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What does a child learn in Religious Education
at school?

H yvdon oty Exmaidevoyn, yio
TOAAOVG exmotdevTi®xoVg XoL
Avorvtixa [Mpoypdupoto ZmTouvdwy,
TOL EQAPULOLOVTUL OE EXTTULOELTLXA
CLOTNULOTO. OV TOY xO0U.0, eEetaleTan
oxedbév €k oloxAnpov ue aon v
epmetplo Tov IN'vwotixiopod!. Axéun
xo petoppvbuiostg mov éytvay ota AITE,
eved GAAaEaY To BewpEnTind TAaiolo g
Exnaidevong péow véwv lpoypoppétwy
XTOLOWY, ETULYELOWVTOS TTPOCHPULOYES OE
TOLO oY WYLXES XoL EXTIOLOEVTLXES Dewpleg
XOUL TEPOXTIXEG, TTOU GUVOULAODY XOLTLXEL [UE
TO YVWOTLXLOTIXO LOVTEAO 1 TO EETTEPVOLY,
0TS 0 XOLYWYLXOG XOVOTPOLUXTLBLOUOG
tov Lev Vygotsky 1978) 1 n mepintwon
Tov «llpoypdppoatog Aradixociog»
Tov Lawrence Stenhouse(1975), mov
amoteAel ™ Baon Tty [1X oty EAAGSa
oo Ty Hpwtofdbuta Exmaidevon o to
lNopvéoto, dev épTocay oLOLROTIXA OTNY
xoONUEPLYN TTPOXTLXY TNG TAENG.

Mio yvwotixtotixy] TpocéyyLton dev
AopBaver vTéPN To TAAioLo, GTO OOl
ovvteAeiTon N pobnoraxn Stodixocio, xo
oWTH TOL TTPOTWTIOV, GTO OTTOLO GUVTEAEL-
tot. [Topovortaletor EToL AVTIXELUEVLXY,
oo xal aveEAPTNT™ Ao Y WEOo-YE0-
VG TAGLOLOL YVWOOT, VK OEY Vol oTnV

1 OBewplio uabnong mov mpocpyetal amd Ty
Exmaudevtinn Woyoroyio xon dev oyetiletan
oe xoaplo Ty ™G e To HpnoxevTind wivnuo
TWY TTPWTWY YPLOTLOVIXWOY OLOVOY.

Knowledge in Education, contained in
Curricula and applied in educational
systems around the world, is considered
by many educators to be almost
entirely based on the experience of
Cognitivism. Even reforms made to the
Curricula, which altered the theoretical
framework of Education through these
new curricula, and that attempted to
implement adaptations to pedagogical
and educational theories and practices
that critically converse with or outweigh
Gnosticism, such as Lev Vygotsky (1978)
or the “curriculum as a process” of
Lawrence Stenhouse (1975), which is
the basis of the Curricula of Primary and
Secondary Education (Junior High School)
in Greece, did not, in reality, reach as far
as daily classroom practice.

A cognitivism approach does not take
into account the context in which the
learning process takes place, nor consider
the person to which it is applied to. It
is presented as objective, universal, and
space and time-independent knowledge,
which in reality it is not. People and
their relationships in one context cannot
determine the produced knowledge. This
view is based on the Vygotsky learning
approach (1962) and on the role of the
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TEOYUOTLXOTNTO. Taw TpdowTa xot ot
OYE0ELG TOVG o€ éva TTAaioLo Jey UTo-
pel va uny xabopilovy v Topoyduevn
Yveor. Avti 1 Bewpnon Baoiletar otny
TPOooEYYLoN TG nabnong tov Vygotsky
(1962) %o 010V POAO TOL XOLYWVLO-TCOAL-
TLOULXOU TTAGLGLOL XO TNG YAWOGONG TOL.
e aUTO N GUAAOYLXY] YVWOY] SLOULOPPLVEL
%o Stopop@evetol oty Exmoaidevaon xo
N pébnon amoteAe! StumoxeLuevLxy SLo-
dwoaton. ZNUovtixd POAO OTLG SLEPYAOLES
vomorg dradpapatiCovy o) N %o YAOo-
oo XOL M XOLYY] EUTIELPLXL, TTOL €YOLY OL
uobntég/toleg oty TEEN, aod amoteAet
™ BAon Lo TOEOY WY XOLVOU YONLOTOG
XOL TTOXTNONG VEAS YVWOTS, B) M x0Lvw-
VXY AAANAETTLIPOON KOl M ETUXOLVWVIO
TWV UEAWY TNG LabnTixng xotvdtntog
péoo xat éEw amd v téEn (Tindale,
Meisenhelder, Dykema-Engblade, & Hogg,
2016).

Ye xébe mepimTwon  yvwon arwote-
Ael avBpTLVO dINULOVEYNUE, TTOL IO~
YETOL XOL GTO OYOAELO UECW EUTELPLOG ,
eved elvor xor 7 (Ot plo pmeLplon, oL
YIVETOL XTAUO. WEQPEALLO YLOL TNV EQUNVELD
NG TEAYUATIXOTNTOG, TOV EQXVTOV, TWY
GAAwY xot Tov xéopov. H Opnoxevte-
x7 Exwaidevon (0.E.), wg nédnuo tov
oyoAetov Baoiletor 6TOV GLYSLAOUS TWVY
XAASWY TWY ETLOTNUWY TTOL GLYOPAULOVY
oty avéAvoY, eENynon xal BeAtiwon Tng
TPAENG, AAAG OLOLOGTIXA TTAOLGLOVETOL,
OOUPWYOL UE TNV EAANVLXY] TTPOCEYYLO,
omd Ty emotun g Ocoroyiog. AvTi-
LETWTICEL TTOPAAANAL TO BpnoxeLvTLXO
QPOLYOUEVO DLETLOTNLOVLXA XaL dtabepo-
TLXA, AVOLYOVTOS TOV OLBAAOYO LE TLG AAAEG
emotUeg. Tt Spwg pabaiver évor Tondi
oc avTé T0 LAbnuo

H pébnon oto oxoAcio dev eivoar
OTTAG pLtor SLELXOALYGY] KoL TTPOGUPWLOYY
oty mpaypatixdtnTa. Elvor, mteptocs-
TEPO, €VOG «UETAOYNUATIOUOS TWY TLO
SLOTOPAYUEVOY KOAL PEVTTWY XUTOGTA-

socio-cultural context and language. In
this, collective knowledge shapes and is
shaped in Education, and learning is an
inter-subjective process. An important role
played by contextualising and learning
processes is a) the common language
and common experience pupils have
in the classroom, as they are the basis
for generating common meaning and
acquiring new knowledge; and b) the
social interaction and communication of
the student community within and outside
of the classroom (Tindale, Meisenhelder,
Dykema-Engblade, & Hogg, 2016).

In any case, knowledge is a human
creation. It is also produced in school
through experience and it is the experience
itself that is beneficial for the interpretation
of reality, of the self, of others and of
the world. Religious Education (R.E.),
as a lesson at school is based on the
combination of the disciplines of science
that assist in the analysis, explanation and
improvement of action, but essentially is
contextualised, according to the Greek
approach, by the science of Theology. At
the same time, it addresses the religious
phenomenon in an interdisciplinary way
and cross-thematically, thereby opening
the dialogue with the other sciences. But
what does a child learn in this lesson?

Learning at school is not just a
convenience and adaptation to reality. It
is, moreover, a “transformation of the most
disturbed and fluid situations into more
controlled and more important” (Dewey,
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OEWV OE TILO EAEYYOUEVEG XOL TTLO OO
vixég» (Dewey, 1929, 0. 236). Avti 7
oMoy yivetar amd tov (Sto Tov podn-
™ xow Ty (Sta T pabntota Tov dpa
OTOULXAL X0l GUANOYLXE OTO TTEPLBAAAOY.
ENUEQA LEALOTOL TTOV T GVUVOPOL EEXLTLOG
NG TEXVOAOYLOGS, TNG OLXOVOWULOG KOl TNG
eTxolvwviog dev elvor Staxpltéd 1 dev
veloTavToL, oL TPOoXANoELS TG Exmalden-
oNG YL TNV OAAXYT] ELVOL EVTOVOTEPES KO
Tovilovy TN oxéon SPAoNG xoll AAXYNG,
oG %o oyohetov xor xowvwviog (Council
of Europe Europe, 2014). Avty 7 dpdon
Yo TNY Aoy elva Bootxds oxomés TG
0.E. H aA\oryn awotedel pabnoroxn xow
OL3oxTLxY OLadLXooio, OAAG KOl OXOTIO,
emtiong. Baowxd, o peTaoynuatiopog Tmy
YVWOoEWY o€ véa Yvwon elvor To Oepéito
QOVTNG TNG TALSAYWYLKNG TTPOGEYYLONG
g HBpnoxevtinng yvwong. [pdxettor yia
plo Stadixacion oAy 60WY KATTOLWY
YVWELLEL LTTO TO PWG TNG VEXS TTPOCPEPD-
UEYNG YVWONG TNy T&EN. Autd onuaivel
J3paoTLXN AAAYT oy BEV ElYE TTPONYOV-
UEVY YVWON. AANAOYT], oy xATL TO YVWOELLE
Aabog. Ko peptxn ohhoryy, oy dev to
TVWeLle TG0 xohd. H idia n Sradixacio
evéyel ) dpdom. Omwg €xer neAetnbel, 7
ox€Pn X0l O AVUOTOYAOUOS ATTOTEAOVY
Boowxég pabnoraxég diadiraoieg, ot
VONUOTOGOTNOY TWY EVVOLLY TNG TTOOLY-
LOTLUOTNTOG, OANG oTtd [LOVES TOLG JEV
odnyovy ot Yvwoy. H dpdorn mov cuvdvu-
aleton pe owtég dtvel aElo oty avdAvon
eVOg {NTALOTOG oL oTNY ETLAVLOY EVOG
TEOPBAMUATOG. TNV ETOYY LOALOTO TWY
YOSV CAAXYWY GTLG TTAOVPOALOTLXEG
XOLYWVLES, TTOL TTEOXOAODY 1| TTOLYXOGUL-
omoinom %ot N YeTOXivNon TANHLoULY,
Ol OTTALTNOELS OLALOPPWYOLY €val TedL0
exTaldeVomG oL deV aPXEL VOu XOAALEQYEL
LOVOo ™V ovoAUTLXT] O%EDY], OANL YOELE-
CeTot vau ovoryvwpLlel Tov GUUTTANPWULO-
X6 POAO TNg StoabnTixng oxédng o
™G POYVTATLOG WOTE Vo 00N YEL TP YT

1929, p. 236). This change is made by
the student himself and the student
who acts individually and collectively
in this environment. Nowadays, as the
frontiers of technology, economy and
communication are not distinct or are
lacking, the challenges of Education for
Change are more intense and stress the
relationship of action and change, but
also of school and society (Council of
Europe, 2014 ). This action for change
is a fundamental goal of R.E. Change is a
learning and teaching process, but it is also
a goal, too. Basically, the transformation
of knowledge into new knowledge is the
foundation of this pedagogical approach
to religious knowledge. It is a process
of changing what one knows in the
light of the new knowledge offered in
the classroom. This equates to drastic
change if he/she had no prior knowledge,
change if he/she knew something that
was wrong and a partial change if he/she
did not know it very well. The process
itself involves action. As has already been
studied, thinking and reflection are basic
learning processes in conceptualizing
reality, but in themselves they do not
lead to knowledge. The action associated
with them gives value to analyzing an
issue and solving a problem. In the era of
rapid changes in pluralist societies, caused
by globalization and the movement of
populations, requirements form a field
of education that is not enough to only
cultivate analytical thinking, but needs
to recognize the complementary role of
intuitive thinking and imagination so
that it actually leads to transformation
(de Souza, 2008). R.E. is formed on the
basis of this learning approach. It is the
combination of thinking, reflection and
action that involves the process of change
and transformation. We essentially focus
on a learning that includes theoretically
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otov petaoynpatiopd (de Souza, 2008).
H 0.E. diapoppwvetar otn Baon avtig
NG TPOTEYYLONS TNg Labnong. Eival o
OLYBVLOGUOG GTOYOUOUOV, OVATTOY OOV
%ol 3PAoNG, IOV EUTTEQLEYEL TN SLOSLYO-
olot TNG AAAYNG XOL TOV ULETOOYNUOLTL-
opoV. Emixeytpwvipoote ovolaotixd o
plon péabnon mouv epmepLéxel Hewpntind
X0l OTOYEVEL TTPOXTIXA TEPLOCHTEPO OF
pLoe ANy evog Se0TEQOL ETILTTESOL.
Avté onpalvel onuovtixn aAAayn oTn
oxEPMN oL TNV TEAEN WS ATTOTEAETUO
™G EETAONG TWY TTOHPASOYWY XUl TWY
OELDOY AL TNG XATAVONONG TOV ETWTEQL-
%00 pog xoéopov. Eivow oe avtifeon pe
™V GAAXYT] TOWTOL £TLTTESOL TTOL ALYO
TOAD oTNElleTal oty EMAVAANYDY, XwELg
OLVEEETOON M| OANOYT] TWY TTOEOSOY WY
%ol TwY oELY, TOL TYNUATOTTOLOVY OON
xévovpe xor oxe@topoaote (Argyris &
Schon, 1996; Ison & Russell, 2000).

H oAaryy avty, Tov cuvteAeiton oty
Exmaidevon, pmopel va eival ecwteptxm
xo eEwteptx. Na apopd oty aAio-
YN o€ 600 xATTOLOG YVWELLEL XaL o doo
xavet. Kot otig 800 mepimtoelg amo-
TEAEL ATTOTEAEGUAL TWV SLAILXATLKY TTOL
oxohovbody Tig Mg TodaywYLrég %o
OLOOXTLXEG OOYEG:

a) O &vbpwrog eivor TPGoWTO TOL
oVOTTTOGGETOL OAGTTAELOOL.

O poabntig xouw 1 pobfroLa eivor Tpo-
OWTO 0TO TTAGLGLO LG OYEDNG TTOV VO~
TTOCOETOL OTO EXTIALOEVLTIXO TTEPLBAAAOY
pe oxomo ™ Lébnon. H oxéon €d eivor
ovtoAoyLxn, xobopiler dnAadn v OTaPEN
ToL x&be TPOOWTOL TTOL dEV ActTOLOYEL
WG ATOUO, OAAL WG TTPOTWTO, TTAVTO OE
oyéon. Y'mapyet Heoroyxn Baor o ot
TNY TPOCEYYLOY, OAAG %Ol TTOLS oY WYL=
x7 (Zizioulas, 1997; Rogers, 1969; 1956;
Wubbels, den Brok, vanTartwijk, & Levy,
2012).

Tu elval avTtd TOL AAAGLEL VTN T
TodaywyLxy Ttpocéyytomn; To Paotxdte-

the change and aims in practice to a
change of a second level, meaning a
significant change in thought and practice
as a result of examining the assumptions
and values and understanding of our
inner world as opposed to change in the
first level which is based more or less
on repetition, without the conjecture or
change of the assumptions and values that
shape what we do and think. (Argyris &
Schon, 1996; Ison & Russell, 2000),

This change, which takes place in
Education, may be internal and external;
to relate to the change in what one knows
and what one does. In both cases it is the
result of the following pedagogical and
teaching processes:

a) A human being is a person who
grows as a whole.

The student is a person in the context
of a relationship that develops in the
educational environment which has as
its aim learning. The relationship here is
ontological; i.e. it determines the existence
of every person who does not function
as an individual, but as a person, always
in relation. There is a theological basis
to this approach, but also a pedagogical
one. (Zizioulas, 1997; Rogers, 1969; 1956;
Wubbels, den Brok, van Tartwijk, & Levy,
2012).

How is this pedagogical approach
changing? The most important is the
treatment of students. Their teacher
knows them in depth and recognizes
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00 €lval M AVTLUETWTLOYN TWY LobnTy/
ToLy. O/H exmatdeutindg ToUC/TLE YVL-
ptleL o Babog o avoyvwpilel Ty xabe
TPOOCWTLXOTNTA EEYWPELOTA. O pOAOG TOUL/
™G elval vor eLPUYWVEL UE TOY OTTOTEAE-
OPOTLXOTEPO TPOTO OAOLG XL OAEG %O
Tov xébe éva xan pio Egywplotd. Iopdh-
AAo yiveTow ovepd 6Tl dev LPLOTUTOL
0 OLLOPOG, TOV OTTOLO JLATILOTWVEL GTY
ox€Pn dAAwy o John Dewey avaueoo 6to
«YYwEIlety» xat 6T «mpdTTely»(Dewey,
1916). O pobntic/ N pobftpLo paboivet
wg 6A0 TPbowTo, EowTEPLXE (VeLEL®O
oboTNUO, EYREPOAOG, XOPOLA) %o EEW-
tepxd (odua, TepLféAroy). Avtd onuai-
vel ot oty Exmaidevon avantdooston
OAOTTAELPX, YONTLXA, CUVOLGONUXTLXA,
XOLYWYLXA, YLOL YOU EVNUEPTNOEL GTO G
XOL TWOEO XOL YLOL TTAVTO.

B) Inuaoio ot wébnon éxet To TAa-
OLO TOL TTPOGWTIOV XOL OL OYEOCELS TOU.

21N pabnon mov emLyELpEl vor TPO-
XOAETEL TNV AANYY], TN Op&omn %ol TOV
UETOOYNUATLOWUO, N ONULOCLO. TOL TTALOL-
oL ToL xabevdg xow pe 6, TL VTE PEPEL,
™ YAWOOO, TNY ETUXOLVWVIR, XOL XVPELWG
TG avTtANPeLg Tov xdbe TpoowTov, ei-
vor xafoplotixn yia Ty eQoapuoy xabe
TopépPoorng N dtdaoxaiiog, xobwg xo
Yt ™y oEloAdynom g . HopdAAnAa,
ovoryvwpiletal  oElor TV SLaPOPETL-
XWY TAALGLWY XOL TNG ETEPOTNTOG, OPOV
xafe mpdowmo T™Ng TAENG avayvwplile-
o %o evduvopovetat. ) H ovdmtugn
XOLYOTNTOG GLUVERYOOLOG, OLASPOONG XKoL
oAMNAeTiSpoog.

H avémtuEn g oxéong xow tng dnut-
ovpylog xowdtnrog elvor Tpoimobéoetg
g wébnong. O xowdtnteg ndbnong amo-
TEAOVY TO TTAQ{OLO AVATTTUENG XL EXOM-
Awong g oAhayng. H xoAAtépyetor Twv
OYEOEWY ETULTUYYAVETOL UE TV SPAUGTNOL-
0TT0LNoM OAWY, WOTE Vo dtacuvdehody xo
VO GUUUETEYOVY PE OTOYO Vo eTLTeLYDEL 7

each personality separately. His or her
role is to facilitate everyone and each and
every one in the most effective way. At
the same time, it becomes clear that there
is no duality, which John Dewey notes in
other thoughts, between knowledge and
action (Dewey, 1916). The student learns
as a whole person, internally (nervous
system, brain, heart) and externally
(body, environment). This means that in
Education he/she develops all the way,
mentally, emotionally, socially, to prosper
in here and now and forever.

b) The meaning of learning is to be
found in the person’s context and his/her
relationships.

In learning that attempts to provoke
change, action and transformation, the
importance of each person’s context and
what this brings, language, communication
and especially the perceptions of each
person, is decisive for the implementation
of each intervention or teaching, as well as
for its evaluation. At the same time, the
value of different frames and diversity is
recognized, since every person in the class
is recognized and empowered.

c) Developing a community of
cooperation, participation and interaction.

Developing the relationship and
creating a community are prerequisites
for learning. Learning communities are
the framework for the development and
manifestation of change. The cultivation
of relationships is achieved by engaging
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OLAdpaon LETAED TOUG, UE TO TEPLBAAAOY
XL LE TO YVWOTIXO AVTLXELLEVO, AAAL
%ol v oAAAeTtidpaon. H xoAAépyeia
optlovtiog oxéong xol v GLUPBOAY OAwWY
dnutovpyet pla evpVdtepy Bdomn otn oxé-
on Tov oTneileTol o OUOLOTNTEG, OTNY
OLXELOTNTO XL OTY ONULOVEYIOL XOLVLY
EUTIELOLKY X0l TTOAXTIADY SLOLOLYOETEWY.
Avaroya pe Tt AstTovpyia TG opadag
elvo XolL T ATTOTEAECULOTOL.

Tehxd n exmaidevon eivor exmaidev-
on otV ahhoyn. Elval xoabtepa dpootn-
oLt TTOL OOMYEL OE JPATTNELOTNTAL.
Avtn eivar n oAoyn. Kot to epodmua
eivor av ot OE 71 pobnotoxy dradixooio
O%OTIEVEL OTNY OAAXYY] TNG Lo TNG TOL
ovbpdyTov otov Ocd, oty awTN LTTEE-
yet. Eivor dedopévo 6Tl av vt umépyet,
TOTE N AAAOLYY), TTOL ETTLOLOXETOL OTNY Ex-
Taldevon, o emLEEpeL xOADTEP YVLOT
oG TG ToTNG. Av Sev LTTAEYEL OWTY
N miotn, eaivetar 6Tt N BpnoxsvTiny Y-
oM AELTOLPYEL TTEPLOGOTEPO WG YEMNOoLULY/
WEEALUT YYHON YLO TN YVWELUIO LE TOVG
GAAOLG xot TO HPNOREVLTIXO POLYOUEVO, [LE
OVTOVG TTOL TLGTEVOLY %O TOV POAO TNG
Bonoxetog o LN awTHY TV avbpdTwy.

O pdAog g owxoyévetag ot g Hon-
OXEVTLXNG XOLVOTNTOS OTNY VATTITUEY TNG
T{oTNG XOL 0 TPOTOG AELOAGYYNONG TOL
Babuod g mlotng N Tng oxéong Ue ™
Bonoxeio drampoypatedovton dvo &pbpoa
awtod Tov Ttevyove (Francis xot dAloL,
Noaldp), eved atov pdéro Tov ayoheiov ot
000 dapopeTixd TepLBaAhovta Ty EAAG-
oo xou Tig H.ITLA. avapépovtatl 300 aAla
(BaBéton, Mascitello). Inpavtixy eivon
7 TTAEOVOLOOY] TWY EPELYWY TOL EAANVL-
%00 AITE g OF, étav awtd vmnpétnoe
OTTOXAELOTIXA TO YVWOTLXLOTIXO LOVTEAO
%0 GLYOEHTOY E TNV OVATTTUENG TNG TTi-
oTNG oL TNV EVTOEYN TWY ToLdLWY oTNY
exxAnotootixn xowotnto (Bopétorn) xon
4T, ONUEPDL TTLOL, TTPOOEYYLLEL TN YVWON
%x0VoTPOLXTLRLOTLXE xo awvorytd (Koo

everyone in order to cooperate and
participate so that they interact with each
other, with the environment and with the
subject. The cultivation of a horizontal
relationship and the contribution of all,
creates a broader basis in the relationship
based on similarities, intimacy and the
creation of common experiences and
multiple interconnections. Results are
dependent on the way the group works.

Ultimately, education is education
in change. Better an activity that leads
to activity. This is the change and leads
to the question as to whether in R.E.
the learning process aims at a change
in human faith in God when it exists.
It is assumed that if it exists, then the
change sought in Education will bring
a better knowledge of this faith. If there
is no such faith, it seems that religious
knowledge functions more as useful /
beneficial knowledge for knowing the
others and the religious phenomenon, as
well as those who believe and the role of
religion in these people’s lives.

The role of the family and the
religious community in the development
of faith and the way of assessing the
degree of faith or the relationship with
religion are discussed in two articles
in this volume (Francis and others,
Nazar), while in the role of the school
in two different environments, namely
Greece and the USA, two others (Vavetsi,
Mascitello). It is important to present the
researches of the Greek Curriculum when
when it served gnosticism exclusively and
was associated with the development of
faith and the integration of children into
the ecclesiastical community (Vavetsi)
and when it now approaches knowledge
openly and according to constructivism
(Karamouzis and others). The influence of
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novlng xouw o). Tny emidpaon wdAioto
TG XOVOTPOLXTLPLOTLXNG TTPOOEYYLONG TG
TVwong xou ¢ 0.E. Stamiotvovue ot
ovuBoAn g Edng BovAyopdxn-Iliciva
IOV TPOTELVEL évar oevapLo pobnuatog
Oeoroyiag oty TottofBdbuto Exmaidevon
ovolyovtag TLTEAOVS TN oLENTNOT YLOL TO
T xot TL pabaivel évog @ortntig/pia
portiTpLto. oto [lavemiotuto. EmimAéoy
omoTeAEL Xl plo TPOTOOT EQYOTTNPLOL
dtax Blov pabnone.

Ye avTd TO TEVYOG ELLOOTE VTIEPN-
poavol yroo Toe dVo PBLfAioe Tov Topovat-
alovtol, avtd Tov AAEEY Kbuxouv xat,
@uoLxd, Tov Robert Jackson, emidetxv)-
OVTOG TO GYOLYUOL TOU TIEPLOSLXOV OTLG
ETLOTNUES TNG AYWYNG %ol TNV EUPEAELE
Tov o7o edio g O.E. moryxoouiwg.

TéAog, dev PmopoduE Vo Uny Yopov-
pe Lo v emitoyia g 27 IaveAAviog
Sovévtnong Bcordywy (Noépfprog 2018)
mov opYydvwoe 0 KAIPOX xot yioo vty
Yodpel o I'iwpyog Mdarpas. To tedyog
xAelvel pe 1o bo IMaveAAqvio Mabyntixd
2UVEdpLo, Tov opyavwbnxe ot Ocooa-
Aovixm, 16-17 Maptiov 2019 xot yioo avtd
Yodupovy ot Kvuptoxn AvTixovAdvy xo
Anurtprog Zohovixidng.

Méproc Kovxovvépag Ardyxng

Yrevbouvog XovtaEng/’Exdoong
AmpiAtog 2019
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the constructivist approach of knowledge
and R.E. is found in the contribution of
Evi Voulgaraki-Pisina that proposes a
course in Theology in Higher Education,
finally opening the debate on how and
what a university student learns at
University. Moreover the scenario is a
fine suggestion for a lifelong learning
workshop.

In this issue we are proud to present
two books, that of Alexis Kokkos, and
of course, the one by Robert Jackson,
inaugurating the journal in the science
of Education and its scope in the field of
R.E. on a worldwide basis.

Finally, we are delighted by the
success of the 2nd Panhellenic Theologian
Meeting (November 2018) organized by
KAIROS on which George Malfas reports.
The issue closes with the 5th Panhellenic
Student Conference, which was held in
Thessaloniki, March 16-17, 2019 and
contains reports are by Kyriaki Antikulani
and Dimitrios Salonikidis.

Marios Koukounaras Liagkis
Editor-in-Chief
April 2019
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