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Abstract  

Computer-supported collaborative learning (CSCL) in online distance education brings many 
advantages such as a decrease in feelings of loneliness and isolation and an increase of social 
interaction and peer support which is found to positively affect motivation and academic achievement. 
However, social interaction in CSCL settings cannot be taken for granted. Especially in the case of 
online CSCL settings where all communication and collaboration take place through mostly text-based 
electronic learning environments, often in an a-synchronous mode. The use of peer feedback and 
reflection would be a solution as it reinforces productive social interaction. To stimulate this, the 
Feedback and Reflection in Online Collaborative Learning (FROCOLE) app was developed. The design-
aim was to develop an accessible, easy-to-use app, with minimal invasion of privacy and independent 
of any virtual learning environment. After an iterative development process, during which the app was 
presented to several educators as well as tested by a group of users to collect feedback for further 
improvement, the FROCOLE app version 1.0 was piloted in two higher education courses at two 
different higher education institutes and evaluated on its perceived usefulness and usability. Generally, 
the usability was considered good. The usefulness of the app however, was not clear to students of pilot 
2. In addition, students experienced installation problems. Based on the pilots, features for further 
development are determined as well as possible solutions for solving experienced problems are 
suggested. Pilots of the FROCOLE app version 2.0 will, besides experienced usefulness and usability, 
specifically focus on the ability of the app to enhance and support interaction in groups, which is the 
main aim of the app. 

Keywords: CSCL, group learning, Peer feedback, Reflection, FROCOLE app. 

1 THEORETICAL BACKGROUND  

The deployment of computer-supported collaborative learning (CSCL) in online distance education is 
seen as beneficial as it might not only decrease transactional distance [1], feelings of loneliness and 
isolation [2] but also increase learning and social performances [3], [4], [5]. Furthermore, collaborative 
learning also has societal benefits: students become prepared for the global economy and knowledge 
society where collaboration skills are necessary to survive as collaboration skills are part of the 21st 
century skills [6]. In addition, through collaborative learning, social interaction and peer support are 
enabled which may positively affect motivation and academic achievement [7], [8], [9].  

However, although collaborative learning is premised on social interaction, social interaction cannot be 
taken for granted. This is especially true in an online CSCL setting where all the communication and 
collaboration have to take place through mostly text-based electronic learning environments, often in an 
a-synchronous mode [10]. Generally, it is a major challenge to stimulate social interaction in online 
CSCL-groups which is productive in a way that it will lead to achieving the learning goals [11], [12]. The 
use of peer feedback and reflection would be a solution as it reinforces productive social interaction [13], 
[14]. Peer feedback is a measured approach by which students carefully assess the quality of their 
peers’ work [15]. According to Huisman [16] it also encompasses reflection as the peer feedback “can 
be used to modify his or her thinking or behaviour for the purpose of learning” (p. 10). Previous research 
on peer-feedback and reflection has shown the benefits for both receivers and providers of the feedback. 
For receivers, the feedback improves reflection and self- regulatory skills [17]. For providers it improves 
critical thinking skills [18] and also supports generating new ideas and comparing and connecting them 
to old ones that are currently evaluated and questioned [19].  

Peer feedback and reflection requires a sound social space [20]. Social space can be defined as “the 
network of interpersonal relationships embedded in group structures of norms and values, rules and 
roles, and beliefs and ideals” [21]. When a social space is sound, it is characterized by attributes like a 
sense of community, positive group climate, mutual trust, social identity, and group cohesion [21]. 
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According to Filius et al. [20], a sound social space or climate allows for critical feedback to be given 
without the receiver feeling attacked. The emergence of a sound social space depends on how the 
group dynamics unfolds in time but as Filius et al. [20] noted, it is difficult to achieve. Added to that, 
group dynamic related problems may arise during the group learning, thereby endangering the stability 
or preventing a healthy social space from emerging. Among them are free-riding (i.e., profiting from 
others) and social loafing (i.e., lack of motivation to contribute) [22]. These problems are specifically 
reported in regard to long-running (about 6-12 weeks) online CSCL groups. Therefore, peer-feedback 
should not only deal with the subject matter but should also inform students in a long- running CSCL-
group how the group learning progresses and how the group dynamics develop. Peer feedback and the 
reflection helps students to regulate their group learning, referred to as metacognition or metacognitive 
regulation [23]. It also helps students to regulate the group dynamics, which involves the regulation of 
the socio-emotional processes, referred as the regulation of emotion and motivation [24], [25]. 

To stimulate and support interaction as well as reflection in CSCL groups, a mobile application was 
developed. The Feedback and Reflection in Online COllaborative LEarning (FROCOLE) app aims to 
support the formation of a sound social space and therefore group climate which in turn facilitates social 
interaction and reflection ultimately leading to decreased transactional distance and feelings of 
loneliness and isolation and increased motivation and academic achievement.  

2 DESIGN OF THE FROCOLE APP 

The FROCOLE app was developed for use on mobile phones and tablets based on Android and iOS 
operating systems. (Fig. 1). 

 

 

Figure 1. Start screen 
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The design-aim was to develop an accessible, easy-to-use app, in the Dutch language, with minimal 
invasion of privacy and independent of any virtual learning environment (VLE) for maximum flexibility of 
deployment. The feedback part of the FROCOLE app utilizes a graphical interface to facilitate the rating 
and interpretation of scores on different performance indicators, which are placed in such a way that 
they form a radar diagram (Fig. 2A). The reflection part will use a pedagogical agent format to guide the 
reflection process. The graphical interface is based on the principle of direct manipulation interfaces 
[26]. A direct manipulation interface means that students can enter their judgments directly by dragging 
slides or lines using their fingers thereby avoiding to enter their ratings textual via lists or in other ways 
(Fig. 2B).  

 

 

Figure 2A. radar diagram Figure 2B. feedback slider 

 

The FROCOLE app assumes three roles: 1) administrator, 2) teacher and 3) student. An administrator 
can parameterize the FROCOLE app such as installing performance indicators and their labels to fit the 
requirements of the user (teacher) via an administrator area of the accompanying website. Via the 
FROCOLE app, the teacher then can create groups, assign students to groups and inspect the feedback 
given by the individual students and the average of the groups. Students can rate their fellow group 
members, themselves and the group as a whole on the respective performance indicators. The 
FROCOLE app includes two diagrams: 1) The Individual Performance Feedback Radar Diagram (IPF-
RD) (Fig. 3A) and 2) Group Performance Feedback-Radar Diagram (GPF-RD) (Fig. 3B) in which the 
rating take place. The diagrams are explained in more detail below. 

 

  

 

Figure 3A. IPF-RD Figure 3B. GPF-RD  
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The basic idea of the visualization of the feedback data was inspired by the work of Phielix (see [27]). 
As mentioned above, the FROCOLE app currently facilitates two diagrams, IPF-RD and GPF-RD, which 
can contain up to 9 performance indicators each. The IPF-RD is aimed at giving feedback to each 
individual group members by rating them on each individual performance indicator (e.g., reliability, 
productivity; see Fig. 3A). The rating is done by giving them a score between 0 and 100. To do so, 
students have to drag a slide using a finger. In a similar way, students can rate themselves. The IPF-
RD then visualizes how a student perceived him/herself in the group versus how the group perceived 
that student (a mean is calculated using the scores of the other students about that student). The 
different ratings are represented by two coloured lines and one coloured area; 1) a magenta solid line 
represents the feedback given to the respective group member, 2) a cyan solid line represents the 
feedback given to oneself and 3) a yellow opaque area represents the average score of the group 
members on the performance of oneself. The calculation of this average score does not take into 
account the self-feedback. The GPF-RD is aimed at giving feedback on the level of the group as a whole 
by rating group performance indicators (e.g., purposeful communication, group climate; see Fig. 3B). 
The scoring procedure is similar to rating the IPF-RD. The GPF-RD then visualizes how the student 
perceived the group versus how the other students perceived the group (a mean is calculated using the 
ratings of the other students about the group). The different ratings are represented by one coloured 
line and one coloured area; 1) a magenta solid line represents the feedback given to the group, 2) a 
yellow opaque area represents the average score of the group members on the performance of group.  

Each student in the group, thus, can compare his/her own judgement versus the group average which 
may give a reason for reflection (this is where the reflection part comes in). Both IPF- and GPF-RD 
support self-, co- and socially shared regulation in the group, which are considered as very important in 
the CSCL-community as it contributes to an increase of social interaction and group functioning [28], 
[29]. The reflection part will consist of a pedagogical agent (PA) that guides the reflection process, for 
example, the PA will alert the group that they should have a group meeting because the performance 
rating of the group has fallen below a certain threshold. Currently, the pedagogical agent is under 
development.  

3 PEDAGOGICAL BACKGROUND 

The FROCOLE app can be used in different scenarios: 1) unstructured – students can give each other 
feedback at any time and have a group meeting whenever they feel the need for it to reflect on the 
feedback, 2) structured and supervised - a number of "fixed" moments of feedback and group meetings 
are built into a course and a teacher guides the group meetings, or 3) structured  and unsupervised - a 
number of "fixed" moments of feedback and reflection are built into a course, yet it is it is up to the 
students themselves whether they feel the need for a group meeting to reflect on the feedback. 
Regardless of which scenario is used, the meaning of the performance indicators determined by the 
teacher must be clear to all group members to be able to assess the performance criteria and then 
interpret the scores in a meaningful way. 

It is advisable to include feedback and reflection as a fixed topic on the agenda of scheduled group 
meetings taking the IPF-RD and GPF-RD as a starting point. Different approaches to discussing the 
diagrams are possible. One likely approach is to have each member of the group reflect briefly on the 
feedback scores. They can indicate what stands out to them and if they wish further explanation for 
individual reflection, but also for reflection in the group. It is, therefore, important for group members to 
make clear agreements with each other about how to discuss the feedback. Ultimately, discussing 
feedback should always be done in good mutual consultation, with both sides being heard. This way, 
points that arise from the feedback and reflection discussions can be resolved in a constructive and 
respectful manner. In case of unsupervised scenarios, if there are problems that cannot be solved within 
the group, the group can decide to involve the teacher of the course.  

4 USE CASES 

FROCOLE app version 1.0 was piloted in two higher education courses at two different higher education 
institutes after an iterative development process, during which the app was presented to several 
educators as well as tested by a group of users to collect feedback for further improvement. At the start 
of the pilots, the feedback part of the app was fully functioning; the reflection part was not yet 
implemented. The first pilot took place in a first-year course about Entrepreneurship & Sustainability at 
a university for applied science using a blended learning education format. Two groups of five students 
participated. The course ran for 9 weeks from the start of September until the end of October 2021 and 
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the FROCOLE app was used following a structured and supervised scenario. In the second week of the 
course, the teacher introduced the FROCOLE app, explained the performance indicators and set a 
deadline for its installation. In addition, a quick-starter installation- and user manual were provided to 
the students. Two fixed feedback and reflection moments were built in the course; week three and week 
seven. After the course finished (in week 10) evaluation regarding the perceived usefulness and usability 
of the FROCOLE app took place in the form of an online survey. The survey for evaluating the perceived 
usefulness of the FROCOLE app consisted of 13 questions (11 closed questions; 2 open ended 
questions). This survey was adapted from the Educate-it student survey for evaluating ICT tools and 
applications [30, p11]. For evaluating the usability of the FROCOLE app the System Usability Scale 
(SUS) as developed by Brooke [31] was used as it is considered a robust and versatile tool for quickly 
and easily collecting information about the user experience [32]. 

The second pilot took place in an international course about CSCL, in which four universities 
participated. As the participants of the course did not speak Dutch, the app was translated in English 
and made available to the students as an installable file (i.e., an apk file). Eight groups of four to five 
students participated. The course ran for 11 weeks, from the end of September until the 17th of 
December, and consisted of an individual part and a collaboration part. The collaboration part started in 
November and lasted 6 weeks until the end of the course. At the start of the collaboration part, the app 
was briefly introduced by the tutors of the groups and an extensive installation- and user manual was 
provided in the learning environment. After the course finished, evaluation of the course, including the 
FROCOLE app took place in the form of an online survey. The results of this evaluation are not yet 
complete, therefore feedback comments by the students about the app, listed by the teachers during 
the weeks the app was used, are included. 

5 EVALUATION RESULTS 

5.1 Pilot 1 

Table 1 gives an overview of the evaluation questions and average score (M) and standard deviation 
(SD) per question are given. As can be seen, all mean scores are 4.5 or higher, which indicates that the 
student generally perceived the app as useful. Specifically, they perceived using the app as valuable 
(item 3, M = 5.4) and easy to use for giving feedback (item 6, M = 5.2). Regarding reflection, using the 
app has made this easier (item 9, M = 5.1) and made them more aware of their performance (ie., 
functioning) in the group (item 11, M = 5.2).  

 

Table 1. Survey questions and scores regarding perceived usefulness of the FROCOLE app (N=10) 
# Questions Mean  SD 

1 Using the app was motivating 4.5 0,81 

2 Using the app was fun 4.6 0,80 

3 Using the app was valuable 5.4 0,49 

4 Using the app has enabled me to collaborate better 4.5 0,50 

5 By using the app I have received (constructive) feedback 4.9 0,83 

6 By using the app, I was able to give feedback in an uncomplicated way 5.2 0,60 

7 By using the app, I have gained insight into my learning points regarding the criteria in the tool 4.8 0,75 

8 The use of the app stimulated reflection in the group 4.8 0,60 

9 The use of the app has made reflection in the group easier 5.1 0,70 

10 The use of the app has resulted in more attention for reflection in the group 4.7 0,78 

11 The use of the app has made me more aware of my functioning in the group 5.2 0,60 
Note: The questions were answered on a 6-point Likert scale (1=completely disagree, 2=disagree,3=somewhat disagree, 

4=somewhat agree, 5=agree, 6 = completely agree) 

 
 
In the open-ended questions students were asked to indicate what they considered most positive about 
the FROCOLE app and what they would like to see different. According to them the ease of use, the 
transparency of the figures and the way the figures provide instant insight into the group versus oneself 
were considered most positive. Regarding what the students would like to see different in the FROCOLE 
app, the students were fairly unanimous; an option to retrieve the password, a possibility to add 
comments to feedback scores via a text field and a built-in history overview of the scores for each 
performance indicator. 
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In addition to questions about the perceived usefulness of the app, students also filled in the SUS-
questionnaire. Fig. 4 gives an overview of the question ratings per student in the form of a heat map 
matrix, the usability score per student and the average usability score.  
 
 

 
Figure 4. SUS score heat map matrix, SUS score per participant and Average SUS score (N=10)  

Note: the questions were answered on a 5-point Likert scale (1=completely disagree, 2=disagree, 3=neutral, 4=agree, 

5=completely agree) 

 

The scores and colors in the heat map matrix show that the majority of the students is generally positive 
and particularly positive about the ease of use of the app (item 3) and about using the app frequently 
(item 1). However, two students felt that they had to learn a lot before they could use the app (item 10). 
The SUS score per student shows that all but one student perceived the usability as good (SUS score 
>=70). One student scored considerably lower and perceived the usability of the app as ok (see Fig. 2 
SUS score by participant: P3, 50). The average SUS score is 72, which indicates that this group of 
students perceived the usability as good. 

5.2 Pilot 2  

During the pilot of the international CSCL course feedback comments by students were listed by the 
teachers. One of the main issues raised by the students was the installation of the app. Some of the 
students experienced difficulties during the installation of the app. The installable file, which was 
provided caused for various problems which, in some cases, were not solvable. These problems 
occurred when trying installation on a mobile phone as well as during installation via an emulator. This 
resulted in a number of students not being able to use the app in time at the beginning of the 
collaboration phase.  Students also indicated that the installation manual was very long and, therefore, 
not clear. However, most students did not read that installation manual. Generally, they felt the app was 
fairly easy to use but they were not sure yet if the app enhanced group discussion or supported 
collaboration. Overall, the general feeling of the students was that the FROCOLE app was a research 
instrument to collect data about their performance rather than an instrument that could be helpful for 
regulating their group processes by means of feedback and reflection.  

6 CONCLUSIONS AND FURTHER DEVELOPMENT 

Even though the reflection part of the app was still under development, two pilots took place with the 
aim to get insight into the perceived usefulness and the usability of the FROCOLE app 1.0 in educational 
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settings. Pilot 1, although small, can be regarded as successful. Students used the app at two fixed 
moments during the course and discussed the feedback results, visualized in the radar diagram, under 
the supervision of a teacher during a group meeting. They indicated that using the app was easy, which 
is supported by the mean usability score of 72, and that it made feedback and reflection easier. They 
were very positive about the radar diagrams and the way these diagrams gave insight into the group 
versus themselves. Generally, this gave them a better idea of their functioning in the group. Suggested 
improvements by them were the possibility to retrieve the password when forgotten, the option to add 
comments to the feedback scores and an option to check previous feedback scores. Pilot 2, of which 
the evaluation results are not complete yet, does not seem such a success. The participating students 
experienced quite some difficulties installing the FROCOLE app, hardly any student read the provided 
installation manual because they thought it was too long and complicated and the intended purpose of 
the FROCOLE app was not clear to most of the students. On the positive side, they generally felt that 
the app was easy to use. 

The results of these pilots indicate that although the experienced ease of use of the FROCOLE app was 
overall good, for students to also understand its usefulness and reap the benefits of the app, it is 
important to allocate time to explain and show the app before it will be used, as was done in pilot 1. 
Also, it seems that installing the app directly from the app stores is substantially less troublesome than 
installing it via an installable file (i.e., apk file). Thus, it may be beneficiary to have the installation of the 
app to take place in a plenary session so that installation issues can be discussed and solved 
immediately. The FROCOLE app 2.0 version will be bilingual (NL and UK) to increase the accessibility 
of the app via the app stores and subsequently decrease installation issues. The installation- and user 
manual will be converted to a “quick starter’ format. In addition to this, short video’s about installing and 
using the FROCOLE app are created. Another feature that will be included in the 2.0 version is a history 
functionality of the feedback, as was suggested by the students of pilot 1. The option to retrieve the 
password will not be possible to implement because of privacy issues. An account can now be created 
without giving any retraceable personal information and we wish to maintain this design decision. 
Another suggestion made by the students in pilot 1, facilitating the possibility to add comments to the 
feedback scores, will also not be implemented in the 2.0 version. One of the main purposes of the app 
(next to group functioning) is to facilitate social interaction to decrease transactional distance and 
feelings of loneliness. Adding a text comment option is likely to reduce the need for real-time social 
interaction and will thus defeat the purpose.  

FROCOLE app 2.0 pilots will, besides evaluating perceived usefulness and usability, specifically focus 
on the ability of the app to enhance and support interaction in groups, which is the main aim of the app. 

ACKNOWLEDGEMENTS  

The study was part of the FROCOLE project subsidized by SURF (the Netherlands). 

REFERENCES  

[1] M.G. Moore, “Theory of transactional distance” in Theoretical principles of distance education 
(D. Keegan, ed.), pp. 22–38, Abingdon: Routledge, 1993. 

[2] N.R. Mbukusa, D. Kibuule and J. Lates, “Overcoming barriers of isolation in distance learning: 
Building a collaborative community in learning”, Advances in Social Sciences Research Journal, 
Vol. 17, no. 4, pp. 34-42, 2017. doi: 10.14738/assrj.417.3478 

[3] B.A. Cameron, K. Morgan, K.C. Williams and K.L. Kostelecky, “Group projects: Student 
perceptions of the relationship between social tasks and a sense of community in online group 
work”, American Journal of Distance Education, vol. 23, no. 1, pp. 20–33, 2009 

[4] D.W. Johnson and R.T. Johnson (2009), “An educational psychology success story: Social 
interdependence theory and cooperative learning”, Journal of Educational researcher, vol. 38, 
no. 5, pp. 365–379, 2009. 

[5] T. Panitz (2019), “Cooperative learning”, 2019. Retrieved from https://tpanitz.jimdo.com/ted-s-
coop-learning-ebook/ 

[6] M. Laal, M. Laal, and Z.K. Kermanshahi (2012). “21st century learning: Learning in 
collaboration”, Procedia – Social and Behavior Sciences, 47, 1696–1701. doi: 
10.1016/j.sbspro.2012.06.885  

https://tpanitz.jimdo.com/ted-s-coop-learning-ebook/
https://tpanitz.jimdo.com/ted-s-coop-learning-ebook/


 

 17 January 2022 

[7] J. Broadbent and W.L. Poon, “Self-regulated learning & academic achievement in online higher 
education learning environments: A systematic review“, Internet and Higher Education, vol. 27, 
pp. 1-13, 2015. 

[8] L. Lin, P. Ginns, T. Wang, T. and P.  Zhang, “Using a pedagogical agent to deliver 
conversational style instruction: What benefits can you obtain?”, Computers & Education, vol. 
14, no.3, Art. 103658, 2020. https://doi.org/10.1016/j.compedu.2019.103658 

[9] M. Nicpon, L. Huser, E. Blanks, S. Sollenberger, C. Befort and  S. Robinson Kurpius, “The 
relationship of loneliness and social support with college freshmen’s academic performance and 
persistence”, Journal of College Student Retention: Research, Theory and Practice, vol. 8, no. 
3, pp. 345– 358, 2006. doi: 10.2190/A465-356M-7652-783R. 

[10] K. Kreijns, J. Weidlich, and P. Kirschner, “Pitfalls of social interaction in online group learning,” 
in Cambridge Handbook of Cyber Behavior (Z. Yan, ed.), Cambridge University Press, 2022. 

[11] S. O’Shea, C. Stone, and J. Delahunty, “I ‘feel’ like I am at university even though I am online: 
Exploring how students narrate their engagement with higher education institutions in an online 
learning environment”, Distance Education, vol. 36, no. 1, pp. 41-58, 2015. 

[12] K. Kreijns, M. Henderikx and J. Weidlich, “Productivity in online CSCL groups: A Rasch analysis 
approach to the preliminary validations of the Productivity scale”. In Proceedings of the 16th 
annual International, technology, education and development conference (INTED2022). Spain: 
International Academy of Technology, Education and Development (IATED), 2022. 

[13] L.M. Dooley and N.J. Bamford, “Peer feedback on collaborative learning activities in veterinary 
education”, Veterinary Science, vol. 5, no. 4, 90, 2018. https://doi.org/10.3390/vetsci5040090 

[14] N.F. Liu and D. Carless, (2006). “Peer feedback: The learning element of peer assessment”, 
Teaching in Higher Education, vol. 11, no. 3, pp. 279–290, 2006. 
https://doi.org/10.1080/13562510600680582 

[15] L. Li, X. Liu and A.L. Steckelberg, “Assessor or assessee: How student learning improves by 
giving and receiving peer feedback”, British Journal of Educational Technology, vol. 41, no. 3, 
pp. 525–536, 2010. 

[16] B. Huisman, N. Saab, J. van Driel and P. van den Broek, “PFB on academic writing: 
Undergraduate students’ PFB role, PFB perceptions and essay performance”. Assessment & 
Evaluation in Higher Education, vol. 43, no. 6, pp. 955-968, 2018. 
doi:10.1080/02602938.2018.1424318 

[17] E. Panadero, A. Jonsson and J. Botella, “Effects of self-assessment on self-regulated learning 
and self-efficacy: Four meta-analyses”, Educational Research Review, vol. 22, pp. 74-98, 2017. 
https://doi.org/10.1016/j.edurev.2017.08.004 

[18] P.A. Ertmer, J.C. Richardson, B. Belland, D. Camin, P. Connolly, G. Coulthard, ... and C. Mong, 
“Using peer feedback to enhance the quality of student online postings: An exploratory study”, 
Journal of Computer-Mediated Communication, vol. 12, no. 2, pp. 412-433, 2007. 
https://doi.org/10.1111/j.1083-6101.2007.00331.x 

[19] G. Ion, A. Sánchez Martí and I.A. Morell, “Giving or receiving feedback: Which is more 
beneficial to students' learning?”, Assessment & Evaluation in Higher Education, vol. 44, no. 1, 
pp. 124–138, 2019. https://doi.org/10.1080/02602938.2018.1484881 

[20] R.M. Filius, R.A.M. de Kleijn, S.G. Uijl, F.J. Prins, H.V.M. Van Rijen and D.E. Grobbee,  
“Challenges concerning deep learning in SPOC’s”, International Journal on Technology 
Enhanced Learning, vol. 10, no. 1/2, pp. 111–127, 2018. 
http://dx.doi.org/10.1504/IJTEL.2018.088341 

[21] K. Kreijns, K. Xu, and J. Weidlich, “Social presence: Conceptualization and measurement,” 
Educational Psychology Review, 2021, doi: 10.1007/s10648-021-09623-8 

[22] D. Hall and S. Buzwell, “The problem of free-riding in group projects: Looking beyond social 
loafing as reason for non-contribution“, Active Learning in Higher Education, vol. 14, no. 1, pp. 
37-49, 2013. https://doi.org/10.1177/1469787412467123 

https://doi.org/10.1016/j.compedu.2019.103658
https://doi.org/10.3390/vetsci5040090
https://doi.org/10.1111/j.1083-6101.2007.00331.x
https://doi.org/10.1080/02602938.2018.1484881
http://dx.doi.org/10.1504/IJTEL.2018.088341
https://doi.org/10.1177%2F1469787412467123


 

 17 January 2022 

[23] D. Kim, D and C. Lim, “Promoting socially shared metacognitive regulation in collaborative 
project-based learning: a framework for the design of structured guidance”, Teaching in Higher 
Education, vol. 23, no. 2, pp. 194–211, 2018. doi: 10.1080/13562517.2017.1379484 

[24] J. Isohätälä, P. Näykki and Järvelä, “Cognitive and socio-emotional interaction in collaborative 
learning: Exploring fluctuations in students’ participation”, Scandinavian Journal of Educational 
Research, vol. 64, no. 6, pp. 831-851, 2020. doi: 10.1080/00313831.2019.1623310 

[25] H. Järvenoja, S. Volet and S. Järvelä, “Regulation of emotions in socially challenging learning 
situations: an instrument to measure the adaptive and social nature of the regulation process”, 
Educational Psychology, vol. 33, no. 1, pp. 31–58, 2013. doi: 10.1080/01443410.2012.742334 

[26] B. Shneiderman, “The future of interactive systems and the emergence of direct manipulation”, 
Behaviour & Information Technology, vol. 1, no. 3, pp. 237–256, 1983. 

[27] P.A. Kirschner, K. Kreijns, C. Phielix and J. Fransen, “Awareness of cognitive and social 
behaviour in a CSCL environment”, Journal of Computer Assisted Learning, vol. 31, no. 1, pp. 
59–77, 2015. 

[28] S. Järvelä and A. Hadwin, “New frontiers: Regulating learning in CSCL”, Educational 
Psychologist, vol. 48, no. 1, pp. 25-39, 2013. 

[29] J. Isohätälä, H. Järvenoja and S. Järvelä, “Socially shared regulation of learning and 
participation in social interaction in collaborative learning”, International Journal of Educational 
Research, vol. 81, pp. 11–24, 2017. 

[30] B. de Jong, “Evaluaties van Educate-it ICT tools. Overzicht van resultaten van kwantitatieve en 
kwalitatieve evaluaties van tools die ingezet zijn via Educate-it”, Universiteit Utrecht, n.,d.. 
Retrieved from https://educate-it.uu.nl/wp-content/uploads/2019/12/Meta-analyse-Educate-it.pdf 

[31] J. Brooke, “SUS: A “quick and dirty” usability scale”, In Usability evaluation in industry, P.W. 
Jordan, B.A. Thomas, A. Weerdmeester and I.L. McClelland (eds), pp. 189–194. London: Taylor 
& Francis, 1996. 

[32] A. Bangor, P.T. Kortum and J.T. Miller, “An empirical evaluation of the system usability 
scale”, International Journal of Human–Computer Interaction, vol. 24, no. 6, pp. 574-594, 2008. 
https://doi.org/10.1080/10447310802205776 

 

https://doi.org/10.1080/10447310802205776

