



















































































Teachers sometimes ask students to
complete paper and pen tasks with the
intention of using their responses to
assess individuals' levels of knowledge,
skill, understanding, or attitude.
Examples of planned paper and pen
tasks designed by teachers include tests
consisting of multiple-choice, short
answer, and essay questions, and
questionnaires designed o assess values
and arttitudes.

This article locks at teacher
designed paper and pen assessments.
Assessments of this kind differ from the
informal ohservations teachers make of
students engaged in writing activities in
the course of everyday reaching and
learning. They differ ulso from paper
and pen assessments designed by
professional test developers for use in
high-stakes contexts where special
efforts are made to ensure the
comparability of assessments from
student-to-student, 25ses508-tO-a55CSS08,
and school-to-school (see pages 00-61).

Teacher designed paper and pen
assessments are used 10 collect
information that teachers would be
unlikely to see in passing. and to collect
information efficiently. Tasks are
planned in advance to provide evidence
of particular outcomes in a learning
ared, and teachers decide in advance on
an answer format and meihaod for
judging students' work.

ARK Paper & Pen

Teachers use paper and pen
assessments to collect information for
many purposes, including 1o diagnose
individual students’ strengths and
weaknesses, to inform the reaching
pracess at a whole class level, and to
infer students' levels of achievement for
repOorting o parents.

When assessing for diagnostic or
formative purposes teachers sometimes
focus assessment tasks on a particular
aspect of knowledge or skill. For
example. ‘Does the student understand
subtraction of two 2-digit numbers
when regrouping is required? The
teacher needs to know whether the
particular concept has heen grasped and
whether additional teaching is required.
The purpose is to draw & conclusion
about the student's understanding of «
particular aspect of suhtraction to
inform the teaching process.

In contrast, when the purpose of
the assessment is to report a level of
achievernent in an area of learning,
teachers use records of student
performances on rasks addressing =
range of closely related skills in order to
infer a level of achievement. For
example, a conclusion ahout o student's
level of achievement in ‘Number” would
require the assessment of a wider range
of understandings than subtraction of
two 2-digit numbers.
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