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Research Question
This capstone website project aims to explore the question: How do teachers initiate and nurture
joyful, personally meaningful opportunities for reading in the classroom?
Project Summary and Intended Audience

This project is an introductory website detailing how and why teachers can shift their
reading block to make it a time in the day when students are making choices for themselves. The
intended audience is any upper elementary teacher looking to decenter the teacher’s voice during
independent reading, but is of particular importance for teachers who already have an
independent reading portion of their day upon which they would like to improve. The website is
divided into five major parts: the rationale behind moving to a choice-driven model, initial set-
up, implementation, maintenance, and blog. The first section, “Why a Choice Driven Model?”
includes all of my research links and sources, which are also linked throughout the website. This
way if teachers are so inclined, they can read the research I reference directly from the source.

Project Format and Excerpts
This project website, Blissful Bookworms, can be found at

https://alextpickell.wixsite.com/blissful-bookworms.

Each section has a quick introduction for what will be found on that page. I also include
links to blog posts where | have written more in-depth in a more casual format on certain topics.
Wherever possible, I link to other resources, including research and sources of data, informal
blogs and resources of other educators, and my own classroom resources. Being able to integrate
many different modalities of information was one of the main reasons that I chose to create a

website rather than a different type of project.


https://alextpickell.wixsite.com/blissful-bookworms

Why a Choice-Driven Model?

Why a Choice-Driven Model?

Why student choice should always be a priority in your reading block.

The introductory page, “Why A Choice-Driven Model” houses the research and source
material for my project. In addition, it includes an anecdote about my own experience with
feeling empowered in learning, as the first example of merging personal experience and

scientific backed research.
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Finding and Funding Book:

Creating a classroom library that has diverse and relevant titles
can be daunting, but does not have to be expensive. Here are a
few ways to find books for your classroom for low or no cost.
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Implementation: Getting to Know Your Readers

Nice to meet you, Reader!

The most important task of the teacher in a choice-
driven reading classroom? Getting to know your
students as readers, even if (especially if!) they

don't know themselves as readers...yst.

Getting to know readers takes effort, it takes various modalities,
and most of all, it takes time. The legwork at the beginning of the
year is just the foundation of a mutual relationship between two
readers that will be cultivated throughout the year. Be ready to
engage in an ongoing process with each reader in your classroom
as they learn about themselves and you learn how to best be a
guide for them. These relationships won’t be built in the first
month of school, but there are some ways to expedite the
process in the first month to set your students up for success all
year long.

Surveys
Surveys are a good starting point for getting to know your readers. Surveys allow the teacher to
collect information from students far mare quickly than thraugh one on one conversations. However,
surveys rely on students ability to think about and reflect upan their reading preferences, which is a
metacognitive skill that upper elementary students are still developing. Surveys can also be far too
long for students to complete in one sitting. For this reason, | tend to prefer a series of mini-surveys

during the first few weeks of school

When starting with surveys, | try to naver ask a question “out of the blue”. Bacause many students
process verbally, or need some time to think, | will pose a question first thing during morning
mesting, and then have them reflect on the same question later in the day on paper. | tand 1o start
with yes or no questions to warm students up to the practice of taking surveys, and gradually ask

more questions that require introspection and self analysis.

A | get these half sheets back, | keep a plece of paper out to note any trends or questions | have

For instance, if | notice that | have a class where many students like to read lying down, | might bring
it up the next day in exploring ways to use our space. If | see that we have a large group of students
wha like to read in an after school program, | think about ways that those students might be able to

start cultivating a mini reading community. | also jot down specific book suggestions that | think of

for students. Once I've gone through them, | file them in my reading conference noteback for

rafarence later

Conferencing

Reading conferencing will lock differant in every classroom, and will often ba greatly influenced by
schoolwide goals and eurriculum. However, making time for quick, positive intaractions and
conversations during reading time at the beginning of the year sets the class up for success all year
long. During these early conferences, | try my best to gauge which readers already know their
reading style and what books they like versus readers who haven't found their groove yet. With
readers who know what they like, | take the oppartunity to share a mutual love of books, and share
favorites with one another. With readers who are finding themselves still, | focus on listening to what
they like and dislike in a reading experience, in arder to begin positioning myself as a guide to help

them find their best reading self

In the early days of conferencing, building ralationships with students is always the paramount focus:

reading is one lens through which wa can begin to build those relationships.

Morning Meeting/Sharing Time

Especially at the beginning of the year, | find it valuable to have students share their thoughts about
reading during meming meetings. | pose a question about reading to the group, and we practice
sharing our thoughts using the morning meeting norms and passing a talking piece. For me, this

has been an easy and effective way to integrate reading content into our social and emotional

learning at the start of the day. | use the ques posed during morning meeting as part of the

survey

later in the day, so students have already had time to think about and share their answers.
Students are always allowed to pass and not share, however, participation is highly encouraged.
Look at the structure of your day with students and see if there is a “routine practicing” time where

students can begin thinking and talking about themselves as readers




Implementation: Make Reading Visible
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Rights of the Reader

Genres

We usually co-create genre posters for our room using photos of books we're reading. Having these
in tha classroom helps students refarence back when it's time to pick a new book or to reshelve.
After we discuss genres and fill in cur personal charts in our reading notebooks, we start to co-create
anchor charts for the classroom. One year, studants cut out pictures from Scholastic book order
forms and glue them according to their genre. But more recently, since our school has implemented
a 1-to-1 iPad program, | have been having students take pictures of their favorite bocks in the genre

and printing them to create classroom anchor charts. Hare is a digital copy that 've used for

students to add their own photos.

Readers Notebosk Genre Definitions

Slides Digital Anchar Charts




What are you reading?

How do we share what we're reading? Well, there are multiple times in the day where we share with each
other, but even more opportunities to let the classroom enviranment do the talking for us. My first year, | made
a sign that simply stated what book | was currently reading, using a Post-It note. Though simple, this system
was actually remarkably effective. Students would write me Past-it notes of baoks to read next, or comment on
what | was reading. They were never as talkative as when there was na Post-it at all, and | was in the midst of

choosing a new book. This simple visual was a cue to the classroom that we are all readers, teachers included.

This teacher keeps a running record of what she is reading, wants to read, and has read so far. All of the data is
visually available to students as she madels what her reading process looks like. | admire the level of

commitment here, and might take it on as a project next school year!

The following year, | had students share what they were reading in a similar way, using postit notes on a
classroom "poster” with each of their names and a blank space for the Post-it undemeath. Again, itwas a
simple yet effective way for students to share, especially students who rarely chose to share whole groug. This

teacher shares five ways to share reading_in the classroom, from “what we're reading” to book quotations.

Keep in mind, this t2acher teaches in a high school setting, but the ideas could easily be modified for

elementary students.

There are lots of ways for students to share what they are reading, and though there are wonderful resources
full of beautiful displays across the web, don’t be afraid to ge simple and start with the simple power of 2 Post-

Read!

Most importantly, modal being an adult reader. Once | begin doing reading conferances during
independent reading time, | make a point to save the last 5-10 minutes of reading just for ma to
read. Somatimes | bring a book that I'm reading from home, but mare often than nct, | try to read
books that students have recommended to me. | make a paint to let them know that |, too, am
listaning to their suggestions and taking them seriously. | also demonstrate asking questions of
other readers, salecting books, and reading stamina. In the simple act of reading a book myself, |

integrate myself into the community of readers in the classroom.

Each page includes further information on that subtopic, including links to articles, blog
entries, sources, and printable resources that | use in my own classroom. The goal of these

resources is to help teachers find the right fit for them and give them multiple examples and



starting points, more than just my own experience. For example, in the section about modeling

reading in the classroom, | use a picture from my actual classroom with information about how |

have used it in the past. | also link to a more intricate display from a teacher who displays all of

her books for the year visually, including a wish list of books to read next. My hope is to give

teachers examples that are very simple and easy to implement immediately, but also ideas that

are very grand and artistic, if that suits them. Something | found when implementing these

routines in my own classroom was that | would get overwhelmed by all of the beautiful, picture

perfect ideas | would see online that | knew I did not have the time or energy to upkeep. In

showing both ways, | hope that other teachers feel encouraged rather than overwhelmed with

these easier-to-implement suggestions.

Implementation: Shared Language

If we're not reading the same book, can

we even have discussions?

When | first shifted my focus from curriculum based reading to choice based reading, there were lots
stical challenges to overcome. From picking the right books to revamping how | conference

with readers, to overhauling how | structure my literacy block- there were lots of practices | refined

along the way. However, the singular most important thing that | did was making a focused effort to

teach shared language for readers.

Over the past two years, | have used the Collab: Classroom curriculum in my school.
lassroom is an easy fit for a choice-driven classroom because a part of the reading
¢ Individualized Daily Reading. In essance, IDR is a time where students pick a
book of their own choosing and practice the skills that we are working on together as a class. For
instance, in a unit about making inferences, the teacher will release students to read on their own
with a question to think about as they read related to the day's lesson. In this way, the shared
language of reading is built into the daily lessons, and then practiced during independent reading
The IDR questions, discussions, and writing prompts are built into the curriculum as checks for

understanding around the shared concepts being discussed in class

The first three years | implemented a choice-driven literacy block, however, | did not have a
curriculum with those prompts or structures. The bulk of the reading block was meant to be spent
with assigned or whole group reading, with little student input into their reading material. Without
the structure of shared language, students would have been unable to share their reading insights
and create a community of readers. Luckily, | found Notice and Note during these years. The Notice
and Note “signposts” {for both fiction and nonfiction) identify six highly noticeable features of texts
that authors use. When we see the "signposts”, it is an opportunity to think about why the author is
using that device, and from there, it becomes a great platform for discussing a variety of literary

techniques and devices.

The full text of Notice and Note gives a lot of information and advice for implementation, and is
highly adaptable. Some teachers will do a shared reading book early in the year and learn about all
six signposts. Others will highlight one or two in each of their class read alouds. Still others will use
picture books to teach the signposts. It is truly an adaptable and, most importantly, student-choice
supportive model. Here are a few examples that | have seen and loved:

« This teacher has anchor charts of the signposts in her room, and students add their insights on

post-it notes as their reading experiences grow.
« This teacher highlights some short stories she uses with her middle school students.

+ Afifth grade teacher uses short movie clips to help students recognize the signposts

« This amazing teacher put together a list of picture books for each of the signposts!

« These are the official definitions of the signposts in a bookmark format for students
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Not all independent reading structures are created equal. My own experience as a
student in the 1990s was focused entirely on SSR, or Sustained Silent Reading. SSR was
focused entirely on giving students time to read in the classroom, following research that
showed student prowth in all areas of comprehension when they were given time to read at
school (Taylor, Frye, & Maruyama, 1990). The transition to IR (Independent Reading),
according to Fountas and Pinnell, is different in five key ways. These five major differences
are: 1-teacher acts as a guide for book selection, 2- students record what they read, 3-
students reflect upon their reading, 4- mini-lessons and discussions are part of the IR time,
and 5- the teacher models reading, but also conferences and has discussions during IR. These
five differences address some of the problems with accountability and stamina that were
present in many SSR model classrooms (Fountas, I. C., & Pinnell, G. S., 2001).

Implementing these changes allows for more accountability and ed time during
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Maintenance: Reading Conferences

What is the purpose
of a reading
conference?

"Our willingness to assume a place of
discomfort is closely linked to students'
ability to view uncertainty as a resource
rather than a hinderance to learning and

enjoying what we read."

Danielle Lillge and Alison Utley Crane,
“Embracing Uncertainty: When Inquiry Drives
the Reading Conference”

Full Text: Embracing Uncertainty: When Inquiry Orives the Reading Conference

In erder to make a shift tewards reading conferences that are truly student
led, teachers must be willing to let go of the scripted questions of the
curriculum and be comfortable pivoting their questions based on student
inquiry and insight. We first have to model for students our own willingness
to be unsure, model how we question and inquire as readers. We then have
to be ready to listen to student inquiry, and step back into a role where we
talk far less than we might be accustomed to. When we are willing to listen

more to students and use our voice as a sounding board rather than an all

knowing authority, our conferences shift in nature towards true inquiry.




Maintenance: Daily Routines

Routines are the foundation of a
successful reading block. When
students know their job without

question, their focus can be on the joy

of reading.

Biblionasium

One of my favarite tEChI’nCng}f toals for recording

and discussing student reading

Described as "Goodreads for Kids®, students can review and rate books, keep track
of their pages, genres, and authars read, and write about what they have read.
Teachers can send recommen ns to students and see their bookshelves. There is
also an option to invite families to see what their student is working on. A with any
routine, each of these tasks will need to be taught at the beginning of the year and

retaught as needed. When introducing technolegy tools, make sure to reference your

school's online code of conduct and make sure your rautines are in line with those

values.

Like any other aspect of classroom management, thare is na

ane magic silver bullet for reading routines. | change up a

number of my routines year to year based on number of

students, physical space, technology access, and just the
personality of my students. Here are a few of my routines
and considerations that help reading block run smoothly:
« Picking a new book
Is there a dedicated time whan studants can pick
cout pracedure? If they need
racommendations, do they know where to look?
Starting a new book
Do they nead to record the book title somewhara?
Are you keeping track of genres?
Asking questions when teacher is conferancing with
athar studants
When is it okay to interrupt? Is there a nonverbal
signal to use? Can they ask other students?
Recording daily reading
Will your students record their pages in their reading
notabook daily? Weeakly
Responding to reading (reading notebooks)
Do students know where to find the prompts for
writing? Are writing tasks required ar aptional?
Whare are their notabooks kept? How often are they
turnad in?
Finishing a book
Where do students record when they finish a book?
Do they record the pages? The genra? Do they need
to write a raview? How/whera/when do they return

the books to the classroom library?




Maintenance: Student Reading Notebooks
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Excerpts from “Pages from my classroom reading notebook” (PDF resources)

Where applicable, I have included links to a lot of my own resources that | have used in
the classroom. This includes pages for reading notebooks, reading surveys, and genre notes that
my students and | use. Whenever | provide a resource on the website, my goal is to provide one

possible resource, as opposed to a single way of “doing” independent reading time.

COMPLETED POOKS

Book & H
H Name
Tike Author Genre Dale Slarled | Dale Finished
' When you pick a book, what might help you make a decision (choose as
H many as apply to you)?
Raking How did you choose #his book? :
PoEr———— O teacher suggests Qhas won an award
H  Oa librarian suggests O 1 heard about online
Book #___ Qs written by an author whose books Thave 0 I saw at a library or bookstore
Tie Author Gerre Dale Siarled | Date Finshed H  read Q Other:
H  Qimy friend suggests
Rating How did you choose his book?
-2 - - i - 4
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