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Research Question 

This capstone website project aims to explore the question: How do teachers initiate and nurture 

joyful, personally meaningful opportunities for reading in the classroom? 

Project Summary and Intended Audience 

This project is an introductory website detailing how and why teachers can shift their 

reading block to make it a time in the day when students are making choices for themselves. The 

intended audience is any upper elementary teacher looking to decenter the teacher’s voice during 

independent reading, but is of particular importance for teachers who already have an 

independent reading portion of their day upon which they would like to improve. The website is 

divided into five major parts: the rationale behind moving to a choice-driven model, initial set-

up, implementation, maintenance, and blog. The first section, “Why a Choice Driven Model?” 

includes all of my research links and sources, which are also linked throughout the website. This 

way if teachers are so inclined, they can read the research I reference directly from the source.  

Project Format and Excerpts 

This project website, Blissful Bookworms, can be found at 

https://alextpickell.wixsite.com/blissful-bookworms.  

Each section has a quick introduction for what will be found on that page. I also include 

links to blog posts where I have written more in-depth in a more casual format on certain topics. 

Wherever possible, I link to other resources, including research and sources of data, informal 

blogs and resources of other educators, and my own classroom resources. Being able to integrate 

many different modalities of information was one of the main reasons that I chose to create a 

website rather than a different type of project. 

 

https://alextpickell.wixsite.com/blissful-bookworms


Why a Choice-Driven Model? 

 

 

The introductory page, “Why A Choice-Driven Model” houses the research and source 

material for my project. In addition, it includes an anecdote about my own experience with 

feeling empowered in learning, as the first example of merging personal experience and 

scientific backed research. 

 

 



Initial Set-Up 

 

 

 

 

Initial Set-Up: Finding and Funding Books 
 

 



 

Implementation  

 

 

 
  



Implementation: Getting to Know Your Readers  

 

 
 

 

 
 

 

 

  



Implementation: Make Reading Visible  

 

 
 



 

 

 

 

Each page includes further information on that subtopic, including links to articles, blog 

entries, sources, and printable resources that I use in my own classroom. The goal of these 

resources is to help teachers find the right fit for them and give them multiple examples and 



starting points, more than just my own experience. For example, in the section about modeling 

reading in the classroom, I use a picture from my actual classroom with information about how I 

have used it in the past. I also link to a more intricate display from a teacher who displays all of 

her books for the year visually, including a wish list of books to read next. My hope is to give 

teachers examples that are very simple and easy to implement immediately, but also ideas that 

are very grand and artistic, if that suits them. Something I found when implementing these 

routines in my own classroom was that I would get overwhelmed by all of the beautiful, picture 

perfect ideas I would see online that I knew I did not have the time or energy to upkeep. In 

showing both ways, I hope that other teachers feel encouraged rather than overwhelmed with 

these easier-to-implement suggestions. 

 

Implementation: Shared Language 

 

 

  



Maintenance  

 

 

 



 

Maintenance: Reading Conferences  

 

 

 
 

 

  



Maintenance: Daily Routines 

 

 
 

 

 

 

 

  



Maintenance: Student Reading Notebooks 

 

 

 

 

 

  



Excerpts from “Pages from my classroom reading notebook” (PDF resources) 

Where applicable, I have included links to a lot of my own resources that I have used in 

the classroom. This includes pages for reading notebooks, reading surveys, and genre notes that 

my students and I use. Whenever I provide a resource on the website, my goal is to provide one 

possible resource, as opposed to a single way of “doing” independent reading time. 

 

 

  

 

 

  



Blog 
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