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Abstract 

Teacher education and how to develop teacher professional development are increasingly being 

researched. There is a dearth of knowledge about the application of Moodle in EAP teacher education 

programs (Arno-Macia, 2012). Some studies in this field attempted to fill the gap in the literature by 

investigating the impact of Moodle on the professional development of EAP teachers. The findings 

revealed a statistically significant relationship between Moodle-based teacher education programs and 

the professional development of EAP teachers (Nazari et al., 2019). Based on the current research 

results, Moodle provided direct communication between the teacher and the students, which 

significantly helped students improve their knowledge in EAP. The interviewees reported significant 

disadvantages, including internet connection problems and the need for technological devices. The 

findings of this study can be viewed as a general motivator for educational policymakers to invest more 

in Online Educational Programs rather than seeing them as an alternative to traditional teacher 

training programs. 

Keywords 
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1. Introduction  

Improving teacher competencies has been a significant issue in teacher education as teachers need to 

find the newest approaches, techniques, and materials to boost the quality of their teaching. In 

present-day society, technology is one of the most significant universal factors that makes teacher 

training courses more practical and helps teachers ameliorate their competencies, including 

communicative skills, reflective thinking, materials development, and lesson planning. As a result, the 
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implications of applying technology in English language teacher training courses have been 

undoubtedly captivating (Nazari et al., 2019; Wu et al., 2022). Modular Object-Oriented Dynamic 

Learning Environment (Moodle), one of the latest technologies, is a rich educational platform equipped 

with different functions that many English language learners and teachers use to increase their 

motivation and quality of work to reach their goals (Amer & Daher, 2019; Yeh et al., 2021). That is 

why we find various online teacher training courses perfectly comparable to face-to-face educational 

environments (Nazari et al., 2019; Valtonen et al., 2022). 

Technology provides teachers and students unique opportunities to learn more efficiently and 

communicate in different situations with no boundaries (Istifci et al., 2011; Chaipidech et al., 2022; 

Wong & Moorhouse, 2021). The use of Moodle as a learning management system is rapidly rising 

because it improves teacher and learner relationships (Amer & Daher, 2019; Rahayu et al., 2022). 

Tarchi et al. (2022) suggested that teachers use Moodle to increase communication between learners 

and their teachers that is not limited to common communicative ways, such as chats, emails, and 

discussion boards. This learning method also increases the learners’ motivation and encourages them to 

participate in tasks and discussions (Alhothli, 2015). Moreover, Shirish et al. (2021) claimed that 

Moodle provides teachers with an outstanding medium of instruction that makes them facilitators rather 

than the sources of knowledge to disseminate information. In addition, Rymanova et al. (2015) asserted 

that Moodle could help prospective teachers become more active and improve their teaching 

capabilities. Moodle also has many functions through which teachers will teach more conveniently and 

effectively, and will take the role of facilitators. These functions, such as quizzes, forums, and 

discussion groups, motivate students in language learning and help them improve their learning skills. 

The literature shows that Moodle can be an excellent motivator for EFL teachers, but its impact on EAP 

teachers has rarely been studied. This study focuses on the effects of Moodle on EAP teachers 

(Kocoglu et al., 2011; Kushik et al., 2020). 

As the ultimate result of any educational course should be the participants’ improvement, teacher 

trainers must attempt to find new ways to promote student-teachers’ teaching competencies. This also 

pushes trainees to do their best and helps them reach their goals (Nazari et al., 2019; Sanusi et al., 

2022). Despite the growing literature regarding technology-enhanced teacher training courses, there is a 

dearth of knowledge about using Moodle in EAP teacher education programs (Bell, 2022). This study 

intends to fill the gap in the published works by examining the use of Moodle in EAP teacher training 

courses and its impacts on promoting the EAP teachers’ competencies. Moodle will be used to clarify 

how EAP teacher trainers could improve their competencies using technology. This research will also 

shed some light on the growing body of literature by exploring the merits and demerits of using 

Moodle in EAP teacher training courses. 
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2. Literature Review 

After introducing Blackboard and WebCT 1.0 in 1997, Martin Dougaimas started developing Moodle 

in 1998 to integrate technology with classrooms. Moodle was created as a creative tool to pave the way 

for interactive distance education. Dougamais, who focused on the interaction between the course 

material, learner, and instructor, finally presented Moodle.com in 2001, Moodle 1.6 in 2006, and 

Moodle 1.9 in 2007. Now, Moodle is available at schools in more than 200 countries around the globe. 

Robertson, in 2008, introduced Moodle as a tool that facilitates second language writing classes, gives 

a sense of student-centeredness in classrooms, and makes students produce language creatively and 

independently (Fernando, 2020; Mitchell et al., 2022).  

Marine and Gracias (2016) reported that Moodle encourages collaborative learning while students try 

to be as autonomous as they can learn academic language and research skills. Kocoglu et al. in 2011 

added the dimension of the application of Moodle in language teaching. They elaborated that using 

technology in blended learning environments helps teachers better understand teaching skills in a 

different environment. They also emphasized that Moodle can improve the specific skills of teachers 

and facilitates providing material for their classes. Then, Badia et al. in 2018 mentioned that Moodle 

provides teachers with different tools to give students assignments, take quizzes, create forums, teach 

lessons, and so on. This way, they can do everything a regular teacher does in a traditional class. They 

can easily create and share information, communicate with students, and assess their students’ learning 

process. However, the application of Moodle in teaching a second language has been mostly 

investigated in general English classes (Kocoglu et al., 2011; Dascalu et al., 2021; Alshawabkeh et al., 

2021).  

Since the application of technology has crucially improved the quality of English language teaching 

and, more specifically, academic English language teaching (Han, 2021), Sánchez-Santamaría et al. 

(2012) studied the impact of virtual training on teaching English in an academic context. They 

concluded that such courses helped improve and develop skills for both learners and teachers. Similarly, 

Gildin and Sorlovich (2013) shared the experience of Moodle-based EAP courses at Tel Aviv 

University. They reported that the novel blended classes notably increased students’ motivation for 

learning and helped them be involved in the classroom tasks and learning environment. They asserted 

that Moodle provides various tasks and activities, such as online tests, conversations, games, and movie 

assignments, for students to learn as much as possible. 

As to the teacher competencies resulting from the application of Moodle, Hoi YingYau et al. (2022) 

mentioned that teachers learn self-concentration while using online teacher training courses. Therefore, 

they obtain the ability to use their critical thinking and reflect it in their teaching. Guichon (2009) has 

proposed that distance and online teacher training helps teachers improve their technological and online 

skills. Teachers will also learn to find information online and interpret documents such as texts, images, 

and sound files. Teachers will be able to work effectively with computers. Furthermore, Fandiño Para 

(2012) introduced technological devices, such as wikis, that affect the prospective teachers’ abilities to 
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develop new educational knowledge and a collaborative learning environment.  

This study intends to investigate the benefits of Moodle for EAP teachers and teacher trainers. In 

particular, this study primarily aims to examine whether EAP teachers feel the need to use 

technological devices, such as Moodle, in their courses. Moreover, it investigates the potential 

advantages and disadvantages of such a platform.  

2.1 Theoretical Framework 

After the outbreak of the COVID-19 pandemic, teaching and learning English through technology has 

received considerable attention. Technology-enhanced language teaching helps students decrease their 

stress and learning difficulties in learning English. It also enhances students’ interest and passion for 

learning English (Pang et al., 2021; Wong & Moorhouse, 2021). Different capabilities suggested by the 

technological era, such as the Internet, the World Wide Web, and Moodle, as well as the mobile 

technologies, have considerably changed the quality of teaching in an academic setting (Soliman, 2016; 

Saidi & Afshari, 2021; Pang et al., 2021). One of the main problems with using technology is EAP 

teachers’ unfamiliarity with the newest technologies that can help them cope with the issues during the 

pandemic (Dhillon & Murray, 2021). 

The gap between EAP teachers’ technological competency and technology’s current status during the 

world’s pandemic can be bridged. The researchers believed that Moodle, as an environment suitable for 

the integrated teaching and learning of authentic materials in EAP classes, allows EAP teachers to 

simultaneously employ hypermedia and the Internet to make it up for face-to-face classes. The current 

study’s researchers wanted to investigate if Moodle can affect EAP teachers’ competency in their 

classes. In other words, they were in search of the answer to the following questions:  

RQ1: To what extent does a Moodle-based teacher training course affect teachers’ competency (ies) in 

EAP classes?  

RQ2: What are some advantages and disadvantages of using Moodle as an educational platform for 

EAP teachers?  

Learning in Moodle is generally exploratory; thus, learners’ autonomy, engagement, and motivation are 

often found to be the most critical component of this CALL research. Computer-assisted language 

learning (CALL) is described as “the search for and study of applications of the computer in language 

teaching and learning” (Levy, 1997). It includes a wide variety of information and communication 

applications and approaches for learning and teaching foreign languages, from traditional “drill and 

practice” programs to more recent manifestations of CALL used in “Virtual Learning Environment” 

and “Distance Learning.” The current philosophy of CALL emphasizes the student-centered materials 

that enable the learners to learn by themselves. Such materials embody interactive and individualized 

learning, a facilitator of the language learning process.  

During the 1980s and 1990s, many attempts were made to categorize CALL, including gap-filling and 

Cloze programs, free-format (text-entry) programs, and multiple-choice programs (e.g., Davies & 

Higgins, 1985; Jones & Fortescue, 1987; Hardisty & Windeatt, 1989; and Levy, 1997). Since the 1990s, 
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it has become challenging to classify CALL as it extended to web 2.0 applications, podcasts, social 

networks, wikis, blogs, and whiteboards. Warschauer (1996) and Warschauer and Healey (1998) 

categorized CALL into three phases based on methodological and pedagogical approaches. In their 

classification, a new phase does not necessarily entail the rejection of the previous phase’s programs 

and methods; It may be subsumed within the new phase. 

The first phase of their category, Behavioristic CALL (the 1960s to 1970s), embraces a prompt by the 

computer and a response by the learner. The computer would analyze the learner’s response and 

provide them with feedback. The second phase of Warschauer and Healey’s classification, 

Communicative CALL (the 1970s to 1980s), is based on the communicative approach. In the 

communicative approach, the emphasis is on using language instead of analyzing it, and grammar is 

taught implicitly. Text reconstruction, paced reading, and language games were the typical applications 

of this phase. Integrative CALL starting from the 1990s, described by Warschauer and Healey as their 

third phase of classification, tried to address criticisms of the second phase of CALL by integrating the 

teaching of language skills into tasks. It happened during the development of multimedia technology 

and computer-mediated communication (CMC). CALL in this period saw a dramatic shift from the use 

of the computer for drill practice to a platform for extending education out of the classroom. Later, 

these three phases were named Structural CALL, Communicative CALL, and Integrative CALL, 

respectively. 

Multimedia computers and the Internet are the backbones of integrative CALL. Hypermedia made 

multimedia computers even more powerful. It provided a significant number of advantages for learning 

foreign languages. First, hypermedia creates an authentic environment where listening can be combined 

with seeing. Second, skills can easily be integrated since the variety of media makes it possible to 

combine reading, writing, speaking, and listening. Third, learners can go through their learning path at 

their own pace (Warschauer, 1996). 

 

3. Research Methodology  

This study aims to assess the impact of using Moodle on promoting the professional development of 

EAP teachers. In this section, the characteristics of the study’s participants, as well as the research 

setting, are described. The methodology and steps taken to carry out this research are also discussed. As 

well as outlining the research plan and how it was carried out, the procedure for the study is also 

presented. 

Participants and Research Setting  

To investigate the impact of Moodle in EAP teacher training programs, thirteen EAP teachers from 

various universities and academic institutions in Tehran participated in this study. The study 

participants were EAP teachers with an academic degree in Applied Linguistics or a professional 

certificate in EAP teaching with professional experience in EAP teaching. All thirteen participants were 

interviewed to discover their perceptions about the uses of Moodle in an EAP teacher training class and 
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its merits and demerits in this professional program.  

Materials  

The researchers designed a professional EAP teacher training course and established the Moodle 

environment for two weeks of treatment. Moodle was chosen due to its capability of monitoring 

students’ work and studies, giving them feedback on their tasks, benefiting from online quizzes and 

results, doing online tasks, and saving time for classroom instructions (Rymanova et al., 2015; Romero 

et al., 2021).  

Skyroom and the Moodle application were chosen as the platform for online classes. Participants were 

taught how to use Moodle and Skyroom. Afterward, participants received feedback on their teaching 

practicums on a Moodle task.  

Instrumentation  

Some materials and tests were used in the study to collect accurate data. The following two sections 

introduce the instruments used in the study to collect the quantitative and qualitative data.  

Instruments Used for the Quantitative Phase of the Study  

In this study, some instruments such as observation checklists were used to collect the quantitative data.  

Teacher Observation Checklists 

One observation checklist, designed initially by Keighley College (Brown, 1993), was used to evaluate 

the participants’ professional abilities in EAP teaching. It comprised fifteen items on a five-point Likert 

scale, ranging from Poor to Excellent (See Appendix A). The participants’ answers in the questionnaire 

ranged from one to five in terms of scoring. The checklist was administered at the beginning and end of 

the course to measure the EAP teachers’ professional development. This checklist was chosen for this 

study because it is a well-known questionnaire in the domain of teacher professional development and 

has been most frequently used in multiple studies.  

Instruments Used for the Qualitative Phase of the Study  

Teacher Interview  

Following the treatment, a semi-structured interview was conducted. The researchers created the 

interview items, and three professional teachers reviewed them to ensure their accuracy and 

appropriateness. The main reason for conducting this interview was to investigate EAP teachers’ 

perceptions of using Moodle. 

Each interviewee’s responses were recorded using a Digital Voice Recorder (DVR) to avoid data loss. 

The participants were informed that the information would be used for academic and educational 

purposes. All of the recordings were transcribed and codified before being analyzed.  

Data Collection Procedure  

In this section, the procedure through which both the qualitative and quantitative data were collected 

are described. The steps to collect the quantitative data included pre-demonstration, treatment, 

post-demonstrations, and a semi-structured interview.  

 



www.scholink.org/ojs/index.php/selt               Studies in English Language Teaching                   Vol. 11, No. 1, 2023 

42 
Published by SCHOLINK INC. 

Pre-demonstration  

There were thirteen participants in the EAP teacher training course. At the study’s outset, the 

participants were required to teach a traditional EAP class at the university or institution where they 

worked. A senior teacher educator marked an observation checklist concerning their professional skills 

in an EAP classroom. 

Treatment  

After the pre-demonstration, the treatment sessions were conducted. To achieve the study’s objectives, 

the participants were given orientation sessions about Moodle and Skyroom and how these platforms 

assist them in accomplishing their professional teaching activities. In addition, the researcher 

elaborated on how learners can take advantage of Moodle in their EAP classes. Further information was 

provided to the participants regarding the purpose of the Moodle and how useful it is to learn the best 

ways to solve their major teaching problems. The researchers also emphasized that providing feedback 

is the major element in addressing the learners’ main concerns directly. After the treatment, participants 

were asked to record a teaching session and share them on Moodle based on the functions they learned 

during the course. 

Post-demonstration  

In the end, the participants were taught another EAP class the same way as the pre-demonstration. Then 

the senior teacher educator observed their classes and marked a different observation checklist to 

evaluate their professional development.  

 

 

Figure 1. Data Collection Procedure 

 

Research Design  

The study employed a sequential QUAN-QUAL type of mixed methods, which denotes the order and 

dominance of the method constituents. This study used a sequential explanatory mixed methods 

research design to investigate the research questions (Dornyei, 2007). An independent variable was a 

web-based educational platform called Moodle, used during one EAP teacher training course, and the 

dependent variable was teachers’ professional development. According to Creswell (2017), these 

studies employ a sequential procedure that begins with a quantitative method to test the effectiveness of 

one variable on another. 

The researcher’s first goal in the quantitative phase was to compare traditional EAP classes to 

Moodle-based EAP classes. Following the collection of quantitative data, the qualitative data was 

examined. First, quantitative data was collected and analyzed, then quantitative and qualitative data 

were collected. This timing makes a sequential design for the current study. The schematic 

representation of the sequential explanatory research design is shown in Figure 2. 
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Figure 2. Data Schematic Representation of the Sequential Explanatory Research Design 

 

Data Analysis  

To find the answers to the research questions, descriptive and inferential statistics were employed for 

this study’s quantitative and qualitative data analysis.  

Quantitative Analysis  

The quantitative questions of the study examined if the EAP teachers became professionally developed 

by attending a Moodle-based teacher training program. To this end, paired sample t-test was applied to 

measure the extent to which teacher trainees became professionally developed.  

Qualitative Analysis  

The qualitative data mainly focused on assessing the participants’ perceptions regarding the merits and 

demerits of using Moodle in EAP teacher education programs. To this end, the researchers tabulated the 

learners’ responses gleaned through the semi-structured interview and provided the frequency and 

percentage using descriptive statistics.  

The methods used to analyze the qualitative data were Content and Thematic Analysis. According to 

Riazi (2016), researchers use content analysis to explore concepts and written, spoken, or even visual 

contents of a text. One of the main uses of content analysis is to analyze the speakers’ speeches to 

unravel their ideas about a specific matter which is the focus of the current study. Therefore, the 

researchers recorded the interviews and then created a “coding scheme” to determine the learners’ 

perceptions of using Moodle. They then attempted to discover the advantages and disadvantages of this 
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tool. Moreover, it is worthy of note that this method is suitable for examining written and spoken texts. 

The thematic analysis investigates the various parts of the text and their relationships; this procedure 

also considers the communicative perspectives in a text and studies multiple situations to analyze the 

data (Horvàth et al., 2007). 

Quantitative Results 

To examine changes that happened from pre-demonstration to post-demonstration sessions, 

paired-samples t-tests were exploited. These t-tests were conducted on items of the scale (15 items in 

total, on a 5-point Likert scale) to investigate and track any improvements/changes in teachers’ 

perceptions concerning different aspects of teaching. Table 1 represents descriptive statistics of items 

before demonstration sessions, and Table 2 depicts descriptive statistics of items after demonstration 

sessions. Also, all the skewness measures in Tables 1 and 2 indicated that the data met the normality 

assumption for implementing paired-samples t-tests, as they all are between +2 and -2.  

 

Table 1. Descriptive Statistics of Pre-demonstration 

 

Minimum Maximum Mean Std. Deviation Skewness 

Statistic Statistic Statistic Statistic Statistic Std. Error 

Q1.Pre 1.00 4.00 2.46 0.88 0.58 0.62 

Q2.Pre 2.00 4.00 2.85 0.80 0.31 0.62 

Q3.Pre 2.00 4.00 3.23 0.73 -0.39 0.62 

Q4.Pre 2.00 4.00 2.69 0.63 0.31 0.62 

Q5.Pre 2.00 4.00 2.69 0.63 0.31 0.62 

Q6.Pre 2.00 5.00 3.23 0.73 1.16 0.62 

Q7.Pre 2.00 5.00 3.23 0.73 1.16 0.62 

Q8.Pre 2.00 4.00 2.85 0.80 0.31 0.62 

Q9.Pre 1.00 3.00 1.23 0.60 1.68 0.62 

Q10.1.Pre 2.00 4.00 2.77 0.73 0.39 0.62 

Q10.2.Pre 2.00 5.00 2.85 0.90 1.16 0.62 

Q11.1.Pre 2.00 4.00 2.54 0.66 0.86 0.62 

Q11.2.Pre 2.00 4.00 2.54 0.66 0.86 0.62 

Q11.3.Pre 2.00 4.00 2.92 0.86 0.16 0.62 

Q12.Pre 2.00 4.00 3.00 0.71 0.00 0.62 

Total.Pre 2.07 4.00 2.74 0.56 0.98 0.62 
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Table 2. Descriptive Statistics of Post-demonstration  

  
Minimum Maximum Mean Std. Deviation Skewness 

Statistic Statistic Statistic Statistic Statistic Std. Error 

Q1.Post 2.00 4.00 3.31 0.63 -0.31 0.62 

Q2.Post 3.00 4.00 3.54 0.52 -0.18 0.62 

Q3.Post 3.00 4.00 3.38 0.51 0.54 0.62 

Q4.Post 3.00 4.00 3.38 0.51 0.54 0.62 

Q5.Post 3.00 4.00 3.69 0.48 -0.95 0.62 

Q6.Post 3.00 4.00 3.69 0.48 -0.95 0.62 

Q7.Post 3.00 5.00 3.69 0.63 0.31 0.62 

Q8.Post 1.00 4.00 2.23 0.73 1.16 0.62 

Q9.Post 2.00 4.00 3.38 0.65 -0.57 0.62 

Q10.1.Post 2.00 4.00 3.31 0.75 -0.61 0.62 

Q10.2.Post 2.00 4.00 3.31 0.63 -0.31 0.62 

Q11.1.Post 2.00 4.00 3.31 0.63 -0.31 0.62 

Q11.2.Post 2.00 5.00 3.69 0.85 -0.24 0.62 

Q11.3.Post 2.00 5.00 3.77 0.83 -0.53 0.62 

Q12.Post 3.00 4.00 3.46 0.52 0.18 0.62 

Total.Post 2.73 4.00 3.41 0.41 -0.12 0.62 

 

As can be seen in Tables 3 and 4, in the majority of aspects a significant change can be seen. 

Nonetheless, on item 3 (t (12) = -.62, p = 0.55), item 7 (t (12) = -1.72, p = 0.11), item 8 (t (12) = 1.98, p 

= 0.07), item 10.1 (t (12) = -2.01, p = 0.07), item 10.2 (t (12) = -1.90, p = 0.08), and item 12 (t (12) = 

-1.90, p = 0.08) no significant changes or improvements can be identified (see them in bold in Table 4). 

It should be said that the only item on which teachers showed a negative change is item 8, although it is 

not statistically significant (shown with an asterisk in Table 4). 

It should be noted that teachers illustrated an improvement overall, t (12) = -5.13, p = 0.00, a .67-point 

increase). Pertaining to items on which teachers manifested an improvement or change, the biggest 

significant improvements are seen on item 9 (t (12) = -9.70, p = 0.00, a 2.15-point increase), item 11.2 

(t (12) = -4.21, p = 0.00, a 1.15-point increase), and item 5 (t (12) = -6.24, p = 0.00, a 1-point increase). 

In addition, on item 6 (t (12) = -2.52, p = 0.03, a .46-point increase) teachers demonstrated the least 

significant improvement (see Table 4 for other statistically significant items).  
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Table 3. Paired Samples Descriptive Statistics 

 Pairs of Items Mean Std. Deviation Std. Error Mean 

  Q1.Pre 2.46 0.88 0.24 

Q1.Post 3.31 0.63 0.17 

 Q2.Pre 2.85 0.80 0.22 

Q2.Post 3.54 0.52 0.14 

 Q3.Pre 3.23 0.73 0.20 

Q3.Post 3.38 0.51 0.14 

 Q4.Pre 2.69 0.63 0.17 

Q4.Post 3.38 0.51 0.14 

 Q5.Pre 2.69 0.63 0.17 

Q5.Post 3.69 0.48 0.13 

 Q6.Pre 3.23 0.73 0.20 

Q6.Post 3.69 0.48 0.13 

 Q7.Pre 3.23 0.73 0.20 

Q7.Post 3.69 0.63 0.17 

 Q8.Pre 2.85 0.80 0.22 

Q8.Post 2.23 0.73 0.20 

 Q9.Pre 1.23 0.60 0.17 

Q9.Post 3.38 0.65 0.18 

 Q10.1.Pre 2.77 0.73 0.20 

Q10.1.Post 3.31 0.75 0.21 

 Q10.2.Pre 2.85 0.90 0.25 

Q10.2.Post 3.31 0.63 0.17 

 Q11.1.Pre 2.54 0.66 0.18 

Q11.1.Post 3.31 0.63 0.17 

 Q11.2.Pre 2.54 0.66 0.18 

Q11.2.Post 3.69 0.85 0.24 

 Q11.3.Pre 2.92 0.86 0.24 

Q11.3.Post 3.77 0.83 0.23 

 Q12.Pre 3.00 0.71 0.20 

Q12.Post 3.46 0.52 0.14 

 Total.Pre 2.74 0.56 0.15 

Total.Post 3.41 0.41 0.11 

 

 



www.scholink.org/ojs/index.php/selt               Studies in English Language Teaching                   Vol. 11, No. 1, 2023 

47 
Published by SCHOLINK INC. 

Table 4. Paired Samples Tests 

  

Paired Differences 

t Sig. 

Mean 

Change 

Std. 

Deviation 

Std. Error 

Mean 

95% CI 

Lower Upper 

  Q1.Pre Q1.Post .85 .80 .22 -1.33 -.36 -3.81 0.00 

 Q2.Pre Q2.Post .69 .63 .17 -1.07 -.31 -3.96 0.00 

 Q3.Pre Q3.Post .15 .90 .25 -.70 .39 -0.62 0.55 

 Q4.Pre Q4.Post .69 .63 .17 -1.07 -.31 -3.96 0.00 

 Q5.Pre Q5.Post 1.00 .58 .16 -1.35 -.65 -6.24 0.00 

 Q6.Pre Q6.Post .46 .66 .18 -.86 -.06 -2.52 0.03 

 Q7.Pre Q7.Post .46 .97 .27 -1.05 .12 -1.72 0.11 

 Q8.Pre Q8.Post* -.62 1.12 .31 -.06 1.29 1.98 0.07 

 Q9.Pre Q9.Post 2.15 .80 .22 -2.64 -1.67 -9.70 0.00 

 Q10.1.Pre Q10.1.Post .54 .97 .27 -1.12 .05 -2.01 0.07 

 Q10.2.Pre Q10.2.Post .46 .88 .24 -.99 .07 -1.90 0.08 

 Q11.1.Pre Q11.1.Post .77 .60 .17 -1.13 -.41 -4.63 0.00 

 Q11.2.Pre Q11.2.Post 1.15 .99 .27 -1.75 -.56 -4.21 0.00 

 Q11.3.Pre Q11.3.Post .85 .90 .25 -1.39 -.30 -3.39 0.01 

 Q12.Pre Q12.Post .46 .88 .24 -.99 .07 -1.90 0.08 

  Total.Pre Total.Post .67 .47 .13 -.96 -.39 -5.13 0.00 

 

Qualitative Results 

The qualitative research question explored the advantages and disadvantages of using Moodle for EAP 

teacher education programs. Generally, all of the student teachers agreed that the experience of the 

Moodle-based EAP teacher education program was valuable and enjoyable; none of them believed that 

Moodle was not applicable. They also agreed that online collaboration helped them improve their 

teaching skills.  

The advantages of Moodle mentioned by the students in the experimental group are presented in the 

following table.  

 

Table 5. Advantages of Moodle in EAP Teacher Education Programs 

Helped student teachers become technologically aware 

Helped them become more confident in task-based language teaching 

Helped them improve their sense of autonomy 

It was time-saving and energy-saving 

They had access to online resources and educational materials 
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Provided them with sufficient opportunity to interact and communicate with 

other teachers 

Helped them reflect on their teaching skills 

It was a novel and exciting way to improve professional skills 

Provided online and instant evaluation on their practicums 

It was user friendly 

 

The second part of the question focused on factors that manifest the disadvantages of Moodle in EAP 

teacher education programs. 

 

Table 6. Disadvantages of Moodle 

 Percentage 

Student-teachers become easily distracted.  

The teacher does not sometimes become informed of student teachers’ notices.  

It cannot help them improve their face-to-face classroom teaching skills.  

Face-to-face classes show the nature of teaching better. 

50% 

50% 

30% 

10% 

 

As shown in Table 6, the most significant disadvantages of Moodle in EAP teacher education programs, 

as mentioned by 50% of interviewees, were that Moodle easily distracts student-teachers and that the 

teacher is sometimes unaware of what student-teachers say. 

Implications 

The implications generated by this study’s findings would interest teachers, teacher trainers, educators, 

material developers, syllabus designers, and test developers, which are explained in the following 

sections.  

Pedagogical Implications  

The main contribution of this study is to the domain of teaching English for Academic Purposes. 

Moreover, the study results would be informative for the instructors and the researchers who are willing 

to use technology or are interested in investigating such means to be applied in their language classes, 

especially EAP classes. This study suggested significant advantages in using Moodle for EAP teacher 

training. More importantly, the teachers would obtain a deeper insight into the multiple aspects of 

applying such tools in an EAP classroom, especially Moodle. 

Another practical implication of the findings is that it is beneficial for teachers to learn a new method 

and technology, such as Moodle, to be used in teacher education programs in their specific field. This 

way, they could easily understand their errors and feel comfortable expressing their difficulties and 

problems with their teaching abilities. Moodle would also assist them in improving the quality of their 

teaching (Aydin & Yıldız, 2014); Moodle gives participants more time and accessibility, making it 
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easier for them to consolidate their professional abilities (Ma, 2006). Because of the benefits of Moodle, 

the study provides learners with a strong desire to use Moodle. 

Implications for Syllabus Design and Materials Development  

Syllabus designers and materials developers can now create new syllabuses and electronic materials for 

use in the classroom. As a result, their potential for creativity increases while their anxiety level 

decreases. For example, they can use Moodle to ask students to write an essay on a subject they are 

struggling with. By doing so, material developers can better understand the students’ needs and 

problems, allowing them to modify the materials to meet their expectations and requirements. 

 

4. Conclusion 

The application of the Moodle-based teacher training program was found profitable in teaching thirteen 

EAP teachers (Crosthwaite et al., 2021; Gay, 2022). Regarding the qualitative phase of the study, the 

perceptions of using Moodle and the advantages and disadvantages of applying Moodle in EAP teacher 

training courses were studied from the perspective of the teacher trainees. According to the qualitative 

analysis of interview data, it was found that the students were mostly satisfied with applying Moodle in 

their EAP teacher training course. Many learners became interested in Moodle and were willing to 

continue teaching by employing this specific educational platform. All participants believed that 

Moodle’s necessary skills helped them learn better and become more qualified teachers. The responses 

to the interview questions also indicated that they thought Moodle offered them a novel, fascinating, 

and exciting way to improve their professional skills. Almost all the students mentioned that Moodle 

gave them adequate time to reflect on their teaching skills and methodology. 

Moreover, they announced that the opportunity to record videos, follow blended teaching and learning 

in practice, and save time and energy were other merits of the Moodle-based course. More importantly, 

Moodle was considered a new EAP teacher education program tool. However, the finding of this study 

displayed that it is one of the beneficial means whose advantages outweigh its drawbacks. Dissimilar to 

face-to-face and real classes, Moodle enabled the students to collaborate and receive each other’s 

feedback and the teacher’s (Dascalu et al., 2021; De Medio et al., 2020). It also allowed them to edit 

each other’s tasks and learn new teaching techniques and methods from each other (Aydin and Yıldız, 

2014). This educational platform made the learners more comfortable with teaching an EAP class, 

increased their sense of autonomy, and helped them feel more confident in task-based language 

teaching (Crosthwaite et al., 2021; Asoodar et al., 2014). 

Moreover, by applying Moodle, they were free to attend classes at any time and any place. Furthermore, 

they were not forced to pay a lot to participate in a class. However, some disadvantages were mentioned 

by the students. According to the comments, student-teachers were easily distracted in the class, and the 

teacher was sometimes not notified of what they were doing in the class. They also mentioned that the 

Moodle-based EAP teacher education program did not provide them with the opportunity to observe 

actual classes and thus did not prepare them to improve their teaching skills in face-to-face classes. 
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Appendix A 

Teacher Evaluation Observation Checklist 

Please tick the numbers as follows:  

5=Strongly disagree   4=Disagree   3= Neither agree nor disagree   2= Agree   1=Strongly agree 

5         4           3             2          1  

 Lesson Planning and Methodology 

….         ….         ….         ….         …. 1. The session’s aims and objectives 

were clear. 

….         ….         ….         ….         …. 2. The subject was adequately 

developed within the time allowed. 

….         ….         ….         ….         …. 3. The amount of material presented 

was enough. 
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….         ….         ….         ….         …. 4. Essential points were emphasized. 

There was some unnecessary material 

included. 

….         ….         ….         ….         …. 5. The lecturer 

discovered/illustrated/explained points 

of difficulty. 

….         ….         ….         ….         …. 6. The lecturer promoted and 

maintained interest. 

….         ….         ….         ….         …. 7. Questions were framed to stimulate 

thought. 

Questions were distributed among the 

group members. 

….         ….         ….         ….         …. 8. The lecturer summarized what they 

taught. 

 Speech 

….         ….         ….         ….         …. 9. Teacher’s voice was audible. 

….         ….         ….         ….         …. 10. Teacher’s voice was interesting. 

 Manner and Approach 

….         ….         ….         ….         …. 11. Class discipline was satisfactory. 

….         ….         ….         ….         …. 12. The teacher was enthusiastic. 

….         ….         ….         ….         …. 13. There were some distracting 

mannerisms. 

….         ….         ….         ….         …. 14. The session was a useful educative. 

Very well/ Well/ Not Very Well/ Poor Overall performance 

Please write down any other comments you would like to add: 

 

Adapted from Keighley College (Brown, 1993) 

 


