the research methodology 

adopted to address the research question. The chapter includes a discussion of the 

population being investigated, sample frame, the method of primary data collection as 

well as the strategies which were implemented in analysing the primary data collected. 

The process of conducting interviews with the two participant groups, as well as a 

description of the studied population and the representativeness of the responses 

received during the interviews is explained. A discussion of how trustworthiness and 

ethical consideration was addressed in this study is provided. – th  

 

Chapter 7: Presentation and discussion of research findings for Participant Group 1 – 

professional accountant, accountant or bookkeeper 

 

This chapter comprises a discussion of the responses obtained from PG1 participants 

with regard to their perceptions of the services desired by SMEs from their external 

(professional) accountants. The differences between expected and actual services 

provided are presented and discussed. The knowledge, skills and competencies 

professional accountants should gain from their accounting programmes, workplace 

training and the importance of experience is determined, compared to literature and 

discussed.  

 

Chapter 8: Presentation and discussion of research findings for Participant Group 2 – 

small and medium-sized entities  

 

Chapter 8 provides an analysis and interpretation of the data from interviews 

conducted with PG2 participants to determine their perceptions of their professional 

accountant. This includes the services the SME most values and desires from their 

professional accountants. 

 

 

 

 



 

__________________________________________________________________________________ 
Page | 38  Chapter 1 
 

Chapter 9: Proposed integrated training and client service guidance framework 

 
In this chapter, a summary and comparison of key findings between the two participant 

groups are presented. An integrated training and client service guidance framework 

for professional accountants is proposed and illustrated to provide an understanding 

of the knowledge, skills and competencies professional accountants should possess 

to fulfil the service desires of their SME clients as well as the services SME clients’ 

desire. 

 
Chapter 10: Conclusions and recommendations 

 

The final chapter of the study presents a summary of the chapters, main findings, 

conclusions and recommendations of the research. Whether a service perception gap 

exists between what SME clients desire from their professional accountant, and the 

services professional accountants provide is determined. Possible limitations as well 

as contributions of the study are highlighted, and directions for future research are 

proposed.  

 

Figure 1.2 graphically illustrates the structure of the research. 
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 Figure 1.2: Structure of the study 
 

Section 1.13 provides a summary and discussion of Chapter 1. 
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1.13 SUMMARY OF CHAPTER 1 
 

In Chapter 1, the research study is introduced, a background to the study is provided 

as well as the rationale behind the study is outlined. A brief literature review is provided 

where the following were discussed: 

 

• Evolving role of the professional accountant 

• Impact of Information technology on the accounting profession 

• Accounting education and training 

• Continuing professional development 

• Competence, knowledge and skills expected of professional accountants 

• Small and medium-sized practices (accounting) 

• Typical role of professional accountants 

• Small and medium-sized entities 

 

Furthermore, the theories underpinning the study were introduced and briefly 

discussed. The chapter defined the research question, the primary research objective, 

and related secondary objectives. Chapter 1 presented and referred to the research 

methodology and design used in the research component (research design and 

methodology are discussed in detail in Chapter 6 of the study). Trustworthiness in 

qualitative research, ethical considerations and delimitation of the study were briefly 

mentioned in the chapter. Lastly, an outline of each chapter to follow in the thesis was 

provided. 

 

The results of the research study would be useful to professional accountants (SMPs) 

in providing insight into the services SME client’s desire. In addition, the results of the 

study might be useful to higher education institutions in South Africa, in that it provides 

them with rich data collected directly from professional accountants who currently offer 

services to SMEs. This information could better align formal accounting education 

programmes with the needs of industry that accounting graduates will be entering. 

Professional bodies such as SAIPA and SAICA may wish to use the findings to identify 

the required knowledge, skills and competencies professional accountants should be 
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equipped with to meet the SME service desires, the usual clients of SMPs who employ 

professional accountants. 

 

Chapter 2 provides a literature overview of the history of accounting in South Africa, 

which provides the context for the research question in terms of the modern-day 

challenges faced by accountants in the new South Africa.
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2. CHAPTER 2                                                                                                              
HISTORY OF ACCOUNTING: ANCIENT AND IN SOUTH AFRICA 

 

 

2.1 INTRODUCTION 
 

Chapter 1 highlighted the need for, and the value of the research based on the 

research question as well as the related research objectives of the study. The study’s 

primary aim is to determine whether a service perception gap exists between the 

services that small and medium-sized entities (SMEs) expect from professional 

accountants, and the services the professional accountants provide.  

 

The objective of Chapter 2 is to analyse published literature on the evolution, 

development and history of accounting, both globally and in South Africa, as well as 

to track the development of the accounting profession in South Africa. Accounting 

history provides insight into how the practice of accounting, the need and skills of 

accountants and the growth of the accounting profession has evolved over time and 

may continue to develop in the future. This is important as it provides the context for 

the research question in terms of the modern-day challenges faced by accountants in 

the new South Africa.  

 

Table 2.1 lists the acronyms and abbreviations used in Chapter 2. 
  
Table 2.1: Acronyms and abbreviations used in Chapter 2 

Acronym Description 

ACCA Association of Chartered Certified Accountants 

The story of accountants has covered the history of European 
civilisation in South Africa, now three hundred years old, and 
in the field of social development and economic progress, the 
profession has prospered and grown in stature to its present 
honourable status.  

Noyce (1954: 10) 
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Acronym Description 

AI Artificial Intelligence 

CA (SA) Chartered Accountant (South Africa) 

DTI Department of Trade and Industry 

IAASAR Institute of Accountants and Auditors in the South African Republic 

ICAEW Institute of Chartered Accountants in England and Wales 

NSA Natal Society of Accountants 

PAA Act Public Accountants’ and Auditors Act 

PAAB Public Accountants’ and Auditors’ Board 

SACC Society of Accountants in the Cape Colony 

SAAORC/SAAOFS Society of Accountants and Auditors in the Orange River Colony/Orange Free 
State 

SAICA South African Institute of Chartered Accountants 

SIAA Society of Incorporated Accountants and Auditors 

SME Small and Medium-sized Entity 

TSA Transvaal Society of Accountants 

UJ University of Johannesburg 

WEF World Economic Forum 

ZAR Zuid-Afrikaansche Republiek 

4IR Fourth Industrial Revolution 

 

The remainder of this chapter is structured by first discussing the origin and history of 

accounting, to provide a better understanding of the evolution of accounting from as 

early as 4000 BC to the present. Second, and in conjunction with the evolution of 

accounting, the growth of the accounting profession and business globally is 

discussed. Third, a brief discussion of disruptive technology and the Fourth Industrial 

Revolution (4IR) and its impact on business as well as the accounting profession is 

contextualised and outlined. 

 

 

2.2 HISTORY OF ACCOUNTING  
 

Accounting has existed since the beginning of ancient civilisation and is the second-

oldest profession in the world. It is an important element in both organisation and social 
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life (Carnegie, 2014; Giroux, 2017; Puttick & van Esch, 2007; Retief, 2012). The history 

of accounting provides not only insight into the past and present, but more importantly, 

a better understanding of what the future of the profession may be (Carnegie & Napier, 

2012; Fowler & Keeper, 2016; Giroux, 2017). In a special issue published by the 

Accounting, Auditing and Accountability Journal (AAAJ), authors Napier and Carnegie 

(1996: 4 in Carnegie & Napier, 2012) viewed the importance of the history of 

accounting as:  

 

… a quest for understanding, a belief that accounting is more than a 

repertoire of timeless techniques for measurement, calculation and control 

of economic phenomena. While accounting history studies the residues of 

the past, it speaks to the present and the future.  

  

According to Giroux (2017), the important role of accountants over time is witnessed 

by their prominence in the birth of the Italian Renaissance in the 14th century, the 

success of the industrial revolutions as well as the establishment of industries 

throughout the world. Since the creation of ancient civilization, accounting continues 

to play an essential role in an ever-growing global environment (Giroux, 2017).  

 

By studying the history of accounting, the impact that accounting has on individuals, 

society and organisations not only in the past, but also in the present and future, can 

be determined (Carnegie & Napier, 2012). Individuals and organisations can be 

regarded as learners, in that their history and that of the societies they live and interact 

in, affect their current thoughts and actions (Carnegie & Napier, 2012).  Carnegie and 

Napier (2012) describe accounting as being a human practice based on human 

interaction, interaction which is founded on what went before. For Napier and Carnegie 

(2012: 353-354), an understanding of the historical perspective of accounting practices 

is vital for current practices as “If we ignore the historical perspective, current 

accounting practice and ideas appear rootless, evanescent and arbitrary”.  
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2.2.1 Evolution of accounting  
 

Puttick and Van Esch (2007) are of the opinion that before any bookkeeping system 

was used, wealth was mainly measured according to the number of livestock and other 

goods owned. The steward would recite to his master the transactions which had taken 

place; the master would then call the steward to “account”, thereby undertaking the 

role of an auditor (Puttick & Van Esch, 2007). Although the exact date and location of 

accounting’s origins cannot be determined, it is believed that the practice of 

accounting, which took the form of recording inventory, can be traced back ten to 

twelve thousand years, to ancient Mesopotamia (Akinyemi, Okoye & Izedonmi, 2015; 

Samuel, Fasilat & Achema, 2017; Giroux, 2017; Institute of Chartered Accountants in 

England and Wales [ICAEW], 2018a; Keister, 1963; Retief, 2012). The first 

archaeological evidence of accounting dates back to 4000 or 5000 BC, where the 

temple’s cattle were counted by a priest who dropped stones into a bag, each stone 

representing one head of cattle (ICAEW, 2018a; Retief, 2012). In Mesopotamia, an 

accountant was known as a scribe who recorded transactions on clay (Alexander, 

2002; Botes, 2009). The oldest accounting system is the Mesopotamians’ record-

keeping system which consisted of clay balls of various sizes described by 

archaeologist Schmandt-Besserat, as “tokens” (Ezzamel & Hoskin, 2002; Giroux, 

2017; Keister, 1963; Retief, 2012). These tokens were geometric in shape such as 

cones and spheres. The various token shapes both named and counted different types 

of items, for example, one jar of oil (Ezzamel & Hoskin, 2002; Giroux, 2017; Retief, 

2012). Table 2.2 provides a list of the various tokens and the specific items these 

tokens represented. 

 
Table 2.2: Tokens representing specific goods as per the Mesopotamians’ 

record-keeping system 

Tokens Specific goods 

Cones and spheres Grain measures 

Cylinders Animal counts 

Complex tokens Finished goods 

Marked cones and ovals Processed foods such as beer, oil, and bread 

Triangles Luxury goods such as perfume 
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Tokens Specific goods 

Discs Textiles, specific markings referred to the type of cloth, fibre, or 
specific garments 

Detailed tokens Tools, weapons, or vessels such as pots and baskets 
(Source: Giroux, 2017) 

 

After 4000 BC, simple tokens were discovered in clay “envelopes” which took the form 

of hollow round cases. These were discovered approximately 4000 years after the 

invention of the earlier token accounting system (Ezzamel & Hoskin, 2002; Giroux, 

2017). The clay envelopes were covered with seal impressions (primitive writings and 

markings referencing inventory type). These envelopes were regarded as “summary 

documents” (Giroux, 2017; Retief, 2012). According to Giroux (2017), the invention of 

a sophisticated record-keeping system as well as writing, was a work in progress over 

5000 years. The clay envelopes became clay tablets, on which writing was developed 

(Ezzamel & Hoskin, 2002; Giroux, 2017). Tokens were impressed onto the clay 

tablets, and over time all information was directly recorded onto the tablets, ending the 

use of tokens after 5000 years (Schmandt-Besserat, 2015; Giroux, 2017). Record-

keeping systems similar to those of the Mesopotamians were also discovered in Egypt, 

Greece, China and Rome (Alexander, 2002; Botes, 2009).    

 

According to historians, since trade had strengthened, a need for a sound method for 

determining profits had led to the development of improved accounting practices 

(Alexander, 2002; Botes, 2009). The improved accounting system subsequently 

manifested as the double-entry bookkeeping system. By the 16th century, the Italian 

merchants’ double-entry bookkeeping system had become the standard for 

accounting practices and was used by commercial countries such as the Netherlands 

which, at the time, was regarded as the leading trading nation (Noyce, 1954; Verhoef 

& van Vuuren, 2012). 

 

2.2.2 The ‘father of accounting’ and the birth of the double-entry bookkeeping 
system 

 

As accounting evolved over the centuries, so did the need for adequate record 

keeping, which also included a means of determining profit or loss of tradesmen. A 
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single-entry accounting system was not adequately providing for the needs of these 

traders. As a result, and according to anecdotal evidence, during the 13th and 14th 

centuries, Italian merchants in the Genoa-Venice-Florence area invented the double-

entry bookkeeping system (Massari Ledgers) after the Crusades. The purpose of the 

double-entry system was to address the desires and needs of businesspeople, 

resulting from the expansion of business in both size and complexity (Giroux, 2017; 

Peragallo, 1956; Retief, 2012). The invention of the double-entry system by the Italian 

merchants preceded Luca Pacioli’s 615-page mathematics compendium, Summa de 

Arithmetica, Geometria, Proportioni et Proportionalita, first printed and published in 

Venice in 1494 by Paganini (Giroux, 2017; King, Case & Senecker, 2017; Retief, 2012; 

Sangster, Stoner & McCarthy, 2008). For this reason, Luca Pacioli is regarded as the 

“father of accounting”, with his bestseller Summa being the first thorough description 

of double-entry bookkeeping (Giroux, 2017; King et al., 2017; Retief, 2012; Sangster 

et al., 2008; Samuel et al., 2017). The Summa included a 27-page treatise on 

bookkeeping, Particularis de Computis et Scripturis (details of accounting and 

recording), being the only significant part of the book to be translated into English and 

the only section based on accounting (Giroux, 2017; Retief, 2012; Samuel et al., 2017; 

Sangster & Scataglinibelghitar, 2010; Sangster et al., 2008).  

 

Pacioli was born in 1447 in Sansepolcro, Tuscany where he also died in 1517 (Giroux, 

2017; Sangster & Scataglinibelghitar, 2010). He was a Franciscan monk and 

mathematician; however, his first love was teaching (Giroux, 2017; Retief, 2012; 

Sangster & Scataglinibelghitar, 2010). In his teens, he was a tutor and for 50 years 

(1464 to 1514), taught applied mathematics to children of artists, artisans, architects 

and merchants (Giroux 2017; Sangster & Scataglinibelghitar, 2010). Pacioli believed 

that for a business to operate diligently, three characteristics were required. The first 

and most important of these was cash or any other significant power; second, a good 

accountant and a sharp bookkeeper and, lastly, good order to ensure that all business 

transactions were arranged according to debits and credits (Tsuji & Garner, 1995). As 

explained by Giroux (2017), according to Pacioli’s Summa, three books were needed 

in the bookkeeping system to ensure there was order, namely: 

 

1) Memorandum book which summarised the transactions  
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2) Journals where transactions were entered with debits and credits including an 

explanation column in one continuous paragraph 

3) Ledgers, which separated debits and credits: debits on the left and credits on 

the right 

 

The bilancio del libro (balance of the ledger) was the duality of entries in the ledger, 

once the books were closed off and a check of the duality of entries was done by 

preparing a trial balance (Giroux, 2017; Peragallo, 1956). Pacioli’s double-entry 

bookkeeping principle is still taught today, even computerised accounting systems 

processing logic, are based on the principles and processes of Pacioli (Sangster & 

Scataglinibelghitar, 2010).  

 

The emergence of the double-entry bookkeeping system marked the beginning of the 

accounting profession, as it evolved from being a mechanical task that anyone could 

do, to a skilled craft (Sangster, 2016). Accounting is regarded as one of the most 

important components of the economy, and it is difficult to envision the modern global 

business world without the element of accounting, as it provides important information 

which forms an integral part of economic growth (ICAEW, 2018b; Mukhametzyanov, 

Nugaev & Muhametzyanova, 2016). The basic principles of recording accounting 

transactions have changed very little from Pacioli’s original double-entry system. 

However, according to anecdotal evidence, people are of the opinion that accounting 

has developed in response to the change in the business environment and societal 

needs, while some believe accounting is the reason why the business environment 

has evolved and that the use of more precise accounting systems has led to the growth 

of modern business (Alexander, 2002). The lack of verifiable information resulting from 

the dearth of ancient merchants’ records uncovered, created differing opinions and 

publications regarding the exact history of accounting (King et al., 2017; Peragallo, 

1956).  

 

The business environment is constantly changing in respect of technological 

advancements, business complexity, size and associated accounting techniques. 

These changes have resulted in a need for more and varied skills. A continued revision 

of the competency framework of professional accountants is thus needed. The history 
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of accounting gives professional bodies, professional accountants and scholars a 

means of contextualising the impact of changes in society and the business 

environment on the skills and competence requirements for professional accountants 

and the updating of competency frameworks. Section 2.3 provides insight into the 

historical development of the accounting profession in South Africa. 

 

 

2.3 EARLY MILESTONES IN SOUTH AFRICA’S HISTORY INFLUENCING THE 
DEVELOPMENT OF ACCOUNTING IN THE COUNTRY (1652 TO 1910)  

 

On 6 April 1652, Jan van Riebeeck, a contract employee of the Dutch East India 

Company, arrived in the Cape of Good Hope with a fleet of ships (Davenport & 

Saunders, 2000; de Kock, 1971; Pretorius, 2014). The main purpose for the arrival of 

the Dutch East India Company was to establish a settlement in the Cape of Good 

Hope to hospitalise sick sailors and to develop a refreshment post for visiting ships on 

voyage from Europe to the Far East by providing meat, vegetables and water, thus 

forming the first Dutch settlement in the Cape of Good Hope (de Kock, 1971; Pretorius, 

2014; South African History Online, 2018; Steenkamp, 2005; Trollope, 2005). The 

Dutch ruled the Cape until September 1795 when power was surrendered to a British 

expeditionary force (de Kock, 1971; Omer-Cooper, 1987). However, the British only 

ruled the Cape for eight years until 1803 when Dutch rule (known then as the Batavian 

Republic) was restored for a further three years until 1806 (de Kock, 1971).  

 

In January 1806, the Cape of Good Hope once again became a British colony after 

The Battle of Blaauwberg, known today as the Second British Occupation of the Cape 

(Cape Town History, 2018; Davenport & Saunders, 2000; de Kock, 1971; Omer-

Cooper, 1987; Pretorius, 2014; Steenkamp, 2005; Trollope, 2005; Verhoef & van 

Vuuren, 2012). The occupation of the Cape by the British was expected to be only 

temporary; however, in 1814 the Dutch agreed to permanently hand over the colony 

to Great Britain (de Kock, 1971; Omer-Cooper, 1987). Under British colonial rule, the 

administration of the Cape Colony underwent a complete overhaul, and the colony 

was integrated with that of the British Empire (Verhoef & van Vuuren, 2012). In 1820, 

between 4000 to 5000 British settlers arrived and settled near the eastern frontier of 
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the Cape Colony, establishing a community directly linked to Britain offering British 

emigrants a promising livelihood (Davenport & Saunders, 2000; de Kock, 1971; Omer-

Cooper, 1987; Pretorius, 2014; Thompson, 2000).  

 

The Great Trek of 1835 saw the migration of Boer farmers (known as the Voortrekkers) 

from the Cape Colony. The purpose of the migration was to break away from the British 

colonial government of the Cape for political, social and economic reasons (Davenport 

& Saunders, 2000; de Kock, 1971; Pretorius, 2014; South African History Online, 

2019a; Thompson, 2000). The Voortrekkers moved and settled in three areas, namely, 

Natal, the Transvaal and Transorangia (Orange River/Free State) (Omer-Cooper, 

1987). The Voortrekkers proceeded to establish the first Boer republic known as the 

Boer Republic of Natalia (Davenport & Saunders, 2000; de Kock, 1971; Omer-Cooper, 

1987; Pretorius, 2014), although it was short lived and existed for only four years. On 

4 May 1843, the British took over Natal, proclaiming it to be a British colony known as 

the Natal Colony. After the British takeover, many middle-class British settlers started 

arriving in the Natal Colony with the aim of purchasing land and the promise of a 

prosperous livelihood (Davenport & Saunders, 2000; de Kock, 1971; Omer-Cooper, 

1987; Pretorius, 2014; Thompson, 2000). A large majority of the Voortrekkers who had 

previously settled in the Boer Republic of Natalia trekked across the Drakensberg 

Mountains and joined fellow Voortrekkers who had settled in the central Highveld, 

currently, the Free State and high lying parts of the Mpumalanga provinces of South 

Africa (Omer-Cooper, 1987; Thompson, 2000).  

 

In 1852, all interference by the British in the affairs of the Boers ended in the regions 

north of the Vaal River. These regions were later known as the Transvaal (de Kock, 

1971; Thompson, 2000). The British government thus recognised the independence 

of the Voortrekkers’ republic, this agreement was known as the Sand River Convention 

(Davenport & Saunders, 2000; de Kock, 1971; Pretorius, 2014; Thompson, 2000). The 

British repeated the policy of non-interference and in 1854, in a convention signed at 

Bloemfontein (known as the Bloemfontein Convention), the British once again 

recognised the independence of the land between the Orange and the Vaal Rivers, 

previously known as Transorangia (Davenport & Saunders, 2000; de Kock, 1971; 

Pretorius, 2014; Thompson, 2000). This became the Independent Boer Republic of 
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the Orange Free State (de Kock, 1971; Pretorius, 2014). In 1857, the various Boer 

groups who had settled in the Transvaal established the Zuid-Afrikaansche Republiek 

(ZAR), and by 1860, all differences between the various Boer groups were resolved 

(Omer-Cooper, 1987; Pretorius, 2014).  

 

In 1867, the first diamond was discovered in the Hopetown district near the Cape 

Colony. Shortly after this discovery, an even larger diamond was discovered in the 

Gariep River Valley (de Kock, 1971; Omer-Cooper, 1987; Pretorius, 2014; Thompson, 

2000). This transformed both the political and economic landscape and resulted in a 

diamond rush that saw thousands of people flock to the Northern Cape (de Kock, 1971; 

Pretorius, 2014; Thompson, 2000). However, the discovery of diamonds resulted in 

bitter disputes regarding the ownership of the diamond fields. Britain, therefore, 

wanted to end the dispute between the Boer Republics and the various Tswana and 

Griqua chiefs, and in 1871 annexed the diamond fields (known as Griqualand West) 

by declaring the area the Crown Colony of Griqualand West (de Kock, 1971). In April 

1877, the British Empire annexed the ZAR (Transvaal). This was met with intense 

Boer opposition and proved to be a mistake by the British (de Kock, 1971; Omer-

Cooper, 1987; Pretorius, 2014; South African History Online, 2019b). On 16 December 

1880, the first Anglo-Boer War (also known as the Transvaal War of Independence) 

commenced. British soldiers were far outnumbered by the Boers, which resulted in a 

humiliating defeat in 1881, which saw the end of the first Anglo-Boer War and the 

beginning of a short-lived peace between the British and the Boers (South African 

History Online, 2019b). The Pretoria Convention was signed in 1881, however, this 

did not fully restore the ZAR’s independence as the British government still had 

supervisory powers over the ZAR’s external affairs (Pretorius, 2014).  

 

The richest gold-bearing reef was discovered in 1886 in the Witwatersrand (Transvaal) 

(de Kock, 1971; Omer-Cooper, 1987; Pretorius, 2014). The discovery of gold was a 

major turning point in the history of South Africa both in the long and short term (Omer-

Cooper, 1987). In the long term, the production of gold transformed the economy of 

South Africa far more than that of diamonds (Omer-Cooper, 1987). In the short term, 

the discovery of gold and the development of gold mining in the Transvaal resulted in 

war between the British and the Boer Republics (Omer-Cooper, 1987). The Second 
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Anglo-Boer War commenced on 11 October 1899 between British and Boer forces, 

Britain conquered the Boer Republics and on 31 May 1902, the Peace Treaty of 

Vereeniging was signed, resulting in the end of the war and the establishment of British 

supremacy in South Africa (Davenport & Saunders, 2000; de Kock, 1971; Omer-

Cooper, 1987; Pretorius, 2014; Thompson, 2000). The Boer Republics, namely, the 

Transvaal and the Independent Boer Republic of the Orange Free State became 

British colonies known as the Transvaal Colony and Orange River/Free State Colony. 

The Transvaal Colony obtained internal self-government in 1906 and the Orange River 

Colony in 1907 (Pretorius, 2014). 

 

On 31 May 1910, the four colonies, namely, the Cape Colony, Natal Colony, Transvaal 

Colony, and Orange River/Free State Colony united to form the Union of South Africa 

(Davenport & Saunders, 2000; de Kock, 1971; Omer-Cooper, 1987; Pretorius, 2014; 

Thompson, 2000). The four colonies became known as provinces of the Union of 

South Africa (Thompson, 2000). Table 2.3 provides a timeline of how significant 

milestones in South Africa history influenced the development of accounting and the 

profession in the country. 

 

Table 2.3: Milestones in South Africa’s history influencing the development of 
accounting in the country (1652 to 1910) 

Significant 
dates in South 
African history 

Description of South African 
history Influence on accounting in South Africa 

1652 
 

Arrival of the Dutch East India 
Company in the Cape of Good 
Hope. 

• Accounting practices from the Netherlands 
made its way to South Africa through the 
Dutch merchants.  

• First formal accounting records in South 
Africa. 

1806 Re-occupation of the Cape of 
Good Hope by the British. 

• Administration of the Cape of Good Hope 
underwent a complete overhaul under 
British rule.  

• Official activities in the Cape of Good Hope 
were to be captured in an extensive 
record-keeping system. 

1820 

British settlers arrived and settled 
in the Cape Colony with the aim of 
establishing a community and a 
livelihood. 

• British accountants immigrated to South 
Africa to pursue a career in accounting. 

• British accountants brought with them 
accounting organisation tradition. 

• 1907 – The Society of Accountants in the 
Cape Colony was established. 

1843 The British took over Natal and 
proclaimed it to be a British colony 

• 1909 – The Natal Society of Accountants 
formed in the Natal Colony. 
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Significant 
dates in South 
African history 

Description of South African 
history Influence on accounting in South Africa 

known as the Natal Colony. This 
resulted in British settlers flocking 
to the Natal Colony with the hope 
of starting a livelihood. 

1867 to1886 

The discovery of diamonds near 
the northern region of the Cape 
Colony and gold in the 
Witwatersrand (Transvaal). 

• There were no professional accountants in 
South Africa when these minerals were 
discovered. 

• British accountants, therefore, organised 
themselves into professional bodies. 

• The skills and services of professional 
accountants were in demand owing to their 
skill of contributing to good business 
practice. 

• Large financial transactions resulted in the 
need for the services of both professional 
accountants and auditors. 

1877 to1881 

The British annexed the ZAR 
(Transvaal), which resulted in the 
first Anglo Boer War. In 1881, after 
the war, the Pretoria Convention 
was signed which saw the British 
Government having supervisory 
powers over the ZAR’s affairs; 
however, the ZAR still fell under 
the Boer Government.  

• 1894 – First organised body of 
accountants in South Africa, the Institute of 
Accountants and Auditors in the South 
African Republic was established. 

• The society was established by members 
of both the British Society of Accountants 
and Auditors and the Institute of Chartered 
Accountants in England and Wales. 

1899 to1902 

In 1899 the Second South African 
War commenced and in 1902, the 
British defeated the Boers. The 
Transvaal and the Independent 
Boer Republic of the Orange Free 
State became British Colonies 
known as the Transvaal Colony 
and Orange River/Free State 
Colony. 

• 1899 – The Institute of Accountants and 
Auditors approached the Boer 
Government for a Charter of Incorporation; 
however, the Second South African War 
started. 

• 1902 – After the War, the Society altered 
its rules and permitted South Africans to 
become articled clerks. 

• 1904 – The Transvaal Society of 
Accountants was established in the 
Transvaal Colony. 

• 1904 – The Society of Accountants and 
Auditors in the Orange River/Free State 
was formed. 

1910 The four British colonies united to 
form the Union of South Africa. 

• After the Union of South Africa, the four 
accounting societies began their quest to 
secure uniform legislation. 

(Sources: Davenport & Saunders, 2000; de Kock, 1971; Omer-Cooper, 1987; Pretorius, 2014; 

Thompson, 2000) 

 

As outlined in Section 2.2, societal and other developments impacted on the 

development of accounting as a discipline as well as on the development of the 

accounting profession itself.  
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Section 2.4 contextualises the impact of the history of South Africa on the development 

of the accounting profession.  

 

 

2.4 DEVELOPMENT OF ACCOUNTING AND THE ACCOUNTING PROFESSION 
IN SOUTH AFRICA 

 

According to the South African Accounting History Centre, there is an abundant 

amount of published literature regarding the use of technology in accounting, while 

limited published literature exists in respect of the developers of accounting and the 

accounting profession in South Africa (University of Johannesburg [UJ], 2018). No 

evidence of a bookkeeping system in South Africa before the arrival of the Dutch in 

the Cape of Good Hope in 1652, could be found (Noyce, 1954; South African History 

Online, 2018; Verhoef & van Vuuren, 2012).  

  

Bookkeepers and accountants from the Netherlands were regarded as among the best 

in the world (Verhoef & van Vuuren, 2012). This accounting practice made its way to 

South Africa through the Dutch merchants from the Dutch East India Company, when 

Dutch traders passed the Cape of Good Hope and introduced commercial activities 

(Verhoef & van Vuuren, 2012). In 1652, the Dutch East India Company established a 

refreshment station at the Cape of Good Hope with the purpose of supplying its ships 

on their way to Asia with vegetables, fruit and meat. As a result, formal written records 

appeared for the first time in South Africa (Verhoef & van Vuuren, 2012; South African 

History Online, 2018).  

 

The re-occupation of the Cape of Good Hope in 1806 by Britain later resulted in British 

accountants immigrating to the Republic of South Africa and settling in the Cape with 

the purpose of pursuing a career in accounting. British accountants brought with them 

an accounting organisation tradition (UJ, 2018; van Lelyveld, 2011; Verhoef, 2014). 

The British reign resulted in the administration of the colony being completely 

overhauled, which brought about the integration of the Cape Colony into the British 

Empire (Verhoef & van Vuuren, 2012; Verhoef & Samkin, 2017). The British colonial 

administration required that all official activities be recorded in an extensive record-



 

__________________________________________________________________________________ 
Page | 55    Chapter 2 
 

keeping system (Verhoef & van Vuuren, 2012). Consequently, the Cape Colonial Blue 

Books were official records of the Cape Colonial administration. These records and 

economic data resulted in a well-regulated and improved environment for business to 

be conducted (Verhoef & van Vuuren, 2012). 

 

British accountants and associations exerted a continuous influence on the 

development of accounting in Commonwealth countries, mainly in South Africa and 

Australia, owing to the booming economies in both countries (Johnson & Caygill, 

1971). Commonwealth countries are those countries ruled either directly or indirectly 

by the British Empire and forming the British Commonwealth of Nations, a voluntary 

association which came into being in 1949 (The Commonwealth, 2019a). South Africa 

joined the Commonwealth in 1931, then left in 1961 and re-joined in 1994 (The 

Commonwealth, 2019b). Most qualified British accountants in Africa worked in South 

Africa (Johnson & Caygill, 1971). In the 1900s of the 208 listed resident accountants 

in the African continent, 203 worked in South Africa. In the 1920s, the number listed 

as working in South Africa was still high (212 of the 320 listed accountants), and in the 

1940s, only one quarter worked outside South Africa (Johnson & Caygill, 1971).  

 

2.4.1 Influence of the economy on the development of the accounting 
profession in South Africa  

 

The demand for accounting and good accounting practice in South Africa was as a 

direct result of the economic growth and activities in the country, as was the case in 

Britain with the Industrial Revolution, which transformed the nature of global business, 

thereby creating a new demand for professional accounting skills and services (South 

African Institute of Chartered Accountants [SAICA], 2018a; van Lelyveld, 2011). The 

development of the South African economy created a growing demand for professional 

accountants, with British accountants emigrating to various colonies under British 

control. 

 

Agriculture (fruit, wheat, maize, sugar, wine and sheep farming) was the main 

economic activity in the Cape of Good Hope until 1867, when diamonds were 

discovered in the northern region of the Cape Colony, and the discovery of gold in 
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1886 in the Transvaal Colony (Witwatersrand) (Heathcote, 2012; Noyce, 1954; SAICA, 

2018a; van Lelyveld, 2011; Verhoef, 2011; Verhoef & van Vuuren, 2012; Verhoef & 

Samkin, 2017). Farmers kept very rudimentary books of which few records remain. 

However, the financial statements of 1837, prepared by bookkeeper FG Watermeyer 

for sheep farmer, MF Van Breda, are the most notable and constitute the earliest 

private financial statements known in South Africa (Verhoef & van Vuuren, 2012).  

  

The discovery of diamonds in 1867 and gold in 1886 marked the start of mining 

activities, which created booming economies and led to South Africa’s first industrial 

community. This provided the drive for the development of the accounting profession 

in South Africa (Noyce, 1954; Verhoef, 2011; Verhoef & van Vuuren, 2012; Verhoef & 

Samkin, 2017). When these minerals were discovered, there were no professional 

accountants (a term used by the British) in the ZAR (Verhoef, 2011). Accountants who 

had immigrated from Britain, therefore, organised themselves into professional bodies, 

with the purpose of protecting the accounting profession and ensuring adherence to 

standards (Noyce, 1954). The skills and services of accountants were in demand 

because of their capacity to contribute to good business practice (van Lelyveld, 2011). 

Owing to the large scale of financial transactions occurring, mining companies needed 

the professional services of both accountants and auditors (Noyce, 1954; Verhoef, 

2011). The auditor in South Africa was a recognised office, not necessarily occupied 

by individuals with specialised training, but usually by those of good standing within 

the community (Noyce, 1954). Officials within the British colonial service performed 

basic audit functions since the late 18th century (Verhoef, 2012). Professional 

accountants in South Africa portrayed themselves as promoters and protectors who 

took responsibility for a sound business environment (Verhoef, 2011). According to 

van Lelyveld (2011), accountants were renowned businessmen with good business 

skills, who made contributions not only to their own accounting firms but also to 

businesses and the economy.  

 

Accounting knowledge spread from Britain to many parts of the world such as South 

Africa. The development of British business was an indication of how accounting 

knowledge followed business (Verhoef, 2014). Throughout history, the relationship 

between the accountant and client has evolved as a result of the accountant’s 
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knowledge of business and the business environment, thereby providing business 

advice to the client. This relationship has been based on the trust a client has in the 

skills, actions, competency, and commitment demonstrated by accountants since 

ancient times. 

 

2.4.2 Emergence of accounting professional bodies in South Africa  
 

The formation of local accounting societies in South Africa occurred as a result of the 

presence of British accountants in the country, which closely followed the growth of 

the profession in Great Britain (Heathcote, 2012; Weil & Molteno, 1992; Verhoef & 

Samkin, 2017). The Institute of Chartered Accountants in England and Wales 

(ICAEW), which was founded in 1880, played an important role in creating accounting 

professionalisation in South Africa (Johnson & Caygill, 1971; van Lelyveld, 2011). The 

ICAEW membership was, however, limited only to public accountants, and 

membership was restricted by only allowing articles to be served by those living in 

England and/or British residents in South Africa (van Lelyveld, 2011). This limitation, 

as well as the length and cost of the ICAEW’s compulsory articles and the severity of 

the examinations resulted in barriers to entrance into the Institute (Johnson & Caygill, 

1971).  

 

As a result of the Institute’s strict entry requirements, other accounting associations 

were established (SAICA, 2019; van Lelyveld, 2011). The Society of Accountants and 

Auditors was one such society, established in 1885 by 300 accountants who had either 

failed to become members of the ICAEW or who were not willing to pay the Institute’s 

qualified accountant fees (Johnson & Caygill, 1971; SAICA, 2019; van Lelyveld, 2011; 

Verhoef & Samkin, 2017). The South African accounting profession developed but 

was still controlled by immigrant accountants from Britain and not by the indigenous 

people themselves (Verhoef, 2014). The Society of Accountants and Auditors was 

open to those accountants who were excluded from becoming members of the 

ICAEW, including accountants in the Commonwealth countries such as South Africa 

(Johnson & Caygill, 1971; SAICA, 2019; van Lelyveld, 2011). 
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However, the first organised body of accountants in South Africa was the Institute of 

Accountants and Auditors in the South African Republic (IAASAR), a voluntary society, 

which was established in 1894 by members of both the British Society of Accountants 

and Auditors, and the ICAEW (Johnson & Caygill, 1971; Noyce, 1954; SAICA, 2019; 

Verhoef, 2011; Verhoef, 2014; Verhoef & Samkin, 2017). The IAASAR was set up in 

the Transvaal (Johannesburg) and had 65 members (Johnson & Caygill, 1971; Noyce, 

1954; SAICA, 2019; Verhoef, 2011; Verhoef, 2014; Verhoef & Samkin, 2017). This 

body was established as an “expression of the desire of those involved in professional 

accounting, to protect the integrity of their profession” (Verhoef, 2011). In 1899, the 

IAASAR approached the Boer Government for a charter of incorporation, however, the 

second South African War intervened, continuing until 1902 (Johnson & Caygill, 1971).  

 

After the war, members of the IAASAR instead entered into an agreement with the 

Society of Accountants and Auditors, whereby the IAASAR became known as the 

Transvaal Branch of the Society of Incorporated Accountants and Auditors in the 

Transvaal Colony (Chua & Poullaos, 2002; Johnson & Caygill, 1971; Noyce, 1954; 

SAICA, 2019; van Lelyveld, 2011). The responsibility of this body was the 

advancement of the profession in South Africa. The Society, therefore, altered its rules 

by permitting South Africans to become articled clerks in their own country (Johnson 

& Caygill, 1971; Noyce, 1954). Members from both institutes introduced the traditions 

of best accounting practice in South Africa (Noyce, 1954).  

 

In 1904, 99 British chartered accountants who were members of the ICAEW in the 

Transvaal Colony formed the Institute of Chartered Accountants in South Africa 

alongside the Transvaal Branch of the Society of Incorporated Accountants and 

Auditors (Johnson & Caygill, 1971; Verhoef & van Vuuren, 2012; Verhoef, 2013). In 

1904, members of the two overseas bodies of Incorporated and Chartered Societies 

joined to create the Transvaal Society of Accountants and the colony’s Legislative 

Council passed the Accountants’ Private Ordinance, No. 3 of 1904. This was the first 

law to acknowledge the profession in the Transvaal Colony, granting practising rights 

to resident accountants and excluding non-resident accountants from practising in the 

Transvaal Colony (Chua & Poullaos, 2002; Heathcote, 2012; SAICA, 2018a; UJ, 2018; 

van Lelyveld, 2011; Verhoef & van Vuuren, 2012; Verhoef, 2012; Verhoef, 2013; 
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Verhoef, 2014; Verhoef & Samkin, 2017; Weil & Molteno, 1992). The Transvaal 

Society of Accountants emerged as the leading professional body in the Transvaal 

Colony (Chua & Poullaos, 2002; Heathcote, 2012; SAICA, 2019; UJ, 2018; van 

Lelyveld, 2011; Verhoef, 2011; Verhoef & van Vuuren, 2012; Verhoef, 2012; Verhoef, 

2013). The Ordinance regulated the accounting profession and required that 

accountants who were in the Transvaal Colony to register to practice as a public 

accountant, these accountants were entitled to use the designation “Registered Public 

Accountant (Transvaal)” (Chua & Poullaos, 2002; SAICA, 2019; Verhoef & van 

Vuuren, 2012). The Transvaal Society of Accountants was required to keep a record 

of all public accountants in the colony, and by 1907, the Society had grown to 522 

members (Chua & Poullaos, 2002; SAICA, 2019; Verhoef & van Vuuren, 2012).  

 

As depicted in Figure 2.1, during this period the following local accounting societies 

were established (Heathcote, 2012; Noyce, 1954; UJ, 2018; SAICA, 2018a; Verhoef, 

2011; Verhoef, 2012; Verhoef, 2013; Verhoef, 2014; Verhoef & Samkin, 2017): 

  

• 1907 – in the Cape Colony the Society of Accountants in the Cape Colony was 

formed with 81 members 

• 1907 – the Society of Accountants and Auditors in the Orange River 

Colony/Orange Free State was formed with 12 members 

• 1909 – the Natal Colony was formed with 159 members; the Society was known 

as the Natal Society of Accountants. The Society restricted practice to 

individuals who were entitled to the designation “Registered Public Accountant 

(Natal)” (Noyce, 1954) 
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(Sources: Heathcote, 2012; Noyce, 1954; UJ, 2018; SAICA, 2018a; Verhoef, 2011; Verhoef, 2012; 

Verhoef, 2013; Verhoef, 2014; Verhoef & Samkin, 2017) 

Figure 2.1: Development of the first accounting societies in South Africa 
(1894 to 1909)  

 

After the formation of the Union of South Africa in 1910, the four societies of 

accountants (Transvaal Society of Accountants, Society of Accountants in the Cape 

Colony, the Society of Accountants and Auditors in the Orange River Colony/Orange 

Free State and the Natal Society of Accountants) were eager to secure uniform 

legislation (Noyce, 1954; Verhoef & van Vuuren, 2012). In 1911, the four recognised 

bodies of accountants together held conferences regarding the unification of the 

profession through the formation of a national body of accountants (Noyce, 1954; 

SAICA, 2019; Verhoef & van Vuuren, 2012). In 1912, these efforts resulted in a draft 

legislation known as the Union Accountants’ Registration Bill (Noyce, 1954; SAICA, 

2019; Verhoef & van Vuuren, 2012). However, a select committee of parliament stated 

that the preamble to the draft bill was not satisfactory. The reason for the 

dissatisfaction was that the majority of the committee did not support the principles of 

compulsory registration (Noyce, 1954; Verhoef & van Vuuren, 2012).  

 

The four societies continued their goal of unification of the profession in South Africa, 

and, by 1919, both the Transvaal and Natal Society’s examinations were identical 

(except for Company Law). Further action was taken to ensure the standardisation of 

examinations of all four societies throughout the Union of South Africa (Noyce, 1954).  
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On 6 May 1921, the South African Accounting Societies’ General Examinations Board 

was formed by the four provincial accounting societies in South Africa, which included 

the Rhodesian Society of Accountants (Noyce, 1954; SAICA, 2019; Verhoef & van 

Vuuren, 2012). The purpose of this body was to provide uniform conditions for 

regulations, admission, practical training and examinations for service under articles 

(Noyce, 1954; SAICA, 2019, Verhoef, 2013; Verhoef, 2011; Verhoef, 2012; Verhoef & 

van Vuuren, 2012).  

 

In 1927, the South African Parliament passed the Chartered Accountants’ Designation 

(Private) Act, No. 13 of 1927. The Act permitted public accountants who were in 

practice in South Africa to make use of the designation Chartered Accountant (South 

Africa) (CA(SA)) (Noyce, 1954; SAICA, 2018a; Verhoef, 2013; Verhoef, 2014; Verhoef 

& van Vuuren, 2012; Verhoef, 2011). Only those accountants who had successfully 

passed the examination prescribed by the General Examinations Board as well as the 

required article training were allowed to use the designation of Chartered Accountant 

(South Africa) (CA (SA)) (Noyce, 1954; Verhoef & van Vuuren, 2012). The four South 

African societies were, therefore, consolidated by the Designation Act (Verhoef, 2014). 

According to Noyce (1954: 5), a preamble to the Act stated the following:  

 

… by the combined efforts of the said four Societies, a large body of highly 

qualified persons has been created throughout the Union, possessing a 

status warranting the conferring upon individual members of the Societies 

of a statutory designation.  

 

Charles Pearce, a member of parliament, opposed the Designation Bill as he believed 

the bill would discriminate against those accountants who were in public practice but 

were not members of any local society (Noyce, 1954; Verhoef & van Vuuren, 2012). 

This apparent discrimination led to the amendment of the Designation Bill (now known 

as the “Pearce Agreement”) where the four societies reached a compromise with 

Charles Pearce, thereby averting a deadlock (Noyce, 1954; Verhoef, 2014; Verhoef, 

2013; Verhoef & van Vuuren, 2012). The agreement stated that accountants who were 

not members of any of the four societies had an opportunity to submit their 

qualifications for accreditation. Only 73 of the 245 accountants who submitted their 
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application were successful, thereby gaining admission to the societies and the right 

to use the designation “CA (SA)” (Noyce, 1954; Verhoef & van Vuuren, 2012). 

However, a Special Appeals Board was established with the purpose of considering 

those applications which were not successful (Noyce, 1954). The individual 

professional accountant had to be of good character, and in public practice for not less 

than ten years. Accountants who were in practice for only five years would be given 

an opportunity to write an examination of moderate standard to prove their accounting 

and auditing knowledge to the societies (Noyce, 1954; Verhoef, 2014; Verhoef, 2013; 

Verhoef & van Vuuren, 2012).  

 

In the Cape Colony, the Institute of Accountants of South Africa was established in 

1928 (Noyce, 1954). In 1934, a private members’ bill was tabled in parliament on 

behalf of the Institute of Accountants of South Africa (Noyce, 1954; SAICA, 2019; 

Verhoef & van Vuuren, 2012). The bill proposed the compulsory registration of 

accountants in the Union; however, the bill did not proceed beyond the first reading 

(Noyce, 1954; SAICA, 2019; Verhoef & van Vuuren, 2012). Between 1934 and 1940, 

there were a further three attempts to pass similar private bills with the purpose of 

incorporating a national register of all accountants. All three attempts failed, and the 

start of the Second World War interrupted any further negotiations (Noyce, 1954; 

Verhoef, 2014). In 1945, the four societies formed the first national coordinating body, 

and the Joint Council of the Societies of Chartered Accountants of South Africa, thus, 

came into being (Noyce, 1954; SAICA, 2019).  

 

According to Noyce (1954), the events which led to the registration of accountants and 

the passing of the Public Accountants’ and Auditors Act (PAA Act), No. 51 of 1951 

(SAICA, 2019), formed another important chapter of the South African accounting 

story. In February 1951, a statutory regulating body, the Public Accountants and 

Auditors Board (PAAB) was formed. All accountants and auditors in public practice 

had to register with the PAAB and were permitted to use the designation Registered 

Accountants and Auditors (Noyce, 1954; SAICA, 2019; Verhoef, 2014; Verhoef, 2013; 

Verhoef & van Vuuren, 2012). The professional requirements, which were developed, 

administered, and imposed by the chartered societies were incorporated by the PAA 

Act (SAICA, 2019; Verhoef, 2013; Verhoef, 2014). The PAA Act further established 
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the right for those public accountants and auditors who passed the qualifying 

examination to be admitted to one of the chartered societies, thereby acquiring the 

right to use the designation CA (SA) (SAICA, 2019). In 1957, the PAAB took over the 

functions of the General Examinations Board (refer to Chapter 3). 

 

This provides a brief history of the formation of accounting and the profession in South 

Africa. Since its first beginnings, the accounting profession in South Africa has always 

been a respected profession. According to Noyce (1954), for the accounting 

profession to continue to grow and improve its standing in serving the needs and 

desires of the community as a participant in economic activities, it is imperative that 

accountants provide a trustworthy and quality service.  

 

Challenges that the accounting profession face include technological advances. To 

this end, it is important that accountants are ready and equipped for challenges 

associated with the development of technology and its impacts on the profession.  

 

Section 2.5 outlines disruptive technology as a contributing factor to changes in skills 

and competency requirements for professional accountants. 

 
 

2.5 DISRUPTIVE TECHNOLOGY 
 

The 4IR has arrived and is different to any of the previous three revolutions (Marr, 

2016; Schwab, 2017a). The difference lies in the 

exponential speed, size and scope of the 

development of technological breakthroughs and 

the impact this has on firms, governments, 

industries, and society, which could potentially be 

disruptive. This is the reason why this 

breakthrough is regarded as a “revolution” 

(Cunningham, 2018; Schwab, 2017a). According 

to Klaus Schwab (2017a), the founder and executive chairman of the World Economic 

Forum (WEF), the word “revolution” signifies both a radical and an abrupt change. The 

Fourth Industrial Revolution 
technologies are truly disruptive 
– they upend existing ways of 
sensing, calculating, organizing, 
acting, and delivering. They 
represent entirely new ways of 
creating value for organisations 
and citizens.  

Schwab (2018a) 
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4IR, also referred to as Industry 4.0 or the digital industrial revolution, terms which are 

used interchangeably, can be defined as the digital transformation and revolution of 

economies and business where disruptive technology such as artificial intelligence 

(AI), the “Internet of Things”, virtual reality, augmented reality, 3D printing and robotics 

result in new capabilities of both human beings and machines. Instead of technology 

being something used by humans, it will now be embedded in people’s lives resulting 

in great change (Baur & Wee, 2015; Burritt & Christ, 2016; Khan & Isreb, 2018; 

Schwab, 2017a; Schwab, 2018a; Wigmore, 2020; Xu, David & Kim, 2018).  

 

According to the South African Department of Trade and Industry (DTI) (2019), the 

complexity of this technological revolution will bring about experiences which are 

unknown to mankind, where computers, networks and physical processes are 

integrated (known as cyber-physical systems). Globally, South Africa is ranked 

between 46th and 75th place regarding readiness for the 4IR; however, a strength of 

the country’s current position is access to market opportunities across the African 

continent (DTI, 2019).  

 

The First Industrial Revolution (Industry 1.0) began in Britain, from the end of the 18th 

century to the beginning of the 19th century with the invention of the commercial steam 

engine (Guoping, Yun & Aizhi, 2017; Morrar, Arman & Mousa, 2017; Roberts, 2015; 

Schulze, 2019; Xu et al., 2018). This not only revolutionised transportation but resulted 

in the transition from farming to new manufacturing processes (Guoping et al., 2017; 

Morrar et al., 2017; Schulze, 2019; Xu et al., 2018). Coal was used as the main energy 

source and trains were the main means of transportation (Guoping et al., 2017; Morrar 

et al., 2017; Schulze, 2019; Xu et al., 2018). During this period there were many 

industrial developments; however, textile and steel were the dominant industries 

(Guoping et al., 2017; Morrar et al., 2017; Schulze, 2019; Xu et al., 2018).  

 

The Second Industrial Revolution (Industry 2.0), also known as the technological 

revolution, was the result of the invention of electricity, mass production such as 

assembly lines, new innovations in steel production, petroleum, and the automobile. It 

was a period of great innovation and progress (History Crunch, 2019; Khan & Isreb, 

2018; Roberts, 2015; Vale, 2016; Xu et al., 2018). This revolution (1870 to 1914) was 
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a phase of rapid industrialisation. During this period the following were invented 

(History Crunch, 2019): 

 

• Alexander Graham Bell invented the telephone 

• Thomas Edison invented the phonograph and the incandescent light bulb  

• Gottlieb Daimler invented an internal combustion engine which was powered 

by fuel and was used to create one of the first automobiles 

• Henry Ford improved production by introducing an assembly line, which sped 

up the production of automobiles and reduced costs 

 

All of these inventions led to bigger and better discoveries and innovations. The 

Second Industrial Revolution is a period which defined who and what the world is 

today. 

 

The Third Industrial Revolution (Industry 3.0), also known as the digital revolution, 

started in 1969 (Barrenechea, 2017). Industry 3.0 was characterised by the change 

from mechanical and analogue electronic technology to digital electronics, which 

resulted in the use of digital computers (Chan, 2018; Trailhead, 2019). The automation 

of production, information and communication technology, consumer electronics and 

the internet are all of a result of the Third Industrial Revolution (Chan, 2018; Trailhead, 

2019). Inventions include the personal computer, the integrated circuit, smartphones, 

space exploration technologies, the internet, and the laser (Barrenechea, 2017). The 

internet was at the core of the Third Industrial Revolution and forced businesses to 

reinvent the way business was done (Smith, 2001). Figure 2.2 provides an illustration 

of the Industrial Revolutions from 1784 to the present day.  
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(Sources: Barrenechea, 2017; Chan, 2018; Guoping et al., 2017; History Crunch, 2019; Khan 

& Isreb, 2018; Morrar et al., 2017; Roberts, 2015; Schulze, 2019; Trailhead, 2019; Vale, 2016; 

Xu et al., 2018) 

Figure 2.2: Industrial Revolutions 
 
In summary:  

• the First Industrial Revolution made use of water and steam to industrialise 

production  

• the Second Industrial Revolution used electric energy to produce mass 

production 

• the Third Industrial Revolution automated production by making use of 

information technology and electronics  

• the 4IR builds upon what has come before, that being the development of 

technology from the Third Industrial Revolution (the digital revolution) by 

merging these technologies. This transformation affects the change in 

production, governance and management systems as it is known 

  
The impact of digital technologies on business is changing the practice of accounting 

including the competencies required by accountants, resulting in the constant 

evolvement of accountants (Association of Chartered Certified Accountants [ACCA], 

2016; Turner, 2017). Businesses are implementing advanced technologies to 

modernise their operations, accounting being one of these functions affected by the 

rapid increase in the use of AI (Najjar, 2018; Narang, 2018). AI is the ability of 

machines and software to demonstrate cognitive intelligence, which positively 

influences and increases operational efficiencies. It is regarded as a business tool for 

various business sectors (Narang, 2018).  
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Technological transformation and digitisation mean that the current professional 

accountant requires a different set of skills, soft skills, critical thinking, adaptability, 

being technologically advanced and having data expertise (ICAEW, 2018c; Small, 

2018a). Future professional accountants will require an evolving combination of 

professional competencies, technical knowledge, abilities and skills combined with 

emotional and social behaviours (Meall, 2018). According to Meall (2018), society has 

lost faith in leaders and institutions. Therefore, if accountants are to adapt to an 

emerging new world, they will need to understand how trust is built, managed, lost and 

repaired in an era of smart machines and distributed trust (Meall, 2018). According to 

Turner (2017), 31% of South African small business owners believe that within the 

next ten years, they will no longer need an accountant; however, 30% believe that the 

use of technology is enabling their accountants to provide further value to their 

business beyond the usual financials required.  

 

A survey conducted by Xero Accounting Systems (2019) found that a third of the 

businesses surveyed wanted accountants for their accounting and consultancy 

services; 11% only wanted to make use of an accountant for consultancy services, 

while 61% wanted an accountant to deal with only the finances. The survey further 

revealed that 81% of small businesses indicated that they would still require the 

services of an accountant within the next ten years (Xero, 2019). The evolving nature 

of the role of accountants is resulting in small businesses including the accountant in 

their long-term plans.   

  

Accountants must, therefore, embrace and gain in-depth knowledge of technology and 

automation to develop their expertise (Ngobese, 2019). By doing so, accountants will 

have the skills and knowledge to offer their clients the additional value expected of 

them, to avoid “extinction” and to gain a more valued position within the future business 

environment (Turner, 2017). The 4IR will require individuals getting to grips with radical 

new approaches to business, which involve knowledge beyond their initial 

qualifications and possibly on-the-job training.  

 

As the ancient Greek philosopher, Heraclitus, surmised, “Change is the only constant 

in life”. Technological changes have a substantial impact on which skills and 
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competencies are required of professional accountants, and it is clear that they must 

be prepared and ready to adapt to change, irrespective of what this change may 

require (refer to Section 5.2).  

 

Section 2.6 summarises this chapter, showing how the chapter contributes to the 

study. 

 

 

2.6 SUMMARY OF CHAPTER 2 
 

This chapter explored the history of accounting, both globally and in South Africa, and 

the emergence of the accounting profession in South Africa. The discussion provided 

context for and aligned the rationale of the research to the research objectives of the 

study, namely, to determine whether SME clients of professional accountants expect 

more from their accountants than the accountants are educated and trained to offer 

and, secondly, to determine whether professional accountants provide the services 

that their SME clients desire.  

 

The chapter provides a better understanding of the evolution of accounting as a 

profession. Early accountants were not simply “bean counters”, but respected 

businessmen with sound business skills. It can, therefore, be deduced that early 

accountants not only provided pure accounting services, but also sound business 

advice according to their own business knowledge. 

 

Chapter 2 summarised the history of accounting, providing an understanding of how 

various historical events brought about the discovery and development of modern-day 

accounting practices. Accounting history, more importantly, offers perspective and 

insight into the future of the accounting profession, including the potential effect of the 

changing business environment within which professional accountants operate. It 

seems that accounting professionals must continue to diversify accounting by 

developing new concepts, practices, principles and thoughts to ensure their continued 

contribution to the modern business environment. 
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The chapter revealed that scholars often debate whether the development of 

accounting practices and accountants is attributable to the changing and increasing 

expectations of business. It is possible that the nature of business has evolved in part, 

owing to accounting changing and developments in accounting practices as well as 

the influence of professional accountants on the way in which business is conducted. 

Whether business influenced the development of modern-day accounting or vice 

versa, it is evident from published literature that accounting, and business have co-

existed and progressed since the beginning of civilisation.  

 

Businesses of the future will require accountants who understand both their needs and 

their systems. The professional accountant will play an important role in ensuring that 

organisations create and sustain both value and growth in an ever-changing business 

environment. Technological advancements also affect the evolution of accounting and 

challenges that accounting professionals face. Disruptive technology such as AI could 

result in the elimination of certain tasks an accountant would usually perform. 

However, it could also enable the professional accountant to focus on adding value 

through strategic advisory services to their clients instead.  

 

Accounting can be regarded as not only a technical practice but a social practice. The 

social exchange theory is based on trust, which has developed from past interaction 

and relationships, which were built over time, the history of accounting. The 

relationship between the accountant and client is founded on what went before, which 

could be a reason why clients rely on and trust their accountants to provide business 

advice in addition to the usual accounting services. The history of the relationship 

between accountants and their clients, play a significant role in the importance of 

accountants in business (refer to Section 5.4.1). 

 

It is thus necessary to understand the importance and value of accounting education, 

which prepares aspirant accountants for the future. Through an extensive literature 

review, Chapter 3 contextualises the South African system of accounting education. 
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3. CHAPTER 3                                                                                                            
ACCOUNTING EDUCATION SYSTEM IN SOUTH AFRICA 

 

 

3.1 INTRODUCTION 
 

Chapter 2 examined the history and development of accounting both globally and in 

South Africa, as well as the emergence of the accounting profession and various 

societies in South Africa. The fourth industrial revolution, the potential impact of 

disruptive technology on the future of the accounting profession, and the role of the 

professional accountant were outlined and contextualised. An extensive literature 

study revealed that the future professional accountant will have to stay abreast with 

developments in the accounting profession, especially with the rapid advances and 

changes within the business environment, which could possibly affect the business 

needs of the clients of accountants.  

 

The objective of this chapter is to contextualise the development of accounting 

education at universities in South Africa, including the much-debated topic of the 

increasing gap between what is taught in universities’ accounting qualification 

programmes, and the requirements of the accounting profession. In addition, the 

chapter discusses the (expectation) gap from the perspective of the suggested 

curriculum requirements (competency framework) for prospective professional 

accountants of the South African Institute of Chartered Accountants (SAICA) and the 

South African Institute of Professional Accountants (SAIPA).  

 

The conceptualisation and discussion of the development of the education system as 

well as accounting education in South Africa is important to the study as it provides for 

a better understanding of the skills and level of preparedness a learner acquires 

South Africa has a pressing need for more graduates 
of good quality, to take forward all forms of social and 
economic development.  

Council on Higher Education [CHE] (2013a: 15)  
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through the various stages of education before entering the accounting profession as 

a trainee accountant.  

 

A further objective of this chapter is to align the South African accounting education 

landscape with the research question (refer to Section 1.6) and objectives (refer to 

Section 1.7) of the study. The various types of universities found in South Africa, 

namely, universities of technology, comprehensive universities and traditional 

universities are discussed to provide the context for the higher education process that 

forms an integral part of the academic career of aspirant professional accountants.  

 

Table 3.1 lists the acronyms and abbreviations used in Chapter 3. 

 
Table 3.1: Acronyms and abbreviations used in Chapter 3 

Acronym Description 

ACCA Association of Chartered Certified Accountants 

AICPA American Institute of Certified Public Accountants’ 

CA (SA) Chartered Accountant (South Africa) 

CPD Continuing Professional Development 

CHE Council on Higher Education 

CIMA Chartered Institute of Management Accountants 

CTP Committee for Technikon Principles 

DHET Department of Higher Education and Training 

EC Elementary Certificate 

GC General Certificate 

HEQF Higher Education Qualifications Framework 

HEQSF Higher Education Qualification Sub-Framework 

IAESB International Accounting Education Standard Board 

IC Intermediate Certificate 

IES International Education Standards 

IFAC International Federation of Accountants 

IRBA Independent Regulatory Board of Auditors 

IT Information Technology 

ITC Initial Test of Competence 
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Acronym Description 

NATED National Accredited Technical Education Diploma 

NDP National Development Plan 

NPC National Planning Commission 

NQF National Qualifications Framework 

NQF Act National Qualifications Framework Act 

NSC National Senior Certificate 

PAAB Public Accountants’ and Auditors’ Board 

RSA Republic of South Africa 

SAC South African College 

SAICA South African Institute of Chartered Accountants 

SAIPA South African Institute of Professional Accountants 

SANTED South Africa Norway Tertiary Education Development Programme 

SAQA South African Qualifications Authority 

SAUVCA South African University Vice-Chancellors Association 

SMEs Small and Medium-sized Entities 

UNISA University of South Africa 

USAF Universities of South Africa 

WITs University of the Witwatersrand  

 

The remainder of Chapter 3 is structured to first provide a perspective of the education 

system in South Africa (refer to Section 3.2), followed by Section 3.3, which outlines 

the status quo of accounting education in South Africa, particularly, the expectation of 

accounting education at formal higher education institutions. Lastly, the chapter is 

summarised in Section 3.4.  

 

 

3.2 THE EDUCATION SYSTEM IN SOUTH AFRICA 
 

Education is a human right and, according to Section 29 of the Bill of Rights in the 

Constitution of South Africa, Act 108 of 1996, all South Africans have the right to basic 

education, including adult basic education and further education, known as the “bands” 

of education (Brand South Africa, 2013; Republic of South Africa [RSA], 1996b). 

Education in South Africa is thus regarded as a constitutional right for all its citizens 
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as this promotes social and economic well-being (Chürr, 2015). The state, therefore, 

has an obligation to ensure that these bands of education are made available and 

accessible to all citizens (RSA, 1996b). According to Chürr (2015: 125), government 

is obligated to “protect, respect, promote and fulfil” the right to education. Education in 

South Africa has one of the largest public investments in the world (Brand South Africa, 

2013). According to the 2018 budget speech (RSA, 2018), the South African 

government was to spend on aggregate, R792 billion on basic education over the 

medium term (RSA, 2018). It was expected that over the following three years, 

government would spend R57 billion on fee-free education and training, resulting in 

higher education and training receiving the largest reallocation of resources (RSA, 

2018). Education and training are the fastest growing sector with an annual average 

growth of 13,7% (RSA, 2018). It can, thus, be deduced that the South African 

government regards education as a high priority.  
 

Sections 3.2.1 to 3.2.3 provide a discussion of the background and development of 

education in general, and specifically of accounting education in South Africa. 

 

3.2.1 Introduction and background to education in South Africa 
 

In South Africa, the Minister of Higher Education and Training approved the National 

Qualifications Framework (NQF), known as part of the National Qualifications 

Framework Act, No. 67 of 2008 (Jewison, 2008; South African Qualifications Authority 

[SAQA], 2020; RSA, n.d.). The purpose of the framework is the classification, 

registration, publication, and articulation of quality-assured qualifications taught at 

schools, universities, and on-the-job training (RSA, n.d.). The objectives of the NQF 

(SAQA, 2020: 5; RSA, n.d.: 9) are to: 

 

a) create a single integrated national framework for learning achievements 

b) facilitate access to, and mobility and progression within, education, training 

and career paths 

c) enhance the quality of education and training 

d) accelerate the redress of past unfair discrimination in education, training 

and employment opportunities 
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These objectives ensure that individual, economic and social needs of South African 

citizens are met by the various qualifications offered by institutions. In addition, the 

National Planning Commission (NPC) in consultation with South Africans from various 

backgrounds developed the National Development Plan (NDP) 2030, which was 

released in 2011 and adopted by Cabinet in 2012 (NPC, 2012). The NDP is a blueprint 

on how South Africa can eradicate poverty as well as decrease inequality by 2030 

(NPC, 2012). The plan is structured around 14 priorities, one of which is improving 

education, training and innovation (NPC, 2012). The NDP acknowledges the current 

state of the education system in the country, by stating that the country’s education 

system requires urgent action (NPC, 2012). According to the NDP, access to the 

highest quality of education and training should be accessible to all South Africans 

(NPC, 2012).  

 

The responsibility of the SAQA is to manage, develop and enhance the objectives of 

the National Qualifications Framework (SAQA, 2017). SAQA, after consultation with 

the quality councils, develops policy and criteria and provides advice to the Minister of 

Higher Education and Training on matters regarding the NQF (SAQA, 2017). There 

are three quality councils, namely, the Council on Higher Education, the General and 

Further Education, and the Training Council and the Quality Council for Trades and 

Occupations, which are responsible for the NQF (RSA, n.d.: 7-8). South Africa’s NQF 

recognises three distinct bands of education (Brand South Africa, 2013; 

Education.co.za, 2018; SAQA, 2018), namely: 

 

• General education and training 

• Further education and training 

• Higher education and training 

 

According to the National Qualifications Framework Act, No. 69 of 2008, the NQF is a 

framework, which is comprised of ten levels (RSA, 2013). General education and 

training include Grade 0 or better known as Grade R (reception year) to Grade 9, which 

is graded on an NQF level 1 (Papageorgiou, 2016). The South African Schools Act of 

1996 states that education is compulsory for all South African children. From seven 

years of age, children should begin school starting at Grade 1 until Grade 9 when they 
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are 15 years old. According to the NDP 2030, education should be compulsory up to 

Grade 12 (Brand South Africa, 2013; RSA, 1996c; NPC, 2012). Currently, the 

minimum length of time which a learner usually attends and completes school is 13 

years, if each successive grade is passed in a one-year period, starting from Grade R 

to Grade 12 (Brand South Africa, 2013; Fourie, 2014; Papageorgiou, 2016). This band 

of education also includes adult basic education and training for adults who wish to 

complete their basic education (Brand South Africa, 2013). Further education and 

training represent NQF levels 2 to 4 and spans Grades 10 to 12. Grade 12 is better 

known as a matriculation year, when a learner successfully completes Grade 12 s/he 

receives a National Senior Certificate, which is required to gain access at an Institution 

of Higher Education (Council on Higher Education [CHE], 2013b; Fourie, 2014). Higher 

education and training, also known as tertiary education, is graded on NQF levels 5 to 

10 and includes undergraduate and postgraduate degrees (CHE, 2013b; Fourie, 

2014).  

  

Table 3.2 depicts the structure of the South African National Qualifications Framework 

from Grade R (lowest) to the doctoral degree level (highest). 

 
Table 3.2: Qualification levels in South Africa 

Bands of education School grade NQF levels Qualifications 

Higher education 
and training  Not applicable 

10 Doctoral Degree 

9 Master’s Degree 

8 Bachelor’s Honours Degree 
Postgraduate Diploma 

7 Bachelor’s Degree 
Advanced Diploma 

6 Diploma 
Advanced Certificate 

5 Higher Certificate 

Further education 
and training 

12 4 National Senior Certificate (NSC) 

11 3 Intermediate Certificate (IC) 

10 2 Elementary Certificate (EC) 
 
 
General education 
and training 
 
 
 

9 

1 General Certificate (GC) 
 

8 

7 

6 
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Bands of education School grade NQF levels Qualifications 
 
 
 
 

5 

4 

3 

2 

1 

R 
(Sources: Brand South Africa, 2013; Fourie, 2014; RSA, 2013; SAQA, 2015a) 

 

3.2.2 Higher education and training evolution in South Africa 
 

The country’s oldest higher education institution is the South African College (SAC), 

which was established in 1829 (now known as the University of Cape Town) followed 

by the establishment of the Victoria College (University of Stellenbosch) in 1887 

(Bitzer, 2009; Britz, 2010; Strydom, 2016). The first university in South Africa is the 

University of the Cape of Good Hope established over a century ago in 1873. This was 

originally founded as an examining institution (Boucher, 1971; Brits, 2010; Strydom, 

2016). In 1916, its name changed to the University of South Africa (UNISA) when the 

government approved the University Act of South Africa, No. 12 of 1916. This Act 

formalised university education, and institutions of higher learning as they are known 

today are either directly or indirectly the outcome of this legislation (Boucher, 1971; 

Raju, 2006; UNISA, 2018). The 1916 legislation created teaching universities at Cape 

Town, Stellenbosch and the centralised UNISA in Pretoria (Boucher, 1971). Table 3.3 

provides a timeline of the establishment of some of South Africa’s universities from 

1829 to 1976 (refer to Table 3.5 for the current list of universities in South Africa). 

 

Table 3.3: Timeline of the establishment of South Africa’s universities (1829 
to 1976) 

Year established University 

1829 South African College  
• 1918 – University of Cape Town 

1866 

Stellenbosch Gymnasium 
• 1881 – Stellenbosch College 
• 1887 – Victoria College 
• 1918 – University of Stellenbosch 
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Year established University 

1869 
Theological School of the Reformed Church 

• 1921 – Potchefstroom University College 
• 1951 – Potchefstroom University for Christian Higher Education   

1873 University of the Cape of Good Hope  
• 1918 – University of South Africa 

1896 

School of Mines  
• 1903 – Transvaal Technical Institute  
• 1906 – Transvaal University  
• 1910 – South African School of Mines 
• 1921 – University of Witwatersrand 

1904 Rhodes University 

1916 
South African Native College  

• 1952 – University College of Fort Hare  
• 1970 – University of Fort Hare 

1959 

University College for Indians  
• 1971 – University of Durban-Westville 

 
University College of Zululand  

• 1970 – University of Zululand 
 

University College of the North  
• 1970 – University of the North 

1960 University College of the Western Cape  
• 1970 – University of the Western Cape 

1965 University of Port Elizabeth 

1967 Rand Afrikaans University 

1976 Medical University of Southern Africa 
(Sources: Bitzer, 2009; Brits, 2010) 

 

According to Fourie (2014), more universities were granted full university status after 

World War II, giving rise to the establishment of further universities in South Africa. 

Higher education institutions in South Africa were categorised into three institutional 

types, namely, universities, technikons and colleges (Brits, 2010; CHE, 2004a). 

Universities were regarded as corporations, in the sense that they were founded by 

an Act of Parliament. Government could, therefore, terminate and prescribe the 

functions of the universities (Brits, 2010; CHE, 2004a). However, in terms of 

government policy, universities were regarded as independent and separate spheres, 

so, government could not interfere in the matters of universities (Brits, 2010; CHE, 

2004a).  

 

In 1967, the South African government recognised the need for higher level skills, and 

to provide such training, six colleges of advanced technical education were 
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established out of technical colleges, located in the higher education sector (CHE, 

2004a; Du Prè, 2010; Raju, 2006). In 1978, these colleges became known as 

“technikons” (a coined term) when the Goode Committee investigated the training of 

engineer technicians (Brits, 2010; CHE, 2004a; Du Prè, 2010). However, South 

African citizens only started accepting and recognising the term during the late 1990s. 

The term “technikon” is a South African invention and was kept for approximately 25 

years (Du Prè, 2010). The Goode Committee suggested that the role of technikons 

was to train technicians and technologists, a role separate from that of universities 

(Brits, 2010; CHE, 2004a; Du Prè, 2010). According to policy, science and knowledge 

development was the responsibility of universities, while practical training and the 

application of technology was the domain of technikons (Brits, 2010; CHE, 2004a; Du 

Prè, 2010).  

 

Technikons initially only offered three-year national diplomas, similar to degrees 

offered by universities (Du Prè, 2010). Prior to 1993, technikons were not allowed to 

offer degree qualifications, and did not have their own independent sphere, but instead 

were subject to central control regarding curricula, certification and examinations 

(Brits, 2010; CHE, 2004a; Du Prè, 2010). In 1993, the government granted technikons 

degree status, allowing them to offer a fourth year, resulting in a Bachelor of 

Technology degree (Du Prè, 2010). The Bachelor of Technology degree was 

equivalent to an honour’s degree, and technikons could also offer masters and 

doctoral degrees in technology (Du Prè, 2010).  

 

Universities were initially governed under the Universities Act, No. 61 of 1955. From 

1993 to 1997, technikons were governed in terms of the Technikons Act, No. 125 of 

1993, while technical colleges resorted under governments from the various provincial 

administrations in South Africa (CHE, 2004a; Fourie, 2014). At present, all universities 

in South Africa are governed in terms of the Higher Education Act 101 of 1997 (RSA, 

1997). Before 1997, universities, technikons and colleges were governed by various 

frameworks, however, the Higher Education Act, No. 101 of 1997, is a single 

coordinated qualifications framework in line with the NQF for all higher education 

institutions (Raju, 2006). According to the Higher Education Act, No. 101 of 1997, a 

higher education institution means (RSA, 2013: 5): 
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… any institution that provides higher education on a full-time, part-time or 

distance basis and which is:  

(a) merged, established or deemed to be established under this Act  

(b) declared as a public higher education institution under this Act  

(c) registered or conditionally registered as a private higher education 

institution under this Act 

 

Table 3.4 is a list of the major acts that the South African government passed to ensure 

that the skills and requirements of commerce and industry were met and to bring about 

change in the higher education sector.  

 

Table 3.4: Major education and training acts of South Africa 

Education and training legislation and 
regulatory codes 

Purpose of the education and training legislation 
and regulatory codes 

University Act of South Africa Act, No. 12 
of 1916 Formalising university education in South Africa. 

Higher Education Act, No. 30 of 1923 Certain technical colleges were declared places of 
higher education. 

Universities Act, No. 61 of 1955 
The South African University Vice-Chancellors 
Association (SAUVCA) and the Committee for 
Technikon Principles (CTP) were established. 

Extension of University Education Act, No. 
45 of 1959 

The establishment of universities for other races than 
whites (Africans, Coloureds and Indians). 

Advanced Technical Education Act, No. 40 
of 1967 

College for Advanced Technical Education is 
formalised as a higher education institution. 

Advanced Technical Education 
Amendment Act, No. 43 of 1979 

The name College for Advanced Technical Education 
was changed to Technikon. 

Technikons Act, No. 125 of 1993 Establishing Technikons as degree-awarding higher 
education institutions. 

Constitutions of the Republic of South 
Africa Act, No. 108 of 1996 

Everyone’s right to basic education, adult basic 
education, and further education. 

Higher Education Act, No. 101 of 1997 Awarding technikons the same status as that of 
universities in South Africa.  

Higher Education Amendment Act, No. 23 
of 2001 

Conferring the status of Higher Education Quality 
Assurance Body to the Higher Education Quality 
Committee. 

Higher Education Amendment Act, No. 39 
of 2008 

Aligning the Higher Education Act (Act 101 of 1997) 
with the Higher Education Qualifications Framework 
(HEQF). 

(Sources: Fourie, 2014; Raju, 2006; RSA, 1996b, University of the Witwatersrand (WITS), 2018) 

 

In 2003, it was announced that technikons would in future be known as universities of 

technology. South Africa’s higher education landscape started changing in 2004 when 

the country’s 21 traditional universities and 15 technikons were reduced from a total 
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of 36 to 26 institutions. These 26 institutions currently consist of 12 traditional 

universities, six universities of technology and eight comprehensive universities (CHE, 

2007; Du Prè, 2010). Because of the reconfiguration (mergers and redesignations) of 

public higher education institutions, certain traditional universities merged. 

Comprehensive universities are a result of the merging of traditional universities and 

technikons, on the other hand, universities of technology are the result of 11 

technikons, which either merged or remained unchanged (Du Prè, 2010). In South 

Africa there are three types of universities, namely, traditional universities, 

comprehensive universities and universities of technology (Du Prè, 2010). Currently, 

there are 26 public universities in South Africa, which spread throughout the nine 

provinces with at least one university in each province. In 2014, the Northern Cape 

province and Mpumalanga each acquired their own institutions (Universities of South 

Africa [USAF], 2018). Table 3.5 is a list of all universities currently in South Africa. 

 

Table 3.5: Universities in South Africa 

Name of institution Merged institutions Date 
founded 

Location in South 
Africa 

Traditional universities 

University of Cape Town  Not applicable 1829 Cape Town 

University of Fort Hare Not applicable 1916 Alice, East London 

University of Free State Not applicable 1904 Bloemfontein 

University of Kwazulu-
Natal 

University of Natal and 
University of Durban-
Westville 

2004 
Durban, 
Pietermaritzburg, 
Pinetown, Westville 

University of Limpopo 

University of the North and 
Medical University of South 
Africa (In 2015 the Medical 
University of South Africa 
separated from the University 
of Limpopo and is now known 
as the Sefako Makgatho 
Health Sciences University) 

2005 Polokwane, Ga-
Rankuwa 

Sefako Makgatho Health 
Sciences University  Not applicable 2015 Ga-Rankuwa Tshwane 

North-West University 

Potchefstroom University for 
Christian Higher Education 
and University of the North 
West 

2004 
Mafikeng, Mankwe, 
Potchefstroom, 
Vanderbijlpark 

University of Pretoria Not applicable 1908 Pretoria, Johannesburg 

Rhodes University Not applicable 1904 Mkhandla 

University of Stellenbosch Not applicable 1866 Stellenbosch, Saldanha 
Bay, Belville 
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Name of institution Merged institutions Date 
founded 

Location in South 
Africa 

University of the Western 
Cape Not applicable 1959 Belville, Cape Town 

University of 
Witwatersrand Not applicable 1896 Johannesburg 

Universities of technology 
Cape Peninsula University 
of Technology 

Peninsula Technikon and 
Cape Technikon 2005 Belville, Cape Town 

Central University of 
Technology Not applicable 1981 Bloemfontein 

Durban University of 
Technology Not applicable 2002 Durban, Pietermaritzburg 

Mangosuthu University of 
Technology Not applicable 1979 Umlazi 

Tshwane University of 
Technology 

Pretoria Technikon, 
Technikon Northern Gauteng 
and North-West Technikon 

2004 Pretoria, Emalahleni, 
Nelspruit, Polokwane 

Vaal University of 
Technology Not applicable 1966 Vanderbijlpark 

Comprehensive universities 
University of 
Johannesburg 

Rand Afrikaans University 
and Technikon Witwatersrand 2005 Johannesburg 

Nelson Mandela University 
University of Port Elizabeth, 
Technikon of Port Elizabeth, 
and Vista University 

2005 Gqeberha, George 

University of South Africa 
Old Unisa, Technikon SA and 
Distance Education Campus 
of Vista University  

2004 Pretoria 

University of Venda Not applicable 1982 Thohoyandou 

Walter Sisulu University 
University of Transkei, Border 
Technikon and Eastern Cape 
Technikon 

2005 
East London, 
Butterworth, Mthata, 
Queenstown 

University of Zululand Not applicable 1960 Empangeni 

Sol Plaatje University Not applicable 2014 Kimberley, Northern 
Cape 

University of Mpumalanga Not applicable 2014 Mbombela, Mpumalanga 
(Sources: Brand South Africa, 2017; CHE, 2004a; Fourie, 2014; USAF, 2018) 

 

The previous Department of Education was split into basic education and higher 

education and training. In 2009, the new Department of Higher Education and Training 

(DHET) was established as the government department responsible for higher 

education and training in South Africa specifically regarding post-school education and 

training. The DHET provides programme clearance (DHET, 2018).  
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The vision and mission statements which the DHET has adopted in terms of higher 

education and training in South Africa are as follows (DHET, 2018): 

 

DHET vision statement:  

Our vision is of a South Africa in which we have a differentiated and fully 

inclusive post-school system that allows South Africans to access relevant 

post-school education and training, in order to fulfil the economic and social 

goals of participation in an inclusive economy and society. 

DHET mission statement: 

It is the mission of the Department of Higher Education and Training to 

develop capable, well-educated and skilled citizens who are able to 

compete in a sustainable, diversified and knowledge-intensive international 

economy, which meets the development goals of our country. 

 

The Department will undertake this mission by reducing the skills 

bottlenecks, especially in priority and scarce skills areas, improving low 

participation rates in the post-school system, correcting distributions in the 

shape, size, and distribution of access to post-school education and training 

and improving the quality and efficiency in the system, its sub-systems and 

institutions. 

 

According to the mission statement of the DHET, the Department is tasked with 

ensuring that citizens of South Africa are “capable, well-educated and skilled citizens 

who are able to compete in a sustainable, diversified and knowledge-intensive 

international economy” (DHET, 2018). These attributes support the objective of the 

current study in respect of determining whether a services perception gap exists, and 

the extent thereof between the services small and medium-sized entity (SMEs) desire 

from professional accountants and the services they are equipped with through formal 

professional accounting education and training programmes (refer to Sections 1.6 and 

1.7).  
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The DHET’s higher education and training mandate is encompassed in the 

Constitution of the Republic of South Africa, 1996. The core objectives of the DHET 

are derived from the various legislative mandates, which are allocated by Parliament 

to the Minister of Higher Education and Training (DHET, 2018; DHET, n.d.) as follows: 

 

• Higher Education Act, No. 101 of 1997 

• National Student Financial Aid Scheme Act, No. 56 of 1999 

• Continuing Education and Training Act, No. 16 of 2006 

• National Qualifications Framework Act, No. 67 of 2008 

• Skills Development Levies Act. No. 9 of 1999 

• Skills Development Act, No. 97 of 1998 

• General and Further Education and Training Quality Assurance Act, No. 58 of 

2001 

 

It is evident from this list of legislation, and from the funds that the South African 

government will be investing in higher education and training, that the development of 

skills of South African citizens is a high priority.  

 

The CHE was established in 1998 and was given the responsibility for quality 

assurance in higher education in terms of the Higher Education Act, No. 101 of 1997 

(CHE, 2019; CHE, 2004b). This responsibility is carried out by the permanent sub-

committee of the CHE, namely, the Higher Education Qualification Committee whose 

functions, according to the CHE are to (2004b: 4): 

 

• promote quality assurance in higher education 

• audit the quality assurance mechanisms of institutions of higher 

education 

• accredit programmes of higher education 
 

This committee’s quality assurance mandate is fulfilled within the framework of the 

Regulations for Education and Training Quality Assurers of the South African 

Qualifications Authority, which has the overall obligation for managing quality 

assurance and standard setting in support of the NQF (CHE, 2019; CHE, 2004b). 
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Further responsibility has been placed on the CHE by the NQF Act of 2005, now also 

the quality council for higher education, therefore, having to manage its sub-framework 

of the NQF, that being the Higher Education Qualification Sub-Framework (HEQSF) 

(CHE, 2019).  

 

The Higher Education Qualifications Framework was promulgated on 5 October 2007 

when the Minister of Higher Education and Training approved the framework in terms 

of Section 3 of the Higher Education Act, No. 101 of 1997 and Government Notice No. 

928 in Government Gazette No. 30353 (RSA, 2007; van Koller, 2010). Any new higher 

education programme in South Africa must be supported by the DHET, then 

accredited by the CHE and then must obtain SAQA registration and a 

qualification/learning identification number. The CHE recommends the registration of 

programmes which have been accredited to SAQA (DHET, 2016). These qualifications 

are then submitted to DHET for final approval and recording on the Higher Education 

Qualification Sub-Framework Aligned Programme and Qualification mix (DHET, 

2016). 

 

Section 3.2.3 provides a brief discussion of the HEQF and Higher Education 

Qualification Sub-Framework on education in South Africa.  

 

3.2.3 Higher Education Qualifications Framework and the Higher Education 
Qualifications Sub-Framework 

 

The HEQF was implemented on 1 January 2009 with the purpose of regulating all 

higher education qualifications and curricula in South Africa (RSA, 2007; van Koller, 

2010). The HEQF replaced the following policy documents (RSA, 2007): 
 

• National Accredited Technical Education Diploma (NATED) Report 116 (99/02) 

– A Qualification Structures for Universities in South Africa 

• NATED Report 150 (97/01) – General Policy for Technikon Instructional 

Programmes 

• NATED Report 151 (99/01) – Formal Technikon Instructional Programmes in 

the RSA  
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• Revised Qualifications Framework for Educators in Schooling, in Norms and 

Standards for Educators (Government Gazette No. 20844) 

 

The objective of the South African government concerning the establishment of the 

HEQF is to provide a “single qualifications framework for a single coordinated higher 

education sector” (RSA, 2007: 5; RSA, 2013: 43). In this way, flexibility is provided by 

enabling students to move from one programme and higher institution to the next over 

time. This flexibility was not possible under the former qualifications structure of 

universities and technikons (RSA, 2007; RSA, 2013). The policy provides the basis 

that all South African higher education qualifications are integrated into the NQF (refer 

to Table 3.2) (Fourie, 2014; RSA, 2007). The HEQF establishes a common set of 

parameters and criteria for the design of qualifications, which is provided to all higher 

education institutions (RSA, 2007). The framework also facilitates the comparability of 

higher education qualifications in South Africa (RSA, 2007). All new programmes must 

be submitted to the HEQF for accreditation and have to be compliant with the HEQF 

(RSA, 2013).  

 

The HEQF reiterates the fact that the NQF has ten levels, six of which are occupied 

by higher education qualifications (refer to Table 3.2) (RSA, 2007). The HEQF further 

specifies that undergraduate qualifications are levels 5 to 7 and postgraduate 

qualifications are levels 8 to 10 with nine qualification types mapped within the six 

levels of the NQF (refer to Table 3.6). These qualifications and NQF levels include 

(Fourie, 2014; RSA, 2007; RSA, 2013): 

 

Undergraduate qualifications: 
 

• Higher Certificate – NQF level 5 

• Advanced Certificate – NQF level 5 

• Diploma – NQF level 6 

• Advanced Diploma – NQF level 7  

• Bachelor’s Degree – NQF level 7 
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Postgraduate qualifications: 
 

• Postgraduate Diploma – NQF level 8 

• Bachelors Honours Degree – NQF level 8 

• Master’s Degree – NQF level 9 

• Doctorate Degree – NQF level 10 

 

It should be noted that although a diploma (NQF level 6) and bachelor’s degree (NQF 

level 7) are both three-year qualifications, the qualifications are on different NQF 

levels. The three-year bachelor’s degree is on the same NQF level as that of an 

advanced diploma (NQF level 7), which is a four-year qualification. The HEQF has 

implications for universities of technology in terms of the nature of the institution’s 

qualifications (refer to Table 3.6). For example, a student with a diploma will now 

require studying an additional two years before being considered to undertake a 

master’s degree (RSA, 2013; van Koller, 2010). Table 3.6 provides a comparison 

between the HEQF qualifications, and the previous qualifications offered by 

universities of technology.  

 
Table 3.6: HEQF qualifications versus previous university of technology 

qualifications 

HEQF-based qualifications University of technology qualifications 

Qualification NQF 
level Credits Qualification NQF 

level Credits 

Undergraduate programmes Undergraduate programmes 

  

Higher Certificate 5 120 National Certificate  
(name change) 5 120 

Advanced Certificate 6 120 
National Higher Certificate 
(name, level, and credit 
change) 

6 240 

Diploma 6 360 National Diploma  
(name change) 7 360 

Advanced Diploma 7 120  

Postgraduate programmes Postgraduate programmes 
Postgraduate Diploma 
 
Bachelor - Honours 

8 120 BTech  
(phased out) 8 120 

MA, MSC, MBA, MED, 
MCOM 9 180 MTech 

(phased out) 9 120 
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HEQF-based qualifications University of technology qualifications 

Qualification NQF 
level Credits Qualification NQF 

level Credits 

DPhil, PhD, DEd 10 360 DTech 
(phased out) 10 120 

(Source: van Koller, 2010: 168) 

 

According to Fourie (2014), subsequent to the restructuring of South Africa’s higher 

education, an important decision specifically for comprehensive universities was the 

distinction between the contextual and conceptual relevance of education 

programmes (South Africa Norway Tertiary Education Development Programme 
[SANTED], 2010). When the academic programmes of a university are mainly of 

contextual relevance, the academic mission of the institution will have a stakeholder 

focus, focusing on the education and training needs of the external environment 

(SANTED, 2010). Academic programmes of a university, which have predominantly 

conceptual focus place more emphasis on research, which is typically associated with 

traditional universities, designed with a specific formative character (Fourie, 2014; 

SANTED, 2010). The choice between contextual and conceptual focus, or 

combinations of the two, will have a direct impact on the structure of the programme 

qualification mix of comprehensive universities. 

 

In South Africa, the three types of universities are all permitted by HEQF and HEQSF 

to offer conceptual or contextual education programmes, or a combination of the two 

approaches (RSA, 2007; RSA, 2013). South African comprehensive universities and 

universities of technology are currently in the best position to offer vocational 

accounting education programmes (a contextual form of education), which can provide 

more behavioural and technical skills for trainee professional accountants. 

 

Section 3.3 provides a discussion of the status quo in accounting education 

programmes in South Africa.  
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3.3 STATUS QUO OF ACCOUNTING EDUCATION IN SOUTH AFRICA 
 

The accounting profession in South Africa is regarded as well-established and is 

recognised for its leading role in upholding accounting and reporting standards 

(Verhoef & Samkin, 2017). This status was confirmed in a report by the World Bank 

(2013), (Report on the Observance of Standards and Codes, Accounting, and 

Auditing), which confirmed that the accounting profession in South Africa is recognised 

as being well established in contrast to the education system in South Africa, which 

was ranked overall at 121 of 137 countries, while the quality of the country’s primary 

education was ranked at 116 (Schwab, 2017b). According to the Global 

Competitiveness Report 2017-2018 (Schwab, 2017b), higher education and training 

in South Africa was ranked 85 of the 137 countries.  

 

Education is a structured and systematic process aimed at developing 

knowledge, skills, and other capabilities; a process that is typically but not 

exclusively conducted in academic environments (International Accounting 

Education Standard Board [IAESB], 2017: 10).  

 

However, there is much debate concerning accounting curricula at universities as well 

as the skills and competencies required by graduates to enter a changing accounting 

business environment. 

 

Section 3.3.1 of this thesis provides details of the development and history of 

accounting education at higher education institutions in South Africa. The section will 

further provide what is expected from higher education institutions in respect of 

accounting education. A discussion of what accounting education is and what it is 

believed accounting should be, as well as the much-debated topic of changes to what 

is taught in accounting modules at universities, will be provided. SAICA and SAIPA 

provide guidance for curriculum design by suggesting the minimum curriculum content 

required by graduates who want to pursue a career in the accounting field. 
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3.3.1  Development and history of accounting education in South Africa 
 

Accounting education did not always take place at higher education institutions but 

through on-the-job training in the accounting profession, as it is known today. 

Accounting is regarded as a fairly new subject at universities, and over the past three 

to four decades has grown substantially (de Villiers & Venter, 2010; Sikka, Haslam, 

Kyriacou & Agrizzi, 2007). Before the offering of accounting education was customary 

at higher education institutions, accountants were educated outside the domain of 

universities. Accounting societies were regarded as the appropriate bodies through 

which individuals could learn how to become expert in the accounting field. 

Membership of these professional institutions was based on the individual’s ability in 

terms of the various examination levels achieved.  

 

From the very beginning, South African universities and the accounting profession 

have been closely affiliated, with the Transvaal Society of Accountants making 

financial contributions to the Transvaal University College (University of Pretoria) and 

to the Johannesburg School of Mines (Witwatersrand University College) in 1919 

(Verhoef & Samkin, 2017). In May 1921, the four provincial societies (the Transvaal 

Society of Accountants, Society of Accountants and Auditors in the Cape Colony, 

Society of Accountants and Auditors in the Orange River Colony and Natal Society of 

Accountants) set up the South African Accounting Societies’ General Examining Board 

(Kritzinger, 1991; Noyce, 1954; Verhoef & Samkin, 2017; Weil & Molteno, 1992). The 

purpose was to ensure a common standard for the accounting qualification (Verhoef 

& Samkin, 2017). While the syllabus content was prescribed by the societies, the 

correspondence schools, universities and technical colleges prepared students for the 

Societies’ General Examining Board examinations (Noyce, 1954; Verhoef & Samkin, 

2017, Weil & Molteno, 1992).  

 

In 1945, the four societies united under the guidance of the Joint Council of the 

Societies of Chartered Accountants (SA) now known as the South African Institute of 

Chartered Accountants (SAICA, 2018a; Venter & de Villiers, 2013). In 1950, the 

accounting provincial societies entered into an agreement with South African 

universities to coordinate accounting students’ education (Kritzinger, 1991; Noyce, 
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1954; Weil & Molteno, 1992). From 1951, the state, the accounting profession and 

universities created a system for the accreditation of universities (University Training 

Scheme), through which universities would teach the accounting content prescribed 

by the Public Accountants and Auditors’ Board (PAAB) Education Sub-Committee and 

ensure that a certain standard was maintained (Noyce, 1954; Venter & de Villiers, 

2013; Verhoef & Samkin, 2017). University degrees would, therefore, substitute for 

intermediate professional examinations, and the accounting profession would focus 

on the final professional examination (Kritzinger, 1991; Noyce, 1954; Venter & de 

Villiers, 2013). Universities employed accountants who were professionally qualified, 

and, in so doing, created an overlap between university staff and members of the 

accounting profession (Verhoef & Samkin, 2017). According to Venter and de Villiers 

(2013), because accounting education had not previously taken place at universities, 

the event was significant. It also allowed universities to take advantage of the state 

subsidised training.  

 

The four provincial accounting bodies came to an agreement in 1950 and 

consequently established the Public Accountants’ and Auditors’ Board, by Act of 

Parliament, in 1951, No. 51 of 1951 (SAICA, 2019; Verhoef & Samkin, 2017; Weil & 

Molteno, 1992). The General Examining Board’s functions were taken over by the 

Public Accountants’ and Auditors’ Board in 1957 to ensure consistency in meeting the 

University Training Scheme’s objectives. Universities were permitted to teach the 

Certificate in the Theory of Accountancy or an equivalent qualification. This was the 

minimum entry requirements for the qualifying examination, which was set by PAAB 

(SAICA, 2019; Weil & Molteno 1992). From 1957 to 1998, PAAB took over the 

administration of the final qualifying examination (Venter & de Villiers, 2013). In 1966, 

the Joint Council of the Societies of Chartered Accountants (SA) name was amended 

and replaced by the National Council of Chartered Accountants of South Africa. In the 

same year, the Common Body of Knowledge Committee was consulted about the 

knowledge requirements of newly qualified chartered accountants and whether 

accounting should be a graduate profession (SAICA, 2019; Verhoef & Samkin, 2017; 

Weil & Molteno, 1992). The Common Body of Knowledge report was the result of a 

review of the syllabi. The report established the accounting profession’s role in the 

qualification and training of accountants (SAICA, 2019; Verhoef & Samkin, 2017; Weil 
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& Molteno, 1992). During the 1970s and 1980s, PAAB’s relationship with the 

universities strengthened. At the same time, the demand for accounting education 

offered at universities increased (de Villiers & Venter, 2010; Venter & de Villiers, 2013). 

There were no competitors at the time regarding the combination of PAAB and SAICA 

since no other professional body was being established (de Villiers & Venter, 2010). 

In 1998, SAICA took over responsibility for Part One of the qualifying examination as 

well as university accreditation, and, in 2005, PAAB became known as the 

Independent Regulatory Board of Auditors (IRBA) (de Villiers & Venter, 2010).   

 

From as early as the 1960s, the shortage of qualified accounting professionals was a 

common concern. In spite of numerous efforts to address the shortage, none were 

successful (du Chenne, 2017). Moses Maubane, a prominent businessman, alluded 

to the fact that the small business sector, which at the time had started to flourish, did 

not require the full range of services which chartered accountants had to offer but 

rather individuals who were trained with a skill set higher than that of a bookkeeper 

but who were also accountable to a code of conduct (in du Chenne, 2017). This 

resulted in another designation, known as “Professional Accountant (SA)”, being 

added to the South African accounting profession. This designation provided for 

individuals who were experienced in accounting functions, but not in the functions 

required to become a registered auditor (du Chenne, 2017). In 1982, the Association 

of Commercial and Financial Technicians of South Africa was established. In 1986, 

the name was changed to the Institute of Accounting Technicians of Southern Africa, 

currently known as SAIPA (refer to Chapter 4 for the history of SAIPA) (du Chenne, 

2017; SAIPA, 2018). The majority of students who wished to become accounting 

technicians (members of the Institute of Accounting Technicians of Southern Africa) 

studied at technikons (universities of technology), concentrating on the practical and 

technical aspects of accounting rather than on the theoretical aspects (du Chenne, 

2017; SAIPA, 2018; Weil & Molteno, 1992).  

 

Various international accounting bodies also entered the local accounting landscape, 

such as the Association of Chartered Certified Accountants, which opened its first 

branch outside the United Kingdom in 1913 in Johannesburg (SAstudy.co.za, 2019), 

the Chartered Institute of Management Accountants established in 1956 in South 
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Africa (Bangwayo, 2017), and the Institute of Internal Auditors (SA) was established 

in South Africa in 1964 (Fourie, 2014). Although these institutes had a different 

membership focus from each other, their entry into the local accounting field created 

competition between the various professional bodies regarding their specific 

professional accounting qualifications (refer to Chapter 4 for a detailed list of 

professional accounting bodies in South Africa).  

 

3.3.2 Expectation of accounting education at higher education institutions 
 

Accounting education and the knowledge that students obtain from higher education 

institutions are the subject of a long-standing and ongoing debate (Evans, 2014; Flood, 

2014). Albrecht and Sack (2000) point out that, back in 1986, the American Accounting 

Association’s Bedford Report had already highlighted a “growing gap” between what 

accountants actually do and what accounting lecturers teach. Since the Bedford 

Report, much research on this topic has been conducted, and it seems that these 

warnings and criticisms are still applicable. Majzoub and Aga (2015) are of the opinion 

that a gap exists between what is taught in accounting programmes and the actual 

skills required in the accounting profession by employers (Succi & Cannovi, 2019), as 

a result of the effect of changes, such as the fourth industrial revolution, developments 

in technology and the rapidly evolving environment. Accounting education has not 

followed this development at the same pace. Furthermore, the debate includes, which 

stakeholder should take responsibility for developing rounded accounting graduates 

who can enter the workplace, add value and, moreover, build a professional career 

(Boyce, Narayanan, Greer & Blair, 2019).  

 

According to Bui and Porter (2010), since the mid-1980s, academics, professional 

bodies as well as employers of these accounting graduates have criticised accounting 

education programmes for not equipping students with the necessary competencies 

such as the knowledge, skills and personal attributes required by professional 

accountants in a modern, technological advanced and rapidly changing business 

environment. However, Bridgstock and Jackson (2019) as well as Osmani, 

Weerakkody, Hindi and Eldabi (2019) contend that higher education institutions have 

endeavoured to adapt and align curricula with those skills expected by employers but 
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have not met challenges resulting in the skills gap, which is still a concern. As a result, 

higher education institutions have been criticised for failing to address the desired skill 

requirements or preparing accounting graduates for the ever-evolving workplace 

(Awayiga, Onumah & Tsamenyi, 2010; Smith, Maguire & Han, 2018).  

 

According to Lubbe (2017), the need for effective and relevant business accounting 

education in South Africa is highlighted by the lack of high-level skills and leadership, 

and graduate unemployment owing to the gap between the outcomes of higher 

education and the needs of the economy. Internationally, since the year 2000, the skill 

set of graduates of business and accounting programmes has been assessed by 

accounting education committees. These committees have determined that 

accounting students need to develop in the areas of (Ainsworth, 2001; Albrecht & 

Sack, 2000): 

 

• communication 

• intellectual and interpersonal skills 

• accounting and business knowledge  

 

This suggests that accounting graduates do not necessarily have the competencies 

required for the accounting profession (Majzoub & Aga, 2015). Chaffer and Webb 

(2017) suggest that higher education institutions improve their accounting 

programmes by implementing various strategies such as the inclusion of real-life 

scenarios as part of learning and teaching activities. Specific training programmes for 

those skills which are less developed should be established, to ensure that the right 

connection between theory knowledge and practical application can be developed 

(Dolce, Emanuel, Cisi & Ghislieri, 2020). Higher education institutions can implement 

various learning and teaching modality types to achieve this, for example, case 

studies, experiential learning, extracurricular activities, role-play and teamwork tasks 

(Wats & Wats, 2009). However, a graduate’s lack of competency cannot fully be 

attributed to accounting programmes’ perceived failure in equipping students with the 

necessary skills (Tsiligiris & Bowyer, 2021). Barac (2009) insists that universities 

should not be regarded as trainee centres or stand-in employers until students 

graduate, since it cannot be expected that graduates will obtain all the necessary 
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competencies such as attitude, skills and technical knowledge during their university 

studies.  

 

Barac (2009) does, however, recognise the fact that graduates should possess some 

skills when entering the working world. This will require that accounting curricula are 

redesigned to enable graduates entering the accounting profession, are educated to 

be competent. The IAESB (2015a: 8) defines education before the commencement of 

a professional accounting programme as: 

  

General education (a) develops essential knowledge, skills, and attitudes, 

(b) helps prepare an individual for entry to a professional accounting 

program, and (c) supports lifelong learning and development.  

 

Students should rather be taught how to learn and extract knowledge by reflecting on 

what they will experience in the accounting profession (Velayutham & Perara, 2009; 

Williams, 1993). 

 

A study conducted by Wilson, Pierce, Allison, Hoogendoorn, Kral and Watty (2009) 

suggests that accounting education at universities should primarily focus on capability, 

whereas professional accounting training centres should focus on competence. The 

IAESB (2008: 11) distinguishes between capability and competence. Capability can 

be seen as the attributes individuals possess, which enable them to perform their 

duties, whereas competence is an individual’s ability to perform a work function 

according to a defined standard within a real working environment (actual 

demonstration) instead of in a classroom. Table 3.7 provides a comparison between 

capability and competence.  

 

Table 3.7: Capability versus competence 

Capability Competence 

Key concepts 

Attributes Actions 

Potential Actual 

Possess Demonstrate 



 

__________________________________________________________________________________ 
Page | 95    Chapter 3 
 

Capability Competence 

Can be expressed as learning outcomes Can be expressed as performance outcomes 

Types of capability Types of competence 
• Professional knowledge 
• Professional skills (e.g., intellectual, 

technical, non-technical, organisational, 
personal, interpersonal) 

• Includes the range of performance 
outcomes relating to practice standards 
(e.g., functional, managerial, and 
interpersonal) 

• Professional values, ethics, and attitudes 
(e.g., ethical values, professional manner, 
commitment to high technical standards, 
sceptical attitude, commitment to continual 
improvement and lifelong learning, 
appreciation of public interest and social 
responsibility) 

• Includes the range of performance 
outcomes relating to behavioural standards 
(e.g., ethical, and professional conduct, 
demonstrating appropriate scepticism, 
performance in relation to professional 
development) 

(Source: IAESB, 2008: 11) 

 

Research conducted on the competencies of accounting graduates shows that 

graduates are equipped with basic accounting knowledge and analytical skills but lack 

pervasive skills (Abayadeera & Watty, 2014). Deppe, Sonderegger, Stice, Clark and 

Streuling (1991 in Ainsworth (2001), suggest seven areas of competencies for the 

development of accounting students: 

 

1) communication skills 

2) information development and distributions skills 

3) decision-making skills 

4) knowledge of accounting, auditing and taxation 

5) knowledge of business and environment 

6) professionalism 

7) leadership development 

 

Various scholars still support this view; however, these competencies have been 

adapted over time depending on the current business environment (Abayadeera & 

Watty, 2014; Barac & du Plessis, 2014; Jackson & Chapman, 2012; Lubbe, 2017; 

Tempone, Kavanagh, Segal, Hancock, Howieson & Kent, 2012).  

 

According to published research (Abayadeera & Watty, 2014; Barac & du Plessis, 

2014; Jackson & Chapman, 2012; Lubbe, 2017; Tempone et al., 2012), pervasive 

skills (also referred to as generic or soft skills) are the capabilities that graduates are 
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required to possess to ensure employability and career success as future business 

leaders. These are skills required in addition to a traditional purely technical skills 

focus.  

 

Pervasive skills refer to the ability to function within a team, good communication and 

presentation skills, listening skills, leadership skills, emotional intelligence, being able 

to think critically, solve problems as well as having business awareness and excellent 

interpersonal skills (Abayadeera & Watty, 2014; Barac & du Plessis, 2014; Daff, de 

Lange & Jackling, 2012; Jackson & Chapman, 2012; Tempone et al., 2012). The 

development of these pervasive skills, believed to be essential for all graduates to 

possess, is increasingly expected to be provided by universities (Fatoki, 2014, Low et 

al., 2016). Webb and Chaffer (2016) believe that educators of accounting are placing 

too much emphasis on technical skills, to the detriment of developing an individual’s 

pervasive skills.  

 

An “employer expectation gap” has been identified owing to employer expectations 

being greater than that of the skills that an accounting graduate possesses (van Oordt 

& Sullivan, 2017). The expectation gap has largely been attributed to accounting 

graduates lacking the pervasive skills expected by employers (Atanasovski, Trpeska 

& Lazarevska, 2018; Kunz & de Jager, 2019; Seetha, 2014). It is essential that 

professional accountants possess certain pervasive skills when entering the 

accounting profession, as these skills contribute to an easier transition into a career 

as a professional (Jones, 2014). Employers desire accounting graduates who are 

skilled and who already possess pervasive skills as they are regarded as being 

employable and can thus add value to the workplace (Aman & Sitotaw, 2014; Seetha, 

2014; Singh, Thambusamy & Ramly, 2014). Furthermore, pervasive skills may be the 

“distinguishing factors” for accounting graduates who are in the process of seeking 

employment (Mhlongo, 2020: 51). According to Gibb (2014), the possessing of 

pervasive skills is strongly connected with both life and employment success.  

 

According to several authors (Cook, Bay, Visser, Myburgh & Njoroge, 2011; Daff et 

al., 2012; Jones & Sin, 2003), technical skills together with pervasive skills do not 

necessarily meet the needs of employers. According to Chaffer and Webb (2017), in 
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member countries of the International Federation of Accountants (IFAC), for 

accounting graduates to qualify as professional accountants, they will need to 

demonstrate competency in the pervasive skills listed in the professional body’s 

framework, which are aligned to International Education Standard (IES) 3. The IAESB 

in their IES 3, recognises the importance of pervasive skills for trainee accountants 

(IAESB, 2019). In IES 3, professional (or pervasive) skills are categorised into four 

competence areas, namely, intellectual skills, personal skills, interpersonal and 

communication skills as well as organisational skills (IAESB, 2019). Table 3.8 provides 

a definition for the professional (pervasive) skills identified in IES 3 initial professional 

development and professional skills. 

 

Table 3.8: IES 3: Professional skill categories 

Competence areas Defined terms 

Intellectual skills 
Skills relating to the ability of a professional accountant to 
solve problems, to make decisions, adapt to change, and 
exercise professional judgement. 

Personal skills Skills relating to the personal attitudes and behaviour of a 
professional accountant. 

Interpersonal and communication skills Skills relating to the ability of a professional accountant to 
work and interact effectively with others. 

Organisational skills 

Skills relating to the ability of a professional accountant to 
work effectively with or within an organisation to obtain 
the optimal results or outcomes from the people and 
resources available. 

(Source: IAESB, 2019: 203-204) 

 

In the world of business today, accountants who are adaptable and broadly skilled can 

cope with challenges such as globalisation, new economic developments and rapid 

advancement in technology, which are highly sought-after skills (Lubbe, 2017). 

According to Lubbe (2017), the technical knowledge that accountants who are already 

in the working world acquired at university, can no longer be relied upon. A study 

conducted by Low et al. (2016) found that accounting employers require that 

graduates have at least the fundamental accounting skills, but that little more is 

expected technically as it is believed that technical skills are continuously learnt while 

on the job (Tsiligiris & Bowyer, 2021). In other studies, however, emphasis is placed 

on the non-technical and soft skills graduates possess. This is according to results 

from a study conducted by Low et al. (2016) where employers found that pervasive 

skills such as interpersonal and communication skills as well as the ability to adapt to 
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the business’s organisational culture to be equally if not more important than technical 

skills. In a similar study undertaken by Jackling and de Lange (2009) on whether 

business and accounting graduates’ skills meet the expectations of employers, the 

authors found that although employers expected graduates to have technical skills, 

they considered pervasive skill development in graduates as being more important for 

employability and career enhancement. Furthermore, accounting graduates require 

general business skills, personal skills as well as interpersonal skills, skills which are 

regarded as very important (Klibi & Oussi, 2013). Similarly, Zraa, Kavanagh and 

Morgan (2013) are of the opinion that the facilitating of accounting should enable 

students to develop the necessary communication and business skills required in the 

accounting profession. Kavanagh and Drennan (2008) found that employers regard 

problem solving, business awareness, real life experience and basic accounting skills 

as being of most value. Weidemann (2016: 7) quotes SAIPA’s Faith Ngwenya who 

emphasises the need for “integrated thinkers”:  

 

This comes back to the need for developing integrated thinkers from a very 

early stage – people who not only understand the technical concepts but 

are also able to see the impact of an accounting standard to the tax, finance 

and legal side, as well as business as a whole.  

 

Accounting graduates are entering a working environment which is rapidly 

transforming owing to new technologies. To ensure that accounting graduates are 

equipped for a future of advancements in technology, higher education lecturers must 

stay abreast of information technology (IT) developments including the technologies 

accounting graduates will face in the accounting profession (Daff, 2021). In addition, it 

is important that accounting graduates have the ability to use various tools and 

software before entering the accounting profession (Lee, Kerler & Ivancevich, 2018a).  

 

The IAESB in their IES 2 highlighted that accounting graduates require intermediary 

information and communications technologies technical skills (IAESB, 2019). In a 

study by Dzuranin, Jones and Olvera (2018), academics indicated the importance of 

teaching skills which can be transferable to any software package an accounting 

graduate would use in the workplace as well as the need to remain as up to date as 
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possible in the use of technology in the classroom. Several studies (Dzuranin et al., 

2018; Lee et al. 2018a; Lee, Tang, Sam & Xiong, 2018b; Spraakman, O’Grady, 

Askarany & Akroyd, 2015) emphasise the importance of accounting graduates 

possessing intermediate proficiency with Microsoft Excel as well as the dominant use 

of the tool in the accounting profession. The ability to use accounting software was the 

second most frequently listed skill in accounting job advertisements for accounting 

graduates (Dunbar, Laing & Wynder, 2016). It is, therefore, essential that accounting 

graduates should be exposed and have the ability to use accounting software including 

the understanding of how “input should flow through an accounting system” (Daff, 

2021: 24). Higher education accounting programmes can, therefore, provide an 

advantage for accounting graduates should the curriculum be structured to include 

practical experiences with the required software tools (Lee et al., 2018a). 

 

Ms Ngwenya is of the opinion that there are opportunities for academia, businesses, 

and professional bodies to collaborate more effectively (in Weidemann, 2016). This 

opinion is supported by Jackling and de Lange (2009), who suggest a shared 

approach, which will require employer participation as well as a structured work 

experience for students who cannot see the relevance of what is being taught during 

lectures in relation to what the job requires. Similarly, Jackson and Meek (2020) 

describe it as being the shared responsibility of all stakeholders in shaping accounting 

curricula with the purpose of improving the preparedness of accounting students for 

the workplace. Jackling and de Lange (2009) propose that the technical accounting 

skill education requirements be placed with the professional bodies, which will allow 

universities to focus on a more broadly-based curriculum, thereby enhancing the 

development of pervasive and IT skills of accounting graduates.  

 

The education requirements of accounting and business qualifications are to prepare 

students for becoming professional accountants, entrepreneurs, managers and 

investors by ensuring students attain foundational accounting and business 

knowledge as well as the development of their professional skills (Lubbe, 2017). 

Today’s accounting graduate is expected to have a broad skill set and should be able 

to adapt as well as meet the demands of a constantly changing business environment 

(Barac & du Plessis, 2014).  
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3.3.3 The South African Institute of Chartered Accountants and South African 
Institute of Professional Accountants’ guidance for academic 
programmes 

 

The popularity and status of accounting programmes offered at various institutions of 

higher learning depend on whether the programmes are accredited by a professional 

body or whether the syllabi are aligned with the necessary prerequisites as 

recommended by the professional body. Accounting graduates who have met the 

prerequisites of professional bodies are usually more sought after as it is often a 

requirement for most accounting positions in the working world (Low et al., 2016). In 

South Africa, only two professional accounting bodies are member bodies of IFAC 

namely the SAICA and SAIPA, the South African branches of the Association of 

Chartered Certified Accountants (ACCA) (SA) and Chartered Institute of Management 

Accountants (CIMA) (SA) are subject to adhere to the requirements of the ACCA (UK) 

and the CIMA (UK) who are both member bodies of the IFAC (refer to Chapter 4 for 

particulars of professional bodies and the IFAC). SAICA and SAIPA have adopted the 

competency requirements of the IAESB (IFAC, 2017; Hoeplli, 2013). The IAESB is an 

independent standard-setting body which replaced IFAC’s Education Committee with 

the objective of serving the interest of the public (McPeak, Pincus & Sundem, 2012) 

by (IAESB, 2019: 4):  

 

… developing and setting high-quality international education standards 

(IESs) that enhance the competence of aspiring professional accountants 

and professional accountants, thereby strengthening the worldwide 

accountancy profession and contributing to strengthened public trust. 
 

The IAESB establishes standards in respect of professional accounting education, 

which prescribes technical competence, professional skills, values, ethics and 

attitudes. Education is enhanced as the IAESB develops and implements the following 

eight IESs (IAESB, 2019): 

 

• IES 1: Entry requirements to professional accounting education programmes 

• IES 2: Initial professional development – technical competence 
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• IES 3: Initial professional development – professional skills 

• IES 4: Initial professional development – professional values, ethics and 

attitudes 

• IES 5: Initial professional development – practical experience 

• IES 6: Initial professional development – assessment of professional 

competence 

• IES 7: Continuing professional development 

• IES 8: Professional competence for engagement partners responsible for 

audits of financial statements 

 

IES 1 prescribes the “entry requirements to professional accounting education 

programmes” and became effective on 1 July 2014. Since this date, all IFAC members 

such as the SAICA and SAIPA are expected to specify the education entry 

requirements for their respective professional accounting education programmes. 

These institutes offer individuals considering a career as a professional accountant a 

reasonable chance of being successful in completing the programme, while not 

representing excessive barriers to entry (IAESB, 2016). The establishment of a global 

benchmark for education has promoted the quality of accounting education globally, 

assisting IFAC member bodies such as the SAICA and SAIPA in South Africa, to 

educate and train competent professional accountants who will contribute positively to 

the profession throughout their career as professional accountants and business 

leaders (McPeak et al., 2012).  
 

The biggest critiques of graduate skill sets come from the United States, which has 

resulted in the development of the American Institute of Certified Public Accountants’ 

(AICPA) core competency framework (Lubbe, 2017). The AICPA (2018) pre-

certification core competency framework focuses on critical skills instead of traditional 

subject-content areas in response to the rapidly changing accounting profession 

(Lubbe, 2017). The latter was developed by educators and accounting professionals, 

with the aim of defining a set of skills-based competencies for students who would be 

entering the accounting profession. The framework acknowledges the rapidly 

changing business environment and, therefore, focuses on critical skills instead of 

traditional subject-content areas or accounting services (AICPA, 2018). According to 
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AICPA, the knowledge required to be an accountant will change; however, the core 

competencies will have a long-term value and support a variety of career opportunities. 

The following competencies are identified and arranged into three pillars (AICPA, 

2018): 

 

1) Accounting competencies: these are technical competencies aligned with the 

profession which will add value to a business and contribute positively to 

society, namely: 

 

• Risk assessment, analysis, and management 

• Measurement analysis and interpretation 

• Reporting 

• Research  

• System and process management 

• Technology and tools 

 

2) Business competencies: the skills to identify and understand the broad 

business environment within which a professional accountant operates, 

namely: 

 

• Strategic perspective 

• Global and industry perspective 

• Process and research management 

• Governance perspective 

• Customer perspective 

 

3) Professional competencies: competencies related to the skills, attitudes, and 

the behaviour of professional accountants, namely: 

 

• Ethical conduct 

• Professional behaviour 

• Decision-making 

• Collaboration 
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• Leadership 

• Communication 

• Project management 

 

Challenges to professional accountants’ competencies such as the need for technical 

knowledge, attitudes and skills brought about by the rapid changes in the business 

environment, have led to professional bodies such as SAICA and SAIPA revising their 

competency frameworks. According to Lubbe (2017), competency frameworks 

primarily concentrate on skills. A skills-based curriculum is encouraged in response to 

the rapid changes within the accounting profession (Lubbe, 2017).  

 

3.3.3.1 The South African Institute of Chartered Accountants’ academic 
programme requirements and guidelines  

 

To pursue a career as a Chartered Accountant (SA) (CA (SA)), the first step is to obtain 

a formal competency-based academic education through an accredited programme 

offered by either a public university or a private provider. The academic programme 

consists of a three-year undergraduate degree at NQF level 7, followed by a one-year 

postgraduate programme known as “Certificate in the Theory of Accountancy at NQF 

level 8” (SAICA, 2018b).  

 

Table 3.9 lists the public universities and private providers who offer the accredited 

academic programme require to pursue a career as a CA (SA).  

 
Table 3.9: SAICA accredited academic institutions 

Institution name 

Independent Institute of Education – MSA 

Independent Institute of Education – Varsity College 

Institute of Accounting Science 

Milpark Education 

Nelson Mandela University 

North-West University 

Regent Business School 
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Institution name 

Rhodes University 

University of Cape Town 

University of Fort Hare 

University of Free State 

University of Johannesburg 

University of KwaZulu-Natal 

University of Limpopo 

University of Pretoria 

University of South Africa 

University of Stellenbosch 

University of the Western Cape 

University of the Witwatersrand 

University of Venda 

University of Zululand 

Walter Sisulu University 
(Source: SAICA, 2021c) 

 

Before 2010, SAICA relied on a knowledge-based syllabus and on identifying 

outcomes in terms of core experience requirements to guide the education, 

assessment, and training programmes of CA (SA) (SAICA, 2018b). These 

approaches, however, were inconsistent and, as a result, the academic and training 

programmes did not complement each other (SAICA, 2018b). A competency 

framework was, therefore, developed with the purpose of identifying and describing 

the professional competencies such as the knowledge, skills and attributes that a 

chartered accountant should possess at entry point into the profession. Entry point 

into the profession refers to the necessary academic, training and professional 

programmes have been successfully completed as well as the required assessments 

(SAICA, 2018b). SAICA’s competency framework was revised with the purpose of 

providing guidance for those academic programmes, which prepare students for the 

institute’s initial test of competence (SAICA, 2018b). In a document entitled 

“Competency Framework – Detailed Guidance for the Academic Programme – 2019 

onwards” (June 2018), SAICA provides information for the design of academic 
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programmes. According to SAICA, the education and training required to become a 

future CA (SA) is competency based, the framework is made up as follows: 

 

1) Competency areas 

2) Levels of proficiency – definition  

3) Levels of proficiency – competencies  

4) Knowledge reference list 

5) Knowledge levels 

6) Illustrative examples 

7) Examinable pronouncements – accounting and external reporting / auditing and 

assurance / taxation  

 

According to SAICA, competency is the skill to execute a task within the “real world”. 

However, to acquire competency an aspirant accountant should (SAICA, 2018b): 

 

1) develop specific technical knowledge and pervasive skills 

2) understand where and why the knowledge learnt should be applied 

3) have the ability to execute practical tasks 

 

The levels of proficiency a candidate is required to demonstrate when writing the initial 

test of competence, are defined by the SAICA competency framework–three levels of 

proficiency, indicating the depth of knowledge required (SAICA, 2018b). Previously, 

SAICA expected the academic programme offered by public universities or private 

providers to comprise courses in the core accounting disciplines and supportive 

subjects. However, with the introduction of the competency framework, this approach 

has changed as the framework identifies competencies with which an individual 

entering the profession should rather be equipped (SAICA, 2018b).  

 

The “Competency Framework: Guidance for the Academic Programme – 2019 

onwards” document identifies the competencies and level of proficiencies, which 

should be acquired through the academic programme (SAICA, 2018b). Pervasive 

qualities and skills are those professional qualities and skills that CAs (SA) are 

expected to bring to all tasks undertaken. The competency framework identifies 
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pervasive qualities and skills in three categories. CA (SA) candidates are expected to 

demonstrate the highest level of proficiency in each of these categories (SAICA, 

2018b). Table 3.10 lists the pervasive qualities and skills expected from CA (SA) 

candidates; this is referred to as “Section I” within the document “Competency 

Framework – Guidance for the Academic Programme – 2019 onwards”.  
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Table 3.10: Pervasive qualities and skills 

Qualities and skills Definition Sections IA – IC 

IA – Ethical behaviour and 
professionalism 

“The CA profession is committed to maintaining the 
confidence of clients, employers and the public through an 
overriding commitment to integrity in all professional tasks. 
Thus, all CAs (SA) are expected at all times to abide by the 
highest standards of integrity; they must be, and must be 
seen to be, carrying out all assignments objectively and 
independently, in accordance with the ethical values outlined 
in detail in Section I”. 

IA-1) Uses an ethical reasoning process 
IA-2) Protects the public interest 
IA-3) Acts competently with honesty and integrity 
IA-4) Performs work competently and with due care 
IA-5) Maintains objectivity and independence 
IA-6) Avoids conflict of interest 
IA-7) Protects the confidentiality of information 
IA-8) Maintains and enhances the profession’s reputation 
IA-9) Adheres to laws, professional standards and policies and 
the rules of professional conduct when exercising professional 
judgement 

IB – Personal attributes 

“CAs (SA) are expected to develop a number of personal 
qualities that shape the way they conduct themselves as 
professionals. These qualities or attributes are outlined in 
Section I”. 

IB-1) Self-manages 
IB-2) Demonstrates responsible leadership 
IB-3) Maintains and demonstrates competence and recognises 
limits 
IB-4) Strives to add value in an innovative manner 
IB-5) Manages change 
IB-6) Treats others in a professional manner 
IB-7) Is a life-long learner 
IB-8) Plans and effectively manages teams and projects 
IB-9) Works effectively as a team member 
IB-10) Manages time effectively 
IB-11) Demonstrates good corporate citizenship attributes 

IC – Professional skills 

“CAs (SA) are also expected to develop a wide range of 
professional skills that, while not unique to the CA 
profession, are critical to its successful practice. These skills 
are outlined in Section I”. 

IC-1) Obtains information 
IC-2) Examines and interprets information and ideas critically 
(critical thinking) 
IC-3) Solves problems and makes decisions 
IC-4) Communicates effectively and efficiently 
IC-5) Manages and supervises  
IC-6) Understands and uses appropriate IT systems and tools 
IC-7) Considers and applies legal concepts 

(Source: SAICA, 2018b: 30, 34-50) 
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The pervasive qualities and skills detailed in Table 3.10 are expected to be addressed 

in the academic programme; and motivation for excluding any of these qualities and 

skills must be provided. In addition, SAICA specifies competencies which CA (SA) 

candidates are expected to develop, which are grouped into six main categories. Table 

3.11 details these categories, referred to as “Sections II – VII”. 

 

The combination of these pervasive qualities and skills and the specific competencies 

result in the technical excellence, integrity, objectivity and commitment to public 

interest for which SAICA is well known (SAICA, 2018b).  
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Table 3.11: Specific competencies which CA (SA) candidates are expected to develop 

Main categories Definition The competencies 

II – Strategy, risk 
management and 
governance 

“Competencies related to the development and evaluation of 
an entity’s ability to make decisions and maximise its 
organisational performance, including its governance, 
strategies, policies and resources”. 

II-1) Identifies and evaluates an entity’s strategies and makes 
recommendations for improvement 
II-2) Evaluates an entity’s plans for risk management 
II-3) Evaluates an entity’s governance model 

III – Accounting and 
external reporting 

“Competencies related to the recording, recognition, 
measurement and presentation of both financial and non-
financial information to external users in a manner that 
ensures compliance with International Financial Reporting 
Standards (IFRS) (or alternative standards and principles 
where applicable)”. 

III-1) Analyses financial reporting needs and establishes the 
necessary systems 
III-2) Conducts external financial reporting 
III-3) Conducts specialised reporting 
 

IV – Auditing and assurance 

“Competencies related to enhancing the reliability of 
information, including the validation, testing and provision of 
assurance services, including statutory and regulatory audit / 
assurance requirements, documentation and evaluation of 
controls”. 

IV-1) Analyses, evaluates, and advises on an entity’s 
assurance needs 
IV-2) Provides assurance services 
IV-3) Provides control-related services 
IV-4) Designs, implements, and manages the quality control 
system in the firm 
IV-5) Identifies and responds to reportable irregularities 

V – Financial management “Competencies related to the management of 
financial assets, treasury and assessment of an entity’s value”. 

V-1) Establishes or evaluates overall financial goals 
V-2) Analyses the value of a business 
V-3) Plans and monitors an entity’s financing 
V-4) Management of financial risks as part of the entity’s risk 
management policy 
V-5) Develops or analyses business plans and financial 
proposals 
V-6) Appraises capital investment opportunities 
V-7) Identifies or advises a financially troubled business 

VI – Management decision 
making and control 

“Competencies related to the identification of information 
needs, and to the development and use of decision-making 
tools in achieving the entity’s strategies”. 

VI-1) Identifies and analyses factors influencing the financial 
performance of an entity 
VI-2) Manages an entity’s budgeting process and control 
system 
VI-3) Evaluates internal cost allocation and transfer pricing 
options 
VI-4) Analyses financial and other data to provide  
   information for decision making 
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Main categories Definition The competencies 
VI-5) Identifies, develops and improves appropriate costing 
systems in order to meet the information requirements of the 
entity’s control and decision-making processes 

VII – Taxation “Competencies related to taxation planning, compliance and 
reporting for various entities”. 

VII-1) Analyses the taxpayer’s tax profile and identifies general 
tax issues 
VII-2) Prepares tax calculations and advises on tax matters in 
accordance with legal requirements 
VII-3) Practices effective tax administration 

(Source: SAICA, 2018b: 31, 51-228) 
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3.3.3.2 The South African Institute of Professional Accountants’ academic 
programme requirements and guidelines  

 

According to the SAIPA (2019), the competency framework set for a professional 

accountant describes the professional competencies such as the knowledge, skills 

and attributes which should be demonstrated at entry point into the profession. The 

competency framework provides the foundation upon which the education, training, 

and assessment programmes required to become a professional accountant are 

developed and delivered (SAIPA, 2013).  

 

To pursue a career as a Professional Accountant (SA), students have graduated with 

the following core modules (SAIPA, 2021a): 

 

• Financial Accounting 3 

• Taxation 1 

• Auditing 1 / Internal Auditing 2 / Internal Control and Code of Ethics 

• Corporate Law 1 / Commercial Law 2 

• Management Accounting 

 

Once a student has graduated the aspiring professional accountant must gain practical 

experience by registering at a SAIPA-accredited institution of higher learning (refer to 

Section 4.4.2) (SAIPA, 2021a). The pre-qualification education programme should 

comprise at least three years of full-time study or the part-time equivalent. According 

to the “Syllabus for the South African Institute of Professional Accountants” (SAIPA, 

2013), the knowledge that professional accountants need to function competently is 

continuously changing and expanding; therefore, professional accountants will need 

to constantly update their knowledge. For this reason, instilling lifelong learning is 

regarded, in the long run, as more important than any piece of knowledge. According 

to SAIPA’s content of accounting education programmes (SAIPA, 2013): 

 

1)  Candidates should be able to integrate the following elements in a practical 

manner, which they need to have acquired during their professional accounting 

education, namely:  
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• professional knowledge 

• professional skills 

• professional values 

• ethics  

• attitudes 

 

2) As a result of the knowledge component of professional accounting 

programmes, intellectual skills will be developed and include:  

 

• application 

• analysis 

• evaluation 

These intellectual skills could be used during a professional accountant’s 

career. 

 

3) Skills which assist in identifying problems, namely, problem-solving skills, are 

important to develop including what knowledge is needed when identifying as 

well as solving a problem. Instilling a commitment to lifelong learning is 

important.  

 

SAIPA acknowledges that the combination of pervasive skills, accounting studies and 

practical experience may differ from one qualification to the next provided that the 

equivalent professional competences are achieved, the weighting of subjects may also 

vary from one qualification to the next (SAIPA, 2013). The subjects listed in Table 3.12 

represent the minimum subject areas required in professional accounting 

qualifications.  
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Table 3.12: Three-knowledge component subject areas 

Knowledge components 
Accounting, financial 

management and related 
knowledge component 

Organisational and business 
knowledge component 

Information technology 
component 

• financial accounting and 
reporting 

• management accounting 
• taxation 
• business law 
• auditing 
• financial management 
• professional values and 

ethics 

• economics 
• business environment 
• corporate governance 
• business ethics 
• financial markets 
• quantitative 

methods/statistics 
• organisational behaviour 
• management and strategic 

decision-making 
• marketing 
• international business and 

globalisation 

• general knowledge of IT 
• IT control knowledge 
• IT control competences 
• IT user competences 
• one of, or a mixture of, the 

competences of, the roles of 
manager, evaluator or 
designer of information 
systems 

(Source: SAIPA, 2013) 
 

Table 3.13 presents a list of institutions where an accounting qualification programme 

is accredited with the SAIPA.  

 
Table 3.13: SAIPA-accredited institutions 

University name 

Akademia 

Cape Peninsula University of Technology 

Nelson Mandela University 

North-West University 

University of Fort Hare 

University of Johannesburg 

University of Pretoria 

University of South Africa 

University of the Witwatersrand 

University of the Western Cape 

University of Free State 

University of Cape Town  
(Source: SAIPA, 2021b) 

 

The next section provides a summary and conclusions for Chapter 3. 
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3.4 SUMMARY OF CHAPTER 3 
 

Chapter 3 provided an overview of education in general, and of higher education in 

South Africa. Various changes and developments in the education system in South 

Africa over the past few decades were discussed, the most significant being those 

instituted by the South African government to correct the wrongs of the apartheid era, 

which influenced all higher education institutions in South Africa. The Ministry of 

Higher Education and Training was tasked with the responsibility of reviewing both the 

size and shape of higher education in the country. This resulted in some technikons 

merging, either with one another or with traditional universities. As a result of these 

changes, the developments within the higher education spectrum resulted in a single 

coordinated qualifications framework encompassing all higher education programmes. 

 

Literature on the historical background of accounting education in South Africa, 

together with an awareness of the training and skills other than academic knowledge 

taught at institutes of higher learning, indicate that the accounting profession needs to 

support the design and the implementation of education and training programmes. The 

expertise of not only university educators, but also practitioners working in the 

profession, will be required to assist with future education and the development of 

aspiring accountants. This is because the competencies and skills required by the 

modern-day accountant are challenged by the constantly evolving business 

environment. It is, therefore, important to identify what professional skills need to be 

taught to aspiring professional accountants, where the various levels of learning and 

teaching should take place, when these skills should be taught, and how they should 

be taught. Not only will accountants who are well-rounded, competent and adaptable 

to an ever-changing business environment be produced, but leaders within 

organisations are developed. The growth and development of the accounting 

profession in relation to the development of accounting education in South Africa 

indicates a possible expectation gap in respect of the work-readiness of entering 

trainee accountants. However, the IFAC and its member bodies such as the SAICA 

and SAIPA have recognised the importance of graduates having competency in 

generic skills. Therefore, both institutes have developed competency frameworks 

aligned to the competencies stipulated by the IAESB. The frameworks also specify the 
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education entry requirements to commence a trainee’s journey in becoming a 

professional and/or a chartered accountant. It is the responsibility of professional 

bodies to constantly revise and adapt their institutes’ education competency 

framework owing to the changing business environment brought about by events such 

as the fourth industrial revolution. Technical, generic skills and emotional intelligence 

are regarded by professional bodies, accounting practitioners and universities as very 

important requirements for graduates to be successful in the working world. 

 

Findings and conclusions that were derived from the literature reviewed in this chapter 

include: 

 

• Since 2004, South Africa’s higher education landscape has been changing, with 

36 higher education institutions reduced to 26 institutions. 

• Accounting is regarded as a fairly new subject offered at institutes of higher 

learning, and over the past three to four decades, it has grown considerably. 

• Education in accounting initially only took place at various societies. However, 

since 1951, universities were accredited to teach the content prescribed by 

PAAB while ensuring certain standards were adhered to. 

• There has been an ongoing debate regarding the accounting curriculum taught 

at universities and what skills and competencies are required by graduates. 

• The IAESB has established standards for professional accounting education 

and workplace training which prescribe technical competence, professional 

skills, values, ethics and attitudes for member bodies of the IFAC in South 

Africa, these being the SAICA and SAIPA. 

• Both SAICA and SAIPA are in the process of revising their institutes’ 

competency frameworks in respect of the education requirements of accredited 

higher education institutes. This is in response to the competencies and skills 

required by professional accountants. 

• The literature has suggested that the competencies required by professional 

accountants are being challenged by an ever-changing business environment. 

• Accounting educators, professional bodies as well as accounting professionals 

must cooperate with each other to ensure the sustainability of the accounting 
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profession, as all role players are interdependent for the sustainable existence 

of the profession. 

• The information obtained through the review of literature in this chapter 

provides context and guidance in terms of the structure and design of the 

research instrument used in this study. 

 

The literature reviewed in Chapter 3 offers a better understanding of the developments 

in education and the South African education landscape with specific reference to 

developments of accounting education offered by higher education institutions. 

 

Chapter 4 describes the status quo of the accounting profession in South Africa and 

provides an overview of the IFAC. Furthermore, the International Accounting 

Education Standards Board and the International Education Standards, which provide 

guidance on training programmes and continuing professional development (CPD) 

requirements, are discussed. An overview of the SAICA and SAIPA as well as the 

CPD requirements for members are provided.
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4. CHAPTER 4                                                                                                                    
ACCOUNTING PROFESSION: GLOBALLY AND IN SOUTH AFRICA 

 

 

4.1 INTRODUCTION 
 

Chapter 3 provided background pertaining to the history and development of the 

education system and the growth of higher education in South Africa. The prerequisite 

knowledge, which accounting graduates were expected to have acquired during their 

formal higher education accounting programme before the commencement of the 

workplace training programme at an accredited training centre was discussed. The 

history and the growth of accounting, the accounting profession, accounting societies, 

accounting education and the impact of the 4IR was discussed in Chapters 2 and 3. 

These chapters provided valuable insight into how accounting came into existence in 

South Africa, how the discipline grew and evolved alongside that of business and 

technology as well as the possible future directions of the accounting profession. 

 

The objective of this chapter is to contextualise the accounting profession in South 

Africa. Firstly, a global perspective is provided wherein an overview of the International 

Federation of Accountants (IFAC), who are regarded as the global voice of accounting. 

In addition, the International Accounting Education Standards Board (IAESB) and the 

International Education Standards (IES), which provide guidance on training 

programmes and continuing professional development (CPD) requirements, are 

discussed in relation to the research objectives of the study. Secondly, this chapter 

presents an outline of the accounting profession in South Africa by explaining how the 

IAESB, the IES and IFAC impact on and influence the accounting profession 

landscape in South Africa. The chapter further considers published literature to outline 

the status quo of the accounting profession in South Africa by discussing the regulation 

of professional bodies, with specific reference to the regulation (or licencing) of the 

The illiterate of the 21st century will not be those who cannot 
read and write, but those who cannot learn, unlearn, and relearn.  

Toffler (1972) 
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accounting profession. Then a comprehensive discussion of the relevant professional 

bodies and their registered designations recognised by the South African 

Qualifications Authority (SAQA), is presented. 

  

A research objective of this study is to determine whether formal higher education 

(refer to Chapter 3) and training programmes adequately equipped professional 

accountants with the skills required to meet the desires of their small and medium-

sized business entity (SME) clients. To this end, it is important to provide an analysis 

of the training programme (practical experience) component required by the two 

leading professional bodies in South Africa, namely, the South African Institute of 

Chartered Accountants (SAICA) and the South African Institute of Professional 

Accountants (SAIPA). In addition, it is important to obtain an understanding of the 

competencies (technical and pervasive) that entry-level professional accountants are 

expected to be equipped with upon entry into the profession. This explanation provides 

an understanding of the skills that a professional accountant should be equipped with 

(or not) to meet the service desires of their SME clients.  

 

The CPD requirements for members of the SAICA and SAIPA are discussed as 

change is inevitable and, to remain relevant, professional accountants must undertake 

to be lifelong learners (Casap, 2017). Professional accountants need to build upon the 

skills and competencies gained through formal education and training programmes 

(initial period of development) (Thomson, 2020). This chapter is important as it 

informed the design and development of the research interview guides. 

 

Table 4.1 lists the acronyms and abbreviations used in this chapter. 
 

Table 4.1: Acronyms and abbreviations used in Chapter 4 

Acronym Description 

AAT (SA) Association of Accounting Technicians Southern Africa 

ACCA Association of Chartered Certified Accountants 

APA Auditing Profession Act 

APC Assessment of Professional Competence 

ATC Accredited Training Centre 
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Acronym Description 

CA (SA) Chartered Accountant (South Africa) 

CFA Institute of Commercial and Financial Accountants 

CIMA Chartered Institute of Management Accountants 

CPA Institute of Certified Public Accountants 

CPD Continuing Professional Development 

CPE Continuing Professional Education 

CSSA Chartered Secretaries Southern Africa 

FPI Financial Planning Institute 

FRC Financial Reporting Council 

GCI Global Competitive Index 

IAASB International Auditing and Assurance Standards Board 

IAC Institute of Accounting and Commerce 

IAESB International Accounting Education Standards Board 

IES International Education Standards 

IESBA International Ethics Standards Board for Accountants 

IFAC International Federation of Accountants 

IPD Initial Professional Development 

IPSASB International Public-Sector Accounting Standards Board 

IRBA Independent Regulatory Board for Auditors 

LSSA Law Society of South Africa 

ITC Initial test of competence 

NQF National Qualifications Framework 

OQSF Occupational Qualifications Sub-Framework 

PE Professional Evaluation 

QC Quality Council 

QCTO Quality Council for Trades and Occupations 

RSA Republic of South Africa 

SAICA South African Institute of Chartered Accountants 

SAIPA South African Institute of Professional Accountants 

SAIT South African Institute of Tax Practitioners 

SAQA South African Qualifications Authority 

SARS South African Revenue Service 

SME Small and Medium-sized Entity 
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Acronym Description 

SMO Statement of Membership Obligations 

UK United Kingdom 

WEF World Economic Forum 

4IR Fourth Industrial Revolution 

 

The remainder of Chapter 4 is structured to first outline a global perspective of the 

accounting profession (refer to Section 4.2), followed by Section 4.3, outlining the 

accounting profession in South Africa. In Section 4.4, a discussion in respect of the 

leading accounting professional bodies in South Africa is provided. Finally, Chapter 4 

summarises the chapter (refer to Section 4.5).  
 

 

4.2 A GLOBAL PERSPECTIVE OF THE ACCOUNTING PROFESSION 
 

A profession is defined as an “occupation in which a professed knowledge of some 

subject, field, or science is applied; a vocation or career, especially one that involves 

prolonged training and a formal qualification” (Oxford English Dictionary, 2021). Each 

profession is characterised by the attitude, ethics, knowledge and skills of those in that 

profession (IFAC, 2007; IFAC, 2011b). The regulation of any profession is a response 

that specific standards must be adhered to and met by members of that particular 

profession. This is especially relevant in a profession such as the accounting 

profession, who provide an important service to the public (IFAC, 2007; IFAC, 2011b). 

It is, therefore, imperative that professional accountants serve and act in the best 

interest of the public (Tudor, 2013; IFAC, 2007; IFAC, 2011b). The IFAC (2012a) 

defines public interest as: 

 

… the net benefits derived for, and procedural rigor employed on behalf of, 

all society in relation to any action, decision or policy. 
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The purpose of the definition is to assist IFAC (refer to Section 4.2.1) in making 

decisions that are in the best interest of the public. This includes developing 

professional standards, formulating public policy positions for the accounting 

profession and evaluating the appropriateness of new regulation (IFAC, 2012a). The 

International Code of Ethics for Professional Accountants (IESBA), as well as the 

International Independence Standards, establishes the standard expected of 

professional accountants in terms of their behaviour. Professional accountants must 

exercise high levels of diligence, integrity and professional judgement (IFAC, 2020b). 

 

The past president (2012 to 2014) of the International Federation of Accountants 

(IFAC), Mr Warren Allen, provided his thoughts on the accounting profession (Peiris, 

2014), namely: 

 

I believe that the accounting profession is probably the only profession that 

is truly global as it is more integrated globally than any other profession. 

 

4.2.1 The International Federation of Accountants  
 

The IFAC is regarded as the global voice and mother body of the accounting 

profession (Hoeppli, 2013; IFAC, 2021c) and has assisted in improving, regulating and 

strengthening the image of the accounting profession globally. The organisation was 

established at the 11th World Congress of Accountants (Munich, Germany) on 7 

October 1977 (IFAC, 2021d). The IFAC started with 63 founding members from 51 

countries to now more than 180 professional accounting organisations (member 

organisations) in over 135 countries (IFAC, 2021e). The IFAC represents 

approximately three million accountants globally serving in commerce, education, 

government service, industry and public practice (IFAC, 2021f; IFAC, 2020c). The 

purpose of the IFAC, including its member organisations, is to serve public interest, by 

increasing the reputation, relevance as well as the value of the accounting profession 

globally (IFAC, 2020d).  
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The Strategic Plan of the IFAC was recently updated in response to challenges the 

accounting profession and society are facing (IFAC, 2020c: 3): 

 

Urgent challenges demand urgent responses. IFAC’s Strategic Plan for 

2021 and beyond rises to the occasion. 

 

The goal of the IFAC (2020c) is to assist by anticipating and reacting to change in a 

manner, which will keep the accounting profession well-positioned to embrace and 

influence the future.  

 

4.2.1.1 Member bodies of the International Federation of Accountants 
 

Professional accounting organisations who are member bodies of the IFAC will be 

recognised worldwide as being a “hallmark of high-quality” and an organisation who 

has “credibility, capacity and relevance” (IFAC, 2021e). Member organisations of the 

IFAC are expected to support the mission and programmes of IFAC; comply with the 

Statement of Membership Obligations (SMOs); have a suitable governance structure 

in place; be financially and operationally viable; make financial contributions and 

ensure that they meet the other criteria, which is stipulated in the IFAC Constitution 

and Bylaws (IFAC, 2021e).  

 

The SMO forms the basis of the Member Body Compliance Program and provides 

clear standards to both current and potential member bodies of the IFAC, thereby 

assisting members in ensuring the performance of professional accountants are of a 

high-quality (IFAC, 2012b). The SMOs require member bodies of the IFAC to adopt 

and implement the standards and pronouncements issued by the International 

Auditing and Assurance Standards Board (IAASB), International Accounting 

Education Standards Board (IAESB), International Ethics Standards Board for 

Accountants and International Public-Sector Accounting Standards Board (IPSASB) 

as well as establishing quality assurance and investigation and disciplinary systems 

(IFAC, 2012b).  
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The SMO consists of seven subject areas to which members need to comply, namely 

(IFAC, 2012b): 

 

• SMO 1 – Quality Assurance 

• SMO 2 – International Education Standards for Professional Accountants and 

other Pronouncements issued by the International Accounting Education 

Standards Board 

• SMO 3 – International Standards and other Pronouncements issued by the 

International Auditing and Assurance Standards Board 

• SMO 4 – International Ethics Standards Board for Accountants Code of Ethics 

for Professional Accountants 

• SMO 5 – International Public Sector Accounting Standards and other 

Pronouncements issued by the International Public Sector Accounting 

Standards Board 

• SMO 6 – Investigation and Discipline 

• SMO 7 – International Financial Reporting Standards and other 

Pronouncements issued by the International Accounting Standards Board 

 

It is the responsibility of member bodies to identify as well as undertake actions to 

meet these seven subject area requirements set out in the SMOs. 

 

In South Africa, only two professional accounting bodies are member bodies of IFAC, 

namely, the SAICA and SAIPA, and are, therefore, subject to the SMOs as stipulated 

by IFAC. The South African branches of the Association of Chartered Certified 

Accountants (ACCA) (SA) and Chartered Institute of Management Accountants 

(CIMA) (SA) are subject to adhere to the requirements of the ACCA (UK) and the CIMA 

(UK), who are both member bodies of the IFAC (IFAC, 2021a). These professional 

bodies have considerably met all the requirements of the IFAC’s SMOs and, in so 

doing, have proven their commitment to good practice and the adoption and 

implementation of international standards (World Bank, 2013).  
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4.2.1.2 International accounting standards 
 

The IFAC supports four independent standard-setting boards whose responsibility it is 

to establish high quality international standards in the best interest of the public 

(International Standard-Setting Board, 2021), namely:  

 

IFAC is committed to a global standard-setting system that is credible, 

inclusive, legitimate, and produces international standards that are relevant, 

innovative, and responsive to meet the challenges of the future. 

Transparent, high-quality international standards used by professional 

accountants is an essential pillar of the global financial architecture. 

 
The IFAC facilitates the structures and processes, which support the standard-setting 

boards operations (International Standard-Setting Board, 2021). Table 4.2 

summarises the function of each of the independent standard-setting boards whose 

responsibility it is to set international standards for auditing and assurance, education, 

ethics and accounting standards to be used by public sector entities.  

 

Table 4.2: Standard-setting boards and functions 

Boards Functions 

International Auditing and Assurance Standards 
Board  

Sets high-quality international standards for 
auditing, assurance and quality management 
that strengthen public confidence in the 
global profession. 

International Accounting Education Standards 
Board  

Established standards for professional 
accounting education that prescribe technical 
competence and professional skills, values, 
ethics and attitudes. 

International Ethics Standards Board for 
Accountants  

Sets high-quality, internationally appropriate 
ethics standards for professional 
accountants, including auditor independence 
requirements. 

International Public Sector Accounting Standards 
Board  

Develops standards, guidance, and 
resources for use by public sector entities 
around the world for preparation of general-
purpose financial statements. 

(Sources: International Standard-Setting Board, 2021; Deloitte, 2021a) 
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South Africa was previously ranked number one in respect of implementing IFAC 

standards (Small, 2018b).  

 

4.2.2 Training and practical experience for professional accountants 
 

As a further aspect of the regulation of professional designations, professional bodies 

have developed competency frameworks to guide their members on the 

competencies, skills, and the knowledge they should possess as accounting 

professionals upon entering the accounting profession. The ever-changing business 

environment challenged the competencies such as attitude, technical knowledge and 

skills of professional accountants (Barac, 2009). In response to these changes, 

professional accounting bodies began developing competency frameworks with 

emphasis placed on professional competencies (Barac, 2009).  

 

According to the SAICA (2018b) and SAIPA (2019), a competency framework provides 

a detailed description of professional competences such as knowledge, skills and 

attributes, which an aspiring professional accountant should possess upon entering 

the profession. A competency framework provides a basis on which education, on-

the-job training where practical experience (workplace experience) is gained through 

training/learnership programmes and final assessments are established and 

presented. This is known as the initial period of development (IPD). For the purpose 

of this study, the IAESB’s definitions for training, practical experience, initial 

professional development, aspiring professional accountant and professional 

competence defined in the Handbook of International Education Pronouncements 

were used. Table 4.3 provides the IAESB definitions, which were used in this study. 

 
Table 4.3: IAESB definitions for the purpose of this study 

Term Definition 

Training 

“Learning and development activities that complement 
education and practical experience. Training emphasises 
practical application and is usually conducted in the 
workplace or a simulated work environment”. 

Practical experience  “Practical experience refers to workplace and other activities 
that are relevant to developing professional competence”. 

Initial professional development “IPD is the learning and development through which aspiring 
professional accountants first develop professional 
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Term Definition 
competence leading to performing a role as a professional 
accountant. IPD includes professional accounting education, 
practical experience, and assessment”. 

Aspiring professional accountant “…an individual who has commenced a professional 
accounting education program as part of IPD”. 

Professional competence 

“… the ability to perform a role to a defined standard. 
Professional competence goes beyond knowledge of 
principles, standards, concepts, facts and procedures; it is 
the integration and application of technical competence, (b) 
professional skills, and (c) professional values, ethics and 
attitudes”.    

(Source: IAESB, 2019: 9-11) 

 

According to a study done by Eraut (2007), most learning takes place in the working 

environment, although formal academic education contributes more when it is relevant 

and well-timed, however, workplace learning (practical experience) is still required 

before this can be utilised to best effect. It is common practice across most 

professions, including accredited bodies in the accounting profession, to require that 

trainee accountants undertake a certain period of practical experience before 

qualification (Bishop, 2017). The development of accounting education worldwide was 

undertaken by IFAC in 2019 when a comprehensive and integrated approach was 

implemented.  

 

A set of International Education Standards (IES) have been set by the IAESB; and the 

implementation of these standards commences within the education system of a 

country. Globally, the quality of professional accounting education is improved by the 

IESs owing to the setting of requirements for entry into formal accounting academic 

programmes, IPD of aspiring professional accountants and, lastly, CPD of professional 

accountants (refer to Section 1.3 for the proposed definition of a professional 

accountant) (IAESB, 2019). 

 

The relevant IES standards for workplace training before obtaining the relevant 

accounting designation are IES 2 to IES 6 (IAESB, 2019). These five standards 

provide specific guidance in respect of workplace learning before aspiring professional 

accountants obtain professional competence, professional qualification and undertake 

CPD activity requirements. There are three levels of proficiency, which are used to 

achieve the role of a professional accountant for IESs 2 to IES 4, namely, the 
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foundation level, intermediate level and advanced level (IAESB, 2019). Table 4.4 

presents the relevant IESs for workplace training including the objectives and 

requirements for each of the five standards (IES 2 to IES 6).



 

_______________________________________________________________________________________________________________________________ 
Page | 128               Chapter 4 
 

Table 4.4: International Education Standards 2 to 6 – objectives and requirements 

International Education Standard Objective Requirements 

IES 2: Initial professional development – technical 
competence 

Establishes the technical competences an 
aspiring professional accountant should develop 
and demonstrate to perform the role as a 
professional accountant, this must be completed 
by the end of the IPD. The intermediate 
proficiency level is required for ten competence 
areas, except for economics, which is at the 
foundation proficiency level. 

Member bodies of IFAC must set the learning 
outcomes for technical competence which 
aspiring accounting professionals need to achieve 
by the end of the initial development period. 
 
Competence areas: 
a) Financial accounting and reporting 
b) Management accounting  
c) Finance and financial management 
d) Taxation 
e) Auditing and assurance 
f) Governance, risk management and internal 

control 
g) Business laws and regulations 
h) Information technology 
i) Business and organisational environment 
j) Economics 
k) Business strategy and management 

(Source: IAESB, 2019: 32-42) 

IES 3: Initial professional development – 
professional skills 

Establishes the professional skills (non-technical 
skills) an aspiring professional accountant needs 
to develop and demonstrate to perform the role as 
a professional accountant, this must be 
completed by the end of the IPD. The 
intermediate proficiency level is required for the 
four competence areas. 

Member bodies of IFAC must set the learning 
outcomes for professional skills which aspiring 
accounting professionals need to achieve by the 
end of the initial development period. 
 
Competence areas: 
a) Intellectual 
b) Interpersonal and communication  
c) Personal 
d) Organisational 

(Source: IAESB, 2019: 43-52) 
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International Education Standard Objective Requirements 

IES 4: Initial professional development – 
professional values, ethics, and attitudes 
 
 

Establishes the professional values, ethics and 
attitudes an aspiring professional accountant 
needs to develop to perform the role as a 
professional accountant, this must be completed 
by the end of the IPD. The intermediate 
proficiency level is required for professional 
scepticism and professional judgement and 
commitment of the public interest.  
 

Framework of Professional Values, Ethics and 
Attitudes 
Member bodies of IFAC shall through 
professional accounting education programmes 
provide a framework of: 
• professional values 
• ethics 
• attitudes for aspiring accounting professionals 

to a) exercise professional judgement, and b) 
act ethically which is in the best interest of the 
public 

 
Relevant Ethical Requirements 
Member bodies of IFAC must throughout the 
professional accounting education programme 
integrate ethical requirements. 
 
Member bodies of IFAC must set the learning 
outcomes for professional values, ethics and 
attitudes which aspiring accounting professionals 
need to achieve by the end of the initial 
development period. 
 
Competence areas: 
a) Professional scepticism and professional 

judgement 
b) Ethical judgement 
c) Commitment of the public interest 

(Source: IAESB, 2019: 53-66) 

IES 5: Initial professional development – practical 
experience 

Establishes the necessary workplace experience, 
which an aspiring professional accountant will 
need to perform the role as a professional 

Member bodies will require that by the end of the 
IPD, aspiring professional accountants have 
undertaken practical experience, where they must 
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International Education Standard Objective Requirements 
accountant, this must be completed by the end of 
the initial development period. 

demonstrate that they have gained the following 
competencies: 
a) technical competence 
b) professional skills 
c) professional values, ethics and attitude 

to perform the role as a professional 
accountant 

 
One of the following approaches must be used to 
measure the practical experience the aspiring 
professional accountant has gained through 
workplace activities, which is determined by the 
IFAC member body: 
• output-based (using output measures) 
• input-based (using input measure) 
• a combination approach (a combination of 

output- and input-based approach) 
 

The importance of supervision and monitoring are 
also highlighted as part of IES 5 as follows: 
• Practical experience must be done under the 

guidance of an experienced supervisor. 
• Practical experience must be recorded by the 

aspiring professional accountant consistently 
as prescribed by the IFAC member body (or 
regulatory body where applicable) and must 
be supported by verifiable evidence. 

• Practical experienced supervisor must 
undertake a review periodically of the records 
submitted by the aspiring professional 
accountant. 

• Appropriate assessment activities must be 
established to assess that the practical 
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International Education Standard Objective Requirements 
experience completed by the aspiring 
professional accountant is sufficient.  

(Source: IAESB, 2019: 67-76) 

IES 6: Initial professional development – 
assessment of professional competence 

 
Establishes whether an aspiring professional 
accountant has demonstrated the appropriate 
level of professional competence to perform the 
role as a professional accountant before the end 
of the IPD. 
 

Formal Assessment of Professional 
Competence 
Member bodies will formally assess if the 
appropriate level of professional competence has 
been achieved by the aspiring professional 
accountant by the end of the IPD. 
 
Principles of Assessment 
Member bodies will design assessment activities 
within professional accounting education 
programmes, which have high levels of: 
• reliability 
• validity 
• equity 
• transparency 
• sufficiency 
 
Verifiable Evidence 
Member bodies must ensure that assessments 
will be based upon verifiable evidence.  

(Source: IAESB, 2019: 77-84) 
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Competences and criteria for membership is dependent on the role a professional 

accountant is expected to perform within the profession and must, therefore, be 

determined by the individual IFAC member body (IAESB, 2019). In summary, member 

bodies of IFAC, in terms of the IESs, should at least establish and stipulate practical 

experience requirements for aspirant professional accountants, which should include 

the learning outcomes, competence areas and professional skills, which should be 

developed before the end of the IPD, namely, professional values, ethics and attitude. 

Furthermore, activities undertaken during the practical experience period must be 

recorded and assessed throughout, as the IESs suggest that there should be an 

adequate number of practical experience years to ensure professional competence. 

The various professional accounting bodies in South Africa each offer their own 

specific qualifications, training programmes and designations, which generally 

incorporates the IES principles, whether the organisations are member bodies of IFAC 

or not (World Bank, 2013).  

 

The development of professional skills by aspiring accounting professionals should be 

gained through formal education and training programmes (IAESB, 2019; Keevy & 

Mare, 2018). However, professional accountants must undertake to be lifelong 

learners to remain relevant and ahead of the game. This ongoing development and 

learning, takes place through CPD activities.  

 

4.2.3 Continuing professional development  
 

The role of professional accountants evolved out of practical necessity to conform to 

the needs of business in a global economy. The IAESB has, therefore, placed strong 

emphasis on professional accountants taking responsibility for their own CPD training 

dependent on their role in the business environment. The purpose of CPD is to ensure 

that members of the professional body develop and maintain their knowledge and 

skills to perform their professional tasks within their profession and role (South African 

Qualifications Authority [SAQA], 2015b). Continuing professional development is one 

of the criteria required by SAQA to be recognised as professional body. The 12 

recognised professional accounting bodies in South Africa require all their members 

to undertake CPD activities to ensure that members knowledge and skill sets remain 
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relevant in an ever-changing world where competitive advantage and good practice is 

of the utmost importance. In a SME, it is most likely that the professional accountant 

is the only individual who has a qualification and has been trained in accounting. These 

professional accountants will, therefore, rely on the professional accounting body 

where they are members to provide CPD opportunities and resources to ensure that 

they remain relevant in the profession and business environment (Jui & Wong, 2013).  

 

It is estimated that around 1970, the thought of continuing professional education 

(CPE) arose (Cervero, 2001). Before this date, it was thought that only the completion 

of pre-service training would provide all the necessary competencies to continue 

working in the accounting profession throughout the career of the professional 

accountant (Lindsay, 2016). Owing to professions mainly being undertaken in the 

public interest, it became apparent that a need to reassure the public that members of 

professions are competent, CPE schemes emerged in response to this need of 

reassurance (Lindsay, 2016). Gradually, CPE was replaced by CPD, which was 

distinguished from CPE as it involved “embracing and recognising informal learning 

which can be achieved in practice” (Friedman & Phillips, 2004: 371). As a result, CPD 

is the knowledge and skills gained beyond the initial training period (practical 

experience). According to Friedman and Phillips (2004: 370), the purpose and benefits 

of CPD were not clear and the authors referred to CPD as being “ambiguous and a 

contested concept”. However, the professional learning landscape transformed in May 

2004 when the IFACs IES 7 was published and later became effective from the 1 

January 2006 (IAESB, 2011; Lindsay, 2016).  

 

International Education Standard 7 requires member bodies of IFAC to set mandatory 

requirements regarding CPD for its members. The objective of CPD is that 

professional accountants embark upon CPD activities to ensure that they develop and 

maintain professional competence to continue performing their role as a professional 

accountant competently (IAESB, 2019). Although the responsibility to undertake CPD 

activities falls upon the professional accountant, IES 7 is addressed to member bodies 

as it is their role to promote lifelong learning, provide CPD opportunities and resources 

as well as implement prescribed requirements in respect of the development and 

implementation of suitable measurement, monitoring and compliance procedures to 
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assist with the development and maintaining of professional competence required by 

professional accountants to ensure that public interest is protected (IAESB, 2019). The 

purpose of CPD activities is to ensure that professional accountants build upon 

technical competences, professional skills, values, ethics, attitudes and first 

developed competences gained during IPD. CPD is, therefore, regarded as a 

continuation of IPD (IAESB, 2019).  

 

The expectation for professional accountants to demonstrate that they are 

continuously developing and maintaining professional competence is on the rise. It is, 

therefore, important that IFAC member bodies facilitate CPD opportunities and 

resources for all its members thereby supporting these professionals in achieving their 

responsibility of being lifelong learners (de Lange, Jackling & Basioudis, 2013). 

Lindsay (2016) noted that the original standard made little reference to the meaning 

of lifelong learning, however, IES 7, Continuing Professional Development (Redrafted) 

(2012) provided a definition for lifelong learning (IAESB, 2012: 7), namely: 

 

Lifelong learning represents all learning and development activity, formal or 

informal, undertaken with the aim of enhancing knowledge, skills, values, 

ethics, and attitudes from personal, civic, social, and employment-related 

perspectives. 

 

The benefits of CPD include (Choileain, 2019; IAESB, 2015b; Lynch, 2019; Oxbridge 

Academy, 2017; SAIPA, 2021c): 

 

• Enhancing and further developing skill sets and knowledge throughout an 

accountant’s career to deliver advanced professional services required by 

clients. 

• Remaining up to date with professional standards, governance, advance body 

of knowledge and technology developments thereby improving productivity and 

effectiveness in the workplace. 

• Adapting and responding to changing trends and an evolving workplace 

• Strengthening public confidence and trust. 

• Ensuring opportunities to network with experts in the field. 
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There are three various approaches professional accounting bodies can adopt to 

measure whether members have achieved prescribed CPD requirements, namely 

(IAESB, 2019; SAIPA, 2020b): 

 

1) Output-based approach: Professional accountants must demonstrate, by 

means of outcomes, that professional competence has been developed and 

maintained, a competent assessment upon completion of the CPD activity. 

2) Input-based approach: Quantity of learning activity required by professional 

accountants to develop and maintain professional competence must be 

determined. IFAC member bodies shall require in each rolling three-year 

period, 120 hours of applicable professional development activities, 60 hours 

must be verifiable. In each year, the completion of a minimum of 20 hours of 

professional competence. 

3) Combination approach: Member bodies who implement elements by 

combining the input- and output-based approaches, must ensure that the 

demonstrating outcomes and setting of learning activities comply with the 

requirements. 

 

However, member bodies decide which approach they will be implementing to 

measure CPD activity of their members. 

 

In a competitive business environment where the 

needs of clients are constantly changing, 

professional bodies must ensure that the various 

CPD requirements and the resources provided to 

its members are regularly reviewed. This to ensure that CPD adds to the member’s 

skill set and knowledge and, in so doing, equips members for a rapidly changing 

accounting profession influenced by business needs. Members need to be able to 

adapt and be agile for a future, which is even more unpredictable than ever before. 

 

Section 4.3 provides insight into the accounting profession in South Africa. 
 
 

Education is not the learning of 
facts, but the training of the mind to 
think. 

 Einstein (1921) 
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4.3 THE ACCOUNTING PROFESSION IN SOUTH AFRICA 
 

Chapter 2, Section 2.4 discussed the development and history of the accounting 

profession in South Africa. The accounting profession in South Africa has for many 

years been recognised for being well-established, for its leading role in upholding 

accounting and reporting standards as well as for having professionals in the 

accounting field who are considered as being amongst the best in the world 

(Accounting Weekly, 2017; World Bank, 2013). The Global Competitive Index (GCI) 

forms the basis of the World Economic Forum’s (WEF) Competitive Report and 

measures performance according to 114 indicators, grouped into 12 pillars. In the 

2019 edition, 141 economies were covered, representing over 98% of the world’s 

gross domestic product. One of the 114 indicators is that of the strength of auditing 

and accounting standards, for seven years in a row (2010 to 2016) South Africa has 

ranked as first in this indicator (Accounting Weekly, 2017; Independent Regulatory 

Board for Auditors [IRBA], 2015; SAICA, 2018c).  

 

According to the IRBA, this ranking brought about confidence to foreign investors who 

felt that they could trust the auditing strength of the Board (IRBA, 2015). However, in 

recent years, this has not been the case, and South Africa has lost its number one 

ranking in the Global Competitiveness Report 2017-2018 when South Africa’s ranking 

dropped to 30 out of 137 countries, and in the 2019 Global Competitiveness Report, 

the ranking dropped further to 49 out of 141 economies (Schwab, 2018b; Schwab, 

2019). According to SAICA (2018c), the decline in South Africa’s rating is an indication 

that investors’ confidence in the country is dwindling. It is influenced by the 

environment in which business is conducted, financial reporting takes place and audits 

are performed (SAICA, 2018c).  

 

Allegations of corruption, economic and political uncertainty and investment 

downgrades is certain to have contributed to the perceptions regarding business 

confidence, which can be seen in the WEF report (SAICA, 2018c). A risk of 

complacency exists for any profession where there is a history of high global rankings 

including a Code of Professional Conduct and a profession, which has been a role 

model for similar institutes globally (Pilusa, 2019).  
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Although the accounting profession in South Africa has enjoyed many years of high 

global rankings and recognition (for example, WEF report), the profession must ensure 

that it does not become complacent and strives to once again be recognised as a 

leader by upholding accounting and reporting standards and a high ethical standard. 

This is important as it ensures that members within the profession can be regarded as 

trusted advisors and partners for their clients. Clients of accounting professionals must 

have confidence in the accounting profession before developing and maintaining a 

strong relationship with their accountant whom they often rely upon for more than just 

traditional accounting services. Accountants benefit from two elements of trust, that 

being institutional trust owing to the profession being regulated, and relationship trust 

owing to the regular statutory compliance services that accountants provide to the 

SME clients (Blackburn et al., 2010). 
 

4.3.1 Regulation of professional bodies in South Africa 
 

The recognition of professional bodies and the registration of a professional body’s 

designation strengthens the accountability, its social responsiveness and promotes 

pride amongst professionals who are associated with the profession and the 

professional body (SAQA, 2020). The accounting profession is mostly regulated at a 

professional level. Based on SAQAs policy for recognising professional bodies in 

South Africa, professional accounting bodies in South Africa must thus ensure that the 

qualifications, training programmes and CPD activities that an institute provides its 

members with, not only positively promotes the accounting profession in South Africa 

but is in the best interest of the public and clients of professional accountants (SAQA, 

2020). The professional body must further support its members in providing guidance 

regarding the knowledge, skills and competencies required in a rapidly changing 

business environment. 

 

4.3.2 Regulation of the accounting profession in South Africa 
 

Section 4.3.1 identified that the accounting profession in South Africa is mostly 

regulated by the various professional bodies at a professional level. These 

professional bodies have the statutory powers to set admission criteria, rules of 
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conduct and CPD requirements for their members. The South African Government is 

placing increasingly more trust and responsibility on professional bodies for ensuring 

that regulations as well as standards are complied with by its members (Small, 2018b).  

 

According to Verhoef (2011; 2012), global development and trends had an impact on 

both business and the professional accounting landscape in South Africa. The drive 

to strengthen governance procedures, led to initiatives to separate and improve the 

audit function from that of accounting functions. The IRBA (refer to Section 2.4.2 and 

Section 3.3.1) regulates registered auditors in South Africa in accordance with the 

Auditing Profession Act (APA), No. 26 of 2005 (IFAC, 2021a; IRBA, 2021; World Bank, 

2013). IRBA is a statutory body with a purpose of ensuring that only individuals who 

are qualified are admitted to the auditing profession, that the quality of services offered 

by registered auditors is of the highest standard as well as the adherence to ethical 

standards (IRBA, 2021). The implementation of the APA, No. 26 of 2005, resulted in 

a separation of the regulation of the audit profession from the accounting profession 

in South Africa (Verhoef, 2011; 2012). 

 

The 2012 World Bank Report on the Observance of Standards and Codes, Accounting 

and Auditing, extensively reviewed the status of the accounting profession in South 

Africa, and specifically highlighted that professional accounting bodies in the country 

are not regulated by any specific institute with regard to capacity, qualification and how 

its members are monitored (World Bank, 2013). The Report recommended that a 

regulatory body be created, which would be responsible for various professional 

accounting organisation functions (World Bank, 2013: 3-4), namely: 

 

1) Ensuring that the education and training which is offered by professional 

accounting organisations is aligned to the specific accounting services offered 

by the organisation’s members. 

2) Providing the accreditation and registration as well as monitoring and 

sanctioning of the professional accounting organisations in South Africa. 

3) Promoting the qualifications offered by the various professional accounting 

organisations. 
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4) Meeting the need for developing accountants by creating a consolidated plan 

to develop accountants by supporting accounting organisations. 

 

According to the World Bank Report (2013), the current requirements in the APA, No. 

26 of 2005 should be included in the accounting profession legislation, which would 

then be in line with the Financial Reporting Council (FRC) in the United Kingdom (UK). 

The FRC is the regulator for the accounting, actuarial and auditing professions in the 

UK and is responsible for setting Corporate Governance and Stewardship Codes 

(Deloitte, 2021b; FRC, 2021a). The FRC is overseen by the FRC Board who is 

responsible for the overall governance and strategy of the Council. The Board also 

has the responsibility of approving the codes and standards issued by the FRC 

(Deloitte, 2021b; FRC, 2021b). The FRC Board is supported by two governance 

committees (Audit and Risk Committee and People Committee) and two business 

committees (Conduct Committee and Regulatory Standards and Codes Committee). 

Plans are in place to establish a Supervision Committee in 2021 (Deloitte, 2021b; 

FRC, 2021b).  

 

Presently similar responsibilities lie with each individual professional accounting body 

in South Africa, which is a potential shortcoming. This potential shortcoming could 

result in members from the various accounting bodies providing services with limited 

quality to the public. Such a shortcoming threatens the reputation of the accounting 

profession in the country. In addition, it hinders the recognition and promotion of the 

various qualifications offered by recognised accounting bodies to potential employers, 

accountants and training institutes (World Bank, 2013).  

 

At the beginning of 2014, the World Bank report was signed off by the then Minister of 

Finance after which the South African National Treasury commenced with the process 

of implementing recommendations made in the report to ensure the strengthening of 

the accounting profession in the country (Vorster, 2016). In 2015, the SAICA and 

SAIPA signed a collaboration agreement with the aim of strengthening their voice 

when making proposals regarding regulation for the Accounting Profession Bill 

(Vorster, 2016).  According to SAICA and SAIPA, in October 2016, the South African 

National Treasury began addressing the matter, however, discussions pertaining to it 
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has been delayed and the process is ongoing (CFO South Africa, 2019; IFAC, 2021a). 

According to Small, SAIPA’s Executive of Education and Training (CFO South Africa, 

2019) “By 2030, legislation governing accounting practices will be even more 

restrictive and specially appointed industry watchdogs with legal clout could exist”. The 

enhancement of the accounting profession in terms of credibility and trust can be 

achieved with the establishment of an independent body with regulatory powers, that 

oversees the regulation by accounting professional bodies. 

 

In terms of current regulatory requirements applicable to the accounting profession, 

services such as the completion of tax returns and providing of tax advice to clients at 

a fee, is subject to regulation. In terms of the Tax Administration Act, No. 28 of 2011, 

these service providers must be registered with a controlling body and as a Tax 

Practitioner with the South African Revenue Service (SARS) (Accounting Weekly, 

2014; SARS, 2020). A controlling body is a professional tax body that has met the 

admission requirements as stipulated by the Tax Administration Act 28 of 2011. To 

qualify as a recognised controlling body, an organisation must either be listed in 

Section 240A of the Tax Administration Act or be recognised by SARS (Accounting 

Weekly, 2014; SARS, 2020; Sharland, 2017). Controlling bodies (refer to the list of 

recognised controlling bodies further in this section), have an obligation of serving the 

interests of its members and the public, by maintaining high standards and integrity 

and to protect both the public and private business sector from dishonest, unethical 

and unprofessional conduct through its disciplinary processes (Sharland, 2017). 

Organisations such as accounting professional bodies in South Africa must meet; and 

its registered members must maintain the following criteria to be granted recognised 

controlling body status (SARS, 2020; Sharland, 2017), namely: 

 

• Minimum of 1 000 registered members 

• Members must meet the minimum academic qualification and experience 

requirements 

• Adherence to code of ethics and conduct 

• Continued professional development are met by all members 

• Taxation compliance by all members of the professional body 

• Disciplinary processes and procedures of non-adhering members 
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In a small and medium-sized business entity, an accountant could possibly be the only 

individual with a post-matric qualification. It is, therefore, important that professional 

accountants register as a member of a controlling body (Sharland, 2017). The 

following is a list of SARS’ recognised controlling bodies in South Africa (SARS, 2020): 

 

• Chartered Institute of Management Accountants (CIMA) 

• Chartered Secretaries Southern Africa (CSSA) 

• Financial Planning Institute (FPI) 

• Institute of Accounting and Commerce (IAC) 

• South African Institute of Chartered Accountants (SAICA) 

• South African Institute of Professional Accountants (SAIPA) 

• South African Institute of Tax Practitioners (SAIT) 

• The Association of Chartered Certified Accountants (ACCA) 

• Association of Accounting Technicians Southern Africa (AAT (SA)) 

• Law Society of South Africa (LSSA) 

• General Council of the Bar of South Africa, Bar Councils and Societies of 

Advocates referred to in Section 7 of the Admission of Advocates Acts, 1964 

• Independent Regulatory Board for Auditors (IRBA) 

 

In South Africa, only individuals who are members of SAICA in accordance with the 

Chartered Accountants Designation Act, No. 67 of 1993 are entitled to register with 

IRBA as registered auditors. This is further dependent on additional requirements by 

IRBA as well as the completion of an Audit Development Programme and CPD 

requirements (IFAC, 2021a). In South Africa, registered auditors must be members of 

a professional body, however, practicing accountants and bookkeepers, for example, 

are not required to be members of any professional body. This practice is concerning 

as these practitioners are not regulated and, therefore, do not have to adhere to 

standards and/or a code of conduct such as the IFAC standards (IFAC, 2021a; World 

Bank, 2013; Small, 2018b). When legislation pertaining to the regulation (licencing) of 

all accounting related practitioners is passed by the Republic of South Africa (RSA) 

Parliament, current non-regulated practitioners will be obligated to become members 

of professional bodies and provide evidence to their client and/or employer that they 
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are 1) compliant, 2) bound by a professional code of conduct, 3) disciplinary processes 

and 4) must meet CPD requirements (Small, 2018b).  

 

Section 4.3.3 provides a discussion of the status quo of the accounting profession in 

South Africa.  

 

4.3.3 Requirements pertaining to professional bodies and designations in 
South Africa  

 

In 2001, a review to determine how the implementation of the National Qualifications 

Framework (NQF) could be enhanced, was undertaken. One of the concerns which 

arose from the review, was that too many bodies had the responsibility of standard 

setting and quality assurance, which resulted in confusion and duplication of work 

(Quality Council for Trades and Occupations [QCTO], n.d.). It was identified that a 

need for the various approaches and practices within the education, training and skills 

system needed to be accommodated for as the current design of the NQF was one of 

a “one-size-fits-all” approach. It was evident that various types of learning in different 

contexts required qualification types and quality assurance models to accommodate 

all types of learning (QCTO, n.d.). Once the findings of the review were published, the 

Ministers of Education and Labour in 2007 released a joint policy statement, which 

highlighted the achievements, and the fact that the NQF was, in fact, integrated and 

included all sectors and levels of education (QCTO, n.d.). However, in response to the 

challenges identified, the Ministers made provision for the establishment of Quality 

Councils to manage the three sub-frameworks, which fell within a single NQF, and are 

managed together with the SAQA. The three Quality Councils are (National 

Government of South Africa, 2021; QCTO, n.d.; RSA, 2014: 9; SAQA, 2021a): 

 

• Council for Quality Assurance in General and Further Education and Training 

(Umalusi) for the General and Further Education and Training Qualifications 

sub-framework 

• Quality Council for Trades and Occupations for work-based qualifications for 

the Occupational Qualifications sub-framework  
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• Council on Higher Education for high education qualifications for Higher 

Education Qualifications sub-framework 

 

An institute wanting to offer any skills programme and/or qualification first has to 

register with the Department of Higher Education and Training and then obtain 

accreditation from the relevant Quality Council to be permitted to offer that particular 

skills programme and/or qualification. All skill development providers offering 

occupational qualifications are required to be accredited with the QCTO. The QCTO 

is mandated in terms of the Skills Development Act, No. 97 of 1998, as amended in 

2008, with the purpose of overseeing the design, implementation, assessment and 

certification of occupational qualifications on the Occupational Qualifications Sub-

Framework (OQSF) and to provide guidance to skills development providers who are 

accredited by the QCTO (QCTO, 2021a; RSA, 2014). The QCTO recognised the need 

that workplace learning should build upon general knowledge and theory and provides 

for relationships with both the public and private provider systems (QCTO, n.d.). 

 

The vision of the QCTO is (QCTO, 2021a) “to qualify a skilled and capable workforce”. 

The mission of the QCTO is (QCTO, 2021a):  

 

… to effectively and efficiently manage the occupational qualifications sub-

framework in order to set standards, develop and quality assure national 

occupational qualifications for all who want a trade or occupation and, 

where appropriate, professions. 

 

The OQSF is one of the three integrated sub-frameworks that comprise the NQF for 

which the QCTO has taken responsibility since 2010, as advised by QCTO the SAQA 

registers qualifications on the OQSF (QCTO, 2021b; RSA, 2014). The OQSF is 

designed to (RSA, 2014: 11): 

 

1) Facilitate the learning of post school learners with the aim of contributing to the 

social, cultural, and economic development of the country  

2) Provide occupational qualifications which can be credibly benchmarked against 

similar international qualifications 
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3) Be user-friendly, simple and understandable 

4) Facilitate the articulation between occupational qualifications within the sub-

framework and across the NQF, to qualifications developed and managed by 

other quality councils, as far as possible 

 

An occupational qualification is a qualification, which is associated with a trade, 

occupation or profession, which is a result of work-based learning and must include 

an external summative assessment (RSA, 2020). The QCTO provides guidance to 

service providers who require accreditation to present occupational qualifications, the 

QCTO must, however, ensure fit for purpose occupational qualifications are being 

offered to the labour market (QCTO, 2021a; QCTO, 2021b). Every South African 

citizen has the right to select their trade, occupation, or profession as in accordance 

with Section 22 of the Bill of Rights in the Constitution of South Africa, Act 108 of 1996. 

The role of the QCTO is to ensure that there are occupational qualifications, which 

meet the skills development priorities of the country (QCTO, 2021b; RSA, 1996d). As 

part of its responsibilities, the QCTO must ensure the quality of occupational standards 

and qualifications for the workplace (RSA, 2014).  

 

The QCTO must liaise with the SAQA as well as the other Quality Councils and 

professional bodies who are responsible for established standards and qualifications 

(RSA, 2020). The SAQA is the custodian of qualifications and professional 

designations in South Africa. The SAQA has a responsibility of administering the 

quality assurance, standardisation as well as keeping record of accredited training 

providers who have national qualifications registered including the maintaining of a 

database of all qualified practitioners (IFAC, 2021a). To further develop and implement 

the objectives of the NQF (refer to Section 3.2.1), the SAQA developed, reviewed, and 

amended the Policy and Criteria for Recognising a Professional Body and Registering 

a Professional Designation of the National Qualifications Framework Act, Act 67 of 

2008 (As amended, September 2020) (SAQA, 2020). The SAQA is required to fulfil 

the following roles with respect to professional bodies (SAQA, 2020): 

 

i. Develop and implement policy and criteria for recognising a professional 

body and registering a professional designation for the purposes of this 
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Act, after consultation with statutory and non-statutory bodies of expert 

practitioners in occupational fields and with the Quality Councils (QCs) 

ii. Recognise a professional body and register its professional designation if 

the relevant criteria have been met 
 

An organisation applying to be recognised as a professional body by SAQA and the 

registration of the professional body’s designation, must meet the criteria for the 

recognition of professional bodies and the criteria for the registration of professional 

designations as stipulated in the Professional Body and Registering a Professional 

Designation of the National Qualifications Framework Act, No. 67 of 2008 (As 

amended, September 2020). In accordance with SAQA policy and criteria for 

registering a professional designation, professional bodies must register its 

professional designations on the NQF (SAQA, 2020). A professional designation is a 

title or status, which professional bodies bestow upon their members in 

acknowledgment of their expertise and right to practice within their professional field 

(SAQA, 2020).  

 

The benefits of SAQA recognising a professional body are (Institute of Commercial 

Forensic Practitioners, 2021) that the professional body is:  

 

• Recognised and can, therefore, be trusted through an Act of Parliament 

• Recognised as trusted professional bodies through an Act of Parliament 

• Part of a national database of professional bodies that uphold high 

standards of competence and ethics 

• Registered as a professional designation on the most comprehensive 

national database of learner achievements 

• Exposed to best practice through access that improves professional 

bodies functions 

 

Collectively, the Quality Councils and the SAQA, work for the good of both learners 

and employers within a profession, ensuring the quality and fit for purpose of 

workplace learning. In South Africa, 12 accounting professional bodies exist that are 

recognised by SAQA and whose professional designations are registered with SAQA. 
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4.3.4 Professional accounting bodies in South Africa 
 

At a national level, professional accounting bodies are regarded as the voices of 

professional accountants whether these professionals are in business or practice (Jui 

& Wong, 2013). Professional accounting bodies globally have the obligation of 

representation, promotion and enhancement of the accounting profession (Jui & 

Wong, 2013). 

 
Chapter 2, Section 2.4.2 provided literature pertaining to the emergence of 

professional bodies in South Africa. In South Africa, there are currently 12 recognised 

professional accounting bodies registered with SAQA including several registered 

professional designations. Table 4.5 provides a list of the 12 SAQA recognised 

professional accounting bodies in South Africa, the establishment of each professional 

body in South Africa and its registered designations. 
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Table 4.5: SAQA recognised professional accounting bodies and designations 

Professional body Date established in 
South Africa Designation title 

Association of Accounting Technicians (South Africa) 
Associate of the South African Institute of Chartered Accountants 2008 Refer to South African Institute of Chartered 

Accountants 
(Source: SAICA, 2018d) 

Association of Chartered Certified Accountants South Africa 
Early 1900s 

Re-entered South Africa 
in 1994 

• Associate Chartered Certified Accountant 
• Fellow Chartered Certified Accountant 

(Sources: ACCA, 2013b; SAQA, 2021b) 

Chartered Institute of Management Accountants South Africa 1956 

• Associate Chartered Management 
Accountant 

• Chartered Global Management Accountant 
• Fellow Chartered Management Accountant 

(Sources: CIMA, 2021a; CIMA, 2021b; CIMA, 2021c; SAQA, 2021b) 

Chartered Secretaries Southern Africa 1909 
• Associate 
• Fellow 
• Graduate 

(Sources: CSSA, n.d.; SAQA, 2021b) 

Institute of Accounting and Commerce 

1927 provider of distance 
learning  
 
2009 the institute became 
a professional accounting 
membership body only 

• Associate Tax Practitioner 
• Certified Business Rescue Practitioner 
• Certified Tax Practitioner 
• Financial Accountant in Commerce 
• Financial Accountant in Practice 
• Independent Accounting Professional 
• Technical Accountant 

(Sources: IAC, 2021; SAQA, 2021b) 

Institute of Certified Bookkeepers and Accountants 1930 

• Certified Financial Accountant 
• Certified Junior Bookkeeper 
• Certified Junior Office Administrator 
• Certified Office Manager 
• Certified Public Accountant 
• Certified Public Accounts Administrator 
• Certified Senior Bookkeeper 
• Certified Small Business Financial Manager 
• Certified Senior Office Administrator 
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Professional body Date established in 
South Africa Designation title 

• Certified Technical Financial Accountant 

(Sources: ICBA, 2021; SAQA, 2021b) 

Institute of Internal Auditors South Africa 1941 
• Certified Internal Auditor 
• Internal Audit Technician 
• Professional Internal Auditor 

(Sources: IIA SA, 2021; SAQA, 2021b) 

Southern African Institute for Business Accountants 1987 

• Business Accountant 
• Business Accountant in Practice 
• Certified Business Accountant (SA) 
• Certified Financial Officer (SA) 

(Sources: SAIBA, 2021; SAQA, 2021b) 

South African Institute of Chartered Accountants 1894 
• Chartered Accountant (SA) 
• Accounting Technician (SA) 
• Associate General Accountant  

(Sources: Accountancy SA, n.d.; SAQA, 2021b) 
Southern African Institute of Government Auditors 1988 • Registered Government Auditor 

(Sources: SAIGA, 2021; SAQA, 2021b) 

South African Institute of Professional Accountants 1982 

• Professional Accountant (SA) 
• Accounting Technician (SA) 
• Professional Tax Specialist (SA) 
• Professional Tax Practitioner (SA) 
• Professional Tax Technician (SA) 

(Sources: SAIPA, n.d.b; SAQA, 2021b) 

South African Institute of Tax Professionals 2007 

• General Tax Practitioner 
• Master Tax Practitioner 
• Tax Advisor South Africa 
• Tax Technician 
• Transfer Pricing Specialist 

(Sources: SAIT, 2021; SAQA, 2021b) 
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According to the World Bank Report (2013), both the SAICA and SAIPA are 

recognised globally as leading professional bodies and are regarded as the two 

prominent professional accounting institutes in South Africa.  

 

Section 4.4 provides a brief overview of the two leading professional accounting 

bodies in South Africa including the two institutes training programmes and CPD 

requirements. 

 

 

4.4 LEADING ACCOUNTING PROFESSIONAL BODIES IN SOUTH AFRICA 
 

Section 4.3.4 discussed the two leading professional accounting bodies in South 

Africa, namely, SAICA and SAIPA, who both are member bodies of IFAC and have 

incorporated the relevant IESs in the development of their training programmes. 

Therefore, the relevant workplace training IESs are used as reference when 

discussing the training programme requirements for each institute. Sections 4.4.1 and 

4.4.2 provide a brief overview of SAICA and SAIPA, their training programmes, 

competencies and, lastly, the CPD requirements. 

 

4.4.1 South African Institute of Chartered Accountants 
 

Chapter 2, Section 2.4.2, provided details in respect of the establishment of 

professional bodies in South Africa, specifically SAICA as it is the oldest professional 

accounting body in South Africa (refer to Figure 2.1). The history of SAICA dates back 

to 1894 when the first organised body of accountants in South Africa, the Institute of 

Accountants and Auditors in the South African Republic was established (Johnson & 

Caygill, 1971; Noyce, 1954; Olivier, 2017; World Report, 2013; SAICA, 2019; Verhoef, 

2011; Verhoef, 2014; Verhoef & Samkin, 2017). On 12 February 1980, unification was 

achieved when SAICA was established representing a single voice for accountants 

with the consolidation of all regions into one entity (Accountancy SA, 2020a; Olivier, 

2017).  
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In 1977, SAICA, then known as the National Council of Chartered Accountants, 

became a member of IFAC. The Institute is one of 63 global professional bodies who, 

in October 1977, together founded IFAC (IFAC, 2021d). As a member body of IFAC, 

SAICA must demonstrate how it fulfils IFAC SMOs, which requires the adoption and 

implementation of international standards and other pronouncements issued by the 

various standard-setting boards (IFAC, 2020d; SAICA, 2017). SAICA is a member of 

the Pan African Federation of Accountants, which is the regional body aimed at 

representing African professional accountants (Olivier, 2017) as well as the Global 

Accounting Alliance, which is an alliance of ten leading global accounting bodies 

(Global Accounting Alliance, 2022; World Report, 2013).  

 

SAICA is the largest professional accounting body in South Africa and has over 50 000 

members (SAICA, 2022a; World Report, 2013). The Institute has the responsibility of 

setting ethical requirements for its members and has, therefore, implemented the 

IESBA Code of Ethics, which is published as the SAICA Code of Ethics (IFAC, 2021a; 

SAICA, 2020a). SAICA is the only professional body in South Africa, which is 

recognised by the IRBA. SAICA members can thus become registered auditors. In 

addition, SAICA members can become registered tax practitioners as the institute is 

recognised by SARS (IFAC, 2021a; Olivier, 2017; SARS, 2020). 

 

Members of the institute must have completed the education, practical experience and 

assessment components followed by compulsory CPD, according to guidance 

provided by the professional body. The Institute’s IPD and CPD requirements are 

aligned to the IESs (2019) as well as the principles that SAQA have stipulated as a 

requirement to be recognised as a professional accounting body (IFAC, 2021a).  

  

4.4.1.1 Education, training, and competencies of a Chartered Accountant 
(South Africa) 

 

SAICA’s goal in respect of accounting education and training is to produce 

accountants who are regarded as competent accounting professionals, who make a 

valuable contribution to society, that the competencies gained from this process are 
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maintained, and that these professional accountants are life-long learners who can 

adapt to change (SAICA, 2022b): 

 

The goal of accounting education and training must be to produce 

competent professional accountants who make a positive contribution to the 

profession and society in which they work during their lifetimes. The 

maintenance of professional competence in the face of the increasing 

changes they encounter, makes it imperative that accountants develop and 

maintain an attitude of learning to learn. The education and training of 

professional accountants must provide a foundation of knowledge, skills 

and professional values that enable them to continue to learn and adapt to 

change throughout their professional lives. 

 

SAICA’s education and training model for CA (SA) is competency-based. The 

competency-based model contributes to ensuring that the CA (SA), when entering the 

accounting profession, has the necessary level of general, organisational, business 

and information technology knowledge, including accounting and related knowledge, 

as well as the ability to effectively apply this knowledge (SAICA, 2018b; SAICA, 

2021b). According to Steenkamp (2012), professional accounting bodies globally, 

have started to step away from an accreditation process that is purely knowledge-

based and to include specific competencies and skills.  

 

As a member body of IFAC, SAICA adheres to the IES requirements for academic 

(education) and practical experience (training programme). Entry into the profession 

is guided by the institute’s “Competency Framework: Detailed Guidance for the 

Academic Programme – 2019 onwards document” (refer to Section 3.3.2 for the 

education component). 

 

The education and training of CAs (SA) is a process encompassing several key 

components, usually over a seven-year period. Table 4.6 outlines the education and 

training process to follow when pursuing a career as a CA (SA). All components, 

including the required assessments in the qualification process of a CA (SA), must be 
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successfully undertaken, and completed to qualify as a CA (SA) (SAICA, 2018b: 10-

11). 

 
Table 4.6: SAICA’s education and training process 

Components Process 

Academic programme: formal competency-based 
education 

Acquired through accredited academic 
programmes delivered by public universities 
and private providers (a three-year 
undergraduate degree followed by a one-year 
postgraduate programme known by SAICA as 
the Certificate in the Theory of Accounting). 

Standard-setting examination: initial test of 
competence (ITC): Part I 

This ensures that all candidates have the 
requisite level of core competence before 
embarking on the professional programme. 

Professional programme: formal competency-
based professional education 

Acquired through accredited professional 
programmes delivered by public universities 
and private providers. 

Professional examination: assessment of 
professional competence (APC): Part II 

This assesses professional competence 
before entry to the profession. 

Training programme: practical experience 
This is acquired through a training contract of 
at least three years with a registered training 
office and is assessed “on-the-job”. 

(Source: SAICA, 2018b: 10-11) 
 

Figure 4.1 provides an illustration of how SAICA’s competency framework guides the 

key components of the academic and training programmes throughout the qualification 

process as discussed in Table 4.6. 
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(Source: Adapted from SAICA, 2018b: 11) 

Figure 4.1: Qualification process for a Chartered Accountant (South Africa) as 
guided by the Institutes competency framework 

  

In 2010, a revised CA (SA) training programme was introduced. The revised 

programme included the skills a CA (SA) must possess upon completion of the 

programme and commencing into the accounting profession. These skills are obtained 

from the institutes competency framework, which guides the training programme in 

respect of the set of skills and knowledge a CA (SA) is required to have gained from 

their practical experience (SAICA, 2020b).  
 

The SAICA training programme provides aspirant CAs (SA) (trainee accountants) 

opportunity to apply formal academic learning in real work settings while being 

supervised by an experienced CA (SA). The training takes place at a SAICA 

accredited training office, and each trainee accountant must enter into a three-year 

training contract (SAICA, 2020b). During the training programme, trainee accountants 

must receive practical experience based on seven areas of competence, namely 

(SAICA, 2020b): 

 

• Accounting and external reporting 

• Auditing and assurance 

• Financial management 
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• Management decision-making 

• Pervasive professional skills 

• Internal audit, risk management and governance 

• Taxation 

 

In the SAICA’s training programme guide, the skills which should be developed during 

the training programme, are divided into three categories as illustrated in Table 4.7: 

Three skill categories. 

 

Table 4.7: Three skill categories 

Compulsory skills Compulsory skills include accounting and external reporting and 
pervasive professional skills. 

Elective skills 

Trainee accountant can develop their skills in an available focus area 
dependent on the industry and business activities of the training 
office. These focus areas include: 

• Auditing and assurance 
• Financial management 
• Management decision-making 
• Taxation 
• Risk management and governance 

Residual skills This refers to basic exposure to the remaining focus areas (those 
focus areas not chosen as an elective). 

(Sources: SAICA, 2020b; Steenkamp, 2012) 

 

The development as well as the ability to demonstrate both technical and pervasive 

professional skills are included as part of the training requirements to become a CA 

(SA) (SAICA, 2018b; SAICA, 2020b). Professional pervasive skills are regarded as 

necessary and important skills for trainee accountants and members (SAICA, 2020b). 

SAICA’s competency framework identifies professional skills as one of three pervasive 

quality categories, which CAs (SA) are expected to possess (SAICA, 2018b) (refer to 

Table 4.7 where the three categories of pervasive qualities and skills are outlined). 

Professional values and ethics are the first category of pervasive qualities and skills 

and is referred to throughout the competency framework. Furthermore, SAICA 

highlights the importance of integrating the pervasive qualities when referring to 

specific competencies placing emphasis on ethics (SAICA, 2018b). 
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Trainee accountants must undertake and complete a mandatory period known as core 

experience hours (stipulated by SAICA as the “Term and Hours of Training Contract”) 

of practical experience at a SAICA accredited training office (SAICA, 2020b). The 

training office is where trainee accountants will develop and enhance their professional 

abilities, judgement, apply the required values and ethics expected from a CA (SA), 

and apply their formal education in a real-life working environment under the guidance 

and supervision of a qualified and experienced CA (SA) (SAICA, 2020b). The 

importance of supervision and monitoring are also highlighted as part of IES 5 (refer 

to Table 4.4). According to SAICA’s training programme, the training officer must 

ensure that the trainee accountant is provided with every reasonable opportunity to 

gain sufficient exposure to the prescribed competencies. This is to ensure that the 

trainee accountant can apply the knowledge previously gained in various relevant 

situations (SAICA, 2020b). 

 

To become a CA (SA), two qualifying written examinations must be written and passed 

(refer to Table 4.6). These are the ITC, written on completion of the academic 

component and the APC, written once candidates have passed the ITC and have 

completed 20 months of SAICA accredited training (SAICA, 2018b; SAICA, 2021d). 

 

Table 4.8 provides a summary of the SAICA’s practical experience learning 

requirements as stipulated in the institute’s competency framework with reference to 

the IES 2 to IES 6.  

 

Table 4.8:  Summary of SAICA’s training programme requirements guided by 
IES 2 to IES 6 

International Education Standards Training programme requirements 
IES 2: Initial professional development – 
technical competence 

Seven competence areas, which are defined in the 
competency framework. 

IES 3: Initial professional development – 
professional skills 

Professional skills are the third category of pervasive 
qualities, and skills, which refers to the qualities a CA 
(SA) is equipped with when undertaking any task. 
Professional skills are integrated with the practical 
learning requirements.    

IES 4: Initial professional development – 
professional values, ethics, and attitudes 

Professional values and ethics are highlighted 
throughout the competency framework and is integrated 
as part of the training programme. 
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International Education Standards Training programme requirements 

IES 5: Initial professional development – 
practical experience 

Practical experience must be undertaken by completing 
mandatory core experience hours before obtaining the 
designation and entry into the profession. 

IES 6: Initial professional development – 
assessment of professional competence Two written examinations, namely, the ITC and APC. 

(Sources: SAICA, 2018b; SAICA, 2020b) 
 

SAICA has defined CA (SA) at entry point to the profession to ensure that the 

foundational competencies, which are expected from an entry-level CA (SA) are clear 

and are defined as follows (SAICA, 2020c: 4): 

 

Have the potential to become responsible leaders who behave ethically and 

create sustainable value for a wide range of stakeholders within an 

organisation. 

 

Use integrated thinking to interpret, analyse and evaluate financial and 

nonfinancial information, which enables them to influence others and 

support impactful decision-making, thereby contributing meaningfully to 

society. 

 

The training programme is meant to complement the formal academic 

programme by focusing on both technical and pervasive skills and aims at 

ensuring that the newly qualified CAs (SA) achieve the highest level of 

professional competence upon entering the profession (Lansdell, 2018; SAICA, 

2021b).  

 

Aspiring professional accountants will need to be equipped for jobs, which may 

not yet exist owing to a world which is rapidly and constantly changing. Taking 

this into consideration, SAICA has highlighted five key changes in the new future-

looking competency framework (refer to Section 3.3.3.1) (CA2025, 2020; 

Accountancy SA, 2020b), namely: 

 

1) Increase emphasis on the importance of digital acumen (competencies) 

2) Focus on sustainable value creation for a wide range of stakeholders 
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3) Apply broader ethics and citizenship development as important values and 

attitudes 

4) Use and apply integrated thinking 

5) Balance the development of technical knowledge together with the 

development of professional values and skills as well as enable competencies 

in the learning process for prospective accountants 

 

The Institute’s Senior Executive and head of Pre-Qualification Professional 

Development identified that the SAICA-accredited academic programmes provide 

limited development of digital acumen competencies, which will have to change going 

forward (Accountancy SA, 2020b). The Institute has commenced with defining those 

competencies required by entry-level CAs (SA), this has been developed for use post-

qualification and is known as the Pathways to Relevance framework (post-qualification 

competency framework). The purpose of the framework is to assist members to 

determine the competencies that they may possibly need to develop in terms of their 

chosen, or for a change in career path. The framework also assists members to 

determine the learning and development needs and can be used to guide a member’s 

reflective learning plan (refer to CPD, Section 4.4.1.2) (CA2025, 2020). The framework 

is regarded as a “future focused” competency framework, which identifies and 

describes the integration of the following professional competencies (Accountancy SA, 

2020a; CA2025, 2021): 

 

• Professional values and attitudes 

• Enabling competencies 

• Technical competencies 

 

The knowledge, skills and attributes of ten career paths have been defined in the 

framework, which has been set out in a tool format, for each of the ten pathways both 

the traditional role as well as the possible future role has also been included. In 

addition, each career path will have its own set of competencies. Proficiency values 

required to perform the role effectively are assigned to the competencies within each 

career path and stage (CA2025, 2020; CA2025, 2021).  
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The SAICAs Pathway to Relevance framework has provided its members with a tool, 

which provides a guideline in respect of the competencies they require to remain 

relevant in their selected career path. Furthermore, the framework plays an important 

part in determining the necessary and relevant learning and development 

competencies required to perform various roles and levels of CAs (SA) and, therefore, 

informs required CPD activities for its members. 

 

4.4.1.2 SAICA’s continuing professional development requirements  
 

Professional accountants must strive to be lifelong learners by undertaking CPD 

activities to remain competent in the various roles they will assume once qualified 

(SAICA, 2020c). SAICA’s CPD philosophy and strategy is one of the fundamental 

principles of the Institute’s Code of Professional Conduct, which requires all members 

as well as associates of SAICA to undertake CPD activities to maintain professional 

competence (SAICA, 2020c). It is important that professional accountants undertake 

relevant CPD activities specific to their role owing to the growth of knowledge, with 

previously learnt knowledge possibly becoming obsolete as well as developments in 

technology (SAICA, 2021b; SAICA, 2021e; SAICA, 2022c). No longer can the 

professional competence gained from the academic and training programmes be 

regarded as being sufficient for the entire career of a professional accountant (SAICA, 

2022c). The SAICA and IRBA recently revised the CPD policies (effective from the 1 

January 2021) in respect of the reporting of CPD activities. The policy now requires 

members to follow an output-based measurement approach (competence relevant to 

the professional accountant’s role) to CPD, moving away from an input-based 

approach (hours) (SAICA, 2021e). Members of the institute are required to (SAICA, 

2021e): 

 

• Undertake relevant CPD activities based upon their roles in the business 

environment on a yearly basis 

• Follow an output-based measurement approach to CPD activities, a yearly CPD 

reflective learning plan must be compiled to provide details in respect of the 

development of relevant competence 
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• Keep record through SAICA’s monitoring profess of the completed CPD 

reflective learning plan for the most recent three calendar years 

• Submit to SAICA a yearly declaration reflecting on compliance with the CPD 

policy 

• Undertake at certain times CPD activities, which will be regarded as compulsory 

as instructed by SAICA 

 

The purpose of the reflective learning plan also referred to as a personal development 

plan is for members to establish their own learning and development plan for CPD 

dependent on their role, possible future role and the competencies required or gap in 

competencies for their chosen career path (CA2025, 2020).  

 

The SAICA’s duties in respect of the CPD Policy is to annually monitor whether 

members comply with the policy, with members who are found not to have complied 

being referred to the Legal, Compliance and Discipline Department. The aim of the 

revised CPD Policy is to ensure that members of the Institute are recognised as being 

competent by external stakeholders, which ensure that the reputation of the 

designation, as well as the accounting profession are maintained (SAICA, 2018e). 

Section 4.4.2 provides the history of the SAIPA as well as the Institute’s training 

programme and CPD policies. 

 

4.4.2 South African Institute of Professional Accountants 
 

The South African Institute of Professional Accountants was established in 1982 and 

has over 12 000 members (du Chenne, 2018; IFAC, 2020e; SAIPA, 2021d; SAIPA, 

n.d.c). It is the second largest professional accounting body in South Africa and is 

regarded as one of the leading accounting professional bodies in the country and one 

of the most developed on the continent (du Chenne, 2017; World Bank, 2013; SAIPA, 

2021d; SAIPA, n.d.c). The Institute has undergone several name changes since its 

establishment in 1982 for a number of reasons. Figure 4.2 provides a timeline of these 

name changes, from the Institute’s establishment in 1982 until 2006, when the name 

“South African Institute of Professional Accountants” was accepted.  
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(Sources: Adapted from du Chenne, 2017: 9; SAIPA, 2021d) 

Figure 4.2: Timeline of name changes of the South African Institute of 
Professional Accountants 

 

In 1982, the Association of Commercial and Financial Technicians of South Africa was 

established, however, the name resulted in confusion as members were only permitted 

to be known as accounting officers instead of accounting technicians as the name had 

suggested (du Chenne, 2017; SAIPA, 2021d). In 1986, the name of the organisation 

changed to the Institute of Accounting Technicians of Southern Africa and by 1988, 

the Institute was the fastest growing accounting body in South Africa. However, 

members of the institute found that the word “technician” was belittling, which resulted 

in unfair comparisons between themselves and other accounting professionals (du 

Chenne, 2017; SAIPA, 2021d). This then resulted in the institute being renamed the 

Institute of Commercial and Financial Accountants (CFA), which ensured that 

members would no longer be called technicians (du Chenne, 2017; SAIPA, 2021d). 

The Institute viewed itself as an organisation for a “new generation of accountants” 

and identified a role within the SME sector thereby undertaking to establish and 

maintain standards for accountants who provided their services within this sector (du 

Chenne, 2017; SAIPA, 2021d).  

 

In 2004, the name changed to the Institute of Certified Public Accountants (CPA) 

owing to the aim of the CFA being to advance the qualification, the intention was to 

align both the name and designation of the organisation with international standards, 

particularly in Africa, where the designation CPA was recognised (du Chenne, 2017; 

SAIPA, 2021d). However, not all parties were happy with the name change, even 

though the CPA explained that members of the Institute did not claim to be auditors 
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and that the term “auditor” was quite broad in the first place. However, charges were 

still laid against the CPA by the Public Accountants and Auditors Board (du Chenne, 

2017; SAIPA, 2021d). In 2004, before SAIPA was able to become known as SAIPA, 

the Institute had to challenge the government’s definition of a public accountant as the 

Institute was excluded when the Minister of Finance at the time, Mr Manuel drafted the 

Auditing Profession Act (du Chenne, 2017; SAIPA, 2021d). In 2006, however, the 

name SAIPA was recognised, and Mr Manuel remarked that the new name “signified 

a paradigm shift in respect of the role that this institute will in future fulfil in the 

accounting profession” (du Chenne, 2017: 9; SAIPA, 2021d). 

 

SAIPA represents qualified professional accountants in academia, commerce, 

government, industry and practice (du Chenne, 2018; IFAC, 2020e; SAIPA, 2021e; 

SAIPA, n.d.c; SAIPA, n.d.d). In 1995, the SAIPA became a full member of IFAC and 

is also a member of the Pan African Federation of Accountants, which benefits SAIPA 

members, as they are recognised both locally and internationally. They are also 

expected to possess high ethical standards as required by IFAC’s Constitution, Code 

of Conduct and By-Laws (du Chenne, 2017; SAIPA, n.d.c). The SAIPA’s qualifications 

are recognised at a level eight of the NQF in terms of the SAQA and the Institute sets 

mandatory CPD for its members. Members of the Institute must have completed 

SAIPA’s academic, practical experience and assessment as well as undertake CPD 

activities (IFAC, 2021a). The SAIPA’s IPD and CPD requirements are aligned with the 

latest IESs (2019), and the principles established by the SAQA (IFAC, 2021a).  To 

register with the Institute, aspiring professional accountants must have met the 

education, practical training and admission requirements, which are aligned to the 

IFAC’s International Education Standards. 

 

4.4.2.1 Training and competencies of a Professional Accountant (South 
Africa) 

 

The SAIPA has introduced a competency-based education and assessment 

framework, which is the foundation for its training programme and the preparation of 

the qualifying assessment for the Professional Accountant (SA) designation known as 

the Professional Evaluation (PE) (SAIPA, 2020c; SAIPA, n.d.d). The qualification 
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framework for the designation Professional Accountant (SA) is underpinned by a 

competency framework, which aims at developing professionals who perform the work 

functions as required by a client or employer to the desired competency standards 

(refer to Section 3.3.3.2) (Vorster, 2016). The SAIPA’s competency framework is the 

basis used for the development of trainee logbooks, which describes the 

competencies trainees are expected to have obtained during the training programme 

period. The competency framework, which complies with the IES’s aims to develop 

professional accountants who add value beyond only statutory services but for 

professional accountants who also take part in the decision-making processes of a 

business, the framework includes the development of (Vorster, 2016: 6): 

 

• Technical (knowledge) competence 

• Practical skills competence 

• Professional and ethical conduct 

 

The implementation of a competency-based education training programme for trainee 

accountants including the preparation for the qualifying assessment (Professional 

Evaluation), develops the cognitive competencies of aspiring Professional 

Accountants (SA) to enable them to go beyond being only a financial reporter, but also 

a business advisor. The framework describes the competencies required for all 

elements within the programme (SAIPA, 2020c; SAIPA, n.d.d). Table 4.9 describes 

the competency-based education model. 

 

Table 4.9: Competency-based education model for trainee accountants 

Critical professional skills 

The process includes the development of: 
• Cognitive skills – critical thinking skills  
• Communication skills – verbal and 

written 
• Reading skills – analytical and 

comprehension 
• Collaboration – group work and 

interpersonal skills 
• Connectivity – technology skills 

Technical competence skills  
The process focuses on the: 

• Concepts and fundamental principles – 
framework-based education 
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• Business knowledge – programme-
based approach, which integrates 
subject technical knowledge 

• Research skills – reference-based 
education 

Practical competence skills 

The development of these skills focuses on the 
paradigm shift from accountants being known as 
financial reporters (the preparation of financial 
reports and creators of financial information) to 
trusted business advisors (value creators, 
enablers, preservers and reporters). The 
emphasis is on developing the necessary skills 
required to analyse complex business problems 
and develop simple and practical solutions. 

Examination skills 

Focuses on the development of: 
• Time management skills – planning of 

tasks within a specific timeframe 
• Structured responses and/or answers to 

problems – planning of responses and 
solutions within the context of the 
problem and business environment 

• Presentation skills – presenting a 
response and/or answers in a structured 
way 

• Developing a response and or answer to 
meet the objectives of the question as 
well as the expected outcome 

Professional competence 

This training focuses on the development of: 
• Interpersonal skills – managing diversity, 

conflict and group dynamics 
• Responsibility and accountability within 

a collaborative learning environment 
• Responsibility for the learning process – 

application of student-centred learning 

Learning competence and skills 

Focuses on the development of: 
• Capacity to learn – skills to learning new 

knowledge in different environments 
• Unlearn – unlearn knowledge and skills 

previously learnt but which are now 
outdated 

• Relearn – relearning new knowledge 
and skills as well as updating existing 
knowledge for application within 
changing environments  

(Source: SAIPA, n.d.d: 18-19) 

 

The most important objective of competency-based training is to make certain that 

trainee accountants are competent to perform those duties and responsibilities 

expected by professional accountants aligned with international benchmarks. The 
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training of aspiring professional accountants aims to further develop the trainee’s 

academic knowledge in a way, which provides them with the capabilities of devising 

solutions to various problems they could encounter in their professional career (Small, 

2017a).  
 

The SAIPA has created a formal pathway for aspiring professional accountants aiming 

at attaining the title of Professional Accountant (SA). After the completion of an 

accounting academic qualification, there are two more steps to be followed to qualify 

as a Professional Accountant (SA) (SAIPA, 2021f). Firstly, to register as a trainee 

member on the SAIPA learnership programme and, secondly, to write and 

successfully pass the Professional Evaluation (PE) examination. A SAIPA trainee 

member is a graduate of an accounting qualification at a tertiary institution (a minimum 

NQF level 7 is required) and has commenced an obligatory three-year learnership as 

a full-time employee at an accredited training centre (ATC). An ATC is an organisation 

registered with SAIPA to provide professional learnerships to aspirant professional 

accountants (SAIPA, n.d.c; SAIPA, n.d.d). Figure 4.3 outlines the career pathway for 

Professional Accountants (SA). 
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(Sources: Adapted from SAIPA, 2020c; SAIPA, 2021f) 

Figure 4.3: Career pathway of Professional Accountants (SA) 
 

The career pathway for a Professional Accountant (SA) integrates the following formal, 

academic and professional education requirements (SAIPA, 2021f; SAIPA, 2021g; 

SAIPA, 2020c: 22; SAIPA, n.d.c; SAIPA, n.d.d): 

 

1) Formal, competency-based academic and professional education: 
Obtained through approved academic and professional education 

programmes, the minimum academic requirements are: 
 

• Financial Accounting 3 

• Taxation 1 

• Auditing 1 / Internal Auditing 2 / Internal Control and Code of Ethics 
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• Corporate Law 1 / Commercial Law 2 

• Management Accounting 

 

2) Academic qualification: It is assumed that upon the commencement of the 

SAIPA training programme, trainee accountants have acquired the foundational 

technical and theoretical skills in the following knowledge areas through their 

academic qualification (SAIPA, 2020c: 24-29): 

 

• Financial accounting 

• Financial reporting  

• Cost accounting 

• Taxation  

• Auditing 

• Information technology 

 
3) SAIPA learnership – an aspiring Professional Accountant (SA) gains practical 

experience by being employed in terms of a learnership programme at an 

SAIPA-Accredited Training Centre for a minimum of three years to obtain the 

necessary professional accounting competencies and skills. Workplace 

experience is where aspiring Professional Accountants (SA) gain real-life 

experience which will put academic knowledge into perspective. A logbook 

must be regularly completed and updated by trainee accountants to maintain a 

portfolio of evidence, which is one of the requirements to become a 

Professional Accountant (SA). In addition, the recording of practical experience 

is in line with IES 5. The SAIPA-accredited training centre must ensure that the 

trainee accountant is exposed to sufficient working experience to meet the 

criteria requirements of the logbook. 
 

4) Professional Evaluation – the PE examination is a prerequisite, which all 

trained candidates must pass before full membership is awarded. The PE is a 

four-hour written examination (in 2020 owing to the Covid-19 pandemic, the PE 

examination was conducted online), which challenges aspiring Professional 

Accountants (SA) to demonstrate their competence by providing answers to 
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simulated business cases, which are representative of real-life challenges an 

entry-level Professional Accountant (SA) may encounter. The SAIPA’s 

Professional Evaluation exam assesses the efficiency of learning in respect of 

competencies and skills the trainee accountant has gained at the completion of 

IPD, which comprises of knowledge competence (academic), workplace 

experience (practical skills) as well as professional and ethical behaviour. 

Importantly, the soft skills (pervasive skills) such as analytical skills, 

communication, critical thinking, problem-solving and report writing are vital 

components of the competencies, which are evaluated during the SAIPA 

Professional Evaluation examination. It is essential that the Professional 

Accountant (SA) is equipped with competencies to perform the critical work 

functions at the required proficiency level expected by clients and employers. 
 

5) Professional Accountant (SA) – upon successfully completing the PE 

examination, a SAIPA application form must be completed to become a full 

member and to be awarded the designation Professional Accountant (SA). 

Members of the SAIPA must submit themselves to the Institute’s code of 

conduct and disciplinary processes. A Professional Accountant (SA) must 

commit to being a lifelong learner by participating in SAIPA-approved CPD 

opportunities. The SAIPA sets yearly mandatory CPD requirements, which 

ensures that Professional Accountants (SA) enhance their skills and industry 

knowledge and remain up to date with developments in the profession (refer to 

Section 4.4.2.2).  
 

The Professional Accountant (SA) qualification aims at ensuring that each professional 

accountant once qualified has obtained the required competence, namely, the 

necessary level of fundamental knowledge, practical skills and experience to 

effectively perform the functions and responsibilities of a professional accountant 

(SAIPA, 2020c: 22). The SAIPA has implemented a programme to develop 

professional judgement of trainee accountants, which forms part of the final phase of 

the IPD and assists with the preparation of the PE examination (Small, Jansen & 

Smidt, 2019c). The development of professional judgement is underpinned and 
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supported by the following fundamental pillars, namely, active reading, collaboration, 

critical thinking, problem solving, and presentation (Small et al., 2019c). 

 

The practical experience component ensures that aspiring professional accountants 

apply the technical competencies together with professional competencies when 

performing the various tasks in the working environment at the desired level of 

proficiency and standards. The knowledge areas through which practical 

competencies should be gained during the training programme (SAIPA, 2020c: 24-29) 

include: 

 

• Financial accounting 

• Financial reporting 

• Cost accounting 

• Management accounting 

• Taxation 

• Financial management 

• Risk management and governance 

• Auditing 

 

Being a member body of the IFAC, the SAIPA adheres to the IESs which govern the 

education and training of professional accountants, which includes IES 3: Initial 

Professional Development – Professional skills and International Education Standard 

4: Initial Professional Development – Professional values, ethics and attitudes (refer 

to Table 4.4). International Education Standard 3 are the pervasive skills required by 

the professional accountant to perform their tasks in a professional manner and with 

due care (IAESB, 2014). Professional values, ethics and attitudes relate directly to the 

values of IFAC’s mission, which is to develop and enhance the accounting profession 

to ensure that services provided are of a high quality and are in the best interest of the 

public. Member bodies of IFAC must ensure that all their members, including trainee 

accountants understand the principles of professional ethics (IES 4, n.d.). As 

discussed in Table 4.4, IES 5 highlights the importance of supervision and monitoring. 

According to SAIPA (2021h), an ATC must ensure that the necessary resources are 

available to meet the training requirements as stipulated in the trainee logbook. This 
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includes 1) rotation of duties for trainee accountants to ensure that the trainee gains 

work experience in the various disciplines of accounting as specified in the trainee 

logbook, 2) trainee accountants are evaluated at least once per semester, which is 

recorded in the logbook, 3) trainee accountants are supervised in each of the various 

accounting functions and disciplines. 

 

Table 4.10 provides a summary of the SAIPA’s training programme requirements with 

reference to the IES 2 to IES 6.  

 
Table 4.10: Summary of SAIPA’s training programme requirements guided by 

IES 2 to IES 6 

International Education 
Standards Training programme requirements 

IES 2: Initial professional 
development – technical 
competence 

Prospective members of the Institute must meet the minimum 
academic requirements to commence with the SAIPA approved 
learnership (training) programme.  

IES 3: Initial professional 
development – professional 
skills 

The SAIPA logbook provides the number of components and 
competencies per knowledge area, which must be met during the 
training programme period. 

IES 4: Initial professional 
development – professional 
values, ethics and attitudes 

Within the SAIPA Professional Evaluation examination, at least one 
question on ethical behaviour is included. The Institute makes 
certain that all active and post-active members follow the mandatory 
CPD course on the SAIPA Code of Ethics. 

IES 5: Initial professional 
development – practical 
experience 

Three year’s practical training through a learnership programme 
being outcomes based. 

IES 6: Initial professional 
development – assessment 
of professional competence 

The Institutes final qualification assessment is aligned to the 
guidelines found in the Standard. The SAIPA has also reviewed the 
latest amendment to the information paper provided by the IAESB to 
ensure the Institute measures itself against good practice models 
found globally. 

(Sources: SAIPA, 2021i; SAIPA, n.d.c) 
 

Tertiary academic qualifications, IPD and CPD frameworks must evolve to remain 

relevant and up to date with the changing role of professional accountants and the 

demands of industry. Professional accountants must take responsibility of upskilling 

themselves with the competencies required to undertake the role and industry they 

are in and live up to the expectations of their client and/or firm. According to Small 

(2018c), a challenge the accounting profession is encountering is that of investing in 

the required education and training to keep up with the change of pace in the 
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environment, technology and digitisation, which has resulted in industry requiring a 

different skill set to what the majority of professional accountants have been equipped 

with through the formal education and training. 
 

4.4.2.2 SAIPA’s continuing professional development requirements 
 

In 1999, SAIPA introduced CPD activities as being mandatory for all its members, this 

before the IFAC had implemented such a requirement for its member bodies. 

According to SAIPA, the institute was “ahead of the game” (SAIPA, 2012: 40). SAIPA’s 

continuing professional development strategy is built upon IFAC’s IES 7 and the 

Institute adopted and implemented the output-based approach as stated in the 

standard (SAIPA, 2020d; SAIPA, 2021c). The Institute promotes an ethos of 

continuous learning, personal and professional development and strives to empower 

its members by offering opportunities for CPD activities such as seminars, which are 

held throughout the year (SAIPA, 2020b; SAIPA, 2021c). SAIPA has adopted the 

IFAC’s IESBA Handbook of the Code of Ethics for Professional Accountants. 

According to Section 130.3 of the Handbook of the Code of Ethics for Professional 

Accountants (IESBA, 2016: 17; SAIPA, 2021j): 

 

The maintenance of professional competence requires a continuing 

awareness and an understanding of relevant technical, professional and 

business developments. Continuing professional development enables a 

professional accountant to develop and maintain the capabilities to perform 

skilfully within the professional environment. 

 

The ongoing engagement in CPD activities ensures that formal education and practical 

experience does not become outdated but ensures that members regularly “up skill” 

or “re-skill” themselves (SAIPA, 2021c). According to SAIPAs’ (2020b) CPD policy, 

CPD provides the continuous development of professional knowledge as well as the 

technical knowledge required to perform duties as a professional accountant, namely: 
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• Professional skills – possess skills which professional accountants will need 

to apply the professional knowledge to various business environments and 

situations 

• Professional values, ethics and attitudes – ensure that professional 

accountants conduct themselves with due care and diligence as well as comply 

to the Institutes Code of Professional Conduct and Ethics 

• Competence gained during IPD – refine the competencies gained during IPD 

to perform activities at a professional level within the business environment 

 

The aim of the Institutes CPD programme is to update members skills in both an 

effective and efficient way, which will assist to enhance professional capacity, develop 

competence in specific areas where further knowledge and expertise are required, 

remain relevant in respect of compliance and governance, and increase credibility, 

transparency, and accountability. Table 4.11 provides a breakdown of the CPD 

requirements to which Professional Accountants (SA) must comply. 

 

Table 4.11: SAIPA’s continuing professional development requirements 

4 structured hours • International Financial Reporting Standards / 
Financial Reporting  

4 structured hours  • Taxation 

2 structured hours • Ethics 

10 structured hours • “Other” categories applicable to the members’ 
development 

20 unstructured hours 

• Reading relevant articles in the Institute’s official 
magazine, “The Professional Accountant” and 
technical articles in official newsletters 

• Planned reading of specific articles in the financial or 
business press 

• Project work 
• Reading of articles in magazines or journals of other 

recognised professional bodies 
• Organised discussion groups, relevant to the 

member’s personal work or field of practice 
• Research on subjects related to the accounting field 

(Sources: SAIPA, 2021j; SAIPA, 2020b: 5 & 11) 

 

To ensure that Professional Accountants (SA) remain relevant and competent in a 

business environment, which is ever-changing, CPD activities must be a requirement 
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for any professional in the accounting field (Vorster, 2016). It must be noted that CPD 

is no longer limited to accounting matters, only within the accounting profession. 

Professional accountants must be willing to venture outside their comfort zones should 

they want to remain of value to their clients, and they must be prepared to expand their 

set of skills to meet the evolving demands of society (Small, 2019).  

 

Chapter 4 is summarised and concluded in Section 4.5. 

 

 

4.5 SUMMARY OF CHAPTER 4 
 

The purpose of Chapter 4 was to analyse the accounting profession in South Africa, 

and to discuss the training system of the two leading professional bodies in the 

country, namely, the SAICA and SAIPA as guided by the International Accounting 

Education Standards Board, IES 2 to IES 6. The reviewed literature highlighted the 

importance of the learning environment in respect of quality assurance as well as 

workplace learning programmes, which were fit for purpose and met the needs of 

society. The conceptualisation and discussion of practical experience required by 

aspiring professional accountants before obtaining a designation was important as it 

provided an understanding of the competencies these trainee accountants were 

expected to gain through the initial professional development period. The necessary 

continuing professional development requirements were discussed, which highlighted 

the importance of professional accountants committing to becoming lifelong learners. 

This can be achieved by undertaking professional learning activities and interventions, 

which enhance and build upon skills and competencies already gained through the 

training programme, and which are relevant to the specific role of the professional 

accountant.  

 

Professional bodies are regulated in South Africa, however, the regulation of the 

accounting profession in the country is mostly at a professional level, which can 

influence the credibility and trust various stakeholders may have in the profession, as 

perceptions of the profession could possibly have a negative impact on the image of 

the professional accountant. Professions are defined by the knowledge, skills, attitude, 
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conduct and ethical behaviour of members within that profession. The regulation of a 

profession ensures the adherence of specific standards by professional bodies and its 

members. This is especially important when a profession such as the accounting 

profession provides important services to the public. Professional bodies and its 

members should always act in the best interest of the public to ensure the sustainability 

of the profession (IFAC, 2011b).  

 

Professional accounting bodies develop competency frameworks, which prescribe the 

competencies and proficiency levels aspiring accounting professionals should master 

through formal education and training programmes before qualifying in a specialised 

accounting field. Practical experience such as workplace learning forms an integral 

part of the development of future professional accountants with the aim of achieving 

professional competence. Workplace learning is integrated with the technical skills 

gained from formal higher education accounting programmes to develop professional 

competence, which is in line with the IESs. The integration of technical and 

behavioural skills of professional accountants are considered by professional bodies 

(SAICA and SAIPA), accounting professionals and universities as important 

components required by entry level professional accountants. The development of 

practical training specifically relating to technical and behavioural skills are included in 

the competency frameworks of professional bodies, including SAICA and SAIPA. 

However, it is clear that owing to a rapid and continuous changing business 

environment and growing client expectations, professional accountants cannot only 

rely on the skills and competencies gained during on-the-job training.   

 

In a competitive society where the needs of clients are constantly changing, the 

importance and value of CPD cannot be taken for granted. It is important that the 

profession not only embraces but is prepared for the future and what may come by 

ensuring that competency frameworks and CPD requirements are constantly reviewed 

and aligned with that of an ever-changing business landscape. As a result, adaptability 

is of the utmost importance. This will ensure that today’s professional accountant is 

further promoted to a position of being a trusted partner and an invaluable asset in any 

business. It is predicted that within the next five years that frameworks for tertiary 

education, IPD and CPD will evolve to adopt technology advancements and to include 
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competencies and skills in response to the ever-changing role of professional 

accountants (Small et al., 2019a). Professional accountants operate in a world which 

is constantly changing resulting in high expectations been placed upon them and their 

various roles within society.  
 

Findings and conclusions derived from the literature reviewed in this chapter include: 

 

• As the accounting profession is self-regulated except for registered auditors, it 

is advised that a regulatory body be jointly established with the auditing 

profession similar to the Financial Reporting Council in the United Kingdom. 

Regulation will ensure the quality of services provided, the adherence of 

standards but, most importantly, that public interest is always put first. 

• It was noted that an accountant employed as a practicing accountant is not 

required to be a member of any professional body in the country. This is of 

concern, especially in South Africa where the accounting profession is 

regulated by the various professional bodies who oversee the compliance, 

conduct, disciplinary processes and CPD requirements of its members. It is 

believed that in the near future, all practicing accountants/bookkeepers will be 

required to be a member of a recognised accounting professional body. 

• The accounting profession in South Africa has been recognised for its leading 

role and high global rankings, however, in the past few years this has not been 

the case owing to a number of stated reasons. The profession must strive too 

once again be recognised as being a leader by upholding high standards and 

observing ethical principles, which regulate all relationships as society has 

placed high expectations on the profession. 

• The IFAC is globally recognised for representing and strengthening the 

accounting profession globally by speaking out, planning for the future 

readiness of the profession and professional accountants as well as 

developing, promoting and enforcing international standards. The SAICA and 

SAIPA are member bodies of the IFAC and must, therefore, adopt and 

implement international standards and other pronouncements issued by the 

various independent standard-setting boards, which fall under the IFAC and 

establish a Quality Assurance review and Investigation and Disciplinary 



 

__________________________________________________________________________________ 
Page | 175                                   Accounting profession: Globally and in South Africa 
 

systems. The benefit of the SAICA and SAIPA being member bodies of the 

IFAC are that the institutes have “credibility, capacity and relevance”, it further 

indicates the implementation of international standards and best practices with 

public interest being of the utmost importance (IFAC, 2021e). Membership of 

the IFAC is one of the reasons that both professional bodies are regarded as 

leaders in the accounting profession in South Africa. It was observed that a 

large majority of professional bodies who are not member bodies of the IFAC 

have still adopted and refer to the organisation’s international standards. 

• The SAICA and SAIPA both have adopted a competency-based learning 

approach, which is based on predetermined competencies and focuses on 

outcomes and workplace learning. The qualification framework for these 

institutes is underpinned by a competency framework, as member bodies of the 

IFAC, both institutes are guided by the IAESB International Education 

Standards, namely, IES 2 to IES 6, which is relevant for workplace training. The 

purpose of these competency frameworks is to define the required knowledge, 

skills and attributes, which are aligned with each institute’s core values, to 

perform expected services within the professional accountant’s role at a certain 

proficiency level. Owing to the ever-changing business environment, 

unexpected disruptions and increased expectations of professional 

accountants, competency frameworks must be regularly reviewed to ensure 

that aspiring professional accountants gain the skills and competencies 

required to meet the demands and expectations of clients and future jobs. The 

SAICA is leading the way with its post-qualification competency framework, 

which is based upon the competencies required for ten career paths. The 

competency framework further provides guidance in respect of CPD activities 

that members would have to embark upon to ensure they have the necessary 

skills and competencies to perform their roles. 

• Reviewed literature has emphasised the significance of embracing lifelong 

learning for the survival of the accounting profession in the business world. All 

members of the SAICA and SAIPA must fulfil CPD requirements to ensure that 

their capabilities remain not only relevant but reshape themselves for future 

roles. Importantly, CPD activities must add value and purpose and should not 

be another exercise, which is completed to tick the box. CPD activities and 
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interventions must be based upon the competencies relevant to a professional 

accountant’s specific role or future roles to meet the client’s expectations and 

to remain competent in their chosen career. 

• Information obtained through the literature review of Chapter 4 provides 

guidance in respect of the focus of the research instrument to be used in this 

study. 
 

The literature reviewed in Chapter 4 has provided a better understanding of the 

accounting profession in South Africa, the 

development of workplace learning (training 

programmes) in relation to skill and competency 

requirements of aspiring professional accountants. In 

addition, the key components of the various phases 

of initial professional development as guided by IES 

2 to IES 6 as well as the importance of CPD (IES 7) 

were outlined. It is evident that the future of the accounting profession is dependent 

on the adaptability and agility of professional accountants who must be willing to learn 

a new set of skills and competencies than what was previously expected. It, therefore, 

must be accepted that “professional accountants operate in a world of change” (IES 

4, n.d.). 

 

Chapter 5 discusses accounting services provided by the professional accountant, the 

impact of technology on the accounting profession, the changing role of the 

professional accountant as that of a business advisor as well as the theories 

underpinning the study. 

Professional accountants of 
the future will remain 
relevant if they continually 
develop themselves, not 
only on routine compliance 
areas but sharpening their 
cognitive skills and business 
advisory skills. 

Ngwenya (2019: 15) 
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5. CHAPTER 5                                                                                                         
SMALL AND MEDIUM-SIZED ENTITIES AS USERS OF ACCOUNTING 

SERVICES 

 

 

5.1 INTRODUCTION 
 

Chapter 4 provided a global perspective of the accounting profession, commencing 

with an overview of the International Federation of Accountants (IFAC) and the 

relevant International Education Standards (IESs) pertaining to training programmes 

and continuing professional development (CPD). Furthermore, an overview of the 

accounting landscape in South Africa was discussed. Literature relating to workplace 

training was provided, where it was found that aspiring professional accountants 

should develop professional skills and competences required to perform their role as 

a professional accountant. The mandatory CPD requirements for both the South 

African Institute of Chartered Accountants (SAICA) and South African Institute of 

Professional Accountants (SAIPA) were discussed. It was evident from the discussion 

that professional accountants must personally take responsibility for their lifelong 

learning and career development. According to literature (refer to Section 4.2.3), it is 

important that tailored CPD activities relevant to the professional accountants’ specific 

roles, individual skills and competencies required within their chosen career path, be 

undertaken. The purpose of CPD activities is to maintain and enhance (learn, unlearn 

and relearn) knowledge of current and possible future developments. 

 

It is important to obtain an understanding of the impact that technology developments 

have had on the accounting profession and professional accountant as well as to 

determine how the role of professional accountants have evolved from simply being 

… many members of the profession are expected to be experts 
even in fields in which they do not specialise. This implies both 
opportunities and threats for the profession, and for future 
training, upskilling, and communication about the role of the 
profession. 

 Pilusa (2019) 
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providers of pure compliance (accounting) services to providing tailored business 

advice (non-accounting services) to meet the desired service needs of clients. This 

provides insight into the skills (technical as well as pervasive skills) a professional 

accountant should possess to provide the services expected from the new-age 

accounting professional. 

 

The business environment is constantly and rapidly being re-imagined, mainly with 

developments in technology and the globalisation of economies. The competencies 

and digital capabilities of professional accountants need regular alignment to meet the 

needs and changes of the business environment. Such competencies include, 

amongst others, attitude, critical thinking, communication, digital expertise, data and 

technical knowledge (Association of Chartered Certified Accountants [ACCA], 2016; 

Islam, 2017; SAICA, 2020c). In addition, the Covid-19 pandemic has highlighted the 

need for an accounting profession that is responsive and agile, which can seamlessly 

adapt to change. Professional accountants should be viewed as strategic partners in 

any environment. A business who partners with an accountant, particularly one who 

offers data analytics and forecasting services, could be the difference between a 

business failing or making it through the pandemic (Arrowsmith, 2020). The latest 

technology such as artificial intelligence (AI), machine learning and robotic process 

automation (RPA) will continue to contribute and disrupt the new-age accounting 

profession, as well as the way in which professional accountants provide services to 

their clients. Technology has resulted in a digital first client relationship brought about 

by the way the modern-day accountant communicates and interacts with a client. 

Currently, while such communications are mostly done electronically, the soundness 

of the relationship between the accountant and the client is even more important than 

ever before. 

 

The two theories underpinning this study, namely, the social exchange theory (SET) 

and the resource-based view (RBV) theory is discussed in this chapter. Firstly, the 

study examines the SET to explore the importance of relationship development 

between the accountant and SME client. Secondly, the RBV theory is considered in 

respect of the outsourcing of services by the small and medium-sized entity (SME) 

client. The relationship and trust between the professional accountant, who is often 
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regarded as a trusted business advisor, and the SME client, could possibly be more 

important than ever. The pandemic is a period when SMEs, who were most affected, 

required as much support and guidance as possible, especially from those who were 

regarded as being most trusted. Many SMEs have recognised the value of turning to 

a professional accountant who often offer more than the usual traditional compliance 

services and also offers business advisory services. A professional accountant is 

regarded as being competent and, therefore, can assist by providing advice during 

periods of economic uncertainty (Smith, 2021). 

 

Table 5.1 includes a list of acronyms and descriptions used in this chapter. 

 

Table 5.1: Acronyms and descriptions used in Chapter 5 

Acronym Description 
ACCA Association of Chartered Certified Accountants 
AI Artificial Intelligence 
CPD Continuing Professional Development 
ICAEW Institute of Chartered Accountants in England and Wales 
IFAC International Federation of Accountants 
IES International Education Standard 
RBV Resource-based View Theory 
RPA Robotic Process Automation 
SAICA South African Institute of Chartered Accountants 
SAIPA South African Institute of Professional Accountants 
SET Social Exchange Theory 
SME Small and Medium-sized Entity 
SMP Small and Medium-sized Practice (accounting) 
WEF World Economic Forum 
4IR Fourth Industrial Revolution 

 

The remainder of the chapter is structured to first outline accounting services and 

technology (refer to Section 5.2), followed by Section 5.3, outlining the changing role 

of the professional accountant. In Section 5.4, a discussion is provided in respect of 

the theories that underpin the study. Finally, the chapter is summarised (refer to 

Section 5.5).  
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5.2 ACCOUNTING SERVICES AND TECHNOLOGY 
 

The SME sector in South Africa is the lifeblood of the economy representing more than 

98% of business and employing between 50% and 60% of the workforce in the 

country. It is, therefore, not surprising that SMEs around the world are major 

employers of accounting professionals (ACCA, 2013c; Kalidas et al., 2020; Timmis, 

2019b). In many countries, where the majority of accounting clients are small 

businesses, services provided by the professional accountant are tailored over and 

above the usual traditional accounting services to meet the specific needs of the SME 

client (World Bank, 2017). These tailored services have resulted in professional 

accountants who provide services within the SME environment differing from those 

professional accountants who provide services to larger organisations (Gooderham et 

al., 2004; Yasseen et al., 2020a). According to several authors (Kamyabi & Devi, 2012; 

Kim, Hatcher & Newton, 2012; Mohamed, Yasseen & Omarjee, 2019; Williams & 

O’Donovan, 2015), professional accountants play an important role in contributing to 

the success of SMEs and fulfil numerous roles within the SME environment, varying 

from traditional compliance services to more advanced advisory roles (Yasseen et al., 

2020a; Yasseen, Stegmann & Crous, 2020b).  

 

Traditionally the typical services sought by SMEs from their external (professional) 

accountant are those services to assist with statutory requirements. Traditional 

accounting services include the processing of invoices and financial transactions, 

financial year-end accounting, preparation of financial statements, audit and 

assurance services as well as tax services, usually referred to as statutory or 

compliance services (Carey, 2015; Carey & Tanewski, 2016; de Bruyckere et al., 

2017; IFAC, 2016a; Small et al., 2019a; Small et al., 2019b). However, in a small 

business, it is more likely that the accountant’s role will vary depending on certain 

business functions or the resource availability within the SME. In addition, these roles 

may not necessarily be formalised (IFAC, 2010). Services provided to clients are, 

therefore, broadly classified as either being traditional accounting services and/or 

business advisory services (Carey, 2015; Collis, 2012; IFAC, 2010). It was always 

customary for traditional accounting firms to request that their clients submit 

documents such as invoices, receipts and bank statements manually (not in electronic 
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format) for the accountant to prepare their financial records. However, modern-day 

accounting firms are evolving and are using technology to automate repetitive 

accounting tasks (Bonanno, 2017). Recent developments within the accounting 

profession have resulted in professional accountants increasingly providing tailored 

services (business advice or non-accounting services) to their SME clients. These 

services are now possible owing to the availability of time as repetitive tasks are being 

automated (de Bruyckere et al., 2017). 

 

The accounting profession is being influenced by sophisticated and smart 

technologies such as AI and automation, which has brought about changes in the 

profession and is transforming the way in which accountants perform their duties (refer 

to Section 2.5 where disruptive technologies were first discussed) (Bishop, 2020; 

Islam, 2017; Lopez, 2020). Developments in machine learning and AI are increasing 

at a rapid rate, and these developments, according to Bishop (2020), have resulted in 

the following additional benefits emerging: 

 

• Invisible accounting: AI automates repetitive accounting tasks thereby 

eliminating these tasks from the accountant’s daily workload. The amount of 

data available to accountants has also increased providing valuable insight in 

respect of how the business is currently performing and the direction the 

business is headed. Artificial technology manages the process of collecting, 

organising, and visualising important data in a manner which ensures that the 

business functions efficiently, this process takes place in the background, thus, 

“invisible accounting” (Bishop, 2020; Govil, 2020; Institute of Chartered 

Accountants in England and Wales [ICAEW], 2017). 

• Continuous auditing: An automated method to perform audit-related activities 

such as accounting practices, compliance, business procedures, risk 

assessments on an ongoing basis. Anti-fraud and finance management 

systems are designed to automate error checking and data verification in real-

time. It allows practices to identify possible issues before they arise (also 

referred to as alarm triggers) (Bishop, 2020; Kenton, 2020; Shilts, 2017). 

• Active insights: The speed at which AI is capable of analysing and 

transforming large amounts of data into meaningful information allows for better 
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business insights in real-time. Accountants can use AI to provide support with 

decision-making as it is based on actionable insights, which is generated from 

customer demographics, historical transactional data and external factors. This 

enables accountants to not only refer to the past but to look into the future with 

more clarity (Bishop, 2020; Govil, 2020). 

 

Professional accountants are enthusiastic about the benefits of AI as the utilisation of 

technology allows them to produce “real time accounting” and to remain competitive. 

 

A study by Frey and Osborne (2016) examined the susceptibility of jobs to 

computerisation within the next two decades. The study predicted the end of the 

profession owing to the probability that the majority of accounting and auditing jobs 

would become automated (Frey & Osborne, 2016; Richins, Stapleton, Stratopoulus & 

Wong, 2017). A similar study by the World Economic Forum (WEF) in 2016 found that 

7,1 million jobs could be lost owing to 4IR, with skills being mainly disrupted in the 

financial services and investment industry (ICAEW, 2017; WEF, 2016). However, 

literature is divided on whether automation will bring about the end of jobs within the 

accounting profession. Some studies have suggested that technology is, in fact, 

positively enhancing human capabilities for the better and has brought about a sense 

of empowerment as well as opportunities within the accounting profession, which has 

advanced the accounting job into something more concrete (Gulin et al., 2019; Heele, 

2019; Jackson, Michelson & Munir, 2020). Greenman (2017) also highlighted that 

software and technology are not new in the accounting profession, for example, tax 

filing software (refer to Section 1.2.2), which has resulted in accountants being more 

efficient, and has not necessarily put accountants out of business. To date, technology 

has not yet replaced humans within the profession, as accountants are still desired for 

their expert knowledge and for decision-making purposes (Badem & Kilinç, 2019; 

ICAEW, 2018c; Small et al., 2019a). However, it is clear from literature that the impact 

of technology will continue to disrupt the profession, therefore, accountants must be 

willing to adapt, evolve and accept this as an opportunity and not a threat. More so, 

for smaller accounting firms who mainly provide services to SMEs that usually require 

their accountant for processing of accounts and compiling of financial statements for 

cash flow, services which are first to be automated (ICAEW, 2017; Small, 2021). The 
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expectations from clients have changed owing to technological advancements and it 

is imperative that the accounting profession responds by evolving to adapt to change. 

This will require new skills and services to assist clients beyond just the numbers 

(Heele, 2019). The most highly sought-after skill set required by accountants entering 

the profession is technological literacy (Sage, 2019), and it tops the list of vital skill 

gaps in the profession (ACCA, 2016). As technology advancements will rapidly 

continue into the future, it is imperative that professional accountants have at least 

basic information technology skills to ensure their existence within the accounting 

profession (Small et al., 2019b).  

 

The Practice of Now 2020 is a research report (pre Covid-19) by the Sage Group 

Software Company (cloud business management solutions), which provides insight 

into the accounting profession globally. The number of accountants in practice that 

participated in the study was 3 298. According to the South African results of the study 

at the beginning of 2020, more than half (54%) of accountants who participated in the 

study were moving away from traditional accounting services (it is believed that as a 

result of the Covid-19 pandemic, this percentage could be higher) and less than half 

(46%) considered themselves to be traditional accountants (Sage, 2020b). Those 

accountants who were moving away from the traditional accounting services offered 

to their clients, indicated that they were reinventing their core technologies, recruitment 

approaches, and skill sets with the purpose of offering business and consulting 

services. In respect of technology, accountants from South Africa who participated in 

the research responded as follows (Sage, 2020b): 

 

• The majority (82%) of respondents were of the opinion that to remain 

competitive, they needed to increase the pace at which technology was 

adopted. 

• Nearly all (97%) respondents felt that the updating of their technology had 

positive impacts over the past five years (including lower costs and higher 

productivity). 

• More than two-thirds (68%) of those respondents who had invested in 

technology indicated that there had been improved efficiency and productivity 
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• 65% of respondents indicated that customer relationships were improved owing 

to providing faster services as a result of technology. 

 

The positive impact that technology can have on accounting firms was highlighted in 

the report, however, respondents indicated that the main reasons why clients 

remained with their accountants was still due to a trust relationship that developed 

over time as well as the reliability, quality of work and efficiency of their accountant. 

The report highlighted that accountants were cognisant of the fact that technology had 

and would continue to disrupt the accounting profession, directly influencing the way 

in which business was and would be done in the future. It was up to the professional 

accountant to strive to be a lifelong learner whilst embracing the future by capitalising 

on new opportunities brought about by technological advancements. By doing so, 

professional accountants would create an innovative edge needed to stand out in a 

competitive business environment. A future-ready professional accountant is one who 

has the right mix of skills, talent and technology to improve efficiency and effectiveness 

(Vitale, 2020). 

 

Section 5.3 provides insight and reasons for the changing role of the professional 

accountant and the new role of being a trusted business advisor. 

 

 

5.3 CHANGING ROLE OF THE PROFESSIONAL ACCOUNTANT 
 

As indicated in Section 5.2, the professional accountant is confronted with an uncertain 

and ever evolving job description owing to technological advancements, globalisation 

and increased competition from other professions (Gulin et al., 2019; Jeremiah & 

Daferighe, 2019). Technology has meant that the modern-day professional accountant 

will need to be trained and equipped for new highly skilled roles, which will require 

skills such as analysis, problem-solving and decision-making (Jackson et al., 2020).  

While the rules of finance remain the same, the rules of how the work is done are shifting.  

Bishop (2020: 10) 
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The role of the professional accountant is changing owing to the needs of SME owners 

and managers who need to make decisions. Professional accountants are, therefore, 

moving away from solely being providers of financial information to participating in the 

decision-making process and taking responsibility for providing insight and analysis of 

business information (Carey, 2015; de Bruyckere et al., 2017; ICAEW, 2017; Small, 

2015). The expectations placed upon professional accountants has increased with the 

growth of business. They are expected to look beyond the numbers and only being 

compliance specialists, and rather strive to partner with other parts of the business as 

well as conduct themselves in a more strategic manner (ACCA, 2016; Islam, 2017). 

To meet the needs of SME clients, small and medium-sized practices (accounting) 

(SMPs) should consider the opportunity of evolving into a “one-stop professional shop” 

(Devi & Samujh, 2010; Howieson, 2003). However, the size of the SMP could 

potentially pose a challenge particularly if SME clients expect SMPs to be a one-stop 

provider for a variety of services and business advisory requirements (Hoeppli, 

2015b). To offer the value-added services clients desire, alliances, associations and 

referral networks, provide SMPs with an opportunity to tap into the skills, knowledge 

and fields of expertise they may not possess or be able to offer. Alliances, associations 

and referral networks can provide benefits as they allow the SMP to offer or at least 

facilitate value-added support to their clients, which they may not be able to offer 

themselves, especially for smaller SMPs who may not have the internal resources 

(Hoeppli, 2015b). 

 

According to literature, a professional accountant plays a vital role in the success of a 

SME (Mohamed et al., 2019; Mohamed, Yasseen & Nkhi, 2020; Kamyabi & Devi, 

2012; Williams & O’Donovan, 2015). However, the role of the professional accountant 

is complex owing to often having to provide services to the SME client, which is not 

typically required of an accountant (Yasseen et al., 2020b). As a result, an 

accountant’s biggest challenge is possibly that of defining the accounting profession 

and their role owing to constant developments within the business environment. This 

is as a result of professional accountants possibly assuming higher valued positions, 

moving into new areas, and embarking upon greater opportunities (Galarza, 2017; 

ICAEW, 2017). It is, therefore, imperative that professional accountants evolve and 

adapt as automation and technology continues to change business models. As a 
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profession looking forward into the future, the following must be anticipated (Vitale, 

2020): 

 

• Increasing the areas of demand for skills of those within the profession 

• Developing behaviours and competencies required to prosper in a changing 

business environment 

• Changing expectations in respect of what an “accountant” should be 

 

According to a 2017 survey by Xero Software Company (accounting technology 

company) of 600 accounting professionals and small business owners in South Africa, 

it was reported that 87% of SMEs preferred to work with accountants who are tech-

savvy (technologically knowledgeable), while 81% of accountants concurred that 

technology was important to their current role, especially going into the future. In 

addition, 80% of respondents were of the opinion that additional training would be 

required to adapt to advancements in technology. The survey further revealed that 

accountants believed firms should offer (Xero, 2017): 

 

• Management consultancy services (73%), but will require management 

consultancy skills (42%) 

• Investment consultancy services (62%) 

• Business management (35%) 

• Risk analysis skills (31%) 

 

It is believed that within the next three decades the accounting profession will undergo 

considerable changes to which professional accounting bodies, its members as well 

as education institutions will need to respond (Islam, 2017). A report by the Association 

of Chartered Certified Accountants, Drivers of change and future skills, identified those 

drivers of change which will have the biggest impact on the profession, including the 

technical, ethical as well as interpersonal skills and competencies, which professional 

accountants will require by 2025 (ACCA, 2016). In growing organisations across both 

the public and private sectors, professional accountants are being required to take up 

positions of leadership, be trusted experts and strategic advisors (ACCA, 2016). 

However, future professional accountants will need a combination of professional 
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competencies to continue to add value to employers and clients. These professional 

competencies include a collection of technical knowledge, skills and abilities, together 

with interpersonal behaviours and qualities. According to the report (ACCA, 2016: 6), 

the seven sought-after skills and qualities, which are underpinned by a strong ethical 

compass include intellect, creativity, emotional intelligence, vision, experience, 

mastery of the digital world and technical skills. Intellectual intelligence, creativity and 

vision are skill sets traditionally not associated with the accounting profession. It also 

recognised that certain technical skills would increase in value while other technical 

skills may decrease. These technical areas include audit and assurance, corporate 

reporting, financial management, governance, risk and ethics, strategic planning and 

performance management as well as taxation (ACCA, 2016). The importance of 

lifelong learning in respect of an accountant’s ability to perform in the business 

environment is linked to key professional competence (Murphy & Hassall, 2020). 

Professional competence is developed and maintained through relevant CPD 

activities (refer to Section 4.2.3). It is evident from literature that the role and functions 

of the professional accountant is evolving requiring a different skill set to ensure that 

they play a more meaningful role within the business environment. 

 

Figure 5.1 illustrates the broad range of functions a Professional Accountant (SA) can 

perform. 
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    (Source: Small, 2017b: 10) 

Figure 5.1: Functions a Professional Accountant (SA) can perform 
 

Professional accountants are more often being referred to as business advisors who 

contribute to the decision-making process within a business. Business advisory 

services are unlike that of traditional accounting services, as the output of business 

advisory services is most often specific, complex in nature and not in a standard format 

(Jarvis, 2017). The main characteristic which distinguishes traditional accounting 

services from business advice is that traditional accounting services mainly serve the 

needs of external stakeholders whereas business advice serves the needs of internal 

stakeholders such as owners-managers (Carey, 2008). Traditional accounting 

services, which were once exclusively provided by a professional accountant are now 

being performed by automation and AI, hence professional accounting bodies are 

recommending that their members focus more on business advisory activities 

(Ngwenya, 2019).  
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The term “business advice” is also referred to as “business advisory services”, 

“management advisory services” or “management consulting services” (Carey, 2015; 

Carey & Tanewski, 2016). Names such as mentor, coach or consultant are also often 

used interchangeably when referring to a business advisor (Mhula-Links, 2018). 

Accounting scholars Blackburn, Carey and Tanewski in their research studies 

provided definitions for the term “business advice” within the accounting field (refer to 

Table 5.2). 

 

Table 5.2: Business advice definitions 

Author(s) Business advice definition 

Blackburn et al. (2010: 8) 

“Professional services, provided by accountants, 

that assist or advise clients on multi-

dimensional, strategic, and operational aspects 

of business and financial management. This 

may involve acquisitions, wealth management 

and investments, corporate finance, cashflow 

planning, succession, review of systems, human 

resource issues and payroll”. 

Blackburn et al. (2014: 2) 

“Professional services provided by accountants 

to assist or advise clients in their strategic 

direction and operational running of their firms”. 

Carey (2015: 168) 
“… advice supporting the information needs of 

management in the operation of the business”. 

Carey and Tanewski (2016: 293) 

“… advice provided by an external accountant to 

support the information needs for management 

in the operation of the business”. 

 

From the definitions of business advice provided in Table 5.2, it can be determined 

that business advice provided within the accounting field can be defined as:  

 

Business advice encompasses a range of services in addition to traditional accounting 

services, provided by a professional accountant with the purpose of assisting and 

supporting the strategic needs of owners-managers.  

 

A definition for “business advisor” has not been formally established except for 

standard definitions, which can be obtained from business dictionaries or Wikipedia 
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(Mhula-Links, 2018). However, Mhula-Links (2018: 23), after reviewing definitions for 

“consultant”, developed a “workable” definition for a business advisor as: 

 

A business advisor is a qualified and experienced professional, group or 

organisation that provides expert advice to businesses, assists in 

enhancing skills and competencies formally and informally, and improves 

performance and efficiency for sustainable long-term development of a 

business. 

 

Small and medium-sized entities make use of their accountant more frequently for 

business advice services than any other service provider. This could be due to 

professional accountants rendering tailored business advice specifically meeting the 

needs of their clients. This is only possible if the accountant has a thorough 

understanding of the client’s business, the industry within which the business operates 

and if a long-term relationship and trust has been developed (Blackburn et al., 2014; 

Blackburn & Jarvis, 2010; Jarvis, 2017; Jarvis & Rigby, 2012; Oosthuizen et al., 2020). 

Businesses require tailored business advice in addition to traditional accounting 

services with the purpose of improving both competitiveness and to achieve the goals 

of the business.  

 

However, the SME client is unlikely to purchase business advice from an external 

accountant unless the owner-manager is certain that the external accountant 

possesses the necessary skills and competencies to provide such advice (Carey & 

Tanewski, 2016). According to SAIPA, a Professional Accountant (SA) can be 

regarded as a business advisor who takes part in the business’s decision-making 

processes (Small, 2017b). To fulfil the role of being that of a trusted business advisor, 

professional accountants must develop their competence beyond only traditional 

accounting services and add value through (SAIPA, n.d.d; Small et al., 2019a; Small 

et al., 2019b): 

 

• Creator of value: Necessary skills to assist management with strategic 

planning and decision-making 
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• Enabler of value: Skills required to provide advice and facilitation at an 

operational level 

• Preserver of value: Skills necessary to support risk management and 

governance 

• Reporter of value: Skills required to render more than only traditional 

compliance services but also provide qualitative reports to assist the 

management of the business including decision-making  

 

The recent developments occurring within the accounting profession is an indication 

that the professional accountant is more often than not providing tailored business 

advice to support the SME owner-manager (de Bruyckere et al., 2017). It is, however, 

difficult to determine the extent to which accountants provide certain kinds of business 

advice (IFAC, 2016a) as few studies address the specific types of business advice 

provided by the accountant (Jarvis & Rigby, 2012). Nevertheless, according to IFACs 

Global Small and Medium Practices (SMP) Survey 2018, the vast majority (86% of 

6 258 SMP respondents from 150 countries) of respondents indicated that they 

provided advisory and consulting services to their clients, namely (IFAC, 2018: 8): 

 

• Corporate advisory (53%) 

• Management accounting (50%) 

• Restructuring/insolvency/liquidation (31%) 

• Human resources policies and procedures/employment regulations (27%) 

• Succession planning/business transfers (24%) 

• Business development (24%) 

• Forensic accounting/fraud investigation (21%) 

• Information technology (16%) 

• Enhanced corporate reporting (14%) 

• Wealth management/retirement planning (12%) 

• Other (6%) 

 

Figure 5.2 illustrates the tailored services provided by the professional accountant. 
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(Sources: Blackburn et al., 2010: 8; Carey & Tanewski, 2016; de Bruyckere et al., 2017: 51; IFAC, 

2018: 8 adapted) 

Figure 5.2: Services provided by the professional accountant 
 

The degree to which SMEs use their accountant as business advisors, varies 

according to a study by de Bruyckere et al. (2017). A SME’s need for business advice 

is motivated by several factors that can be divided into four groups, namely, 1) the 

relationship between the SME and the external accountant, 2) the external accountant 

personally, 3) the SME and 4) the owner-manager of the SME. The results of a study 

undertaken by the ACCA where its members in full-time or part-time employment in 

the finance and accounting industry found that the majority of members recognised 

the evolving role of accountants. Many members indicated that they already provided 

advisory services to their client. The study further revealed that 30% of small business 

owners viewed their accountant as a trusted advisor and 27% required their 

accountant to provide broader business advice (Jewers, 2019). The majority of small 

and medium-sized enterprises valued business advice and regarded their accountant 
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as their primary advisors. Xero’s (South Africa) survey further revealed that 65% of 

SMEs considered their accountant to be the business’s most trusted advisor and 23% 

indicated that they regularly required non-financial advice from their accountant (Xero, 

2017).  

 

Blackburn et al. (2010; 2014; 2018), found that external accountants believed they had 

the necessary skills needed to offer valuable business advice to their SME client. The 

SME owner-manager, however, expressed various views with regard to the matter. As 

mentioned in Chapter 1 (refer to Section 1.6), the findings from the study indicated 

that an expectation gap existed between the perception of the accountant and that of 

the SME owner-manager in respect of the external accountant’s ability to provide the 

necessary value-added business advice. Furthermore, the importance of industry-

based knowledge in respect of developing, enhancing and maintaining the necessary 

competences required by the accountant to offer such value-added business advice 

was revealed from the study. The professional accountant must, however, close the 

expectation gap by demonstrating to the SME client that they had the required 

expertise and skills to add value and support to the business. A professional 

accountant’s technical competence influenced the use of accountants as providers of 

non-accounting services by the SME client (Cahyaningtyas & Ningyas, 2020; Kipsang 

& Mwangi, 2017). Professional accountants are in a position to expand the services 

they offer to their SME client. The importance of professional accountants committing 

to being lifelong learners achieved through relevant CPD activities based upon the 

industry they operate in, is once again highlighted.  

 

With the changing role of the professional accountant, a greater desire for a trust 

relationship with SME clients emerged. The trust relationship that evolves allows the 

professional accountant to gain an understanding of the client’s business and, 

subsequently, develop the required industry-based knowledge required to offer 

tailored business advice. During the accountant-SME client relationship, the client can 

develop confidence and trust in the accountant’s competence required to provide the 

necessary advice (Carey & Tanewski, 2016).  
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With the changing role of professional accountants and the greater desire of their SME 

clients to be able to rely on and trust their accountants, the theories underpinning the 

study are contextualised in Section 5.4. 

 

 

5.4 THEORIES UNDERPINNING THE STUDY 
 

The theories providing a theoretical perspective in this study were the social exchange 

theory and resource-based view theory. According to the SET, relationships during 

which trust is established reduces possible 

uncertainties a client may have in respect of the 

external accountants’ abilities in providing 

business advice. The competence of the 

accountant was an important factor considered by the SME owner-manager before 

purchasing non-accounting services. The RBV theory supported the reasons as to 

why a SME client might outsource services from the professional accountant. 

 

5.4.1 Social exchange theory 
 

Important factors in the relationship between the supply of and demand for advice are 

influenced by the roles and competencies of professional accountants. Though these 

factors relate directly to the supply of accounting advice, the SME’s perception of 

accountants has a direct impact on both the demand for advice and the relationship 

between the SME and accountant (IFAC, 2016b). The social exchange theory was 

one of the theoretical paradigms for this study, as it explains the role of relationships 

and trust in respect of a SME’s likelihood of seeking non-accounting services and 

business advice from the professional accountant (refer to Section 1.5).  

 

The SET was developed with the purpose of understanding the social behaviour of 

humans in economic activities (Homans, 1958). It is founded on the assumption that 

human behaviour or social interaction is an exchange of activity, tangible and 

intangible, particularly of money and/or products between no less than two parties 

(Homans, 1961). Exchange can be defined as social dealings characterised by mutual 

…theory is not distinct from practice; 
theory informs practice and practice 
informs theory…  

Rasmussen (2017: 55) 
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incentives, which would not carry on into the future should there not be a mutual benefit 

from the relationship (Lee, Mohamad & Ramayah, 2010). The relationship between 

the external accountant and SME client was assumed to be mutually beneficial, as the 

accountant can assist the SME client to gain a competitive advantage and the 

accountant can build upon competencies needed to offer business advisory services. 

According to Cook (2000: 687), the SET is said to be focused on “long-term, enduring 

social relations”, as distinguished from “one-shot transactions or trade” in the business 

environment. Personal relationships must be established, which allow clear and 

understood expectations to be explored and trust to develop to ensure the success of 

the exchange of business advice (Bennett & Robson, 2005). Over time, positive 

outcomes from continuing exchange relationships increase both trust and commitment 

(Lambe et al., 2001).  

 

The study by Morgan and Hunt (1994) on commitment-trust theory of relationship 

marketing, was developed from the social exchange theory, which is considered as 

one of the main pillars of studies based on research marketing (Lee et al., 2010). 

According to Hibbard, Brunel, Dant and Iacobucci (2001) as well as Palmatier, Dant, 

Grewal and Evans (2006), commitment and trust are both important in respect of 

studies on relationship marketing, which is a strategy focusing on establishing, 

developing, and maintaining of long-term relationships (relational exchanges) with 

customers (clients) (Macdonald, 2021; Morgan & Hunt, 1994). According to several 

accounting scholars (Blackburn et al., 2010; Blackburn et al., 2014; Blackburn et al., 

2018; Carey & Tanewski, 2016), literature based upon relationship marketing provides 

an understanding of the process of building relationships by describing how service 

relations develop over time and during certain service encounters (Crosby, Evans & 

Cowles, 1990; Price, Arnould & Tierney, 1995).  

  

The relationship a professional accountant establishes and builds over time with a 

SME client by providing traditional compliance services is important in explaining the 

reason as to why the SME client may seek non-accounting services from an 

accountant (Blackburn et al., 2014; Blackburn et al., 2018; Carey & Tanewski, 2016). 

A SME will more likely source business advice from its external accountant after a 

relationship has been formed and nurtured, and the client has developed confidence 
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and trust in the external accountant’s competence to provide such services. The 

development of an ongoing relationship between the SME client and accountant 

during the rendering of traditional accounting services allows an accountant the 

opportunity to build social rapport with the SME client, an understanding of the client’s 

needs and insight into the business environment in which the SME operates. In turn, 

the SME client can gain trust in the skills and competencies, which the accountant 

should possess in respect of business expertise and knowledge (Blackburn et al., 

2018; Carey, 2015; Carey & Tanewski, 2016; Jarvis & Rigby, 2012). Social rapport is 

important in building a successful ongoing business relationship as it builds credibility, 

which leads to trust (Blackburn et al., 2018; Manning, Ahearne & Reece, 2012). The 

accountant as well as the SME client both highlight the significance of empathy to the 

development of a successful client relationship and the request for business advice 

(Blackburn et al., 2010; Jarvis & Rigby, 2012). Accountants should soften the way in 

which they approach their clients to appear more accessible, consultative and 

empathetic. As a result, professional accountants ought to develop emotional 

intelligence as they need to become more skilled at displaying empathic concern 

towards their clients (Mills, 2018; Mills, 2019). Concern is a component of empathy 

and is a quality which clients most value. It leads clients to believe that the accountant 

really does care and acts within their best interest, and, over time, a client will reward 

the accountant by purchasing more services (Mills, 2019).  

 

Communication skills is regarded as the main activity of the accounting profession, 

which is essential for building better client relationships. It is an important competency 

professional accountants should develop so that tailored communication can be 

provided for each individual client based upon their needs (ACCA, 2016; Koski, Ehlen 

& Saxby, 2001). A study undertaken by Blackburn et al. (2010: 27), found that before 

the SME owner-manager relies upon the external accountant for non-accounting 

services, it is important that the accountant possesses attributes such as competence, 

empathy, honesty, integrity and social rapport, which are important elements upon 

which trust is built within a relationship. Gooderham et al. (2004) are of the opinion 

that the relational competence a professional accountant should possess to ensure a 

long-term relationship with the SME client could be a reason as to why accountants 

are chosen as trusted business advisors.  
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Trust is an element of social exchange, which involves one party having confidence in 

or relying on another party to achieve certain obligations in a predictable manner (Lee 

et al., 2010; Mayer, Davis & Schoorman, 1995). Although the concept of trust has a 

wide range of definitions, Bennett and Robson (2005: 258) define trust as: 

  

… a simple measure of the anticipated level of confidence by the SME client 

in the outcomes they may receive. This combines competence-based trust 

(expectation of the abilities to perform according to agreement), with 

goodwill trust (expectation of the intention to do so, which depends on the 

incentives/disincentives to opportunism, opportunities for opportunism, and 

the propensity to opportunism).  

 

Everaert, Sarens and Rommel (2010) concur and similarly define the trust an owner-

manager has in the external accountant as, the accountant: 

 

1) can be relied upon in respect of fulfilling legal requirements  

2) shall conduct himself/herself in a predictable manner  

3) will take the necessary action and fairly negotiate when the prospect for 

opportunism is present 

 

These definitions include the expectation that the accountant possesses the 

necessary competence to provide the required services, to behave in a predictable 

manner, and be fair in respect of the cost for the accounting services provided.  

 

 

Lee et al. (2010) highlight two assumptions of SET. Firstly, the intention of exchange 

parties to obtain benefits that would not be attainable by themselves (Blau, 2009). 

Secondly, it is assumed that an assessment of the outcome of the relationship is at 

the core of relationship growth. Therefore, clients generally assess the outcome they 

“You can really trust me to work well with your people" or variations thereof, because “Trust me" is 

about the least trustworthy thing one [accountant] can say. Instead, the firm must demonstrate those 

qualities in how it sells itself.  

Green (2007: 13) 
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can acquire from the relationship by studying the appeal of the relationship. If it is 

appealing, the client will most probably continue with the relationship and, if not, there 

is a possibility that the client will seek another supplier. The literature study undertaken 

has emphasised the importance of a professional accountant nurturing a meaningful 

long-term relationship with the SME client. The relationship provides the professional 

accountant with an opportunity to develop and display his/her skills and competencies, 

which could result in the SME client purchasing non-accounting services. As a result, 

the relationship is beneficial to both parties, which fulfils the two assumptions of the 

SET, and supports the relevance of this theory for this study. 

 

Social exchange theory, however, has its limitations. One such limitation being that 

SET is less effective in explaining short-term relational exchange as the theory 

assumes that exchanges will occur over an extended period of time (Dwyer, Schurr & 

Oh, 1987). Owing to short-term relational exchange having a lesser period to develop 

relational governance, such exchange will depend on more “non-intra-exchange 

relationship” interactions to establish a relational exchange environment (Lambe, 

Spekman & Hunt, 2000). Cook (1977), however, states that there is no theory which 

completely describes everything regarding the interaction between organisations, and 

further states that each theory usually has a set of restrictions and, therefore, is limited, 

of which the SET is no different. 

 

Therefore, the resource-based view theory was used to supplement SET in explaining 

the SME client’s decision to outsource non-accounting services to the professional 

accountant. 

 

5.4.2 Resource-based view theory 
 

In addition to the social exchange theory, the RBV theory provides a further theoretical 

framework, which is useful in explaining the SMEs’ need to outsource services to a 

trusted advisor such as an external accountant (refer to Section 1.5). The theory is 

influential in the study of organisation outsourcing and makes a valuable contribution 

in respect of understanding the decision for outsourcing (McIvor, 2009). The term 

“outsourcing” was developed towards the end of the 1980s for the contracting out of 



 

__________________________________________________________________________________ 
Page | 199                             Chapter 5 
 

information systems (Espino-Rodriquez & Padrón-Robaina, 2004; Hussey & Jenster, 

2003) with an external service provider rendering the desired service (Carey, 

Subramaniam & Ching, 2006). The process of outsourcing within the accounting realm 

usually involves an external (professional) accountant and possibly an accounting firm 

(Everaert et al., 2010).  

 

According to RBV theorists, an organisation can be perceived as a collection of 

physical and intangible resources which, if capitalised upon in unique ways, could 

possibly result in a competitive advantage (Acedo, Barroso & Galán, 2006; Barney, 

1991). Resources and capabilities are believed to be of value if they allow an 

organisation the opportunity to make use of opportunities and overcome potential risks 

within the business environment (McIvor, 2009). Barney (1991; 2001) is of the opinion 

that it is fairly simple to replicate physical resources, which are less likely to provide 

an organisation with a competitive advantage. This is in contrast to intangible 

resources such as experience, credibility, competencies, implicit knowledge and social 

relations, which are usually scarce, quite difficult to replicate and could result in a 

competitive advantage. 

 

It is imperative that a business is able to realise its objectives in today’s business 

climate as a number of businesses, particularly smaller businesses, fail on an annual 

basis (Bruwer, 2021). Smaller businesses are more susceptible to failure than that of 

medium to larger organisations and this could be due to a greater gap in resources 

and capability required to survive and expand (Carey, 2015; Gooderham et al., 2004). 

While certain SMEs may have limited skills and knowledge at their disposal (Barbera 

& Hasso, 2013), such SMEs may consider using networks to obtain the knowledge, 

which may be lacking (Huggins & Johnston, 2012). Such networks may include 

relationships and interactions with individuals outside the business, including 

professionals and knowledge providers (Huggins & Johnston 2012). Owing to 

resource gaps, SMEs regularly have to rely on their external accountants to assist in 

respect of creating a competitive advantage and lessen costs (Oosthuizen et al., 

2020). A SME’s need to outsource business advice from an external accountant could 

possibly be to overcome resource constraints such as in-house knowledge, skills, 

capabilities and competencies, which may be lacking in the workplace (Barbera & 

https://www.researchgate.net/profile/Jose-Galan-5?_sg%5B0%5D=CGCV7QdGpT0QQBDaI3AOjsdfs6LaPhNzIeveWJ4mly31B8VgDYOHJ2UwLyfigKFOP1j_KYY._6AZ629WZ913Yw59yB9G8RgUL1X0VMhuItbvQGdKWiR2T2drwZe8e-DrcGp9VmeK5zve4H82jGGt1zR4MorMmA&_sg%5B1%5D=cNJm87_ZJk7vUKoDEpZE1u2_KV2JXwWiYr7JXuW5ZyUQ6wq67V-Vn1c6cqJmdXEi8oZI6lQ.3O_g0gOgeFFB56BWlbIZieMA7Z0KNC6Fo1SLkA7VcTIIrVJGU1kAA2FHfbYsPIIGao47_rnhye86HfJWAaHhCA
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Hasso, 2013; Carey, 2015; Carey & Tanewski, 2016; Everaert et al., 2010; 

Gooderham et al., 2004; Kamyabi & Devi, 2011).  

 

The RBV theory argues that the need for non-accounting services may be due to the 

owner-manager of the business not having the necessary knowledge or training in a 

particular aspect of the business, therefore, the purchase of non-accounting services 

could be to fill a gap in the internal resources of the SME (Carey, 2015; Døving & 

Gooderham, 2008; Gooderham et al., 2004; Johnson, Webber & Thomas, 2007). A 

small business may consult with an external accountant in respect of providing advice, 

which will directly assist with the performance of the business or have an indirect 

impact for the improvement of management control (Praulins & Bratka, 2014). 

According to Barbera and Hasso (2013), accountants possess explicit knowledge 

(accounting standards and processes) and tacit knowledge, which is a resource that 

usually takes a significant time to achieve. However, the SME owner-manager will 

most likely not purchase business advice from an external accountant, regardless of 

the need, except if the SME owner-manager is assured of the external accountant’s 

competence as a resource in respect of business advice (Carey & Tanewski, 2016).  

 

In line with RBV theory’s view, the specialised skills, and competencies that modern 

day professional accountants are expected to possess, thus, to provide the value-

added business advisory services required constitutes a scarce resource in and of 

itself. Therefore, SMEs who outsource both traditional and non-accounting services 

would theoretically gain a competitive advantage from purchasing such value-added 

business advice from an external accountant. The emphasis, however, is on the 

importance that the professional accountant possesses the necessary skills and 

competencies required to provide value-added advisory services required by the SME 

client who will possibly seek to outsource such services. 

 

Section 5.5 summarises and concludes Chapter 5. 
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5.5 SUMMARY OF CHAPTER 5 
 

The purpose of this chapter was to review the traditional accounting services offered 

by the professional accountant and how these services have and will continue to 

evolve, with specific reference to the impact of technology on both the profession and 

professional accountant. The changing role of the accountant was discussed, 

particularly the demand for accountants embracing a new set of skills, which are 

required to provide tailored business advice for their clients. Chapter 5 further 

highlighted the theories underpinning the study, namely, the social exchange theory 

and resource-based view theory. 

 

A notable disruption within the accounting profession is that of technology, which has 

enabled professional accountants and accounting firms with the opportunity to offer 

tailored business advisory services. In the past, tailored business advice would not 

have been possible owing to time constraints as a result of manual accounting 

processes and the availability of resources. Empowered by technology, it is up to the 

professional accountant to accept, adapt and stay abreast with these technological 

advancements by undertaking relevant CPD training. 

 

It is clear that the role and the job description of the professional accountant has and 

will continue to evolve. It is, however, not always possible to define these roles and 

job descriptions owing to the diversified positions accountants are fulfilling within 

business. For professional accountants to be successful in the future, will require that 

they be prepared to undertake different opportunities, which may arise and identify 

new skills, which may need to be developed to meet client expectations. According to 

literature, accountants are usually regarded as a SMEs most trusted business advisor, 

however, even though a SME may require services such as business advice, owner-

managers will only purchase such advice when they are of the opinion that the 

accountant possesses the necessary skills and competencies. The relationship 

between the SME client and the professional accountant can play a role in fostering 

the necessary trust so that a SME requests business advice from their accountant.  
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Evidence from the literature review identified that an expectation gap existed in respect 

of professional accountants believing that they possessed the necessary skill set to 

offer business advice, however, the SME client felt otherwise. According to the SET, 

the SME client is more likely to purchase non-accounting services from the 

professional accountant once a relationship has been developed and the skills and 

competence of the accountant have been established. The RBV theory presents the 

case for the SME client outsourcing business advice owing to the lack of internal 

resources and skills, and to gain a competitive advantage. Derived from these theories 

presented, the study proposed that the modern-day professional accountant was in a 

position to offer non-accounting services (including traditional accounting services) to 

assist the SME client but must, however, possess the relevant skills and competencies 

to provide such services. 

 

The following chapter describes the research design and methodology applied in the 

research study. 

 

 

 

The profession needs to be open to radical change, driven by the value it offers to economies and 

societies and focused on the unique skills that accountants bring. 

 ICAEW (2017: 2) 
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6. CHAPTER 6                                                                                               
RESEARCH DESIGN AND METHODOLOGY 

 
 
6.1 INTRODUCTION 
 

In the preceding chapters, the context of this study was provided by undertaking a 

comprehensive review of the literature. The literature review in Chapter 2 presented 

and discussed the history and evolution of accounting and the accounting profession 

both globally and in South Africa. The development of the education system including 

the accounting education landscape in South Africa were also highlighted in Chapter 

3. This discussion was important to gain a better understanding of the skills and level 

of readiness acquired by aspirant professional accountants during the different phases 

of education before entering the accounting profession as trainee accountants. 

Chapter 4 discussed literature pertaining to the status quo of the accounting profession 

in South Africa. Furthermore, the relevant International Accounting Education 

Standards Board and the International Education Standards related to training 

programmes and continuing professional development requirements were discussed 

and contextualised. The continuing professional development requirements for 

members of the South African Institute of Chartered Accountants and the South 

African Institute of Professional Accountants were also provided. The changing role of 

professional accountants, the impact of technology on the accounting profession as 

well as the theories underpinning the study were elaborated on in Chapter 5. The 

literature review was further used to guide as well as inform the development of the 

research instruments.  

 

At the commencement of any research study, the research topic, research design, 

ethical processes and data collection methods must be considered (Boeije, 2014). 

This chapter describes the research design and methodology adopted to address the 

research question, associated objectives of the study and discusses the research 

Research means that you don’t know but 
are willing to find out. 

Kettering (2004: 263) 
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process. Research can be defined as “a systematic and methodical process of inquiry 

and investigation with a view of increasing knowledge” (Collis & Hussey, 2014: 2). 

Collis and Hussey (2014: 10) further define methodology as “an approach to the 

process of research encompassing a body of methods”.  

 

Table 6.1 lists the acronyms and abbreviations used in Chapter 6. 
 
Table 6.1: Acronyms and abbreviations used in Chapter 6 

Acronym Description 

ACCA Association of Chartered Certified Accountants 

CAQDAS Computer-assisted Qualitative Data Analysis Software 

QDAS Qualitative Data Analysis Software 

REC-H Research Ethics Committee-Human 

SME Small and Medium-sized Entity 

SMP Small and Medium-sized Practice 

 

Chapter 6, first, describes the nature of the research design followed by an analysis 

of the various research paradigms, with specific reference to the research paradigm 

chosen for this research study. The methodological approach, the methodology as 

well as the method adopted in the study is described with motivation. The selection of 

participants, data collection methods, data analysis and interpretation are presented. 

Finally, the chapter outlines the way in which the trustworthiness of the research 

process and data was ensured as well as discusses the ethical considerations of the 

study.  

 

 

6.2 RESEARCH DESIGN 
 

Every research study is designed with the purpose of adding to existing knowledge or 

contributing new knowledge (Quinlan et al., 2015). A research design refers to the 

structure or choice the researcher will make in respect of the specific direction for 

procedures in the research study. The structure guides the use of methodology and 

methods to be applied to address the research question (Bryman et al., 2017; Collis & 

Hussey, 2014; Creswell & Creswell, 2018). Creswell et al. (2020: 80) add that “a 
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research design is a plan or strategy that move from underlying philosophical 

assumptions to specifying the selection of participants, the data-gathering methods to 

be used and the data-analysis to be done”. The research design selected for a study 

provides an indication of decisions pertaining to the importance attached to different 

aspects related to the research process, which includes (Bryman et al., 2017: 100): 

    

• how to express causal connections between variables 

• whether and how the results can be generalised to a larger group of 

individuals or organisations that those actually forming part of the 

investigation 

• how to understand and explain behaviour in its specific social context 

• how to explain social phenomena, their interconnections, and changes 

over time 

 

The first step in any research design is that of determining a suitable research 

paradigm for the study (Collis & Hussey, 2014). According to Quinlan et al. (2015), the 

research paradigm, also referred to as fundamental philosophies, adopted in a 

research study, guides the selection of available research methodologies which, in 

turn, influences the data collection method adopted for a study. Figure 6.1 illustrates 

how the methodological pyramid is applied in this research study. Quinlan et al. (2015) 

use the methodological pyramid to explain the relationship by presenting how the 

research paradigms (fundamental philosophies) support the various research 

methodologies and data collection methods. 
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(Source: Adapted from Quinlan et al., 2015: 145) 

Figure 6.1: Methodological pyramid used in this research study 
 
In Sections 6.3 to 6.5, the research paradigm (fundamental philosophy), the 

methodological approaches and methods as well as the population and sampling 

methods used in this research study are discussed. 

 

 

6.3 RESEARCH PARADIGM  
 
Determining the research paradigm of a research study is the starting point in any 

research design plan (Collis & Hussey, 2014). A research paradigm is defined as a 

set of beliefs in respect of how the world is seen, which serves as a philosophical 

framework and provides guidance to the behaviour of the researcher (Collis & Hussey, 

2014; Jonker & Pennink, 2010; Punch, 2014). Such guidance involves a philosophy 

regarding what constitutes appropriate topics and techniques for investigation into that 

world (Neuman, 2014; Punch, 2014). Philosophy is defined by Waite and Hawker 

(2009: 685) as a “set or system of beliefs that stem from the study of the fundamental 

nature of knowledge, reality, and existence”. Over time, these beliefs as well as the 

nature of knowledge and ideas of reality change, resulting in new research paradigms 

evolving as it is believed that earlier paradigms have become inadequate (Collis & 

Hussey, 2014).  
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A paradigm is an idea, which was made known by Thomas Kuhn (in Neuman, 2014) 

whose definition of a paradigm highlights the view of Collis and Hussey (2014) 

concerning paradigms evolving over time owing to perceived inadequacy. For Kuhn, 

“These [paradigms] I take to be universally recognized scientific achievements that for 

a time provide model problems and solutions to a community of practitioners” (1970: 

viii). The term paradigm is derived from the Greek word paradeigma, which translates 

to pattern. A paradigm can simply be explained as an approach in terms of “thinking 

about” and “doing research” (Antwi & Hamza, 2015: 218). In the social sciences there 

are, however, two dominant research paradigms which exist, namely, positivism 

(Leedy & Ormrod, 2021; Neuman, 2014) and interpretivism research paradigms (Collis 

& Hussey, 2014; Punch, 2014).  

 

August Comte, a French philosopher, was the first person to use the term “positivism” 

(Antwi & Hamza, 2015; Babbie, 2021). Comte was of the belief that “scientific truths 

could be positively verified through empirical observations and the logical analysis of 

what was observed” (in Babbie, 2021: 33). Thus, positivism is built upon the 

assumption that social reality is singular and objective, and, therefore, not affected by 

the act of investigating it. Furthermore, the positivism research paradigm 

encompasses a deductive process with a view to providing explanatory theories to 

obtain an understanding of the social phenomena (Collis & Hussy, 2014). According 

to O’Leary (2004: 5), “positivism assumes that social phenomena can be approached 

with scientific methods and presents a number of assumptions about the world and 

the nature of research”. In other words, information is scientifically verified, as it is 

possible to provide mathematical measurement for each rationally justifiable 

statement (Walliman, 2011). Quantitative methods are associated with the positivism 

research paradigm (O’Leary, 2004; Punch, 2014; Struwig & Stead, 2017).  

 

Interpretivism, also referred to as constructivism owing to the capability of the 

individual to construct meaning (Creswell et al., 2020; Kivunja & Kuyini, 2017; 

Wahyuni, 2012), is an alternative paradigm to the positivism research paradigm, which 

has dominated research for many years (Bryman et al., 2017). Interpretivism 

developed because of the positivism research paradigm being criticised due to not 

meeting the needs of social scientists. Positivists often accept one correct answer, 
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whereas interpretivism accepts multiple beliefs of various participants (Collis & Hussy, 

2014; Thanh & Thanh, 2015).  

 

Interpretivists are of the belief that social reality is created by social actors and a 

participant’s perceptions and experiences of the external world (Wahyuni, 2012). The 

interpretivist research paradigm is more subjective than objective (Thanh & Thanh, 

2015), with the purpose of understanding the participant’s view of the situation rather 

than the opinion of the researcher (Kivunja & Kuyini, 2017). Furthermore, O’Donoghue 

(2007) indicates that interpretivism focuses on the meanings which participants bring 

to situations to make sense of their environment or the phenomena they have 

encountered (Creswell et al., 2020). Such meaning is essential to understanding 

behaviour (Punch, 2014). Interpretive research is inductive in nature and involves the 

use of data, which have been obtained from interview questions and propositions 

associated with qualitative methods (Boeije, 2014; Collis & Hussey, 2014; Creswell et 

al., 2020; Hair, Black, Babin & Anderson, 2010; Punch, 2014). An important strength 

of the interpretivist approach is the “richness and depth of explorations and 

descriptions it yields” (Creswell et al., 2020: 68). Table 6.2 presents the various 

characteristics associated with the positivism and interpretivism research paradigms. 

 

Table 6.2: Features of the positivism and interpretivism research paradigms 

Positivism research paradigm Interpretivism research paradigm 

• Large samples 
• Artificial location 
• Hypothesis testing 
• Precise, objective, quantitative data 
• Results with high reliability and low validity 
• Allows for the results to be generalised from 

the sample to the whole population 

• Small samples 
• Neutral location 
• Concerned with generating theories 
• Produce rich, subjective, qualitative data 
• Produce findings with low reliability but high 

validity  
• Allows findings to be generalised from one 

setting to another similar setting 
(Source: Collis & Hussey, 2014: 50) 

 

The interpretive research paradigm may not be the dominant of the two paradigms 

used in research studies, including accounting research studies, but is becoming more 

influential owing to the paradigm providing multiple perspectives and versions of the 

truth (Thanh & Thanh, 2015). Accounting research is mostly studied using the 

positivistic research paradigm (Wahyuni, 2012), however, in the 1970s, it became 
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evident that accounting researchers were moving from positivist to subjective thinking 

(Laughlin, 1995), which ranged from quantitative to qualitative research methods 

(Parker, 2012).  

 

The aim of interpretive accounting research is to provide better insight in respect of 

the functioning of accounting by studying the subjective meanings of the social 

phenomena and behaviour (Wahyuni, 2012). This research study required that the 

views of various role players, namely, professional accountants, accountants, or 

bookkeepers from small and medium-sized practices (accounting) (SMPs), who 

provide services to small and medium-sized entity (SMEs); and the SMEs owner-

manager, or the person responsible for the accounting function, were obtained. This 

was important to gain an understanding of the accounting and non-accounting 

services provided to or desired by the SME client. Consequently, to determine whether 

a service perception gap exists between the services SMEs expect from professional 

accountants, and the services the professional accountant provide. The interpretivist 

research paradigm was, therefore, deemed most suitable for this research study as it 

enables the researcher to obtain a deeper understanding surrounding desires, 

services, skills and competencies.  

 

The methodological approaches and methods are discussed in Section 6.4. 

 

 

6.4 METHODOLOGICAL APPROACHES AND METHODS 
 

An important decision to be made in any research study is the choice of methodology 

to be used in the study. The selected methodology must support and facilitate the 

accomplishment of the aim as well as the completion of the research study (Quinlan 

et al., 2015). The research methodology guides the entire study as it is “the general 

approach the researcher takes in carrying out the research project” (Leedy & Ormrod, 

2021: 32).  

 

Methodological approaches can either be quantitative or qualitative in nature, 

however, the researcher’s choice of methodology is dependent on the initial research 

paradigm (positivism or interpretivist) adopted for the research study. As previously 
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stated, the quantitative methodological approach is grounded in a positivistic research 

paradigm while the interpretivist research paradigm is associated with a qualitative 

methodological approach (Boeije, 2014; Collis & Hussey, 2014; Creswell & Creswell, 

2018; Creswell et al., 2020; Hair et al., 2010; Punch, 2014; O’Leary, 2004; Struwig & 

Stead, 2017). The main distinctions between quantitative and qualitative research 

methods are the way data are collected, the analysis of data and the presentation of 

analysed data (Antwi & Hamza, 2015). 

 

The primary focus of qualitative researchers is to understand the participants 

reflections of a particular experience (Jackson, Drummond & Camara, 2007). Lincoln 

and Guba (1985: 193) refer to this as humans being the “instrument of choice for 

naturalistic inquiry” and the researcher the “instrument of data collection” (Antwi & 

Hamza, 2015: 221). Owing to the interpretivist research paradigm being selected for 

this study, a qualitative methodological approach was adopted to investigate, interpret 

and describe the various opinions of two participant groups (refer to Section 6.5.1). It 

also enables the researcher to interact with participants (Covington, 2008: 172). The 

qualitative methodological approach is, therefore, discussed in further detail in Section 

6.4.1. 

 

6.4.1 Qualitative methodology  
 

In the early decades of the 20th century, qualitative research was used for the first time 

as a method of investigation by both anthropologists and sociologists (Mohajan, 2018). 

Mohajan (2018) is of the opinion that it is not easy to necessarily provide a clear 

definition for qualitative research. Boeije provides a definition for the term qualitative 

research, which is used in the research book “Analysis in Qualitative Research” 

(2014). According to Boeije (2014), a specific definition should be provided owing to 

the diversity within qualitative research. For Boeije (2014: 11), the qualitative research 

definition is broken up into three main elements, namely: 

 

1) looking for meaning: The purpose of qualitative research is to describe 

and understand social phenomena in terms of the meaning people bring 

to them 
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2) flexible methods: The research questions are studied through flexible 

methods enabling contact with the people involved to an extent that is 

necessary to grasp what is going on in the field  

3) qualitative findings: The methods produce rich, descriptive data that 

need to be interpreted through the identification and coding of themes 

and categories leading to findings that can contribute to theoretical 

knowledge and practical use  

 

The purpose of the qualitative methodological approach is to provide an in-depth 

understanding of a situation in circumstances where it is considered important for the 

researcher to obtain the opinions, motives, emotions and perceptions of the 

participants concerning the research study (Cooper & Schindler, 2014; Jackson et al., 

2007). Qualitative research is designed to allow the researcher to obtain more 

information regarding the many nuances of a particular phenomenon as the method 

involves studying characteristics and qualities, which cannot be reduced entirely to 

numerical values but rather words (language) and, in some cases, pictures (Antwi & 

Hamza, 2015; Jackson et al., 2007; Leedy & Ormrod, 2021).  

 

Based on the nature of the research question (refer to Section 1.6) and associated 

research objectives (refer to Section 1.7), a qualitative research methodology was 

adopted as the most appropriate approach for the study. This methodology allowed 

participants to participate in the study with freedom to express in their own words, their 

thoughts, feelings and perceptions. Participants could describe their lived 

experiences, which provided in-depth and rich data and valuable insights. Collis and 

Hussey (2014: 4-5) identify four types of research, which are classified according to 

their purpose, that being the reason why the research study was conducted, namely, 

exploratory, descriptive, analytical (also known as explanatory research), or predictive. 

Table 6.3 provides a summary of the four research types. 
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Table 6.3: Four research types 

Type Description 

Exploratory research Is conducted when there are minimal or no prior studies, which the 
researcher can refer to in order to draw a conclusion. 

Descriptive research Aims to describe a particular phenomenon as it exits and to provide 
an accurate and complete description of an event or activity. 

Analytical research 
Goes beyond describing the characteristics with the purpose of 
providing an explanation as to why the phenomenon is actually taking 
place. 

Predictive research Provides a reason for what is happening in a certain situation.  

(Sources: Collis & Hussey, 2014; Cooper & Schindler, 2014; Struwig & Stead, 2017) 

 

According to Leedy and Ormrod (2021: 174), descriptive research investigates a 

situation “as it is”. A descriptive study aims at determining answers to questions where 

“who, what, when, where and sometimes how” have been posed to selected 

participants (Cooper & Schindler, 2014: 21; Collis & Hussey, 2014). In the current 

study, the research was classified as descriptive as the researcher attempted to 

describe and document characteristics of a situation as it existed (Collis & Hussey, 

2014; Cooper & Schindler, 2014; Struwig & Stead, 2017).  

 

Section 6.5 provides details pertaining to the population and sampling methods used 

in the study.  

 

 

6.5 POPULATION AND SAMPLING 
 

A population refers to any complete group or defined body of people, or any collection 

of objects that share some common set of characteristics, which are under 

consideration for the purpose of the research study (Collis & Hussy, 2014; Neuman, 

2014; O’Leary, 2004; Quinlan et al., 2015). Sampling involves the careful selection of 

a subset of a larger population or group of participants, which is considered 

representative of the particular population (Collis & Hussey, 2014; Jonker & Pennink, 

2010; Neuman, 2014; Quinlan et al., 2015). The majority of studies involve populations 

for which it is impractical to access or name all elements (O’Leary, 2004), even more 

so, when composing the sample in qualitative research, which is different to the 

approach used in quantitative research (Boeije, 2014). In qualitative research, a 
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sample of the population is intentionally selected (Boeije, 2014). It is important to note 

that the participants of this study were selected from two distinct population groups. 

The first group being the professional accountants, accountants or bookkeepers, and 

the second group, SMEs in the Eastern Cape province. For the purposes of this study, 

the samples drawn from each of the population groups were referred to as participant 

groups. 

 

Two main categories of sampling techniques exist that can be used to draw a sample, 

namely, probability and non-probability sampling methods (Bryman et al., 2017; Leedy 

& Ormrod, 2021; Quinlan et al., 2015; Struwig & Stead, 2017). Probability sampling is 

a sampling technique where a sample is selected using random selection. In 

probability sampling each element in the population has a known non-zero probability 

of being selected to participate in the study (Bryman et al., 2017; Creswell et al., 2020; 

Quinlan et al., 2015; Struwig & Stead, 2017). In qualitative research, the sample is 

intentionally and not randomly selected with the purpose of representing a population. 

It must be noted, however, that the selection is not necessarily representative of the 

entire population (Quinlan et al., 2015).  

 

The primary focus of qualitative research is the depth or richness of the data collected. 

Therefore, qualitative researchers most often select samples with a purpose rather 

than using random selection (Struwig & Stead, 2017). Non-probability sampling was 

thus adopted for the selection of knowledgeable and experienced participants in this 

research study. Non-probability sampling is a sample technique where random 

sampling has not taken place, instead elements of the sample are selected on the 

basis of human judgement, the probability of an element in the population being 

chosen is unknown (Bryman et al., 2017; Quinlan et al., 2015; Struwig & Stead, 2017). 

Several techniques, which are used to conduct non-probability sampling, exist. These 

techniques are summarised in Table 6.4. 
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Table 6.4: Non-probability sampling techniques 

Techniques Description 

Judgemental or 
purposive sampling 

Participants are chosen for a particular purpose. The researcher makes a 
judgement in respect of who to include in the research study based on the 
strength of their experience of the topic under investigation. The sample is, 
therefore, intentionally (purposefully) selected according to the need of the 
study.  

Quota sampling 
Participants are selected according to certain characteristics that the 
researcher desires. A sample of participants are developed by using various 
quota criteria. 

Convenience 
sampling 

Participants are selected due to being readily and conveniently available to 
the researcher.  

Snowball sampling Additional participants are identified from information provided by participants 
who were initially selected owing to being relevant to the research study.  

(Sources: Boeije, 2014; Bryman et al., 2017; Collis & Hussy, 2014; Creswell et al., 2020; Quinlan et 

al., 2015; Saunders & Lewis, 2018; Struwig & Stead, 2017) 

 

The non-probability sampling technique adopted in this study was judgemental or 

purposive sampling. Participants were purposefully selected based upon the 

judgement of the researcher and the needs of the research study. However, elements 

of snowball sampling were also used to identify participants who could provide in-

depth and rich information relevant to the study. According to Bryman (2012), in a 

qualitative research study more than one method of sampling technique can be 

applied. For example, by intentionally selecting a sample, purposive sampling followed 

by utilising the snowball sampling technique to obtain rich and relevant information 

from prospective participants (Wahyuni, 2012).  

 

Qualitative data is gathered from a relatively small sample of participants who can 

share their experiences relevant to the research study instead of a large number of 

participants where the objective is to make generalisations (Leedy & Ormrod, 2021; 

Neuman, 2014; Quinlan et al., 2015). Owing to qualitative samples usually being small, 

it is important that the sample should be “adequate” to ascertain that replication can 

take place, and “appropriate”, meaning that the participants selected are regarded as 

experts in the topic of interest (Morse, 2015). The term participant is often associated 

with qualitative research studies owing to the unique perspectives and contribution of 

each individual to the “collective nature of society” (Oliver, 2003: 6).  
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6.5.1 Participant groups – recruitment and selection 
 

The sample of this study consisted of two participant groups. Participants were South 

Africans over the age of 18 years. The first participant group were chosen from 

professional accountants, accountants or bookkeepers who either owned, or were 

employed at a SMP, and who provided services to SMEs. The second participant 

group consisted of owner-managers, or the person responsible for the accounting 

function from SMEs that employed five to two hundred employees.  

 

Trainee accountants were excluded from the research study as the aim was to obtain 

information from participants who had experience in the accounting profession and 

who had obtained a professional designation.  

 

6.5.1.1 Participant Group 1: Professional accountants, accountants or 
bookkeepers  

 

Professional accountants, accountants or bookkeepers were seen as being in the best 

position to provide first-hand, reliable and current information on the technical and 

pervasive skills that trainee accountants (aspiring professional accountants) should 

gain from their formal education and training as well as the skills that professional 

accountants should possess to provide the services desired by their SME clients. 

These participants could further provide insight into:  

 

• various accounting and non-accounting services SMPs provide their SME client 

• importance of relationship and trust between the accountant and the SME client 

• whether the current continuing professional development programmes 

equipped the professional accountant with the skills to stay abreast with 

changes in the business environment 

• accounting professionals undertaking to be lifelong learners  

• perceived number of years of on-the-job experience required to provide non-

accounting services to the SME client 
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As a result of advancements in technology such as cloud-based accounting systems 

(refer to Chapter 5), accountants are able to work remotely and provide services to 

their clients from anywhere in the world (Khanom, 2017). By embracing technology, 

accountants can provide services to clients beyond their geographical base 

(Association of Chartered Certified Accountants [ACCA], 2019). A number of 

professional accountants included in the sample indicated that they provided services 

to SME clients throughout South Africa and were not limited to a specific geographical 

area.  

    

6.5.1.2 Participant Group 2: SMEs 
 

Information from the second participant group were necessary to obtain an 

understanding of the services desired by SMEs, for example, whether a service 

perception gap existed (refer to Section 1.7 for the discussion of the research objective 

of the study). Furthermore, these participants could provide insight as to the reason/s 

why SMEs would outsource certain non-accounting services from their professional 

accountant and whether they were of the opinion that the professional accountant met 

their desires as a small business client. The majority of businesses in most countries 

are SMEs (Collis & Hussey, 2014; Hoeppli, 2015a). However, these small businesses 

are constantly being established and closing down for various reasons (Collis & 

Hussey, 2014), more so, since the Covid-19 pandemic. It is, therefore, particularly 

difficult to keep a record of SMEs owing to the constant opening and shutting down of 

these entities. It was, therefore, important to find a method to select, a manageable 

number of participants for the study (Collis & Hussey, 2014).  

 

Collis and Hussey (2014) propose that one method of selecting a manageable number 

of SME participants, is by narrowing the scope of the research to a specific location, 

or by selecting those SMEs who are members of a local professional group. 

Furthermore, the impact of the Covid-19 pandemic and national lockdown resulted in 

over 2 000 small businesses being liquidated by the end of 2020 and close to 1 000 

already being liquidated by the first half of 2021 (Businesstech, 2021). In addition, the 

results of a small business survey conducted by Finscope South Africa (2011) 

revealed that the Eastern Cape had the second highest number of small business 

owners (14,9%) after Gauteng (22,9%) in South Africa. This number was substantially 
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higher than what was expected, in relation to the province’s population distribution. In 

respect of the participants from the second participant group, the sample was 

restricted to participants residing in the Eastern Cape province of South Africa. The 

SME industry in which these small businesses operated was not of importance in the 

current research study as the objectives of the study were not formulated to be industry 

specific, and these thus fell outside of the scope of the study. 

 

Obtaining approval to conduct interviews with prospective participants from SMEs 

appeared to be a challenging task during the data collection process, this was evident 

as more prospective SME participants had to be contacted. This was possibly due to 

the perceived sensitivity of the topic of “accounting” as well as the period (financial 

year-end and value-added tax submission season) during which interviews had taken 

place. The researcher was of the opinion that this could have possibly been reasons 

as to why some of the possible SME participants were not willing and, therefore, did 

not participate in the study. It must, however, be noted that the researcher only 

interviewed participants who personally agreed to and who were willing to participate 

in the study. Such consent was personally obtained in writing where possible or 

verbally before the commencement of the interview.  

 

Table 7.2 and Table 8.2 outline the profile and description of the professional 

accountants, accountants or bookkeepers from SMPs and SME owner-managers or 

the person responsible for the bookkeeping function who participated in the study. 

Table 7.2 and Table 8.2 further provide evidence that all participants meet the criteria 

as stipulated and in Chapter 1 (refer to Sections 1.3.2 and Section 1.4). 

 

6.5.2 Data saturation 
 

Data saturation is an important aspect to be considered in qualitative research. Data 

saturation refers to the building of rich data during the data collection process until all 

themes and categories have been saturated, so that no new information is obtained 

as selected participants have similar responses (Creswell et al., 2020; Morse, 2015). 

According to Morse (1995: 147) “saturation is the key to excellent qualitative work”, 

however, Morse (1995) notes that “there are no published guidelines or tests of 

adequacy for estimating the sample size required to reach saturation”. Furthermore, 
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Patton (2002) states that regarding the sample size in qualitative data collection, there 

are no specific rules. A sample size is dependent on what the researcher wants to 

know, the reason for the study, what is at stake, what will be credible, what is useful, 

and what can be done within the available time and resources (Patton, 2002). Although 

not many studies on data saturation provide guidelines in terms of sample size 

(Creswell et al., 2020), Guest, Bunce and Johnson (2006) found that based upon their 

analysis, data saturation had approximately taken place by the time 12 interviews had 

been analysed by the researcher. Generally, in qualitative research, the sample size 

should not be too large as this could make it difficult for the researcher to extract thick, 

rich data (Creswell et al., 2020).  

 

For this research study, data were collected by conducting a total of 36 interviews. 

Eighteen interviews from each of the two participant groups were conducted. This is 

in line with the findings of Guest et al. (2006) in respect of data saturation. The sample 

size was deemed to be sufficient for each participant group owing to the deep insights 

gained from participants from the two population groups. Participants were interviewed 

to the point of data saturation when it was determined that no new information was 

being obtained from the two participant groups.  

 

Section 6.6 explains the design of the research instrument and the approach adopted 

for collecting data from the population. 

 

 

6.6 RESEARCH INSTRUMENT 
 

An interview guide (schedule) comprises a list of questions regarding the key points 

(the themes that derived from the literature review) that the researcher wishes to 

explore and discuss with participants (Quinlan et al., 2015). The extensive literature 

review undertaken in Chapters 2, 3, 4 and 5 was used to inform the design of both 

interview guides (refer to Annexures C and D). The themes, sub-themes and questions 

included in the interview guides were formulated according to the research question 

and research objectives of the study. Two interview guides were developed, one for 

each identified population group, namely, 1) interview guide: professional accountant, 

accountant or bookkeeper and 2) interview guide: SME owner-manager, or the person 
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responsible for the accounting function. The design of the interview guides included 

semi-structured questions, which allowed for participants to answer in their own words, 

so allowing valuable data to be gathered on each theme. The interview guide also 

allowed an opportunity for the researcher to ask follow-up questions during the 

interviews. Each interview guide was divided into sections based on the themes and 

sub-themes. 

 

6.6.1 Interview guide for professional accountants, accountants or 
bookkeepers 

 

The interview guide for professional accountants, accountants or bookkeepers was 

divided into six sections, namely: 

 

1) Demographics 

2) Education 

3) Training 

4) Competency framework for professional accountants 

5) Non-accounting related tasks (services) 

6) General 

 

These six sections included questions related to the initial themes and sub-themes 

identified during the extensive literature review. The themes and sub-themes identified 

were: 

 

• Theme 1: Knowledge and skills 

o Sub-theme 1.1: Level of knowledge gained from formal higher education 

accounting programmes 

o Sub-theme 1.2: Three-year training programme 

o Sub-theme 1.3: Technical skills (accounting, financial management and 

related knowledge, organisational and business knowledge, Information 

technology skills, data analysis) required to be a professional accountant 

o Sub-theme 1.4: Pervasive skills (intellectual skills, interpersonal and 

communication skills, personal skills, organisational skills) required to be a 

professional accountant 
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o Sub-theme 1.5: Continuing professional development and lifelong learning 

• Theme 2: Services 

o Sub-theme 2.1: Accounting services provided to SME clients 

o Sub-theme 2.2: Non-accounting related services provided to or expected 

by the SME client, if any 

• Theme 3: Relationship and trust 

• Theme 4: Resources and capabilities 

 

The demographics section requested information pertaining to participants’ position in 

the SMP, their highest academic qualification, professional designation, the length of 

time the participants had been practicing in the accounting profession as well as 

details (no names or private information was requested or received regarding SMEs) 

in respect of their SME clients (the number of SME clients they provided services to, 

the average number of employees these SME clients employed and the industry in 

which their SME clients operated). This information was required to ensure that the 

selected population group met the necessary participation criteria. This further enabled 

the researcher to obtain a sense of the participants’ overall experience in the 

accounting profession. 

 

In respect of academic education and the training period for aspiring professional 

accountants, these sections gathered the opinions of participants, particularly in 

respect of the technical and behavioural skills they had gained as well as what they 

believe aspiring professional accountants should be equipped with during both these 

phases before qualifying as a professional accountant (refer to Chapter 7). In sections 

four (competency framework for professional accountants) and five (non-accounting 

related tasks (services)) of the interview guide, the researcher (interviewer) mainly 

posed questions and follow-up questions in respect of the financial accounting 

services and business advisory services (non-accounting related services), if any, that 

were provided by the accountant and/or expected by the SME client. The reason as 

to why clients outsource non-accounting related services from their professional 

accountant was also discussed in-depth.  
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The section on “general” collected the opinions of participants regarding their overall 

thoughts of services provided to SMEs and their actual experience with regard to 

continuing professional development and that of being lifelong learners. Lastly, 

participants were asked if they would want to provide any further information, which 

they thought would possibly add value to the study. Throughout the interview, the 

researcher (interviewer) posed follow-up questions where she felt it was required to 

delve deeper into the topic being discussed or to clarify a response made by the 

participant. 

 

6.6.2 Interview guide prepared for SME owner-managers or the person 
responsible for the accounting function 

 

The interview guide prepared for SME owner-managers, or the person responsible for 

the accounting function of the SME, was divided into four sections, namely: 

 

1) Demographics 

2) Competency framework for professional accountants (services) 

3) Non-accounting related tasks (services) 

4) General 

 

The interview guide included questions related to the initial themes and sub-themes 

identified during the extensive literature review for further investigation. The themes 

and sub-themes identified were: 

 

• Theme 1: Knowledge and skills 

• Theme 2: Services 

o Sub-theme 2.1: Accounting services provided by professional accountant 

o Sub-theme 2.2: Non-accounting related services provided to or desired by 

the SME, if any 

• Theme 3: Relationship and trust 

• Theme 4: Resources and capabilities 
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The demographics section sought to obtain information regarding the position of the 

participant within the SME, the number of employees employed at the SME and 

industry the organisation operated in (this was only requested for information purposes 

as the objectives of the study was not formulated to be industry specific). These 

questions were posed as to ensure that the SME participant met the participation 

criteria as specified. Furthermore, details as to whether the SME employed an in-

house accountant (a person responsible for the accounting function), made use of the 

services of a professional accountant or a combination of these was requested. This 

information confirmed as to whether the SME made use of the services of a 

professional accountant as well as the level of accounting services the SME required 

from SMPs.   

 

In respect of Sections 2) and 3) of the interview guide, data pertaining to the actual 

accounting and non-accounting services provided to the SME by their professional 

accountant was sought. Data regarding any desired services (accounting or non-

accounting) that a SME would expect their professional accountant to perform, and 

the reasons why SMEs would outsource non-accounting related services from their 

professional accountant, were obtained. 

 

Lastly, the section on “general”, Section 4, aimed to obtain data on the opinion of 

participants regarding what they perceived the most valuable services that a 

professional accountant provided, what additional services a professional accountant 

should be equipped to provide and whether their professional accountant met the SME 

participants’ expectations.  

 

Data in respect of the impact of Covid-19 on the services provided by their professional 

accountant, were also obtained. Participants were asked if they would want to provide 

any further information, which they thought would possibly add value to the study. As 

in the interviews conducted with professional accountants, the researcher 

(interviewer) asked follow-up questions where it was deemed necessary to delve 

deeper into the theme or sub-theme being addressed, or to clarify a response given 

by the SME participants.  

 



 

__________________________________________________________________________________ 
Page | 223                                                                                                                Chapter 6 

To ensure that the interview guides are unambiguous and clear, it is important to do a 

pilot study. Section 6.7 outlines the process followed in respect of the pilot study 

conducted. 

 

 

6.7 PILOT STUDY 
 

Prior to conducting structured interviews with the study’s two participant groups, a pilot 

study (also known as pilot testing) was undertaken. This is particularly useful when 

designing and refining the qualitative research instrument (Bryman et al., 2017; 

Cassell, Cunliffe & Grandy, 2018). The purpose of a pilot study is to improve rigour 

and to establish the validity of the research project, and it is an assessment of the 

data-gathering instrument designed by the researcher in preparation for a more in-

depth study with a larger sample (Bryman et al., 2017; Creswell & Creswell, 2018; 

Leedy & Ormrod, 2021; Neuman, 2014; Quinlan et al., 2015). Furthermore, a pilot 

study can provide the interviewer with experience, promote confidence, refine 

questions which may be ambiguous, improve the format of the interview schedule, 

determine possible follow-up questions, and assess approximately how long the 

interview would take (Bryman et al., 2017; Creswell & Creswell, 2018). 

 

The pilot study phase of testing the trustworthiness of the interview guide was 

undertaken via various online platforms owing to Covid-19 lockdown restrictions during 

March 2021. A total of four interviews were conducted with participants who met the 

criteria as required for participation in the study, namely, professional accountants, 

accountants or bookkeepers from SMPs, and SME owner-managers or the person 

responsible for the accounting function. Upon completion of the interviews, valuable 

critique and insight was gained and the appropriate refinements were made to the 

research instrument before the commencement of the actual interviews. The 

interviewer (researcher) gained experience as well as confidence by conducting pilot 

interviews with the two participant groups.  

 

Following the pilot interviews, the research instruments were amended where needed. 

Section 6.8 outlines and explains the methods that were used to collect data in the 

research study. 
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6.8 DATA COLLECTION METHODS 
 

A “method” refers to the tools or techniques which researchers use for gathering 

and/or analysing data (Collis & Hussey, 2014; Quinlan et al., 2015). The data collection 

method chosen depends on the research objective/s, the nature of the population, the 

type of data required and on the location of the data (Quinlan et al., 2015; Wahyuni, 

2012). The methods used to collect the primary data for this research are discussed 

in Sections 6.8.1 to 6.8.4. 

 

6.8.1 Research methods  
 

The term research methods are data-gathering techniques or data collection methods, 

which enable researchers to gather the necessary data required for the research study 

(Bryman, 2016; Bryman et al., 2017; Quinlan et al., 2015). There are many ways in 

which data can be collected in qualitative research, the most commonly used 

qualitative methods include participant observation, interviews, document analysis 

and visual data (Boeije, 2014; Creswell et al.; 2020; Leedy & Ormrod, 2021; Quinlan 

et al., 2015). Table 6.5 provides a description of the most commonly used qualitative 

data collection methods. 

 
Table 6.5: Qualitative data collection methods 

Methods Description 

Participant observation 

The researcher is both a participant and observer in a social setting. 
The aim of participant observation is to gain insight and record the 
behaviour of members participating in the same activity of the social 
setting being studied. 

Interviews 

The researcher is the main instrument similar to that of participant 
observation. Interviews are a two-way conversation and is considered 
as one of the most powerful ways of understanding the perceptions of 
others. The researcher (interviewer) poses questions about a set of 
themes to the selected participants (interviewees) in which the 
researcher pursues specific topics the participant has raised during 
the conversation. 

Document analysis 

The researcher reviews documents whether it be printed or electronic 
material. These documents are interpreted to gain an understanding 
and thereby provide meaning and develop knowledge. Documents 
can include books, diaries, advertisements, agendas, minutes of 
meetings, letters, newspapers and reports. 
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Methods Description 

Visual data 
The use of visual images as data, which has been produced 
particularly for the research study. This includes any visual images 
such as photographs, maps, charts, drawings, paintings and videos.  

(Sources: Boeije, 2014; Bowen, 2009; Creswell et al.; 2020; Leedy & Ormrod, 2021; Quinlan et al., 

2015) 

 

The researcher made use of interviews to collect data in the current study as this 

method assists in gathering valid and reliable data relevant to the study’s question(s) 

and objectives (Saunders et al., 2007). The purpose of conducting qualitative 

interviews is to observe the world through the eyes of the participant with the aim of 

obtaining rich descriptive data. Such rich descriptive data assists the researcher as it 

should provide an understanding of the participants’ “construction of knowledge and 

social reality” (Creswell et al., 2020: 108). However, there are various ways in which 

interviews can be conducted to collect data. According to Quinlan et al. (2015), there 

are five types of interviews, which are summarised in Table 6.6. 

 

Table 6.6: Types of interviews 

Type Description 

Face-to-face or one-to-one 
interview 

This type of interview allows the researcher the opportunity to 
establish rapport with a participant, this allows for an open, honest and 
in-depth discussion regarding the research topic to take place. The 
participant is the sole focus of the researcher. 

Group interview 

A selected group of participants are simultaneously interviewed by the 
researcher. The researcher will most likely not establish a rapport with 
each participant; however, data may be obtained, which may not have 
been obtained should one-to-one interviews had been conducted. 

Telephone interview 

The interview is conducted over the telephone or cell phone. This is 
usually done on a one-to-one basis and even though the researcher 
cannot observe the participant, it is convenient as the researcher does 
not have to travel to conduct the interview. 

Online interview 
These are either one-to-one interviews or group interviews, which are 
conducted online and in real time. Methods include chatrooms or 
conferencing (communication) software. 

Photo-elicitation interview 
A series of photographs are displayed by the researcher to 
participants from which an in-depth discussion in respect of 
participants’ feelings regarding the images takes place. 

(Sources: Bryman, 2016; Boeije, 2014; Collis & Hussey, 2014; Creswell et al., 2020; Punch, 2014; 

Quinlan et al., 2015; Leedy & Ormrod, 2021) 
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In this study, a total of 20 face-to-face (one-to-one) interviews, currently referred to as 

mask-to-mask interviews owing to the Covid-19 pandemic, as well as 16 online 

interviews were conducted with participants from both targeted population groups. 

Online (one-to-one) interviews were conducted using either Zoom Video 

Communications (13 in total), which is a cloud-based peer-to-peer software platform, 

or Microsoft Teams (three in total) a chat-based collaboration platform. This was 

dependent on which communication software platform participants felt most 

comfortable using.  

 

Advantages of one-to-one interviews is that more specific issues can be addressed. It 

is valuable when it is not possible to observe participants (as was the case during 

online interviews), the researcher is in control of the line of questioning, and it allows 

for multiple and detailed responses from participants (Creswell & Creswell, 2018; 

Quinlan et al., 2015; Struwig & Stead, 2017). According to Creswell and Creswell 

(2018: 188), there are strengths and limitations related to any data collection method 

including the use of interviews to collect data. The following are limitations associated 

with interviews and how the researcher attempted to address these limitations: 

 

• Information obtained from the opinions of participants are indirect and, 

therefore, filtered: All interviews were audio recorded and transcribed verbatim 

and where necessary translated. 

• Participant responses could be deceptive as they may provide information, they 

think the researcher wants to hear: Before the commencement of all interviews, 

the researcher attempted to establish trust with participants by explaining the 

purpose and importance of the study. Participants were encouraged to speak 

freely and openly during the interview, it was emphasised that their identities 

would remain anonymous. 

• Information is obtained in a designated place and not necessarily a natural 

setting: In this study, the participants were requested to provide details as to 

their preferred communication platform, which included mask-to-mask or online 

interviews. 

• Not all participants are necessarily able to express themselves in respect of 

their responses: The researcher encouraged any participant who struggled to 
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express themselves in English to converse in a language they were more 

comfortable with, these interviews were later transcribed in English by an 

individual who was fluent in the spoken language. 

 

Qualitative researchers want to gain a “true understanding” of what is taking place, 

therefore, most often than not, an interview is not completely pre-structured in terms 

of its content, formulation, sequence and answers (Boeije, 2014). This type of 

interview is known as being a semi-structured interview and was adopted in the current 

study. There are three interview structures, which are identified, namely, structured, 

semi-structured and unstructured interviews (Bryman, 2016; Bryman et al., 2017; 

Collis & Hussey, 2014; Creswell et al., 2020; Punch, 2014; Quinlan et al., 2015; 

Saunders & Lewis, 2018; Saunders et al., 2007; Leedy & Ormrod, 2021): 

 

• Structured interviews:  In structured interviews there is almost no flexibility in 

that pre-established questions are asked in the same sequence and in a 

standardised manner. 

• Semi-structured interviews: The researcher will have a list of themes and 

open-ended questions to be covered, which are followed by further probing and 

clarification by the researcher. Further follow-up questions may possibly 

emerge during the course of the interview and questions do not necessarily 

follow the same order as the interview schedule. 

• Unstructured interviews: These interviews take the form of a dialogue where 

participants can speak openly about the topic. An unstructured interview is non-

standardised with the researcher using a set of prompts to deal with the topic 

being discussed. 
 

The choice to conduct in-depth, semi-structured interviews in this study provided the 

researcher with the opportunity to obtain an understanding of the perceptions of 

participants by exploring various topics (themes) that emerged from the literature 

review undertaken in the study. The researcher could also clarify any possible vague 

responses from participants and had an opportunity to pose appropriate follow-up 

questions.  
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6.8.2 Process of data collection 
 

Data collection is the process of collecting and analysing data on targeted variables 

using validated techniques, which enables the researcher to answer the research 

questions. However, it is important to ensure that the data collected is accurate and 

honest and provides rich data analysis. Data collection is regarded as one of the most 

important phases in any research study (Kabir, 2016). To ensure accuracy and 

integrity during the data collection phase of this research study, a pilot run with the two 

research instruments was carried out. 
 

Primary data collection took place from January to March 2021 and commenced by 

first identifying prospective participants who met the criteria (refer to Section 6.5). A 

typical interview process was: 

 

1) Contact prospective participants telephonically  

2) Provide a brief background to the purpose of the interview and the study 

3) Explain the ethical considerations of the study and that ethics clearance 

approval was obtained  

4) Obtain the email addresses of those participants who considered participating 

in the study  

5) Email participants providing a letter from the supervisor, an informed consent 

form and the relevant interview guide 

6) Request participants to provide details as to when they are available as well as 

the communication medium of the interview 

7) Schedule an appointment according to the information provided by the 

participant 

 

The interview process was followed during the pilot study phase and for both 

participant groups. 

 

During the months of April and May in 2021, either in-person or online interviews were 

conducted with both participant groups who had provided consent to participate in the 

study. Participants were asked before the commencement of the interview if they were 

comfortable with their responses being audio recorded. Participants were reminded 
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that at all times confidentiality would be maintained. The profile of participants who 

participated in the study are described in Section 7.2 of Chapter 7 and Section 8.2 of 

Chapter 8.  

 

Although the interview guide was semi-structured, the interview was flexible in that the 

researcher could ask follow-up questions to probe deeper into a matter, or to clarify 

any responses received from the participant.  

 

The interviews conducted with SME participants, on average, took 30 minutes to 

complete. However, interviews with professional accountants, accountants or 

bookkeepers, took on average, 90 minutes to complete. It was observed that the 

majority of the professional accountant, accountant or bookkeeper participants felt 

quite strongly about the topic being researched, resulting in a deeper engagement with 

the themes and sub-themes under discussion. Participants were not rushed, nor 

limited in providing their responses. Where discussions deviated substantially from the 

theme or sub-theme under discussion, the interviewer steered the conversation back 

to be in line with the theme or sub-theme.  
 

Each interview was transcribed verbatim and translated where necessary, however, 

most of the interviews were conducted in English. Participants whose first language 

was not English, indicated that they were comfortable in participating in English as 

English is regarded as the business language in South Africa.  

 

6.8.3 Secondary research 
 

When conducting a literature review, secondary research can be obtained from 

academic journals, scientific books, libraries and the internet, which often assists in 

motivating a research study’s rationale (Adams, Khan & Raeside, 2014; O’Leary, 

2004; Walliman, 2011). However, Struwig and Stead (2017) highlight the importance 
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of ensuring the reliability of secondary research 

and that it is fit for the research. In this study, 

secondary research was conducted by undertaking 

an in-depth review of published literature obtained 

from multiple books, journal articles as well as 

previous research concerning the history of 

accounting (Chapter 2), accounting education and 

training in South Africa (Chapters 3 and 4), the 

accounting profession in South Africa (Chapter 4) 

as well as small and medium-sized entities as users 

of accounting services (Chapter 5). Secondary 

research was done by utilising internet databases 

such as Emerald, EBSCOhost, and Sabinet, as well as Google Scholar. Furthermore, 

the Nelson Mandela University’s library facilities were utilised to gain access to 

scientific books, national and international journal articles, conference papers, and the 

accessing of completed theses and dissertations, which were relevant to the current 

research study. 

 

6.8.4 Primary data collection 
 

Primary data are data collected from an original source such as interviews, surveys or 

experiments conducted by the researcher for the specific research problem (question) 

within a particular study (Collis & Hussey, 2014; Hox & Boeije, 2005). The advantage 

of making use of primary data is that the researcher collects data, which are specific 

and tailored for the research study with the purpose of providing valuable and current 

information (Institute for Work & Health, 2015). Leedy and Ormrod (2021: 109) are of 

the opinion that primary data can be regarded as the most valid, informative, and most 

“truth-manifesting” form of data which can be collected. The collection of primary data 

results in the finding of new data and contributes to existing knowledge. Primary data 

are made available to other researchers who then refer to such data as secondary 

data (Hox & Boeije, 2005).  

 

According to Wahyuni (2012), in qualitative research, primary data are most often 

collected by means of conducting a semi-structured interview with professionals in the 

… even the most optimistic 
scholar knows that he or she 
can only uncover what is 
available at the time of the 
investigation or the period(s) 
leading up to the point of 
enquiry. It is impossible to grasp 
every aspect of a social 
phenomenon, investigation, or 
question. Nonetheless, it is the 
responsibility of every 
researcher to approach each 
study with as much objectivity, 
ethical diligence, and rigor as 
possible.  
 

Jackson et al. (2007: 21) 
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studied topic from the selected population. The primary data for this study were 

collected once an appropriate population and sampling technique was chosen, a 

suitable measuring instrument was developed, and a pilot study was undertaken.  

 

The data collected from all interviews were subjected to qualitative data analysis which 

is summarised in Section 6.9. 

 

 

6.9 DATA ANALYSIS 
 

Data analysis is “being about process, and interpretation” (Lichtman, 2013: 245).  

Qualitative data analysis is aimed at reducing textual data (raw data) gathered by the 

researcher during the data collection phase (interviews) and follows a path of 

analysing the collected data (Bryman, 2016; Creswell, 2013). The purpose of 

analysing qualitative data is to make sense of the raw data and to develop a thick, rich, 

and complete account of the research topic as possible (Bryman, 2016; Creswell, 

2013; Quinlan et al., 2015). Sections 6.9.1 and 6.9.2 describe the coding process, data 

analysis techniques, qualitative content analysis and how it was applied in the current 

research study.  

 

6.9.1 Coding and themes 
 

The aim of qualitative data analysis is to interact and make sense of large amounts of 

collected data, which may be cumbersome and may not yet have clear meaning 

(Lichtman, 2013). Coding is the starting point and is an integral part in the analysis of 

qualitative data, it is the foundation for what is still to follow (Neuman, 2014; Punch, 

2014). Codes, also known as categories, are labels which provide meaning to the data 

which have been gathered by the researcher. According to Vaismoradi, Jones, 

Turunen and Snelgrove (2016: 104), “Coding reduces the amount of raw data to that 

which is relevant to the research question, breaks the data down to manageable 

sections, and takes researchers through the transformation of raw data to higher-level 

insights or abstractions as the development of themes”. Coding can either be done 

manually, which can be a lengthy task or by using computer-assisted qualitative data 

analysis software (CAQDAS) packages (Basit, 2003; Silver & Lewins, 2010). CAQDAS 
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packages were first introduced in the 1980s (Smit, 2002) and has allowed for a more 

rapid, rigorous, and scientific analysis of qualitative data (Rambaree, 2007). It must be 

noted that the CAQDAS cannot interpret the data for the researcher (Punch, 2014).  

 

The use of qualitative data analysis software (QDAS) is particularly beneficial with 

large data sets (Bryman et al. 2017, Collis & Hussy, 2014; Quinlan et al., 2015; Struwig 

& Stead, 2017) as with this research study. It also leads to greater transparency 

regarding the processes implemented for analysing qualitative data (Bryman, 2016). 

The QDAS allows the researcher to manage and code data and store it so that it can 

be easily retrieved (Punch, 2014; Quinlan et al., 2015). Creswell et al. (2020: 129-130) 

state that using QDAS has the following advantages: 

 

• Effectiveness and efficiency: QDAS is an effective way in which data can be 

captured, processed, stored, and retrieved. Researchers are able to conduct 

complex data analysis tasks both efficiently and quickly. 

• Flexibility and adaptability: QDAS provides greater flexibility when it comes 

to data analysis as there are few if any limitations on the number of codes that 

can be generated as well as the number and size of transcripts loaded in a data 

set (project). Researchers can add notes, define concepts, engage with data 

by merging, deleting, and moving between documents while analysing data. 

• Thoroughness and rigour: QDAS provides researchers with the opportunity 

to thoroughly engage with a data set and to also ensure rigour (Kaczynski, 

2004). 

• Transparency: By using QDAS, a visible audit trail is available, therefore, 

providing a basis for establishing credibility. The data analysis process is more 

explicit and visible (Kaczynski, 2004). 

 

Data collected in this study were analysed with the use of ATLAS.ti version 9 

application software. ATLAS.ti is a tool that assists to “arrange, reassemble, and 

manage your material in creative, yet systematic ways” (ATLAS.ti, 2021). ATLAS.ti 

enables the researcher to conduct various data analyses and interpret a deeper 

meaning of the data. The researcher also attended ATLAS.ti workshops and engaged 

with advanced online tutorials to strengthen the software skills of the researcher for 
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the use in the current study and future qualitative research projects (Bryman et al., 

2017; Quinlan et al., 2015).  

 

Themes, which are also known as patterns (Xu & Zammit, 2020), are regarded as the 

last phase of the data analysis process (Braun & Clarke, 2006). Themes contain a 

group of recurring codes that have a “common point of reference” through which ideas 

are combined (Bradley, Currey & Devers, 2007; Buetow, 2010). In other words, similar 

parts from the data set are grouped together, which enables the researcher to answer 

the research questions (Braun & Clarke, 2006; Ryan & Bernard, 2003). Themes may 

have sub-themes to obtain a complete understanding of data and to discover patterns 

in the participants’ behaviour and perceptions (Lopez & Willis, 2004). 

 

The main approaches used in the process of creating codes or themes are the 

inductive approach, deductive approach, or a combination known as the hybrid coding 

approach (Crosley & Jansen, 2020; Saunders et al., 2007; Xu & Zammit, 2020). The 

inductive approach involves the developing of codes based on what is discovered 

within the data by using direct phrases or terms from information collected from 

participants. The deductive approach is based upon predetermined codes, known as 

a coding frame, which the researcher then fits into the data (Creswell & Creswell, 2018; 

Crosley & Jansen, 2020; Linneberg & Korsgaard, 2019). In deductive coding, the 

codes are theoretical concepts or themes taken from literature and are usually limited 

to initially five or ten codes (Linneberg & Korsgaard, 2019). For this study, a hybrid 

coding approach of inductive and deductive coding and theme development was 

implemented as initial themes were identified from the literature review (deductive 

approach) and during Step 3 (refer to Section 6.9.2) of the data analysis process. 

Further codes emerged (inductive approach) from the transcripts from which direct 

phrases were used.  
 

6.9.2 Qualitative content analysis 
 

In qualitative data analysis different strategies are available to researchers, namely, 

content analysis, conversational analysis, discourse analysis and narrative analysis 

(Creswell et al., 2020). In this study, qualitative content analysis was regarded as the 

most appropriate method for analysing data collected from interviews. Content 
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analysis is a prominent method used when a research study requires the analysis of 

the content of any text or set of texts (Neuendorf, 2019; Neuman, 2014; Quinlan et al., 

2015). The text can be spoken, written, or a visual communication message (Neuman, 

2014; Struwig & Stead, 2017). Content analysis may be used with either quantitative 

or qualitative data analysis and in an inductive or deductive manner (Elo & Kyngas, 

2008; Quinlan et al., 2015). According to Struwig and Stead (2017: 12), “The central 

idea in content analysis is that the many words of the text are classified into much 

fewer context categories”. Furthermore, content analysis aims at determining the 

frequency of concepts, ideas, phrases, or words that appear within the content of the 

text (transcripts) and to provide meaning to the text and identify common themes 

throughout the findings (Bryman et al., 2017).  
 

There is no right or wrong way or explicit rules outlining how to analyse qualitative data 

(Bryman & Bell, 2011). Lichtman (2013) asserts that less has actually been written 

about the process of qualitative data analysis than any other topic in qualitative 

research. According to Creswell and Creswell (2018), qualitative data analysis must 

follow sequential steps and must include different levels of analysis. Creswell and 

Creswell (2018:194) suggest five steps in the process of analysing and interpreting 

qualitative data (see Figure 6.2). 

 

 
(Source: Creswell & Creswell, 2018: 193-194 adapted) 

Figure 6.2: Qualitative data analysis process 
 
 
 
 
 



 

__________________________________________________________________________________ 
Page | 235                                                                                                                Chapter 6 

The data analysis process (steps) followed for the purposes of the current study was 

thus discussed using the guidelines as outlined by Creswell and Creswell (2018) as 

well as Marshall and Rossman (2011) (refer to Section 1.8.2.4): 

 

Step 1: Transcripts from both population groups were loaded as one project onto the 

QDAS programme ATLAS.ti and organised into two document groups, 

namely, accountants and SMEs.  

Step 2: Transcripts were read line by line by the researcher. This was done so that 

the researcher could obtain a general sense of the information gathered and 

could reflect on the meaning of this information.  

Step 3: All transcripts were read again with the initial themes and sub-themes as a 

guide while new codes emerged from the transcripts. Data collected from the 

interviews served to justify and expand on themes, which were included in the 

interview guides. As the ATLAS.ti QDAS programme allows for simultaneous 

memos and notes to be made, the researcher made use of the memo function 

to capture her thoughts as well as relevant and interesting information. Notes 

were made for new codes, which had emerged as well as how initial themes 

and sub-themes related to the data. 

Step 4: After the initial coding process was completed, the researcher read all 

transcripts for a third time with the purpose of forming an in-depth 

understanding of the memos and notes made throughout the analysis 

process. The initial themes and sub-themes and identified codes, which had 

emerged were organised and grouped into themes and sub-themes. The 

researcher also considered information that was contrary to the initial themes 

and sub-themes. Thereafter, a review of all the themes was done to ensure 

that information was categorised as it should be and to ascertain if themes 

could be merged or converted into further sub-themes. This process of 

working through the data is known as immersion.  

Step 5: The purpose of this step is for the researcher to display and provide an 

explanation of findings from analysed data. In the current study, the 

researcher used tables, figures, and narrative discussion (perspectives from 

participants and quotations from transcripts to support themes and sub-

themes) to report the findings. 
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It is important that qualitative researchers include in the study how they established 

the trustworthiness of research findings.  

 

Section 6.10 discusses the process of trustworthiness in qualitative research and in 

the current study. 

 

 

6.10 TRUSTWORTHINESS IN QUALITATIVE RESEARCH 
 

Rigour can be defined as “the criteria for trustworthiness of data collection, analysis, 

and interpretation” (Prion & Adamson, 2014), therefore, rigour results in findings that 

can be regarded as credible (Given, 2008). In qualitative research, the increase of 

rigour addresses the matter of validity and reliability (Prion & Adamson, 2014; Struwig 

& Stead, 2017). However, reliability and validity are traditionally concepts which are 

closely associated to quantitative research (Neuman, 2014; Wahyuni, 2012). Although 

the core principles of reliability and validity continue to be used in qualitative research 

(Creswell, 2013), qualitative researchers are often cautious to use these specific terms 

as the principles are applied differently in studies of a qualitative nature (Neuman, 

2014; Quinlan et al., 2015; Struwig & Stead, 2017). Struwig and Stead (2017: 136) 

further explain that “reliability and validity in quantitative research are associated with 

objectivity and generalisability”. However, according to researchers, it is not possible 

to be totally unbiased as qualitative researchers cannot entirely separate themselves 

from this world to understand it fully. In addition, findings cannot necessarily be 

generalised as each individual has his/her own reality and experience thereof (Quinlan 

et al., 2015; Struwig & Stead, 2017). However, the aim of qualitative research is to 

provide credible knowledge of the interpretations, with emphasis on uniqueness and 

context (Wahyuni, 2012). Qualitative researchers, therefore, must consider alternative 

models which are suitable to a qualitative research design method which ensures 

rigour (Krefting, 1991). 

 

Trustworthiness must be included into any research process (Lincoln & Guba, 1985) 

and refers to concerns about the “truth value” of the research, that being “To what 

extent is the research to be trusted and believed?” (Struwig & Stead, 2017:136). Truth 

value determines the researcher’s level of confidence with the truth of the research 
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findings depending on the research design, participants and context (Krefting, 1991). 

Krefting (1991) further explains that the truth value in qualitative research is generally 

obtained from the lived experiences of human participants. Trustworthiness is 

regarded as being of the utmost importance in qualitative research (Creswell et al., 

2020) of which there are four concepts (criteria) that researchers should consider 

when pursuing a trustworthy study (Bryman et al., 2017; Creswell et al., 2020; Krefting, 

1991; Prion & Adamson, 2014; Struwig & Stead, 2017). These four concepts were 

proposed by Lincoln and Guba (1985) who are regarded as qualitative research 

pioneers and who have been extensively cited in literature on social science research 

methods (Prion & Adamson, 2014; Wahyuni, 2012). Furthermore, the concepts 

(criteria), which a researcher adopts to demonstrate trustworthiness depends on the 

researcher’s perception and understanding of the nature of truth (O’Leary, 2004). 

Table 6.7 outlines these concepts. 

 

Table 6.7: Trustworthiness concepts 

Concepts Questions Equivalent quantitative 
research concept 

Credibility 

How believable are the findings? 
How do you know the findings are ‘true’? 
How congruent are the findings with reality? 
How do I ensure that the reader will believe my 
findings? 

Internal validity 

Transferability 
Do the findings apply to other contexts? 
Could the findings be useful in similar 
environments to that of the study? 

External validity 

Dependability Are the findings likely to apply at other times? 
Are the findings stable or consistent? Reliability 

Confirmability 

Has the investigator allowed his or her values to 
intrude to a high degree? 
Are the findings confirmed by other data 
sources? 

Objectivity 

(Sources: Bryman, 2016: 41; Bryman et al., 2017; Creswell et al., 2020: 144-145; Lincoln & Guba, 

1985; Struwig & Stead, 2017: 137; Wahyuni, 2012) 

 

6.10.1 Credibility in qualitative research 
 

Credibility is defined as that of establishing confidence that the perspectives of 

participants are credible as well as the truthfulness of the data collected. It is validation 

that the researcher has properly understood the social world, and that the research 
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study measures or tests what is intended (Forero, Nahidi, De Costa, Mohsin, 

Fitzgerald, Gibson, McCarthy & Aboagye-Sarfo, 2018; Lincoln & Guba, 1985; Prion & 

Adamson, 2014; Wahyuni, 2012). O’Leary (2004: 60) is of the opinion that irrespective 

of the model researcher believe to be most suitable for their study, credibility is 

dependent on whether the data has the “power to elicit belief”, hence, is what is being 

said believable to others?  
 

6.10.2 Transferability of qualitative research findings 
 
Transferability refers to the extent to which the results from the study can be 

transferred into other settings or situations (Bryman, 2016; Bryman et al., 2017; Forero 

et al., 2018; Wahyuni, 2012). According to Lincoln and Guba (1985: 316), whether 

findings “hold in some other context, or even in the same context at some other time, 

is an empirical issue”, therefore, Lincoln and Guba (1985) suggest that qualitative 

researchers provide a rich and thick description (account) of research participants and 

characteristics of the research (Bryman, 2016; Bryman et al., 2017; Creswell et al., 

2020). According to Lincoln and Guba (1985), there are close links between credibility 

and dependability, by demonstrating the credibility of a study ensures dependability 

(Creswell et al., 2020).  

 

6.10.3 Dependability of qualitative research findings 
 
Dependability is also known as auditability (Prion & Adamson, 2014). It is also 

suggested by Lincoln and Guba (1985) that qualitative researchers adopt an audit 

approach (Bryman, 2016; Bryman et al., 2017). This can be achieved by providing a 

thorough description of the research design process (research methodology) with the 

purpose of enabling researchers to follow a similar framework in the future (Leedy & 

Ormrod, 2021; Prion & Adamson, 2014; Wahyuni, 2012).  

 

6.10.4 Confirmability of qualitative research findings 
 

Confirmability or neutrality (Prion & Adamson, 2014) is concerned with the confidence 

that the research findings would be confirmed by other researchers (Forero et al., 

2018). Confirmability refers to the researcher’s degree of neutrality, although it is 
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recognised that complete objectivity is impossible in social research. It is the extent to 

which research findings are influenced by the participant, and not knowingly by the 

researcher’s bias or personal values (Bryman, 2016; Bryman et al., 2017; Creswell et 

al., 2020; Lincoln & Guba, 1985).   

 

Table 6.8 summarises how each of the trustworthiness concept guidelines were 

ensured in the study. 

 

Table 6.8: Trustworthiness guidelines applied in the study 

Concepts Application of trustworthy guidelines for this study 

Credibility 

• Interview protocol was tested by conducting four pilot interviews. 
• All interviews, with the consent of the participant, were audio recorded 

from which verbatim transcriptions were prepared. 
• The researcher engaged with the data by referring to the notes taken 

during each interview, audio recordings and transcripts to demonstrate 
the link between the data collected and interpretations. 

• CAQDAS was used to store, organise and analyse the data collected. 
• Quotations were used when reporting on findings. 

Transferability 
• Purposive sampling was adopted in the study. 
• Participants from the two groups were interviewed to the point of 

saturation. 

Dependability 

• The researcher ensured that a detailed account of the research process 
was provided in a traceable and logical manner, which is clearly 
documented in Section 6.8 and Section 6.9. 

• The interview guides (research instrument) used to gather data is 
provided (refer to Annexure C and Annexure D). 

Confirmability 

• The researcher made detailed notes on the interview schedule for each 
participant.  

•  A log of activities undertaken which included gathering of information, 
the data analysis process, and the literature review findings were 
maintained by the researcher. 

• The researcher and supervisor had regular meetings. 
(Source: Researcher’s own construct) 

 

Having described the research process in respect of “what, how and why the research 

was done” as well as adherence to the identified concepts for qualitative research, the 

researcher ensured the trustworthiness of this research study.  

 

Section 6.11 summarises the ethical considerations of the study.   
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6.11 ETHICAL CONSIDERATIONS 
 

Data are often collected from human subjects. In respect of qualitative interviews, how 

these human subjects (participants) are treated by the interviewer (researcher), is 

important to consider. The nature of qualitative research instrument questions 

increases the importance for due ethical consideration (Leedy & Ormrod, 2015; Oliver, 

2003). The term ethics refers to the “moral values or principles that form the basis of 

a code of conduct” (Collis & Hussey, 2014:30). For the study, firstly, the required 

ethical procedures of the Nelson Mandela University were followed, and full ethics 

clearance approval was obtained from the Faculty of Business and Economic 

Sciences Research Ethics Committee-Human (REC-H) before the commencement of 

interviews. The ethics clearance reference number is H-18-BES-ACC-042 (refer to 

Annexure A). The primary purpose of the Nelson Mandela University’s REC-H is 

(2019: 3): 

 

To protect the dignity, rights, safety and well-being of all human participants 

in research, and to ensure the safety, health and wellbeing of humans 

affected by environmental related research. 

 

There are several key ethical considerations (guidelines), which researchers need to 

follow and adhere to (Bryman et al., 2017; Collis & Hussey, 2014; Leedy & Ormrod, 

2021; Quinlan et al., 2015; Saunders & Lewis, 2018; Saunders et al., 2007), namely, 

avoiding potential harm to participants, securing informed consent from each 

participant as well as ensuring that confidentiality and anonymity of individuals and 

organisations exist.  

 

Sections 6.11.1 to 6.11.3 provide a summary of how each of these key ethical 

considerations were considered and maintained in this study. 

 

6.11.1 Potential harm 
 

It is the responsibility of the interviewer (researcher) to ensure that participants are not 

in any way exposed to unnecessary physical or psychological harm, as the wellbeing 

of both the participant, the interviewer (researcher) and others is of utmost importance 



 

__________________________________________________________________________________ 
Page | 241                                                                                                                Chapter 6 

(Bryman et al., 2017; Leedy & Ormrod, 2021). In the current study, the researcher 

ensured that the human rights of each participant were respected as the risk of 

participating in the study was not greater than normal day-to-day living. Owing to the 

nature of the research study any harm to participants was minimised as no sensitive 

questions were asked during the interview, which was confirmed during the pilot study 

phase of the study. As part of ethical clearance, the Faculty’s REC-H determined that 

none of the semi-structured questions would pose any harm to participants, the 

researcher, or others. 

 

6.11.2 Informed consent 
 

An informed consent form is a written statement whereby prospective participants are 

requested for their voluntary agreement to partake in the study prior to the 

commencement of the data collection phase, giving the assurance that participants 

will not be placed at undue risk (Boeije, 2014; Creswell, 2013; Creswell & Creswell, 

2018; Neuman, 2014). It is important that no person is ever coerced into participating 

in a research study and that, at all times, participation is voluntary, and participants 

must know that they have been requested to participate in the study (Neuman, 2014). 

Researchers are ethically obliged in research studies with human beings to inform 

prospective participants about the nature of the research study as well as any possible 

consequences, which may occur from their participation (Leedy & Ormrod, 2021; 

Quinlan et al., 2015). Prospective participants must be given the opportunity to either 

consent or decline to participate in the research study (Quinlan et al., 2015). 

Participants should also be informed before the commencement of the data collection 

phase that they may withdraw from the study at any point without any negative 

consequences, as often any concerns only occur once the qualitative research is 

underway (Boeije, 2014; Struwig & Stead, 2017).  

 

The study’s informed consent form was reviewed and approved as part of the ethical 

procedures of the university. For the purposes of this study, informed consent was 

achieved as follows: 

 

• Prospective participants were firstly contacted telephonically, where the 

researcher introduced herself and confirmed if it was a convenient time to 
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converse with the potential participant. Upon obtaining the participant’s go 

ahead, the researcher provided background to the study. Those who were 

willing to consider participating in the study were requested to provide their 

email addresses, and it was confirmed that the researcher was permitted to 

email further information regarding the study. 

• An email was sent to those prospective participants detailing the nature and 

scope of the research study, along with three attachments, namely, an informed 

consent form, the interview guide (refer to Annexure C and D) and a letter (refer 

to Annexure A) addressed to prospective participants prior to any interviews 

being conducted. 

• Prospective participants from the two targeted human population groups were 

then given an opportunity to either agree or decline participation in the study. 

• Those participants who agreed to participate in the study signed the consent 

form and returned the form to the researcher stipulating suitable dates, times, 

and their preferred communication platform for the interview (for example, 

Zoom, Teams, Skype, telephonically or mask-to-mask where possible, taking 

into consideration the safety of both the participant and researcher). A section 

was included on the informed consent form so such details could be provided. 

Those participants who could not return the consent form as an attachment for 

whatever reason agreed to participate in the study via a written email. 

• At the commencement of the interview, the researcher confirmed that the 

participant agreed to voluntarily participate in the research study. Participants 

were also informed that they were free to withdraw from the study at any time 

during the interview. 

• Participants’ consent for the interview to be audio recorded was obtained both 

before and at the commencement of the interview. This was done before the 

audio recorder was turned on and then once again to record that permission to 

record the interview was granted. 

• Upon completion of the interview, the researcher sought verbal assurance that 

participants were satisfied with the interview process. 
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6.11.3 Confidentiality and anonymity  
 

In any research study, the protection of all participants identity should be assured to 

ensure their well-being (Babbie, 2021; Collis & Hussey, 2014). If confidentiality and 

anonymity cannot be guaranteed or maintained, participants must be informed of this 

before the commencement of data collection (Struwig & Stead, 2017). Confidentiality 

is the guarantee by the researcher to participants in the research study that any 

information provided will not be traced to a particular participant (Babbie, 2021; Collis 

& Hussey, 2014; Quinlan et al., 2015). Confidentiality is concerned with the data 

collected including how such data will be stored to ensure privacy (Boeije, 2014). 

According to Boeije (2014: 46), “confidentiality is connected to anonymity”, anonymity 

refers to the assurance that the names or unique identifiers will be included in the 

research study, therefore, readers of the research study cannot identify a response 

with a particular participant (Babbie, 2021; Collis & Hussey, 2014; Quinlan et al., 

2015). 

 

According to Bryman et al. (2017), qualitative researchers must be cautious in respect 

of the confidentiality and anonymity of participants, should the identities of these 

individuals, organisations or places become known, they may be victimised. 

Therefore, researchers often make use of pseudonyms to ensure that the identities of 

the study’s participants are protected (Bryman et al., 2017). Confidentiality and 

anonymity were ensured in the current study as follows: 

 

• Information provided in the informed consent form and interview schedule 

indicated that any information provided by the participant would be kept strictly 

confidential. 

• Participants who had consented to participate in the study needed to only sign 

the informed consent form and need not provide their name and surname. 

• Upon the commencement of the interview, the researcher verbally 

communicated that the identity of the participant would be kept anonymous and 

to ensure the privacy of the participant only the researcher, supervisor and 

where applicable, the transcriber would have access to the recordings. 
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• All data derived from conducted interviews were stored on a secured drive, 

which was not accessible to unauthorised third parties. 

• To ensure anonymity, the researcher did not refer to any participants or their 

business by name when analysing and capturing information obtained from the 

conducted interviews. The researcher assigned pseudonyms to each 

participant from the two participant groups. 

 

Section 6.12 summarises and concludes Chapter 6. 

 

 

6.12 SUMMARY OF CHAPTER 6 
 

Chapter 6 presented the research methodology adopted in the study. Furthermore, 

the research design of the study was explained and justified, the methodological 

approach was discussed, and an overview of research paradigms was provided. The 

interpretivist research paradigm was most appropriate for the study, and justification 

for the choice of a qualitative methodological approach was provided. The method of 

data collection was described and motivated. Details pertaining to the design of the 

interview guide, the pilot study and the process of data collection were discussed. 

Thereafter, the process of analysing the data as well as the assessment of the quality 

and rigour of the research were elaborated upon. Data collected from participants were 

analysed by making use of a combination of inductive (new codes and themes) and 

deductive (initial coding and themes) coding and the qualitative content analysis 

method was adopted. Lastly, the ethical considerations in the context of the study were 

briefly discussed.  

 

The research design was, thus, based on the following findings: 

 

• The two population groups from which the data was collected were described 

as being professional accountants, accountants or bookkeepers as well as 

SME owner-managers or the person responsible for the accounting function.  
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• The research instrument used to gather data was a qualitative audio recorded 

semi-structured interview. Two interview guides were prepared for the two 

specified population groups. 

• The pilot study (four interviews) was used to establish if questions in the 

interview guide were clear or required refinement. This was to ensure the 

trustworthiness of the interview guide and further provided the interviewer 

(researcher) with valuable experience, confidence and assisted in determining 

possible follow-up questions. 

• Data collection occurred via mask-to-mask (face-to-face) or online interviews 

depending on the preference of the participant. A total of 36 interviews were 

conducted, that being 18 interviews for each population group. When the 

researcher was satisfied that no new information was being obtained, data 

saturation was reached. 

• All interviews were audio recorded and transcribed verbatim, the transcribed 

documents were further proofread by the researcher to ensure accuracy.  

• The analysis of data included an iterative process; firstly, the researcher read 

all 36 interviews line by line with the aim of obtaining an overall understanding 

of the information gathered. Secondly, transcripts were read again with the 

initial themes and sub-themes as well as any new codes which had emerged 

from the data. This was done using ATLAS.ti QDAS. The data collected from 

participants served to justify and expand on themes, which were included in the 

interview guide. 

• Qualitative research methodology requires that the researcher provides 

information pertaining to the credibility, transferability, dependability and 

confirmability of the research findings. 

• Ethical implications of the research study were considered by the researcher to 

ensure that the study was conducted in both an ethical and professional 

manner. 

• The research process, thus, enabled the research findings to be reported in a 

systematic manner, according to the themes, sub-themes and concepts.  

• In the context of the research question, primary objective and the secondary 

objectives of this study, it can be concluded that the responses obtained from 

the open-ended, semi-structured interviews were sufficient, adequate and 
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reliable, enabling the researcher to have performed an analysis of data and, 

therefore, draw meaningful conclusions therefrom. 

 

Chapter 7 presents the results of the data analysis, findings, and interpretation of the 

collected data for participant group 1. 
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7. CHAPTER 7                                                                                                       
PRESENTATION AND DISCUSSION OF RESEARCH FINDINGS FOR 

PARTICIPANT GROUP 1 – PROFESSIONAL ACCOUNTANT, ACCOUNTANT OR 
BOOKKEEPER 

 
 

7.1 INTRODUCTION 
 

Chapters 2, 3, 4 and 5 presented the literature review of the research study. The 

literature chapters provided reasons and explanations that substantiated the study’s 

research objectives. In Chapter 6, the research design and methodology adopted to 

achieve the objectives of the research study was presented. An interpretivist research 

paradigm and a qualitative methodological approach were adopted for the study. 

Furthermore, the methodology adopted to collect the primary data in this study was 

semi-structured interviews, and the sampling technique used was a combination of 

purposive and snowball sampling. The chapter also provided background and details 

relating to the data analysis with reference to the coding process, data analysis 

techniques, qualitative content analysis and steps followed (refer to Figure 6.2) in the 

process of analysing and interpreting qualitative data. 

 

The empirical findings of this study are presented in Chapters 7 and 8. The objective 

of Chapter 7 is to meaningfully present and discuss the information derived from data 

collected from participant group 1 (PG1) and how the research findings addressed the 

research question and objectives as outlined in Chapter 1 (refer to Section 1.6 and 

Section 1.7). As discussed in Chapter 6, primary data for the study were collected by 

conducting 18 semi-structured interviews with participants from the targeted 

population group with an interview guide as the research instrument. An analysis and 

interpretation of the refined themes and sub-themes are presented in the form of 

narrative descriptions. The social exchange theory (SET) and resource-based view 

(RBV) theory, as discussed in Chapter 1 (refer to Section 1.5) and Chapter 5 (refer to 

Section 5.4), are incorporated in this chapter by explaining the trust relationship 

Without data, you’re just another person with an opinion. 
W. Edwards Deming as cited by Bertrand (2016) 
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between the professional accountant and the small and medium-sized entity (SME) 

client in seeking non-accounting services (business advisory services) as well as the 

SME client’s reasons for outsourcing non-accounting services from their professional 

accountant.  

 

Table 7.1 lists the acronyms and abbreviations used in Chapter 7. 
 
Table 7.1: Acronyms and abbreviations used in Chapter 7 

Acronym Description 

ACCA Association of Chartered Certified Accountants 

ATC Accredited Training Centre 

BEE Black Economic Empowerment 

CPD Continuing Professional Development 

EMP501 Employer Reconciliation Declaration 

EMP201 Monthly Employer Declaration 

ETI Employment Tax Incentive 

FASSET Finance and Accounting Services Sector Education and Training Authority 

FICA Financial Intelligence Centre Act 

IAESB International Accounting Education Standards Board 

IES International Education Standards 

IFAC International Federation of Accountants 

IT Information Technology 

PAYE Pay-As-You-Earn 

PG1 Participant Group 1 

RBV Resource-based View Theory 

SAICA South African Institute of Chartered Accountants 

SAIPA South African Institute of Professional Accountants 

SAIT South African Institute of Tax Practitioners 

SARS South African Revenue Service 

SDL Skills Development Levy 

SET Social Exchange Theory 

SME Small and Medium-sized Entity 

SMP Small and Medium-sized Practice (accounting) 
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Acronym Description 

TERS Temporary Relief Scheme 

UIF Unemployment Insurance Fund 

VAT Value-added Taxation 

4IR  Fourth Industrial Revolution  

 

Chapter 7 is structured to outline the profile of PG1, and an interpretation of the refined 

themes and sub-themes. The responses obtained from participants during the semi-

structured interviews, based on the relevant theme and sub-theme are then 

addressed. To make sense of the findings obtained from PG1, it is important to 

understand the profile of these participants, which is discussed in Section 7.2. 

 

 

7.2 PROFILE OF PARTICIPANT GROUP 1 – PROFESSIONAL ACCOUNTANTS, 
ACCOUNTANTS OR BOOKKEEPERS  

 

Chapter 6 discusses and outlines the research methodology adopted in this study and 

defines how participants from the two targeted participant groups were selected for 

the data collection process. The first section of the interview guide, namely, 

Demographics, was designed to obtain specific information from participants to ensure 

that they met the criteria required to participate in the study. With respect to PG1, the 

specific information related to the participants’ experience within the accounting 

profession as well as the approximate number of SME clients to whom they provided 

services.  
 

Participants who were in the best position to provide valuable insight as well as rich, 

descriptive data relevant to the objectives of the study were identified as interviewees. 

Importantly, the sample design identified that all participants had to be over 18 years 

of age. To recruit interviewees, purposive sampling together with elements of snowball 

sampling were used. Table 7.2 summarises the profile of PG1 and provides evidence 

that participants met the inclusion criteria (refer to Sections 1.3.2 and 1.4). 
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Table 7.2: Profile of participant group 1 – professional accountants, accountants or bookkeepers  

Reference 
code used 
in research 

study 

Position at 
SMP 

Experience in 
the accounting 

profession 
(including 
three-year 

training period) 

Designation Professional 
body 

Professional 
accountant or 

accountant  

Number of SME 
clients 

(approximately) 

Average 
number of 
employees 

employed at 
SMEs  

Industries in 
which SMEs 

operate 

ACC01 Director/owner 18 years Professional Accountant (SA) SAIPA Professional 
accountant 50 5 to 40 Various 

industries  

ACC02 Owner 24 years Professional Accountant (SA) SAIPA Professional 
accountant 100 6 to 8 Various 

industries  

ACC03 Director/owner 14 years Chartered Accountant (SA) SAICA Professional 
accountant 20 150 Various 

industries  

ACC04 Owner 28 years Tax Technician (accountant) SAIT Accountant 100 3 plus Various 
industries  

ACC05 

Client 
accountant 
and assistant 
manager 

5 years Professional Accountant (SA) SAIPA Professional 
accountant 30  20 Various 

industries  

ACC06 Shareholder 33 years Professional Accountant (SA) SAIPA Professional 
accountant 150 5 to 7 Various 

industries  

ACC07 Owner 25 years Professional Accountant (SA) SAIPA Professional 
accountant 75 10 Various 

industries  

ACC08 Client 
accountant 7 years Professional Accountant (SA) SAIPA Professional 

accountant 5 6 to 7 Various 
industries  

ACC09 Owner 22 years 

Professional Accountant (SA) 
(2004-2019)                    
Associate General Accountant 
(SA) (2020-currently)  

SAIPA / 
SAICA 

Professional 
accountant 26 

Unable to 
provide a 
number 

Various 
industries  

ACC10 Senior 
accountant 15 years Professional Accountant (SA) SAIPA Professional 

accountant 49  2 to 89 Various 
industries  

ACC11 Owner  22 years Professional Accountant (SA) SAIPA Professional 
accountant 

100 plus 5 to 8 Various 
industries  
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Reference 
code used 
in research 

study 

Position at 
SMP 

Experience in 
the accounting 

profession 
(including 
three-year 

training period) 

Designation Professional 
body 

Professional 
accountant or 

accountant  

Number of SME 
clients 

(approximately) 

Average 
number of 
employees 

employed at 
SMEs  

Industries in 
which SMEs 

operate 

ACC12 Owner 13 years Professional Accountant (SA) SAIPA Professional 
accountant 100 plus under 10 to   

over 30 
Various 
industries  

ACC13 Director/owner 13 years Professional Accountant (SA) SAIPA Professional 
accountant 6 20 Various 

industries  

ACC14 Senior 
accountant 4 years Professional Accountant (SA) SAIPA Professional 

accountant 137  25 to 40 Various 
industries  

ACC15 Director/owner 7 years Professional Accountant (SA) SAIPA Professional 
accountant 15 to 20  1 to 35 Various 

industries  

ACC16 Audit manager 12 years 
Professional Accountant (SA) / 
Associate General Accountant 
(SA) 

SAIPA / 
SAICA 

Professional 
accountant 60  15 Various 

industries  

ACC17 Owner 13 years Professional Accountant (SA) SAIPA Professional 
accountant 100 4 to 30 Various 

industries  

ACC18 Senior 
accountant 24 years Professional Accountant (SA) SAIPA Professional 

accountant 40  10 to 20 Various 
industries  

(Source: Constructed from the interview transcripts) 
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As stipulated in Chapter 1 (refer to Section 1.8.2.2), the professional accountant, 

accountant or bookkeeper participants had to either be the owner or employed at a 

small and medium-sized practice (accounting) (SMP), which was not regarded as one 

of South Africa’s “big four” firms, namely, Deloitte, EY, KPMG and PwC. For inclusion, 

participants had to provide services to SMEs and needed to be a member of a 

recognised accounting professional body (refer to Table 4.5) in South Africa. 

  

A total of 18 participants were interviewed of whom 17 were professional accountants 

(refer to Section 1.3 for the definitions of professional accountant, accountant, and 

bookkeeper in the context of this study). Table 7.2 shows that PG1 participants were 

either the owner or were employed at an accounting SMP with an average of 16 years’ 

experience in the accounting profession, including the training period undertaken. 

Seven participants had more than 20 years’ experience in the accounting profession, 

including the three-year training period, while seven participants indicated that they 

have between ten- and 20-years’ experience. Four participants had between four- and 

nine-years’ experience in the accounting profession. As participants had varying years’ 

relevant experience, the data revealed rich information and deeper insight into the past 

as well as the current landscape of the accounting profession in South Africa.  

 

It was confirmed that none of the participants were trainee accountants, and 17 

participants had completed a relevant workplace training programme as required by 

the professional body. These 17 participants were members of the South African 

Institute of Professional Accountants (SAIPA) or the South African Institute of 

Chartered Accountants (SAICA), respectively, and held the relevant professional 

designation. One participant, ACC04, was regarded as an accountant and was a 

member of the South African Institute of Tax Practitioners (SAIT).  

 

All participants confirmed that the SMP provided services to a number of SME clients 

who mostly employed five or more employees. Some participants could only provide 

the number of SMEs for which they were personally the professional accountant.  

 

In Section 7.3, the primary data obtained from the interviews is interpreted and 

interrogated. 
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7.3 REFINED THEMES AND SUB-THEMES FOR PARTICIPANT GROUP 1 
 

The research instrument, namely, the interview guide was based on initial themes and 

sub-themes (refer to Section 6.6) that were identified from the extensive literature 

review. The analysis of information obtained from the views expressed by the various 

participants resulted in a need to refine and re-classify some of the themes and sub-

themes. A discussion of themes and sub-themes, as indicated in Table 7.3, is 

subsequently presented. Where possible, relevant references from the literature 

review undertaken in Chapters 2 to 5 are provided as citations to corroborate the 

empirical research findings. Additionally, to ensure trustworthiness, information 

gathered from literature was compared with information obtained through the primary 

data collection process. Similarities and differences are shown in Table 7.3, which 

provides a synopsis pertaining to the themes, sub-themes as well as indicators used 

in identifying related key words during the analysis of the transcribed primary data. 
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Table 7.3: Synopsis of themes and sub-themes following data analysis for participant group 1 

Themes  
(Derived from literature and 

collected data) 
Sub-themes 

Relevant 
literature 
chapter 
number 

Indicators 

Theme 1: Formal higher 
education accounting 
programmes 

Sub-theme 1.1: Theoretical knowledge and 
information technology skills 3 

• Technical knowledge an aspiring professional accountant should develop 
during their formal higher education accounting programmes 

• Technological proficiencies accounting graduates should possess upon 
entering the accounting profession 

Sub-theme 1.2: Pervasive skills 3 
• Pervasive skills accounting graduates should develop (or are lacking) 

during formal higher education accounting programmes 
• Work readiness programme  

Sub-theme 1.3: Expectation of formal higher 
education accounting programmes and work 
readiness 

3 
• Practical experience/exposure, vocational work and shadowing a 

qualified professional accountant 
• Overall expectation of formal higher education accounting programmes 

    

Theme 2: Workplace training 

Sub-theme 2.1: Knowledge, skills and 
services 4 

• Technical skills to be gained during the three-year training programme 
(interview guide: Question 3.1)  

• Financial accounting services an aspiring professional accountant should 
be capable of providing upon completion of the training programme 
(interview guide: Question 3.5) 

• Pervasive skills to be developed during the three-year training 
programme (interview guide: Question 3.3) 

• Importance of pervasive skills in comparison to technical skills 
• Non-accounting services an aspiring professional accountant should be 

able to provide upon completion of the training programme, if any 
(interview guide: Question 3.4) 

Sub-theme 2.2: Training programme  4  

• Impact and importance of a mentor during the three-year training 
programme  

• Exposure to various work functions and industries, including meeting with 
the client (pervasive skills) 
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Themes  
(Derived from literature and 

collected data) 
Sub-themes 

Relevant 
literature 
chapter 
number 

Indicators 

 

Theme 3: Professional 
accountant 

Sub-theme 3.1: Competencies, skills, 
knowledge and relevant experience 3, 4 and 5 

• Competency framework (interview guide: Question 4.1) 
• Number of years of experience perceived to be required to comfortably 

provide non-accounting services to the SME client (interview guide: 
Question 6.7) 

• Do the participants believe that they possess all the skills to comfortable 
provide the services required/desired by the SME client (interview guide: 
Question 5.4)  

Sub-theme 3.2: Continuing professional 
development 4 

• Any reference made to continuing professional development (CPD) 
activities and being a lifelong learner 

• Those services for which further CPD activities should be provided, CPD 
training, which may be lacking (interview guide: Question 6.2) 

• CPD training activities offered by professional body (interview guide: 
Question 6.4) 

• Responsibility for personal CPD activities based upon role in the business 
environment (interview guide: Question 6.5) 

 

Theme 4: Relationship and 
trust 

Sub-theme 4.1: Relationship and trust 
between the professional accountant and 
SME client 

1 and 5 

•  Importance of a trusting relationship as the reason why the SME client 
outsources non-accounting services from their professional accountant 

• Reason/s that SME clients outsource non-accounting related services 
from a professional accountant (interview guide: Question 5.4) 

Sub-theme 4.2: Relationship and trust 
between the professional accountant, other 
experts and SME client 

Emerged 
from data 

• Relationship accountants build with experts (other professionals) to 
provide SME clients with the desired services  

• Importance of trusting an expert in in providing valuable and trustworthy 
advice/services to SME client 

 
Theme 5: Resources and 
capabilities 

- 
 

1 and 5 • Any reference made to SME clients outsourcing advisory services from 
the professional accountant owing to limited resources and knowledge 
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Themes  
(Derived from literature and 

collected data) 
Sub-themes 

Relevant 
literature 
chapter 
number 

Indicators 

 
 

• Reason/s that SME clients outsource non-accounting related services 
from a professional accountant (interview guide: Question 5.4) 

Theme 6: Services  

Sub-theme 6.1: Accounting and most 
valuable services provided to the SME client 

5 and 
emerged 
from data 

• Traditional accounting services provided by professional accountants to 
SME clients (typical services provided)  

• Services which are regarded as the most valuable service/s professional 
accountants currently provide the SME client (interview guide: Question 
6.1) 

• Services which accountants can improve upon (interview guide: Question 
6.6) 

• Impact of the Covid-19 pandemic on the services required by the SME 
client (interview guide: Question 6.8) 

• Regular interaction with the SME client, e.g., meetings, being able to 
contact the accountant whenever necessary 

• Need for tailored service dependent on the desires of the SME client 

Sub-theme 6.2: Non-accounting services 
provided to or desired by the SME client 5 

• Type of non-accounting, consultancy services which SME clients 
require/desire/request from the professional accountant, including as to 
whether they are able to provide these services or refer SME to an expert 
(interview guide: Question 5.1) 

• Whether the professional accountant provides accounting and payroll 
software and technology services to SME clients (interview guide: 
Question 5.2) 

• Any reference to being a one-stop-professional provider or business 
partner 

Sub-theme 6.3: Network of experts and 
other professionals  

Emerged 
from data 

• Need for the professional accountant to have a network of trusted experts 
and other professionals who SME clients are referred to 

• Importance of the professional accountant being honest in respect of any 
service limitations and, therefore, referring the client to a trusted expert or 
other professional who specialises in the relevant field 

(Source: Constructed from the interview transcripts) 
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7.4 PRESENTATION AND DISCUSSION OF FINDINGS PERTAINING TO 
THEMES AND SUB-THEMES FOR PARTICIPANT GROUP 1 – 
PROFESSIONAL ACCOUNTANTS, ACCOUNTANTS OR BOOKEEPERS 

 

The analysis and interpretation of the findings for the refined and re-classified themes 

and sub-themes, from the transcribed recordings for professional accountants and the 

accountant participants, are presented and discussed per theme in Sections 7.4.1 to 

7.4.6. Furthermore, this information is used in the development of the proposed 

integrated training and client service framework (refer to Section 9.3) to guide SME 

professional accountants in determining whether a service perception gap exists 

between what SME clients desire from their professional accountant, and the services 

that professional accountants provide (refer to Sections 1.6 and 1.7.1). Owing to the 

number of participants and the large volume of responses, the analysis of data did not 

include all verbatim responses but only those that encapsulate the overall findings7. 
 

7.4.1 Theme 1: Formal higher education accounting programmes 
 
Participants were requested to discuss the main components (technical and pervasive 

skills) covered during their formal higher education accounting programme. It was 

established that 14 participants might have completed their academic studies more 

than ten years ago. These participants, therefore, had extensive experience in the 

accounting profession (refer to Table 7.2) and could provide valuable insight of the 

current technical as well as pervasive knowledge and skills that graduates should 

obtain from their accounting education programmes. Owing to the study making use 

of a semi-structured interview guide, participants were encouraged to discuss formal 

higher education accounting programmes in respect of either when they studied, the 

expectation of the knowledge and skills accounting graduates should have acquired 

upon entering the accounting profession, and any other information regarding the 

theme of “formal higher education accounting programmes” which participants 

considered as relevant.  

 

 
7 Transcriptions of verbatim responses are available on request. 
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Eleven participants either owned a SMP or were employed at a SMP registered as an 

accredited training centre (ATC). Five participants owned a SMP where newly 

graduated accountants were employed. Four participants had graduated and 

completed their training programme within the past five years, while three of these 

participants were employed at the same SMP where they completed their training 

programme. Three of the participants had previously been employed as accounting 

academics at a Higher Education Institution. This information was not required for 

professional accountants or accountants to be included in the study. However, this 

information provided further confidence that the participants’ responses could be 

regarded as reliable and trustworthy information relating to Theme 1 and Theme 2. 

 

Three sub-themes emerged from the data analysis and literature review, namely: 

 

a) Sub-theme 1.1: Theoretical knowledge and information technology 

b) Sub-theme 1.2: Pervasive skills 

c) Sub-theme 1.3: Expectation of formal higher education accounting 

programmes and work readiness 

 

Information obtained from the extensive literature study substantiated the inclusion of 

these sub-themes (refer to Section 3.3.2).  

 

7.4.1.1 Sub-theme 1.1: Theoretical knowledge and information technology 
skills 

 

During interviews, participants interchangeably used the terms “technical knowledge” 

and “theory or theoretical knowledge”. In this section, reference to information 

technology (IT) skills includes various software application programmes.  

 

Nine of the interviewed participants highlighted that the knowledge they had gained 

during their formal higher education accounting programmes was predominately 

based on theoretical accounting knowledge (Table 7.4, response 1). It was further 

explained that owing to accounting education programmes focusing on instilling 

theoretical knowledge, the technical content being taught, often only made sense once 

it was practically applied in the workplace (Table 7.4, response 2). Another participant 
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(Table 7.4, response 3) agreed by specifically emphasising that only theoretical 

knowledge was taught, and that s/he had no recollection of any pervasive skills 

forming part of the accounting education programme. A similar viewpoint was held by 

another participant who noted that the necessary theoretical knowledge was gained 

during their formal higher education accounting programmes period, but that not 

enough emphasis was placed on instilling important pervasive skills. Therefore, these 

[pervasive] skills were lacking (Table 7.4, response 4). Participant ACC12 felt that the 

manner in which accounting was taught was problematic as topics were not integrated, 

but rather taught as a specific learning unit at a particular stated time period (Table 

7.4, response 5). Similarly, participant ACC13 referred to the need of integrating 

theoretical knowledge with practical application as the participant highlighted that 

accounting was mostly practical (Table 7.4, response 6). Four participants, however, 

emphasised the importance that aspiring professional accountants must first gain 

theoretical knowledge before embarking on a career as a professional accountant, 

even if it was only foundational knowledge (Table 7.4, response 7).  

 

Although participant ACC02 agreed that aspiring professional accountants should first 

establish the necessary theoretical knowledge, the participant was of the opinion that 

the amount of time spent on teaching the basics of bookkeeping during an accounting 

qualification programme was inadequate (Table 7.4, response 8). Instead, the 

participant believed that formal higher education accounting programmes were too 

heavily loaded with content that might be too advanced or not relevant for accounting 

graduates who were entering the accounting profession as a trainee accountant. Two 

participants agreed with the notion that certain topics (modules) that were taught 

during their accounting education programme, did not necessarily provide the 

knowledge and skills that were required when entering the accounting profession 

(Table 7.4, response 9).   

 

Four participants made specific reference to a business (entrepreneurship) module, 

which usually formed part of a formal higher education accounting programme. 

Participant ACC01 indicated that by having had a business module as part of the 

accounting education programme, had contributed to gaining some business acumen 

(Table 7.4, response 10). In contrast, two participants who had completed their studies 

more recently, were of the opinion that they had not gained sufficient relevant business 
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knowledge. One participant suggested that a business module should be taught to 

include the perspectives of a SME client (Table 7.4, response 11). Participant ACC02 

stressed the importance of accounting graduates entering the profession with at least 

having developed some basic business acumen. 

 

Except for two participants, all participants had similar opinions in respect of 

accounting graduates having developed the necessary information technology skills, 

which included exposure to an accounting software programme (application software) 

and the ability to use Microsoft Word®, Microsoft Outlook® and most notably Microsoft 

Excel® effectively (Table 7.4, responses 12, 13 and 14). In a recent research study 

undertaken by Daff (2021), the findings revealed that accounting graduates generally 

use Microsoft Excel® (extensively), Word®, and Outlook®, as well as accounting 

software and internet searches during their first year in the workplace. Notably, 

participants did not specifically identify which accounting software package should 

form part of an accounting education programme with some participants indicating that 

any accounting software programme would suffice as long as accounting students 

were exposed to such software. Another two participants concurred but further 

suggested that a cloud-based accounting software programme be implemented 

instead of the customary desktop accounting software programme that was usually 

taught (Table 7.4, responses 15 and 16). Another participant further added that 

accounting software programmes should be integrated as part of the accounting 

module/s and not done as a separate course [module] or as an elective (Table 7.4, 

response 17).  

 

The positive impact, as well as the confidence gained from having an IT module as 

part of the accounting education programme, was noted by five participants (Table 

7.4, response 18). Three participants specifically highlighted their expectation that 

accounting graduates had developed the necessary IT skills when entering the 

accounting profession (Table 7.4, response 19). However, ACC17 acknowledged that 

it was not always possible that all aspects related to IT knowledge and skills could be 

taught during formal higher education accounting programmes. Furthermore, the 

participant stated that, to remain up to date with the latest technology, would be 

ongoing and occur throughout the career of a professional accountant. This statement 
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highlighted the importance of a professional accountant being a lifelong learner (Table 

7.4, response 20).  

 

Participant ACC11 was of the opinion that accounting graduates lacked the ability to 

practically apply the theoretical knowledge gained during their accounting education 

programme when entering the workplace (Table 7.4, response 21). Only three 

participants were of the opinion that accounting students were not equipped with the 

necessary IT knowledge and skills required of trainee accountants entering their first 

year of training (Table 7.4, response 22).  
 

Table 7.4 provides selected responses, which best encapsulate and corroborate the 

findings pertaining to Sub-theme 1.1.  

 

Table 7.4: Participant group 1 responses (extracts) supporting Sub-theme 1.1 

Response 
number Response (extracts) Participant 

number 
1 “… it was all theory that we did at varsity”. ACC08 

2 
“I don’t really think you know what you are doing because it is all 
technical knowledge, once you get into the practical side it makes 
more sense”. 

ACC01 

3 “Purely technical, purely technical skills I can’t think we did anything 
to do with behavioural skills”. ACC03 

4 
“We were taught hard theory, which I believe is still happening now, 
but I think a person needs to be taught how to deal with people, the 
soft skills are important”. 

ACC11 

5 

“…on the accounting side I think the education side is so disjointed 
because they tackle them all in little blocks”. So, you do PPE, then you 
do stock, then you do consolidations, then you do financial 
instruments. You know, little blocks of things, but you never get the 
big picture of – and I am talking of one component – but drawing up a 
set of accounts. I know you do that in some of your exams because 
they give you things and they say, ‘prepare a balance sheet’. But it is 
very … you don’t step back, it is not practical, it is very, very 
theoretical”.  

ACC12 

6 
“… we did do practical but once again it was a practical subject, and 
we did a theory subject and so there wasn’t time to combine the two 
together and you have to do theory and practical together you can’t do 
one and then the other, you have to do it together”. 

ACC13 

7 
“My thing is they should actually start with the basics. If they are going 
to go into an accounting practice, they are going to start with the 
basics, they are going to be doing the leg work”. 

ACC07 

8 

“… we are concentrating at the university to learn things that you will 
never use outside, too advanced stuff instead of concentrating on the 
basic things of bookkeeping, bookkeeping is so important we don’t 
really understand how important it is and we don’t spend enough time 
on it at the University, that is why you get students who come out and 
work and they are asked to do a bank recon. which they did in their 
first year they have no idea how to do it, it should be second nature, 

ACC02 



 

__________________________________________________________________________________ 
Page | 262                Chapter 7 

Response 
number Response (extracts) Participant 

number 
you should do whatever you do in your first year with basic 
bookkeeping, as far as I am concerned, up to your third year to get so 
use to it that it becomes second nature”. 

9 
“… from my experience there are a number of things accounting and 
tax wise which is not necessary, one can replace them with some of 
the other skills”. 

ACC03 

10 

“We did do business studies but I do not think that it was sufficient 
enough for me to apply it now, I know that our focus was more on how 
do you do a business plan, for me right now that is actually not related 
to the work that I am doing so I do feel that if it was more in depth, I 
would be able to remember it now in terms of what I was taught back 
then”. 

ACC05 

11 
“… if they [higher education institutions] could teach it to us in a way 
that says, ‘we are teaching you this in a way so that you can 
understand the SMME’s point of view’ then it will make a difference”. 

ACC15 

12 
“Yes, things like Pastel or some type of accounting programme, not 
necessarily Pastel whatever it might be, so at least, Excel is very 
important because they do a lot of spreadsheet information to analyse 
data and things like that …”. 

ACC02 

13 

“We do working papers in Excel, we do a lot of other things in Excel 
as well. Like I literally have my working calendar on Excel, so Excel is 
very important, and Word as well, because we use Word to write 
letters to clients, to write letters to SARS, to write, like communication, 
it is mostly based on Word and if you understand how Word works it 
is easier to understand emails as well, because then the emails are 
normally structured with icons that are familiar with MS Word”. 

ACC15 

14 
“Excel is a very important part of what I do, I do Excel spreadsheets 
all the time. So that definitely – you must know how to operate Word, 
Excel, okay PowerPoint I don’t think I have actually ever used, but 
definitely the basics”. 

ACC17 

15 
“So, they [accounting students] need to be up to date with cloud 
accounting, they need to be taught cloud accounting now. So, if they 
are still teaching them Pastel desktop that is not going to help anyone”. 

ACC15 

16 
“The other thing that is focused on well, when I was at university is 
Pastel, the problem is that Pastel is also becoming very outdated 
especially in today’s environment because everything is going cloud 
based”. 

ACC16 

17 

“… there is a debate I guess between what is preparation for a career 
but in our field I think that there are certain minimum things that one 
can bring in like the accounting software one can do a little more on 
that and one can integrate it in a very nice way so that it is not a 
separate course that it is part of your course and when you learn 
something academically that you see how it is done in an accounting 
package rather than the journal entry just being done on paper do the 
journal entry using the software see how everything integrates and I 
think that will give a much better understanding, so from a technical 
point of view those type of… like your E-filing, those type of things 
especially for professional accountants that is a non-negotiable in my 
opinion”. 

ACC03 

18 

“Technology when it comes to the computer side I think it was really 
good that we had a computer subject because then it helps with not 
being afraid in front of a computer and know what I need to do now it 
really built up the confidence to work with the computer as we do every 
day and also then introducing the Pastel which is the accounting 
software that most business uses was really an add on which really 
gives a boost to someone who actually… because even now if you 
have to teach someone how to use the computer and have to use 

ACC05 
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Response 
number Response (extracts) Participant 

number 
Pastel even the basics it takes quite a bit of time so having that instilled 
from University it really helped a lot”. 

19 
“Ja [yes], ja [yes]… you know when they [accounting graduates] walk 
out of there [accounting programme], there are a few things that they 
have to be able to do when walking into a job the first thing would be 
that they have to have good Pastel knowledge …”. 

ACC04 

20 

“I don’t know if you can teach it all at university, you certainly can’t, but 
I think the basics of Excel. Pastel there was, Pastel has remained 
relatively unchanged so I think you can actually teach people Pastel, 
but once you hit the industry there are other elements that come into 
play, so you are always going to have to be prepared to learn more 
about technology all the time, it is changing all the time”. 

ACC17 

21 

“… they do Excel at varsity they don’t know how to apply, it’s like they 
cannot find the link of what they’ve studied and how to apply it in 
practice, and it just slows down everything. To me it’s a pain to take 
on a vocational student because they make more nonsense than 
helping you, honestly”.   

ACC11 

22 

“… the level of Excel we are expected to know, the level of Outlook, 
these might sound easy to learn but your first week is extremely unwell 
because you need to learn a lot of CaseWare, not that we use 
CaseWare but jumping straight into CaseWare and jumping straight 
into Excel and Outlook and you know programs like such to me was 
very overwhelming and the reason I struggled along was I didn’t know 
how to use Outlook properly, I didn’t know how to use Excel properly 
and I felt that there could have been maybe just one or two extra 
modules on that and then lastly I want to comment and say there 
would not, I know that university such like yours can’t focus on one 
you know software … but just some kind of exposure towards some 
IT related things would benefit a trainee substantially”. 

ACC14 

(Source: Constructed from the interview transcripts) 

 

7.4.1.2 Sub-theme 1.2: Pervasive skills 
 

Pervasive skills (refer to Section 3.3.2) are skills that an accounting graduate is 

expected to possess in addition to the technical skills (theoretical knowledge) obtained 

during their accounting programme (Malan & van Dyk, 2021). During the interviews, 

participants either referred to pervasive skills as “soft skills”, “generic skills”, or 

“professional skills”. 
 

Sub-theme 1.1 findings revealed that four participants were of the opinion that formal 

higher education accounting programmes primarily focused on teaching theoretical 

knowledge and, therefore, did not develop the pervasive skills that accountants were 

expected to possess. In coherence with the literature review (Abayadeera & Watty, 

2014), one participant specifically highlighted the perceived gap in respect of the 

development of pervasive skills during the formal higher education accounting 
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programme period (Table 7.7, response 1). Another participant further explained the 

possibility that accounting graduates were not aware of the pervasive skills that a 

professional accountant is expected to possess (Table 7.7, response 2). Twelve 

participants (refer to Table 7.5 and 7.6) identified those pervasive skills that an 

accounting graduate should possess. Table 7.5 provides a list of pervasive skills that 

participants identified when discussing pervasive skills during this portion of the 

interview. 

 

Table 7.5: Pervasive skills to be developed during the formal higher education 
accounting programmes 

Pervasive skills  
(Alphabetical order) Participants 

Cultural intelligence ACC16 

Emotional intelligence ACC16 

Intellectual skills ACC07 

Interpersonal and communication skills  ACC02, ACC03, ACC04, ACC05, ACC06, ACC07, 
ACC08, ACC16, ACC18 

Leadership skills ACC03 

Organisational skills ACC02 

Personal skills ACC02, ACC06, ACC08, ACC09 

Self-confidence ACC06, ACC11 

Stress management (life skills) ACC09, ACC17 

Teamwork ACC08 

Time management ACC02, ACC09, ACC16 
(Source: Constructed from the interview transcripts) 

 
Table 7.5 reveals a total of 11 pervasive skills identified by participants. In addition, 

Table 7.5 reveals that interpersonal and communication skills were regarded as the 

most essential pervasive skills that accounting graduates should possess. This finding 

concurs with the research findings of Ghani and Suryani (2020), which revealed that 

interpersonal and communication skills are regarded as the most important pervasive 

skills accountants should possess. The argument is supported by more authors 

(Barratt, Hanlon & Rankin, 2011; Camacho, 2015; Hancock, Howieson, Kavanagh, 

Kent, Tempone & Segal, 2009) who have emphasised that communication skills are 

vital for those pursuing a career in the accounting profession. In this study, findings 
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revealed that interpersonal and communication skills were followed by personal skills, 

time management, confidence and stress management skills (life skills).  

 

An important observation was that there were several pervasive skills that participants 

expected accounting graduates to possess. It, therefore, raised the same question 

that was raised in the study conducted by Jaafar (2018:11), namely, “Should students 

learn all the soft skills?”. According to Mhlongo (2020), owing to there being such a 

number of pervasive skills that might be important for an accounting graduate to 

develop, a student may find it impossible to be skilled in all requisite pervasive skills. 

Mhlongo (2020) suggests that those skills which will result in accounting graduates 

being marketable to potential employers, should be specifically determined and 

focused on in the accounting programme.  

 

Table 7.6 provides an overview of participant responses (extracts) regarding the 

pervasive skills listed in Table 7.5. 

  

Table 7.6: Participant group 1 responses in respect of pervasive skills 

Participant Responses (extracts) Pervasive skills 

ACC02 

“I don’t know how to state it, but they should have basic 
manners, working manners, dress properly because you are 
working and be on time and can be able to write emails 
properly so that they don’t, what is the word I am looking for, 
embarrass the employer when they send out emails to the 
public”. 
 
“Yes, organisational skills are absolutely important”. 

• Interpersonal and 
communication skills 

• Organisational skills 
• Personal skills 
• Time management 

ACC03 

“… yes, there is definitely quite a few that can be trained at 
university. Especially the written soft skills, communication 
type skills and the managerial skills there could be 
something academic on it even… the generic skills and 
generic technical skills I think should be the responsibility of 
the university …”. 

• Interpersonal and 
communication skills 

• Leadership skills 

ACC04 

“… the ability to do an interview and they did communication 
and I honestly believe that communication is an extremely 
important part of your everyday life, but I think in accounting 
it becomes doubly important …”. 

• Interpersonal and 
communication skills 

ACC05 

“… you deal with people every day and if you do not know 
yourself enough and you don’t know how to communicate 
or actually be assertive or how to express yourself you will 
struggle in the workplace having to do that it helps, to 
develop yourself”. 

• Interpersonal and 
communication skills 
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Participant Responses (extracts) Pervasive skills 

ACC06 

“In terms of other skills if I take it some people don’t 
necessarily have the ability to do a proper conversation with 
people etc, personal skills or whatever you call it”. 
 
“So, we have to first build up his [accounting 
graduate/trainee accountant] confidence and almost teach 
him to ask the right questions etc. because now, he is there 
more than a year and still it is lacking”. 
 
“Also, communicating with clients, I mean remember we are 
sitting now with WhatsApp and the language that they use 
here and the language that they use with clients. Totally 
different! So, the manner in which they correspond and 
communicate with clients you know? I mean we were still 
taught it’s Mnr [Mr] and Mev [Mrs], and that kind of stuff, and 
the youngsters these days are different”. 
 
“Professionalism in terms of good communication skills 
because you are working now with clients, etc. and how do 
you go about… sometimes they think because they speak 
over the telephone or because it is just an email, that it is 
not necessarily the same language that they use in a letter. 
Where it is not! I mean the email is as important as what a 
letter is you know? So that kind of stuff”. 

• Interpersonal and 
communication skills 

• Personal skills 
• Self-confidence 

 

ACC07 

“Yes, basic communication skills, not that the client is 
always right, but you must listen to him, evaluate it and then 
think on your feet and create an opinion and discuss and be 
able to answer him”. 

• Interpersonal and 
communication skills 

• Intellectual skills 

ACC08 

“There were some skills which I actually learnt there [Work 
Readiness programme]; professionalism was one of those 
and being able to interact with other people, but it also 
helped me in a way because I am very quiet, I wouldn’t say 
reserved because that is not the word I want to use but I 
can’t talk up for myself but they actually taught us on how 
to, not that you have to speak for yourself but on how to 
interact with other people and being in a team and also they 
taught us was communication, I didn’t even know how to 
write a proper CV that was the start and then ja [yes] and 
also how to communicate on your email because that was 
the other thing on our degree that we were never taught”. 

• Interpersonal and 
communication skills 

• Personal skills 
• Teamwork 

ACC09 

“Ja [yes], even just basic things because the guys [trainee 
accountants] rock up for articles, but they don’t even know 
basic politeness towards a client or just professional 
behaviour in a way. So, if you can teach them don’t wear 
that to the office, if someone walks in stand up, shake their 
hand or whatever but basic ways not to embarrass the firm 
or embarrass yourself…”. 
 
“I think soft skills are very important and maybe like life 
skills, I see we have more and more webinars on mental 

• Personal skills 
• Stress management 

(life skills) 
• Time management 
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Participant Responses (extracts) Pervasive skills 
health and stress management. Because for me the stress 
and the mental side is very important at the moment”. 
 
“I think because our jobs have got a high workload, how to 
cope with it, how to plan your time and this is now just in 
general, you need to be good in time management, stress 
management, people management, so you have to look at 
those things also, you can know all the technical stuff but if 
you can’t organise yourself, you won’t get to the technical 
stuff”. 

ACC11 “The confidence is a big problem”. • Self-confidence 

ACC16 

“But the problem or the gap is the pervasive set skill area 
and it is not just personally when I struggled when you know 
I walked into an accounting firm as a first year trainee but I 
see first year trainee’s [accounting graduates] coming in 
today that I manage that are also struggling with it because 
sometimes they lack that communication skill, time 
management skill which is critical in our profession and 
being able to deal with clients and to the extent that I always 
say emotional intelligence, cultural intelligence, those are 
critical pervasive skills that I actually never thought of at 
university that I would need one day. There is also this 
perception that pervasive skills can’t be taught but I to a 
certain extent disagree with it, I think everyone possesses 
the pervasive skills, but they need to be unlocked …”. 

• Interpersonal and 
communication skills 

• Cultural intelligence 
• Emotional intelligence 
• Teamwork 

ACC17 “Psychology, Psychology!”. • Stress management 
(life skills) 

ACC18 

“Definitely one of them that I think is communication. For 
instance, replying to a client in an email. I have got four 
students [accounting graduates] under me that we are busy 
establishing a training office and I can see that they battle 
to communicate via email, it is not professional and it’s, I 
won’t say that it is WhatsApp language and that’s not 
shorthand, but ja [yes] it is definitely a skill that can be 
taught”. 

• Interpersonal and 
communication skills 

(Source: Constructed from the interview transcripts) 

 

Two participants mentioned that pervasive skills were not really developed as part of 

their formal higher education accounting programme, instead these skills were 

obtained through attending a workplace readiness programme that did not form part 

of their study programme (Table 7.7, response 3). Furthermore, one participant 

suggested that all accounting students should attend similar programmes (courses) to 

develop the necessary pervasive skills professional accountants were expected to 

possess (Table 7.7, response 4). Two other participants shared similar views in 
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respect of the benefit of accounting students attending a work readiness programme 

(Table 7.7, response 5).  

 

Table 7.7 summarises selected responses, which best encapsulate and corroborate 

the findings pertaining to Sub-theme 1.2.  

 

Table 7.7: Participant group 1 responses (extracts) supporting Sub-theme 1.2 

Response 
number Response (extracts) Participant 

number 

1 

“… I think there was a gap in terms of the pervasive skill offering at the 
university level. The reason why I am saying that is you can be 
technically competent from university and the main four modules in 
the BCom General Accounting degree which is your accounting, tax, 
auditing, and management accounting, those are very relevant, and 
you know you basically use that every day in your profession as well, 
but the problem or the gap is the pervasive set skill area …”. 

ACC16 

2 
“Yes, obviously when you [accounting graduate/trainee accountant] 
walk into the working world you don’t know what you don’t know, but 
also you don’t know what a professional standard is of doing things so 
the soft skills obviously and all of that, it is a big jump”. 

ACC03 

3 

“Not really, for me I was fortunate enough to join MBAT [Madiba Bay 
Accountancy Training, Workplace Readiness Bridging Programme] 
and that was what was done which was not part of university studies, 
what was taught emotional, how to be interpersonal, I think it was 
covered in the business side, but it was not in-depth where you were 
taught how to do in practically but with MBAT, it was taught more in 
detail which actually helped me a lot”. 

ACC05 

4 
“… you deal with people every day and if you do not know yourself 
enough and you don’t know how to communicate or actually be 
assertive or how to express yourself you will struggle in the workplace 
having to do that it helps, to develop yourself”. 

ACC05 

5 

“You know, a graduate came to me via a programme called, I forget, I 
can ask her  the name and what they did they were government 
funded, it was the Fasset [Finance and Accounting Services Sector 
Education and Training Authority] programme, they handpicked the 
cream of the crop from previously disadvantaged communities and 
they took them in on a six month training course I am sure it was six 
months, so they did in-depth Pastel but they also did emails, they did 
the ability to do an interview and they did communication and I 
honestly believe that communication is an extremely important part of 
your everyday life but I think in accounting it becomes doubly 
important …”.  

ACC04 

(Source: Constructed from the interview transcripts) 

 

7.4.1.3 Sub-theme 1.3: Expectation of formal higher education accounting 
programmes and work readiness  

 

During interviews with participants regarding formal higher education accounting 

programmes, all but one participant provided their thoughts of what they perceived as 
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the exit level and cross-field outcomes of formal higher education accounting 

programmes. The literature review reported in Chapter 3 (Section 3.3.2) highlighted 

the ongoing debate regarding the knowledge and skills that students should be taught 

during their accounting programme. This debate included what the responsibilities of 

the various accounting stakeholders were in equipping aspiring professional 

accountants with the knowledge, skills and competencies for their career. A topic that 

was frequently highlighted by participants, was the work-readiness (preparedness) of 

accounting graduates. Participants specifically referred to a practical component 

forming part of the accounting education programme or the student seeking vacation 

or casual work or shadowing (following and observing) a professional accountant.  

 

Participants had different views in respect of whether accounting education 

programmes lacked some form of practical component, or if students should seek 

exposure to the workplace while still studying by looking for vacation or casual work. 

Six participants suggested some form of practical component forming part of 

accounting education programmes with the aim of students experiencing real life 

practices. However, three participants were of the opinion that the purpose of formal 

higher education accounting programmes was to impart the necessary theoretical 

knowledge, whereas the practical component was the responsibility of ATCs. This 

view is supported by Barac (2009). Furthermore, six participants emphasised the 

importance of students undertaking vacation or casual work or shadowing a 

professional accountant before entering the profession.  

 

Table 7.8 illustrates responses (extracts) that encapsulate the majority of participant 

opinions pertaining to work readiness. 

 

Table 7.8: Expectation of formal higher education accounting programmes 
and work readiness 

Expectation Responses (extracts) 

Practical training 
component 

Participants ACC02, ACC07 and ACC12 indicated that practical 
training occurs during the training programme and was not the 
responsibility of formal higher education accounting programmes. 

ACC02: “… the university can’t provide practical training to students, 
only technical knowledge. Training is for the practical side and 
obviously while you are getting trained you are learning a lot more 



 

__________________________________________________________________________________ 
Page | 270                Chapter 7 

Expectation Responses (extracts) 
things that you do not learn at university like certain programmes, 
CIPC, Easy File, E-filing, things that you don’t learn at university which 
is very important when running at least an accounting firm”. 

ACC07: “In my opinion, the university must teach the student because 
the student must be there on his own merit and he must be able to 
know what he is doing and he must just take the knowledge that he 
gets from the varsity, it’s not the varsity’s responsibility in my opinion 
to take him into the working world. He must be motivated to do it 
himself, but he must take the skills that he can learn from the varsity 
and then apply that”. 

Participants ACC03, ACC04, ACC06, ACC08, ACC09 and ACC10 
were all of the opinion that accounting programmes lacked a practical 
training component. 

ACC04: “… maybe a six month short practical when you have a 
proper accounting practice running at the university that the students 
get involved in, even though it is just the theory, it must be genuine 
case studies when you have people bringing stuff and they must be 
actually capturing it as if it was live, I think that that would be the only 
way we can close that gap, you have to have real life experiences”. 
 
ACC06: “I think it would have been nice if there was a little bit of 
practical at varsity. Because I remember my days, I mean your first 
three to six months you are lost in applying – and it is not only me, but 
the fact is also I know of how many guys I see coming in here – the 
first three months, we [were] almost like write offs, because it is what 
they have learnt and the practical, they are battling a little bit to bring 
the things together”.  

“… the other thing is a little bit of the practical side I believe might 
help, just that there is a smooth change over”. 
 
ACC08: “… I still think that if for those degrees if we could also be 
exposed to the training, even if it’s not in-depth training but like trying 
to do things in real life”. 
 
ACC09: “There can be more of I can say lots of technical stuff but 
some practical implementation because it is quite a bomb shock when 
you get to the office on your first day and it is all different”. 

Vocational work or 
shadowing of an 

accountant 

Participants ACC09, ACC10, ACC11, ACC13, ACC14 and ACC16 all 
suggested students gaining experience by undertaking vocational 
work or shadowing a professional accountant. 

ACC09: “Ja[yes] and I mean (sister’s name who owns a SMP) had 
someone shadow her the other day so it is not a big hassle for people 
in practice to have somebody do shadowing there is always some 
small jobbie that you can give them to file this or sort this or look at 
this, add it up for me, so there is always something that you don’t have 
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Expectation Responses (extracts) 
time for that you could actually do with somebody just helping you for 
a few hours but I think it does expose them to the reality of it”. 

ACC10: ”… it is damn good to get that practical and that also that 
holiday work which I did as well during my studies and that helped a 
lot, it brought the message home this is what I am going to be doing 
when they talk about the recons and the taxes and the VAT and all of 
that and there I was sitting and applying it actually in that office and 
feeling like a complete idiot but there it was and that just gave me the 
realisation but I need to focus for this because I am going to use it for 
the rest of my life”. 

ACC14: “… I think exposure to that prior to finishing your degree 
might have been or to me finishing my degree at least in my case, it 
would have helped me a lot and probably made me feel a bit more 
confident when I had walked into that firm that first day…”.  

“I would say maybe in your final year, okay easier said than done 
would be to have about 30 days, one calendar month doesn’t have to 
be continuous, of just shadowing because shadowing will give you a 
taste even if it’s only a teaspoonful of what you can expect after your 
degree”. 

(Source: Constructed from the interview transcripts) 

 

In addition, two participants were of the opinion that professional accountants in 

practice should share their experiences with students to provide insight into the 

realities of the workplace and what was required when pursuing a career as an 

accountant (Table 7.9, response 1). Furthermore, these participants were of the 

opinion that often the perception an accounting student has of becoming an 

accountant, including the roles and responsibilities of an accountant, was not realistic 

(Table 7.9, responses 2 and 3). Two participants alluded to the need for accounting 

education programmes remaining up to date with changes in the accounting 

profession and industry, thus, ensuring that what was taught during formal higher 

education accounting programmes was relevant (Table 7.9, responses 4 and 5). 

 

Table 7.9 provides selected responses, which best encapsulate and corroborate the 

findings pertaining to Sub-theme 1.3.  
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Table 7.9: Participant group 1 responses (extracts) supporting Sub-theme 1.3 

Response 
number Response (extracts) Participant 

number 

1 
“… it is really a big adjustment from university to workplace but if you 
have people that share their experience then there will be students 
that we touch, and they will be grateful for those points or whatever 
we shared”. 

ACC05 

2 

“… I feel like there is an incredible amount of I almost use the word 
vagueness between actually getting your degree and your expectation 
after your degree are two different things as well and that is when I 
decided articles, I need to do my articles and perhaps that will benefit 
me and I feel that is something that you can’t explain in a book but if 
it’s something that somebody experienced that is qualified, and in a 
position to tell students might be a good idea. I really had the 
expectation that I was going to just walk into a job, and I would be paid 
fifty grand a month and truth be told that couldn’t be further from the 
truth. But that is something I didn’t know until I had done some 
research after I had gotten my degree”. 

ACC14 

3 
“… I think the perception of what they have in their mind of what an 
accountant does is not exactly what it really is, and I think that is where 
the theory plays in their head, and they don’t really perceive or get in 
that practical side of things”. 

ACC16 

4 

“… they [higher education accounting programmes] need to stay in 
touch with what is happening on the ground and say, ‘what is changing 
in the accounting field, do we need to change?’ You know I can’t stick 
with my programme for ten years and do nothing about it; I need to be 
in contact with what is happening on the ground and say ‘Do I need to 
adapt? From here to here do I need to adapt my programme to fit with 
what is going on, on the ground, and happening in the field?’”. 

ACC06 

5 
“… I think in addition to what the universities are doing, they need to 
keep up with what is happening in the industry as a whole you see? 
So that they can teach students relevant things”. 

ACC15 

(Source: Constructed from the interview transcripts) 

 

7.4.1.4 Discussion of Theme 1 findings  
 

The responses from participants were in line with the literature review undertaken in 

Chapter 3 (Section 3.3.2) regarding theoretical knowledge, IT skills, pervasive skills, 

and the work-readiness of accounting graduates. Discussions with participants 

indicated that accounting education programmes primarily focused on the technical 

skills (theoretical knowledge) but lacked the pervasive skills (refer to Sub-theme 1.2, 

Section 7.4.1.2) that employers expected accounting graduates to possess 

(Abayadeera & Watty, 2014). Participants, however, highlighted the importance of 

accounting graduates having obtained fundamental accounting knowledge before 

entering the accounting profession (Low et al., 2016). Participants alluded to the 

relevance of certain topics which formed part of accounting education programmes. 

These participants argued that some topics were not relevant or were too advanced 
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for accounting students and, therefore, could rather be replaced by other skills. The 

need for business education, which is relevant to accounting students, was mentioned 

by four of the participants. This argument was in line with views of Lubbe (2017) 

regarding the need for relevant business accounting education to form part of the 

accounting education programme.  

 

The views expressed by participants undoubtedly emphasised the importance of 

accounting graduates possessing relevant IT and pervasive skills, especially in a 

profession where technology is increasingly used to automate daily tasks (Bonanno, 

2017). As technology and software are ever evolving, participants suggested that 

students must be exposed to, and become familiar with using accounting software 

(Daff, 2021; Dunbar et al., 2016). The specific accounting software to be used as part 

of the accounting curriculum was not of importance as most of the accounting software 

available had the same functions and used the same accounting terminology. What 

was regarded as important, was that students learnt how to navigate within any type 

of accounting software application and familiarise themselves with the functions and 

terminology used of the particular application.  

 

However, certain participants highlighted the importance of students being taught up-

to-date cloud-based accounting software. Although not specifically mentioned, cloud-

based application software forms part of 4IR developments (refer to Section 2.5 and 

Section 5.2). However, participants did not refer to any other future trends as 

suspected, as discussed in Section 5.2. The importance of accounting graduates 

possessing competence in using Microsoft Excel® remained the same, which was 

reported in published research (Daff, 2021; Dzuranin et al., 2018; Lee et al., 2018a; 

Lee, et al., 2018b; Spraakman et al., 2015). Pervasive skills were regarded as 

important by the participants. Findings revealed that of the 11 pervasive skills 

identified, interpersonal and communication skills were the most important pervasive 

skill followed by personal skills, time management, confidence and stress 

management skills. However, it may not be realistically possible for all pervasive skills 

to be developed during the period of formal higher education accounting programmes 

(Paisey & Paisey, 2010).  
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As suggested by Mhlongo (2020), accounting programmes should, therefore, place 

emphasis and prioritise those pervasive skills employers identified as being essential 

for accounting graduates to possess upon entering the profession thereby meeting 

their expectations. This would require the collaboration of academia, employers and 

professional bodies in identifying the pervasive skills to be developed as part of the 

accounting curriculum to ensure accounting graduates were prepared for the 

workplace as best as possible (Jackson & Meek, 2020; Weidemann, 2016). 

Participants indicated that they had largely benefited and had gained the necessary 

pervasive skills by attending a work readiness programme. The work readiness 

programme did not form part of the formal accounting programme and was specifically 

aimed at developing critical employability skills.  

 

Sub-theme 1.3, thus, proved to be important insofar as the relevance of accounting 

education, as discussed in Chapter 3 (Section 3.3.2), was concerned. Not all 

participants were of the opinion that accounting education programmes should include 

practical training. Participants, however, suggested that accounting students should 

gain practical experience before entering the profession. Accounting students should 

be exposed to the realities of the accounting working environment, for the following 

reasons:  

 

• Students would gain an understanding of what employers expect from trainee 

accountants, which would assist with a smoother transition from learning to 

entering the workplace.  

• Students should know how the knowledge gained from accounting programmes 

was practically applied in a real-life scenario, to see the bigger picture.  

• Students should have the opportunity to interact with those already in the 

profession, thereby developing confidence as well as interpersonal and 

communication skills. 

• Student expectations should be addressed in respect of their perceptions of 

what the accounting profession entailed before they entered the profession.  
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Participants further expressed the need for formal higher education accounting 

programmes to be aligned with the current accounting environment, thus, keeping up 

to date with industry requirements and/or developments. 

 

7.4.2 Theme 2: Workplace training 
 

The purpose of Section 3 (Training) of the interview guide for PG1, was to obtain an 

understanding of the knowledge and skills that aspiring professional accountants 

should develop and demonstrate by the end of the training programme period, to 

perform the role of a professional accountant. Additionally, participants’ overall 

perception of a workplace training programme was discussed. 

 

Chapter 4 of the literature review discussed the relevant International Education 

Standards (IES) IES 2 to IES 6 for workplace training before obtaining the relevant 

accounting designation (refer to Section 4.2.2). The education and training process 

(refer to Section 4.4) for aspiring professional accountants for both SAICA and SAIPA, 

who are member bodies of the International Federation of Accountants (IFAC), were 

discussed. Furthermore, a summary of both SAICA’s and SAIPA’s training programme 

requirements guided by IES 2 to IES 6 were provided in Chapter 4 (Section 4.4).  

 

Findings reveal that a large majority of participants (11 participants) were mentors 

(supervisors) to trainee accountants who were currently completing their three-year 

training programme at the ATC, some professional accountant participants (four 

participants) had recently completed their three-year training programme. Therefore, 

follow-up questions were asked where it was felt that more rich, first-hand experience 

and information could be obtained in respect of the three-year training programme.  

 

Two sub-themes emerged from the data analysis and literature review, namely: 

 

a) Sub-theme 2.1: Knowledge, skills, and services 

b) Sub-theme 2.2: Training programme 

 

These sub-themes were supported by the literature review in Chapter 4. The 

interviewer and participants interchangeably used various terms with the same 
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intended meaning. To avoid ambiguities and to provide clarity, Table 7.10 lists these 

terms that refer to the same aspect. 

 

Table 7.10: Theme 2: Explanation of terms for the purpose of this research 

Terms Explanation 

Technical skills or technical competence Refers to the specialised knowledge and proficiency 
required to perform accounting tasks and functions. 

Pervasive skills, soft skills, generic skills, or 
professional skills  

Pervasive skills (refer to Section 3.3.2) are skills that 
an accounting graduate is expected to possess in 
addition to the technical skills obtained during their 
formal higher education accounting programmes 
(Malan & van Dyk, 2021). 

Workplace training, three-year training 
programme, training programme or on-the-
job training  

A practical training programme for aspiring 
professional accountants with the purpose of 
providing suitable accounting experience (SAIPA, 
2022b) 

Mentor, supervisor, manager, trainee officer, 
or training officer 

An individual who supports and guides the 
development of a trainee accountant in the 
workplace and regularly reviews the progress and 
performance of the trainee accountant at work 
(Association of Chartered Certified Accountants 
[ACCA], 2022; IFAC, 2022). 

 

7.4.2.1 Sub-theme 2.1: Knowledge, skills, and services  
 

Section 3 (Training) of the PG1 interview guide commenced with the aim to determine 

whether participants were of the opinion that the required technical competence that 

an aspiring professional accountant should demonstrate, was established by the end 

of the training programme period. Question 3.1 from the PG1 interview guide: 

 

 

Participant responses varied with nine of the participants agreeing that trainee 

accountants developed the necessary technical competence during their workplace 

training period. These participants further elaborated by recognising the importance of 

newly qualified professional accountants gaining further experience once qualified as 

Do you believe you (and current trainee accountants) establish/ed the 
necessary technical skills an aspiring professional accountant should 
demonstrate by the end of the three-year training programme, and what 
were/are these competence areas (technical skills)? 
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a professional accountant, including that of being a lifelong learner (Table 7.12, 

response 1).  

 

Participant ACC05 was of the opinion that the necessary technical skills had been 

developed owing to being exposed to a number of professional accountant functions 

during the training programme (Table 7.12, response 2). In contrast, one participant 

indicated that the necessary technical skills had not been developed during the training 

programme. This was attributed to a lack of guidance from their trainee accountant 

mentor (the role of a mentor during the training programme was discussed as part of 

Sub-theme 2.2). The remaining eight participants indicated that the development of 

technical competence would depend on the ATC where the aspiring professional 

accountant would be undertaking their workplace training. This included the various 

technical accounting functions that the trainee accountant was exposed to, the level 

thereof, and the guidance provided by the mentor during the training period (Table 

7.12, responses 3 and 4).  

 

Participants were requested to identify the financial accounting and taxation services 

they perceived that a newly qualified professional accountant should comfortably be 

able to offer to a SME client (it was acknowledged that professional accountants 

should be exposed to all the professional body’s specified competence areas during 

their workplace training programme as per the training logbook). Question 3.5 from 

the professional PG1 interview guide: 

 

 

Taxation encompasses a broad range of services which a professional accountant 

could offer their clients. Participants identified the specific taxation services, they 

perceived that a newly qualified professional accountant should comfortably be able 

to provide SME clients with. To provide clarity on various taxation services in South 

After obtaining the necessary university qualification and/or training 
required in pursuing a career as a professional accountant, what 
financial/accounting services could you (or a current trainee accountant) 
comfortably provide SME clients? 
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Africa, Table 7.11 provides a list of taxation terminology associated with the taxation 

services referred to by participants in their responses to Question 3.5. 

 

Table 7.11: Terminology: South African taxation services  

Terminology: Taxation 
services 

(Alphabetical order) 
Explanation 

Employer Reconciliation 
Declaration (EMP501) 

An EMP501 is a reconciliation between the monthly EMP201 
returns and payments made to South African Revenue Service 
(SARS) for the period, this must be submitted twice a year. 

(Source: Musviba, n.d.; SARS, 2021a) 

Monthly Employer Declaration 
(EMP201) 

An EMP201 is a monthly payment declaration in which the 
employer declares the total payment together with the allocations 
for Pay-As-You-Earn (PAYE), Skills Development Levy (SDL), 
Unemployment Insurance Fund (UIF) and/or Employment Tax 
Incentive (ETI). 

(Source: SARS, 2021b) 

Pay-As-You-Earn (PAYE)  The amount to be deducted from an employee’s remuneration to be 
paid to SARS on a monthly basis by completing the EMP201. 

(Source: SARS, 2021c) 

Provisional Tax Returns 

This is a method of paying the income tax liability in advance to 
ensure that the taxpayer does not have a large amount of tax to pay 
on assessment. It allows for the tax amount to be spread over the 
relevant year of assessment and is based on estimated taxable 
income. 

(Source: SARS, 2021d) 

Skills Development Levy 
(SDL) 

SDL is a levy imposed to promote learning and development in 
South Africa. SDL is determined by the employer’s salary bill. 

(Source: SARS, 2021e) 

Unemployment Insurance 
Fund (UIF) 

UIF provides short-term relief to workers (or dependants) who are 
unable to work or are unemployed due to adoption leave, maternity, 
or illness.  

(Source: SARS, 2021f) 

VAT101 Registration Form  

In South Africa it is mandatory for a business to register for value-
added taxation (VAT) “if the total value of taxable supplies made in 
any consecutive 12-month period exceeded or is likely to exceed 
R1 million. The business must register for VAT on eFiling or 
complete a VAT101 – Application for Registration form and submit 
it to the local SARS branch within 21 days from date of exceeding 
R1 million”. 

(Source: SARS, 2021g) 

VAT201 Return  

“The VAT201 return is a declaration which must be completed and 
submitted to SARS at the end of every tax period if you are a 
vendor. The return reflects the VAT that you have charged on 
supplies (or situations in which you are otherwise liable to declare 

https://www.sars.gov.za/types-of-tax/value-added-tax/how-to-register-for-vat-on-efiling/
https://www.sars.gov.za/wp-content/uploads/Ops/Forms/VAT101-Value-Added-Tax-Registration-Application-External-form.pdf
https://www.sars.gov.za/contact-us/branch-finder/
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Terminology: Taxation 
services 

(Alphabetical order) 
Explanation 

output tax), and the amounts that you believe you are entitled to 
deduct as input tax. 113 The difference between these amounts for 
a specific tax period could either result in you having to pay the 
difference to SARS, or you may be entitled to a refund of the 
difference. Vendors must submit their returns by the due date, even 
if there is no payment required for the tax period concerned”. 

(Source: SARS, 2019) 

 

Figure 7.1 provides an illustration of the financial accounting and taxation services a 

newly qualified professional accountant should comfortably be able to offer to a SME 

client upon completion of the training programme according to participant responses. 

As illustrated in Figure 7.1, participants argued that newly qualified professional 

accountants should comfortably possess the knowledge and skills to prepare and 

interpret annual financial statements as well as suggest solutions to identified 

problems. Moreover, participants mentioned 11 types of taxation services that a 

professional accountant should be able to provide a SME client upon completing their 

training. 
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(Source: Constructed from the interview transcripts) 

Figure 7.1: Summary of financial accounting and taxation services a newly 
qualified professional accountant was expected to be able to 
provide SME clients upon completion of the training programme 

 

The importance of aspiring professional accountants possessing certain pervasive 

skills was evident from the findings and discussions for Sub-theme 1.2. This was best 

described by participant ACC05 who emphasised the importance of professional 

accountants possessing pervasive skills (Table 7.12, response 5). At least half of all 

participants believed pervasive skills were mostly developed during the training 

programme period and not necessarily during academic studies. Only one participant 

had a differing view that the training programme did not focus on the development of 

vital pervasive skills (Table 7.12, response 6). According to participants, pervasive 

skills were developed by interacting with various clients, learning from the actions and 

behaviour of their mentor, and working with colleagues (Table 7.12, responses 7 and 

8). 
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Question 3.3. requested participants to identify the most important pervasive skills an 

aspiring professional accountant should develop during their training programme 

period. Question 3.3 from the PG1 interview guide: 

 

 

Figure 7.2 provides a graphical illustration and ranking of the pervasive skills 

participants identified as being important for trainee accountants to develop during 

their workplace training programme period. 

 

(Source: Constructed from the interview transcripts) 

Figure 7.2: Pervasive skills to be obtained by trainee accountants 
 

In coherence with literature (discussed in Sub-theme 1.2, Section 7.4.1.2), all 18 

participants referred to interpersonal and communication skills as being the most 

important pervasive skill a trainee accountant should develop (Table 7.12, response 

9). One participant further commented by confirming that accountants were often 

What do you believe are the most important professional skills (non-
technical/pervasive skills) a trainee accountant should develop during their 
three-year training programme and why? 
 

Leadership skills
(1 participant) Cultural 

intelligence
(2 participants)

Emotional 
intelligence

(3 participants) 

Teamwork
(3 participants)  
Organisational 

skills
(4 participants) 

Time management
(4 participants) 

Personal skills
(6 participants) 

Self-confidence
(7 participants) 

Intellectual skills
(8 participants) 

Interpersonal and 
communication skills 

(18 participants) 
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regarded as just number crunchers, however, the participant further recognised that a 

large majority of a professional accountant’s role and responsibilities included 

communicating and interacting with SME clients (Table 7.12, response 10). All 

participants further emphasised the importance of aspiring professional accountants 

developing effective verbal communication skills while eight participants additionally 

highlighted the importance of written communication skills.  

 

As illustrated in Figure 7.2, interpersonal and communications skills were followed by 

intellectual skills, self-confidence and personal skills. Notably, seven participants 

highlighted the importance of a trainee accountant possessing and developing self-

confidence. Although confidence is considered to be a pervasive skill that should be 

practiced (Mccracken, 2017), it is a skill often ignored (Marg, 2019). One participant 

remarked by noting that confidence was a skill which was never taught, and he/she 

believed that this resulted in the feeling of intimidation when commencing with the 

training programme (Table 7.12, response 11).  

 

However, self-confidence8 can be built over time, and with more experience, and 

people who display self-confidence are able to adapt easily and are taken more 

seriously than those who are less confident (Mayangsari, Hermawan & Juwono, 2019). 

Participant ACC14 alluded to the importance of aspiring professional accountants 

being confident in the knowledge and skills they possessed when in the workplace, as 

the participant was of the opinion that this could have an impact on the future of the 

trainee accountant (Table 7.12, response 12). Another participant recognised that 

trainee accountants who did not possess confidence usually took longer to develop 

the necessary knowledge and skills (Table 7.12, response 13).  

 

 

 

 

 
8 Self-confidence is defined as the “Belief or assurance in oneself, trusting one’s abilities, judgements, 
or decisions, either in general or in relation to a specific situation or activity” (Oxford Reference, 2021). 
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Participants were requested to provide their opinion as to whether trainee accountants 

gained the knowledge and skills during the training period to provide any business 

advisory services to a SME client. Question 3.4 from the PG1 interview guide: 

 

 

The majority of participants (13) were of the opinion that newly qualified professional 

accountants upon obtaining their designation as a professional accountant, did not yet 

possess sufficient experience and exposure to various functions and services (for 

example, client consultation meetings) to provide business advice to a client. Some 

participants further elaborated as follows: 

  

• Three participants recognised that trainee accountants usually gained the 

necessary technical and pervasive skills during the training programme, 

however, felt that three-years was not a sufficient time period to gain the 

necessary knowledge to provide business advice (Table 7.12, response 14).  

• Another two participants cautioned that newly qualified professional 

accountants should first build up their confidence by gaining further experience 

and exposure before providing business advice to a SME client (Table 7.12, 

response 15).  

 

Three participants similarly noted that they could not provide a definitive answer as it 

would depend on the training programme and what the trainee accountant was 

exposed to during the training period. Participants ACC10 and ACC17 were the only 

two participants who indicated that they could provide business advice owing to their 

confidence and the vast amount of experience gained during their training programme. 

Both participants attributed this to their training having taken place at an ATC, which 

was a smaller accounting firm as the reason they had gained exposure to a wide range 

of accounting functions and services (Table 7.12, response 16).  

After obtaining the necessary university qualification and training required 
in pursuing a career as a professional accountant, were/are there any 
consultancy or business advisory (non-accounting services) services you 
felt you (or a current trainee accountant) could/can comfortably provide SME 
clients? 
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Table 7.12 provides selected responses, which best encapsulate and corroborate the 

findings pertaining to Sub-theme 2.1.  

 

Table 7.12: Participant group 1 responses (extracts) supporting Sub-theme 2.1 

Response 
number Response (extracts) Participant 

number 

1 
“I don’t think you learn all the skills during that time, it is a continuous 
thing… so ja [yes], you are always learning but I think you get most of 
your skills during that time ja [yes]”. 

ACC18 

2 

“From my side I would say yes because I was allowed to be overall in 
terms of the work done, I have been exposed how to do monthly work 
I have been exposed to draft financials statements and I have been 
exposed to prepare value added taxation (VAT) for clients, I have been 
exposed to analyse reports in terms of management reports for the 
clients so from my side I've really been exposed to all of that. I think 
the moment that you go into that technical training whatever you are 
doing your professional programme, you must really push to be able 
to be exposed to all that I was however it does differ but, on my side, 
I was fortunate enough to be exposed to all aspects which I actually 
enjoyed”. 

ACC05 

3 
“I would say yes and no, one because we go there as trainees and 
they have to train us, the person I was working under it was the first 
time she was training, yes, my supervisor, at first there was no 
structure… “. 

ACC08 

4 

“I think it depends on where you work [ATC], from our side I know that 
our qualified trainees are in demand at bigger firms because of the 
wide exposure that they get at our office. So, it’s difficult to say, it 
depends on the employer, we get exposure from start of registration, 
registering a business to ending the drafts of the financials and the 
meetings with the clients so that our trainees get that exposure from 
the start. It’s not like you do that in the third year, from your first file 
that you start you going to sit in you need to learn to interact with the 
clients where at other firms they drop you into one thing, and that’s all 
that you do, you don’t even get exposure to anything else. So, the 
practical part is very important. The trainees of today are too scared 
to ask for exposure but also, I can’t blame them, some employers are 
not that very kind to a trainee”. 

ACC11 

5 

“It [pervasive skills] is important because you not just focusing on work 
you are also focusing on you as a person and also you are focusing 
on working with people, so you have to become the person who is 
reliable, and you need to build yourself it is like an ongoing skill to 
actually learn… “.  

ACC05 

6 “… the training you do they don’t really concentrate on soft skills”. ACC18 

7 
“That [pervasive skills] you learn during your 3 years of articles, by 
watching your seniors and how they behave and how they talk to 
clients, you learn quite a lot from that as well”. 

ACC01 

8 
“You gain them [pervasive skills] by seeing more and more clients, 
learn from your seniors the way that they speak to clients and the way 
that they treat clients, definitely not while you were studying”. 

ACC02 

9 

“Communication is the most important skill out there that I think you 
need to learn and unfortunately, I think that you only learn it once you 
are doing it, you cannot get it at university level that is on the job 
training, how to communicate and what type of questions do I need to 
ask… “. 

ACC10 

10 “It is actually weird and strange that people think that accountants are 
number crunchers and all of that, but we do a lot of communication. ACC15 
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Response 
number Response (extracts) Participant 

number 
We communicate with clients, with SARS, with banks – we 
communicate the entire time! You have, to take the data that you have 
and interpret it for different stakeholders for different reasons! You 
have to be able to do that and you must understand who is who”. 

11 “… I feel like something that wasn’t taught to me was confidence, I 
was intimidated the first day I started… “. ACC14 

12 
“… I feel like confidence in a workplace environment can make you 
look like a hero or a zero very quickly. If you are not certain of your 
knowledge and what you are actually capable of as your own person, 
I think that that could limit your possibilities in future”. 

ACC14 

13 “I am sitting with trainees who are not confident, so it takes longer, 
those who are confident go faster”. ACC10 

14 “… three years is actually nothing, it is quick, and I don’t think you 
learn enough, you learn a lot but not enough”. ACC09 

15 

“Definitely not, after the three years for myself personally, I felt the 
stupidest, I have ever felt in my life, because now everybody has got 
the expectation you got your qualification, but you need the exposure 
and the experience and that is where the confidence building comes 
in as well”.     

ACC11 

16 

“Yes. Remember I was in a very small practice, there was five of us 
with one chief [supervisor]… there weren’t a lot of staff, so we had to 
deal with everything, right from greeting the person at the door 
because you were the one who was least busy at that moment, right 
through to submitting the tax return”. 

ACC17 

(Source: Constructed from the interview transcripts) 

 

7.4.2.2 Sub-theme 2.2: Training programme 
 

Participants highlighted the following as important aspects of a training programme, 

which aligned with the literature review undertaken in Chapter 4 (refer to Section 

4.4.1.1 and Section 4.4.2.1): 

 

• Trainee accountant mentor 

• Exposure to various work functions  

 

The trainee accountant mentor: All participants referred to the important role of a 

trainee accountant mentor during the training programme. Participant ACC03 

specifically highlighted the role and impact of a mentor in respect of the growth of a 

trainee accountant during the training programme (Table 7.13, response 1). 

Participants alluded to the role of the mentor with regard to instilling ethical behaviour, 

how to approach and solve problems (pervasive skills), how to communicate 

effectively with clients (pervasive skills) and how aspiring professional accountants 

should conduct themselves in a professional manner (pervasive skills) (Table 7.13, 
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responses 2, 3 and 4). According to four participants, a mentor should have the ability 

to impart knowledge and ensure that the trainee accountant fully comprehends the 

activity/ies at hand (Table 7.13, response 5). The need for the mentor to provide 

guidance in respect of the prescribed competencies that a trainee accountant must 

meet as part of the training programme, was emphasised by two participants (Table 

7.13, response 6).  

 

The importance of having an open-door policy and ensuring trainee accountants were 

confident to seek assistance was highlighted by four participants. Participant ACC10 

was of the opinion that owing to completing their training at a SMP, the mentor had 

the time to assist when required and had an open-door policy (Table 7.13, response 

7). Participant ACC18 alluded to the trainee accountant having the confidence to seek 

assistance from their mentor and ask questions (Table 7.13, response 8).  

 

According to participant responses, it was of the utmost importance that the mentor 

was committed, knowledgeable and developed a trusting working relationship with the 

trainee accountant. The following is a summary from participant responses regarding 

the role of the mentor: 

 

• Impart valuable knowledge and skills 

• Ensure the growth of the trainee accountant 

• Instil ethical behaviour which is expected from a professional accountant 

• Ensure the development of those pervasive skills, which are regarded as being 

essential for a professional accountant to possess 

• Provide guidance in respect of the prescribed professional body’s 

competencies 

• Have an open-door policy and be approachable 

 

Exposure to various work functions: As part of their responses to the questions 

posed for Section 3 (Training) from the PG1 interview guide, 15 participants referred 

to the need for trainee accountants gaining experience by being exposed to various 

functions of a professional accountant and/or industries during their training 

programme period (Table 7.13, response 9). Eleven participants specifically 
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highlighted the importance of trainee accountants “sitting in” during client meetings 

and observing their mentor, or the SMP partner, interacting and communicating with 

the client (Table 7.13, response 10). As previously discussed, (refer to Section 1.2 and 

Section 2.1), interpersonal and communication skills were regarded as the most 

essential pervasive skills that a professional accountant should possess. Participants 

ACC14 and ACC16 were of the opinion that the best way for a trainee accountant to 

acquire effective communication skills, was by attending client meetings (Table 7.13, 

response 11). Participant ACC14 further confirmed that a trainee accountant who 

attended client meetings was exposed to the entire process, including the importance 

of building a trust relationship with the SME client (Table 7.13, response 12).  

 

Table 7.13 provides selected responses, which best encapsulate and corroborate the 

findings pertaining to Sub-theme 2.2.  

 

Table 7.13: Participant group 1 responses (extracts) supporting Sub-theme 2.2 

Response 
number Response (extracts) Participant 

number 

1 

“I think the role of the mentor is critical, I think that is the make or break 
of any training programme in a professional sense, that is where you 
get to ask the questions which you are too scared to ask normally and 
you could go a whole three years with not asking or getting that 
personal growth, your personal growth is going to come from there, 
your technical growth, optimising that growth within that three-years is 
going to come from the mentor helping assess you where you at, that 
whole principle of not knowing what you don’t know they should know, 
they should be able to help you to evaluate and to assess that, and to 
be honest with yourself I think the role of the mentor is very important 
there”. 

ACC03 

2 

“It is vitally important because I think they [mentor] are able to 
influence the ethos and the actual ethical mindset of how this person 
will approach problem solving, how they will approach communication, 
so I think the supervisor has a vital role because they are going to be, 
I mean mirror, you are going to be copying the mirror image of what 
you see”. 

ACC04 

3 

“… I don’t think I would have been able to do my job if I didn’t have 
somebody like those people [mentors], I think it is actually critical there 
must be like a big buddy that is helping you, I think it is important. I 
learnt a lot about writing and communicating with clients and how to 
just get stuff done”. 

ACC09 

4 

“Yes, it is very important, like seriously that is the part where the 
trainee is supposed to transform from being a worm to a butterfly kind 
of thing. Because then you are taking this person from varsity to 
teaching them gradually to being a professional. So, it is not just the 
technical stuff that you teach them. You teach them to pitch up to work 
on time, or your clothes must be professional. This is how you talk to 
a client. This is how you handle conflict. You see these are the things 
that are not in the logbook”. 

ACC15 
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Response 
number Response (extracts) Participant 

number 

5 

“… passing that knowledge on, I don’t believe that anybody can 
mentor, I just don't believe it you can sit in on somebody and watch 
them doing the job and you can learn certain things but a mentor 
should be able to say do you understand why I didn't do it this way I 
did it this way around and the reason is this that and the next thing, 
the mentor must be able to after that interaction impart the knowledge 
and the reasoning for travelling down the road they travelled rather 
than doing it in a different way and if they cannot impart that 
knowledge that person can sit in on those meetings until doomsday 
but will never learn what actually clicked to make it different why you 
did this and that time you did that which is me reading the personality 
and if you can’t explain that they won’t know what to look for”.  

ACC04 

6 
“… they must also guide you on the competencies which you actually 
have to meet so that you can be a professional accountant, their role 
is very important”.   

ACC08 

7 
“… what was nice it was a small firm, and I could go to them [mentor] 
and chat to them because they had the time and had an absolutely 
open-door policy to explain it”. 

ACC10 

8 “I think it is important [mentor], if they feel a bit more secure, they know 
they can go to the mentor and actually go and ask the questions”. ACC18 

9 
“I think the moment that you go into that technical training whatever 
you are doing your professional programme, you must really push to 
be able to be exposed to all … I was fortunate enough to be exposed 
to all aspects which I actually enjoyed”. 

ACC05 

10 

“Look, what I do is the clerk that does the work sits in during my 
meeting with my clients. Simply because I want him to learn and that 
is how he learns, he sees what conversation I am having with the 
client, he sees what we are talking about… So ja [yes], that is the kind 
of soft skills I believe they need to pick up during the three years”. 

ACC06 

11 

“I will go, and I will have the close out meeting on behalf of the partner 
and this is something that I quiet enjoy, every time I go out, I look for 
a first year to take with me. Not to say anything in the meeting at that 
stage but to observe and to understand the overall picture. You have 
done all this work and how do you communicate and how do you 
convey the work that you have done in the final meeting with the client 
and how do you listen to them, how do you listen to their problems and 
what do you do to strategically advise your clients, so I think it is very 
important from the start that they are a part of those kinds of meetings 
because how do you develop your communication and negotiation 
skills if you can’t physically observe it... Communication is very 
important; how do you develop that communication interaction unless 
you actually go out and see it”. 

ACC16 

12 

“I feel like you get the full setting, and it teaches relationship building 
when you actually get to sit there with the partner and the client and 
you get the full three sixty of what the set of financials means to the 
client, how things go going forward and I feel like that is a vital part of 
your articles”. 

ACC14 

(Source: Constructed from the interview transcripts) 

 

7.4.2.3 Discussion of Theme 2 findings  
 

Nine of the participants believed that trainee accountants fully comprehended the 

prescribed knowledge and skills (from a practical perspective) during the training 
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programme, but further stated that it was not possible that all the necessary 

competencies that a professional accountant should possess, was gained during this 

period. The technical competence, as guided by IES 2, that an aspiring professional 

accountant should develop throughout their training programme, is stipulated by the 

various professional bodies in South Africa, specifically SAICA and SAIPA, who are 

member bodies of IFAC (World Bank, 2013). 

 

The need to gain further practical experience was emphasised by participants. This 

was in line with SAIPA’s (2021g) view in this regard. A career as a professional 

accountant might require further practical experience depending on the various fields 

of specialisation. It was apparent that participants were of the opinion that the 

development of the prescribed knowledge and skills was contingent on the ATC where 

the trainee accountants undertook their workplace training. This included exposure to 

various work functions and the role of the trainee accountant mentor. In addition, 

participants recognised the importance of aspiring professional accountants 

undertaking to be lifelong learners.  

 

Based on the analysis, participants were of the opinion that newly qualified 

professional accountants did not possess the knowledge, skills and experience to 

provide business advice to SME clients. However, participants again noted that 

gaining the necessary knowledge, skills and experience to provide business advice 

would depend on the ATC and the level of exposure to various accounting functions 

and industries.  

 

It is evident that participants regarded pervasive skills as being of the utmost 

importance as all participants alluded to the continuous development of pervasive 

skills, with at least half of the participants deeming that pervasive skills were mostly 

developed during the training programme and not as part of the accounting academic 

programme. According to Mhlongo (2020), Paisey and Paisey (2010) as well as Stoner 

and Milner (2012), it may not be realistically possible that all pervasive skills are 

developed as part of an accounting academic programme. These programmes are 

already heavily loaded with theoretical content. Strauss-Keevy (2014) found that 

academics believed that the training programme developed an aspiring professional 
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accountant’s pervasive skills more effectively than the accounting academic 

programme owing to academics not necessarily being equipped in this regard.  

 

Participants specifically highlighted interaction between colleagues, a mentor and 

clients as being significant in developing both technical and pervasive skills during the 

training programme period. During discussions regarding the training programme, 

participants identified a total of ten important pervasive skills (refer to Figure 7.2) that 

a trainee accountant should develop during the training period. All participants were 

of the opinion that the development of interpersonal and communication skills was 

important, and that trainee accountants should learn to interact and communicate with 

clients in a manner which was clear, precise and understandable, using layman’s 

terms.  

 

Participants highlighted the need for trainee accountants to be exposed to various 

accounting work tasks and functions and industries during their training programme to 

gain relevant practical experience to develop the necessary knowledge and skills 

required by an aspiring professional accountant.  
 
7.4.3 Theme 3: Professional accountant 
 
Information pertaining to continuing professional development (CPD) activities, and 

professional accountants undertaking to be lifelong learners is discussed in this 

section. In the context of the professional accountant, this section addresses the 

following aims: 

  

• Whether participants were aware that according to a competency framework, a 

professional accountant should possess certain competencies, skills and 

knowledge.  

• What the relevant number of years’ experience a professional accountant 

should possess before feeling comfortable to perform the tasks required from 

a professional accountant.  

• Whether participants believe they possessed the competencies, skills and 

knowledge to provide the services a SME client desires. 
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Chapter 4 (refer to Section 4.2.3) provided literature pertaining to CPD as well as the 

CPD requirements prescribed by both SAICA (refer to Section 4.4.1.2) and SAIPA 

(refer to Section 4.4.2.2).  

 

Two sub-themes emerged from the data analysis and literature review, namely: 

 

a) Sub-theme 3.1: Competencies, skills, knowledge, and relevant experience 

b) Sub-theme 3.2: Continuing professional development 

 

These sub-themes were substantiated through the literature review presented in 

Chapters 3, 4 and 5. The findings pertaining to these sub-themes are discussed In 

Sections 7.4.3.1 to 7.4.3.3. 

 

7.4.3.1 Sub-theme 3.1: Competencies, skills, knowledge and relevant 
experience 

 

Professional bodies have developed competency frameworks to guide their members 

on the competencies, skills and the knowledge they should possess as a professional 

accountant (refer to Sections 3.3.3.1, 3.3.3.2, 4.2.2, 4.4.1.1 and 4.4.2.1). Question 4.1 

sought to determine whether participants were aware that, as professional 

accountants, there were certain competencies, skills and knowledge that they should 

possess according to a competency framework. Question 4.1 from the PG1 interview 

guide: 

 

 

This question was included in the interview guide as, according to anecdotal evidence, 

the competency framework was not readily available to all professional accountants 

and clarity on this matter was important in the context of the primary research objective 

of the study. All participants confirmed that they were aware that professional 

Are you aware that, according to a competency framework, a professional 
accountant should possess certain skills including the knowledge and 
capability of performing certain roles/tasks? 
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accountants should possess specific competencies, skills and knowledge to perform 

certain tasks, however, some participants indicated that they were not aware that such 

a competency framework existed. Four participants admitted that they did not know 

that their professional body had developed a competency framework, while another 

three participants referred to the competency framework as the trainee accountant’s 

logbook where specific outcomes that a trainee accountant must fulfil during the 

specified training period were identified. It was recognised that a logbook was linked 

to the professional body’s competency framework (Table 7.14, response 1).  

 

One participant further highlighted that s/he had not personally seen the professional 

body’s competency framework and, therefore, could not provide any information 

regarding the framework. Participant ACC03 held a view that the continuous revision 

of the professional body’s competency framework caused problems and, as a result, 

the participant had lost track of the latest competency framework and its content (Table 

7.14, response 2).  

 

During discussions with participants regarding the competencies that a professional 

accountant should possess, participants again alluded to the importance of pervasive 

skills, including the knowledge that a professional accountant should have in respect 

of IT and accounting software (refer to Section 5.2). Although pervasive skills were 

extensively discussed as part of Sub-theme 1.2 (refer to Section 7.4.1.2) and Sub-

theme 2.1 (refer to Section 7.4.2.1), participants reverted to pervasive skills in this sub-

theme. Six participants specifically referred to a professional accountant having 

sufficient knowledge of technological advancements and various accounting software 

(Table 7.14, response 3).  

 

In line with literature (Bonanno, 2017), participant ACC05 noted the positive impact of 

using technology to automate certain accounting tasks, allowing the professional 

accountant time to add other value for the client by performing additional more 

specialised advisory type accounting functions (Table 7.14, response 4). Participant 

ACC02 emphasised the skills and competencies a professional accountant should 

possess (Table 7.14, response 5).  Participants shared similar views that professional 

accountants must be equipped with the necessary knowledge and skills to provide the 
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traditional accounting services SME clients required, however, participants further 

emphasised the importance of having gained additional experience. 

 

In addition, the study aimed to determine whether participants believed that they 

possessed all the skills (competencies) to comfortably provide the services the SME 

client required. To this end, Question 5.4 from the PG1 interview guide was 

formulated:  

 

 

The majority of participants (11) had similar views when responding to Question 5.4. 

Although these eleven participants either responded with a “yes” (six participants), 

“no” (two participants) or “depends” (three participants), all participants expanded by 

providing a similar explanation for their responses. These participants noted that they 

immediately notified their client when they did not possess the required competencies, 

skills or knowledge to comfortably provide the desired service and/or advice the client 

required. Furthermore, these participants indicated that in such cases, they either 

undertook the necessary research to gain the knowledge to provide the service in 

order to advise the SME client on the way forward, sought assistance from a colleague 

who possessed the required knowledge, or referred the SME client to an expert or 

another professional (refer to Sub-theme 6.3 and Section 7.4.6.3) who could provide 

the desired service (Table 7.14, responses 6, 7, 8 and 9). Five participants were of the 

opinion that they possessed all the skills which were necessary to comfortably provide 

the services a SME desired, and only two participants clearly stated that they did not 

possess all the necessary skills. Most of these participants did not elaborate further 

except for participant ACC05 (Table 7.14, response 10).  

 

Throughout the interviews, participants highlighted the importance of a professional 

accountant gaining sufficient relevant years’ experience to build confidence and gain 

exposure to various industries and accounting functions, with the aim of meeting the 

services the client desired. Question 6.7 aimed at gaining insight regarding what 

participants viewed as being a sufficient number of years’ relevant experience before 

Do you believe that you possess all the skills to comfortably provide the 
services your SME client requires and why? 
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a qualified professional accountant was comfortable providing the desired services of 

SME clients. Question 6.7 from the PG1 interview guide: 

  

 

Participants ACC05 and ACC14 both indicated that they had recently qualified as a 

professional accountant and, therefore, were not in a position to provide a response 

to Question 6.7. Figure 7.3 provides an illustration of the number of years’ relevant 

practical experience participants perceived as necessary to perform the tasks required 

from a professional accountant.  

 

(Source: Constructed from the interview transcripts) 

Figure 7.3: Participant group 1 views on number of years’ experience required 
before a professional accountant is comfortable performing 
expected tasks 

 

One participant was of the opinion that the training period provided sufficient 

experience to comfortably perform the required functions expected of a professional 

After how many years of practical experience did you feel comfortable 
performing the tasks required from a professional accountant? 

 

1 participant 
(6%)

3 participants 
(19%)

2 participants 
(12%)

10 participants 
(63%)

Training period

1 to 2 years

2 to 3 years

3 to 5 years
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accountant. However, the participant further elaborated that this experience would 

depend on each individual and the confidence s/he had developed throughout the 

training programme period (Table 7.14, response 11). A total of five participants 

mentioned the importance of a professional accountant possessing self-confidence in 

the knowledge and skills they had developed (Table 7.14, response 12). The 

importance of dealing with a diverse number of clients and being exposed to various 

industries was emphasised by one participant (Table 7.14, response 13). Although 

participant ACC08 was of the opinion that one additional year industry experience 

would suffice, the participant advised that professional accountants must ensure that, 

where they lack knowledge or skills, it was addressed by attending professional body 

CPD activities to remain up to date. 

Table 7.14 provides selected responses, which best encapsulate and corroborate the 

findings pertaining to Sub-theme 3.1.  

 

Table 7.14: Participant group 1 responses (extracts) supporting Sub-theme 3.1 

Response 
number Response (extracts) Participant 

number 

1 

“You must have the knowledge and capability in order to perform a 
task. According to SAIPA they have a syllabus guide which trainees 
need to be able to tick off before they can actually qualify as a 
professional accountant so yes, there are definitely certain 
competencies that you must have before you can become a 
professional accountant as well as technical knowledge”. 

ACC02 

2 

“I say it is a problem as the changes are not well managed and 
communicated, if the whole framework gets thrown out and a whole 
new one gets given then people are going to stop going to the trouble 
to actually go and look what is in the framework because in two years’ 
time it is going to change completely again all of the terminology, all 
of the principles, all of the wording is going to change and who has the 
time to go and you know I don’t have to lecture it so why am I going to 
study it, but if you can educate me that there are the important things 
in the framework that you need to look out for and you need to have 
and you need to have transferred to your staff then by all means”. 

ACC03 

3 
“… with the cloud accounting and everything I need to be clued up; it 
is actually quite important… make sure that you are up to date with 
new technology in the first place”. 

ACC01 

4 
“… technology it helps with the things that was done manually so that 
you can focus on the accounting, and you are adding value to your 
client”. 

ACC05 

5 
“Very good computer skills, over and above their technical skills, 
computer skills and obviously communication skills if you haven’t got 
that I don’t think you are going to make it”. 

ACC02 

6 
“I would only say yes on the proviso that if I don’t know I know that I 
don’t know, and I will quickly go and research or ask for advice from a 
colleague to be able to give them that advice… “. 

ACC03 



 

__________________________________________________________________________________ 
Page | 296                Chapter 7 

Response 
number Response (extracts) Participant 

number 

7 
“I would say to a greater extent yes, not necessarily because I have 
all the skills myself, but I know where to get them. And if I don’t 
possess the skills then I am honest enough to admit it”. 

ACC06 

8 
“There is no way I possess all the skills, but knowing that you don’t 
possess them, is already a step up because you can always teach 
yourself that skill”. 

ACC17 

9 
“No, you can’t remember everything but like I said you have got to be 
able to tell a client, I am not sure about this I will find out. Because you 
have got the resources in any case to go and find that out and to come 
back to your client”. 

ACC18 

10 “No, I wouldn’t say all the skills I still feel that I want to learn… “. ACC05 

11 

“I can see their development and I can see they can do it so yes; I 
think that it is enough [three-year training programme], it is also 
dependant on your person, those ones who have more confidence 
they go faster, those with the less confidence they do go slower until 
you can get that confidence built”. 

ACC10 

12 “I would say five years after being an article clerk, then you have 
confidence to do it. I think it is about confidence”. ACC06 

13 
“I would say if someone has five years relevant experience after their 
training doing various different clients … they must be exposed to 
various types of industries”. 

ACC02 

(Source: Constructed from the interview transcripts) 

7.4.3.2 Sub-theme 3.2: Continuing professional development 
 

Chapter 4 (refer to Sections 4.2.3, 4.4.1.2 and 4.4.2.2) discussed continuing 

professional development and the need for professional accountants to adopt a belief 

of being lifelong learners. As part of Section 6 (General) of the PG1 interview guide 

three questions (6.2, 6.4 and 6.5) pertaining to CPD activities and a professional 

accountant undertaking to be a lifelong learner were posed to all participants. Question 

6.2 from the PG1 interview guide: 

 

 

The various responses to Question 6.2 included: 

 

• Seven participants held a positive view regarding the CPD training activities 

which were available to professional accountants by their respective 

professional bodies (Table 7.15, response 1).  

For which services should on-the-job training or further training, e.g., 
continuing professional development be provided to professional 
accountants? 
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• Regular tax updates and tax CPD training were highlighted by seven 

participants as of the utmost importance in the accounting profession (Table 

7.15, response 2). Additionally, training in respect of the various communication 

platforms and the process to be followed when corresponding with SARS 

(Table 7.15, response 3) were mentioned.  

• Two participants emphasised the importance of ethics that was more relatable 

and applicable to the current environment, to be included in CPD training, 

(Table 7.15, response 4).  

• Both participant ACC05 and ACC14 were of the opinion that the CPD training 

offered by their professional body did not provide sufficient knowledge and skills 

for the rapid change in technology and software (this is further discussed under 

Question 6.4). 

 

Participant ACC02 was of the opinion that the number of CPD training activities offered 

by the professional body was too overwhelming (Table 7.15, response 5). According 

to participant ACC18, it had been identified that various regions required tailored CPD 

training activities, which the professional body had since addressed. Furthermore, two 

participants emphasised the importance of each professional accountant taking 

responsibility and tailoring their CPD activities according to their SME client base and 

the needs of these clients (Table 7.15, response 6).  

 

Question 6.4 sought to determine whether the CPD activities provided by professional 

bodies sufficiently equipped professional accountants to stay abreast with changes in 

technology and industry trends. Question 6.4 from the PG1 interview guide: 
 

 

Figure 7.4 graphically depicts the responses to Question 6.4. 

 

Do the CPD training activities provided by the professional body adequately 
equip you to stay abreast with changes in technology and with industry 
trends? 
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(Source: Constructed from the interview transcripts) 

Figure 7.4:  Continuing professional development activities provided by 
professional body 

 

Participants either responded with a “yes”, “no” or “attempting to” when responding to 

Question 6.4. These responses are further discussed, namely: 

 

• Nine participants held a positive view in respect of their professional body 

providing the necessary CPD training activities. Participant ACC15 provided the 

most detail with regard to the professional body providing adequate CPD 

training activities (Table 7.15, response 7).  

• Six participants were of the opinion that the CPD training activities provided by 

the professional body were lacking in respect of changes in technology (Table 

7.15, response 8).  

• Three participants indicated that their professional body was attempting to 

provide the necessary CPD training activities, while participant ACC02 further 

elaborated that the number of CPD activities offered by the professional body, 

was overwhelming (Table 7.15, response 9). 

 

Half of the participants believe that the CPD training activities provided by their 

professional body were often too broad. These participants explained that during a 
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CPD session too much content was covered instead of focusing on a specific topic 

(Table 7.15, response 10). In addition, two participants suggested that CPD training 

activities should include more practical examples (Table 7.15, response 11). The 

importance of professional accountants taking responsibility for the development of 

their knowledge and skills, based upon their role in the business environment was 

discussed in Chapter 4 (refer to Section 4.2.3).  

 

Question 6.5 aimed at determining whether participants took responsibility for their 

own CPD depending on their role and services provided as well as their opinion of 

being a lifelong learner. Question 6.5 from the PG1 interview guide: 

 

 

All participants acknowledged that undertaking relevant CPD activities was the 

personal responsibility of individual professional accountant (Table 7.15, response 

12). Participants acknowledged the evolving profession, with three participants 

emphasising the importance of remaining up to date to provide clients with the best 

service (Table 7.15, responses 13 and 14). 

 

Table 7.15 provides selected responses, which best encapsulate and corroborate the 

findings pertaining to Sub-theme 3.2.  

 

Table 7.15: Participant group 1 responses (extracts) supporting Sub-theme 3.2 

Response 
number Response (extracts) Participant 

number 
1 “I think at the moment their [professional body] CPDs cover quite a 

wide range of topics that I quite enjoy”. ACC01 

2 
“Tax CPD very important and not the funny tax things like transfer 
pricing and all kind of funny, normal day to day business tax stuff that 
we deal with VAT and PAYE things you can be specialised in… “. 

ACC09 

3 
“… I know we are having a lot of stress with SARS, what platforms and 
how can we get our objections through and processes to really follow 
to get my information and objections through with SARS and I know 
we are struggling… “. 

ACC10 

Do you take responsibility for your own CPD activities depending on your 
specific role in the business environment and the services you render (do 
you regard yourself as a lifelong learner)? 
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Response 
number Response (extracts) Participant 

number 

4 
“Ethics! Because the whole entire profession has gone through a lot 
in the recent years… they shouldn’t be taught in this boring way they 
used to be, they need to kind of be of today, let’s relate to ethics today”. 

ACC15 

5 
“I think we are overwhelmed with all the CPDs that are currently being 
offered, I think it is outrageous they are presenting, every day I get 
about five emails about professional development, I think it is a bit 
much… “. 

ACC02 

6 
“… one of the things we discussed was CPD and tailored CPD and 
that’s how farming tax started … I would say CPD tailored to your 
SME’s needs”. 

ACC18 

7 

“Yes, the professional body does a lot. Especially with [name of 
professional body] because there are extra things they do, e.g., now 
we have entered the period for the EMP501s, there is going to be a lot 
of SARS stuff about e-filing and all of that, and they have advertised 
that about different accounting programmes on cloud – and each 
region has a right to actually have their own thing. If we feel in our 
region, we need more on tax stuff we can do that. So [name of 
professional body] does allow each region to do what they need to do, 
and it is not only stuff that is accounting or tax related, it is stuff that 
we as accountants in general need. So, I do believe [name of 
professional body] is providing enough for us to be able to do what we 
need to do”. 

ACC15 

8 

“No, I don’t think it’s adequate to equip me with everything, they are 
promoting the IT revolution and stuff, but I am asking them – give me 
advice on IT, what packages do I look at to make my staff work smarter 
and not harder and they can’t answer me. There is no use getting a 
sponsor and promoting the sponsor, because that is not always 
applicable to the type of industry that we are dealing with”. 

ACC11 

9 
“Well, they are trying to but like I say it is just too much, I cannot, if I 
have to go to or listen to all the webinars that they are presenting on 
a weekly basis I would not be able to do any work, really that is the 
way I feel”. 

ACC02 

10 

“It is too broad and sometimes we are sitting there like for five hours 
and you like, okay, what happened? What are you speaking about? 
So, when that happens, I think I could have worked, you know, so we 
need really need to tailor each CPD and go into detail for that specific 
topic rather than being broad and trying to fit everything in at once”. 

ACC05 

11 

“I think CPD’s must have a much more practical component to it, 
something like, let’s take us through a deceased estate, how do I draft 
all their documentation that’s required for it, specific tax stuff, it’s all 
good to go through the theory but let’s apply it and practice, how does 
it work? Because it doesn’t work the way it is set to work in theory, so 
there must be a more practical component to CPDs for a lot of stuff”. 

ACC11 

12 “Yes, I take full responsibility for my own CPD learning and yes as a 
lifelong learner and I enjoy it… “. ACC10 

13 
“Yes, you have to, especially if you are a practicing professional 
accountant advising to SMEs you have to realise it is important and it 
is your responsibility to manage your own gaps… “. 

ACC03 

14 
“I, for me personally, it’s important, because if I want to stay up to date, 
with legislation and give my clients the best service that I can give, I 
will make sure that I am up to date with things”. 

ACC11 

(Source: Constructed from the interview transcripts) 
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7.4.3.3 Discussion of Theme 3 findings  
 

A competency framework is developed with the purpose of defining the capabilities 

(knowledge, skills, and attributes) that a professional accountant should possess upon 

entry into the accounting profession (SAICA, 2020d). Based on this premise, the 

findings suggest that all participants were cognisant that a professional accountant 

should possess certain competencies, skills and knowledge to perform all functions 

expected of a professional accountant. However, it was evident that not all participants 

were aware that a competency framework existed, with some participants referring to 

the trainee logbook as the framework itself (it was acknowledged that the trainee 

logbook was linked to a professional body’s competency framework). Further 

discussions regarding the competencies that a professional accountant should 

possess, for example, pervasive skills (refer to Figure 7.2) were perceived as 

important. It appeared that it was expected that aspiring professional accountants 

should develop specific pervasive skills during their formal higher education 

accounting programme and continue to develop these skills during the workplace 

training programme by being exposed to various functions and practices within an 

accounting environment. These were vital skills that professional accountants must 

possess and would be required throughout their career as professional accountants. 

Business expertise and social skills are often regarded similarly important as technical 

knowledge (Dicey, 2017). 

 

When discussing the knowledge and skills that a professional accountant should 

possess, the need to possess IT related skills was raised by some participants (refer 

to Sub-theme 6.2 under Section 7.4.6.2). The frequency with which IT related skills 

were mentioned was less than expected, especially in light of the rapid changes 

insofar as 4IR were concerned.  

 

To perform the tasks expected from a professional accountant comfortably, the 

majority of participants suggested that further relevant practical experience was 

required upon completion of the training programme. More than half of the participants 

were of the opinion that an additional three to five years’ relevant practical experience 

was required for the professional accountant to build confidence in their ability to 

perform these tasks (self-confidence was discussed in Section 7.4.2.1). Notably, only 
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one participant believed that the training period provided adequate practical 

experience. 

 

Hand-in-hand with the rapidly changing business environment, the role of the 

accountant was changing. Accordingly, professional accountants have to adapt and 

learn new skills (ACCA, 2018b) to ensure that a high level of professional competence 

and confidence is maintained by complying with CPD activities (Accountancy SA, 

2008). Therefore, professional accountants who regularly upskill themselves, will have 

a competitive advantage in the accounting profession (Chartered Accountants 

Australia and New Zealand, 2021). CPD enhances competencies, skills and 

knowledge with the purpose of providing the best service to clients.  

 

Participants emphasised the importance of the professional body regularly offering 

CPD training activities to ensure that members remained up to date with the latest tax 

news, which included informing members of any updates from SARS and legislative 

changes. More than half of the participants agreed that their professional body 

provided, or attempted to provide, the necessary CPD training activities for them to 

remain up to date with changes in technology and industry trends. However, a different 

view was shared by some participants who believed that their professional body did 

not provide adequate advice and CPD training activities related to advancements in 

technology. Participants reported that CPD activities that were focused on specific 

topics, with real life, practical examples were desired. 

 

Although it is recognised, according to IES 7, that it is the responsibility of the 

professional accountant to ensure professional competence by undertaking relevant 

CPD activities, IFAC member bodies have a responsibility to, by providing CPD 

opportunities and resources, assist professional accountants in developing and 

maintaining professional competence (International Accounting Education Standards 

Board [IAESB], 2019). All participants acknowledged that professional accountants 

were responsible for their own continuous learning (lifelong learner) required for a 

successful career, which was in the best interest of the client. This is supported by 

ACCA (2018b) who identify that “Lifelong adaption is critical to survival”. 
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7.4.4 Theme 4: Relationship and trust 
 

According to the SET, “relationship and trust” refers to the role of relationships and 

trust in respect of SMEs’ likelihood to outsource non-accounting services (business 

advisory services) from the professional accountant. IFAC (2018b: 309) describes the 

relationship required between client and firm as: 

 

Relationship implies that the association between client and firm is more 

than a simple transaction, or a one-time purchase of a service. It is often 

the case that the client shares private or confidential information with the 

firm, and hence a level of trust is established. Both the client and the firm 

come to know each other and gain an understanding of how the other 

works.  

 

The applicability of the SET was confirmed as findings provided valuable insight 

regarding the importance of the trust relationship that professional accountants 

developed with experts in various fields to provide the non-accounting services the 

SME client desired.  

 

Two sub-themes emerged from the data analysis and literature review, namely: 

 

a) Sub-theme 4.1: Relationship and trust between the professional accountant 

and SME client (Chapter 1, Section 1.5 and Chapter 5, Section 5.4.1)  

b) Sub-theme 4.2: Relationship and trust between the professional accountant, 

other experts, and the SME client (emerged from data analysis) 

 

7.4.4.1 Sub-theme 4.1: Relationship and trust between the professional 
accountant and SME client 

 

The findings from these sub-themes substantiated published literature (refer to Section 

5.4.1). The trust relationship between the professional accountant and SME client was 

an important factor in the SMEs decision to approach its professional accountant to 

provide non-accounting services, or to assist by referring them to an expert. The 

importance of relationships and trust as a factor, was the most prominent response to 
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Question 5.3. The purpose of Question 5.3 was to determine, from the professional 

accountant’s perspective, the reason why a SME client might consider the services of 

their professional accountant apart from traditional statutory services. Question 5.3 

from the PG1 interview guide: 

 

 

In response, 15 of the 18 participants referred to relationship and/or trust, as an 

important factor that could potentially influence a service relationship between the 

professional accountant and SME client. Table 7.16 provides a list of key factors in a 

service relationship that were identified from both the literature review undertaken in 

Chapter 5 and the findings from responses to Question 5.3. 

 

Table 7.16: Key factors in a service relationship between the accountant and 
SME client  

Key factors in a service 
relationship 

(Alphabetical order) 
Participants 

Business insight ACC02, ACC05, ACC10, ACC16 

Cares and acts within best 
interest of the business ACC01, ACC02, ACC05, ACC06, ACC07, ACC09, ACC15, ACC16 

Communication ACC05, ACC06, ACC09, ACC12, ACC16 

Competence ACC02, ACC03, ACC04, ACC05 

Confidence ACC02, ACC04, ACC14 

Empathy ACC06, ACC16 

Honesty and integrity ACC01, ACC02, ACC07, ACC14 

Social rapport ACC06, ACC09, ACC16 

Trust ACC02, ACC03, ACC04, ACC05, ACC06, ACC07, ACC08, 
ACC09, ACC10, ACC14, ACC15, ACC16, ACC18 

(Source: Constructed from literature review and the interview transcripts) 

 

Table 7.17 outlines participant responses to Question 5.3 and follow-up questions 

based on participant responses. Key factors that were supported by 15 participants 

were highlighted in responses (extracts) from participants. Only responses associated 

What is/are the reason/s that your clients outsource non-accounting related 
services from you as a professional accountant? 
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with Question 5.3 regarding the relationship and/or trust between the external 

accountant (professional accountant) and SME client are included in Table 7.17. 

 

Table 7.17: Participant group 1 responses: Relationship and trust  

Participant Responses (extracts) associated with relationship Key factors in a 
service relationship 

ACC01 

“… familiarity I suppose because they know me, they 
know I will give them an honest answer …”. “… I mean 
they become like family and it does become difficult as 
you don’t want to get too familiar with your clients as well 
but you can’t kind of help it as you know about all their 
problems, you know about all that is going on and they 
see you as an important part of their business, if they 
don’t think that I am an important part of their business 
they usually don’t last, our ways part. They see me as a 
business partner”. 

• Cares and acts within 
best interest of the 
business 

• Honesty and integrity 

ACC02 

“Well because we are working with the financial 
information of the company, they think we have a good 
knowledge and understanding of what is going on in 
the business, yes that is the reason why. I think that 
relationship is also very important, because if people 
don’t trust you, they won’t come to you, integrity plays a 
big part, they must believe in you and think that you will 
give them the right advice”. 

• Business insight 
• Cares and acts within 

best interest of the 
business 

• Competence 
• Confidence 
• Honesty and integrity 
• Trust 

ACC03 

“They already trust the accountant, the accountant, if 
they are doing a good efficient job for them then why 
would they go elsewhere, they are looking for a one-stop 
shop, why would they go and build a whole new trust 
relationship with another service provider for something 
that is critical to them, the accountant offers that service 
they would much rather use the accountant. It is critical, 
without the relationship there is no value add, there is no 
trust and certainly no advice side of the business would 
survive without the relationship side. They need to 
illustrate a basic professional competence”. 

• Competence 
• Trust 

ACC04 

“My clients come to me because of our relationship, I can 
100% guarantee that and they trust me, and they have 
confidence in my ability, and they have said to me I 
know that even if you do not know the answer you will find 
the answer for me, so they have confidence I have 
access to the resources they don't have access to ...”. 

• Competence 
• Confidence 
• Trust 

ACC05 

“I wouldn’t know as much but I think it is also goes with 
trust I know most clients are like no it is only my 
accountant that knows my books, so I am not comfortable 
for someone else to give their advice so let me first speak 
to my accountant because they see what is going on 
within the business, so it really goes with trust most of 
the time with our clients. If then the professional 
accountant is able to listen to them more than anyone 

• Business insight 
• Cares and acts within 

best interest of the 
business 

• Competence 
• Communication 

(listening skills) 
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Participant Responses (extracts) associated with relationship Key factors in a 
service relationship 

else and also the advice they receive from their 
accountant they will always go with that because they 
realise that this person knows what is going on with my 
money within my business so money is like the 
sensitive part of this so the client always wants the person 
they trust with their money to be the one who provides 
professional advice and which steps they should 
take before doing anything”. 

• Trust 
 

ACC06 

I think simply because of the trust in the relationship that 
is there. I think it is because they see that you consider 
the relationship with them important, that you are 
interested in their business and that you care what 
happens to their business. So, it is based on trust. That 
trust and personal relationship counts. You know they 
expect that what we discuss will not go beyond these 
doors”. “…a client will soon realise whether you are 
willing to listen or not, and listening is part of if you 
care about me or not: If you sufficiently care about me 
and how I feel and what is going on in my life, and if you 
are not willing to listen then I will wonder whether you are 
genuine or not – or are you only interested in doing my 
accounting so you can charge a fee. So, you need to be 
authentic, they are looking for that trust relationship, 
there is a personal interest – what is going on in his 
home, what he does, what he spends”. 

• Cares and acts within 
best interest of the 
business 

• Communication 
(listening skills) 

• Empathy 
• Social rapport 
• Trust 
 

ACC07 

“In the first case, with the integrity that the accountant 
comes over, they trust the accountant and they regard 
that person as let’s call it a business friend and that’s 
what they want, because they over the years built up that 
relationship”. 

• Cares and acts within 
best interest of 
business 

• Honesty and integrity 
• Trust 

ACC08 

“I don’t think someone can work with someone that they 
do not trust, someone will tell me I trust you and I will say 
deep down that I also do not want to disappoint you but 
yes, so that I do not break that trust I must be honest with 
the person …”. 

• Trust 

ACC09 

“… most of them trust my judgement and trust that I will 
point them in a good direction hopefully.” “…most of 
them I have come quite a long way, or I know them, all 
my clients are from word of mouth, so I know them from 
knowing somebody else, so there is kind of a connection 
that I know them from somewhere. I think it is more about 
the person than it is about what they know or can do, if 
you are bad at your job, they won’t phone you anyway, 
but I think my type of clients they know I will be available 
to help and I want them to ask you know, I don’t want 
to be an absent accountant and just send them an 
account, it is that personal attention that you give to 
them”. 

• Cares and acts within 
best interest of the 
business 

• Communication 
• Social rapport 
• Trust 

ACC10 “You have already built a relationship with them, your 
information is already with me [accountant], so I 

• Business insight 
• Trust 
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Participant Responses (extracts) associated with relationship Key factors in a 
service relationship 

already have an understanding, they don’t have to sit 
an hour first to explain it, I already have an understanding 
of what is going on, that is why they would first come to 
me to and ask can you advise me where do I go further 
or can you tell me who to go speak further to about it. 
Trust, because I know their taxes, I know exactly what 
their salary amounts are and I know if they are doing well 
and I know if they are doing bad, you can see the medical 
bills if they are going through, you really know about the 
life of your client, what is going on, because you see their 
life in their financials”. 

 

ACC12 

“The relationship that you have built that they can ask 
you these things and I mean you just say yes look I can 
help you with this or no look BEE [Black Economic 
Empowerment], I cannot help you with it, but I can refer 
you”. 

• Communication 
 

ACC14 

“I think it is actually more confidence in that you already 
trust your accountant, or I hope that they do, you already 
trust your accountant why not ask him a few other 
questions maybe he can help me because I know he is 
not going to lie to me. Where if I walk into an unrelated 
place where I don’t know the guy, I am speaking I am 
going to have doubts as to what … is he going to tell me 
the truth or is he going to lie to me and I think the 
relationship and confidence, they go hand in hand 
there”. 

• Confidence 
• Honesty and integrity 
• Trust 
 

ACC15 

“If they trust you with their money, they feel like they can 
trust you with anything. Because if you show them that 
you can handle their money then they feel like everything 
else is less than the money. Because if you touch their 
money then you touch their livelihoods. So, if you can 
take care of them on their livelihoods, and their 
employees’ livelihoods, then you are a trusted friend.” 
“So, it’s a relationship, so relationships are important ...”. 

• Cares and acts within 
best interest of the 
business 

• Trust 

ACC16 

“Because you always go out of your way to give them 
options, they should know you as the go to person for any 
advice in the business not just accounting advice and 
when they come to you and let’s say you discuss financial 
statements you must out of your own suggestion, put 
alternative things on the table, understand their 
business … but it comes back to regular 
communication and interaction with your client so they 
know you are the go to person for everything and that you 
are resourceful so once your client knows you are 
resourceful and they can trust you … you know how you 
build a relationship with a client is making some time to 
understand their problems. You have to sit down, when 
I see a client I never jump straight into the figures I first 
ask them how are things going in the business, how did 
Covid impact them, you know you listen to their problems, 

• Business insight 
• Cares and acts within 

best interest of the 
business 

• Communication  
• Empathy 
• Social rapport 
• Trust 
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Participant Responses (extracts) associated with relationship Key factors in a 
service relationship 

you are almost a business psychologist to a certain 
extent, not that you qualified as a psychologist…once you 
have made that personal connection that’s where you 
build the trust as well and not to say you must build the 
trust through deceiving the client with that personal 
relationship, but you have to take interest and once you 
show you take interest in them, that is when they open up 
and trust you in their business ...”. 

ACC18 

“I think trust is very important, as soon as a client loses 
your trust they will go away and when you start working 
at our offices here one of the items that you sign is a non-
disclosure and tell my people, you are not even allowed 
to go and speak to your wife about this and what we are 
also seeing is we have a few clients out of town and I 
have asked them the other day, one of the clients I asked 
him why are you with us, you are sitting two hundred 
kilometres from us, why don’t you use someone local and 
they came out with its trust issue, so if you don’t trust 
your local guy you don’t support them”. 

• Trust 

(Source: Constructed from the interview transcripts) 

 

7.4.4.2 Sub-theme 4.2: Relationship and trust between the professional 
accountant, other experts, and the SME client 

 

Section 5 (Non-accounting related tasks) of the interview guide requested participants 

to discuss any non-accounting services they might provide to their SME client. During 

the interviews, participants indicated that their SME clients contacted them when 

seeking non-accounting services, some of which might not be within their field of 

expertise as professional accountants. SME clients, according to these participants 

(refer to Sub-theme 6.1, Section 7.4.6.1), regarded their professional accountant as 

being a “one-stop-shop” for both statutory and non-accounting services and fulfilled 

the role of business partners. To assist their SME clients, participants expressed the 

need to build a relationship with experts and other professionals on whom they could 

rely on and trust to provide the services that they were comfortable to provide their 

SME clients. Sub-theme 4.2 provided findings in respect of the relationship and trust 

established with other experts and/or professionals, information pertaining to the 

actual need for a network of experts and/or professionals was analysed and discussed 

in Sub-theme 3.2 (refer to Section 7.4.3.2). Business networking is the process of 
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developing a mutually beneficial relationship with other professionals and clients 

(Ward, 2021). 

 

The majority of participants had a network of experts that specialised in a particular 

field, while five participants stressed the healthy relationships, they had established 

with these experts. Participant ACC06 alluded to not necessarily having all the 

requisite expertise to provide non-accounting services to their SME clients and, 

therefore, had built a relationship with an expert to whom s/he could refer his/her 

clients (Table 7.18, response 1). Professional Accountant ACC10 further highlighted 

that they referred clients to experts who provided good advice, and that the 

relationship with the expert was mutually beneficial (Table 7.18, response 2). A similar 

viewpoint in respect of the accountant-expert relationship being mutually beneficial 

was held by participant ACC09 (Table 7.18, response 3).  

 

Three participants expressed the importance of establishing a relationship with experts 

who provided the same quality client service as they would (Table 7.18, response 4). 

Ten participants acknowledged the importance of a professional accountant having 

established a network of trustworthy experts to provide the desired services to their 

SME clients (Table 7.18, response 5).  

 

Table 7.18 provides selected responses, which best encapsulate and corroborate the 

findings pertaining to Sub-theme 4.2.  

 

Table 7.18: Participant group 1 responses (extracts) supporting Sub-theme 4.2 

Response 
number Response (extracts) Participant 

number 

1 

“But we also say we don’t know everything. In terms of things that are 
not related, for example investments, now because of FICA [Financial 
Intelligence Centre Act] and simply the knowledge that goes with it, 
the experience that goes with it, we have a relationship with 
[investment company]. So, if any of our client’s need investment 
advice or whatever we pull them in and we have a guy there ...”. 

ACC06 

2 

“I know for the accounting firm I am at we have a relationship with 
them [expert], and we refer clients to them because we know that they 
give them good advice and they refer clients to us, so it is a mutual 
beneficial arrangement, you need to network you cannot be alone, so 
you need to network”. 

ACC10 

3 
“… So, I often pull in the other guys [experts], and they charge the 
client a fee and the client pays it. So, it is quite important, I think that 
is where networking comes in as well because some of them [experts], 

ACC09 
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Response 
number Response (extracts) Participant 

number 
I have met through networking opportunities and they again send work 
my way, so he might register a trust for somebody but then need an 
accountant for the trust or an independent trustee, so we help each 
other”. 

4 

“… it is very important because remember as an accountant you have 
a relationship with the client, so they expect that whoever you 
recommend is going to be like you, of the same principles as you, or 
is going to be way better than you. They don’t expect that that person 
is going to be less than you. So, you got to have people you work with 
that you know that if a client is not happy you can call them and tell 
them ‘Listen my guy, sort it out now, because that is my client.’ So, it 
is very important to have that kind of a relationship with the people that 
you outsource those services to”. 

ACC15 

5 
“… I work closely with one or two brokers who I trust that I know will 
give good advice and I would refer the client to those brokers if they 
do not have someone …”. 

ACC03 

(Source: Constructed from the interview transcripts) 

 

7.4.4.3 Discussion of Theme 4 findings  
 

From participant responses to Question 5.3, findings revealed that professional 

accountants were of the opinion that the main reason why a SME client might 

outsource non-accounting services from them, was due to the relationship that had 

been established and maintained, and that the SMEs had trust in the professional 

accountant. These responses emphasised the importance of establishing and 

maintaining relationships underpinned by trust and, therefore, the SET. 

 

From Table 7.16, it is evident that many of the participants (nine of 15 participants who 

referred to relationship and trust when answering Question 5.3) regarded a trust 

relationship between the professional accountant and SME as being the primary 

reason why the SME client might outsource non-accounting services from their 

professional (external) accountant. This was followed by the professional accountant 

demonstrating that they cared and acted in the best interest of the SME’s business 

(five of 15 participants who referred to relationship and trust when answering Question 

5.3). According to literature, the trust that a SME client has in their professional 

accountant includes confidence that the professional accountant will act in the best 

interest of their client and not take advantage of them (Coka, 2017). The importance 

of professional accountants effectively utilising their pervasive skills such as 

communication skills and active listening skills was again highlighted.  
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Business insight, competence as well as honesty and integrity were factors which four 

participants perceived as important in a trust relationship. A trust relationship between 

the SME client and professional accountant allowed a professional accountant to gain 

insight into the client’s business and, in so doing, gained the industry-based 

knowledge required to offer tailored business advice. Additionally, the SME client 

developed confidence in the professional accountant’s competence to provide the 

desired non-accounting services (Carey & Tanewski, 2016). To ensure an effective 

relationship with clients, professional accountants needed to build trust by being open 

and honest, and by demonstrating integrity (ACCA, 2021b). Supporting the findings in 

respect of this sub-theme, and as a result of the changing nature of services offered 

to and desired by SME clients, the role of trust, relationships and ethics (honesty and 

integrity) for business advisory services, become even more important (Pradeepa, 

2021). 

 

Business alliances or networks suggest a closer relationship amongst various parties 

where even normal trading establishes a social bond based on mutual understanding 

and trust resulting in mutual benefits (Nandan & Ciccotosto, 2012; Tomkins, 2001). 

This enforced the finding that where professional accountants were unable to provide 

certain specialised services to their SME client, participants believed that it was 

essential to establish relationships with other experts and or other professionals 

(service providers). These experts and or other professionals must be reliable and 

trusted to provide client services at the same standard as what the professional 

accountant would for the SME client. This is in line with literature (Døving & 

Gooderham, 2008; Blackburn & Jarvis, 2010; Sarens, Everaert, Verplancke & de 

Beelde, 2015), which suggests that to manage the array of services the SME client 

desires, it is important that professional accountants expand the services they offer by 

developing external network relationships with other professional service providers. 

The findings, therefore, highlight the importance of establishing an integrated 

relationship with trust at the core, which was mutually beneficial for the professional 

accountant, SME client and experts from various fields to provide the services the 

SME clients desired. 

 

Section 7.4.5 provides a further reason as to why SME clients might consider 

outsourcing non-accounting related services from the professional accountant. 
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7.4.5 Theme 5: Resources and capabilities 
 

As discussed in Sub-theme 4.1, participants were requested to provide their opinions 

regarding the reason/s why a SME client might outsource non-accounting related 

services from a professional accountant. Although the predominant response provided 

by PG1 participants was due to the existing trust relationship between the professional 

accountant and SME client, six participants provided a further reason in response to 

Question 5.3 (Table 7.19, responses 1 and 2). Participant ACC02 highlighted that the 

reason was possibly due to the professional accountant possessing the necessary 

knowledge and capabilities to provide non-accounting services (Table 7.19, response 

3). In line with literature (Oosthuizen et al., 2020), three participants alluded to costs 

being a reason for the SME client outsourcing non-accounting services (Table 7.19, 

response 4).  

 

Table 7.19 provides selected responses, which best encapsulate and corroborate the 

findings pertaining to Theme 5.  

Table 7.19: Participant group 1 responses (extracts) supporting Theme 5 

Response 
number Response (extracts) Participant 

number 
1 “… they have confidence I have access to resources they don’t have 

access to … “. ACC04 

2 “… they don’t have the internal facilities”. ACC07 

3 “… they think we have a good knowledge and understanding of what 
is going on in the business, yes that is the reason why”. ACC02 

4 
“… convenience, it is convenient to phone me, I suppose I am cheaper 
than a labour specialist as well. … not employing the people will be a 
financial decision as well … “. 

ACC01 

(Source: Constructed from the interview transcripts) 

 

7.4.5.1 Discussion of Theme 5 findings 
 

According to participants ACC004 and ACC07, SMEs outsource non-accounting 

services from their professional accountant owing to a possible resource gap. 

Participant ACC02 alluded to the professional accountant’s knowledge. Professional 

accountants possess specialised knowledge of accounting standards and processes 

as well as the implicit knowledge of how to apply this in the business environment (de 

Bruyckere et al., 2017). An accountant’s knowledge can be regarded as a valuable 

resource as it is assumed that it has been gained over a period, namely, experience 
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(Barbera & Hasso, 2013). Participants ACC01, ACC14 and ACC16 were of the opinion 

that a reason for a SME client to outsource non-accounting services from their 

professional accountant was a financial decision with the aim of reducing costs.  

 

7.4.6 Theme 6: Services  
 
This theme related to the services that professional accountants provided to their SME 

clients and the services that SME clients desired of their professional accountants. 

These services included traditional accounting and statutory services, non-accounting 

related services and client specific services. Additionally, information pertaining to how 

professional accountants could improve upon the services currently provided to the 

SME client was discussed. In addition, the impact, if any, the Covid-19 pandemic had 

on the services professional accountants provided their SME clients were also 

addressed. 

 

Three sub-themes emerged from the data analysis and literature review, namely: 

 

a) Sub-theme 6.1: Accounting and most valuable services provided to the SME 

client  

b) Sub-theme 6.2: Non-accounting services provided to or desired by the SME 

client 

c) Sub-theme 6.3: Network of experts and other professionals 

 

With reference to Sub-themes 6.2 and 6.3, corroborating literature is provided in 

Section 7.4.6.2 and Section 7.4.6.3.   

 

7.4.6.1 Sub-theme 6.1: Accounting and most valuable services provided to 
the SME client 

 

In line with literature (refer to Section 5.2), all participants indicated that the typical 

services provided to SME clients were services to assist with statutory requirements 

(to ensure compliance). From the findings, typical services rendered included: 

 

• monthly bookkeeping function 
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• the preparation of financial reports 

• the interpretation of financial reports and suggested solutions to identified 

problems 

• provision of taxation services 
 

The majority of participants (15 of 18 participants) reported that the services they 

provided to their SME clients were dependent on the client and their specific needs 

(Table 7.20, response 1). Participant ACC11 tailor-made a service package based 

upon each clients’ business and their needs (Table 7.20, response 2). Half of the 

participants confirmed that they had gained sufficient practical experience to offer their 

SME clients specialised advice and services (Table 7.20, response 3). 

 

Participants were requested to identify the services that they regarded as being of 

most value to a SME client. Question 6.1 from the PG1 interview guide: 

 

 

Responses to Question 6.1 varied, with participants identifying several services as 

being of most value or of importance to a SME client (Table 7.20, responses 4, 5, 6 

and 7). Half of the participants identified tax services, tax planning and/or tax advice 

as being the most valuable service. The main reason provided was to ensure the SME 

client was tax compliant thereby avoiding any tax penalties. The importance of 

preparing annual financial statements timeously for tax return purposes was 

emphasised by one participant. Participant ACC10 was of the opinion that SME clients 

were mostly concerned about tax matters and not necessarily other financial 

accounting matters. The preparation of financial reports and providing valuable 

feedback to the business owner was identified by eight participants as being a service 

of value to SME clients (Table 7.20, response 8). One participant further advised that 

the preparation of financial reports should include meeting with the client, interpreting 

the financial reports and providing suggestions where necessary (Table 7.20, 

response 9). Two participants were of the opinion that all the services provided to their 

SME clients were essential and, therefore, valuable (Table 7.20, response 10). 

What do you think is the most valuable or important service you provide a 
SME as an accountant/bookkeeper and why? 
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Providing advice in respect of cash flow management was identified by another two 

participants as being of most value to a SME client (Table 7.20, response 11).  

 

Question 6.6 sought to determine how professional accountants could improve upon 

the services currently provided to SME clients. Question 6.6 from the PG1 interview 

guide:  

 

 

According to three participants, it was essential that professional accountants 

remained up to date with developments in industry and advancements in technology 

to improve continuously upon the services provided to their clients. Participant ACC12 

further highlighted (which was supported by two other participants), the importance of 

professional accountants establishing a network of trusted experts and other 

professionals (refer to Sub-theme 6.3, Section 7.4.6.3) who could provide the SME 

client with the desired services (Table 7.20, response 12). “Getting to know” your 

client, their business and needs (two participants) as well as providing services which 

were “value for money” (three participants) were identified by participants as a way for 

professional accountants to improve the services which were currently being offered. 

One participant elaborated by associating “getting to know” your client with building a 

relationship (refer to Sub-theme 4.1, Section 7.4.4.1) and, more importantly, 

communicating effectively with the client (Table 7.20, response 13).  

 

Building a relationship with the client to improve the services provided by the 

professional accountant was similarly highlighted as being important by two 

participants (Table 7.20, response 14). In response to other questions, communication 

was identified as one of the most important pervasive skills that a professional 

accountant should possess. Five participants viewed communication as an important 

factor in improving the services provided to SME clients. One participant was of the 

opinion that it was not possible to know what clients desired if a professional 

accountant did not interact and communicate with the client including regularly 

meeting with the client to discuss what services they desired (Table 7.20, response 

How can professional accountants improve on the services currently 
provided to their SME client? 
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15). Two participants emphasised the need to provide SME clients with value-added 

services beyond accounting services to improve on the services that a professional 

accountant currently offered (Table 7.20, response 16).  

 

The purpose of Question 6.8 from the PG1 interview guide was to determine whether 

the Covid-19 pandemic had had an impact on the services professional accountants 

provided their SME clients. Question 6.8 from the PG1 interview guide: 

 

 

Thirteen participants were of the opinion that the services desired by clients, 

interaction with clients and the way business was done, were impacted by the Covid-

19 pandemic. A participant noted that some SME clients required assistance in 

obtaining additional financing (short-term loan) for the business to remain operational, 

while two participants indicated that they had assisted clients by applying for funding 

from the Temporary Relief Scheme9 (TERS).  

 

Advice in respect of short-term cash flow management (one participant) as well as 

contributing to difficult decisions such as possible retrenchments (one participant) 

were identified as services that SME clients requested assistance with as a result of 

the Covid-19 pandemic. As part of their responses, two participants acknowledged the 

increased adoption of technology during the pandemic (Table 7.20, response 17). 

Similarly, three participants noted that although technology had resulted in 

professional accountants still being able to operate by providing the services their 

clients required, it had meant that less face-to-face interaction with the client was 

possible, which was not favourable (Table 7.20, response 18). The remaining five 

participants were of the opinion that the Covid-19 pandemic had no impact on the 

services their SME client required. 

 

 
9 TERS was created to provide financial stability for those employers whose employees had lost income 
due to the Covid-19 pandemic and the lockdown regulations in South Africa (SARS, 2021h).  
 

Has the Covid-19 pandemic had an impact on the services required by the 
SME client and if so please elaborate? 
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From follow-up questions, the importance of client (customer) services was raised by 

some participants, for example: 

 

• Client-consultation meetings were mentioned by eleven participants who all 

recognised that the number of scheduled client-consultation meetings was 

dependent on the client and their needs. Eleven participants shared a similar 

view that some SME clients requested to meet on a more regular basis, where 

other clients only wanted to meet yearly to discuss the SMEs annual financial 

statements. Two participants similarly reported that they had SME clients whom 

they had fixed monthly meetings with (Table 7.20, response 19).  

• Open communication channels were highlighted by two participants who 

explained that SME clients were encouraged to contact the SMP should they 

require any assistance; and that further client meetings were welcome. One of 

these participants noted that client-consultation meetings were, however, 

scheduled with all SME clients and took place half-yearly (Table 7.20, response 

20). The importance of establishing a relationship with the client, which included 

regular discussions with the aim of getting to know the business to provide the 

services the SME desired was emphasised by the other participant. Two 

participants indicated that the SMP scheduled yearly meetings with all clients 

to interpret the annual financial statements and to provide strategy planning. 

Notably, participant ACC10 referred to yearly scheduled meetings with clients 

to discuss annual financial statements and management accountants as an 

extra service provided by the SMP (Table 7.20, response 21).  

 

Table 7.20 provides selected responses, which best encapsulate and corroborate the 

findings pertaining to Sub-theme 6.1. 

 

Table 7.20: Participant group 1 responses (extracts) supporting Sub-theme 6.1 

Response 
number Response (extracts) Participant 

number 

1 
“Basically, anything the client wants, look it goes from preparing 
financial reports, doing salaries, doing the UIF monthly, the EMP201’s, 
EMP501’s the reconciliation’s we have got tax services… “. 

ACC18 

2 
“Bookkeeping services for our clients, it’s a package that we build for 
the client needs. So, there’s clients that we do full bookkeeping for, we 
do payroll for, we do the taxes for, we do the compilations for, do wills, 
company secretarial work, then there are other clients where they 

ACC11 
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Response 
number Response (extracts) Participant 

number 
would want to do their own bookkeeping and we must just submit the 
vat return for them. All packaged for the client’s needs”. 

3 

“Yes, well I could tailor, I listen to the client I listen to their needs, I 
identify the needs the client has sometimes the client is okay 
administratively but strategically there might be needs or it is a tax 
issue, and we might do a bit of tax planning and restructuring of the 
business, other time that is in place and you simply give them an 
effective job at an effective price”. 

ACC03 

4 

“Compliance, ja [yes], compliance in terms of making sure that 
everything goes in on time so processing the stuff, making sure you 
submit the VAT on time, you submit the pay-as-you-earn on time, ja 
[yes], that is very important otherwise you are costing them money, 
but then hand in hand with that goes the identifying red lights going 
on, telling them listen you have a problem, we need to get help or 
whatever, ja [yes]”. 

ACC01 

5 
“I think that the most important thing for my clients that I am servicing 
is to get their annual financial statements to them in time so that I can 
do their tax returns so that they don’t have to pay penalties and to 
ensure that they pay the least amount of tax”. 

ACC02 

6 “Tax, second is tax, third is tax, I have seen horrible stories, paying 
too much tax unnecessarily so tax advice and tax planning is critical”. ACC03 

7 

“Tax planning because that is the most common question I get from 
my SMEs, you give them a set of financials and they go to the last 
page, they don’t care about the rest, they just about how much tax am 
I going to pay, it boils down to that, can you help me with my tax and 
then all the secondary stuff starts, can you help me with the salaries, 
can you help me with the rest of the stuff, but it all boils down to I want 
to pay less tax”. 

ACC10 

8 
“Reports offering feedback on a regular basis so that they can keep 
an eye on where they are going and where they have been so that 
they can see the whole picture”. 

ACC04 

9 

“Financial reporting and I am not referring to drawing up the financial 
statements and giving it to the client, financial reporting is actually 
going sitting with a client and explaining his financials to him. It comes 
back to communication… so we had a meeting last night and then you 
would tell him listen this is your first three months income and 
expense, this is your budget save, you are a bit over budget here and 
a bit under budget there so ja [yes], I would think it is financial 
reporting”. 

ACC18 

10 “For SMEs especially the small, everything is important… “. ACC08 

11 

“I would say, management of cash flow is the top thing… I feel like 
providing clients with cashflow advice providing them with the ratios of 
what their returns are on their cashflow, you know giving them 
actual…saying your cashflow is quite positive this month carry on with 
what you are doing, they see that, that’s all they see. We see income 
statements and balance sheets, they see cashflow, they actually see 
the reality of the actual situation”. 

ACC14 

12 

“Keep them compliant and give them good advice and for that you 
need to be up to date with the developments simple as that which ever 
that may be, legislative, technology whatever and choose your 
associations and your service providers carefully because that is a 
personal reference, I am sending you to John my FSP, John really 
looks after you otherwise my name gets bad, my BEE guy better give 
you good advice otherwise”. 

ACC12 

13 
“Okay, my first thing that comes to mind is get to know your client 
because your client is not just yours for one year, this is not just a set 
of financials this is actually the start of you building up more than likely 
a good five- or ten-year relationship with your client, so, if you are a 

ACC14 
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Response 
number Response (extracts) Participant 

number 
good communicator with your client… So, communication, learn how 
to communicate with your client, understand their way of 
communicating, if they are not much of a talker don’t go off your head 
and talk about oh I went on holiday and it was great, they want to get 
straight down to business and don’t be hard and say well these are 
the taxes you must pay, actually say, try and sympathise with the client 
and go you know this seems really excessive let me ask the partner 
what we can do here, they like feeling and you going down to their 
level and saying I don’t agree with this maybe we can sort this out 
another way or something like that you know, not just being a regulator 
of statutory requirements but rather being a friend almost to your client 
is something good, get to know your clients business, how do they 
work, what are their controls, how does the client do their things 
because company A and company B might be exactly the same 
company but they don’t do things the same way, understand their way 
of doing things and that is definitely I would tell somebody that is to 
become an accountant”. 

14 
“Build a relationship with a client and communicate with the client, cost 
you a bit of time, no money involved, a bit of time, to communicate 
with your client, does not cost you too much to go phone take a list, 
phone your client sometimes and ask him how is he doing”. 

ACC07 

15 

“I would come back to communication, if you don’t go back to your 
client and say is everything alright, is there something I can help you 
with, keeping in contact with them so if you don’t keep in contact with 
them you are not going to know what they need and what service to 
give them, if you don’t know what your client needs how do you know 
what services to do, it is with that service that we do where we sit every 
three months we sit with you and we look at how it is going because it 
is a need that we identified because the question was asked what 
would you like from us and what more do you need, what helped, I am 
going to go back to communication but you do need your technical 
knowledge as well, you need to know your laws you cannot come and 
waffle”. 

ACC10 

16 

“By offering SME clients value beyond accounting, expand the service 
offering and not just to focus on accounting and tax and the general 
things that accountants provide but building a network around them 
that will not only help the accountant to offer different services but help 
SMEs… “. 

ACC16 

17 

“Yes, we actually have gone more technology based we have to, our 
clients as well, for instance Zoom we all know how to use Zoom but 
for them getting information to us they would normally drive to us no 
now it is emails and it has actually saved us money, Covid, because 
we got more technology based, WeTransfer and all these 
programmes which are very handy, so it forced us actually to use the 
resources which are out there”. 

ACC10 

18 
“…you do lose contact, we had the Zoom meetings it is not the same, 
you get more value out of a face-to-face meeting with a client and you 
get more feedback and more real discussion”. 

ACC10 

19 

“I have a meeting every Friday once a month at 7:00 and they can see 
what is going on in their business, we talk about their staff, we talk 
about expanding not expanding, why they are seeing new patients 
why are the not seeing new patients, why the debtors so high, so we 
ask questions and then I think they wouldn’t be around if we didn’t 
have those monthly meeting, that is very important as it gets them to 
think about it, if you don’t have the meeting they will not think about 
the business, in that sense I am fully involved with all my clients”. 

ACC01 

20 “They like to see me at least twice a year, but they call me, they are 
frequently calling me for certain quick decisions – “I want to do this, do ACC07 
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Response 
number Response (extracts) Participant 

number 
you think it is right, so they basically want a direct line to me providing 
them with guidance”. 

21 

“We have identified that as an extra service to give to the client and 
we saw that there was a need for this so we start off by doing the 
financials and management accounts and we sit and discuss it but 
then we ask them do you want this extra service because it is extra 
time which is coming out of your day and your life because you are 
sitting with this person and you are teaching them more and it is 
working great actually as an extra service”. 

ACC10 

(Source: Constructed from the interview transcripts) 

 

7.4.6.2 Sub-theme 6.2: Non-accounting services provided to or desired by the 
SME client 

 

Throughout the interview, the interviewer and participants interchangeably referred to 

non-accounting services as value-added services or business advisory services. The 

aim of Section 5 (Non-accounting services) from the PG1 interview guide was to 

determine the type, if any, and the extent of non-accounting services professional 

accountants provided their SME clients with, including accounting and payroll software 

and technology services. Question 5.1 from the interview guide: 

 

 

In response to Question 5.1, participants reported that certain non-accounting services 

desired by their SME clients required the knowledge of experts who were trained 

and/or accredited to provide such services. However, participants further remarked 

that, although there were certain non-accounting services which the SMP might not 

personally be able to provide, SME clients nevertheless requested the assistance of 

the professional accountant in obtaining these desired services. The professional 

accountant, therefore, referred the SME client to a trusted expert and/or other 

professional who could meet these service desires. Participants from PG1 further 

highlighted the importance of establishing a network of trusted experts and other 

professionals that possessed the knowledge and skills to provide the services that the 

SME client desired (refer to Sub-theme 6.3, Section 7.4.6.3).  

 

What type of business advisory/consultancy services do you provide your 
SME client, please elaborate? 
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Seven participants explained that SME clients regarded the professional accountant 

as a one-stop-professional provider or business partner (Table 7.22, response 1). 

However, participant ACC11 was of the opinion that it was not always possible for a 

professional accountant to specialise in all fields to provide the services that SMEs 

desired (Table 7.22, response 2).  

 

According to participant ACC07, a professional accountant should focus on their core 

business and refer clients to an expert for any other services (Table 7.22, response 

3). A similar sentiment was shared by three other participants, with one participant 

indicating that only a small percentage of the services provided to clients were non-

accounting services, however, the participant admitted that SME clients still requested 

such services. The participant further noted that s/he preferred to provide services for 

which they possessed the necessary knowledge and were comfortable with providing 

(Table 7.22, response 4). In contrast, three participants specifically emphasised the 

importance of professional accountants not only focusing on traditional accounting 

services but also providing their SME clients with value-added services (Table 7.22, 

response 5).  

 

The purpose of Question 5.2 was to determine whether professional accountants 

offered their SME clients accounting and payroll software and technology services. 

Question 5.2 for the PG1 interview guide: 

 

 

Twelve participants indicated that they provided accounting and payroll software and 

technology services to their SME clients, with six participants confirming that they 

preferred referring their clients to an expert. Those participants who provided these 

services, however, admitted that their knowledge was based on the accounting and 

payroll software and technology with which they were most familiar (Table 7.22, 

response 6). The importance of a SMP (professional accountant) remaining up to date 

with the various available accounting and payroll software to provide their SME client 

with the best advice was stressed by participant ACC03 (Table 7.22, response 7). 

Do you provide accounting and payroll software and technology services to 
your SME client, please elaborate in terms of these services? 
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Insufficient knowledge of the various software packages available was a reason 

provided by several participants for not providing this service (Table 7.22, response 

8). Three participants further reported that they offered their SME clients tailored 

accounting software packages based on the client’s needs, and six participants 

provided the necessary accounting software training to their clients (Table 7.22, 

response 9).  

 

Table 7.21 provides a list of non-accounting services (advice) provided by the 

professional accountant or referred to a trusted expert or professional who specialised 

in providing the SME with the desired non-accounting services.
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Table 7.21:  Non-accounting services provided to the SME client or referred to 
an expert 

Participant 
Non-accounting services provided to 

the SME client and/or further referred to 
a trusted expert when necessary 

Non-accounting services specifically 
highlighted to not be provided to 

SME clients and always referred to a 
trusted expert  

ACC01 

• Accounting and payroll software and 
technology services 

• Black Economic Empowerment 
information and assistance (accredited 
with SAIPA to perform independent 
reviews, would refer to expert when 
necessary) 

• Business advice (provided basic 
advice, would refer to expert when 
necessary) 

• Business development (provided basic 
advice, would refer to expert when 
necessary) 

• Business sales (provided service 
together with the assistance of an 
expert) 

• Human resources advice (provided 
basic advice, would refer to expert 
when necessary) 

• Identifying risks  
• Marketing advice (provided basic 

advice, would refer to expert when 
necessary) 

• Payroll services 
• Strategy planning 
• Succession planning 

• Financial planning  
• Health and safety advice 
• Sustainability and corporate social 

responsibility advice 

ACC02 

• Acquisitions (provided basic advice, 
would refer to expert when necessary) 

• Business sales (provided basic advice, 
would refer to expert when necessary) 

• Financial planning (provided basic 
advice, refer to expert) 

• Human resources advice (provided 
basic advice, would refer to expert 
when necessary) 

• Payroll services 

 

ACC03 

• Accounting and payroll software and 
technology services (provided advice 
and tailored accounting software 
packages) 

• Acquisitions (provided basic advice, 
would refer to expert when necessary) 

• Black Economic Empowerment 
information and assistance (provided 
basic advice, would refer to expert 
when necessary) 

• Business advice 
• Business loan applications (provided 

basic advice, would refer to expert 
when necessary) 

- 
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Participant 
Non-accounting services provided to 

the SME client and/or further referred to 
a trusted expert when necessary 

Non-accounting services specifically 
highlighted to not be provided to 

SME clients and always referred to a 
trusted expert  

• Debt collection advice (provided basic 
advice, referred to expert) 

• Financial planning (provided basic 
advice, referred to expert) 

• Health and safety advice (provided 
basic advice, referred to expert) 

• Human resources advice (provided 
basic advice, would refer to expert 
when necessary) 

• Identifying risks 
• Marketing advice (provided basic 

advice, would refer to expert when 
necessary) 

• Payroll services 
• Strategy planning 

ACC04 

• Accounting and payroll software and 
technology services 

• Black Economic Empowerment 
information and assistance (provided 
basic advice, would refer to expert 
when necessary) 

• Business advice 
• Business development 
• Business sales (provided basic advice, 

would refer to expert when necessary) 
• Identifying risks 
• Payroll services 
• Strategy planning 

• Estate planning  
• Financial planning  
• Health and safety advice 

 
 

ACC05 
• Accounting and payroll software and 

technology services (provided advice 
and for training clients, tailored 
accounting software packages) 

- 

ACC06 

• Accounting and payroll software and 
technology services (provided advice 
and training for client) 

• Business advice (provided basic 
advice, would refer to expert when 
necessary) 

• Majority of non-accounting services 

ACC07 

• Accounting and payroll software and 
technology services (provided advice 
and training for client) 

• Acquisitions (provided basic advice, 
would refer to expert when necessary) 

• Business development 
• Estate planning (provided basic advice, 

would refer to expert when necessary) 
• Financial planning (provided basic 

advice, would refer to expert when 
necessary) 

• Identifying risks 
• Marketing advice (provided basic 

advice, would refer to expert when 
necessary) 

• Payroll services 

• Black Economic Empowerment 
information and assistance 

• Health and safety advice 
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Participant 
Non-accounting services provided to 

the SME client and/or further referred to 
a trusted expert when necessary 

Non-accounting services specifically 
highlighted to not be provided to 

SME clients and always referred to a 
trusted expert  

• Strategy planning 
• Succession planning  

ACC08 

• Acquisitions (provided basic advice, 
would refer to expert when necessary) 

• Business advice 
• Business development 
• Human resources advice (provided 

basic advice, would refer to expert 
when necessary) 

 

ACC09 

• Accounting and payroll software and 
technology services (provided advice 
and for training clients, tailored 
accounting software packages) 

• Business advice 
• Business development (provided basic 

advice, would refer to expert when 
necessary) 

• Business loan applications  
• Human resources advice (provided 

basic advice, would refer to expert 
when necessary) 

• Succession planning 

• Health and safety advice 
• Marketing advice 

ACC10 

• Accounting and payroll software and 
technology services (provided basic 
advice and training for client, would 
refer to expert when necessary) 

• Acquisitions 
• Black Economic Empowerment 

information and assistance (provided 
basic advice, referred to expert) 

• Business advice 
• Business development 
• Financial planning (provided basic 

advice, referred to expert) 
• Identifying risks 
• Payroll services 
• Retirement planning (provided basic 

advice, would refer to expert when 
necessary) 

• Succession planning 

• Estate planning 
• Health and safety advice 
• Human resources advice 
• Marketing advice 

ACC11 

• Business advice 
• Business development 
• Human resources advice (provided 

basic advice, would refer to expert 
when necessary) 

• Succession planning 
 

• Accounting and payroll software and 
technology services 

• Black Economic Empowerment 
information and assistance 

• Estate planning 
• Health and safety advice 
• Marketing advice 
• Strategy planning 
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Participant 
Non-accounting services provided to 

the SME client and/or further referred to 
a trusted expert when necessary 

Non-accounting services specifically 
highlighted to not be provided to 

SME clients and always referred to a 
trusted expert  

ACC12 

• Accounting and payroll software and 
technology services 

• Business advice 
• Business sales (provided basic advice, 

would refer to expert when necessary) 
• Estate planning (provided basic advice, 

would refer to expert when necessary) 
• Payroll services 
• Secretarial advice (provided basic 

advice, would refer to expert when 
necessary) 

• Strategy planning 
• Successional planning 

• Black Economic Empowerment 
information and assistance 

• Financial planning  
 

ACC13 
• Accounting and payroll software and 

technology services 
• Payroll services 

 
 

ACC14 

• Business development 
• Corporate social responsibility 
• Marketing advice (provided basic 

advice, would refer to expert when 
necessary) 

• Payroll services 
• Secretarial advice (provided basic 

advice, would refer to expert when 
necessary) 

• Accounting and payroll software and 
technology services 

• Black Economic Empowerment 
information and assistance 

• Health and safety advice 
• Human resources advice 

ACC15 

• Accounting and payroll software and 
technology services (provided advice 
and training for client) 

• Estate planning (provided basic advice, 
would refer to expert when necessary) 

• Human resources advice (provided 
basic advice, would refer to expert 
when necessary) 

• Secretarial advice 

ACC16 

• Accounting and payroll software and 
technology services (provided advice 
and training for client) 

• Acquisitions (provided basic advice, 
would refer to expert when necessary) 

• Business development (provided basic 
advice, would refer to expert when 
necessary) 

• Corporate social responsibility 
• Debt collection advice (provided basic 

advice, referred to expert) 
• Human resources advice (provided 

basic advice, would refer to expert 
when necessary) 

• Marketing advice (provided basic 
advice, would refer to expert when 
necessary) 

• Payroll services 
• Succession planning 

• Financial planning  
• Secretarial advice 

ACC17 • Accounting and payroll software and 
technology services  
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Participant 
Non-accounting services provided to 

the SME client and/or further referred to 
a trusted expert when necessary 

Non-accounting services specifically 
highlighted to not be provided to 

SME clients and always referred to a 
trusted expert  

• Business advice 

ACC18 - • Accounting and payroll software and 
technology services 

      (Source: Constructed from the interview transcripts) 

 

It was evident from most participant responses that as professional accountants, they 

only offered advice for many of the non-accounting services desired by the SME client 

and would more often than not refer the client to an expert in the specific field. 

Participants ACC01 and ACC03 were of the opinion that it was not necessarily the 

SME client who requested business advice but the professional accountant who 

identified the need (Table 7.22, response 10). Seven participants indicated that 

although a SME client might be referred to an expert, they often would attend the initial 

meeting to explain the needs of the client (Table 7.22, response 11).  

 

Table 7.22 provides selected responses, which best encapsulate and corroborate the 

findings pertaining to Sub-theme 6.2. 

 

Table 7.22: Participant group 1 responses (extracts) supporting Sub-theme 6.2 

Response 
number Response (extracts) Participant 

number 

1 
“…the thing is they [SME client] are looking for a one-stop shop to 
start, yes who can you refer me to do this, who can you refer me to 
for that, to do this”. 

ACC07 

2 

“Your SME comes to you, you the one-stop shop. …there’re limits to 
the days of being a jack of all trades, it’s also very limited, because 
our legislation in this country is too much to keep up with. We would 
rather get specialists in specific fields, so that’s why we’ve got a 
business called [name of business] where we work in association with 
specialists… ”. 

ACC11 

3 

” Yes, in my opinion if you want to be a one-stop shop and do 
everything, you going to lose the ball somewhere. You’ve got a focus 
area, and you must focus on your core business and the rest you can 
add a bit on but if it’s not your core business I would rather refer a 
person to that company, it’s his core business”. 

ACC07 

4 
“I feel more comfortable with those things that I have the necessary 
knowledge. Well financial accounting and taxation, rather stick to 
financial skills. I will refer them to someone who is knowledgeable 
about it”. 

ACC02 
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Response 
number Response (extracts) Participant 

number 

5 

“… don’t just focus on accounting services, don’t just focus on tax 
services, what value added benefits can you give your client that I 
want to call beyond accounting because you can easily crunch 
numbers and everything but what do you give your clients extra do 
you give them some marketing advice, do you give them you know, 
how should they advertise something, do you have connections in the 
marketing space or advertising space to refer your client on, oh you 
have got a wonderful product, I can give you and I can tell you how 
you should cost your product, I can tell you how you should account 
for your product in your financial statements. How are you going to 
get your product out there in the market, do you need marketing 
advice, I have got a connection, so you have to build that connection 
around you”.  

ACC16 

6 

“Oh yes, I get the question a lot, ‘what should I be using?’ I can only 
answer from what I use (laughs) so most of the time I will just refer 
them to the most common package and that is [name of accounting 
software]. I do not like [name of accounting software] but I know it is 
something that comes up all the time. [Name of payroll software] is a 
popular one. So, I say ‘you need to look at these things, or let me do 
it for you’ – because you know what I use? Excel”. 

ACC17 

7 

“Ja [yes], you certainly need to help them evaluate what the best 
package is to use, but I wouldn’t necessarily say you need to know 
all the packages but you need to know what they offer and what their 
advantages are, so you need to be aware of what the latest trends 
are at least or have someone in your team who is aware but again I 
think it is an awareness skill more than a personal you need to know 
how everything works but if you stuck in your ways how are you ever 
going to advise someone, so again I think it once again comes back 
to professional skills and integrity”. 

ACC03 

8 

“… there is not enough exposure, we are supposed to know, when a 
client says I want to use [name of accounting software], to me I don’t 
know what [name of accounting software] is and in order to provide 
an efficient SME service, you need to know how to save your client 
money on [name of accounting software] and I don’t have sufficient 
knowledge on how to do that and I feel like that is a problem at the 
moment”. 

ACC14 

9 

“So, what’s happened now when we moved to [name of software] and 
previously as well I would setup the whole framework of the software, 
so will register them on it, set up the users, set up the accounts, tailor 
it so it looks like the one they were using. Yes, ja [yes] so then I go 
and show them how to use it. Luckily, there is a new one that we are 
using now [name of software], it is more natural feel it is not like [name 
of software] where you kind of have to know accounting to use it. So, 
I just teach them and then in the beginning I will check every day and 
as they get more comfortable, I will check fewer times a week and 
then once a month… “. 

ACC09 

10 

“… they [SME clients] are going to rely on their accountant to give 
them advice on that or at least to direct them in the right direction, 
sometimes it is not the actual advice but knowing that they need 
advice. I would have to pick up that the client has a problem in a 
specific field, I might not feel comfortable in giving that advice, but I 
would point it out to them that they need advice and point them in the 
right direction, you need to speak to a debt collector”. 

ACC03 
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Response 
number Response (extracts) Participant 

number 

11 

“Ja [yes], I may introduce them and so most of the time I will explain 
to him, and most of the time it is the initial meeting, so I will explain to 
him and listen to what he has to say and say, ‘This is the problem, 
can you assist us, and what will it cost etc.?’ Sometimes I might even 
before I enquire about costs I will listen to the solution and then I might 
at the end, before they sign anything or whatever, because 
somewhere along the line they might have changed strategy or 
whatever – so that at least I know what is going on going forward, this 
is the way that it is supposed to work”. 

ACC06 

(Source: Constructed from the interview transcripts) 

 

7.4.6.3 Sub-theme 6.3: Network of experts and other professionals 
 

Small and medium-sized practices may have limited skills and knowledge or may not 

have the resources to develop in-depth industry knowledge across all industries 

(Barbera & Hasso, 2013; Blackburn et al., 2018). Therefore, to gain access to the 

necessary skills and various fields of expertise that SMPs were not able to offer 

themselves, SMPs might utilise a “multi-disciplinary network of suppliers, organised 

around industry expertise, with the accounting practice itself becoming more of a 

referral hub” (Barbera & Hasso, 2013; Blackburn et al., 2018: 378; Hoeppli, 2015b). In 

line with literature, 15 PG1 participants alluded to the importance of establishing a 

trusted network of experts and other professionals to whom they could refer their SME 

clients, should they not possess the skills, knowledge or required qualifications 

(training) to offer the desired non-accounting services (Table 7.23, responses 1 and 

2). Participants ACC01 and ACC06 specifically alluded to being honest with the client 

should they not possess the skills and knowledge to provide the desired service (Table 

7.23, response 3). Referring the SME client to an expert or another professional 

required that the professional accountant be honest and straightforward regarding the 

knowledge and skills they possessed. In terms of Section 110 of the Code of Ethics 

for Professional Accountants, professional accountants are obligated to be 

straightforward and honest in all professional and business relationships (International 

Ethics Standards Board for Accountants, 2021). 
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Five participants emphasised the importance of establishing a relationship with other 

experts and professionals (refer to Section 7.4.4.3). One participant further noted that 

the relationship with an expert or professional 

was mutually beneficial (Table 7.23, response 4). 

According to five participants, it was important to 

ensure that the expert and other professional were competent, capable and shared 

similar work ethics (Table 7.23, responses 5, 6 and 7).  

 

Table 7.23 provides selected responses, which best encapsulate and corroborate the 

findings pertaining to Sub-theme 6.3. 

 

Table 7.23: Participant group 1 responses (extracts) supporting Sub-theme 6.3 

Response 
number Response (extracts) Participant 

number 

1 

“We don’t really do that, I think it’s a very specialised field, there’s limits 
to the days of being a jack of all trades, it’s also very limited, because 
our legislation in this country is too much to keep up with. We would 
rather get specialists in specific fields, so that’s why we’ve got a 
business called [name of business] where we work in association with 
specialists which is nice to say to clients, if you need an attorney, I’ve 
got an attorney to help you with, and we’ve got a relationship with, 
we’ve got a financial advisor that can help with retirement planning, 
can help with medical aids, those type of things for your staff. We’ve 
got an IT company which can help with IT advice, because even 
selling accounting software to your clients is a specialised skill, I don’t, 
I’ve studied a bit of IT at varsity, but I don’t know all the ins and outs 
of IT to give proper IT advice to the clients. Is your computer good 
enough to manage this package, things like that”? 

ACC11 

2 

“You know I think a great accountant is someone who can build a 
network around him. The reason I am saying this is as much as we 
want to believe we are excellent at everything; we will never be 
excellent in everything. So, the main important thing is to be up to date 
and abreast of what your experience is and then build that network of 
other experienced people around you that you can rely on and refer 
your client to if necessary. …there are so many non-accounting 
services that SME’s need that an accountant can provide but it comes 
back to the network, so I might not be able to do everything but I will 
be able to do it through a network, but otherwise I am comfortable but 
if they come for marketing services, if I have someone in marketing 
that can be associated with my accounting firm, I can provide it but it 
comes back to the network”. 

ACC16 

3 
“I feel that if I don’t know something I am not going to tell you that I 
know it I will rather get someone who is an expert and also maybe 
learn myself while I am guiding the process”. 

ACC01 

4 

“I know for the accounting firm I am at we have a relationship with 
them, and we refer clients to them because we know that they give 
them good advice and they refer clients to us, so it is a mutual 
beneficial arrangement, you need to network you cannot be alone, so 
you need to network”. 

ACC10 

That is some of the most important 
relationships.        
                            Participant ACC06 
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Response 
number Response (extracts) Participant 

number 

5 
“It’s important to have your guys [experts] who do services for you to 
know who is doing what and how good they are in terms of what they 
are doing… “. 

ACC06 

6 

“Ja [yes] no, it is to find somebody who has got the same work ethic 
so ja [yes] I have got the one guy who was at varsity with me, so he is 
my tax expert and then I have an old oomie [uncle] who is an estate 
expert he has got like forty years in estate and then I use people like 
[company name] to do the CIPC stuff... “. 

ACC09 

7 

“Yes, it is very important because remember as an accountant you 
have a relationship with the client, so they expect that whoever you 
recommend is going to be like you, of the same principles as you, or 
is going to be way better than you. They don’t expect that that person 
is going to be less than you. So, you got to have people you work with 
that you know that if a client is not happy you can call them and tell 
them ‘Listen my guy, sort it out now, because that is my client.’ So, it 
is very important to have that kind of a relationship with the people that 
you outsource your services to”. 

ACC15 

(Source: Constructed from the interview transcripts) 
    

7.4.6.4 Discussion of Theme 6 findings  
 

An extensive literature review, to enquire about the services that a professional 

accountant could potentially offer the SME client and the services a SME desires, was 

undertaken in Chapter 5. From the analysis of the primary data, it was evident that the 

core services that professional accountants provided their SME clients with currently, 

were still traditional accounting services. This was due to statutory obligations such as 

tax submissions and annual financial statements. Moreover, half of the participants 

identified taxation services as the most valuable service that a professional accountant 

offered their SME clients currently. This was followed by the timeous preparation of 

financial reports, which included the interpretation and proposal of valuable solutions 

where necessary to the SME owner. Participants further provided suggestions 

regarding how professional accountants could improve upon the services they 

currently provided their SME client. The participant suggestions included that the 

professional account should: 

 

• Remain up to date with various and significant developments in financial 

accounting and industry, including advancements in technology and accounting 

software 
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• Establish a multi-disciplinary network of trusted experts and professionals who 

could provide those services the SME client desired, which the professional 

accountant might not provide 

• Understand the needs and objectives of each client by getting to know the SME 

and establishing a relationship which included clear and open communication 

 

Participants noted that client consultation meetings were scheduled based upon the 

SME client’s needs, with some clients requesting to meet more regularly than others. 

Open communication channels were reported by some participants who remarked that 

they encouraged regular communication from their SME client and, this provided 

clients with the confidence knowing that their professional accountant was accessible 

and available when necessary. It was evident from participant responses that although 

a professional accountant was not permitted to, or was unable to provide certain non-

accounting services, SME clients nonetheless requested the assistance of their 

professional accountant in obtaining these desired non-accounting services.  

 

The importance of a professional accountant establishing a network of trusted experts 

and other professionals was emphasised by all participants. Table 7.21 provides a list 

of non-accounting services for which participants provided advice and/or referred the 

SME client to an expert who specialised in the necessary field. Although certain 

participants indicated that as a professional accountant, they only provided basic 

business advice or referred the SME client to an expert who was trusted was a very 

valuable service provided to the SME client.       

 

According to information obtained from participants, SME clients regarded 

professional accountants as a one-stop professional provider or business partner. For 

smaller SMPs undertaking to be a one-stop professional shop, this could pose a 

challenge owing to limited resources (Hoeppli, 2015b). However, by establishing 

referral networks, trusted experts and other professionals could provide the non-

accounting services the SME client desired. To continue to be relevant and grow the 

value of a SMPs connection with clients, it was essential for a SMP to become a 

multidisciplinary practice, offering a range of services under one roof (APS, 2020). 

According to Blackburn and Jarvis (2010), there are not many research papers which 
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address networks and referrals which have been published, resulting in a need for 

additional research studies to be undertaken to fill the gap in literature. Since 2010, 

there have, however, been a few research studies which focus on various aspects of 

networking and referrals, which have been published (IFAC, 2016a).  

 

Participants further noted that in a business environment, which is becoming 

increasingly more complex, it was impossible for a professional accountant to be an 

expert in various fields and personally provide all the services the SME client mighty 

desire. According to Huggins and Johnston (2012), networks include developing 

relationships, collaborating, interacting with people outside of the SMP, which include 

professional contacts, customers, suppliers and other knowledge providers. 

Therefore, one way a SMP can meet the various requirements of their clients is by 

maintaining relationships with trusted experts (refer to Section 7.4.4.3) from other 

disciplines, which includes bankers, IT experts and lawyers, who are also service 

providers of SMEs (IFAC, 2011a; IFAC, 2016a). Thus, by using experts or other 

professionals to provide specific services and other activities, which require a 

professional thereby serves the SME clients requirements and desires.  

 

Most participants indicated that they provided accounting and payroll software and 

technology services to their clients but further elaborated by admitting that these 

services were dependent on their knowledge of the accounting and payroll software 

and technology with which they were familiar. The lack of adequate knowledge was a 

reason provided by several participants for not personally providing these services to 

the SME client but rather referring the SME to an expert. A few participants provided 

tailored software packages based on their clients’ needs as well as the necessary 

training required to use the accounting software. The accounting profession is a 

predominantly technology-driven profession; therefore, technology is an opportunity 

for professional accountants to expand their skillset and provide more value to their 

clients (Ramdhani, 2019).  

 

It is apparent that the majority of PG1 participants provided business advice beyond 

the expected traditional accounting services or assisted the SME in obtaining these 

desired services from a trusted expert. To be successful, professional accountants 

must assist the SME client in achieving the business’s current objectives and future 
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goals. Furthermore, by providing value-added advice and referral services with the 

purpose of being recognised as a multi-disciplinary practice could potentially generate 

additional income for the SMP as well as benefit SME clients (Hoeppli, 2015a).  

 

Section 7.5 summarises and concludes Chapter 7. 
 

 

7.5 SUMMARY OF CHAPTER 7 
 

Chapter 7 presented the results from interviews with PG1 with the aim of providing 

evidence to formulate the answer to the research question (refer to Section 1.6) and 

to meet the primary research objective (refer to Section 1.7). The empirical phase of 

the study (refer to secondary research objectives, Section 1.7.2) was to:  

 

• Analyse and interpret the data collected from interviews conducted with 

professional accountants, accountants or bookkeepers to determine the 

experience, skills and competencies professional accountants should typically 

possess. 

• Analyse and interpret the data collected from interviews conducted with 

professional accountants, accountants, or bookkeepers to determine the 

services provided to or desired by SME clients. 

• Determine whether a service perception gap exists between the services SMEs 

desire from professional accountants, and the services the professional 

accountant provide and are equipped to offer and measure the extent thereof. 

 

It was evident from participant responses that a modern-day professional accountant 

must possess relevant industry experience, skills and competencies to provide the 

services a SME client desired. Pervasive skills were identified as being as important 

as theoretical knowledge and skills with interpersonal and communication skills being 

identified as the most important pervasive skill a professional accountant must 

possess. Participants highlighted that the ATC where the trainee accountant 

undertook their training programme, and the trainee accountant mentor played a vital 

role in developing and ensuring that an aspiring professional accountant was equipped 



 

__________________________________________________________________________________ 
Page | 335          Presentation and Discussion of Research Findings for Participant Group 1 

with relevant experience and exposure to various functions of a professional 

accountant as well as the necessary competencies required by a newly qualified 

professional accountant.  

 

For a professional accountant to comfortably perform expected tasks as well as 

provide the services a SME client desires, it was determined that further experience 

after the training programme and relevant industry knowledge was essential. This 

included professional accountants undertaking relevant CPD activities with the 

purpose of providing the best service to clients. It was apparent that professional 

bodies needed to offer CPD activities that were focused on specific topics which 

included practical examples. Participants further indicated that there was a need for 

CPD training related to advancements in technology and software. Professional 

accountants recognised that they were responsible for their own development and 

must undertake to be lifelong learners.  

 

According to participants, SME clients were more likely to outsource non-accounting 

services from their professional accountant once a trust relationship had been 

developed. A few participants also noted that a possible lack of in-house resources as 

a further reason as to why a SME client might outsource non-accounting services from 

their professional accountant. Participants, however, indicated that it might not always 

be possible for professional accountants to possess all the knowledge and skills 

required to offer the services a SME client desired. Therefore, to meet the needs of 

their clients and to be regarded as a multidisciplinary practice, a network of trusted 

experts and other professionals needed to be established.  

 

Chapter 8 presents the results of the data analysis, findings and interpretation of the 

collected data for participant group 2.  
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8. CHAPTER 8                                                                                                    
PRESENTATION AND DISCUSSION OF RESEARCH FINDINGS FOR 
PARTICIPANT GROUP 2 – SMALL AND MEDIUM-SIZED ENTITIES 

 

 

8.1 INTRODUCTION 
 

This chapter is the second of the two chapters in which the empirical findings of this 

study are presented. In Chapter 7, the empirical findings relating to participant group 

1 (PG1), namely, professional accountants, accountants or bookkeepers were 

presented and discussed. In this chapter, the empirical findings concerning participant 

group 2 (PG2), small and medium-sized entities (SMEs), are presented and described. 

An analysis and interpretation of the findings in respect of the refined themes and sub-

themes are presented in the form of narrative descriptions. The social exchange theory 

(SET) and resource-based view (RBV) theory (refer to Section 1.5 and Section 5.4, 

respectively) are incorporated in this chapter by explaining the trust relationship 

between the SME and professional accountant in seeking non-accounting services 

(business advisory services) as well as the SMEs’ reasons for outsourcing non-

accounting services from their professional accountant. 

 

Table 8.1 lists the acronyms and abbreviations used in Chapter 8. 

 
Table 8.1: Acronyms and abbreviations used in Chapter 8 

Acronym Description 

ACCA Association of Chartered Certified Accountants  

PAYE Pay-As-You-Earn  

PG1 Participant Group 1 

PG2 Participant Group 2 

RBV Resource-based View Theory 

SARS South African Revenue Service 

The best research you can do is talk to people. 

Pratchett (2001) 
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Acronym Description 

SDL Skills Development Levy  

SET Social Exchange Theory 

SME Small and Medium-sized Entity 

SMP Small and Medium-sized Practice (accounting)  

TERS Temporary Relief Scheme  

UIF Unemployment Insurance Fund  

VAT Value-added Taxation  

 

Chapter 8 is structured to outline the profile of participant group 2, as well as an 

interpretation of the findings pertaining to the refined themes and sub-themes. The 

responses obtained from SME participants during the semi-structured interviews, 

based on the relevant theme and sub-theme, is then addressed. 

 

Section 8.2 provides the profile pertaining to PG2. 

 
 
8.2 PROFILE OF PARTICIPANT GROUP 2 
 

The first section of the PG2 interview guide, namely, Demographics, was designed to 

obtain specific information from participants to ensure that the criteria required to 

participate in the study were met. In respect of SME participants, the researcher aimed 

to obtain data from either the owner-manager of the SME, or the person responsible 

for the accounting function as they were regarded to be in the best position to provide 

the necessary information. Furthermore, as the aim was to determine whether the 

SME made use of the services of a small and medium-sized practice (accounting) 

(SMP) and to ensure that the criteria for a SME, as stipulated in Chapter 1, was met.  

In addition, the number of employees employed by the SME was requested to 

determine whether the SME selection criteria were met. Although participants provided 

details regarding the industry in which their small business operated, the industry 

within which a SME did business was not important in the context of the research 

question and associated objectives of the study. 
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Participants were identified as people who were in the best position to provide valuable 

insight as well as rich, descriptive data, relevant to the objectives of the study (refer to 

Sections 1.3.2, 1.4 and 7.2). To recruit participants, purposive sampling together with 

elements of snowball sampling were used. Table 8.2 summarises the profile of PG2 

and corroborates that participants met the inclusion criteria (refer to Section 1.3.2 and 

Section 1.4). 
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Table 8.2: Participants’ profile of participant group 2 – small and medium-sized entities 

Reference 
code used in 

research 
study 

Position at SME Period operating as a 
SME or employed at SME 

Services of 
SMP 

accountant 

In-house 
bookkeeper 

Number of employees 
employed at SME 

Industry in which SME 
operates 

SME01 Owner 5 years Yes *Yes 15 Signage manufacturer 

SME02 Owner 6 years Yes *Yes 30 Construction material 
manufacturer 

SME03 Owner 21 years Yes *Yes 5 Electrical wholesaler 

SME04 Owner 9 years Yes Yes 14 Merchant 

SME05 Owner 14 years Yes Yes 5 Sales and services 

SME06 Person responsible for 
the bookkeeping function 

3 months  
(new position) 

23 years’ experience as a 
bookkeeper  

(mostly employed at SMEs) 

Yes Yes 150 Wholesaler 

SME07 Owner 15 years Yes *Yes 10 Hospitality and agriculture 

SME08 Owner 11 years Yes *Yes 22 Timber industry 

SME09 Owner 40 years Yes *Yes  5 (out of season)         
10 to 12 (in season) Farming 

SME10 Owner 8 years Yes *Yes 16 Service and retail 

SME11 Managing Director/owner 6 years Yes *Yes 6 Sales and services 

SME12 Director/owner 7 years Yes No 10 Construction 

SME13 Director/owner 1 year Yes *Yes 5 Sports entertainment 

SME14 Managing Director/owner 11 years Yes Yes 115 Manufacturing, mechanical, and 
electrical engineering 

SME15 Person responsible for 
the bookkeeping function 

7 years  
(current SME employer) Yes Yes 42 Packaging manufacturer 
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Reference 
code used in 

research 
study 

Position at SME Period operating as a 
SME or employed at SME 

Services of 
SMP 

accountant 

In-house 
bookkeeper 

Number of employees 
employed at SME 

Industry in which SME 
operates 

SME16 Owner 11 years Yes *Yes 5 Medical industry 

SME17 Owner 17 years Yes No 10 Childcare 

SME18 Owner 13 years Yes No 14 Manufacturing 

            (Source: Constructed from the interview transcripts) 
*Owner is responsible for bookkeeping function
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For this study, a SME was defined according to the National Small Business Act, No. 

102 of 1996 (RSA, 1996) and included those small businesses who employed five to 

two hundred employees. Table 8.2 provides evidence that selected SME participants 

met the criteria as stipulated in Section 1.4 and Section 6.5. A total of 18 participants 

were interviewed. Of these 18 participants, 16 participants indicated that they were the 

owners of the SME, while two participants were employed specifically as the person 

responsible for the bookkeeping function at the SME. Furthermore, nine of the 16 

owners revealed that they undertook the responsibility of preparing the monthly 

accounting processing (bookkeeping function) for the SME.  

 

Except for SME13, all participants had five or more years’ experience as either owners 

or the bookkeeper of a small business, therefore, possessing the knowledge and 

experience to provide valuable insight and rich data relevant to the research study. All 

SME participants confirmed that they made use of the services of a professional 

accountant who either owned or was employed at a SMP and not at one of South 

Africa’s “big four” accounting firms (Deloitte, EY, KPMG and PwC).  

 

All 18 SMEs employed between five to two hundred employees. The SME industry in 

which these small businesses operated, was not of importance in this research study 

as it fell outside of the scope of the study owing to the objectives of the study not 

formulated to be industry specific.  

 

Taking the profiles of PG2 participants into account, the primary data obtained from 

the interviews is interpreted and interrogated in Section 8.3. 

 

 

8.3 REFINED THEMES AND SUB-THEMES FOR PARTICIPANT GROUP 2 
 

The analysis of information obtained from the views expressed by SME participants 

resulted in the refinement and re-classification of some themes and sub-themes. A 

discussion of themes and sub-themes, as indicated in Table 8.3, are subsequently 

presented. Where possible, relevant literature references from the literature review 

undertaken in Chapters 2 to 5 are provided as a cited corroboration of the empirical 
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research findings. Additionally, to ensure trustworthiness, information gathered from 

literature was compared with information obtained through the primary data collection 

process, highlighting similarities and differences. Table 8.3 provides a synopsis 

pertaining to the themes, sub-themes as well as indicators used in identifying related 

key words during the analysis of the transcribed primary data. 

 

 

 

 

 

 

 

 

 
 

 

 

 

 

 

 



 

_______________________________________________________________________________________________________________________________ 
Page | 343                                                                                                                                                                                               Chapter 8 
 

Table 8.3: Synopsis of themes and sub-themes following data analysis for participant group 2 

Themes 
(Derived from literature 

and collected data) 
Sub-themes 

Relevant 
literature 
chapter 

Indicators 

Theme 1: Knowledge and 
skills - 4 and 5 

• Reference made to professional (external) accountant possessing 
the necessary pervasive skills 

• Importance of industry-based knowledge 
• Whether the SME believed the professional accountant possessed 

the necessary financial accounting knowledge and skills to provide 
the necessary services (interview guide: Question 2.5) 

• Whether the SME believed that the professional accountant 
possessed all the skills to comfortably provide the non-accounting 
services desired (interview guide: Question 3.4) 

 

Theme 2: Relationship and 
trust - 1 and 5 

• Importance of a trust relationship as a reason as to why the SME 
client outsourced non-accounting services from their external 
accountant 

• Reason/s that SME clients outsourced non-accounting related 
services from a professional accountant (interview guide: Question 
3.3) 

 

Theme 3: Resources and 
capabilities - 1 and 5 

• Any reference made to SMEs outsourcing advisory services from 
the professional accountant owing to limited resources and 
knowledge 

• Reason/s that SME clients outsourced non-accounting related 
services from a professional accountant (interview guide: Question 
3.3) 

 

Theme 4: Services  
Sub-theme 4.1: Traditional accounting, most 
valuable and client services provided to or desired 
by the SME 

4 and 5 

• Traditional accounting services SMEs purchased from their 
professional (external) accountant 

• Need for regular interaction, (e.g., meetings) and being able to 
contact the professional (external) accountant whenever necessary 

• A professional accountant as a business partner or one-stop-shop 
• Most valuable or important service provided by a professional 

accountant (interview guide: Question 4.1) 
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Themes 
(Derived from literature 

and collected data) 
Sub-themes 

Relevant 
literature 
chapter 

Indicators 

• Overall expectation of professional accountant (client services) 
• Whether the professional accountant met all the SME expectations 

(interview guide: Question 4.3) 

Sub-theme 4.2: Non-accounting services 
provided to or desired by the SME 

5 and 
emerged 
from data 

• SMEs awareness of their professional (external) accountant 
possibly providing non-accounting services 

• Type of non-accounting services desired from the professional 
accountant (interview guide: Question 3.1) 

• Non-accounting services actually provided to the SME by the 
professional (external) accountant 

• Whether the SME expected the professional accountant to provide 
accounting and payroll software and technology services (interview 
guide: Question 3.2) 

• Any reference made to possible cost of non-accounting services  
 

(Source: Constructed from the interview transcripts) 
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8.4 PRESENTATION AND DISCUSSION OF FINDINGS PERTAINING TO 
THEMES AND SUB-THEMES FOR PARTICIPANT GROUP 2 – SMES  

 

The analysis and interpretation of the data collected for themes and sub-themes from 

the transcribed recordings for PG2 are presented and discussed per theme in the 

Sections 8.4.1 to 8.4.4. This information, combined with the information in respect of 

participant group 1 (refer Section 7.4) were used in the development of a proposed 

integrated training and client service framework. This framework could be used to 

guide SME professional accountants in determining whether a service perception gap 

existed between what SME clients desired from their professional accountant, and the 

services professional accountants provided (refer Sections 1.6 and 1.7.1). The 

interviewer and SME participants interchangeably used various terms. To avoid 

ambiguities, Table 8.4 provides the terms or phrases in respect of Theme 1 that imply 

the same meaning. 

 

Table 8.4: Theme 1: Explanation of terms for the purpose of this research 

Terms Explanation 

Pervasive skills, soft skills, generic skills, or 
professional skills  

Pervasive skills (refer to Section 3.3.2) are skills that 
an accounting graduate is expected to possess in 
addition to the technical skills obtained during their 
formal higher education accounting programmes 
(Malan & van Dyk, 2021). 

Non-accounting services, business advisory 
services or value-added services 

Services which SME clients require from their 
accountant other than traditional accounting 
services, namely, business development, corporate 
advisory, wealth creation and investments, 
acquisitions, succession planning, human 
resources and payroll issues, health and safety 
services, marketing and sales, sustainability and 
corporate social responsibility advice and 
information technology (Black & Thompson, 2014; 
Blackburn et al., 2014; Hasle, Bager & Granerud, 
2010; Hoeppli, 2015b; Jarvis & Rigby, 2012; 
Massaro & Rossi, 2014; Voghel & Thompson, 
2012). 

One-stop shop or one-stop professional 
provider 

A professional accountant or small and medium-
sized practice who offers a multitude of services and 
business advisory requirements under one roof or 
can refer clients to an expert who provides the 
desired services, thereby saving their clients time 
and effort (Segal, 2021). 
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8.4.1 Theme 1: Knowledge and skills 
 

The aim of Theme 1: Knowledge and skills was to assess whether SME participants 

were of the opinion that professional accountants possessed the necessary skills to 

provide traditional and non-accounting services required or desired by the SME. 

Theme 1 included pervasive skills or industry-based knowledge that participants 

perceived their professional accountant needed to possess. In addition, where 

participants pointed out shortcomings of such perceived skills, these were addressed. 

It was important to determine whether SMEs believed that their professional 

accountant was equipped with the knowledge and skills to provide the services they 

desired. This perception could have had an effect on the SME’s decision when 

considering purchasing non-accounting services; or continuing to use the services of 

the professional accountant for traditional accounting services (refer to Section 5.3). 

 

Question 2.5 requested SME participants to provide their opinion in respect of whether 

their professional accountant was equipped with the financial skills (competencies) to 

provide the services they required. Question 2.5 from the PG2 interview guide: 

 

 

The majority of SME participants (14 of the 18 participants) responded positively with 

a definitive “yes”. One participant agreed with the majority of SME participants but 

noted that where the SMP did not have the necessary knowledge to provide the 

service, the SME required that their professional accountant sought further assistance. 

The participant further highlighted that seeking assistance would require that the SMP 

had the necessary resources and connections (Table 8.7, response 1). However, the 

remaining five participants did not respond as positively. Two participants indicated 

that they “hoped” that their external accountant was equipped with the necessary 

knowledge and skills, but they were uncertain owing to a lack of communication and 

interaction (discussed as part of Theme 4, Section 8.4.4) from their professional 

accountant (Table 8.7, responses 2 and 3). Participant SME14 responded by first 

Are you of the opinion that your accountant is equipped with the financial 
skills (competencies) to provide the services you as a SME requires and 
why? 



 

__________________________________________________________________________________ 
Page | 347                                                                                                              Chapter 8 
 

enquiring whether the researcher was referring to a professional accountant who had 

relevant experience, which highlighted that the participant regarded experience as 

being of importance (Table 8.7, response 4).  

 

Participant SME11 held a different viewpoint in comparison to other participants. From 

the participant’s response, it was apparent that the participant did not trust nor believe 

that their professional accountant acted in the best interest of the business. These 

were elements which were identified as being of utmost importance in an accountant-

SME service relationship (Table 8.7, response 5). This corresponds with anecdotal 

evidence that accountants of SMEs did not “care” as much about smaller businesses 

as they did for larger clients. Similar sentiments were echoed by three other 

participants (refer to Section 8.4.4.1) who were of the opinion that owing to being a 

smaller business, they were treated differently to the larger clients of their professional 

accountant. 

 

Question 3.4 posed a similar question to Question 2.5 with the difference being that 

the question related to the skills that a professional accountant should possess to 

provide non-accounting services that the SME client desired. Question 3.4 from the 

PG2 interview guide: 

 

 

Responses to Question 3.4 varied among participants. Eight participants were of the 

opinion that their professional accountant was equipped with the necessary skills.  

Three SME owners indicated that they did not believe that their professional 

accountant possessed the required skills to provide non-accounting services. Four 

participants were either uncertain owing to being unaware that their professional 

accountant could provide non-accounting related services or expressed that it would 

depend on the professional accountant’s experience relevant to providing the desired 

services. Depending on the experience of the professional accountant was noted by 

two participants. One participant did not provide an answer to Question 3.4. 

Do you believe that your accountant possesses all the skills to comfortably 
provide the non-accounting services you as a SME require and why? 
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Table 8.5 provides selected responses (extracts) which encapsulate the participant 

views regarding whether the SMEs professional accountant possessed the necessary 

skills to comfortably provide the non-accounting services desired by the SME. 

 

Table 8.5: Participant group 2 responses: Skills to provide non-accounting 
services 

Selected responses (extracts) associated with professional accountants possessing the 
skills to provide non-accounting services  

Yes 

SME10: “I think because they deal with a lot of different types of businesses, they 
actually learn a lot about many different industries. So, I will give them a very good 
general knowledge on a lot... So therefore, definitely they can answer you more 
specifically if they do deal with a client that is in that specific industry”. 

No 

SME03: “… no, she [professional accountant] doesn’t possess all the skills that I 
would need at this stage, and I don’t think the [name of SMP] offer it and if they do, 
I am not aware of it, like I was saying what do we do now, how do we plan? Or 
planning stuff that I am needing now at the moment”. 

Uncertain SME08: “I am not actually sure, I don’t know, I have never gone down that road, so 
I actually have no clue, I would hope so, but I don’t know”. 

Depends 
(experience) SME05: “If they can prove to you that they are able, willing, and capable to do it”. 

(Source: Constructed from the interview transcripts) 

 

The importance of professional accountants possessing certain pervasive skills was 

discussed in the literature review (Chapters 3, 4 and 5) as well as during the 

presentation and discussion of information for PG1 participants. Although there was 

not a specific question relating to pervasive skills in the PG2 interview guide, there 

were 12 participants who expressed the importance of professional accountants 

communicating effectively, and there being open communication channels between 

the professional accountant and SMEs, namely:  

 

• Three participants indicated that the professional accountant needed to 

communicate in an understandable manner, using layman’s terms.  

• Three participants stated that there was a lack of communication from their 

professional accountant.  

• The remaining six participants highlighted the importance of the professional 

accountant communicating personally with the SME, and on a regular basis.  
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Table 8.6 provides selected responses (extracts) from participants who alluded to 

effective communication as an important skill. 

 

Table 8.6: Participant group 2 responses: Effective and open communication  

Participant Responses (extracts) associated with effective and open 
communication 

SME02 “… to communicate on my level about my business with me.” 

SME03 
“I think that they should tell me in layman’s terms, this is what, this is how it 
happens, I think that sometimes they don’t talk in a language that I understand.” 
“… but then there is like no communication”. 

SME09 “There must be communication”. “… if there is communication and he speaks 
to me, then the whole picture will change”. 

SME11 “There is no communication of the affirmative, to assist you in making your 
business more efficient, more profitable”. 

SME14 

“I have certainly met a few [accountants] that are very difficult to communicate 
with. I have been fortunate with the last two accountants, they were quite 
outgoing and approachable, and they are very good communicators, but I think 
if you have a knowledgeable accountant and he has poor communication skills, 
it is kind of a … it almost makes him less approachable, so it makes it 
complicated for the business owner to approach you know? Communication 
skills in business I think is very important, but we all know because of our 
different personality make up, there are certain professions that are appealing 
where certain professions are not. I think generally some accountants are 
reasonably introverted I have found. But as I say, I am generalising”. 

SME18 

“It is important to communicate with you if there is going to be a problem, 
communicate with you if there’s anything, so yes communication is essential”. 
“I don’t come from an accounting background, so I don’t understand everything, 
so it’s really important that they are able to explain something to me. You know 
sometimes you don’t completely understand, so you need to talk through 
something, so communication is very important”. 

(Source: Constructed from the interview transcripts) 

 

In contrast, one participant felt that their professional accountant communicated 

efficiently and timeously as any query the SME had was usually dealt with immediately 

(Table 8.7, response 6).  

 

Regarding the need for professional accountants to possess industry-based 

knowledge and experience to provide non-accounting services, ten participants stated 

that this was important (Table 8.7, responses 7 and 8). Furthermore, the need for a 

professional accountant to possess relevant experience to provide value-added 

business advice to the SME client was further emphasised by a participant (Table 8.7, 
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response 9). Participants noted that in instances where their professional accountant 

did not possess the knowledge and skills to personally provide the services the SME 

desired, the professional accountant either referred the SME to an expert who 

specialised in the specific field, or the professional accountant personally sought a 

solution to provide an answer for the SME client (Table 8.7, responses 10 and 11). 

Two participants alluded to trusting their professional accountant and, therefore, 

having confidence in any of the referrals their professional accountants suggested 

(Table 8.7, response 12).  

 

Table 8.7 provides selected responses, which best encapsulate and corroborate the 

findings pertaining to Theme 1.   

 

Table 8.7: Participant group 2 responses (extracts) supporting Theme 1 

Response 
number Response (extracts) Participant 

number 

1 
“I must admit because I deal with a small company [SMP] that if they 
don’t know they find the answer out, so they would definitely need to 
have their resources to be able to find the answers”. 

SME07 

2 “I hope they know what they are doing, I am not going to know that’s 
the problem”. SME01 

3 

“I think the company that we are using [SMP name] I think they are 
[equipped with the necessary financial skills], but then like there is like 
no communication to say, I don’t know what goes on there…, but I 
don’t know what they do there, besides coming once a year to me to 
sign papers, I don’t know”. 

SME03 

4 

“It depends, are you talking about someone who is recently qualified, 
or someone qualified with experience?”. Participant SME14 confirmed 
that only someone who was qualified and who had the necessary skills 
(competence) would be employed by the SME and remarked: “I would 
say, I mean for my purposes, if I appoint someone to take care of my 
financial services, they would be qualified yes and have the necessary 
skills for what I need them for”. 

SME14 

5 

“I would never just take whatever they [accountant] put out; just to 
expand on that, I am of the belief, having seen how attorneys and 
accountants operate, they have so much on their plates, that they just 
push stuff through and in many cases accountants, auditing firms and 
attorneys, you have to tell them what you actually need and how you 
want it to look. So, I have not seen many accountants – unless they 
are working with multi-million-rand companies – where they actually 
carry the interest of the company; it’s a case of getting the paperwork 
out because they have so much backlog, getting the stuff out so they 
can invoice and get paid, and whatever you come back with, they will 
deal with you know?”. 

SME11 

6 
“Queries they [accountant] sort out immediately, so it is not that there 
is a constant delay and I have to wait and wait and wait, that is quite 
annoying, that is why I pay them, I don’t want to wait! There is open 
communication”. 

SME17 
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Response 
number Response (extracts) Participant 

number 
7 “I feel they should be able to answer the question immediately and 

offer the right advice relating to the industry …”.  SME08 

8 “… if he as an accountant does not know what is happening in the 
farming industry, how is he going to help me”. SME09 

9 

“So, if you want to get an accountant that also offers the non-
accounting services of advising the business owner on strategic 
matters, I think it is going to take you probably five to ten years after 
you qualify and then it also depends on the exposure you have 
obviously gained within those five to ten years. I think often 
accountants are quite… their skill set is reasonably narrow in a sense 
that they get trained to compile reports and they don’t always have the 
necessary skills set to analyse those reports and then to give advice. 
They often advertise that they do, but in my experience, they often 
lack the knowledge or experience to actually interpret the reports and 
give advice from a sort of a more business/strategic point of view”. 

SME14 

10 

“So, I think it is important consideration just to have a network of key 
people around you [professional accountants] and then also just to say 
to your client ‘Listen sorry man, this is not my level of expertise, I can’t 
help you. But I can refer you to this person’ – and perhaps sit in on the 
first meeting and then leave the client to carry on by themselves”. 

SME14 

11 
“… our accountant is quite comfortable doing the financials but then 
he will call on the advice of a professional that specialises in say for 
instance like family trusts and now you can make it work for you and 
so on”. 

SME16 

12 

“I just don’t like to involve other people as well and I trust her 
[professional accountant], she has got the knowledge even if she 
doesn’t know everything… Because I don’t know businesses, I don’t 
know these people in PE or whatever, so who do you phone and who 
do you trust? That is a biggie for me and because I have spoken to 
her [professional accountant], she said “no, it is fine, if you have this 
problem or this problem, let me know and if I don’t know I will help 
you”. 

SME17 

(Source: Constructed from the interview transcripts) 

 

8.4.1.1 Discussion of Theme 1 findings 
 

Based on the analysis for Theme 1, it was evident that most SME participants were 

satisfied with the competencies of their professional accountant. According to 

literature, the professional accountant’s technical knowledge and skills have an 

influence on a SME client’s decision to purchase non-accounting services from the 

accountant (Cahyaningtyas & Ningyas, 2020; Kipsang & Mwangi, 2017). However, 

other factors such as interaction, communication, overall client services and 

knowledge that an accountant could offer value added services, seemingly had an 

impact on a SME’s decision to purchase non-accounting skills from their professional 

accountant. 
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Figure 8.1 provides a graphic illustration of SME participants perception of a 

professional accountant possessing the necessary skills to provide traditional 

accounting services, compared to non-accounting services desired by a SME client. 
 

 
(Source: Constructed from the interview transcripts) 

Figure 8.1:  SME’s perception of a professional accountant’s competencies, 
knowledge and skills to provide traditional accounting services 
versus non-accounting services 

 

From Figure 8.1, it is apparent that participants were not as confident that their 

professional accountant possessed the necessary skills (competence) to offer the non-

accounting related services that a SME might desire. For traditional accounting 

services, 14 participants reported that the professional accountant possessed the 

necessary skills compared to eight participants who reported that professional 

possessed sufficient non-accounting skills. The analysis suggested that a total of 

seven SME participants were either uncertain or of the opinion that the professional 

accountant did not possess the knowledge and skills necessary to provide non-

accounting services. The most prominent explanation provided by SME owners, was 

due to being unaware that a professional accountant could potentially provide such 

services, as they had not been notified thereof. Participants presumed that their 
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professional accountant might or could not offer non-accounting services as they might 

not possess the requisite knowledge and skills.  

 

One participant firmly stated that it was not possible that a professional accountant 

could possess all the necessary specialised skills required to offer certain services a 

SME might desire. Many participants who had expressed a positive view, further 

reported that, where a professional accountant might not possess the necessary skills, 

the professional accountant did (or should) make use of the services of an expert to 

provide specific services (a multi-disciplinary network of experts was discussed in 

Section 7.4.6.3). In agreement with published literature (Blackburn et al., 2010, 2014, 

2018), the importance of a professional accountant possessing relevant industry-

based knowledge and experience, was mentioned by ten participants.  
  

The critical importance of effective and open communication between the professional 

accountant and SME owner-manager was mentioned by 12 SME participants. These 

responses were in agreement with the literature review undertaken in Section 5.4.1. It 

was determined that communication skills were an important competency that a 

professional accountant should develop so that tailored communication could be 

provided to SME clients (Association of Chartered Certified Accountants [ACCA], 

2016; Koski et al., 2001). Participants also expressed the desire for professional 

accountants to communicate in layman’s terms and more regularly. Seven participants 

noted that there was a lack of communication from their professional accountant, 

which could provide an explanation why some participants were unaware that a 

professional accountant could potentially offer non-accounting services. 

 

It was evident from the literature review undertaken in Chapter 5 (refer to Section 5.3) 

that the role of the professional accountant was constantly evolving, requiring a 

professional who could adapt and continuously develop their knowledge and skills. 

Professional accountants require a combination of professional competencies, which 

include technical knowledge, skills and abilities as well as strong pervasive skills and 

qualities to provide added value services to the client in an ever-evolving business 

environment (ACCA, 2016). 
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8.4.2 Theme 2: Relationship and trust 
 

The analysis of professional accountant and accountant transcripts indicated that the 

majority of participants were of the opinion that a relationship that had been 

established with trust as the primary factor, was the most important reason why the 

SME client would outsource non-accounting services from the professional accountant 

(refer to Section 7.4.4.1). A similar question (Question 5.3 in participant group 1 

interview guide) regarding the reason/s why a SME would outsource non-accounting 

services from their professional accountant, was posed during interviews. Question 

3.3 from the PG2 interview guide: 

 

  

It was apparent from the interviews conducted with SME participants, including the 

analysis of transcripts, that participants could be associated with one of the following 

scenarios: 

 

• A relationship had not been established and, therefore, the SME participant 

was not aware or had not been notified (lack of communication) that their 

professional accountant could potentially offer non-accounting services besides 

the expected traditional compliance services. 

• A relationship had been established between the SME client and professional 

accountant; however, the SME did not outsource non-accounting services from 

their professional accountant. This was either due to the SME not being aware 

that their professional accountant could potentially offer non-accounting 

services or the SME not presently requiring such services from their 

professional accountant. 

• A relationship had been established between the SME client and professional 

accountant, and the SME outsourced non-accounting services from their 

professional accountant. 

 

What is/are the reason/s that you outsource non-accounting related services 
from your accountant? 
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The SME participants knowledge (awareness) of a professional accountant potentially 

offering non-accounting services is discussed as part of Theme 4, Sub-theme 4.2 

(refer to Section 8.4.4.2).  

 

Based on these scenarios, Question 3.3 was adjusted where it was deemed necessary 

from “What is/are the reason/s that you outsource non-accounting related services 

from your accountant?” to “What would be the reason/s should you outsource non-

accounting related services from your accountant?”. A total of 15 of the 18 participants 

referred to a relationship and/or trust, or the impact of no relationship in response to 

Question 3.3. Although not in response to Question 3.3 specifically, one participant 

alluded to the importance of building a relationship with the professional accountant, 

which would result in an expectation that the professional accountant would provide 

more than only traditional accounting services (Table 8.9, response 1). It was further 

observed that SME participants were not as expressive in their responses as PG1 

participants were (refer to Table 7.16) and, therefore, not as many key factors in a 

service relationship could be identified from their responses. Table 8.8 provides a list 

of the key factors in a service relationship, which SME participants alluded to when 

discussing relationship and trust between the professional accountant and the SME. 

 

Table 8.8: Participant group 2: Key factors in a service relationship 

Key factors in a service 
relationship 

(Alphabetical order) 
Participants 

Business insight SME01, SME15, SME18 

Cares and acts within best 
interest of the business SME08, SME09, SME18 

Communication SME08, SME09 

Social rapport SME07, SME18 

Trust SME03, SME05, SME07, SME08, SME10, SME12, SME13, 
SME14, SME15, SME16, SME17 

(Source: Constructed from literature review and the interview transcripts) 

 

It is evident from Table 8.8 that most (11) PG2 participants regard trust as being the 

most important factor in a service relationship. Three participants were of the opinion 

that their professional accountant had not established a relationship with the SME 
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resulting in the owner-manager feeling uncomfortable in outsourcing non-accounting 

services or not confident in requesting additional services from their professional 

accountant (Table 8.9, responses 2 and 3). Additionally, SME09 had indicated that in 

the past two months, the business had attained the services of a new professional 

accountant owing to a non-existent relationship with the previous accountant. The 

participant highlighted that there had been a lack of effective communication from the 

professional accountant, and the SME owner no longer felt comfortable and confident 

with the services which were being provided. The participant expressed her overall 

feelings as that of “being alone”. This in consistent with findings of The Practice of 

Now 2020 research report, which found that respondents will remain with their 

professional accountant because of a trust relationship which has developed over time 

(Sage, 2020b) which, in the case of SME09, a relationship was never established. 

 

Four participants indicated that they were not aware that their professional accountant 

could potentially provide non-accounting services. Another four participants had 

confirmed that they did not currently require non-accounting services from their 

professional accountant other than traditional compliance services. However, these 

participants still referred to a relationship and trust as a reason as to why they would 

outsource non-accounting services from their professional accountant should they 

require such services in the future. The four SME participants who had indicated that 

they outsourced non-accounting services from their professional accountant and 

whose response to Question 3.3 was based upon relationship and/or trust, all shared 

similar viewpoints as those SME participants already discussed. In addition, 

participants SME06, SME12, SME16 and SME18 all specifically highlighted in their 

responses the importance of a meaningful relationship, which had been built over a 

period of time with a professional accountant, which was in line with the SET. Refer to 

Table 8.9 (responses 4 to 8) for selected responses (extracts), which encapsulate the 

preceding views. 

 

Table 8.9 provides selected responses, which best encapsulate and corroborate the 

findings pertaining to Theme 2.   
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Table 8.9: Participant group 2 responses (extracts) supporting Theme 2 

Response 
number Response (extracts) Participant 

number 

1 

“I think if you build a relationship with the accountant or with the 
bookkeeper or the whatever, then you start expecting things like that 
[non-accounting services], because they also moving in those circles, 
so they again have got a heads up on a lot of stuff. But again it comes 
down to the relationship that you’ve got, like there are some people 
who are really good with their accountant but they can’t be doing 
financial planning forever, so you’ve got to like build a relationship with 
somebody… but it is about the relationship, so if the relationship is 
good and you getting from the bookkeeper the service that you looking 
for and they helping you to do things correctly, so it saves you money 
rather than it costs you money, you would definitely go to them for 
things like that [non-accounting services]”. 

SME01 

2 

“I don’t know if I would [outsource non-accounting services]. I don’t 
know if it is within my rights, I can’t say within my right, I don’t know if 
I would even think of that, if it’s not accounting related… if I felt more 
comfortable, I can’t say I can’t trust them [professional accountant], 
but if I had a good relationship with them, then it would be so much 
easier. I have no relationship with them [professional accountant], we 
speak over email and that’s that. I would feel so much better, and I 
would feel free to ask them anything. But at the moment it is like can 
I, can’t I, do I, don’t I”. 

SME08 

3 

“I think because you are going to feel comfortable, that is important 
and an accountant must make you feel I am here for you, whether it is 
accounting or not ask me and if I cannot help, I will refer you, like once 
again where must I start. Because the only person that you have any 
connection with and no one else is your accountant. The relationship 
it’s got to be good; it’s got to be very good”. 

SME09 

4 

“Because you have already got an open relationship with this person 
and this person knows your financials of your business which is 
99,99% of the time the most precious part of the business so if you 
can trust the person with that information then you should be able to 
trust him with any other further advice that the person can offer you”. 

SME05 

5 
“I think if you’ve had a long relationship with them for years, ja, ja, I 
think relationship is very important, where I now know the accountants 
are doing their yearly stuff for more than 20 years and they trust them 
… “. 

SME06 

6 

“Well like I say again, it is far better to deal with one person and 
accountants should be somebody you trust because I mean you are 
trusting them with all your financials. So, somebody you trust for one, 
for two ja [yes], you know again I am saying you don’t want to have to 
phone and email four or five different companies. If you can get one 
person to do it that you trust, then why not? Ja, well when I say trust, 
obviously that covers a good relationship that you have built with the 
accountant – yes”. 

SME12 

7 

“ … if you have walked with your accountant for a couple of years and 
you have got to know him and you feel that you can trust him you will 
feel more at ease going to him with issues and discussing things, 
where if it is just like a … you know if you were making use of one of 
the bigger accounting firms and you work with a new accountant every 
year you won’t have that relationship you know and you won’t really 
feel like talking them about confidential type issues you know”. 

SME16 

8 
“… because my accountant knows my business and he knows me and 
we have a relationship and I know he is going to give me, I am 
comfortable with the advice he is going to give me, so we have a good 

SME18 
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Response 
number Response (extracts) Participant 

number 
relationship, which is built up over time. In my opinion the better the 
relationship you have with your accountant/bookkeeper the better your 
business will be. Because the more intimately they know you, your 
business the more they can help you, you know with some of the 
things you know you may not necessarily foresee or completely 
understand”. 

(Source: Constructed from the interview transcripts) 

 

8.4.2.1 Discussion of Theme 2 findings  
 

Literature supporting the current theme was presented in Chapter 7 (refer to Section 

7.4.4.3) for PG1 participants. It was evident that the vast majority of PG2 participants 

(15 of the 18 interviewed SME participants) were of the opinion that a relationship 

between the professional accountant and SME was significant in explaining the reason 

as to why a SME might or might not purchase non-accounting services from a 

professional accountant. Moreover, 11 of the 15 participants alluded to the importance 

of trust being developed during this relationship.  

 

Three participants indicated that they did not purchase non-accounting services from 

their professional accountant (refer to Theme 4, Section 8.4.4.2). These three 

participants confirmed that a relationship had not been established with their 

professional accountant (as previously discussed) and, as a result, the SME owners 

were unaware that a professional accountant could potentially offer “other” services. 

Furthermore, these participants expressed their feelings in respect of not being 

comfortable nor confident in approaching their professional accountants for any other 

services except the statutory compliance services currently being provided. According 

to the literature review undertaken in Chapter 5, Section 5.4.1, a SMEs perception of 

an accountant directly impacted the business’s demand for advice as well as the 

development of the relationship between the SME and professional accountant (IFAC, 

2016b).  

 

Based on the discussions of findings for Themes 1 and 2, three participants reported 

the lack of effective communication from their professional accountant, which could 

impact the relationship between the professional accountant and SME client as 

communication skills were considered to be of utmost importance in building better 



 

__________________________________________________________________________________ 
Page | 359                                                                                                              Chapter 8 
 

client relationships (ACCA, 2016; Koski et al., 2001). A system, therefore, needed to 

be implemented where SMPs were able to connect personally with their SME clients 

on a more regular basis. Effective communication is regarded as the foundation for an 

accountant-client relationship to both prosper and to start building trust. However, 

communication is more than just preparing and interpreting financial information but 

also listening to the concerns and desires of the SME client (Pradeepa, 2021). Open 

and effective communication is key in establishing and maintaining a relationship as 

often the problem is as a result of poor or no communication (Olufisayo, 2018). 

 

In line with literature (Blackburn et al., 2014; Blackburn et al., 2018; Carey & Tanewski, 

2016), some participants cited that a SME would outsource non-accounting services 

from their professional accountant as they already trusted their professional 

accountant with sensitive financial information required for the preparation of statutory 

compliance services. In coherence with the SET, participants SME06, SME12, SME16 

and SME18 alluded to a relationship which had evolved over a period of time which 

led to the building of trust, mutual commitment, and loyalty between the SME and 

professional accountant (Cropanzano & Mitchell, 2005). According to Caragher (2013) 

as well as Willie and Arnold (2019), to achieve a long-lasting client relationship, a 

professional accountant must first get to know their clients and their business, as this 

will:  

 

• strengthen the SME client’s perception of the professional accountant in 

respect of being their go to trusted advisor 

• contribute to client satisfaction 

• increase client loyalty and retention 

• further increase efficiencies as the professional accountant and small business 

will become familiar with each other’s systems and methods of work 

 

Based upon the analysis of information, the importance of building and maintaining a 

strong client relationship was evident in respect of influencing a SMEs decision to 

purchase non-accounting services from their professional accountant.  

 

https://www.entrepreneurshipsecret.com/author/fizanos/
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A professional accountant must strive to establish a deeper connection with their 

clients by communicating regularly. This ensured that the SME was comfortable and 

confident when interacting with their professional accountant, therefore, promoting a 

trust relationship which would prosper. Hence, professional accountants can position 

themselves as business partners whom the SME clients regards as their go-to advisor 

for business and financial decisions, and, in so doing, professional accountants 

become more of value to their SME clients (Wotapka, 2021).  

 

8.4.3 Theme 3: Resources and capabilities 
 

In addition to a trust relationship explaining the SME client’s reason for outsourcing 

certain non-accounting services from the professional accountant, a resource gap 

provided a further explanation (refer to Section 7.4.5), which is in line with the RBV 

theory. It was evident from the analysis of information that most SME participants 

perceived a relationship of trust as being the primary reason for outsourcing non-

accounting services. However, responses (extracts), presented in Table 8.10, show 

the resource and capability constraints, which could provide another reason as to why 

a SME would need to outsource services from a trusted advisor such as the 

professional accountant. 

 

Table 8.10: Participant group 2: Resources and capabilities  

Participant Responses (extracts) associated with resources and capabilities 

SME03 

“I think unless you have a SME with a lot of ladies in the office, a lot of staff 
members and one person can sit, specifically with that. With a proper accountant 
on board, that’s a different story too, but for little ones like us you need somebody 
that can do it all for you. We also can’t afford to go there and there”. 

SME04 
“Skills shortage in the business, I don’t think anything else, I wouldn’t use an 
accountant to do something if we had the necessary skills to do it, I think worded 
perfectly, resources”. 

SME06 

“Maybe because the people that work for them, are unable to do the work. If you 
employ people that you don’t trust, and you don’t think they a have the knowledge, 
then you usually make use of an outsource company / accountants. But sometimes 
they have to because the people that work for them don’t have the knowledge… 
certain things should just be done by them [accountant]”.  

SME09 
“… me as a small business owner, does not have all the ins and outs because I 
cannot afford a real admin person to help me, or HR whatever, I must stand in and 
I am not educated in that, so he must be able lead me”.  
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Participant Responses (extracts) associated with resources and capabilities 

SME18 

“… when you small you not big enough to have your own in-house accountant … 
you don’t have a marketing team, you don’t have that, you have to basically do all 
that stuff. … just having someone [external accountant] that comes in once / twice, 
depending on how much experience you have in business, you know, me – I 
personally know that I don’t know certain things and so their [external accountant] 
services is [are] massive”. 

(Source: Constructed from the interview transcripts) 

 

8.4.3.1 Discussion of Theme 3 findings 
 

Literature supporting this theme was presented in Chapter 7 (refer to Section 7.4.5.1) 

for PG1. In this section only, a summary of findings is provided. The responses from 

Table 8.10 indicated that five SME participants noted that a lack of in-house resources 

was a further reason for the SME to outsource non-accounting services from their 

professional accountant. Three participants specifically alluded to being a small 

business, furthermore, all participants referred to the need to purchase non-accounting 

services to fill a gap in the internal resources because of the SME not possessing the 

necessary knowledge, skills or capabilities required for such services.  

 

8.4.4 Theme 4: Services 
 

The purpose of Theme 4: Services was to gain insight into the services a SME 

purchased from or desired to be provided by their professional (external) accountant. 

These services included traditional accounting and compliance services as well as any 

non-accounting services provided or desired (if any) by the SME client. Additionally, 

the overall perception the PG2 participants had of their professional accountant, the 

overall client service experience and the SMEs expectation is discussed in this 

section. The possible impact that the Covid-19 pandemic might have had on the 

services sought by the SME is also considered.  

 

Two sub-themes emerged from the data analysis and literature review (refer to 

Chapter 5, Sections 5.2 and 5.3), namely: 
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a) Sub-theme 4.1: Traditional accounting, most valuable and client services 

provided to or desired by the SME 

b) Sub-theme 4.2: Non-accounting services provided to or desired by the SME 
 

8.4.4.1 Sub-theme 4.1: Traditional accounting, most valuable and client 
services provided to or desired by the SME 

 
In response to Question 2.2, all 18 participants reported that their professional 

accountant provided traditional accounting services, which were statutory for 

compliance purposes. Question 2.2 from the PG2 interview guide: 
 

 

These services included year-end accounting services as well as the completion and 

submission of tax returns (refer Section 5.2, and Figure 5.2). Table 8.11 provides 

selected responses (extracts) associated with traditional accounting and compliance 

services provided by the professional accountant to the SME. 

 
Table 8.11: Participant group 2 responses: Traditional accounting and 

compliance services 

Participant Responses (extracts) associated with traditional accounting and 
compliance services 

SME04 

“Also with SARS when it comes to legally paying the right amount of PAYE and 
structuring our packages, our remuneration packages, not just that I suppose 
as [name - partner] said now what we owe SARS when which would be the 
right time to pay a dividend, you know more the financial side where the two of 
us have no clue and it is not our area of expertise has he rightly said, and I 
think coupled with that is like in February we gave staff bonuses we wanted to 
see what the knock on affect would be with the PAYE so they [external 
accountant] would do the exercise for us and come back to us so that we can 
make a decision on whether we go ahead or not”. 

SME05 

“They [professional accountant] need to… everything that the legislation 
expects from them, provide me with financial statements and any other advice 
for SARS purposes to comply with legislation and what government expects 
from the business, to be compliant”. 

Which financial accounting services do you require your accountant to 
provide for your business and what would you regard as being the most 
important financial services? 
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Participant Responses (extracts) associated with traditional accounting and 
compliance services 

SME06 

“Financial statements and the tax, like I said tax is a very big thing because we 
don’t have the knowledge and the changes, almost on a daily basis there are 
changes, so I think tax is the most important and then the financial statements, 
that overview once a year and what they give us at the end of the day, so that’s 
the most important thing. 
 
When you are running the business day to day and you making sure everything 
is being processed, your figures are correct, you are checking your costing, I 
don’t want to worry about tax. I want to give it to somebody else, you do it, you 
tell me how much I must pay, and I am happy with that”. 

SME13 “They do everything, UIF and everything including Payroll, everything”. 

SME16 

“… once a year they do our financials for us and they do you know the tax and 
SARS compliance things and so on. 
 
… when we need to pay VAT and that we still submit it to our accountants and 
then they submit it on our behalf you know and then we pay it over, they pretty 
much know … you know they do it on a continuous basis so they, we don’t do 
the tax submission to SARS on our own you know like the PAYE, they also like 
the PAYE and the payroll the accountants handle for us as well, they just 
obviously charge us a fee to handle that but I  feel that it is easier for me that 
way then I know it is done properly and we don’t have to worry about reconciling 
the EMP501s you know for the payrolls then I know that it is done and we don’t 
have to worry about it, like the Workmen’s Compensation things all of that, ja 
[yes]”. 

SME17 “… they do the UIF, the tax and stuff and that, they deal with that and then they 
just tell me okay, you can do payment and then we do that”. 

(Source: Constructed from the interview transcripts) 

 
Participants were further requested to identify what they considered to be the most 

valuable or important service/s their professional accountant currently provided the 

SME. Question 4.1 from the PG2 interview guide:  

 

 

Most of the participants (13 of the 18 SME participants) responded by stressing that 

the most valuable service provided by the professional accountant was to take full 

responsibility of taxation matters, which included communicating or “dealing”, 

according to most participants, with the South African Revenue Service (SARS). This 

was to ensure that the SME was tax compliant throughout the financial year and, 

What is the most valuable or important service provided by 
accountants/bookkeepers and why? 
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therefore, avoided any penalties (these services included Pay-As-You-Earn (PAYE), 

Skills Development Levy (SDL), Unemployment Insurance Fund (UIF), Value-added 

Tax (VAT) returns, provisional tax, and year-end tax returns). In addition, SME07 

referred to the professional accountant being available to discuss any queries that the 

SME might have, providing valuable financial advice, being honest and establishing a 

relationship with the SME. Participant SME15 expressed the importance of obtaining 

accurate information from their professional accountant to make informed financial 

decisions for the future endeavours of the business. Refer to Table 8.12 (responses 1 

to 6) for selected participant responses (extracts) to Question 4.1. 

 

Two participants similarly mentioned that their professional accountant had client 

consultation meetings where the annual financial statements were interpreted and 

discussed; and solutions were provided to any problems which the professional 

accountant had identified. It was evident that both participants highly valued this 

service (Table 8.12, responses 7 and 8). In contrast, participant SME14 who was also 

a qualified professional accountant and a member of an accounting professional body, 

was of the opinion that although professional accountants indicated that they provided 

certain services to their SME client, namely, client consultative meetings, interpretation 

of financial statements, and solutions to identified problems so that non-accounting 

services could assist the SME owner, they often did not meet these obligations. 

Participant SME14 further expressed that a possible reason was that a professional 

accountant was not equipped with the skills and business knowledge to provide the 

non-accounting services a SME client might desire (Table 8.12, response 9). 

 
The importance of client consultation meetings, overall client-accountant interaction 

and open communication channels were highlighted as being of the utmost importance 

by the majority of SME participants (17 participants). Six SME owners expressed their 

desire for there to be more interaction and that regular client-accountant meetings be 

scheduled. The purpose of scheduling regular client-accountant meetings was to 

discuss matters such as the financial position of the business, to review the monthly 

bookkeeping entries so that the professional accountant could provide business 

advice and, if necessary, identify problems timeously. Furthermore, participants 

indicated that owing to the lack of interaction from their professional accountant they 
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did not feel comfortable openly communicating with their accountant when the need 

arose. Three participants further added that they would, therefore, not request the 

assistance of their professional accountant should they even just encounter a 

bookkeeping problem (Table 8.12, responses 10 and 11). Six participants stated that 

a quarterly meeting with their professional accountant would suffice with two SME 

owners believing that owing to the industry they operated in, regular monthly meetings 

during a financial year would add more value. It was evident that these six SME owners 

mostly desired open communication with their professional accountant whenever 

assistance or advice was required (Table 8.12, responses 12 to 14).  

 

The remaining participants all emphasised the importance of being able to contact 

their professional accountant should they require any assistance. However, the actual 

number of client-accountant meetings that took place during the year varied between 

the participants. Three participants indicated that meeting on a yearly basis was more 

than sufficient owing to there being an open communication channel with their 

professional accountant and having the confidence to communicate with their 

professional accountant (Table 8.12, response 15). Participant SME14 shared a 

similar viewpoint in respect of the accountant-SME relationship influencing the 

interaction between the two (Table 8.12, response 16). Additionally, participant SME14 

highlighted the impact of poor communication skills resulting in the professional 

accountant being less approachable (Table 8.12, response 17). Although participant 

SME10 was satisfied with the number of client-accountant meetings and open 

communication channels, the owner was of the opinion that the interaction between 

the SME and professional accountant was lacking (Table 8.12, response 18).  

 

There was a general consensus amongst participants regarding whether there were 

any additional services, which the SME would normally not expect their professional 

accountant to perform owing to the Covid-19 pandemic. Question 4.4 from the PG2 

interview guide: 

Are there services which you normally would not expect your professional 
accountant/bookkeeper/accountant to perform due to the Covid-19 
pandemic? 
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The majority of participants reported that no additional services were expected from 

their professional accountant as a result of the Covid-19 pandemic. However, five 

participants noted that they required their professional accountant’s assistance when 

applying for the Covid-19 Temporary Relief Scheme (TERS) (Table 8.12, response 

19). Participants SME13 and SME18 were the only two participants who reported that 

their professional accountant provided additional services and support during this 

period (Table 8.12, response 20).  

 

Question 4.3 was posed to all SME participants before the conclusion of the interview. 

Question 4.3 from the PG2 interview guide: 

 

 
Thirteen SME participants indicated that their professional accountant met their 

expectations. A few participants, however, believed that their professional accountant 

could offer additional value-added services, while other participants reiterated that 

they were not aware that their professional accountant could provide non-accounting 

services and, therefore, their current expectation of requiring only traditional 

compliance services from their professional accountant were being fulfilled. Some 

participants provided a positive reason as to why their professional accountant met 

their expectations. Table 8.12 (responses 21 to 25) provides only those responses 

(extracts) of participants who responded positively to Question 4.3. However, five 

participants specifically highlighted that their professional accountant had not met their 

expectations. Participant SME01 expressed disappointment as their professional 

accountant had not contacted the owner to offer any non-accounting services (Table 

8.11, response 26). Another participant explained that the SMEs professional 

accountant only provided traditional accounting services and tax returns but, 

furthermore, no advice is provided, nor were client-accountant meetings ever 

scheduled (Table 8.12, response 27). Participant SME03 referred to the lack of 

communication, interaction and general business advice provided by their professional 

accountant (Table 8.12, response 28). Similar disappointment in the services provided 

Does your Professional Accountant (SA)/Chartered Accountant (SA) meet all 
your expectations? 
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by their professional accountant was held by participant SME08 who stated that their 

financial reports were not returned timeously. Moreover, once the annual financial 

statements were returned there was no guidance offered nor were the annual financial 

statements interpreted resulting in the SME not understanding the information being 

provided. Lastly, the SME owner expressed frustration with the professional 

accountant’s overall client (customer) services (Table 8.12, response 29). Participant 

SME09 reported similar sentiments as those of participants SME03 and SME08 but 

further added that the professional accountant did not take the time to get to know the 

business. Furthermore, these three participants were of the opinion that SMEs were 

treated differently owing to being a smaller business (Table 8.12, responses 29 and 

30).  

 

The importance of quality client (customer) services was best described by one 

participant as: 

 

Table 8.12 provides selected responses, which best encapsulate and corroborate the 

findings pertaining to Sub-theme 4.2.   

 

Table 8.12: Participant group 2 responses (extracts) supporting Sub-theme 4.2 

Response 
number Response (extracts) Participant 

number 

1 
“Now at this stage, would be dealing with SARS, doing all the leg work 
with SARS, I think that that is also very important unless you are so 
savvy with what goes in with SARS you can’t do it on your own …”. 

SME03 

2 
“To answer my questions, to be able to answer those questions, it’s 
the doubtful questions… so advice and straight forward honestly … 
Definitely a hand in hand relationship”. 

SME07 

3 “Just to keep us okay with SARS. Keep us compliant, that’s all”. SME11 

4 “I would definitely say your VAT returns because that can obviously 
get you into a lot of trouble if its hasn’t been properly allocated”. SME12 

5 
“That would definitely be getting the correct information and providing 
the… so the company knows where they are standing, what is 
happening, what is going on… So that you can make, especially make 

SME15 

You know, I must say my accountant, the company [SMP] I am using they really try to go the extra 

mile; they really try to go the extra mile, but she [professional accountant] just has that personality, 

she will just go above and beyond to assist all her customers [clients]. 

Participant SME17 
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Response 
number Response (extracts) Participant 

number 
future decisions like new assets that need to be purchased and the 
day to day running, you need to know what is going on, so the 
information needs to be accurate”. 

6 
“The most important [thinking], I don’t know, well as long as I get to 
pay SARS on time, I don’t want to have SARS on my back, that and 
UIF and all of that nonsense, I would be lost completely lost …”. 

SME17 

7 

“I like sitting with the accountants, they explain to me, and I don’t think 
accountants are always there to find fault, they are there to give me 
guidance, where we can actually improve in the business, so I love 
accountants coming around and checking your stuff, because they 
can – listen here, here’s something wrong, look at this, here’s a 
possible gap, here you can lose money. So, I think they must sit with 
you, take the time, and explain what is going on in your financials and 
what did they pick up where something is going wrong. Although I 
have the experience and knowledge, I still think it’s a good objective”. 

SME06 

8 

“Ja [yes], my accountant actually he does, like when we sit down, he 
goes through the… obviously when they prepare the financials, he will 
sit down with me and say listen this is what has happened this year 
and then you know he will do a little bit of… ja [yes], he is quite good 
in that way”. 

SME16 

9 

“I would say often what happens is the accountant does the bare 
minimum up to a point where he delivers the financial statements to 
his client, but they kind of leave it at that you know. They intend to 
come and sit with them and go through it, but often they don’t. I don’t 
know if it is additional services, but I would say just to follow through 
with the preparation and explain to the business owners what it 
means. Then also the… I don’t know if it is an additional service, but 
they certainly advertise that they do tax planning, but they often don’t. 
So those are a few, I mean I am specifically referring to SMEs now, 
and those are two very important elements of running a business, 
specifically in SA where the tax compliance requirements for the SME 
and bigger business are almost the same; there is no relief in terms of 
the amount of returns that needs to be submitted. In my case I come 
from a financial background, and I decided later on in life to actually 
do an MBA, because I found that although I had the financial 
qualifications for both accounting and tax, I lacked the business 
strategic knowledge that I needed to run a business. I can add there 
is to say accountants are generally very comfortable with kind of 
staying within their designated services, or their perceived designated 
services – accounting records, audits, financial statements, and tax 
you know as soon as they move out of that it becomes a little bit more 
challenging for them”. 

SME14 

10 
“I would never go to [name of SMP] and say listen here and say I am 
sorry my bank recon. does not balance by 2 cents. They will probably 
think I am such an idiot”. 

SME03 

11 
“I feel intimidated almost you know, and I feel maybe I am asking 
stupid questions, or I feel that maybe, maybe it’s because of the 
service I have been getting that I just feel I am a nuisance and don’t 
feel I can just ask them anything. But I would love to be able to”. 

SME08 

12 

“Yes, I would, maybe not monthly, maybe quarterly. You see our 
business with manufacturing, you are buying materials for work that’s 
not done yet, so you are buying, let’s say the end of February you are 
buying material and that work you will only start in March, so your cost 
of sales are [is] not going to be right, so quarterly for me would be 
ideal. You must feel free to phone and ask anything you want to, that 
should be out there, you should be able to phone not anytime within 

SME01 
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Response 
number Response (extracts) Participant 

number 
working hours in all fairness and ask questions that you want to ask, 
“I don’t know where to post this”, no matter how stupid it is”. 

13 
“I do expect from them, a bit more interaction because at the moment 
I feel pretty much like I’m, I pay them a fee, and I feel like I am pretty 
much left to my own devices … I feel I am paying a decent fee; I 
deserve the attention”. 

SME08 

14 “… one needs to have an open sort of channel where one could, if you 
have questions at any time, ask questions”. SME12 

15 

“For me, once a year is good enough to come to check everything in 
detail, but if I pick if something is going wrong and I have a good 
relationship with the accountants, then I will quickly pick up the phone 
and say, listen here something doesn’t look right, what do you think 
about it? But I think you must have a relationship with them, I am still 
building that relationship now, but when I was younger, I would phone 
them and say – quickly help here and help there”. 

SME06 

16 “It depends on your relationship, what relationship you have with your 
accountant. I would say more often is definitely favourable…”. SME14 

17 
“I think if you have a knowledgeable accountant and he has poor 
communication skills, it is kind of a … it almost makes him less 
approachable, so it makes it complicated for the business owner to 
approach him you know?”. 

SME14 

18 
“I think it will be good for accountants just to go and see who their 
clients are. I mean you are not going to their house, you are going to 
their business, so definitely interaction is a bit lacking”. 

SME10 

19 
“No, everything just went on as normal, but as I said they did the UIF, 
they did the TERS, I just filled in all the forms, gave them all the info 
that they needed, and they just took it from there… people wouldn’t 
have got any money, any salaries or anything, they did it, absolutely”. 

SME17 

20 

“I had to get all my documents ready for, because we applied for 
assistance from the banks, so we had to get all the documentations 
together, they helped me to do that, so that was also one of the things 
when cashflow forecasting started… so we could see where we were 
at, where the company was at via Zoom, so I would say that in fact I 
actually leaned on them more heavily, because everything was so 
unsure and uncertain. Ja [yes], and also to help me make some of the 
decisions I needed to make, was I going to take the loan, what are we 
going to do, where we needed to save money how we going to try and 
get through everything, what I need from my side to make sure that 
our company came through, you know the lockdown”. 

SME18 

21 

“From a basic accountant and bookkeeper – yes, but they can be so 
much more if they wanted to be, definitely, like the topics we’ve spoken 
about the like the POPI act and all the information of your computer 
software and the first person if you going to change your computer 
books, the first person you going to phone is your accountant, because 
you want to know – because our accountant, main lady who works on 
Pastel and the other lady works on QuickBooks she hates Pastel so 
she changes everything into QuickBooks to make her life easier, but 
understands Pastel to be able to tell you that so advice on that kind of 
thing – yes definitely, and to know first person I phone when Pastel 
crashes, who do you phone, your accountant, and they put you in the 
correct, to have the resources to put you in the right direction”. 

SME07 

22 
“I will say 99,99%, and my reason behind it is because they are really 
an open company with an open policy, and they are very 
approachable”. 

SME10 

23 “Well, my one expectation is compliance, so he does that. He takes a 
long time to do it, but he does it. Ja [yes], for compliance, nothing else”. SME11 



 

__________________________________________________________________________________ 
Page | 370            Presentation and discussion of research findings for Participant Group 2 
 

Response 
number Response (extracts) Participant 

number 

24 
“Yes, I am very happy, but I must say I am also very hard on them; we 
want our financials before the end of a certain time... So, I think it 
almost forces the relationship to work, if you want to call it that”. 

SME14 

25 
“Yes, I think they do, and I think that what is really good of them is that 
if there is an issue, and sometimes there are of course, we deal with 
it. And they deal with it and if there is something that needs to be fixed 
and that I am not happy with, they are available to fix it”. 

SME18 

26 

“Well, they have never come to me, no one has approached me, no 
firm has come here to approach me, that’s no firm other than the one 
that I landed up with, no and him himself has not come here and said, 
hey listen how about we do this and that for you, and we charge you 
like this or that. No one has ever sold their services to me”. 

SME01 

27 

“So, at this stage the accountants or the auditors do not give us any 
advice on how to deal with any future projects, they just basically give 
you or us historical information, what you have to pay in PAYE and 
what you have to pay in VAT and what you have to pay in taxes. So 
that’s the handicap I see”. 

SME02 

28 

“… the only time I see my accountants is when they bring me my 
financials, I don’t hear from them. Every now and then I get a letter to 
say this is your provisional tax just sign it and send proof of payment, 
so I don’t even know who I am dealing with there that side”. The owner 
further indicated that usually there is a delay with the completion and 
return of annual financial statements and when the reports are 
returned, they are instructed to provide a signature without any further 
feedback or discussion regarding the financial statements. “Yes, I am 
paying for the services… but they haven’t brought it [annual financial 
statements] back yet, it’s a whole year... and they tell me sign, sign, 
sign and off they go”. 

SME03 

29 

“I receive my financials, I’ve got to beg for them firstly, I sometimes 
receive them a year later and as I say I have got to beg for them and 
it’s kind of like, read through them, if you have any questions ask me, 
I don’t know how those 25 to 30  however many pages means, so I 
basically just look at the profit, so I am like, it must be okay, so yes, 
but I don’t know where things are not looking good, because there is 
absolutely no discussion, nothing no one comes here and discusses 
it with me I just have to scan it and email it back and that’s not 
acceptable. I would appreciate more guidance and advice without 
waiting months and weeks you know”.  
 
“I don’t get any advice I am just a number in their books, that’s how I 
feel. I feel that we deserve a little more attention … I am actually, quite 
frustrated… more guidance more advice, more communication”. 

SME08 

30 

“I just feel I expect that each and every client should be dealt with in 
exactly the same, equally there should definitely be, no one is better 
than anybody else… we are all individual companies, and you need to 
treat them all the same. Obviously, the bigger ones will make that you 
require more attention, but I just feel that everybody should be treated 
the same”. 

SME08 

31 

“… because it is a small business, they push me to the bottom of the 
list, but I must also submit to SARS, so my stuff must also be on time… 
seeing that I am a small business they don’t want to spend time. I 
understand that they go to bigger farmers, and they speak discuss 
before they submit to SARS, for us they do not always do it, but I am 
too small, but they take my money”. 

SME09 

(Source: Constructed from the interview transcripts) 
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8.4.4.2 Sub-theme 4.2: Non-accounting services provided to or desired by the 
SME 

  

During interviews conducted with PG2 participants, non-accounting services were also 

referred to as value-added services or business advisory services. Section 3 (Non-

accounting related tasks) of the PG2 interview guide sought to identify any non-

accounting services SMEs purchased, desired, and/or expected a professional 

accountant to be equipped to offer or assist the SME in obtaining, should the 

professional accountant not have the expertise to provide such services.  

 

At least half of the interviewed PG2 participants admitted that they were not aware 

that a professional accountant could potentially provide services other than the 

traditional compliance services, which the SME currently purchased from their 

professional accountant. Another three participants indicated that although they were 

aware that their professional accountant offered non-accounting services, the SME 

did not purchase such services from their professional accountant. The remaining six 

owner-managers all confirmed that their professional accountant provided the SME 

with non-accounting related services regularly with many participants suggesting that 

their professional accountant was their go-to person for most of the SMEs business 

needs. Figure 8.2 provides an illustration of the PG2 participant responses, namely:  

 

• Participants (SME01, SME02, SME03, SME05, SME08, SME09, SME11, 

SME12 and SME15) were unaware that a professional accountant potentially 

could offer non-accounting services (Table 8.14, response 1) 

• Participants (SME06, SME14 and SME16) indicated that they did not outsource 

non-accounting services from their professional accountant 

• Participants (SME04, SME07, SME10, SME13, SME17 and SME18) 

purchased or requested assistance obtaining the required non-accounting 

services 
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(Source: Constructed from the interview transcripts) 

Figure 8.2: SME awareness of non-accounting services potentially offered by 
professional accountants 

 

One participant questioned whether providing non-accounting services was within a 

professional accountant’s job description. However, the participant was also of the 

opinion that the professional accountant might not possess the knowledge and skills 

to provide non-accounting services (Table 8.14, response 2). A lack of communication 

was reported by SME11 as being the reason as to why the participant was unaware 

that a professional accountant could potentially offer non-accounting services (Table 

8.14, response 3). Although participant SME05 indicated that they were not aware that 

a professional accountant could potentially offer non-accounting services, the 

participant indicated that they did not expect, nor would they purchase any other 

service besides traditional compliance services from their professional accountant. 

Another six participants indicated that the SME purchased or requested assistance 

from their professional accountant in obtaining non-accounting services, which the 

business required (Table 8.14, responses 7 and 8). Three SME participants confirmed 

that their professional accountant could provide services other than traditional 

accounting services, however, the SME did not purchase such services from their 

Not aware provided 
by professional 

accountant -
nine participants 

(50%)
Not sought from 

professional 
accountant -

three participants 
(17%)

Purchased or 
requested from 

professional 
accountant -
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professional accountant. The following reasons for not outsourcing non-accounting 

services from a professional accountant were provided by these PG2 participants:  

 

• Participant SME06 explained that the business had sufficient in-house 

resources and capabilities and therefore, only required the professional 

accountant for financial advice and year-end compliance services (Table 8.14, 

response 4).  

• Participant SME14 stated that as the owner s/he had had many years’ 

experience in the business (Table 8.14, response 5). 

• Similarly, participant SME16 alluded to having a vast number of years’ 

experience in the same industry but admitted that the SME should make use of 

their professional accountant and the services offered more often. However, 

the participant was of the opinion that professional accountants were qualified 

to provide financial accounting services and felt that the services of an expert 

should be sought for non-accounting services (Table 8.14, response 6).  

 

The literature review undertaken in Section 1.3 discussed the non-accounting services 

that a professional accountant could offer their clients. Question 3.1 requested 

participants to list the non-accounting services they expected a professional 

accountant to provide, Question 3.1 from the PG2 interview guide: 

 

 

Table 8.13 provides information obtained from participants in respect of non-

accounting services, namely: 

 

• Column 2 lists the non-accounting services PG2 participants identified as either 

outsourcing (purchasing) or requiring assistance obtaining such services from 

their professional accountant (referral to an expert or other professional). 

Professional accountants might not provide certain non-accounting services 

owing to not possessing the necessary specialised knowledge or might not be 

What type of business advisory/consultancy (non-accounting) services do 
you expect your accountant to provide, please elaborate? 
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permitted to provide such services owing to not possessing the required 

qualifications. SME participants indicated that, in such cases, they still first 

consulted with their professional accountant as they trusted the referral made 

to an expert who could provide the desired services. 

• Column 3 lists those non-accounting services SME participants desired or 

perceived that a professional accountant should be equipped to offer or assist 

in obtaining. Although participants SME06, SME14 and SME16 indicated that 

the SME did not purchase non-accounting services from their professional 

accountant, these participants still provided those non-accounting services they 

believed a professional accountant should offer or assist their SME clients in 

obtaining. 

 

Table 8.13: Non-accounting services required from professional accountant 

Participant 

Non-accounting services actually 
purchased or requested from a 

professional accountant 
(Alphabetical order) 

Non-accounting services desired or 
expected to be offered (or referral) by a 

professional accountant 
(Alphabetical order) 

SME01 None  

Desired: 
• Business loan applications 
• Financial planning (investments) 
• Human resources advice 
• Payroll services 

SME02 • Payroll services 

Desired: 
• Accounting and payroll software advice 
• Black Economic Empowerment information 

and assistance 
• Business development 
• Health and safety advice 
• Marketing advice 
• Networking amongst SMEs 
• Retirement planning 
• Secretarial advice  

SME03 • Accounting and payroll software 
advice 

Desired: 
• Black Economic Empowerment information 

and assistance 
• Business development 
• Business sales 
• Human resources advice 
• Networking amongst SMEs 
• Payroll services 
• Retirement planning 
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Participant 

Non-accounting services actually 
purchased or requested from a 

professional accountant 
(Alphabetical order) 

Non-accounting services desired or 
expected to be offered (or referral) by a 

professional accountant 
(Alphabetical order) 

SME04 • Payroll services None 

SME05 None None 

SME06 None 

Non-accounting services a professional 
accountant should offer: 
• Black Economic Empowerment information 

and assistance 
• Human resources advice 
• Payroll services 

SME07 • Succession planning 

Desired: 
• Identifying risks 
• Networking amongst SMEs 
• Strategy planning 

SME08 • Accounting and payroll software 
advice 

Desired: 
• Business advice (general) 
• Business development 

SME09 None 

Desired: 
• Accounting and payroll software advice 
• Business development 
• Human resources advice 
• Payroll services 
• Retirement planning 

SME10 • Business sales 
Desired: 
• Secretarial advice 

SME11 None 
Desired: 
• Business advice (innovative) 

SME12 None 

Desired: 
• Accounting and payroll software advice 
• Business advice (general) 
• Human resources advice 
• Payroll services 

SME13 • Business advice (general) 
• Payroll services 

- 

SME14 None 

Non-accounting services a professional 
accountant should offer: 
• Accounting and payroll software advice 
• Black Economic Empowerment information 

and assistance 
• Financial planning (investments) 
• Retirement planning 
• Succession planning 

SME15 None 

Desired: 
• Accounting and payroll software advice 
• Black Economic Empowerment information 

and assistance 
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Participant 

Non-accounting services actually 
purchased or requested from a 

professional accountant 
(Alphabetical order) 

Non-accounting services desired or 
expected to be offered (or referral) by a 

professional accountant 
(Alphabetical order) 

SME16 None 
Non-accounting service a professional 
accountant should offer: 
• Accounting and payroll software advice 

SME17 
• Business loan applications 
• Human resources advice 
• Health and safety advice 

Desired: 
• Debt collection 

SME18 

• Accounting and payroll software 
advice 

• Black Economic Empowerment 
information and assistance 

• Business advice (general) 
• Business loan applications 
• Payroll services 

Desired: 
• Debt collection 

(Source: Constructed from the interview transcripts) 

 

Question 3.2 further sought to determine whether SMEs expected their professional 

accountant to provide accounting and payroll software as well as technology services. 

Question 3.2 from the PG2 interview guide: 

 

 

Twelve participants indicated that they expected a professional accountant to possess 

the necessary knowledge and skills to provide advice and guidance in respect of 

accounting and payroll software. At least half of the 12 participants noted that their 

professional accountant had either offered or provided such advice and guidance 

(Table 8.14, response 9). Three participants desired these services and another three 

participants stated that it was a service they expected a professional accountant to 

provide. The remaining six participants (six of 18 participants) all stated that they did 

not expect their professional accountant to provide accounting and payroll software 

and technology services (Table 8.14, response 10).   

 

Do you expect your accountant to provide accounting and payroll software 
and technology services, please elaborate in terms of these services?  
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Figure 8.3 provides an illustration of the information obtained from SME participants 

in respect of all the non-accounting services purchased, desired or perceived to be 

offered by professional accountants (refer to Table 8.13). 

 

 
(Source: Constructed from the interview transcripts) 

Figure 8.3: Non-accounting services purchased, desired, or expected to be 
offered by a professional accountant 

 
Several participants alluded to a professional accountant (SMP) undertaking to be a 

one-stop professional provider or business partner who could provide the value-added 

services desired by the SME (Table 8.14, response 11). Four participants confirmed 

that their professional accountant fulfilled the role as the SMEs one-stop professional 

provider even if the professional accountant could not personally provide the services 

but rather referred the SME to a trusted expert who could provide the desired service 

(Table 8.14, response 12). Half of the participants expressed their desire for their 

professional accountant to be recognised as the SMEs one-stop professional provider 

(Table 8.14, response 13). Participant SME02 mentioned that a professional 

accountant who could be regarded as a business partner would benefit the SME owner 

(Table 8.14, response 14). Five participants recognised that the cost and affordability 
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of obtaining the non-accounting services desired from their professional accountant 

would have to first be considered. Participants, therefore, suggested that the 

professional accountant (SMP) offered various service packages to meet the various 

SME needs (Table 8.14, response 15).  

 

As discussed in Chapter 1, the modern-day professional accountant should not be 

characterised as a number cruncher but rather a one-stop-provider who could satisfy 

the SME client’s needs and desires by providing non-accounting services as identified 

by SME12:  
 

 

Table 8.14 provides selected responses, which best encapsulate and corroborate the 

findings pertaining to Sub-theme 4.2.   

 

Table 8.14: Participant group 2 responses (extracts) supporting Sub-theme 4.2 

Response 
number Response (extracts) Participant 

number 

1 
“No, I wasn’t even aware that the accountant could offer you this 
advice and so forth, I would just expect the accountant to deal with the 
accountancy side of things”. 

SME05 

2 
“Well, I am not really sure if it’s their portfolio to deal with that type of 
thing. I would like to be able to. I don’t know if I would. I don’t know if 
it is within my rights, I can’t say within my right, I don’t know if I would 
even think of that, if it’s not accounting related”. 

SME08 

3 

“Well, let’s put it this way, not once in all the years that we have had 
accountants have they ever come. So, nobody has actually said 
‘Listen we have this expertise.’ So, I see them as the guys who just do 
the paperwork. But we don’t hear. We send them the books, we get 
the bill, and that’s it; we never hear from them again, but there is just 
nothing, no communication”. 

SME11 

4 “So here they don’t use the accountants for anything else, only for 
financial advice and the financials at year-end”. SME06 

5 “I have 30 years’ experience in the same business, so that comes with 
its own wealth of knowledge and experience”. SME14 

6 

“Ja [yes], it is difficult I suppose that they are probably trained or 
qualified just on the financial side of things, and I think if you want to 
make use of say for instance and I am just using marketing as an 
example, I mean he is not really specialised in that so it might just pay 
you to go to a specialised marketing firm unless they have some 
connection to that firm”. 

SME16 

… sometimes accountants are just sort of number crunchers, but they also need to be able to give… 

well it would be an added advantage if they were able to give business advice as well. 

Participant SME12 
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Response 
number Response (extracts) Participant 

number 

7 
“She is like my go to person, anything involving my business she is 
like my go to person, I think that I am very privileged to have her in my 
life”. 

SME17 

8 
“I think it’s that whole thing that knowing there is someone there that 
you can almost fall back on, almost like that business partner who can 
provide you with the answers that you require. Even if they don’t know 
it, they can go find out”. 

SME18 

9 

“I know that this specific accounting firm have people within the firm 
that can work on the Pastel that we are working on and that is a great 
help. So, I think they do actually make sure that they have people that 
are trained, which is great you don’t have to phone around to see who 
can help. It is available currently and its working great. I am happy 
about that”. 

SME08 

10 
“I don’t think so, there are too many options out there and you not 
going to know all of the options and you can only ever advise on what 
you know”. 

SME01 

11 
“I think that is incredibly important because he [professional 
accountant] is in a position of trust, and I think it is an opportunity for 
him to almost provide a one-stop shop for the client without trying to 
be the be all and end all”. 

SME14 

12 
“It’s nice to have someone once again your one-stop provider that can 
offer it to you, you going to listen to your accountant because they are 
advising you about your business”. 

SME13 

13 

“Ja [yes], you know I think that most SMEs are looking for a one-stop 
provider at the end of the day – not at any cost, but a one-stop provider 
where you give it over to one person and they are able to assist you 
with all of the above. It just makes more sense than dealing with five 
or six different people. So, accountants, if you look at it going forward, 
they could maybe have something in-house, where they have 
something in-house that’s great on social media or marketing as 
such”. 

SME12 

14 
“Well as a SME, the normal SME are definitely not equipped to deal 
with all the decisions, so as a business partner that would be the most 
beneficial service, they could give us, as an all-rounder”. 

SME02 

15 

“I will pay for it yes, if it was a realistic amount, definitely, I would pay 
for it”. Similarly, participant SME12 further remarked, “I mean 
obviously you would have the usual – I am saying the VAT, your 
financial year end statement and so forth, and You Earn tax – but all 
the other value adds of course yes, you would be prepared to pay for 
them. You have obviously got to weigh up how much time you don’t 
get to do that yourself, how efficiently can you do it versus what you 
are going to pay some professional to do it. So, you know as long as 
it is sort of affordable then yes, 100%, that would work perfectly”. 

SME09 

(Source: Constructed from the interview transcripts) 
 

8.4.4.3 Discussion of Theme 4 findings 
 
Small and medium-sized entities typically require the services of a professional 

accountant for traditional accounting services owing to statutory obligations 

(Oosthuizen et al., 2020). In line with literature (refer to Section 5.2), all SME 

participants confirmed that the primary service their professional accountant provided 
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were traditional accounting services for compliance purposes. It is apparent from 

participant responses that the most valuable traditional accounting service their 

professional accountant provided was ensuring tax compliance, which included all 

correspondence with SARS. From the discussion, it appeared that the Covid-19 

pandemic did not have an impact on the services a SME would normally expect from 

their professional accountant except for those SMEs which required assistance 

applying for the Covid-19 TERS.   

 

Participants all agreed that client consultation meetings, regular client-accountant 

interaction, and open and effective communication channels were of the utmost 

importance to SMEs. However, some participants highlighted that this was merely a 

desire as their professional accountant did not schedule client consultation meetings, 

there was limited to no interaction between the accountant and SME and/or the SME 

did not feel comfortable openly communicating with their professional accountant. The 

number of client consultation meetings to be scheduled during a financial year varied 

amongst participants. However, it was evident that where a trust relationship had been 

established between the SME and professional accountant, which included open and 

effective communication, the desired number of meetings were far fewer than those 

participants who might not have a developed a trust relationship. In coherence with 

the literature review undertaken in Chapter 5 (refer to Section 5.3), participants 

referred to the professional accountant as being a one-stop professional provider or a 

business partner. A few participants indicated that their professional accountant was 

regarded as their one-stop professional provider, whereas for several other 

participants, this was a desire for the SME.  

 

Based upon the majority of responses, professional accountants met the SMEs 

expectations, however, these expectations did not necessarily include any services 

beyond traditional compliance services. The reason provided by participants was that 

they were not aware that a professional accountant could potentially offer non-

accounting services, with some participants actually suggesting that professional 

accountants should start offering non-accounting services which the SME desired. The 

following is a summary of the reasons provided by the participants who indicated that 

their professional accountant did not meet their expectations: 
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• Lack of interaction and effective communication by the professional accountant 

• Lengthy delays in the completion of annual financial statements 

• No client-accountant meetings were scheduled where the professional 

accountant interpreted the annual financial statements and suggested solutions 

where necessary 

• No financial accounting or business advice or guidance were offered by the 

professional accountant 

• The professional accountant did not take the time to get to know the business 

and the needs of the SME 

 

Furthermore, these participants were of the opinion that owing to being a small 

business the professional accountant did not provide the same attention or services 

as they did for a larger business. It is imperative that a professional accountant 

regularly keep their clients informed of what is going on, moreover, it is important to 

demonstrate to the client that they are not just a number and that the professional 

accountant cares about their business (Olufisayo, 2018). The managing of 

expectations is an ongoing skill, each interaction between the accountant and client is 

a negotiation and an opportunity to positively influence the perception of being a 

trusted accountant (Olufisayo, 2018).  

 

Chapters 1 (refer to Section 1.3) and 5 provided literature pertaining to non-accounting 

services which a professional accountant could potentially offer the SME client. 

However, it is apparent from responses that at least half of the participants were not 

aware that a professional accountant could offer services other than the customary 

traditional accounting services. These participants confirmed that the SME would 

purchase the desired non-accounting services from their professional accountant 

should the professional accountant offer value-added services. A lack of 

communication from the professional accountant was once again provided as a reason 

for participants not being aware of non-accounting services. The remaining 

participants all indicated that they were aware that their professional accountant 

offered non-accounting services with six participants noting that the SME purchased 

or requested assistance obtaining the desired non-accounting services from their 
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professional accountant. Only three participants specifically stated that they did not 

purchase any other services besides traditional accounting services from their 

professional accountant. The reasons the three participants provided included:  

 

• The SME had sufficient in-house resources and capabilities and, therefore, did 

not have to outsource these services (participant SME06). 

• The owner has many years’ experience in the business and industry 

(participants SME14 and SME16). 

• A professional accountant was qualified to provide financial accounting 

services, and the services of an expert should be sought for non-accounting 

services (participant SME16). 

   

Table 8.15 provides a list of non-accounting services a SME purchased, desired, or 

expected a professional accountant to offer, which included referrals to an expert or 

other professional. Non-accounting services included accounting software and 

technology services. Twelve participants identified non-accounting services, which 

they desired to be offered by their professional accountant. It was, however, 

acknowledged that professional accountants might not possess the skills, knowledge 

or required qualifications (training) to provide certain desired services, therefore, 

emphasising the need for a SMP to be a multidisciplinary practice with a network of 

experts and other professionals. Table 8.15 provides a summary of the non-

accounting services actually purchased by SMEs versus non-accounting services 

desired by the SME, including accounting and payroll software and technology 

services.  
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Table 8.15: Comparison of non-accounting services purchased versus desired 
or expected to be provided by professional accountant 

Non-accounting services 
(Alphabetical order) 

SMEs who purchased 
non-accounting 

services from the 
professional accountant 

SMEs who 
desired non-
accounting 

services to be 
provided by 
professional 
accountant 

Accounting and payroll software and technology 
services 3 4 

BEE information and assistance 1 3 
Business advice  1 3 
Business development 0 4 
Business loan applications 2 1 
Business sales 1 1 
Debt collection advice 0 2 
Financial planning (investments) 0 1 
Health and safety advice 1 1 
Human resources advice 1 4 
Identifying risks 0 1 
Marketing advice 0 1 
Networking amongst SMEs 0 3 
Payroll services 4 4 
Retirement planning 0 3 
Secretarial advice 0 2 
Strategy planning 0 1 
Succession planning 1 0 

(Source: Constructed from the interview transcripts) 

 

According to Table 8.15, there were more non-accounting services which were desired 

than services purchased by the SME from their professional accountant. The 

significant number of services desired could be as a result of certain SMEs not being 

aware that a professional accountant could potentially provide the desired business 

advice or assist in obtaining the services by referring the SME to a trusted expert. This 

further emphasised the importance that a professional accountant understood the 

needs of their clients including getting to know the business, no matter the size of the 

SME. The varied responses from participants regarding their needs and desire for 

traditional accounting services, non-accounting services and client (customer) 

services highlighted the need for professional accountants to tailor their services to 

meet the needs of each SME client. This included tailoring a package which best suited 

and met the clients’ needs and budgets. Tailored services require that professional 

accountants get to know their client, their business needs and what is important to 

their client (Willie & Arnold, 2019).  
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Section 8.5 summarises and concludes Chapter 8. 

 

 

8.5 SUMMARY OF CHAPTER 8 
 

Chapter 8 presented the results from interviews with PG2 with the aim of providing an 

answer to the research question and attaining the primary research objective. The 

empirical phase of the study (refer to secondary research objectives, Section 1.7.2) 

was to:  

 

• Analyse and interpret the data collected from interviews conducted with SMEs 

to determine the SME’s perception of a professional accountant and the 

services provided by or desired from the professional accountant. 

• Determine whether a service perception gap existed between the services that 

SMEs desire from professional accountants, and the services that the 

professional accountant was equipped to and actually provide. 
 

It was apparent that the majority of SME participants believed that a professional 

accountant possessed the necessary knowledge and skills to provide the financial 

accounting services a small business required. Those participants who were unsure 

as to whether a professional accountant was equipped with such knowledge and skills 

attributed this uncertainty to a lack of interaction and communication from their 

professional accountant. Notably, fewer SME participants were of the opinion that a 

professional accountant possessed the knowledge and skills to offer the non-

accounting services that SMEs desire. However, at least half of the SME participants 

were not aware that a professional accountant could provide services other than the 

traditional accounting services. SMEs emphasised the importance of professional 

accountants possessing relevant industry knowledge and experience to provide value-

added services (non-accounting services) to meet the service desires of their SME 

clients. 

 

SME participants frequently alluded to the lack of effective communication and 

interaction from their professional accountant, professional accountants 
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communicating in an understandable manner or the need for regular and open 

communication channels. This information highlighted the importance of professional 

accountants possessing the necessary pervasive skills such as interpersonal and 

communication skills, which was identified as the most important pervasive skill a 

professional accountant should possess. A lack of communication was the reason 

provided as to why at least half of the SME participants were not aware that a 

professional accountant could offer non-accounting services. 

 

In line with SET, a meaningful relationship, built over a period of time, was the primary 

reason provided by SME participants as to why they would outsource non-accounting 

services from their professional accountant. A few participants attributed the lack of a 

service relationship with their professional accountant as being one of the reasons the 

SME did not outsource non-accounting services from their professional accountant. 

Trust was identified as the main factor in a service relationship. An additional reason 

provided by a few participants was due to a lack of resources within SMEs. 

 

Professional accountants were mostly required to provide traditional accounting and 

compliance services with taxation services being identified as the most valuable 

service currently provided by a professional accountant. Most SME participants noted 

that their professional accountant had met their expectations. Some participants 

further elaborated by indicating that they only expected the professional accountant to 

provide traditional accounting and compliance services owing to being unaware of any 

other services a professional accountant could provide. A few participants strongly 

emphasised that their professional accountant had not met the SMEs expectations. 

The importance of overall client satisfaction, which included client (customer) services 

was mentioned by all participants during their interviews. 

 

Chapter 9 presents a summary of key findings as well as a comparison of similar 

themes and sub-themes between PG1 and PG2. Moreover, the chapter presents a 
proposed integrated training and client service guidance framework as well as an 

explanation for each of the components of the framework. 
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9. CHAPTER 9                                                                                                                     
PROPOSED INTEGRATED TRAINING AND CLIENT SERVICE GUIDANCE 

FRAMEWORK 

 
 

9.1 INTRODUCTION  
 

The empirical findings of this study are presented in Chapters 7 and 8. Chapter 9 

provides a summary of key findings (refer to section 9.2) by first comparing the themes 

and sub-themes that were similar between participant group 1 (PG1) and participant 

group 2 (PG2). Secondly, the key findings for themes and sub-themes that are 

regarded not comparable between the two participant groups, are summarised. 

Following the summaries of the findings, the training and client service framework 

(refer to Sections 1.7.1 and 9.3) is presented, substantiated and justified. This chapter 

is important as it addresses the research question and the primary objective of the 

study (refer to Sections 1.6 and 1.7, respectively). 

 

Table 9.1 lists the acronyms and abbreviations used in Chapter 9. 

 
Table 9.1:  Acronyms and abbreviations used in Chapter 9 

Acronym Description 

ATC Accredited Training Centre 

CPD Continuing Professional Development 

PG1 Participant Group 1 

PG2 Participant Group 2 

POPIA Protection of Personal Information Act 

SME Small and Medium-sized Entity 

SMP Small and Medium-sized Practice (accounting) 

TERS Temporary Relief Scheme 

The power of statistics and the clean lines of quantitative research 
appealed to me, but I fell in love with the richness and depth of 
qualitative research. 

Brown (n.d.) 
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9.2 KEY FINDINGS OF THEMES AND SUB-THEMES  
   

By comparing key findings that are similar for themes and sub-themes in respect of 

the two participant groups (refer to Table 9.3) enabled the researcher to identify similar 

responses, and differences in responses from the two participant groups. Furthermore, 

possible service gaps and areas that required improvement by professional 

accountants were identified. The comparison of key findings contributed to the 

development of the integrated training and client service guidance framework for 

professional accountants who provided services to small and medium-sized entity 

(SME) clients. Table 9.2 lists the themes and sub-themes for which similar responses 

were reported and is, therefore, used to compare key findings between the two 

participant groups. 

 

Table 9.2: Comparable themes and sub-themes between participant group 1 
and participant group 2 

Participant group 1 comparable 
themes and sub-themes 

Participant group 2 comparable 
themes and sub-themes 

Comparison 
comments 

Theme 3: Professional accountant,  
sub-theme 3.1: Competencies, skills, 
knowledge and relevant experience 

Theme 1: Knowledge and skills 1 

Theme 4: Relationship and trust Theme 2: Relationship and trust 2 
Theme 5: Resources and capabilities Theme 3: Resources and capabilities 3 
Theme 6: Services Theme 4: Services 4 

 (Source: Researcher’s own construct) 

 

Comparison comments 1 (refer to Table 9.3): Similar response patterns were 

observed between the two participant groups in respect of whether professional 

accountants possessed the necessary knowledge and skills to provide traditional 

accounting services. A difference in responses were noted with regard to whether 

professional accountants possessed the knowledge and skills to comfortably provide 

non-accounting services. It was evident that more SME participants were uncertain 

when responding to Question 3.4. A reason for their uncertainty could be attributed to 

PG2 participants being unaware that professional accountants could provide non-

accounting services. The knowledge and skills a professional accountant should 

possess, which were identified by both participant groups include: 
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• Industry-based knowledge   

• Relevant experience 

• Pervasive skills: interpersonal and tailored communication skills 

 

Comparison comments 2 (refer to Table 9.3): Both participant groups identified a 

relationship between the professional accountant and SME client as the primary 

reason why a SME would outsource (purchase) non-accounting services from their 

professional accountant. Similar key factors that influenced a service relationship were 

identified by both participant groups, however, PG1 participants identified additional 

key factors, namely, competence, confidence, empathy, honesty and integrity. Trust 

in a relationship was identified as the most important and influential factor in a service 

relationship. 

 

Comparison comments 3 (refer to Table 9.3): Similarly, participants from PG1 and 

PG2 provided a possible resource gap as a further reason why a SME would outsource 

(purchase) non-accounting services from their professional accountant. 

 

Comparison comments 4 (refer to Table 9.3): Both participant groups provided 

similar responses regarding:  

 

• Financial accounting services 

• Most valuable service/s that a professional accountant provided their SME 

clients 

• Professional accountant being regarded as a one-stop professional provider 

• Professional accountant providing accounting and payroll software and 

technology services 

 

PG1 participants provided suggestions for how professional accountants could 

improve on the services provided to their SME clients. While PG2 participants 

highlighted similar points, however, focused on the reason why professional 

accountants did not meet the SMEs expectations, confirming that these were aspects 

that professional accountants must improve on. Most of the information obtained from 

participants for client services were similar except for those PG2 participants who were 
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of the opinion that, owing to being a smaller business, their professional accountant 

treated them differently to their larger clients. Most notably for non-accounting 

services, half of the PG2 participants were not aware that a professional accountant 

could provide non-accounting services or assist with referrals to experts. 

 

Table 9.3 substantiates the comparison comments by providing key findings for 

themes and sub-themes that were comparable between PG1 and PG2. Furthermore, 

Figure 9.1 and Table 9.4 provide a comparison of non-accounting services based on 

responses from the two participant groups. 
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Table 9.3: Summary of key findings for comparable themes and sub-themes 

Participant group 1 Participant group 2 

Questions / 
key word/s Summary of findings 

Sections, 
tables, and 

figures 

Questions / 
key word/s Summary of findings 

Sections, 
tables, and 

figures 
Comparison 1 

Theme 3, sub-theme 3.1 Theme 1 

Knowledge and skills: 
Traditional 
accounting services 
(General discussion) 

• Yes – majority of participants alluded to 
possessing the knowledge and skills to 
provide traditional accounting services 

• Participants emphasised the importance 
of gaining further experience to gain the 
necessary theoretical knowledge and 
skills 

Section 
7.4.3.1 

Knowledge and skills: 
Traditional accounting 
services 
(Question 2.5) 

• Yes (14 participants)  
• No (0 participants)  
• Uncertain (two participants) 
• Depends on experience (one participant) 
• No response (one participant) 

Section 
8.4.1 

Section 
8.4.1.1 

Table 8.5 
Figure 8.1 

Knowledge and skills: 
Non-accounting 
services 
(Question 5.4) 

• Yes (11 participants) 
• No (four participants)  
• Depends on experience (three 

participants) 

Section 
7.4.3.1 
Section 
7.4.3.3 

Knowledge and skills: 
Non-accounting 
services 
(Question 3.4) 

• Yes (eight participants)  
• No (three participants)  
• Uncertain (not aware) (four participants) 
• Depends on experience (two participants) 
• No response (one participant) 

Section 
8.4.1 

Section 
8.4.1.1 

Table 8.5 
Figure 8.1 

Industry experience 

The importance of gaining relevant years’ 
experience to build confidence as well as 
being exposed to various industries and 
accounting functions with the purpose of 
providing the desired services of the SME 
client 

Section 
7.4.3.1 
Section 
7.4.3.3 

Industry experience 

Professional accountant must possess 
industry-based knowledge and relevant 
experience to provide value-added non-
accounting services desired by the SME 

Section 
8.4.1 

Section 
8.4.1.1 

Pervasive skills 

Interpersonal and communication skills 
were identified as the most essential 
pervasive skill a professional accountant 
must possess 

Section 
7.4.3.1 
Section 
7.4.3.3 

Pervasive skills 

• A lack of effective communication by the 
professional accountant was identified by 
participants  

• A need for regular effective and open 
communication from the professional 
accountant 

• Professional accountant to tailor 
communication dependent on each SME 
client 

Section 
8.4.1 

Section 
8.4.1.1 

Comparison 2 
Theme 4 Theme 2 

Reason a SME 
outsources non-
accounting services 

• Participants (15) identified the 
relationship between the professional 
accountant and SME client was provided 
as the main reason a SME would 

Section 
7.4.4.1 

Table 7.16 
Table 7.17 

Reason a SME 
outsources non-
accounting services 

• Participants (15) identified the relationship 
between the professional accountant and 
SME client was provided as the main reason 

Section 
8.4.2 

Table 8.8 
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Participant group 1 Participant group 2 

Questions / 
key word/s Summary of findings 

Sections, 
tables, and 

figures 

Questions / 
key word/s Summary of findings 

Sections, 
tables, and 

figures 
from professional 
accountant 
(Question 5.3) 

outsource non-accounting services from 
their professional accountant 

• Participants identified the following as key 
factors, which influenced a service 
relationship: 
o Business insight (four participants) 
o Cares and acts within the best interest 

of the business (eight participants) 
o Communication (five participants) 
o Competence (four participants) 
o Confidence (three participants) 
o Empathy (two participants) 
o Honesty and integrity (four 

participants) 
o Social rapport (three participants) 
o Trust (13 participants) 

Trust in a relationship was identified as the 
most important and influential factor 

Section 
7.4.4.2 

 

from professional 
accountant 
(Question 3.3) 

a SME would outsource non-accounting 
services from their professional accountant 

• Participants identified the following as key 
factors, which influenced a service 
relationship: 
o Business insight (three participants) 
o Cares and acts within the best interest of 

the business (three participants) 
o Communication (two participants) 
o Social rapport (two participants) 
o Trust (11 participants) 

• Trust in a relationship was identified as the 
most important and influential factor 

• The lack of trust was identified as having a 
negative impact on a SMEs decision to 
outsource non-accounting services from 
professional accountant 

Section 
8.4.2.1 

 

Comparison 3 
Theme 5 Theme 3 

Reason a SME 
outsources non-
accounting services 
from a professional 
accountant 
(Question 5.3) 

• A further reason provided by participants 
was that SME client outsource non-
accounting services from their 
professional accountant owing to a 
possible resource gap (six participants) 

• A financial decision with the SMEs with 
the aim of reducing in-house costs (three 
participants) 

Section 
7.4.5 

Section 
7.4.5.1 

Reason a SME 
outsources non-
accounting services 
from a professional 
accountant 
(Question 3.3) 

A lack of a SMEs in-house resources such as 
knowledge, skills and capabilities were a 
further reason for the SMEs decision to 
outsource non-accounting services from their 
professional accountant (five participants) 

Section 
8.4.3 

Section 
8.4.3.1 

 

Comparison 4 
Theme 6 Theme 4 

Traditional 
accounting services 
(Question 4.2) 

• Typical services provided to SME clients 
were traditional accounting and 
compliance services 

• Services provided to clients were 
dependent on the needs and desires of 
each SME 

• Tailored service packages 

Section 
7.4.6.1 
Section 
7.4.6.4 

Traditional accounting 
services 
(Question 2.2) 

Typical services requested from the 
professional accountant were traditional 
accounting and compliance services 

Section 
8.4.4.1 
Section 
8.4.4.3 
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Participant group 1 Participant group 2 

Questions / 
key word/s Summary of findings 

Sections, 
tables, and 

figures 

Questions / 
key word/s Summary of findings 

Sections, 
tables, and 

figures 

Valuable services 
(Question 6.1) 

• Taxation services 
• Timely preparation of annual financial 

statements 
• Provide SME client with regular and 

valuable feedback by meeting with the 
client to interpret financial reports, identify 
problems and suggest possible solutions 

• Provide advice in respect of the 
management of cash flow 

Section 
7.4.6.1 
Section 
7.4.6.4 

Valuable services  
(Question 4.1) 

• Tax compliance including correspondence 
with SARS 

• Regular valuable feedback by meeting with 
the accountant who interprets financial 
reports, identifies problems, and suggests 
solutions   

• Receive accurate and reliable information 
from the professional accountant 

Section 
8.4.4.1 
Section 
8.4.4.3 

How to improve upon 
services provided to 
SME clients 
(Question 6.6) 

• Remain up to date with developments in 
industry and advancements in technology 

• Establish a network of experts and other 
professionals 

• Get to know client and the needs of the 
business 

• Establish a relationship with the SME 
client 

• Provide effective, open and tailored 
communication 

• Interact with the client by scheduling client 
meetings 

• Provide value-added and value for money 
services 

Section 
7.4.6.1 
Section 
7.4.6.4 

Expectation of 
professional 
accountant  
(Question 4.3) 

• Yes (13 participants) expectation of SMEs 
had been met: 
o Many SME participants noted that they 

only expected that their professional 
accountant provide traditional 
accounting services 

• No (five participants) expectations of SME 
had not been met; reasons provided by 
participants: 
o Meetings were not scheduled 
o No advice was provided by the 

professional accountant and only 
historical information was received 

o Lack of communication and interaction 
o Delayed completion and return of 

financial reports 

Section 
8.4.4.1 
Section 
8.4.4.3 

Covid-19 services 
(Question 6.8) 

• The majority of participants were of the 
opinion that the Covid-19 pandemic had 
had an impact on the services desired by 
clients, interaction with SME clients and 
the manner in which business was done 

• Assistance with Temporary Relief 
Scheme (TERS) applications and short-
term financing was requested 

• Increased adoption of technology during 
pandemic 

• Technology impacted on face-to-face 
interaction with clients 

Section 
7.4.6.1 
Section 
7.4.6.4 

Covid-19 services 
(Question 4.4) 

No additional services were expected from 
the professional accountant as a result of the 
Covid-19 pandemic except for assistance 
with TERS applications 

Section 
8.4.4.1 
Section 
8.4.4.3 
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Participant group 1 Participant group 2 

Questions / 
key word/s Summary of findings 

Sections, 
tables, and 

figures 

Questions / 
key word/s Summary of findings 

Sections, 
tables, and 

figures 

Client services 

• Open and effective communication 
• Ensure client consultation meetings were 

dependent on the needs of the client 
• Get to know the business and needs of 

the SME 
• Tailor services and service packages 
• Establish a relationship with SME clients 

 
 

7.4.6.1 
7.4.6.2 
7.4.6.4 

Client services 

• Open and effective communication 
• Regular client consultation meetings 
• Client-accountant interaction 
• Tailor services and service packages 
• An established accountant-client 

relationship 
• Care for the business 
• Get to know the business and the SMEs 

needs and future plans  
• Equal treatment as a smaller business 

compared to a larger client 

Section 
8.4.4.1 
Section  
8.4.4.2 
Section 
8.4.4.3 

Non-accounting 
services  
(Question 5.1) 

• Certain non-accounting services which 
were desired by the SME client required 
the knowledge of an expert who was 
trained and accredited to provide such 
services 

• Although the professional accountant 
might not provide certain desired 
services, SME clients continued to 
request the assistance of the professional 
accountant  

• Where the professional accountant did 
not offer the desired services of the SME, 
a referral to an expert who could meet 
these desires was made by the 
professional accountant 

 
Refer to Table 7.23 for a comparison of 
non-accounting services 

Section 
7.4.6.2 

Table 7.20 
Section 
7.4.6.4 

Non-accounting 
services  
(Question 3.1) 

• SME participants were not aware that a 
professional accountant could potentially 
provide non-accounting services (nine 
participants) 

• SME clients purchased non-accounting 
services or assistance in obtaining the 
desired services from their professional 
accountant (six participants) 

• SME participant was aware that 
professional accountant provided non-
accounting services but did not purchase 
these services from professional accountant 
(three participants) 

 
Refer to Table 7.23 for a comparison of non-
accounting services 

Section  
8.4.4.2 

Figure 8.2 
Table 8.13 
Figure 8.3 

Section 
8.4.4.3 

One-stop 
professional provider 

• SME clients regarded the professional 
accountant as a one-stop professional 
provider or business partner 

• It was not always possible for a 
professional accountant to specialise in 
all fields to provide the desired services of 
SME clients  

 

Section 
7.4.6.1 
Section 
7.4.6.4 

One-stop professional 
provider 

• The professional accountant should 
undertake to be a one-stop professional 
provider or business partner who could 
provide value-added services 

• Some participants indicated that their 
professional accountant was regarded as 
the SME’s one-stop professional provider 

Section 
8.4.4.1 
Section 
8.4.4.3 
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Participant group 1 Participant group 2 

Questions / 
key word/s Summary of findings 

Sections, 
tables, and 

figures 

Questions / 
key word/s Summary of findings 

Sections, 
tables, and 

figures 
whereas for other participants this was a 
desire 

Accounting and 
payroll software and 
technology services 
(Question 5.2) 

• Yes, accounting and payroll and 
technology services were provided to 
SME clients (12 participants) 
o Knowledge was based on the 

accounting and payroll software and 
technology with which the professional 
accountant was most familiar 

o Tailored accounting software 
packages based on SME client’s 
needs was provided (three 
participants) 

o Offer accounting and payroll software 
training to SME clients (six 
participants) 

• Preferred referring the SME client to an 
expert (six participants) 

• Participants did not possess sufficient 
knowledge to provide these services 

Section 
7.4.6.2 

Table 7.21 
Section 
7.4.6.4 

Accounting and 
payroll software and 
technology services 
(Question 3.2) 

• Yes (12 participants), professional 
accountants should possess the knowledge 
to provide advice and guidance in respect of 
accounting and payroll software: 
o Accounting and payroll software services 

were purchased from the professional 
accountant (six participants) 

o No (six participants) 

Section  
8.4.4.2 

Table 8.13 
Section 
8.4.4.3 

(Source: Researcher’s own construct) 
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(Source: Constructed from the interview transcripts) 

 Figure 9.1:  Graphic illustration of non-accounting services provided, desired and purchased  

0 2 4 6 8 10 12 14

Accounting and payroll software and technology services

Acquisitions

BEE information and assistance

Business advice

Business development

Business loan applications

Business sales

Corporate social responsibility

Debt collection

Estate planning

Financial planning (investments)

Health and safety advice

Human resources advice

Identifying risks

Marketing advice

Networking amongst SMEs

Payroll services

Retirement planning

Secretarial advice

Strategy planning

Succession planning

SMEs who purchase non-accounting services from the professional accountant (PG2)

SMEs who desire non-accounting services to be provided by professional accountant (PG2)

Non-accounting services (advice) provided to the SME client and/or referred to a trusted expert (PG1)
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Table 9.4:  Comparison of non-accounting services provided, desired, and 
purchased  

Non-accounting services 
(Alphabetical order) 

Non-accounting 
services (advice) 
provided to the 

SME client and/or 
referred to a 

trusted expert 
(PG1) 

SMEs who desired 
non-accounting 
services to be 
provided by 
professional 

accountant (PG2) 

SMEs who 
purchased non-

accounting 
services from the 

professional 
accountant (PG2) 

Accounting and payroll software 
and technology services 13 4 3 

Acquisitions 6 0 0 
BEE information and assistance 4 3 1 
Business advice  10 3 1 
Business development 9 4 0 
Business loan applications 2 1 2 
Business sales 3 1 1 
Corporate social responsibility 2 0 0 
Debt collection 2 2 0 
Estate planning 3 0 0 
Financial planning (investments) 4 1 0 
Health and safety advice 1 1 1 
Human resources advice 8 4 1 
Identifying risks 5 1 0 
Marketing advice 5 1 0 
Networking amongst SMEs 0 3 0 
Payroll services 10 4 4 
Retirement planning 1 3 0 
Secretarial advice 2 2 0 
Strategy planning 5 1 0 
Succession planning 7 0 1 

(Source: Constructed from the interview transcripts) 

 

It is evident that more PG1 participants provided non-accounting services (refer to 

Figure 9.4 and Table 9.4) or referred the SME client to a trusted expert when compared 

to PG2 participants, who either desired or purchased these non-accounting services 

from a professional accountant. This could be due to at least half PG2 participants 

highlighting that they were not aware that a professional accountant could provide or 

assist with acquiring non-accounting services. Only three SME participants stated that 

the SME had chosen not to purchase non-accounting services from their professional 

accountant. It could, therefore, be deduced that the remaining 15 SME participants 

would make use of their professional accountant for more than the typical traditional 

accounting and statutory compliance services, which they currently expected, while 
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six of these participants were already purchasing certain non-accounting services from 

their professional accountant. 

 

The findings from the following themes and sub-themes were not comparable as either 

questions related to these topics were not included in the SME interview guide, or 

information pertaining to these themes were not discussed by SME participants during 

their interviews. Sections on formal higher education accounting programmes, 

workplace training, continuing professional development and network of experts and 

other professionals were mostly relevant for accountant participants (PG1) as these 

participants could provide rich information based on personal experience. The 

following themes and sub-themes were not comparable:   

 

• Theme 1: Formal higher education accounting programmes 

• Theme 2: Workplace training  

• Theme 3: Professional accountant 

o Sub-theme 3.2: Continuing professional development 

• Theme 6: Services 

o Sub-theme 6.3: Network of experts and other professionals 

 

The key findings contributed to the development of the integrated training and client 

service guidance framework. As these key findings formed part of the proposed 

framework, it provides valuable information for both professional accountants and 

SMEs. Firstly, it provided an understanding of the SMEs overall expectation and 

service desires, and, secondly, it highlighted the actual services that a professional 

accountant provided or could assist their SME client in obtaining. In addition, the 

findings emphasised the knowledge, skills and competencies that a professional 

accountant should possess to meet the SME client’s overall expectations, and service 

desires. Table 9.5 provides a summary of key findings for themes and sub-themes 

from PG1 responses. 
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Table 9.5: Summary of key findings for themes and sub-themes from 
participant group 1 responses 

Questions / 
key word/s Summary of findings 

Sections, 
tables, and 

figures 
Theme 1 

Theoretical knowledge 
and information 
technology skills 

• Formal higher education accounting programmes 
mostly concentrated on theoretical knowledge 

• Important for aspiring professional accountants to 
possess foundational accounting knowledge before 
entering the training programme 

• Accounting graduates lacked the ability to practically 
apply the knowledge gained from accounting 
education programmes 

• There was a need to integrate theoretical knowledge 
with practical application 

• It was expected that accounting graduates had gained 
the necessary information technology (IT) skills as part 
of their studies when entering the accounting 
profession 

• Exposure to an accounting software programme 
before entering the profession was important 

• IT skills should be integrated with theoretical 
accounting knowledge throughout the accounting 
programme and should not be a stand-alone module 

Section 
7.4.1.1 

Pervasive skills 

• Not enough emphasis was placed on the development 
of pervasive skills during formal higher education 
accounting programmes 

• There was a gap in the pervasive skills possessed by 
accounting graduates  

• A total of 11 pervasive skills were identified by 
participants 

• Interpersonal and communication skills were regarded 
as the most important pervasive skills an aspiring 
professional accountant should develop 

• The benefit of a work readiness programme, which 
focused on the development of pervasive skills was 
noted by a few participants 

Section 
7.4.1.2 

Table 7.5 
Table 7.6 

Expectation of formal 
higher education 
accounting 
programmes and work 
readiness 

• There were varying views regarding the work 
preparedness of accounting graduates and a student’s 
perception of the accounting profession versus reality 

• Six participants were of the opinion that a practical 
component should form part of accounting education 
programmes 

• Three participants believed that the responsibility of 
formal higher education accounting programmes was 
to impart only theoretical knowledge 

• A further six participants suggested that students 
should seek vocational accounting work or shadow a 

Section 
7.4.1.3 

Table 7.8 
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Questions / 
key word/s Summary of findings 

Sections, 
tables, and 

figures 
professional accountant for a day with the goal of 
gaining exposure to an accounting environment 

• Accounting stakeholders should share experiences 
with accounting students  

Theme 2 

Theoretical knowledge 
(Question 3.1) 

• Some participants believed that aspiring professional 
accountants developed the necessary theoretical 
knowledge during the training programme period 

• Other participants highlighted that the development of 
technical competence would depend on the accredited 
training centre where the aspiring professional 
accountant would be undertaking their workplace 
training 

• Once qualified, however, the importance of gaining 
further relevant practical experience and undertaking 
to be lifelong learners was emphasised  

Section 
7.4.2.1 

Financial accounting 
and taxation services 
(Question 3.5) 

• Newly qualified professional accountants should 
comfortably possess the knowledge and skills to 
prepare and interpret annual financial statements and 
suggest solutions to identified problems 

• Participants identified various taxation services, which 
a professional accountant should be able to provide a 
SME client after completion of the training programme 

Section 
7.4.2.1 

Figure 7.1 

Knowledge and skills 
to offer non-
accounting services 
(Question 3.4) 

• Newly qualified professional accountants did not 
possess sufficient experience and exposure to offer 
non-accounting services (13 participants) 

• Confidence was identified as a skill which newly 
qualified professional accountant should build by 
gaining further experience and exposure before 
offering non-accounting services 

• Depended on the training programme as to whether 
newly qualified professional accountants possessed 
the knowledge and skills to provide non-accounting 
(three participants) 

Section 
7.4.2.1 

Pervasive skills 
(Question 3.3) 

• Half of the participants believed pervasive skills were 
developed during the training programme 

• Pervasive skills were developed by interacting with 
various clients, learning from the actions and 
behaviour of their mentor, and working with fellow 
colleagues 

• A total of ten pervasive skills were identified by 
participants 

• All participants noted that interpersonal and 
communication skills were the most important 
pervasive skills a trainee accountant should develop, 
which included verbal and written communication skills 

Section 
7.4.2.1 

Figure 7.2 
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Questions / 
key word/s Summary of findings 

Sections, 
tables, and 

figures 
• The development of self-confidence was highlighted by 

participants as being of importance, which could 
impact the future of the trainee accountant 

Training programme 

• The role of the mentor was highlighted as being of 
utmost importance in respect of the growth of the 
trainee accountant as follows: 
• Instilling ethical behaviour 
• Modelling how to approach and solve problems 
• Modelling how to communicate effectively with 

clients  
• Modelling to act in a professional manner 

• A mentor should impart knowledge, provide guidance 
in respect of required competencies, and have an 
open-door policy 

• Trainee accountants needed to gain experience by 
being exposed to various work functions and industries 

• Participants suggested that trainee accountants be 
included in client meetings where they can observe 
and learn how to interact, communicate, and build a 
trust relationship with a client 

Section 
7.4.2.1 

Theme 3, sub-theme 3.2 

Continuing 
professional 
development (CPD) 
(Questions 6.2, 6.4 
and 6.5) 

• A positive view was held in respect of the CPD training 
activities offered by professional bodies (seven 
participants) 

• Regular tax updates and tax CPD training were 
highlighted as being of the utmost importance (seven 
participants) 

• The importance of ethics CPD training, which was 
more relatable and applicable to the current 
environment was emphasised (two participants) 

• CPD training offered by the professional body did not 
provide sufficient knowledge and skills for the rapid 
change in technology and software (two participants) 

• The importance of each professional accountant 
taking responsibility and tailoring their CPD activities 
according to their SME client base and the needs of 
these clients was noted (two participants) 

• CPD training activities provided by the professional 
body equipped members with changes in technology 
and industry trends (nine participants) 

• CPD training activities provided by the professional 
body were lacking in respect of changes in technology 
(six participants) 

• The professional body was attempting to provide the 
necessary CPD training activities (three participants) 

• CPD training activities, which were provided by their 
professional body were often too broad (nine 
participants) 

Section 
7.4.3.2 

Figure 7.4 
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Questions / 
key word/s Summary of findings 

Sections, 
tables, and 

figures 
• Suggested that CPD training activities included more 

practical examples 
• Relevant CPD activities were the personal 

responsibility of every professional accountant (18 
participants) 

Theme 6, sub-theme 6.3 

Network of experts and 
other professionals 

• It was important that professional accountants 
established a trusted network of experts and other 
professionals who could provide the services the 
professional accountant might not offer (15 
participants) 

• Experts and other professionals must be competent, 
capable and share similar work ethics as the 
professional accountant 

• The relationship with an expert or professional was 
mutually beneficial 

Section 
7.4.6.3 

(Source: Constructed from the interview transcripts) 

 

Based on the summary of key findings from both participant groups, it is evident that 

professional accountants must possess theoretical knowledge to provide traditional 

compliance accounting services, but also pervasive skills, of which interpersonal and 

tailored communication skills were identified as being of the utmost importance.  

Professional accountants must also undertake to be a lifelong learner to regularly 

upskill themselves. 

 

The importance of a trust relationship being established between the professional 

accountant and SME client was emphasised by both participant groups and was 

provided as the primary reason for SMEs considering outsourcing non-accounting 

services from a professional accountant. Furthermore, professional accountants must 

possess industry-based knowledge as well as relevant experience to offer non-

accounting services. However, the findings revealed that, where professional 

accountants were not able to provide the service that a SME client might desire, a 

network of trusted experts and other professionals should be established by the 

professional accountant.  
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From the arguments presented and conceptualised, Section 9.3 provides an 

illustration and context of the proposed integrated training and client service guidance 

framework. 

 

 

9.3 PROPOSED FRAMEWORK  
 

The primary objective of this study is to propose an integrated training and client 

service framework to guide SME professional accountants (refer to Section 1.7.1). The 

findings from PG1 and PG2 responses were presented in Chapters 7 and 8 according 

to themes and sub-themes, which had emerged from the literature review and semi-

structured interviews. The collective findings from the two participant groups, formed 

the basis of the training and client service guidance framework presented in this 

chapter (see Figure 9.2). The integrated training and client service guidance 

framework (hereafter, referred to as the framework) is not a pathway to becoming a 

professional accountant (refer to Figures 4.1 and 4.3), but is a depiction of the 

comprehensive skills and competence of a professional accountant, providing the 

services typically desired by their SME clients. The framework is presented by 

distinguishing amongst seven key components:  

 

• Component 1: Formal higher education accounting programmes 

• Component 2: Workplace training 

• Component 3: Professional accountant 

• Component 4: Traditional accounting and client services 

• Component 5: Trust relationship 

• Component 6: Non-accounting services 

• Component 7: Network of experts and other professionals 

 

The framework is not limited to only these components but is informed by the key 

findings as discussed and summarised in Chapters 7, 8 and 9.  
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    (Source: Researcher’s own construct) 
Figure 9.2:    Proposed integrated training and client service guidance framework 
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The proposed integrated training and client service guidance framework first highlights 

the importance of a professional accountant undertaking to be a lifelong learner, from 

the commencement of their formal higher education accounting programmes, during 

the workplace training programme and thereafter throughout their career as a 

professional accountant. By becoming lifelong learners, professional accountants 

would stay abreast with a rapidly changing accounting and business environment; 

remain relevant and be in demand as a result of having up-to-date insight, knowledge, 

and the necessary skills to provide value-added services to their SME clients. This 

would ensure that the professional accountant will be successful and sustainable as 

they would be recognised as a business advisor and partner whom SMEs can trust 

and rely on for their business needs. The framework further provides valuable 

guidance in respect of the knowledge, skills competencies as well as practical 

experience that a modern-day professional accountant should be equipped with and 

undertake during the various phases of pursuing a career as a professional accountant 

and then once qualified. The framework enhances the understanding of the traditional 

accounting services, client services and non-accounting services SME clients most 

value as well as desire from their professional accountant. The framework highlights 

the role of the professional accountant in providing or obtaining such services for their 

SME to ensure client satisfaction and that client expectations are met. The 

components form the basis of the collective competencies that a professional 

accountant should possess and should not be treated separately. 

 

The various components from Figure 9.2 are explained to provide context of the 

proposed framework and conceptualises each of its components as it relates to the 

respective findings in Chapters 7 and 8. Although the components are shown and 

explained separately, skills and competencies, for example, pervasive skills, are 

developed through the execution of the various activities within the different 

components. The combination of these components representing the collective skills 

and competencies of a professional accountant, would result in a satisfied, loyal SME 

client, who would purchase additional services from their professional accountant. The 

relevance of professional accountants and the reputation of the accounting profession 

would also be safeguarded. 
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Component 1: Formal higher education accounting programmes 
 
The formal higher education accounting curricula systems should include: 

 

• Theoretical knowledge: During formal higher education accounting 

programmes aspiring professional accountants must be equipped with 

fundamental theoretical accounting knowledge, which include topics that are 

relevant to the current accounting and business environment. Theoretical 

knowledge must be integrated with IT skills throughout the accounting 

programme. 
 

• Information technology skills: Accounting students must develop IT skills 

and must be educated on how to use, for example, an accounting software 

programme, word-processing and electronic spreadsheet application 

programmes.  

 

• Pervasive skills: The development of pervasive skills must be integrated as 

part of the accounting programme. Formal higher education accounting 

programmes should, thus, at first, focus on developing pervasive skills such as 

interpersonal and communication skills, time management, personal skills, self-

confidence, problem solving and stress management (life skills). 
 

• Business (entrepreneurship) and services marketing: A business 

(entrepreneurship) and services marketing module specifically designed, which 

is current and relevant for accounting students, must form part of the curricula 

for senior accounting students who would be in the final year of completing their 

studies and entering the workplace. 
 

• Practical exposure: Accounting students must be encouraged to gain practical 

exposure to the accounting environment by seeking vocational accounting work 

or shadowing a professional accountant. As a result, accounting programmes 

should consider including a practical component as part of the programme. 
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• Collaboration with various accounting stakeholders: Accounting students 

must be encouraged and provided with the opportunity of networking and 

interacting with alumni, professional bodies, and members from the accounting 

profession. The aim would be to gain valuable insight into the realities of the 

working environment and what is expected from trainee accountants entering 

the workplace. 

 
Component 2: Workplace training 
 
Workplace training for accounting trainees should include: 

 
• Continuation of formal higher education accounting programmes: The 

workplace training programme undertaken at an accredited training centre 

(ATC) must be a continuation and an advancement of the fundamental 

knowledge and skills, both technical and pervasive, aspiring professional 

accountant graduates have gained so far. 
 

• Commitment of accredited training centre: An ATC must be fully committed 

to the development of training competent and confident aspiring professional 

accountants and should always have the trainee accountants’ best interest in 

mind.  
 

• Competency framework: At the commencement of the workplace training 

programme, it is essential that trainee accountants are introduced to the 

professional body’s competency framework where the expected competencies 

are clearly and thoroughly outlined. This will provide trainee accountants with 

an opportunity to familiarise themselves with the framework and pose possible 

questions regarding the expected competencies.  

 
• Exposure to various functions of a professional accountant: Trainee 

accountants must gain experience by being exposed to various functions of a 

professional accountant (under supervision) at different degrees of difficulty 

and industries throughout their training period. Specific attention must be given 

to exposure of trainee accountants to tasks or projects that would result in them 
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gaining pervasive skills, for example, attending meetings and conversing with 

SME clients. Through such exposure, the trainee accountant will also be part 

of establishing a trust relationship with the SME client. 

 

• Knowledge and skills to offer financial accounting and taxation services: 
Although there are specific competence areas that trainee accountants must 

be exposed to, as prescribed by the professional body’s trainee logbook, 

trainee accountants must be sufficiently equipped with the knowledge and skills 

(technical and pervasive) to comfortably (under supervision at first) provide 

financial accounting and taxation services upon completion of their training 

programme. These are services, which clients have identified as being of the 

most valuable services a professional accountant currently provides for a SME.  

 

• Pervasive skills: Apart from the pervasive skills imposed during Component 1 

of the framework, these are mostly developed and improved by interacting with 

clients and colleagues, working as part of a team, learning from the behaviour 

and actions of the mentor, being exposed to various work functions, and tasked 

with various responsibilities during the workplace training programme. The 

pervasive skills that a trainee accountant must continue to develop during the 

workplace training programme include interpersonal and communication skills, 

intellectual skills, self-confidence, personal skills, time management, 

organisational skills, teamwork, emotional intelligence, cultural intelligence and 

leadership skills. 
 

• Trainee accountant mentor: A trainee accountant mentor must be a 

professional who is confident, committed, knowledgeable and someone whom 

the trainee accountant trusts with whom he/she could develop a working 

relationship. Furthermore, the trainee accountant mentor must be 

approachable. The role of the trainee accountant mentor is important with 

regard to the development of the trainee accountant, instilling ethical behaviour 

as required of a professional accountant, imparting valuable knowledge and 

skills, ensuring the development of essential pervasive skills, and coaching the 

trainee accountant on how a professional accountant should always conduct 
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themselves. Moreover, a trainee accountant mentor must impart lifelong skills 

and provide valuable guidance to ensure that the trainee accountant achieves 

the prescribed competencies that form part of the workplace training 

programme. 
 

It is important that once a professional accountant has qualified, that further relevant 

experience and industry-based knowledge is gained before such professional 

accountant provides non-accounting services, such as business advice to the SME 

client. Therefore, a professional accountant must be motivated to continue acquiring 

and developing new knowledge and skills as part of being a lifelong learner. 

 

Component 3: Professional accountant 
 
The professional accountant should possess practical experience, industry-based 

knowledge as well as skills and competencies including: 

 

• Relevant practical experience, industry-based knowledge, skills, and 
competencies: To provide value-added services such as tailored business 

advice to the SME client, a professional accountant must possess relevant 

practical experience including industry-based knowledge. Moreover, a 

professional accountant must possess a combination of competencies, which 

include technical competence to provide traditional accounting services, 

particularly for compliance or statutory purposes. In addition, a professional 

accountant must possess pervasive skills, which are regarded to be as 

important as technical knowledge, industry-based knowledge, business 

expertise as well as knowledge of the latest technological advancements and 

accounting software programmes. Furthermore, it is imperative that SME 

clients are informed of the knowledge, skills and the experience that 

professional accountants possess, as this could further influence a SMEs 

decision to outsource non-accounting services from the professional 

accountant.  
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• Continuing professional development: Professional accountants must 

continuously enhance their competencies, knowledge and skills to adapt to the 

evolving business environment. This includes remaining up to date with any 

significant developments in financial accounting, legislative changes, 

technological advancements, accounting software programmes and current 

industry trends. A professional accountant who undertakes continuous and 

relevant tailored CPD training activities should be confident in providing SMEs 

with services, which are current, add value and meet the needs of the business. 

However, professional accountants must not only rely on the CPD training 

activities offered by the professional body, but personally undertake 

professional development specific to their role, the needs of the SME client and 

current business trends. 
 

Component 4: Traditional accounting and client services 
 
Traditional accounting and client services include: 

 

• Traditional accounting and compliance services: Traditional, statutory 

accounting services are still regarded as the most valuable and primary 

services that SME clients require from their professional accountant. Hence, 

the importance that professional accountants ensure the timely preparation of 

annual financial reports, provide accurate and reliable information, interpret the 

financial reports, identify possible problems and suggest solutions where 

necessary. 
 

• Tailored service packages: The services and advice provided to clients are, 

however, dependent on each client’s business and specific needs emphasising 

the need for professional accountants to tailor a service package for each SME 

client while ensuring that “value for money” services are provided. This will 

require that a professional accountant “get to know” each client, their business 

needs as well as the future plans of each SME client. 
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• Established accountant-client relationship: For a professional accountant to 

be familiar with the SME client, will require that a trust relationship between the 

professional accountant and client is established and nurtured over time. 
 

• Open, effective and tailored communication: Open, effective and tailored 

communication is an important factor in improving client services and building 

a trust relationship. The professional accountant must be familiar with the terms 

of the Protection of Personal Information Act (POPIA)10 when conversing with 

clients and their sensitive information. 
 

• Client meetings and regular interaction: It is imperative that there is regular 

interaction as well as consultation meetings with the SME client as per their 

needs. Moreover, SME clients must be encouraged and feel comfortable about 

contacting the professional accountant (small and medium-sized practice 

[SMP]), should the SME require any assistance or advice.  
 

• Cares for the business: SME clients must always feel that their professional 

accountant cares about the business and that, s/he acts in the best interest of 

the business and its needs.  
 

• Fair and equal treatment: A professional accountant must ensure that all SME 

clients are treated fairly and equally as that of their larger business clients. 
 

Component 5: Trust relationship 
 
A trust relationship between the SME client and professional accountant must be 

engendered, namely: 

 
• Client service relationship: A relationship between the professional 

accountant and SME client must be established before a SME will consider 

outsourcing (purchasing) non-accounting services from their professional 

 
10 The POPI Act “sets out the minimum standards regarding accessing and 'processing' of any 
personal information belonging to another” (Western Cape Government, 2020). 
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accountant. The professional accountant must, therefore, establish and nurture 

this relationship, without jeopardising professionalism, while providing statutory 

accounting services to the SME client. This will require that the professional 

accountant sharpen their pervasive skills, which are key factors in a client 

service relationship. 
 

• Key factors in a client service relationship: There are several key factors 

that are of importance which could influence the client service relationship 

between the professional accountant and SME. First and foremost, a 

professional accountant must build trust by displaying professionalism and 

integrity. By establishing and maintaining a client relationship with trust at the 

core, provides an opportunity for the professional accountant to become familiar 

with the SME client’s business. 
 

• Mutual beneficial relationships: A trust relationship must be mutually 

beneficial for the professional accountant, SME client and experts, with the 

primary purpose of providing the SME client with the services, traditional as well 

as non-accounting, which they desire. 

 

Component 6: Non-accounting services 
 
SMEs need non-accounting services from the SMP (professional accountant) 

including:  

 

• Multidisciplinary practice (one-stop professional practice): The 

professional accountant (SMP) must strive to be recognised as a one-stop 

professional practice (multidisciplinary practice) who supports the SME client’s 

business needs.  
 

• Value-added services: The sustainability of the accounting profession will 

depend on how professional accountants adapt to a constantly and rapidly 

changing environment influenced by technological advancements as well as 

increased expectations and various needs of clients. Therefore, it is imperative 
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that professional accountants continuously reinvent themselves by not only 

focusing on providing traditional compliance accounting services, but services 

which are regarded as value-added services to their SME client. This will 

require that the professional accountant establish a network of trusted experts 

and other professionals to assist in providing the value-added services SME 

clients may desire. 
 

• Market non-accounting services: Professional accountants must 

communicate and sufficiently market their services to both current and potential 

SME clients. 
 

Component 7: Network of experts and other professionals 
 

SMPs need to establish a network of experts and other professionals, namely: 

 

• A network of trusted, competent experts and other professionals need to 
be established: In a business environment, which is becoming increasingly 

more complex, it is impossible for professional accountants to possess all the 

necessary knowledge and skills to personally provide all the services the SME 

client may desire. As a result, it is essential that professional accountants 

establish a network (relationship) of experts and/or other professionals who can 

provide the services the SME client may desire. These experts and other 

professionals must be reliable and trusted to provide SME clients the desired 

services at the same standard as what the professional accountant would 

provide for the SME client. A professional accountant must be certain that the 

expert or other professional is competent, capable and share similar 

professional ethics.  
 

Section 9.4 summarises and concludes Chapter 9. 
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9.4 SUMMARY OF CHAPTER 9 
 

Chapter 9 presented a summary of key findings by first comparing similar themes and 

sub-themes between PG1 and PG2. Secondly, a summary of key findings for those 

themes and sub-themes, which were not comparable, owing to the information only 

being relevant to PG1, was provided. The chapter presented a summary of the main 

findings of the empirical phase of the study, and, in so doing, provided a basis for 

answering the research question (refer to Sections 1.6 and 10.3.1), and achieved the 

primary objective of the study (refer to Section 1.7.1) by proposing an integrated 

training and client service framework.  

 

The findings obtained from both participant groups substantiated the importance and 

value of the proposed integrated training and client service framework for professional 

accountants. The framework provides professional accountants, whose clients are 

typically SMEs, with guidance on the knowledge and skills a professional accountant 

should possess as well as the services that a SME client may desire. Furthermore, the 

framework highlights areas which require improvement to ensure overall client 

satisfaction.  

 

Chapter 10 provides the conclusion to the study and an overview of previous chapters, 

makes recommendations, discusses future research prospects, and presents 

concluding remarks. 
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10. CHAPTER 10                                                                                          
CONCLUSIONS AND RECOMMENDATIONS 

 
 

10.1 INTRODUCTION 
 

In Chapters 7 and 8, the data collected from the two participant groups were presented 

and categorised into themes and sub-themes. Chapter 9 provided a summary of the 

key findings and compares findings where themes and sub-themes had similar 

findings for the two participant groups. Based on the extensive literature review as well 

as the key findings discussed in Chapters 7 and 8, a proposed integrated training 
and client service framework to guide professional accountants in meeting the 
service desires of their small and medium-sized entity (SME) clients (own 

emphasis), was formulated and graphically illustrated in Chapter 9.  

 

The research conducted and the findings derived from responses of both participant 

groups, substantiated that an integrated training and client service framework would 

provide valuable guidance and insight for various stakeholders of the accounting 

profession, as well as SMEs who required the services of a professional accountant. 

 

Table 10.1 lists the acronyms and abbreviations used in Chapter 10. 

 
Table 10.1: Acronyms and abbreviations used in Chapter 10 

Acronym Description 

ATC Accredited Training Centre 

CPD Continuing Professional Development 

IAESB International Accounting Education Standards Board 

IT Information Technology 

IES International Education Standards 

It always seems impossible until it's done. 
 

Mandela cited by WEF (2019) 
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Acronym Description 

IFAC International Federation of Accountants 

PG1 Participant Group 1 

PG2 Participant Group 2 

RBV Resource Based View Theory 

SAICA South African Institute of Chartered Accountants 

SAIPA South African Institute of Professional Accountants 

SAQA South African Qualifications Authority 

SET Social Exchange Theory 

SME Small and medium-sized Entity 

SMP Small and Medium-sized Practice (accounting) 

 

Chapter 10 is the final chapter of the study and is organised into seven sections. An 

overview of the chapters is provided in Section 10.2.  

 

 

10.2 OVERVIEW OF CHAPTERS 
 

This section outlines and highlights the key points illustrated per chapter that were 

essential in the context of the research question (refer to Section 1.6) and associated 

objectives (refer to Section 1.7) of the study. 

 
10.2.1 Overview of Chapter 1 
 

Chapter 1 introduced the study, provided background to the study as well as the 

rationale behind the research. An extensive literature review was undertaken and 

reported on in Chapter 1. The following aspects were contextualised: 

 

• Evolving role of the professional accountant (Section 1.2.1) 

• Impact of information technology on the accounting profession (Section 1.2.2) 

• Accounting education and training (Section 1.2.3) 

• Continuing professional development (Section 1.2.4) 

• The professional accountant (Section 1.3) 
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• Competence, knowledge and skills expected of professional accountants 

(Section 1.3.1) 

• Small and medium-sized practices (accounting) (Section 1.3.2) 

• Typical role of professional accountants (Section 1.3.3) 

• Small and medium-sized entities (Section 1.4) 

 

The theories underpinning the study were identified, conceptualised and motivated 

(refer to Section 1.5). Firstly, the social exchange theory (SET) was used to explain 

and contextualise the relationship between accountants and their SME clients. 

Secondly, the resource-based view (RBV) theory, providing an additional theoretical 

framework by explaining the SME clients’ need to outsource non-accounting services 

from a trusted business advisor such as an external professional accountant. 

 

The research question (refer to Section 1.6), primary objectives and secondary 

objectives (refer to Section 1.7) were introduced showing the structure of the study. 

Chapter 1 further provided an overview of the research design and methodology (refer 

to Section 1.8) explaining that the interpretivist research paradigm was used. An 

overview of the research methodology was included, namely: 

 

• Secondary review (Section 1.8.1) 

• Primary research (empirical investigation) (Section 1.8.2) 

o Research paradigm (Section 1.8.2.1) 

o Population and sample (Section 1.8.2.2) 

o Sampling technique and primary data collection (Section 1.8.2.3) 

o Data analysis (Section 1.8.2.4) 

 

Trustworthiness in qualitative studies was described and contextualised (refer to 

Section 1.9). Ethical considerations were discussed to ascertain the protocols in place 

to maintain the integrity of the study (refer to Section 1.10). Chapter 1 concluded with 

a discussion on the study’s contribution (refer to Section 1.11) and the study’s 

structure (refer to Section 1.12). 
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10.2.2 Overview of Chapter 2 
 

Chapter 2 summarised the history of accounting, both globally and in South Africa, by 

discussing the emergence of the accounting profession in South Africa. Moreover, 

Chapter 2 provided a better understanding of the evolution of accounting as a 

profession and an understanding of how certain historical events brought about the 

development of modern accounting practices. As the literature revealed, early 

accountants were not merely number crunchers but also businessmen who possessed 

sound business knowledge and skills. As a result, it is assumed that early day 

accountants rendered more than pure accounting services.  

 

The history of accounting provides valuable insight into how the practice of accounting, 

the need and skills of accountants, and the growth of the accounting profession has 

evolved over time and may continue to develop in the future. The evolution of the 

accounting profession was also affected by advancements in technology, disruptive 

technology such as artificial intelligence, which has resulted in the automation of 

certain accounting tasks that an accountant would usually perform. However, the 

automation of certain accounting tasks could enable the professional accountant to 

focus on providing value-added services such as business advisory services to their 

SME clients. 

 

10.2.3 Overview of Chapter 3 
 

This chapter contextualised the development of accounting education at universities 

in South Africa as well as the increasing gap between what was taught through 

universities’ accounting qualification programmes, and what the accounting profession 

expected from graduates. Chapter 3 further discussed a potential gap between what 

SMPs expect of entering accounting graduates compared to what they are equipped 

with by universities.  

 

The literature consulted for Chapter 3 showed that the accounting knowledge and 

skills students acquired from their accounting programme were subject to an ongoing 

debate (Evans, 2014; Flood, 2014). The relevance of accounting programmes has 
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been a continuous discussion between accounting educators, professional bodies, 

and employers in the accounting profession (Succi & Cannovi, 2019). This also 

includes the debate as to what is believed to be the responsibility of each stakeholder 

(Boyce et al., 2019). Furthermore, it is believed that there is a growing gap between 

what is taught during formal higher education accounting programmes and the actual 

skills required in a profession, which are rapidly evolving, such as in the accounting 

profession (Majzoub & Aga, 2015). This potential gap is amplified by the rapid 

advancement in information technology (IT) and the changing business environment 

(Bui & Porter, 2010; Howieson, 2003). In addition, the lack of work-readiness is also a 

gap (Jackson, Sibson & Riebe, 2013), as employers are expecting business graduates 

to be more job ready than what they actually are (Kavanagh & Drennan, 2008).  

 

Published literature reveals that accounting graduates are equipped with basic 

accounting technical knowledge upon entering the accounting profession but lack the 

pervasive skills (refer to Section 3.3.2) required to ensure employability and career 

enhancement (Abayadeera & Watty, 2014; Barac & du Plessis, 2014; Jackson & 

Chapman, 2012; Lubbe, 2017; Tempone et al., 2012).  

 

10.2.4 Overview of Chapter 4 
 

Chapter 4 describes the status quo of the accounting profession in South Africa and 

provides an overview of the International Federation of Accountants (IFAC). 

Furthermore, the International Accounting Education Standards Board (IAESB) and 

the International Education Standards (IES), which provide guidance on training 

programmes and continuing professional development (CPD) requirements, were 

discussed. The regulation of the accounting profession in South Africa as well as a 

discussion of relevant professional bodies including their registered designation, which 

are recognised by the South African Qualifications Authority (SAQA), were presented.  

 

An overview of the South African Institute of Chartered Accountants (SAICAs) and 

South African Institute of Professional Accountants (SAIPAs) as well as the training 

system, which is guided by IES 2 to IES 6 and CPD requirements for members of 

these professional bodies were provided. According to the literature review undertaken 

in respect of workplace training, the chapter discussed that aspiring professional 
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accountants should develop both technical and pervasive skills and competences to 

perform their role as professional accountants and provide the services desired by 

SME clients. Chapter 4 further highlighted the importance of professional accountants 

taking personal responsibility for their lifelong learning and the importance of tailored 

CPD activities relevant to a professional accountant’s specific role. 

 

10.2.5 Overview of Chapter 5 
 

Chapter 5 discussed the impact of technology developments on both the accounting 

profession and professional accountant. The chapter provided information pertaining 

to the changing role of the professional accountant from purely being a provider of 

traditional statutory accounting services to offering non-accounting services with the 

purpose of meeting the desires of SME clients. This provided insight into the skills and 

competencies a professional accountant should possess as well as the benefit of 

alliances, associations and referral networks for the professional accountant to offer 

non-accounting services (value-added services). The theories underpinning the study, 

namely, the SET and RBV were incorporated by examining the SET to explore the 

importance of the development of a relationship between the accountant and SME 

client. The RBV theory was considered in respect of the possible outsourcing of 

services by the SME client. 

 

10.2.6 Overview of Chapter 6 
 

In Chapter 6, the research design and methodology used to address the primary 

objective of developing an integrated training and client service framework to guide 

SME professional accountants was discussed. Specific attention was given to 

describing and justifying the research paradigm, the methodological approach and the 

research methods adopted. The study followed an interpretivist research paradigm 

and a qualitative methodological approach. Furthermore, the population, sample and 

the sampling technique, namely, purposive and snowball sampling, as well as the data 

collection methods were described. The data were collected through semi-structured 

interviews with participants from two participant groups, namely, PG1, who were 

professional accountants, accountants or bookkeepers, and PG2, SMEs.  
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The pilot phase of the study was discussed, and the collected data were transcribed 

verbatim and then analysed. The process of coding was described, after which the 

technique used to analyse the data, namely, qualitative content analysis was 

elaborated on. A discussion regarding trustworthiness and how this was applied to this 

study was presented. Finally, the ethical considerations surrounding a study of this 

nature were described. Potential harm, informed consent and confidentiality as well as 

anonymity as key ethical concerns were addressed in the context of the study. 

 

10.2.7 Overview of Chapter 7, Chapter 8 and Chapter 9 
 

The findings of the empirical investigation were elaborated on over three chapters, 

namely, Chapter 7, presentation and discussion of research findings for participant 

group 1, and Chapter 8, presentation and discussion of research findings for 

participant group 2.  Chapter 9 discussed the proposed framework where a summary 

of key findings was presented. 

 

In Chapters 7 and 8, data collected from PG1 and PG2 was analysed, and the 

research findings discussed. A profile of each PG1 and PG2 participant was provided 

followed by a synopsis pertaining to the themes, sub-themes as well as indicators used 

in identifying key words during the analysis of the transcribed primary data. The data 

was critically analysed according to themes, which were further broken down into sub-

themes. The themes and its sub-themes identified for PG1 were: 

 

• Theme 1: Formal higher education accounting programmes (Section 7.4.1) 

o Sub-theme 1.1: Theoretical knowledge and information technology skills 

(Section 7.4.1.1) 

o Sub-theme 1.2: Pervasive skills (Section 7.4.1.2) 

o Sub-theme 1.3: Expectation of formal higher education accounting 

programmes and work readiness (Section 7.4.1.3) 

• Theme 2: Workplace training (Section 7.4.2) 
o Sub-theme 2.1: Knowledge, skills and services (Section 7.4.2.1) 
o Sub-theme 2.2: Training programme (Section 7.4.2.2) 
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• Theme 3: Professional accountant (Section 7.4.3) 

o Sub-theme 3.1: Competencies, skills, knowledge and relevant experience 

(Section 7.4.3.1) 

o Sub-theme 3.2: Continuing professional development (Section 7.4.3.2) 

• Theme 4: Relationship and trust (Section 7.4.4) 

o Sub-theme 4.1: Relationship and trust between the professional 

accountant and SME client (Section 7.4.4.1) 

o Sub-theme 4.2: Relationship and trust between the professional 

accountant, other experts and the SME client (Section 7.4.4.2) 

• Theme 5: Resources and capabilities (Section 7.4.4.3) 

• Theme 6: Services (Section 7.4.5) 

o Sub-theme 6.1: Accounting and most valuable services provided to the 

SME clients (Section 7.4.5.1) 

o Sub-theme 6.2: Non-accounting services provided to or desired by the 

SME client (Section 7.4.5.2) 

o Sub-theme 6.3: Network of experts and other professionals (Section 

7.4.5.3) 

 

The themes and its sub-themes identified for PG2 were: 

 

• Theme 1: Knowledge and skills (Section 8.4.1) 

• Theme 2: Relationship and trust (Section 8.4.2) 

• Theme 3: Resources and capabilities (Section 8.4.3) 

• Theme 4: Services (Section 8.4.4) 

o Sub-theme 4.1: Traditional accounting, most valuable and client services 

provided to or desired by the SME (Section 8.4.4.1) 

o Sub-theme 4.2: Non-accounting services provided to or desired by the 

SME (Section 8.4.4.2) 

 

A summary of findings was provided at the end of each theme and substantiated with 

relevant published literature, where applicable. 
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In Chapter 9, a comparison of key findings for similar themes and sub-themes between 

PG1 and PG2 were discussed. A summary of key findings for themes and sub-themes 

that were not comparable between the two participant groups was provided. The 

findings from both participant groups formed the basis of the training and client service 

guidance framework proposed in the study, which was illustrated, and the various 

components of the framework were discussed. 

 

Section 10.3 addresses the research question and objectives of the study and how the 

literature review and findings addressed the research question and associated study 

objectives. 

 

 

10.3 CONCLUSIONS FROM THE EXTENSIVE LITERATURE REVIEW AND 
RESEARCH FINDINGS  

 

The data were obtained using the two interview guides (refer to Annexures C and D) 

that were divided into various sections. Each interview guide included questions 

related to the initial themes and sub-themes identified during the extensive literature 

review (refer to Section 6.6). The findings presented in Chapters 7 and 8 were 

sufficient to answer the research question and address the primary research objective 

(refer to Sections 1.6 and 1.7). The theories were useful in supporting conclusions and 

to explain the reason why a SME client would purchase non-accounting services from 

their professional accountant. It could thus be concluded that a SME client would more 

likely purchase non-accounting services from a professional accountant after a 

relationship was formed and nurtured, and the client had gained confidence and trust 

in the professional accountant’s overall competence. According to the RBV theory, a 

SME client would outsource non-accounting services as a result of a lack of internal 

resources and skills. The findings of the study for PG1 and PG2 were thus in line with 

both the SET and RBV theories. 
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10.3.1 Answer to the study’s research question 
 

The research question (refer to Section 1.6) of the study focused on whether a service 

perception gap exists between what SME clients desired from their professional 

accountant, and the services professional accountants provided. 

 

By comparing the findings between PG1 and PG2, it was revealed that a service 
perception gap existed between what SME clients desired from their 
professional accountant, and the services professional accountants provided 

(own emphasis). It can be concluded that the service perception gap is not as a result 

of professional accountants not providing or being unaware of the non-accounting 

services SMEs desire but owing to professional accountants not adequately 

communicating and marketing their services to the SME clients. 

 

This evidence highlighted the importance of the SME client being made aware (using 

effective communication skills) that their professional accountant could provide 

valuable non-accounting services and referral services (referral hub). This 

emphasises the importance of professional accountants communicating and 

marketing all their services to both current and potential SME clients. A successful 

accounting firm never stops marketing their services, which includes understanding 

the needs of its clients and acting upon that knowledge. The more a small and 

medium-sized practice (accounting) (SMP) understands the needs of a client, the 

more valuable the services offered will be. According to Xero (n.d.), good marketing is 

a vital aspect of good business. As discussed in Sections 7.4.4 and 8.4.2, a mutually 

beneficial relationship with trust at the core must be established between the 

professional accountant and SME client.  

 

10.3.2 Primary and secondary research objectives 
 

The primary research objective, “to propose an integrated training and client service 

framework to guide SME professional accountants” was depicted in Figure 9.2 and, in 

doing so, the primary objective of this study was achieved.  
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The achievement of secondary research objectives contributed to the attainment of 

the primary research objective. In the context of the research question and the primary 

research objective, secondary objectives were based on literary evidence. Table 10.2 

highlights the various secondary research objectives that were defined in Chapter 1 

(refer to Section 1.7.2) as well as the specific chapters in which the objective was 

addressed. 

 

Table 10.2: Secondary research objectives achieved in the relevant chapters 

Secondary research objectives Chapter addressing the 
secondary objective 

To examine the evolution, development, and history of accounting both 
globally and in South Africa, as well as to track the development of the 
accounting profession in South Africa 

Chapter 2 

To conceptualise and discuss the development of the education 
system as well as accounting education in South Africa to provide a 
better understanding of the skills and level of preparedness an aspiring 
professional accountant acquires through the various stages of 
education before entering the accounting profession as a trainee 
accountant 

Chapter 3 

To provide literature contextualising the status quo of the accounting 
profession in South Africa by discussing the regulation of professional 
bodies, with specific reference to the regulation of the accounting 
profession 

Chapter 4 

To obtain an understanding of the services usually expected by SMEs 
of professional accountants Chapter 5 
To determine the skills and competencies professional accountants 
should typically possess for them to provide the services desired by 
their SME clients 

Chapter 5 

To explain and justify an appropriate research methodology by means 
of which the research question and associated objectives of the study 
will be addressed 

Chapter 6 

To analyse and interpret the data collected from interviews conducted 
with PG1 participants to determine the experience, skills and 
competencies professional accountants should typically possess to 
provide the services desired by SME clients. To determine the 
traditional accounting services and non-accounting services SME 
client’s desire from their professional accountant 

 
Chapter 7 

 

To analyse and interpret the data collected from interviews conducted 
with PG2 participants, to determine the traditional accounting services 
and non-accounting services SMEs desire from their professional 
accountant. To determine the SMEs’ overall expectation of their 
professional accountants 

Chapter 8 

To determine whether a service perception gap exists between the 
services SMEs desire from professional accountants, and the services 
the professional accountant provide and are equipped to offer  

Chapter 7 
Chapter 8 
Chapter 9 

To conclude and provide recommendations and suggest areas for 
further research Chapter 10 

(Source: Researcher’s own construct) 
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Table 10.1 indicates that the secondary research objectives as presented in Chapter 

1 (refer to Section 1.7.2) were all achieved in support of the primary research objective. 

 

10.3.3 Study conclusions 
 

Conclusions were reached after the completion of the empirical component of the 

study. As a result, it is concluded that for formal higher education accounting 

programmes, it appears that accounting graduates need to possess fundamental 

accounting knowledge, however, it is further expected that graduates possess a broad 

skill set, which is relevant to the modern business environment. These skills include 

theoretical knowledge integrated with IT skills and pervasive skills, which are expected 

to be attained before accounting graduates enter the workplace. The findings reveal 

that SMPs expect too much from entering professional accountants in respect of their 

work readiness. A clear understanding of realistic responsibilities from each 

accounting stakeholder (academia, accredited training centres (ATCs) and 

professional bodies) is important as this will determine the level of preparedness 

expected of accounting graduates who are entering the accounting profession.  

 

Based on the findings reported in Chapter 7, it can be concluded that, attending client 

meetings and observing how senior staff members (mentor) communicate and interact 

with clients, develops trainee accountants’ technical and pervasive skills as well as 

builds their self-confidence by gaining relevant experience and exposure.  

 

From the literature study undertaken in Chapters 1 to 5 and the findings from the data 

collected from participants, it is concluded that a professional accountant can be 

defined as: 

 

A professional who is trained with the relevant practical 
experience, who undertakes to be a lifelong learner by continually 
staying abreast with the necessary skills and technological 
competences with the aim of providing sound support and advice 
to meet their client desires in an ever-evolving business 
environment. 
 



 

__________________________________________________________________________________ 
Page | 426                                                                                                  Chapter 10 

Findings revealed that a combination of specific key factors (refer to Tables 7.16 and 

8.8) of a service relationship are essential in developing long-lasting relationships 

resulting in ongoing business relations between the professional accountant and SME 

client. It is, thus, concluded that SME clients require the services of their professional 

accountant, who may be regarded as the SMEs’ most trusted advisor, for more than 

just traditional compliance services. A trust relationship could thus influence a SME’s 

decision to purchase non-accounting services from their professional accountant.  

 

For professional accountants to grow and remain relevant in an ever-growing business 

environment, it is necessary for the SMP to be a multidisciplinary service provider that 

offers to clients a range of services. This will, however, require the establishment of a 

referral network of trusted experts and other professionals who can provide the non-

accounting services a SME client desires. It, therefore, is essential that professional 

accountants establish a mutual beneficial trust relationship with other experts and/or 

other professionals. It is concluded that a trust relationship should be mutually 

beneficial for the professional accountant, SME client and experts from various fields 

with the primary purpose of providing SME clients with the services they desire and 

require.  

 
Figure 10.1 provides an illustration of an integrated mutual relationship between the 

professional accountant, SME client and expert with trust at the core of the 

relationship. 

 



 

 
__________________________________________________________________________________ 
Page | 427                                                            Conclusions and recommendations 

 
(Source: Constructed from the interview transcripts) 

Figure 10.1: Mutual beneficial trust relationship between parties 

 
It can be concluded that the trust relationship between the three parties is mutually 

beneficial for the following reasons:   

 

• Professional accountant: the relationship with the expert can broaden the 

professional accountants’ knowledge in various fields, expand the non-

accounting services offered, and ensure the professional accountant remains 

competitive and that referral arrangements can be made with the expert. 

Subsequently, the SME client’s needs will have been met and the SME may 

regard the professional accountant as a one-stop professional practice 

(multidisciplinary practice) for all the non-accounting services the SME may 

desire.  
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• SME client: The SMEs can rely on the professional accountant to source the 

required non-accounting services and value-added support they desire and 

require as a small business. Furthermore, owing to the SME already having 

established a relationship of trust with the professional accountant, the SME 

can trust and, thus, be confident in the referral made by the professional 

accountant. 

• Expert and/or other professional: By establishing a trust relationship with 

professional accountants (SMP), could potentially result in new clients with 

whom a further relationship can be developed. Additionally, these relationships 

could generate future referrals.  

 

Section 10.4 outlines the recommendations based on the findings of the study. 

 

 

10.4 RECOMMENDATIONS  
 

Various recommendations are put forward for the stakeholders who were impacted by 

the study: 

 

• Stronger partnerships and collaboration between various stakeholders in the 

accounting profession are needed. These stakeholders include academia, 

alumni, ATCs, professional accountants and accounting professional bodies 

who should be invited to serve on an advisory board of formal higher education 

accounting programmes.  

• The re-designing of teaching practice models should be considered to include 

a practical exposure and experience component for senior accounting students. 

The purpose of a practical component is to develop the work readiness skills of 

aspiring professional accountants. This will require a strong and committed 

partnership between formal higher education accounting programmes and 

accounting firms. This will further provide accounting students with insight into 

the profession while addressing student expectation in respect of their 

perception of what the accounting profession entails before entering the 

workplace training programme. 
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• Alumni should be invited to regularly interact with accounting students and 

share real life experiences. This will provide valuable insight in respect of the 

expectations versus the realities accounting students may have regarding, 

“what it means” to be a professional accountant.   

• Accounting students must be informed of the expected pervasive skills that an 

accounting graduate should possess and be encouraged to participate in 

activities outside of the classroom to obtain these skills. 

• During the induction period for trainee accountants, it is important that both the 

SMP and the professional body’s expectations are thoroughly discussed with 

trainee accountants. These expectations need to include specific exit level 

learning outcomes based on the trainee logbook as well as any general 

expectations SMPs may have. Trainee accountants must be well informed of 

the theoretical knowledge as well as the pervasive skills that a professional 

accountant should possess and how such knowledge and skills will be obtained 

during the training programme. Trainee accountants must be introduced and 

be made aware of the professional body’s competency framework and be 

encouraged to embrace being a lifelong learner. 

• At the commencement of each year of the training programme, a rotational plan 

should be developed, implemented and shared with trainee accountants. The 

rotational plan will ensure that all trainee accountants are provided with an 

equal opportunity of gaining experience and exposure to various accounting 

work tasks and industries throughout their training programme period. 

• Specific attention should be given to a trainee accountant developing effective 

communication skills both written and verbal. It is recommended that the trainee 

accountant attend client consultation meetings where the senior or mentor can 

be observed conversing with a client. They should also regularly interact with 

clients either telephonically or via e-mail and the mentor must ensure that this 

is done in a manner which is clear, precise and understandable (this should be 

practiced in-house first). 

• At the commencement of the training programme, trainee accountants should 

together with their assigned mentor, compose a personal development plan that 

includes a section regarding self-confidence. 
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• Professional bodies should consider having regular mentorship skills 

workshops, which are designed to enhance the effectiveness in mentoring 

trainee accountants. These workshops should develop mentors in being 

committed and dedicated to the advancement of the knowledge and practice of 

future professional accountants. 

• It is recommended that more CPD activities in respect of advancements in 

accounting and payroll software and technology be offered. These CPD 

sessions should provide professional accountants with the necessary 

knowledge and skills to offer their SME client advice and guidance in respect 

of accounting and payroll software.   

• It is recommended that SME clients be consulted to ensure that their 

expectations are being met and to further determine whether they are satisfied 

with the current services being purchased or whether they desire any additional 

services such as non-accounting services. 

• It is recommended that professional accountants ensure that all clients, no 

matter the size of the business, are treated equally important. This can be 

achieved by interacting and regularly communicating with all SME clients. In 

ensuring that professional accountants establish and maintain a long-lasting 

relationship with their SME clients, it is recommended that professional 

accountants demonstrate that they care as well as act in the best interest of the 

SMEs business. 

• Professional accountants should establish and build a relationship with experts 

and other professionals whom the professional accountant trusts. Moreover, 

professional accountants should establish and build an integrated relationship, 

which is mutually beneficial for the professional accountant, SME client and the 

expert or other professional with trust at the core. 

• Professional accountants must communicate by notifying their SME clients of 

their competence as well as the accounting and non-accounting services, which 

they offer or can assist in obtaining either via regular newsletters, notifications, 

or client information sessions. In turn, this will provide the professional 

accountant with an opportunity of enlightening (marketing) clients of their 

knowledge, skills, experience and industry knowledge, which could potentially 

result in the SME client purchasing further services such as business advice. 
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• Small and medium-sized practices should market the accounting practice as a 

multi-disciplinary professional practice (one-stop shop) and business partner to 

their SME clients who can provide or assist the SME client in obtaining value-

added services beyond only traditional accounting services. 

  

Section 10.5 outlines the importance of the study and how the study contributes to the 

existing field of knowledge.  

 

 

10.5 CONTRIBUTION OF THE STUDY 
 

In Chapter 1, the desired contributions of the study were described (refer to Section 

1.11). The results of the study confirm the applicability of both the SET and RBV 

theories. The study has, therefore, contributed to the body of knowledge, specifically 

in the accounting discipline, with regard to the importance of establishing and building 

a relationship (interaction), with trust at the core, between professional accountants 

and their SME clients. 

 

The contribution of this study is a proposed integrated training and client service 

framework to guide SME professional accountants. This framework is useful in 

enhancing the understanding of the role of the professional accountant in providing 

professional business services (non-accounting services) to SME clients and to further 

gain an understanding of the desires of their SME clients. Moreover, the framework 

highlights the knowledge, skills and competencies a professional accountant should 

possess starting from formal higher education accounting programmes, workplace 

training and relevant experience to meet the desires of the SME client. 

 

This study also contributes to formal higher education accounting programmes and 

professional workplace training programmes. The findings of this research contribute 

by providing evidence that an expectation gap exists, namely, that SMPs expect 

accounting students be “work ready” when entering the workplace training programme 

when compared to what accounting graduates are equipped with by the universities.  
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The study further contributes by confirming the importance of aspiring professional 

accountants acquiring pervasive skills, most notably, interpersonal and 

communication skills, as well as relevant business acumen that includes services 

marketing. In respect of workplace training, the study contributes by identifying the 

importance of trainee accountants gaining experience by being exposed to various 

accounting work functions, participating in the entire accounting and taxation process 

as well as being exposed to different industries from the onset of their training 

programme.  

 

Furthermore, the study contributed by identifying both the traditional accounting 

services as well as the non-accounting services SME clients desire and would 

purchase from their professional accountant. In addition, this study contributes by 

identifying that a service perception gap exists owing to SME clients being unaware of 

the services their professional accountant can provide or assist in obtaining (referrals). 

Notably, the study highlights the importance of professional accountants 

communicating and marketing the services they are capable of providing to their SME 

client as well as those services they can assist with in respect of referrals to a trusted 

expert. It was further determined that professional accountants must establish a 

network of trusted experts and other professionals to meet the desires of SMEs and, 

by doing so, be known as a one-stop-professional practice (referral hub). 

 

Despite the contributions of this study, Section 10.6 outlines the limitations of the 

study. 

 

 

10.6 LIMITATIONS OF THE STUDY  
 

Limitations of a study refer to weaknesses within a research design, which may have 

an influence on the outcomes as well as the conclusions of the study. It is, thus, the 

obligation of the researcher to provide honest and complete limitations of the study 

(Ross & Zaidi, 2019). Despite the contributions of this study to theory and practice, the 

study has several limitations. The areas that posed as limitations in the context of the 

study are highlighted in this section. 
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The findings of this study were based on data collected from PG1, professional 

accountant, accountant or bookkeepers (refer to Table 7.2) as well as PG2, SMEs 

(refer to Table 8.2) operating in various industries. The study did not, however, include 

other accounting stakeholders such as accounting academic staff, professional bodies 

and trainee accountants in the final year of their training programme to become a 

professional accountant. In addition, the study was conducted in South Africa only 

(refer to Section 6.5.1 and Section 6.5.1.1) and, therefore, the findings, conclusions 

and recommendations, are limited to the perceptions of participants within the 

geographical boundaries of South Africa. Moreover, for PG2, interviews were 

conducted with SME owners or the person responsible for the accounting function in 

the Eastern Cape province of South Africa only (refer to Section 6.5.1.2 where a 

detailed explanation was provided). The study only reflects the perspectives of these 

professional accountants and SME participants, and, as a result, their perspectives 

are not necessarily representative of all professional accountants working within SMPs 

and all SME owner-managers or the persons responsible for accounting functions. 

Therefore, the results from the study cannot be generalised, however, assuring 

trustworthiness of the findings were addressed (refer to Section 6.10). 

 
Section 10.7 presents possible areas for further research that could follow on from the 

current research topic. 

 

 

10.7 AREAS FOR FURTHER RESEARCH 
 

Based on the findings of this study, several recommendations for further research are 

presented including: 

 

• Further research should be considered to determine and define the role and 

responsibilities of formal higher education accounting programmes versus 

ATCs with regard to the knowledge, skills and specific competencies aspiring 

professional accountants should obtain during their accounting programme and 

workplace training. The already demanding accounting curriculum as well as 

curriculum design principles and processes that formal higher education 
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institutions need to adhere to should be taken into consideration. Specific 

reference should be made to identify those pervasive skills accounting 

graduates must possess upon entering the profession. 

• The integration of a work readiness programme as part of the formal higher 

education accounting programmes at South African higher education 

institutions should be further researched. 

• The inclusion of a work integrated learning11 (WIL) programme as part of formal 

higher education accounting programmes at South Africa’s higher education 

institutions should be further researched.  

• The role and responsibilities of trainee accountant mentors as well as the 

influence of the mentor on the growth, progress and building of self-confidence 

of trainee accountants should be examined. 

• The research could be duplicated for organisations other than SMEs, and 

amongst various economic sectors. 

• In future, the perspectives of other accounting stakeholders such as accounting 

academic staff, trainee accountants who are in the final year of their training 

programme, and professional bodies should be considered to obtain a holistic 

view in respect of formal higher accounting education programmes, workplace 

training and the knowledge, skills and competencies a modern-day professional 

accountant should possess.  

• The findings of the study suggested that SME clients were uninformed of the 

non-accounting services a professional accountant potentially could provide or 

assist in obtaining. As a result, the implementation of marketing strategies 

should be considered for further research. 

 

The conclusion of the chapter is presented in Section 10.8. 

 

 

 

 
11 Work Integrated learning “is the term given to educational activities that integrate academic learning 
of a discipline with its practical application in the workplace. The aim is to ensure that students develop 
the ability to integrate their learning through a combination of academic and work-related activities” 
(Murdoch University, 2022). 



 

 
__________________________________________________________________________________ 
Page | 435                                                            Conclusions and recommendations 

10.8 CONCLUSION 
 

Chapter 10 provides an overview of the study chapters and shows how the primary 

and secondary objectives were met. Several conclusions were reached, and 

recommendations made based on the findings. The findings from the two participant 

groups led to achieving the primary research objective. The research question was 

duly addressed, and the findings confirmed that a perception gap existed. It is 

anticipated that the recommendations of this study could result in professional 

accountants being more aware and considerate of their SME clients’ desires and being 

client focused. This study contributes by providing an understanding of the importance 

of a trust relationship between the professional accountant and SME client; and the 

influence of such a relationship on the decision of a SME to purchase non-accounting 

services from a professional accountant.  

 

The proposed framework (refer to Figure 9.2) enhances the understanding of the role 

of professional accountants in providing non-accounting services (business advice) to 

SMEs and to gain an understanding of the needs of their clients. It further provides 

SMPs (professional accountants) insight into the services their SME clients desire 

above the traditional accounting services typically offered, thereby providing potential 

opportunity for growth, future sustainability, and additional sources of income for 

accounting practices.  
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ANNEXURE B: LETTER TO PROSPECTIVE PARTICIPANTS 
___________________________________________________________________ 

 
Second Avenue Campus 

Faculty of Business and Economic Sciences 
School of Accounting 

Tel. +27 (0)41 504 3769    
    tracy.beck@mandela.ac.za 

     Date: 30/03/2021 
 

 

Dear Prospective Participant 

RE: CONSENT TO PARTICIPATE IN RESEARCH STUDY 

 

My name is Tracy Beck, and I am currently a registered PhD in Accounting student at 

the Nelson Mandela University in Port Elizabeth.  The research which I am conducting 

for my PhD study is entitled: An integrated training and client service guidance 
framework for professional accountants of SMEs. The research study is being 

conducted under the supervision of Professor Houdini Fourie from the School of 

Accounting at the Nelson Mandela University.  Ethical clearance has been obtained 

for the research and the ethical clearance number is: H18-BES-ACC-042. 

The purpose of the interview is to gather primary data to determine whether a service 

perception gap exists between what the services SMEs desire from professional 

accountants, and the services the professional accountant provides, and the skills 

professional accountants are equipped with through formal professional accounting 

education, training programmes, and continuing professional development (CPD) 

activities offered. In addition, the study aims to propose an integrated training and 

client service framework to guide SME professional accountants. 

I hereby seek consent to interview you for the purpose of this study. I will be 

interviewing managers and/or owners of SMEs, the person responsible for the 

accounting function (in-house accountant) of the SME and Professional Accountants 
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at SMPs. Each semi–structured interview will last approximately 40 to 60 minutes and 

participants will be asked if they are willing to have the interview recorded on a digital 

voice recorder.   

Should you agree to participate in the research study, you will be requested to 

complete and return a consent form. On the consent form you will be requested to 

select a suitable date, time, and the type of communication platform to be used (e.g., 

online via Teams, Zoom or telephonically etc.) should you agree to participate in the 

study. Participation is voluntary, and you may withdraw from the interview at any time. 

Responses to questions asked during the interview may be used in the research study 

or academic articles.  However, identities of all participants will be confidential, names 

will not appear in any published material. 

Upon completion of the study, the research findings will be presented in a thesis and 

made available to the Nelson Mandela University library.   

Thank you for taking the time to read this information letter and consideration in this 

matter. Your participation in this research study will provide valuable information.  

Should you have any questions, please do not hesitate to contact me. 

 

Yours sincerely, 

___________ 
Ms T.G. Beck 

Email: Tracy.Beck@mandela.ac.za 
 
Supervisor: Professor Houdini Fourie 
Email: Houdini.Fourie@mandela.ac.za 
 

 

mailto:Tracy.Beck@mandela.ac.za
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ANNEXURE C: INTERVIEW GUIDE – PROFESSIONAL ACCOUNTANTS, 
ACCOUNTANTS OR BOOKKEEPERS (PG1) 

___________________________________________________________________ 

 

 

INTERVIEW GUIDE 

PROFESSIONAL ACCOUNTANTS, ACCOUNTANTS OR 
BOOKKEEPERS 

INTERVIEWER:  Tracy Beck 

PARTICIPANT SIGNATURE:  

DATE:  VENUE/ONLINE:  

DID YOU CONSENT TO PARTICIPATING IN 
THE INTERVIEW? 

YES NO 

PERMISSION TO RECORD INTERVIEW: Granted Not Granted 

INTRODUCTION 
Good day, 

Thank you for your willingness to participate in this study and give of your time to be interviewed, the 
interview should take approximately 40 to 60 minutes of your time. Your identity will at no time be 
revealed in the research study.  To ensure your right to privacy and confidentiality, I endeavour to 
manage, and store data collected safely. Only the research team namely, the researcher, supervisor 
and transcriber will have access to the information obtained during the data collection phase of the 
study.  The transcriptions will be coded so that no names appear at any time.  You may withdraw 
from this interview at any stage. 

PURPOSE OF INTERVIEW 
The purpose of the interview is to gather primary data to determine whether a service perception gap 
exists between what the services SMEs desire from professional accountants, and the services the 
professional accountant provides, and the skills professional accountants are equipped with through 
formal professional accounting education, training programmes, and continuing professional 
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development (CPD) activities offered. In addition, the study aims to propose an integrated training 
and client service framework to guide SME professional accountants. 

INTERVIEW STRUCTURE 
A qualitative semi-structured interview will be used to gather the required primary data from 
participants. The interview will be guided by questions that allow open-ended responses.  The data 
obtained with these questions will be digitally recorded and analysed using the Atlas.ti software 
programme.  
INTRODUCTION 
The title of the research is: 

An integrated training and client service guidance framework for professional accountants 
of SMEs  

The aim of the interviews is to gather data with regard to: 

• participants perceptions and view in respect of the role of professional accountants and the 
services they do or should provide; and  

• participants expectations of professional accountants in terms of the knowledge, skills, and 
competencies which they should possess to fulfil these expectations and whether their 
education and training has provided them with the capabilities to meet their clients demands. 

1. DEMOGRAPHICS 
1.1 What is your position/title/role in the organisation (e.g., internal full-time accountant or external 

accountant)? 

1.2 How long have you been in this position / provided these services? 

1.3 What is your highest academic (university) qualification (e.g., Diploma or Degree)? 

1.4 Do you hold a professional designation, if yes please elaborate? 

1.5 When did you obtain your professional designation and/or how long have you been (worked) in 
the accounting profession (as an accountant/bookkeeper)? 

 
1.6 How many employees does your organisation employ (accountant/bookkeeper)? 

1.7 In which economic industry does your organisation operate (accountant/bookkeeper)? 

1.8 How many SMEs are you the accountant for (accountant/bookkeeper at SMP)? 

1.9 How many employees do these SMEs on average employ (professional accountant at SMP)? 

1.10 In which industries do these SMEs (your clients) mostly operate (accountant/bookkeeper at 
SMP)? 
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2. EDUCATION 
2.1 What were the main components covered/taught during your formal university studies and to 

what extent? (Please elaborate)? 
• Accounting, financial management and related knowledge (to ensure that the main technical 

knowledge essential to becoming a professional accountant). 
• Organisational and business knowledge (that is the organisation of businesses, how 

businesses are managed and financed including the global environment in which the business 
operates).   

• Information technology skills. 
• Data analysis and/or analytics. 

3. TRAINING 
3.1 Do you believe you established the necessary technical skills an aspiring professional 

accountant should demonstrate by the end of your three-year training programme and what were 
these competence areas (technical skills)? 
 

3.2 Did you establish the professional skills (non-technical skills) an aspiring professional accountant 
needs to develop and demonstrate to perform the role as a professional accountant by the end 
of your three-year training programme and what were these professional skills? 

• Intellectual skills – the skill to solve problems, make judgements and decisions; 
• Interpersonal and communication skills – the ability to interact and work with others; 
• Personal skills – behaviour and attitude a professional accountant should possess; and 
• Organisational skills – the ability to work well either with or within an organisation with the 

purpose of achieving optimal outcomes (results) from the resources and people which are 
available.   
 

3.3 What do you believe are the most important professional skills (non-technical skills) a trainee 
accountant should develop during their three-year training programme and why? 

 
3.4 After obtaining the necessary university qualification and/or training required in pursuing a career 

as a professional accountant, were there any consultancy or business advisory (non-accounting) 
services you felt you could comfortably provide your SME client? 

• assisting with strategy planning and execution.  
• assist with identifying and managing risks; 
• advising on suitable business structure and important regulations such as environmental, 

human resources and safety including strategic human resource advice; 
• the formulation of business plans and financial forecasts; 
• provide solutions to identified problems;  
• advice to family businesses in terms of financial and succession planning; and 
• perform independent reviews, business or business unit valuations and assist with Black 

Economic Empowerment (BEE) information for Exempted Micro Enterprises (EME). 
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3.5 After obtaining the necessary university qualification and/or training required in pursuing a career 
as a professional accountant, what financial/accounting services could you comfortably provide 
your SME clients? 

• the preparation of financial reports; 
• the interpretation of financial reports and suggest solutions to identified problems;  
• ensure the control of costs by providing cost accounting services; and 
• provision of taxation services and other agreed upon engagements in business and financial 

services. 
4. COMPETENCY FRAMEWORK FOR PROFESSIONAL ACCOUNTANTS 

BACKGROUND: A competency framework outlines the necessary competencies (knowledge, skills, 
and attributes) professional accountants should possess when entering and throughout their career 
as an accountant.   

4.1 Are you aware that, according to a competency framework, a professional accountant should 
possess certain skills including the knowledge and capability of performing certain roles/tasks? 
 

4.2 What would you regard as important competencies a professional accountant should possess? 
 

4.3 What financial services do you provide your SME client? 

• the preparation of financial reports; 
• the interpretation of financial reports and suggest solutions to identified problems;  
• ensure the control of costs by providing cost accounting services; and 
• provision of taxation services and other agreed upon engagements in business and financial 

services. 
5. NON-ACCOUNTING RELATED TASKS 

BACKGROUND: According to published literature, professional accountants are expected to 
perform tasks that may not have been initially equipped to provide: 

5.1 What services such as business advisory/consultancy services do you provide your SME client, 
please elaborate? 

• Business development  
• Corporate advisory 
• Wealth creation and investments 
• Acquisitions 
• Succession planning 
• Human resources and payroll issues 
• Health and safety services 
• Marketing and sales 
• Sustainability and corporate social responsibility advice 
• Information and communication technology  
• assisting with strategy planning and execution.  
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• assist with identifying and managing risks; 
• advising on suitable business structure and important regulations such as environmental, 

human resources and safety including strategic human resource advice; 
• the formulation of business plans and financial forecasts; 
• provide solutions to identified problems;  
• advice to family businesses in terms of financial and succession planning; and 
• perform independent reviews, business or business unit valuations and assist with Black 

Economic Empowerment (BEE) information for Exempted Micro Enterprises (EME). 
 
5.2 Do you provide accounting and payroll software and technology services to your SME client, 

please elaborate in terms of these services?  

• The knowledge to advise clients when to invest in new software. 
• Advise clients in what software would best suit their organisation.   
• Design accounting systems specifically for your organisation. 

 
5.3 What is/are the reason/s that your clients outsource non-accounting related services from you as 

a professional accountant? 
 
5.4 Do you believe that you possess all the skills to comfortably provide the services your SME client 

requires, and could you highlight what you believe are the most important skills required to 
provide these services? 

6. GENERAL 
6.1 What do you believe is the most valuable or important service you provide a SME as an 

accountant/bookkeeper and why? 
 
6.2 For which services should on-the-job training or further training (continuing professional 

development) be provided to professional accountants? 
 
6.3 Are there any specific competencies (technical and/or behavioural) which you would have 

expected to have gained through your formal education and/or on-the-job training and if so 
please elaborate and where (formal education and/or on-the-job training) would you have 
expected to have gained these competencies? 

 
6.4 Have you as a professional accountant through your training and practical experience gained the 

ability to offer your client’s tailored advice? 
 

6.5 Do the CPD training activities provided by the professional body adequately equip you to stay 
abreast with changes in technology and with industry trends? 

 
6.6 Do you take responsibility for your own CPD activities depending on your specific role in the 

business environment and the services you render (do you regard yourself as a lifelong learner)? 
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6.7 How can professional accountants improve on the services currently provided to their SME 
client? 
 

6.8 After how many years of practical experience did you feel comfortable performing the tasks 
required from a Professional Accountant (SA)? 

 
6.9 Has the Covid-19 pandemic had an impact on the services required by the SME client and if so 

please elaborate? 
 

6.10 Is there anything you would like to add with regards to this research study and the questions  
       asked? 
POST INTERVIEW 
Thank you for giving of your time to be interviewed and to share your experiences and thoughts.  
Your participation in this research study will provide valuable information. 

If you have any further questions, please feel free to ask me or if you have questions at a later stage, 
do not hesitate to contact me. 
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ANNEXURE D: INTERVIEW GUIDE – SMES (PG2) 
___________________________________________________________________ 

 

 

 

INTERVIEW GUIDE 
SMALL AND MEDIUM-SIZED ENTITY OWNER/MANAGER OR 

BOOKKEEPER 
 

INTERVIEWER:  Tracy Beck 

PARTICIPANT SIGNATURE:  
DATE:  VENUE/ONLINE:  

DID YOU CONSENT TO PARTICIPATING IN THE 
INTERVIEW? 

YES NO 

PERMISSION TO RECORD INTERVIEW: Granted Not Granted 

INTRODUCTION 
Good day, 
Thank you for your willingness to participate in this study and give of your time to be interviewed, the 
interview should take approximately 30-40 minutes of your time.  Your identity will at no time be 
revealed in the research study.  To ensure your right to privacy and confidentiality, I endeavour to 
manage, and store data collected safely. Only the research team namely, the researcher, supervisor, 
transcriber, and independent coder will have access to the information obtained during the data 
collection phase of the study.  The transcriptions will be coded so that no names appear at any time.  
You may withdraw from this interview at any stage. 

PURPOSE OF INTERVIEW 
The purpose of the interview is to gather primary data to determine whether a service perception gap 
exists between what the services SMEs desire from professional accountants, and the services the 
professional accountant provides, and the skills professional accountants are equipped with through 
formal professional accounting education, training programmes, and continuing professional 
development (CPD) activities offered. In addition, the study aims to propose an integrated training 
and client service framework to guide SME professional accountants. 

INTERVIEW STRUCTURE 
A qualitative semi-structured interview will be used to gather the required primary data from 
participants. The interview will be guided by questions that allow open-ended responses. The data 
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obtained with these questions will be digitally recorded and analysed using the Atlas.ti software 
programme. 
INTRODUCTION: 
The title of the research is: 
An integrated training and client service guidance framework for professional accountants 
of SMEs  
The aim of the interviews is to gather data about: 

• participants perceptions and view in respect of the role of professional accountants and the 
services they do or should provide; and  

• participants expectations of their [professional] accountants regarding the knowledge, skills 
and competencies which they should poses to fulfil these expectations; and whether their 
university education and professional training have equipped them with the capabilities to 
comfortably meet their clients’ demands. 

1. DEMOGRAPHICS 
1.1 What is your position/title/role in the SME? 

1.2 How long have you been in this position? 

1.3 Does your organisation make use of the services of a bookkeeper, Professional Accountant (SA), 
a Chartered Accountant (SA) and/or a combination of these? 

1.4 How many employees does your organisation employ? 

1.5 In which economic industry does your organisation operate? 

2. CURRENT COMPETENCY FRAMEWORK 
BACKGROUND: A competency framework outlines the necessary competencies (knowledge, skills, 
and attributes) individuals should possess when entering the accounting profession.   
 
2.1 In your opinion who should be responsible for performing the following strategy/consultancy 

services? 

• assisting with strategy planning,  
• identifying and managing risks; 
• advising on suitable business structure and important regulations such as environmental, 

human resources and safety including strategic human resource advice; 
• the formulation of business plans and financial forecasts; 
• provide solutions to identified problems;  
• advice to family businesses in terms of financial and succession planning; and 
• perform Independent Reviews, business or business unit valuations and Black Economic 

Empowerment (BEE) for Exempted Micro Enterprises (EME). 
 

2.2 Who should be responsible for performing the following financial services? 

• the preparation of financial reports; 
• the interpretation of financial reports;  
• ensure the control of costs by providing cost accounting services; and 
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• provision of taxation services and other agreed upon engagements in business and financial 
services. 
 

2.3 Which services do you require/expect your accountant to perform? 

• the preparation of financial reports; 
• the interpretation of financial reports;  
• provide solutions to identified problems;  
• assisting with strategy planning,  
• identifying and managing risks; 
• the formulation of business plans and financial forecasts; 
• advising on suitable business structure and important regulations such as environmental, 

human resources and safety including strategic human resource advice; 
• advice to family businesses in terms of financial and succession planning;  
• ensure the control of costs by providing cost accounting services; 
• perform Independent Reviews, business or business unit valuations, Black Economic 

Empowerment (BEE) for Exempted Micro Enterprises (EME); and 
• provision of taxation services and other agreed upon engagements in business and financial 

services. 
 
2.4 Who performs the following for your organisation? 

• Preparation of accounting records 
• Review/audit of accounting records 
• Send the necessary documents which need to be submitted to SARS including VAT and 

Income Tax 
• Sign off Financial Statements 

 
2.5 What is/are the main reason/s that you are making use of the services of your accountant to 

perform financial and non-financial services for your organisation? 
 

2.6 Is your accountant equipped with all the skills do provide the services you require? 
3. NON-ACCOUNTANCY RELATED TASKS 

BACKGROUND: According to published literature, professional accountants are expected to 
perform tasks that may not have been included in their formal education and training: 
 
3.1 Do you expect your accountant to perform the following non-accountancy (consultancy) related 

services? 
4. GENERAL 

4.1 What is the most valuable or important service provided by accountants/bookkeepers and why? 

4.2 Which additional services should an accountant/bookkeeper be equipped to offer? 

4.3 Does your Professional Accountant (SA)/Chartered Accountant (SA) meet all your expectations? 
4.4 Are there services which you normally would not expect your professional 

accountant/bookkeeper/accountant to perform due to the Covid-19 pandemic? 
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4.5 Is there anything you would like to add with regards to this research study and the questions 
asked? 

POST INTERVIEW 
Thank you for giving of your time to be interviewed and to share your experiences and thoughts.  
Your participation in this research study will provide valuable information. 
 
If you have any further questions, please feel free to ask me or if you have questions at a later stage, 
do not hesitate to contact me. 
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