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ABSTRACT

Poor student’s academic performance is a serious problem facing public secondary schools both in the Mainland Tanzania and Zanzibar. This study the effectiveness of school heads towards enhancing student’s academic performance in Urban District in Unguja-Zanzibar has been assessed using five secondary schools. Target population comprised of five school heads and eighty-five informants, namely one District Education Officer, five head prefects, twenty-five teachers, forty-five students and nine school committee members. The study used descriptive survey design with questionnaires and interviews as data collection instruments. School heads in poorly performing schools were found with skill deficiencies in carrying some management and leadership duties for effective enhancement of student’s academic performance such as (i) development of appealing school visions and their effective communication to stakeholders to rally support and assistance, (ii) effective supervision/monitoring of teaching and learning processes, and (iii) development of motivation systems for promoting teaching and learning processes. School heads of better performing schools (a) had more regular tendency of supervising teachers’ and students’ academic works, (b) were clearer in motivation system used to promote teaching and learning, (c) attended their classes more regularly than those in low performing schools. In view of the findings, it was concluded that the more the school heads were equipped with skills relevant for promoting effective teaching and learning, the greater were the impacts of such school heads. It is recommended that school heads recruitment processes should consider assessing management and leadership skills and in-service training sessions to update such skills.  
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CHAPTER ONE
INTRODUCTION

1.1 Background of the Problem
Organizations strive to enhance effectiveness of their respective workplaces through strengthening management at all levels and provision of leadership skills aimed at helping managers to efficiently accomplish tasks according to the set objectives and goals Olorisade (2011). In a school situation, the School Head is a manager that is required to be effective if the school is to achieve its vision and intended goal in educating students (WEMA, 2016). According to Nyerere (1968), education provision may be defined as a process by which students acquire new knowledge, skills and attitudes relevant for understanding and adapting to the environment.  Education provision is a means by which students may be enabled to realise their full societal potential. 

Successes of learning process and learning outcome are determined by achieving high value of established exit level national examination index. Such values are used in determining academic progress to higher levels of education and acceptance to most formal employment opportunities. Thus, the quality of education provided by schools is often evaluated and judged in terms of the number of individuals achieving high values in such examination’s indexes.

In an effort to manage performances of school heads, the Ministry of Education and Vocational Training – Zanzibar (WEMA, 2016) has identified sixty-two (62) roles found under four functional categories namely, academic (26 roles), administrative and management (20), social (10) and ministerial (6). However, the Ministry is silent on roles with greatest impact on improving student performance. Emphasising on instructional leadership roles of school heads, a study by Musungu and Nasongo (2008) concludes that the most important roles of effective school heads include developing clear vision, taking charge in the processes of planning to achieve the planned strategic objective, organising, directing and controlling school activities and implementation plans, close collaboration between teachers, school heads to assume a role model /leader in a learning community, gathering data and last but not least is monitoring curriculum and instruction. 

As noted above, school planning is crucial if schools are to realise their dreams. School Heads from highly-performing schools often develop plans of action to pursue goals that are focused on realizing their dreams on student achievements. Such heads also demonstrate their commitment to set goals through management (planning, communication and motivating) and leadership (inspiring, enabling, relationship development, innovation, role modelling) actions. Acquiring school heads with skills in properly carrying out the mentioned leadership and management roles is only second in importance in determining successful school performance and the first one being the transmission processes in classrooms (Isaiah and Isaiah, 2014). 

Close collaboration between stakeholders has also been noted to be crucial in facilitating implementation of planned activities (Musungu and Nasongo, 2008). School Heads in highly-performing schools are often proactive in establishing policies and practices to motivate stakeholders into mobilizing resources to overcome constraints for achieving better student performance (Singh and Allison, 2016). A study by Thomson (2017) suggests that the extent to which School Heads can persuade fellow teachers, community leaders and students to implement the jointly planned activities, in a large part, is dependent on the degree to which the various stakeholders are involved in planning and perceive that they can and will be held accountable for deliverables when reviewing implementation progress.
Commenting on the role of school heads in improving teaching and learning processes, Lydiah and Nasongo (2009) concluded that important attributes of an effective school head in improving student performance include usage of quality improvement measures, teamwork, ensuring staff have well established organizational skills, observing/checking students’ and teachers’ work, monitoring students’ discipline and eradication of dishonesty in examinations. However, it is the opinion of Isaiah and Isaiah (2014) that most school heads are often seen not to performing all their instructional functions, but are very active in only setting school objectives. It is the aim of this study to assess the situation in some public secondary schools found in Urban district, Urban West region – Zanzibar. 
Urban West region is among six poorest performing administrative regions in National Form Four Examination results. Urban District has some of the best performing schools in the Urban West region. This study aimed at assessing effectiveness of school heads towards enhancing student’s academic performance in public secondary schools found in Urban district - Unguja whose overall academic performances in the last five years has been deteriorating to an extent that none of their students in those schools was awarded division one (I) and the number of those in division two (II) had also been decreasing since 2013. 

1.2 Statement of the Study
The Ordinary Level Certificate of Secondary Education Examination (CSEE) result provide a yardstick for educational continuity to tertiary education via Advanced Level Secondary Education and professional training colleges. According to CSEE result for years 2013-2017, poor student’s academic performance was a serious problem facing public secondary schools in Zanzibar. The results show that all the five Zanzibar regions were among the poorest six Tanzania regions in CSEE results. Such an academic performance, if allowed to continue, may affect not only the government in meeting its strategic development goals (eradiation of poverty, promoting development of qualified manpower by non-government sectors) but also future prospects of students themselves, families and the entire community. 
Studies conducted so far in school management and administration such as Hull (2012), Machano (2018), Ndyali (2013) and Bottom and Schmidt-davis (2010) have investigated roles of school heads in influencing the student’s academic performance. However, none of them has investigated whether the school heads are effective in enhancing student’s academic performance in urban District in Unguja. This study therefore, sought to assess the effectiveness of school heads towards enhancing student’s academic performance in secondary schools in Urban District in Unguja-Zanzibar 
1.3 Objectives of the Study
1.3.1 Main Objective
The main objective of this study was to assess the effectiveness of school heads towards enhancing student’s academic performance in secondary schools in Urban District in Unguja-Zanzibar.

1.3.2 Specific Objective
This study will be guided by the following specific objectives:
i. To find out how strategic plan of a school enhances students’ academic performance.

ii. To assess how the leadership and management roles of School head are effective towards enhancing students’ academic performance.

iii. To examine how supervision of teaching and learning processes in a school are effective in enhancing students’ academic performance.

iv. To assess effectiveness of the school head in motivating stakeholders to successfully implement strategies for enhancing students’ academic performance.

1.4 Research Questions

1.4.1 Main Research Question 
This study focused on the following overall question: 

How are Secondary School Heads in Urban District in Unguja-Zanzibar being effective towards enhancing student’s academic performance in their respective secondary schools. 

1.4.2 Specific Research Questions
This study focused on the following specific questions: 

i. How does the school planning and implementation enhance student’s academic performance?

ii. How are the leadership and management roles of School Heads enhance student’s academic performance? 
iii. How are the School Heads effectively supervise teaching and learning process for enhancing student’s academic performance? 
iv. How are the School Heads effectively motivate stakeholders to successfully implement strategies for enhancing students’ academic performance?

1.5 Significance of the Study
The study findings will be useful in improving the effectiveness of leadership in enhancing student academic performance. As school heads have a lot of functions (WEMA, 2016), it is hoped the study would assist them in selecting leadership roles that have greatest impact on student academic performance. The study findings will also be useful as a guide for other researchers who would want to study on the proposed area. Moreover, the study findings and recommendations will be useful to School Heads, District Education Officers, policy makers, School Boards and society at large that are involved in making follow ups of school academic performances.

1.6 Scope of the Study
The study was aimed at investigating the effectiveness of School Heads towards enhancing student’s academic performance in secondary schools. Therefore, the study focused on assessing effectiveness of school planning; School Head leadership and management roles; teaching and learning activities- monitoring, supervision and motivations, and stakeholder involvement for enhancing student’s academic performance. For purposes of getting sufficient information, the study has involved stakeholders from five secondary schools namely, Hailesellasie Secondary School, Chumbuni secondary school, Muembeladu secondary school, Kidongochekundu secondary school and Kwamtipura secondary school. The District Education Officer was also involved.
1.7 Limitation of the Study
As earlier shown, poor academic performance is a serious problem facing both Mainland Tanzania and Zanzibar. In Zanzibar, the situation is spread in all the five regions. The nature of the problem being investigated and its geographical coverage required an assessment covering at least representative districts from all the Zanzibar and Mainland Tanzania regions. In view of resource limitations, research had to be done in only one district using five out eighteen schools in the district. In the five study schools, however, selection of respondents was made such that useful information is obtained to facilitate informed measures to contain the education situation.
1.8 Conceptual Framework
Student academic performance as dependent variable is shown to be influenced by both independent and intervening variables (Hertzberg, 1966) as summarised in Figure 1.  Independent variables include the subject of the is study, namely, effective School Head. Other independent variables or inputs include participatory and effective school planning; distribution of tasks according to capability (organising); (motivating staff and students (provision of tangible physical need, an emotion or an idea) to facilitate implementation of objectives and plans; recruiting adequate and quality teachers; assessing student progress against set goals; objectives and implementation plans; provision of feedback to teachers and students; staff and students correcting measures (controlling); and implementing extracurricular activities aimed at promoting teaching and learning e.g. debate clubs, academic tours, programs for students with additional educational needs. 
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Figure 1.1: Conceptual Framework 
Source: Modified from Hertzberg’s (1966) Two Factor Theory
In carrying out the activities or supplying the inputs in an effective manner, it is crucial for School Heads to be equipped with relevant leadership and management skills. In view of changing school environments, such skills need updating (Olorisade, 2011). Moreover, effective School Heads would work hard to access intervening variables, notably, good instructional materials, maintain conducive school infrastructure and environment for learning, closely supervising all school activities to ensure excellent teaching and learning; these are the most dominant inputs for enhancing good students’ academic performance as dependent variable.

1.9 Operationalization of Definitions of the Research Terms


1.9.1 Effectiveness

According Mullins (2005) effectiveness refers to the extent to which something is successfully performed to produce a desired result, rightful things are done to produce the needed outputs of the job. In relation to this study, effectiveness is related to school head’s activities in school; implementing their management and leadership responsibilities in appropriate manner and situation to promote student learning or change of behaviour that is measurable in terms of performance. Essential School Head skills for effective management and leadership include (i) communications, delegation, problem-solving and (ii) team development, strategic thinking and innovation, respectively.
1.9.2 School Head

A School Head may be defined as staff member in a school with greatest responsibility for leadership and management of a school. Schools like other organizations have their visions and respective goals, strategies and plans to achieve/realise them. Visions of schools should focus on transmitting knowledge, skill and desired attitudes to students so that they become useful society members in addressing development bottlenecks. Schools need effective school heads to accomplish such visions. In this study, School Heads are the highest placed personnel in the leadership cadre who are responsible in managing school teachers and their students so that they are highly motivated to execute their responsibilities as guided by societal needs. 
1.9.3 Academic Performance

According to Olaniyan and Lukas (2008), a performance refers to the extent to which a person (in this case a student) accomplishes specific goals that were the focus of activities in a school. Such goals in a school system mostly define cognitive goals e.g., knowledge, comprehension, application and evaluation. In this study, an academic performance refers to how well or bad students perform in their national examinations which assesses the extent of accomplishing set cognitive goals by awarding a grade. Such grades are used to provide overall grade of a student or school.
1.10 Chapter Summary
This chapter has provided a background of the problem which tried to clarify the need of carrying out the proposed study. It also provided a statement of the problem and the objectives which focus on finding out the extent to which the set strategic plans of selected schools, administrative and management roles of school heads, supervision of teaching and learning process, stakeholders of a school are all enhancing students’ academic performance. Moreover, the chapter has presented the significance of the proposed study, ways to overcome limitations, and conceptual framework which reveal that good students’ academic performance as an outcome is highly dependent on the effectiveness of the school head in administering and managing several inputs including teachers, student and teaching-learning materials.
CHAPTER TWO

LITERATURE REVIEW
2.1 Theoretical Literature Review
This study will use contingency theory of leadership (Lambert, 2009) in attempt to assess effectiveness of School Heads toward enhancing student’s academic performance. The theory put forward by Fred Fiedler in the mid-1960 claims that “effective leadership depends not only on the style of leading but on the control over a situation, good leader-staff member relations, provision of tasks with clear goals and procedures, and the ability of the leader to provide effective rewards”. This study attempts to find out whether schools have plans and implementation strategies with the School Heads taking charge in the processes of planning, organising, directing and controlling school activities, effectively supervises teaching and learning processes and motivates stakeholders to successfully implement strategies for enhancing students’ academic performance?

2.2 Empirical Literature Review
Organisations such as schools exist to undertake a societal role that is commonly stated in the form of objectives or goal (Olorisade, 2011). Huber and Conway (2015) indicated the need for schools that are not making adequate progress in terms of student achievement to submit relevant improvement plans to their respective governing bodies to facilitate monitoring. Increasingly effective school planning has become very important as the planning processes considers the important issues such constraints, conditions, and factors of education and identities priorities (UNESCO (2011). To emphasize, a study by Machano (2018) has revealed that poor student performance is contributed by poor student motivation, inadequate school infrastructure, insufficient funding, and shortage of teaching and learning resources.  
In view of the so many challenges facing School Heads, Ndyali (2013) is of the view that school management to be unbearable. Under such situations, planning is crucial for achieving school’s short- and long-term objectives and the core responsibilities of School Heads are provision of exemplary leadership and effective management of a school. These act as foundation to achieve high standards in all areas of school activities (DFES, 2004).  In the planning processes, the importance of defective teaching and learning in facilitating school successes is second to none (Isaiah and Isaiah, 2014). For realising improvement in student achievement, Brand and Gaffikin (2007) as well as Phelps and Addonizio (2006), have emphasized contribution of all stakeholders. In line with the subject of this study, hereafter sections elaborate on the roles of School Heads in managing and providing leadership in school activities.
2.3 School Planning for Enhanced Teaching and Learning
Important qualities for a School Head include having a school vision (Manan, 2014).  Such visions are expected to express the core educational value, moral purpose and stakeholder’s value and belief (DFES, 2004). Visions also offer anchor point of any strategic plan that outlines what a school would like to achieve in a specified period.  Long- and short-term strategic plans are thus important to sustaining school improvement and ensuring the school moves forward for the benefit of all pupils. For set goals to be achieved, Mintzberg et al, (2010) argues that there must be a manager with relevant qualities and skills for the organisation goals to be achieved through application of relevant resources such as financial, natural, technological and intellectual (human resource). For successfully implementation of visions and strategic plans, Manan (2014) has summarized qualities for School Head to include exhibiting a sense of responsibility towards the school's vision through effectively communicating the vision to obtain the commitment of staff and students and convert the vision into challenging objectives, actions or teaching strategies; 
Additionally, ability to supervise, control, monitor, evaluate the instructional program and give timely feedbacks; coordinate instructional programs and extracurricular activities of the school; monitor students' learning activities and outcomes; encourage and support teachers professional developments, assist with desired resources; support, motivate and control the quality of teaching; create a school climate that is conducive to enhance the learning process; strive to acquire all the resources, especially human resources for successful implementation of set goals. 
MoEVT (2011) highlights that effective School Heads would prioritise in the plans effective supervision of teaching process, improving teaching and learning, effective use of resources at school and provide conducive teaching and learning atmosphere. Chitiavi (2002) point out that, effective School Head is responsible of good performance of school. Wekesa (1993) observed that to enhance students’ academic performance effective School Heads are required to ensure management of the school emphasizes on enhancing good teaching and learning process. Key steps or "processes" for effective School Head to ensure planned activities are successfully implemented include supporting, advocating, communicating, monitoring and provision of feedback to Stakeholders.
2.4 Leadership Responsibilities of effective School Heads on the Student’s Academic Performance
Core responsibilities of school head are provision of instructional leadership (management of curriculum and instruction) and successful administration/ management of a school such that the school continuously run on clear, measurable and time-based goals for student academic progress (DFES, 2004). These act as foundation to achieve high standards in all areas of school activities. Effective School Heads should establish culture that promotes excellent expectation of all pupils. The effective School Head tend to show his/her profession in the school, accountability and transparency (DFES, 2004). A study by Machano (2018) has revealed that education leaders often lacked professional competence. 
2.4.1 Implementation of Instructional Leadership in a School
According to Manaseh (2016) instructional/pedagogical leadership refers to effective management of instructional programme in favour of promoting teachers’ classroom instruction and students’ learning. In instructional leadership the school head roles include sustaining school practices that improves students’ learning (Tettey, 2003). Such practises include provision of a direction (collective goals), coordination, supervision and resourcing for enhancing teaching and learning process in a school (Tettey, 2003; Jazzar, 2004; Phelps, 2008; Porter et al., 2008) Horng et al., 2010)). 
Additional practises include provision of instructional challenges, professional development for effective addressing instructional needs of students (USDE, 2005) and recruiting and maintaining effective teachers (Beteille et al., 2011). It appears that pedagogical leaders put special emphasis in developing clear educational goals, curriculum planning and monitoring/evaluation of teaching-learning processes for enhancing student performance (Day and Sammons (2014)

2.4.2 Implementation of Transformational Leadership in a School
A review by Day and Sammons (2014) on “successful school leadership” has drawn a particular attention to the need for both instructional/pedagogical and transformational leadership qualities in school heads. The review associates transformational leaders with vision and inspiration, setting directions, rearrangement and readjusting school organizations, developing staff and curriculum, and forging partnerships with the external community with the view to enhancing performance of the institutions/organizations such as schools (Day and Sammons, 2014). 

2.4.3 Effective School Heads leads by Examples 

Usdan et al (2000) argues that effective school heads lead by examples i.e., spends much time in classrooms than in the office; oversees collection, analysis and usage of student data to support students learning. To emphasize that, Cole (2002), Kouzes and Posner (2002), Armstrong (2004) and Goldring et al (2007) described practices of effective School Head as one of active involvement in inspiring changes in both students and their teachers for better student performance. For that purpose, Jackson and Davis (2000) emphasized the need for School Head to be sufficiently knowledgeable and equipped with core leadership skills and competencies, particularly motivation of teachers, students and parents to act towards achieving commonly set goals for sustaining school improvement. 

2.5 Management Responsibilities of effective School Heads on the Student’s Academic Performance
As earlier notes, School Heads are responsible in managing (planning, decision making, organising, leading and controlling) for effective execution of school activities.  In support of that, a study by Babyegeya (2002) has shown that school administration/management is a process of integrating the efforts of the staff, the students and their parents and utilising appropriate materials/resources in such a way as to promote effectively the development of students’ academic performance. To ensure effective and successful management, the School Head should not only be innovative, resourceful and dynamic, but also able to interact with pupils both within and outside the school. 
To emphasize, UNESCO (2011) points out that the school Head should be the main change agent in the school by promoting teaching through administering all school activities. According to Mpondo (2005), key functions of school head is to secure and effectively allocate, monitor and evaluation the uses of school resources. Moreover, argues that a school head is expected to prepare the school budget that fulfil education objectives, specifically teaching and learning. 

2.5.1 Effective Supervision of Teaching and Learning Process 
According to Mpondo (2005) education supervision may be defined as an intervention that is provided by a senior member of the profession namely a School Head to a junior member of the same profession with an objective of evaluating the teaching-learning situation and the conditions that affect them, monitoring the quality of professional services offered to clients named students with the purpose of ensuring that students receive the best education possible. MOEC (1997) suggest that the role of school heads in instructional supervision involves bringing about teacher effectiveness from which students can benefit. 
A continued poor academic performance of students in any school questions the effectiveness of teachers and their respective School Heads. Among the essential school supervision qualities to address school backwardness include School Heads encouragement of teacher collaboration, provision of instructional guidance, monitoring teachers work, offering timely and constructive feedback after assessing the teaching/learning processes and developing atmosphere of caring and trust to improve teacher’s motivation in a work place, which can in turn strengthening classroom instruction (Hull, 2012)

Effective school head is also responsible for continuously evaluating the school performance (teachers’ and students’ performance) in order to know the priorities for continuous improvement and raising standards so as to achieve the set goals (vision). Fullan (2006) suggest that, effective school head ensure equal opportunity for all pupils in a school, developing school policy and practices, ensuring resources are efficient and effectively used to achieve school vision and objectives. As vision of a school acts as a drive force that invests the future, effective School Heads should have internal desire to make things happen, to change the way things happen or to create something new by providing a vision in teacher’s minds (Kouzes and Posners (2002). Barnett et-al (2003) asserts that one of the most essential aspects of effective school head is the ability to develop a vision and quality of his/her effectiveness is determined by capacity to create and realize a vision.

2.6 Relationship between Effective School Heads and Student’s Academic Performance
There appears to be a close relationship between effective school heads and effective schools (Bakircia et al., 2012). The study concludes that effective school heads lead into effective schools which effectively use proper physical environment, teaching tools and materials and all resources of the school for ensuring success of students. The study claims that one of the most important characteristics of effective schools is active participation of school achieve heads in classroom instructional activities. 
Through creating an effective school, effective school heads directly influence student’s academic performance. Heck et-al (1990) observed that there are direct and indirect effects of effective school head on student’s academic performance. Direct effect of effective school head on student’s achievement includes development of instructional organization and school climate that support teaching and learning while indirect effect on school governance is through school heads positive influences (Leithwood et al., 2004).

2.7 School Head’s Roles for Promoting Stakeholder’s Involvement in Improving Student’s Achievements 


This study focused on how teacher, students, parents and school committee members perceived activities of School Heads towards promoting their involvement in successfully implementing strategies for enhancing students’ academic performance. This is based on remarks by Bottom and Schmidt Davis (2010) has observed lack of commitment among stakeholders. For effective involvement of stakeholders Lydiah and Nasongo (2009) recommended that effective School Heads should emphasize on staff teamwork and ensures active participation of parents and community. To facilitate teamwork, Spillane and Camburn (2006) reminds the need to view school leadership to exist at various levels of both the school and its surrounding communities. That is to say there are multiple leaders distributed across the school and its surrounding communities and therefore an effective School Head is expected to distribute responsibilities among these leaders and motivate school ownership. Moreover, an effective School Head does not only distribute tasks and duties, but also brings these leaders into the decision-making and implementation. To encourage all such leaders into active involvement in implementing all core activities of a school for effective implementation of school goals, 
A study by Thomson (2017) suggests that the extent to which School Heads can persuade them to participate in such activities is, in a large part, dependent on the degree to which they perceive that they can and will be held accountable for deliverables. To emphasize community leader’s involvement, there is need for community to feel ownership and relevance of school outputs to community development (Nyerere, 1968). In support of that, DFES (2004) suggests the need for School Heads to build a school culture and curriculum which takes to account the richness and diversity of the school communities, ensure student learning experiences are linked into and integrated with the wider community, collaborate with other agencies providing for student’s academic, spiritual, moral, social, emotional and cultural well-being. 
This study has also sought the opinion of the District Education Office on both the effectiveness of School Heads towards promoting students’ achievements and its officer’s roles in facilitating School Heads outputs. In view of Bottom and Schmidt Davis (2010) who examined effectiveness of District education office in supporting School Head’s works recommended that District education officer (DEO) should implement various things to make School Heads effective. They include provision of strong guidance on curriculum and instructional leadership, motivation, clear vision of what constitutes a good school, District education goal, professional standards for selection of School Heads and teachers. 
2.8 Research Gap
The various reviewed works have pointed out a number issues (variables, attributes) associated with effectiveness of School Heads in promoting student-teacher interaction for enhancing student’s academic performance. No literature has been encountered that investigated the effectiveness of school heads in enhancing student academic performance in urban District in Unguja-Zanzibar. It is not known the extent to which effective School Heads for enhancing students’ academic performance may be found among selected Schools found in the district of interest in this study. This study therefore aims at investigating the extent to which School Heads in public schools found in Urban District in Unguja-Zanzibar are effective and identify associated leadership and management attributes or skills for effectiveness.

CHAPTER THREE

RESEARCH METHODOLOGY
3.1 Study Area
According to Singleton (1993) ideal setting for any study site should include aspects such as easy accessibility for researcher and permitting development of direct relationships with the study informants. The present study was carried out in five out of eighteen public secondary schools in Urban District that is located in Urban West Region-Zanzibar. The district (population 223,033) and its Region (total population 593,678) is the most populated but with highest literacy (88.6-93.1) in Zanzibar (population 1,303,559; mean literacy about 84%). Under such literacy and population school environments it was of interest to establish reasons for School Heads not to make use of the opportunities to enhance student’s performance.  

3.2 Study Population 
Best and Khan (1998) defined population as a group of individuals with one or more common characteristics that are of interest to the research. Kombo and Tromp (2006) define a population as a group of individuals from which samples may be taken for measurements. The total population in the present study was 21,676 respondents comprised of 18 School Heads, 1017 teachers, 18 head prefects (part of student population), 20,442 students, 198 school committee members, and 01 District Education Officer (DEO). 
The mentioned target populations were considered useful in the present study because they are crucial education stakeholders with exhaustive information concerning the extent to which school heads may be judged on their effectiveness towards enhancing student’s academic performance. As it is often difficult to work with the whole sample, most studies select a given number of subjects from a defined population as representative of that population (Orodho, 2002). Such selection should be such that any statement or conclusion made about the sample should also be true of the represented population. In this study purposeful- and stratified random - sampling under qualitative - and quantitative research approaches were used, respectively. 

3.3 Research Design

The research design is an overall strategy that integrates different study components to address the research problem; it is an outline of procedure for the collection, measurement, analysing, interpreting and reporting data so as to successfully shed light on the status of problem being investigated. The present study used a case study design in which fact finding involved collection of data directly from stakeholder population or sample thereof at a given time (Msaghaa, 2010). In view of poor results of Ordinary Level Certificate of Secondary Education Examination observed during 2013-2018 in several districts both in Mainland Tanzania and Zanzibar, including Urban West District-Zanzibar, the present study used descriptive study design. The aim was to examine and describe the selected school stakeholders view on the effectiveness of School Heads towards enhancing students’ academic performance. 
According to Fraenkel and Wallen (1993), descriptive analysis may be defined as a method that seeks information/knowledge from a large group of people about a particular issue and information/data is collected from a representative sample rather than an entire population. Information from the sample may be obtained from one individual at a time and therefore duration for information collection may range from one day to a few weeks. The present study employed the descriptive analysis to establish opinions and knowledge about the effectiveness of school heads in enhancing students’ academic performance in secondary schools. This research design was purposely selected for the present study because it allowed for quick data collection at a comparatively cheap cost (Grinnel, 1993). The design was considered appropriate as it allowed the use of more than one research methods. Such methods include interviews, questionnaires, and review of documents considered useful to the present study. Moreover, the design allowed quick data collection at comparatively cheap cost (Grinnel, 1993) 
3.4 Research Approach
Research data collection approaches may be quantitative, qualitative, or mixture of the two (Leedy, 1989; Saunders et al, 2003; Zikmund, 2003 and Creswell, 2009).  Selection of any of the two approaches in a research is dependent on the nature and objective of the research itself Creswell, (2009).  The present study, because of its nature and objectives adopted a survey technique where both qualitative and quantitative approaches were used to complement each other in order to enhance validity and reliability of data.  
3.4.1 Qualitative Approach 
According to Kothari (2004) qualitative approach involves subjective assessment of attitude, opinion and behaviour from respondents. Qualitative studies can be obtained from sources of evidences such as interviews, archival records and documentary records (Creswell, 2009). In this study, qualitative approach was used to gather information such as School Head’s views on teaching approaches, quality of supervision, monitoring, classroom teaching, stakeholders view of School Heads’ leadership and management skills through interviews and school’s performances were obtained from National Examination Council of Tanzania’s online archive and documents. The main reason for selecting the approach was to collect information by directly meeting with respondents so as to take note of their perspectives, views and experiences on the subject of interest in the study. As earlier mentioned, in this study purposeful sampling was used. 

3.4.1.1 Purposive Sampling
Under Kombo and Tromp (2006) claim that purposive sampling in qualitative approach refers to a sampling method in which researcher purposely target a group of participants with the required status and experience and believed to possess relevant knowledge to provide information sought by the study. In this study, purposive sampling was used to select DEO, school heads, school committee members, school head prefects and school committee members from the sampled schools. 
Pre-selection criteria include district from a region with high human population and sufficiently good literacy (school opportunities), secondary schools with forms two and four enrolments of over three hundred (300) and one hundred fifty (150) students but with serious deterioration of students’ academic performance e.g. graduates during 2015-2018 who could not achieve division one (I) and those awarded division two (II) are less than five (5) since 2013, schools with sufficiently experienced School Heads (work experience above 15 years), schools with School Heads who have spent at least the last three years in respective schools, head prefects as students with sufficient knowledge of their respective School Heads in leadership and management. It may be noted that the main reason for purposive sampling of the shown respondents is their experience and knowledge in relation to the information that is needed by this study. Schools’ percentage of progression from form two (II) to form four (IV) is 50% or less could turn the present literate to illiterate communities.
Table 3.1: Sample Size for the Qualitative Study
	S/N
	Respondents’ category
	Actual sample
	Representative sample
	Type of sample used

	1
	District Education Officer
	01
	01 
	Purposive sampling

	2
	School heads
	18
	05
	Purposive sampling

	3
	Head prefects
	18
	05
	Purposive sampling

	4
	School committee members
	198 
	15
	Purposive sampling* 

	Total
	
	235
	26
	


NB (*): All 11 school committee members in each school were invited but their attendance was low (7.5%), probably depicting how motivated they are in school matters.
3.4.2 Quantitative Approach
Based on the fact that quantitative approach emphasizes on unbiased measurements of quantities, Kombo and Tromp (2006) urges that the approach emphasize objectivity and minimizes the researcher’s values and feeling. Quantitative data may be obtained from several approaches such as polls, questionnaire, survey, statistics (Creswell, 2009). In the present study, quantitative data such as School Head frequency in attending time tabled classes, meeting fellow teachers, meeting student representatives etc, were obtained through questionnaire. The main reason for selecting this approach was to get information for the particular research questions so that generalization could be made if possible. As earlier shown, this study used stratified random sampling. 

3.4.2.1 Stratified Random Sampling 
Orodho (2002) defines stratified random sampling or quota random sampling as process by which the target population is first divided into mutually exclusive, homogeneous segments (strata), and then a simple random sample is selected from each segment (stratum) and samples selected from each stratum are then combined into a single sample. In the present study, teachers and students were obtained by stratified random sampling.  Pre-selection criteria include equal gender representation in a sample. As teachers and students requested from each school were nine (9) and five (5), respectively, 55-60% females were selected in view of their dominance in their respective populations.
Students with sufficient knowledge on their respective School Heads teaching activities were preferred thus classes where School Heads were time tabled to teach where pre-selected students were randomly selected such classes. In schools where School Heads did not involve themselves in teaching, students were randomly selected from any class. Random selection of teachers and students was organised such that one teachers and student were chosen from any of the classes from forms one (I) to four (IV). As each of the forms one to four had several streams, none of the classes had more than one representative to choose. 
Table 3.2: Sample Size for the Quantitative Study
	S/N
	Respondents’ category
	Actual sample
	Representative sample
	Type of sample used

	1
	Teachers
	1017
	25
	Random sampling

	2
	Students
	20442
	45
	Stratified random sampling followed by simple random sampling

	Total
	
	21,459
	70
	


3.5 Research Instruments
The main tools of data collection for this study were interview and questionnaire. Both served as primary data collection tools. According to Kothari (2004) primary data are fresh and first-hand data.

3.5.1 Questionnaire  

Questionnaire may be simply defined as a systematically designed set of questions on topics or group of topics administered for the purpose of collecting data from respondent(s) (Kothari, 2004). Question types may include open- and closed ended, simple dichotomy, multiple choice, determinant choice and check list. In this study, questionnaires were used for School Heads, teachers and students from both classes which School Heads were timetabled to teach and head prefects. The questionnaire for teachers had two parts whereby part one collected demographic data of the respondents while part two collected desired data for the study objectives. To extract views on School Heads teaching approaches, quality of supervision, monitoring, classroom teaching, leadership and management skills, questions from students, Head Prefect and Teachers include open ended ones to seek information of their schools’ studying environment and closed ended ones with two responses to choose or multiple choice with determinant choice or checklist questions. 
3.5.2 Interview  

An interview generally refers to the collection of information through live, oral, or verbal communication between the interviewer and interviewee. Saunders et al (2007) urges that a conversation between interviewer and interviewee should consider purpose of an interviewer. Bogdan and Biklen (1992) define an interview as a face-to-face version of the questionnaire. However, they identified interviews as tools that are blessed with one advantage, namely opportunity to ask the question, ‘’why’’ which researchers using questionnaires may not be able to. Further, They urge that an interview enables the researcher to explore details of certain topics and uncover the reasons and motivations which make the participants to act in a certain way. 
Rist (1982) comments that interview involves considerable human interaction which is likely to occur over time. He continues that in some cases, exchanges are initiated by key participants and friends and that in each instance there are opportunities for the researcher to learn more. In addition, Rist (1982) views the ability of conducting a good interview just like holding an interesting conversation in which there is participation by all involved.  In view of these observations, this study used an interview method in order to obtain data on how respondents think about the effectiveness of school heads through planning, controlling, monitoring and motivating with the view to enhancing students’ academic performance. 

The rational of choosing this method is that if designed and conducted in a professional manner, an interview can be a useful way of clarifying ambiguities, exchanging views and exploring extra information on questions’ incomplete answers. Semi-structured interviews are purposely selected in order to get similar or comparable data from all participants, while at the same time to enable an investigator to make use of the limited time available for interviewing different people more systematically. 
Additionally, it enables researcher to probe and ask follow-up questions thereby gaining a deeper understanding of the participants’ experience, feeling and expectations. In this study, one-on one interviews were used for DEO, school head, parents and school committees’ members to seek information on School Heads teaching approaches, quality of supervision, monitoring, classroom teaching, leadership and management skills. Questions used were closed ended ones with two responses to choose and multiple choice with determinant choice or checklist questions.
3.6 Pilot Study

In the present study, a pilot study was conducted in two secondary schools in Urban District before the actual study. The main purpose of the pilot study was to establish suitability and clarity of the planned questions of the designed instruments, their relevance in seeking the desired information, suitability of language used and the content validity of the instruments from the responses given.

3.7 Data Analysis and Presentation
The data collected from questionnaire have been analysed by descriptive statistics (frequencies and percentages). The descriptive analysis was considered appropriate for the present study because it involved the description analysis and interpretation of circumstances prevailing at the time of study. Basic statistical techniques were used to analyse various items of the questionnaire. These included averages, percentages, frequencies and totals. This study used frequencies and percentages because they easily communicate the findings to majority of readers (Gay, 1992). 
A number of tables and charts were used to present data findings. Data which were collected were analysed according to the nature of the study objectives and responses from respondents. Once the coding was completed, the responses were transferred into a summary sheet by tabulating. This was then tallied to establish frequencies, which were converted to percentage of the total numbers; Responses from open-ended questions were recorded. To determine the frequencies of each response, the number of respondents giving similar answers were converted to percentages to illustrate related levels of opinions.

3.8 Ethical Consideration
As the present study relied on fellow human beings as the main source of information on the status of activities, ethical consideration may be referred to as norms of research conduct during the interpersonal interaction with respondents. According to Cohen et al. (2007) research ethics demands adherence/observation of a number considerations. They include maintaining respondents’ confidentiality / anonymity, dignity, privacy safety and informed consent. To abide to the ethical issues, sessions with one-on-one interviews and questionnaires (Plate 1) with anonymity of respondent were conducted in all the schools and at District education office. All participants had prior oral consent to participate in the research. 
This research obtained ethical clearance from the Open University of Tanzania Institutional Review Board. Permissions for conducting the research were also sought from various authorities in the Revolutionary Government of Zanzibar, including the Second Vice President’s Office, Office of Chief Government Statistician, Urban District Commissioner’s office and District Education Officer. As the aim of the study is to contribute toward improving School Heads effectiveness in improving student performance, ethical consideration had to also consider public interest in education.
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Figure 1.1: Respondents in the present study filling research questionnaire.
Figure 1.2: Respondents in the Present Study Filling Research Questionnaire

CHAPTER FOUR

RESULTS AND DISCUSSION

4.1 Demographic Characteristics of Study Participants
The demographic assessment has revealed that majority of the sampled respondents’ age ranged from 10 to 40 (Table 3) with students aged below 20 and most (60%) teachers were young adults (21-40 years). These age groups may be considered to be an effective/active human capital age. So, education stakeholders such as individual schools, parents and governments can invest on both students and teachers of these age groups to increase provision of education and therefore integrate them in the processes of social, economic and political development in a society. However, all students were in the adolescence age which may be considered as a difficult age to set them on the path to fulfilling their potential in a society (Gupta et al., 2001). 

In support of that, Durlak et- al. (2010) advocate that the transition period to adulthood is not only the age of vulnerability but also an age of opportunity. Therefore, mental health can help adolescents to enhance their social skills, improve their problem- solving capacity and gain self-confidence which in turn may alleviate mental health problems and discourage risky and violent behaviors. Furthermore, all sampled school heads and DEO’ ages have ranged from 51 – 60 years (see Table 4.1). Members of this age group were expected to be emotionally stable.

Regarding gender of the participants, 36(40%) of the respondents were males and 44(48.9%) were females. Nevertheless, on leadership of the schools four (4) of the five (5) School Heads were males and among the school committee members, seven (7.8%) were males and two (2.2%) were females (Table 4.1). 
Table 4.1: Demographic Characteristic of Study Respondents
	
	Category
	DEO
	School heads
	Teachers
	Students
	School committee members
	Head prefect


	Percentage of respondents

	Age in years
	10 – 20
	
	
	
	45 (50%)
	
	5 (5.6%)
	50 (55.6%)

	
	21 – 30
	
	
	6 (6.7%)
	
	
	
	6 (6.7%)

	
	31 – 40
	
	
	9 (10%)
	
	2(2.2%)
	
	11 (12.2%)

	
	41 – 50
	
	
	7 (7.8%)
	
	4(4.4%)
	
	11 (12.2%)

	
	51 – 60
	1(1.1%)
	5 (5.6%)
	3 (3.3%)
	
	2(2.2%)
	
	11 (12.2%)

	
	Above 60
	
	
	
	
	1(1.1%)
	
	1(1.1%)

	Sex
	 Male
	
	4 (4.4%)  
	10 (11.1%)
	20 (22.2%)
	7(7.8%)
	5 (5.6%)
	36 (40%)

	
	Female
	1(1.1%)
	1 (1.1%) 
	15 (16.7%)
	25 27.8%)
	2(2.2%)
	
	44 (48.9%)

	Level of education
	Master
	
	1 (1.1%)
	
	
	
	
	1 (1.1%)

	
	Degree
	1(1.1%)
	2 (2.2%)
	19(21.1%)
	
	
	
	22 (24.3%)

	
	Diploma
	
	2 (2.2%)
	5(5.6%)
	
	
	
	7 (7.8%)

	
	Certificate
	
	
	1(1.1%)
	
	
	
	1 (1.1%)

	
	Ordinary level
	
	
	
	45 (50%)
	
	5 (5.6%)
	50 (55.6%)

	Work experiences in years
	0 – 10
	0
	
	7(7.8%)
	45 (50%)
	9(10%)
	5 (5.6%)
	66 (73.3%)

	
	11 – 20
	0
	
	12(13.3%)
	
	
	
	12 (13.3%)

	
	21 – 30
	0
	3(3.3%)
	2(2.2%)
	
	
	
	5 (5.6%)

	
	31 – 40
	1(1.1%)
	2(2.2%)
	4(4.4%)
	
	
	
	7 (7.8%)


Source: Research data, 2020
According to Tanzania Census conducted in 2012, the Zanzibar Population (1,303,569) is dominated by females (51.62%) (URT-MF and Zanzibar – MSPOSH&GG, 2014). Based on that, one would expect at least 50% female would have been represented in different socio-economic activities.  In the study area, however, despite a ratio of 3 females to 2 men, most women teach while men manage (Table 3). This trend seems to reveal that there was gender disparity in education leadership in Urban District in Unguja. 
Similar results have been shown by Whitehead (2001) who conducted a study on women in education management in ten European countries. His study indicated that majority of school heads were men while the majority of teachers were women. In absence of gender disparity in the European study, the percentage of female school heads should almost be doubled to reflect the percentage of male teachers in European countries (with exception of Greece). The revisited Zanzibar Development Vision (ZDV) 2020 (Ministry of Finance, Zanzibar 2011) is committed to remove gender bias in, among others, decision making machineries. 
Devised measures in the revised ZDV 2020 for purposes of rectifying the gender situation include reviews of both laws and regulations, ensuring equal access to education and employment opportunities and encouraging women to undertake training in management. In the studied secondary schools, the ratio of female to male students is 5:4, respectively. As the ratio of female to male teachers in the study area is about 6:4. It is hoped that the proposed measures would also rectify the leadership situation in the near future.

The results summarized in Table 4.1 have also shown that there are more male school committee members than females’ members. This shows that there is also gender disparity on the structure of school committee members. As the school committee members are meant to be official governance point at the school level as per the Education Act of United Republic of Tanzania, 1978 (Cooksey, 1986), guidelines for implementation of the Act need to reflect the gender spirit of the revised ZDV 2020. 
A study by Ng’umbi and Makoye (2013) asserts that there are several issues regarding school boards, one is the way they are formed. Most of the boards are appointed by heads of school on the basis of friendship and that such appointed boards cannot go against the school heads. Unfortunately, even the approving bodies such the Regional Education Officers (REOs) do not take trouble to seek more information on the proposed members of school boards in an effort to implement national aspirations including the revised ZDV 2020. On education accomplishments, 50(55.6%) of the respondents were ordinary level (F IV) students, 1(1.1%) had certificate, 7(7.8%) of respondents had diploma, 22(24.3%) had degrees as seen in Table 4.1. 
Regarding working experience, all five (5) school heads had work experience of between 22 up to 37 years. The DEO and three of the five school heads did not study and/or attend any course of education management and administration. The study by Osseo-Asare et-al (2005) have found that good educational leaders are among scarce resources and usually unavailable in the labor market. Since recruitment of school heads, is the single most important way in which education systems can improve the effectiveness of school leaders and overall effectiveness of schools, it may be urged that the evolving functions of school heads needs to be matched by appropriate training or changed recruitment methods (Chevaillier, 2006). For School Heads to accomplish tasks as per set objectives and goals their recruitment processes should consider assessing management and leadership skills. As school environments are often changing, in-service training sessions are crucial to update the skills.
4.2 School Plans and Students’ Academic Performance Enhancement

The study attempted to determine if schools had plans with clear visions, strategic objectives and action plans. The study attempted also to establish the extent to which visions, strategic objectives and plans contribute to enhancing students’ academic performance. Respondents for the study include five (5) School Heads, twenty-five (25) teachers, DEO, and school committee members. 

4.2.1 The School Vision
According to Henry et al. (2013), visions act as strategic documents created by many organisations - including schools - to point out the purpose and priorities of the schools, they make a public proclamation about what the school need to achieve on education matter and how students should perform to achieve them. A study by Singh and Allison (2016) shows that school heads from highly-performing schools often developed plans of action to pursue goals that are focused on improving student achievement. They also demonstrated their commitment to these goals through their actions. 
However, school heads from lower performing schools were often unable to demonstrate a coherent plan to improve their schools. In this study, the first question for the first objective of this study was designed to find out the availability/presence of school moral purpose or visions. The results revealed that over seventy five percent (77.5%) of all respondents agreed that their schools had visions (Table 4.2) and the remainder (22.5%) could not establish the presence of school visions. Both ordinary teachers and school committee members were among those who answered “No” on whether their respective school vision was well articulated and understood.

Table 4.2:  Presence of School Moral Purpose or Visions
	Aspects/

Variable
	Alternative responses
	Respondents’ responses
	Percentage of total respondents 

	
	
	School Heads
	Teachers
	School Committee Members
	

	School vision
	Yes
	5(100%)
	22(88%)
	4(40%)
	77.5%

	
	No
	0(00%)
	3(12%)
	6(60%)
	22.5%

	Vision articulated and understood
	Yes
	4(80%)
	0(00%)
	0(00%)
	10%

	
	No
	1(20%)
	25(100%)
	10(100%)
	90%


Source: Field Data, 2020
Surprisingly, only three (3) of the five (5) school heads were able to articulate in writing on their school vision statements. Of the three school heads, the first one wrote his school vision to be; “Quality education and sustainable development of students’ performance” (School Head), 
The second wrote; 
“High grade of academic performance and eliminate division Zero” (School Head),
And the third said; 
“Provision of quality education and increase pass rate to 90%” (School Head).
The essential component in all the three vision statements was “academic performance enhancement”. The visions provide academic direction for respective school activities. Also, clearly notable from the written vision statements were lack of time frame as to when schools were aspiring to accomplish the stated vision.
The DEO was also interviewed and had this to say about her school’s visions and school head’s qualities: 
“Obviously., all secondary schools in Urban District have visions for future orientation but their articulation by different education stakeholders such teachers, students, school committee members and parents become huge challenge. Most of the school heads are used to keeping their school vision in their office documents while few articulated them only when visited in their respective offices”. (DEO)
According to Sahenk (2010) features of excellent school heads include ability to articulate his/her school vision to all stakeholders including staff, students, parents and community with the view to rally support and obtain their commitment. The poor vision articulation and understanding among teachers and school community leaders is possibly explained by inadequate capability of school heads. 

4.2.2 School Action Plan
The first objective of this study was also designed to establish whether the school heads in collaboration with his/her teachers in the selected schools were able to translate their respective school visions into action plans and the suitability of the plans to improve school performance. Responses of various respondents is as summarized in Table 4.3.
Table 4.3: Presence of School Action Plan
	Variables
	Alternative responses
	Respondents’ responses
	Percentage of total respondents 

	
	
	School Heads
	Teachers
	School Committee Members
	

	School action plan
	Yes
	5(100%)
	23(92%)
	8(80%)
	80%

	
	No
	0(00%)
	2(8%)
	2(20%)
	20%


Source: Field Data, 2020

Majority of the respondents (80%) confirmed that their schools had action plans. All the five school heads articulated that their respective secondary school action plans were aimed at reducing the number of students achieving division zero and raise overall performance in national examination results (FII and FIV). It appears that somehow their planned objectives have been achieved (see section 4.4.1).  Nevertheless, with exception of school heads, some teachers (8%) and school committee members (20%) were not aware of the presence of their respective school work plans (Table 4.2). In support of that, when the DEO was interviewed had this to say: 
“The Ministry of Education and Vocational Training (MoEVT) insists that each secondary school should have an action plans for improving school academic progress. I do my best to encourage school heads in Urban District to prepare school action plans which focus on improving student’s academic performance and ensure sustainable development of school and school infrastructure. So far the only academic matter which gives us a little hope and encouragement is the general decrease in the number of students attaining division zero and improvement of students’ performance…” (DEO)
It appears that enhancing students’ academic performance in schools investigated in this study to levels more than mere reduction of division zero tends to overwhelm both School Heads and DEO. It is not known whether the whole spectrum of stakeholders, including directorate of education inspection as a supervising agency of Government is involved in addressing the daunting issues behind poor performance. 
Regular visits of the inspectors, for example, would facilitate identification of challenges for curriculum implementation. Schools are expected to prepare action plans following the inspection (Schlechty, (2002) to address the challenges. School plans of action identify school’s strengths, weaknesses and opportunities. The weaknesses must be addressed if the school is to improve the quality of education it provides for its pupils. The action plan sets out how the school will address these issues and School Heads should continuously keep in touch with stakeholders including students and teachers on effective measures to be taken for improving school’s academic performance. 


Figure 4.1: Initiator of School Action Plan

4.2.3 Initiator of School Action Plan
In the present study none of the respondent’s groups could clearly point out the sole initiator for the development of school action plans. They have instead listed various stakeholders who facilitated the development. In Figure 3, for example, 40% of School Heads, 25% of teachers and 35% of school committee members gave the credit to school administration that appear to work together with ordinary teachers. Moreover, 50% of school heads, 20% of teachers and 30% of school committee members praised the school heads, school committee members and teachers, respectively for the development school action plan. 

Additional analysis shows that 70% of School Heads, 22% of teachers and 8% of school committee members accredited school administration to MoEVT whereas 55% of both School Heads and teachers and 96% of teachers and 4% of school committee members acknowledged school heads and staff members, respectively for initiating the plans. It appears that there has been a strong collaboration between stakeholders in the development of school action plan. In support of that, when the DEO was interviewed had this to say: 
“Clearly, school action plan was initiated by school administration with involvement of teachers and other education stakeholders, particularly school committee members and student parents. Definitely, the MoEVT wants to critically review the various school action plans but they are not initiator. The MoEVT acts as an overall school manager and thus would wish to promote implementation of effective school plans for developing a desired national workforce” (DEO opinion).
Despite several stakeholders being involved, the spectrum of stakeholders is not complete. As earlier noted, challenges identified by the inspectorate wing of the Ministry of Education ought to contribute to plans of action.
4.2.4 Factors limiting School Plan Implementation
As earlier noted in section 4.3.3, respondents have shown enhancing students’ academic performance to higher levels is a daunting task. Under the first objective it was also of interest to find out factors that limit an effective implementation of school action plans to improve academic performance. Figure 3 summarises responses from school heads, ordinary teachers and school committee members
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Figure 4.2: Factors limiting Action Plan Implementation

A significant percentage of respondents, 83% of School heads (SHs), 91% of teachers (T) and 67% of school committee members (SCM), point fingers to overcrowded classes as the major factor which limit the effective implementation of action plans to improve academic performance. Additional factors include shortage of teaching and learning resources (pointed out by 60% of SHs, 80% of Ts and 40% of SCMs), poor parents follow up of their children progress (77% SHs, 83% of Ts and 68% of SCMs), shortage of competence and innovative teachers (pointed out by 30% SHs, 29% of Ts and 70% of SCMs) and readiness of students to learn (78% SHs, 92% of Ts and 37% of SCMs) that limits the effective implementation of action plan to improve academic performance. 
In support of the observations, when interviewing the DEO, she had this to say: 
“Without a doubt…, secondary schools in the Urban District experience several impediments in successfully implementing their action plans. They include poor school infrastructures which almost limits safety in teaching and learning process. For some extent, these situations stimulate overcrowded classrooms. Other major problems include lack of teaching and learning materials, lack of expert teachers for science subject and poor cooperation from parents in making follow-up of their children progress which often lead to truancy and disastrous national exam performances” (DEO)
The finding in this study correlated with an investigation by UNDP (2009) that reports that a public sector in developing countries such as schools faces vast challenges to meet their long-term objectives. For such institutions, developing and eventually having school action plan alone is not sufficient. Nowadays many public schools have failed to implement their action plans due to poor school infrastructure which intensifies the extent of overcrowded classes.

4.3 Effectiveness of Leadership and Management Roles of School Head on Enhancing Students’ Academic Performance
4.3.1 Improvement of FII and FIV National Examination Result in Three to Five Years
Schools are increasingly held more publicly accountable for improving student performance in national examinations. In view of that, the first question under the second specific objective was aimed at assessing the presence of any improvement on both FII and FIV national examination result from 2015 to 2018. Table 4.4 shows eighty percent (80%) of all the respondents agreed that there have been improvements in both FII and FIV national examination results during the last three (3) years and the remainder felt that there were no improvements. 
The identified contributing factors for the improved performance include presence of additional teaching/learning sessions widely referred to in Kiswahili as ‘Kambi’ that facilitated completion of syllabus on right time and the overall commitment by schools to minimize “Division Zero”.
Table 4.4: Improvement of FII and FIV National Examination Result in past 3 to 5 Years
	Variables
	Alternative responses
	Respondents’ responses
	Total respondents’ percentage

	
	
	School Heads 
	Teachers
	Head prefect
	School committee Members
	

	Performance of FII and FIV in national exam has improved? 
	Yes
	5(100%)
	19(76%)
	5(100%)
	7(70%)
	80%

	
	No
	0(00%)
	6(24%)
	0(00%)
	3(30%)
	20%


Source: rsearch data, 2020
It is the opinion of the remaining 20% of the respondents that the performance would have been better if it was not for the presence of high levels of truancy that often-made male students lack relevant revision notes and overcrowded classrooms. In support of the observations, the DEO had this to say when interviewed: 
“Of course, there have been some academic improvements in national examination results for some secondary school’s form four (F IV) examinees. However other school’s performances were still not good. For example, two of the sampled secondary schools had an increased level of performers in Divisions II and III whereas the remaining three schools were only successful in minimizing the Division Zero” (DEO).

The analysed examination performance of the selected school and results (Appendix V) seem to concur with the DEO observations. It may be noted that the number of students who have successfully attained Division II and III have increased. At Mwembeladu secondary school, for example, students who passed the exams at Divisions II and III have increased from 19 in 2017 to 23 in 2018 (Appendix V). At Kidongochekundu secondary school performance in Division II and III have increase from 19 in 2017 to 29 in 2018. However, the remaining sampled secondary schools namely Haileselassie, Chumbuni and Kwamtipura had a decreased performance. 
At Haileselassie secondary school, for example, its performance in Division II and III had decreased from 24 students in 2017 to 13 students 2018 (Appendix V). Also, Chumbuni secondary school showed the same trend, with 16 students in Divisions II and III in 2017 to 10 students in 2018. Lastly, Kwamtipura secondary school had 24 Division II and III students in 2017 and 16 students in 2018 (Appendix V). Continued deterioration of performance may raise questions on the capability of their respective School Heads, effectiveness of their strategies for implementing their respective plans and quality of the investments in enhancing students’ academic performance in their respective schools. Chitiavi (2002) argue that it is quality of school investments that separates schools in terms of good results.

4.3.2 Follow up of Students’ Performance
Table 4.5 summarises opinions of the respondents on the question of whether school summarises heads had follow-up mechanisms once the students’ academic performance is established. The results show 85.7% of respondents said ‘Yes’ School Heads make follow up on student’s progress while the remainder (14.3%) of respondents said ‘No’ school heads do not make follow ups on students’ progress. Regarding the extent to which school heads make student’s follow up, sixty percent (60%) of the respondents were of the opinion that school heads frequently made follow up on student’s performance while 40% of respondents said that infrequently School Heads made student’s follow up. 

Table 4.5: Follow up of Students’ Performance
	Aspects/

 Variables
	Alternative responses
	Respondents’ responses
	Total respondent & percentage

	
	
	School Heads
	Teachers
	Head prefect
	

	Follow up of students progressive
	Yes
	5(100%)
	20(80%)
	5(100%)
	30 (85.7%)

	
	No
	0(00%)
	5(20%)
	0(00%)
	5(14.3%)

	Extent of making students follow up
	Frequent
	4(80%)
	14(56%)
	3(60%)
	21(60%)

	
	Infrequent
	1(20%)
	11(44%)
	2(40%)
	14(40%)

	Follow up analysis of student’s weakness and strength
	Yes
	3(60%)
	19(76%)
	-
	22(73.3%)

	
	No
	2(40%)
	6(24%)
	-
	8(26.7%)

	Analyses lead to formulation of strategies for improving student’s performance
	Yes
	3(60%)
	18(72%)
	-
	21(70%)

	
	No
	2(40%)
	7(28%)
	-
	9(30%)

	Parents offer assistance in implementation of planned strategies for improve performance
	Frequently
	1(20%)
	8(32%)
	-
	(9(30%)

	
	Sometimes
	4(80%)
	17(68%)
	-
	21(70%)

	
	Not at all
	0(00%)
	0(00%)
	-
	-


Source: rsearch data, 2020

When the DEO was interviewed on the question, she had this to say: 
“Absolutely..., it is a fundamental role for school heads to meet with school committee, teachers and students purposely to solve students’ academic challenges and assist parents to fulfil their responsibilities that include making follow up of their children academic progress.” (DEO)
The observations are in line with Lydiah and Nasongo (2009) who stressed that School Heads’ major role is to stimulate academic performance through making frequent student’s follow up either directly or indirectly. School Heads act as pivots around which numerous activities of their respective schools revolve, be it school academic or administration. On the question of whether School Heads made follow up analysis of student’s weakness and strength, about 73.3% of respondent confirmed that School Heads made follow up analysis and the remainder (26.7%) disagreed. 
Regarding whether the student’s performance analyses lead to formulation of strategies for improving student’s performance, seventy percent (70%) of the respondent’s agreed that school head’s follow up analyses lead to formulation of strategies for improving student’s performance while 30% of respondents said ‘No’. On the question of the extent to which parents responds positively to School Heads’ requests for assistance in implementation of planned strategies for improving performance, thirty percent (30%) of the respondents classified parents’ response as “frequently” and the remainder (70%) reported that sometimes School Heads are successful in making parents to offer the desired assistance. 
When the question was posed to DEO, she had this to say: 
“….. 35% of the parents were willing to attend the school meetings and offer support to schools by providing constructive ideas for sustainable school’s development while 65% of parents have less cooperation in terms of attending meetings, making follow up of their children’s weaknesses and strengths. In view of the parent’s attitudes to their respective children’s school performance, significant number of students develop habits of truancy” (DEO).

The DEO observation seems to be in agreement with observations made by Machano (2018) that a failure to address student weaknesses could lead to deterioration of academic performance, lack of motivation for attending schools and eventually school dropout. Student truancy is one of the major factors for poor academic results in North ‘B’ District’s school. The district is also prevalent with school leavers that cannot satisfactorily read, write and count.

Furthermore, on the side of students the results revealed that 88.8% of students say ‘Yes’ school head make follow up by class visits and only 11.1% of students responses ‘No’ school head didn’t make follow up by class visits. Also, about 44.4% of students reported that school head made frequency follow up of teaching activities while 55.5% of students stated that school head made infrequency follow up of teaching activities.

4.3.3 School Administration’s Commitment to their Leadership Role
The third set of questions under the second specific objective were aimed at assessing whether school heads were committed to their jobs, able to successfully manage teachers to carry out their duties and have sufficient communications for creating a supportive school environment for enhancing students’ academic performance. The results from questionnaires were as summarised in Figure 4.

Figure 4.3: School Administration’s Commitment to their Jobs

Figure 4.3 shows that 100% of the school heads, 76% of teachers and 84% of school committee members are of the opinion that their school administrations are committed to their job of enhancing students’ academic performance. Regarding managing teachers to effectively carry their duties, on average 77% of school heads, 80% of teachers and 68% of school committee members have reported that their respective school leaderships successfully manage their teachers so as to enhance quality performance. On the presence of effective communication system for creating a supportive school environment for enhancing student performance, over ninety percent (95%) of School Heads, 92% of teachers and 75% of school committee members were of the opinion that communications systems are sufficiently good. 
When the DEO was asked to comment on the School Heads’ commitment, management of teachers and sufficient communications, she had the following to say: 
“Absolutely... School Heads do their best to accomplish the task around the school and they perform well to manage teachers on fulfilling their responsibilities. The most beautiful thing on that is that I myself communicate with them by mobile telephone, formal letters and having frequent meetings” (DEO).
The analysis of inputs from teachers and School Heads confirms that the DEO has tried to see to it that the School Heads were effective on supervising teachers and monitoring school activities through active communication. So, these trends will strengthen the roles and responsibilities of school heads to be effective. However, regarding measures taken by School Heads to promote team work, none of the school heads have identified ways in which they promote teamwork.  A study by Singh and Allison (2016) shows that school heads from highly-performing schools often demonstrate the importance of strong team work and collaboration among their teachers through planning together, frequent communications, organizing team building activities such as subject panels etc. Such leaders also share and distribute leadership roles among their teachers and staff in order to manage their schools.

4.3.4 School Administration Powers toward Reprimands
School head power toward reprimanding of less committed teachers and poor performing students are among the important roles in school. This study assessed the extent to which school heads have powers to reprimand teachers with low commitment and poor performing students. The results from questionnaires were as presented in Figure 5. The result show that 60% of School Heads, 70% of teachers and 85% of school committee members were of the opinion that the school administrations have been given sufficient powers to reprimands less committed teachers.
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Figure 4.4: School Administration Powers toward Reprimands

The results also show 55% of School Heads, 64% of teachers and 70% of school committee members were of the opinion that the school administration also have powers to reprimand poorly performing students. Moreover, 80% of School Heads, 90% of teachers and 95% of school committee members said that there were well established institutional mechanisms to correct less committed teachers. In support of that, the DEO had this to say when interviewed: 
“If a teacher has not fulfilled his/her duties…, a School Head gives a warning and if he/she repeats the offence the School Head tells the DEO who often writes to the teacher to demand explanations as to why he/she should not be punished for the offenses” (DEO).
Although results from Figure 5 show that School Heads have been empowered to reprimand, implementation levels of relevant measures to reprimand less committed teachers is low due to lack of follow ups by higher authorities in the ministerial ladder. A study by Reeves (2004) is of the conclusion that school heads and ministerial governing bodies are accountable for supervision of teachers in relation to their ability to accomplish their duties and taking corrective measures to address underperformance and misbehaviours in their schools.
4.4 Supervision of Teaching and Learning Process in School  
4.4.1 Conduction of Internal Inspection


It was also of interest in this study to examine how school administrations did internal inspections. The question was set to find out the extent to which school heads conduct internal inspection to facilitate enhancement of students’ academic performance. The results from the questionnaires used were as summarized in Table 4.6.

Table 4.6: Execution of Internal Inspection
	Aspects/ 

Variables
	Alternative

responses 
	Respondents’ responses
	Total respondents & percentage

	
	
	School Heads
	Teachers
	

	Internal inspection
	Yes
	5(100%)
	25(100%)
	30 (100%

	
	No
	0(00%)
	0(00%)
	0(00%)

	Inspection carried out
	Frequently
	5(100%)
	14(56%)
	19(63.3%)

	
	Infrequently
	0(00%)
	11(44%)
	11(36.6%)

	Initiative to promote modern teaching
	Yes
	4(80%)
	16(64%)
	20(66.6%)

	
	No
	1(20%)
	9(36%)
	10(33.3%)


Source: rsearch data, 2020

Table 4.6 shows that all the 30(100%) respondents were of the opinion that their respective school administrations conduct internal inspection. Regarding the frequency at which internal inspections are conducted, nineteen 19(63.3%) of the respondents reported that internal inspections were carried out frequently and the remainder 11(36.6%) said that internal inspections were carried out infrequently. Moreover, twenty 20(66.6%) respondent’s response was ‘Yes’ that there are many initiatives to promote modern teaching methods and 10(33.3%) of the respondents said ‘No’. When the DEO was interviewed, she had this to say: 
“…… school heads regularly conduct internal inspection and I myself review the inspection documents they submit. I have instructed school heads to carry out inspection at least twice a year and give feedback to teachers” (DEO).
Therefore, this study found that to a large extent school heads perform internal inspections and provide inspection-feedback. However, it is possible that the inspections do not cover all the teachers as some appear unaware of the frequently carried out inspections. School Heads are therefore challenged to find ways to make sure that all the teachers are frequently inspected and given feedbacks to promote good student-teacher interactions. A study by Orlik and Woods (2013) argues that school inspection is one of the most fundamental aspects in education leadership as it represents the extent of leadership accountability and management quality. Inspections provide feedback on the quality of teaching - learning processes, extent of student support for delivering the desired outcomes. Moreover, school inspections provide policy and decision makers with correct information regarding schools.
4.4.2 Effectiveness of Subject Panel 
Academic roles of school heads include establishing subject panels and ensuring that such panels are effective (WEMA, 2016). Subject panels may be defined as groups of teachers with subject skills or specialist knowledge whose aim is to facilitate collaborative professional development of teachers (Bray, 1987; Fulton & Britton, 2011). Panels may achieve that through playing roles such as providing subject instructional leadership, space for teachers to exchange knowledge and expertise in curriculum analysis and implementation, facilitating teacher’s growth in subject leadership, mentoring of new teachers into the teaching service and the creation of learning communities for students (Mumhure, 2017). 
In the present study it was therefore of interest to examine the effectiveness of subject panels toward enhancing students’ academic performance. Figure 6 shows all (100%) of the School Heads and teachers agree that their respective schools have subject panels. Regarding frequency of their meeting, all (100%) School Heads and 60% of teachers were of the opinion that subject panels meet frequently. On the effectiveness of subject panels for improving teamwork, 80% of School Heads and 88% of teacher were of the opinion that the subject panels improve subject teamwork in schools (Figure 4.5). 

The study also found that all the five sampled secondary schools had subject panels and they met twice a year (ordinary meetings) and extraordinary meetings are held when problems occur for the panels to address them. Discussion topics seem to vary from one subject and/or meeting to another. However, some subject panel members were concerned with unending discussions on problems of classroom overpopulations or overcrowding, lack of science instruments or apparatus for hands on training, shortage of student text books and teacher reference books for different subjects. Furthermore, science and mathematics teachers were often concerned with increased work load (number of teaching periods per week). 
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Figure 4.5: Effectiveness of Subject Panel
Source: Field Data, 2020

Repetition of discussion topics in panel meetings may be suggesting that there were no hard and fast rules governing teacher interactions during their panel meetings (Mumhure, 2017). Shortage of resources may impair the role of panels on professional development of teachers. A study by Ndyali (2013) has shown that subject panels of secondary schools were ineffective partly because teachers were not able to exchange knowledge and skills in the whole spectrum of a subject being taught due to various shortages e.g., textbooks, laboratory apparatus, instruments and supplies. Under such circumstance science subject panels, for example, may be left to theoretical discussion rather than sharing practical experiences that are crucial in student hands on training. 

4.5 Effectiveness of School Heads in Motivating Stakeholders to Successfully Implement Strategies for Enhancing Students’ Academic Performance
Administrative roles of school heads include development of school development plan and supervision of its implementation (WEMA, 2016). The last specific objective of the study was intended to assess effectiveness of school heads in motivating stakeholders to successfully implement strategies for enhancing students’ academic performance. The information was gathered through interviewing the DEO while school heads, teachers, head prefects, students and school committee members were asked through questionnaire. Four questions were designed for all mentioned respondents.

4.5.1 Motivation System in School
The first question under the fourth specific objective was aimed at examining the extent to which school heads were rewarding their teachers and students who have performed well. The results from questionnaires were as presented in Table 4.7. Table 4.7 shows that 93.3% of School Heads and school committee members were of the opinion that rarely school heads got rewards from District, Regional and MoEVT authorities. On teachers rewarding, 57.5% of respondents said ‘Yes’ individual teachers were rewarded for good performance and 42.2% of respondents said ‘No’ individual teachers were not rewarded for good academic performance of students. 

Table 4.7: Presence of Motivation Systems in Schools
	Variables
	Alternative responses
	Respondents’ responses
	Total respondents’ percentage

	
	
	School Heads
	Teachers
	School committee members
	

	Rewarding school head
	Rare
	5(100%)
	-
	9(90%)
	14 (93.3%)

	
	Many times
	0(00%)
	-
	1(10%)
	1(6.6%)

	Rewarding teachers
	Yes
	5(100%)
	12(48%)
	6(60%)
	23(57.5%)

	
	No
	0(00%)
	13(52%)
	4(40%)
	17(42.5%)

	Rewarding students
	Yes
	4(80%)
	23(92%)
	8(80%)
	35(87.5%)

	
	No
	1(20%)
	2(8%)
	2(20%)
	5(12.5%)

	Challenges in motivating
	Yes
	5(100%)
	22(88%)
	7(70%)
	34(85%)

	
	No
	0(00%)
	3(12%)
	3(30%)
	6(15%)


Source: rsearch data, 2020

On student rewarding, 87.5% of respondents response was ‘Yes’ students were given rewards for good performance and the remainder (12.5%) of respondents stated ‘No’ students were not rewarded for good academic performance. Regarding challenges in provision of motivation, 85% of respondents’ response was ‘Yes’ school administration face challenges in rewarding teachers and students and the remainder (15%) of respondents reported ‘No’ school administration did not face challenges in rewarding teachers and students. 
During the DEO interview, she had this to say: 
“Normally we motivate students by providing rewards..., purposely for promoting students’ academic performance in the Urban West region. Already we have established a special committee, namely Regional Education Development Committee (REDC), whose role is to provide motivation for both students and teachers. Division I students from FIV are given an iPad and Form VI are awarded a laptop plus two hundred thousand Tanzania shillings (Tshs. 200,000/=). Students who are successful in getting an ‘A’ pass in any subject is rewarded Tshs 200,000/=. Furthermore, Tanzania shillings thirty million (30,000,000/=) is allocated as a reward for best performing teachers in whole Region. Such teachers whose subject has a student who has successfully got ‘A’ is paid a hundred thousand (100,000/=) Tshs which is divided into eighty thousand (80,000/=) Tshs for the subject teacher and the remainder (Tshs 20,000/=) is given to his/her fellow subject teachers” (DEO).

It is the role of a school head to recognise well performing teachers, students and parents and provision of relevant rewards (WEMA, 2016). In this study, unlike the DEO the school heads did not elaborate on their rewarding systems. A study by Olsson and Roxå (2013) concluded that academic rewards are very important to both teachers and students for enhancing their performance since they act as positive reinforcements for good performances that could lead to high school achievement. So, initiating a rewarding system for the best performing teachers and students may improve teacher’s innovativeness and creativity in teacher-student interactions and student competitions.

4.5.2 School Committee
Key dimensions of successful school heads include building a sustainable relationship with communities surrounding their respective school with the view to, among others, developing partnerships beyond the school to encourage parental support for learning and new learning opportunities (Day and Sammons, 2014; WEMA 2016). School committees are often useful in facilitating such school accomplishments. According to Mbise (2015) school committees are clusters of elected members in charge for supervision and managing the activities of a school, such as sensitising, engaging and effectively communicating with education stakeholders such as parents, pupils, society and local authorities. 
School committees also, oversee the day-to-day affairs of the school, including implementation of school curriculum. In view of that the second question under the fourth specific objective was aimed at discovering the extent to which school heads create school committees and how the committees perform their roles in school to enhance student’s academic performance. The results from questionnaires were as presented in Figure 4.6.
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Figure 4.6: Presence and Performance of School Committee
The findings from all the respondents (100%) show that all the five sampled secondary schools had school committees and regarding frequency of meetings, 100% of school heads, 88% of teachers and 75% of school committee members stated that school committee meet frequently. Furthermore, 100% of school heads, 76% of teachers and 55% of school committee members said that school committee meetings were well attended by parents and regarding their role, 100% of school heads, 92% of teachers and 90% of school committee members reported that school committees were serving the intended purpose. 

When interviewed, the DEO has this to say regarding the above questions: 
“Clearly…, every school has school committee and members in each committee are expected to accomplish well their duties. However, some committee members do not fulfil their responsibilities to promote student academic performance” (DEO).
Then the DEO added that: 
“…. although there were challenges but school committees often facilitate good relationship between parents, teachers, students and other stakeholders” (DEO).
School committees often dealt with such issues as gender disparities (section 4.2.1) and poor cooperation school heads receive from parents (section 4.6.4). Mbise (2015) recommends that ministries responsible for education may consider giving relevant trainings and providing guidelines on procedures of how school committees can operate effectively. 

4.5.3 Academic Collaboration with Neighbourhood Schools 
In an effort to create a self-improving school system, increasingly schools are developing inter-school collaboration with the view to learn from each other, support one another, develop localized solutions for common challenges they might face. That may be achieved by such collaborations facilitating sharing and distribution of professional knowledge and experience as well as sharing resources for academic improvements (Armstrong, 2015). It is believed that inter-school collaborations lead to better results and formal and informal federations and chains are therefore encouraged (DfE, 2010; Miquel and Duran, 2017). In view of that, the third question under the fourth specific objective was aimed at finding out the extent to which school heads have developed collaborations and cooperation with others school to enhance excellent students’ academic performance. The results from questionnaires were as summarised in Table 4.8.

Table 4.8: Presence of Academic Collaboration with Neighbourhood Schools
	Variables
	Alternative responses
	Respondents’ responses
	Total respondents & percentage

	
	
	School Heads
	Teachers
	School committee members
	

	Cooperation with others school
	Yes
	4(80%)
	23(92%)
	8(80%)
	35(87.5%)

	
	No
	0(20%)
	2(8%)
	2(20%)
	5(12.5%)


Source: rsearch data, 2020

Table 4.8 shows 87.5% of respondents agreed that schools have good cooperation with neighbourhood schools while the remainder 12.5% of respondents say ‘No’ school do not have cooperation with others schools. During an interview with the DEO, she had this to say: 
“Her office has very good working relationship with the MoEVT. Argued that she works hand in hand with District’s schools and regional education administration level. Clarified that the MoEVT provides seminars through the Zanzibar Improvement Students Performance (ZISP) for science subjects and often visits school teachers to discuss different matters related to academic quality and school progress in general” (DEO).
The DEO interview show that the MoEVT sponsored ZISP program facilitates inter-school exchange of experience and expertise in science subjects particularly for teachers. This emphasizes the need for strong and experienced sponsors to play a leadership role in driving the improvement of formal school’s federations and chains if the most positive influence on student attainment is to be achieved (DfE, 2010). The ministries responsible for educations are therefore challenged to put in place relevant policies to promote school communities and other donors to facilitate interschool collaborations partnering struggling schools with those with a record of high performance as a means of school-to-school support. For effective inter-school collaborations, there are a number of conditions to be fulfilled. They include strong leadership, well-defined and robust structures and processes and clear communication (Armstrong, 2015).

4.5.4 Challenges for Enhancing School Performance
Achieving highest education quality at all levels is, undoubtedly, a goal aspired by all communities. School Heads assume essential roles in achieving the community’s aspirations regarding quality of education provided in their respective schools (UNESCO, 1990). In the present study, when respondents were required air their views on whether school heads face any challenges for enhancing excellent students’ academic performance, Table 4.9 shows their response.  Ninety percent (90%) of respondents said ‘Yes’ school face challenges for facilitating the desired academic performance whereas 10% of respondents said ‘No’ schools do not face any challenges for improving academic performance. 
Table 4.9: Presence of Challenges for Enhancing School Performance
	Aspects/ Variables
	Alternative responses
	Respondents’ responses
	Total respondent & percentage

	
	
	School Heads
	Teachers
	School committee members
	

	Challenges of school performance
	Yes
	5(80%)
	24(96%)
	7(70%)
	36(90%)

	
	No
	0(00%)
	1(4%)
	3(30%)
	4(10%)


Source: Field data, March – May, 2019

When the DEO was interviewed, she had this to say: 
“We have numerous challenges in secondary schools such as poor cooperation among teachers, parents and society, truancy of some students, poor school infrastructures, and DEO’s office lack of budget for providing relevant transport for conducting school follow ups. Other challenges include presence of school self-reliance projects for income generation, shortage of science teachers, leadership training and short leadership induction courses” (DEO)
The DEO observations are supported by Noddings (2015) study that concludes that it is a rare case to find a school without problems. Singh and Allison (2016) show that securing resources is one of the major school leadership challenges faced by the developing world school leaderships. Moreover, schools suffer either academic or administrative challenges that really affect students’ performance when they were not addressed or were ignored by different stakeholders. Challenges undermining effectiveness of school heads in ensuring a smooth teaching- learning processes in schools include students’ indiscipline, management of school finances, insufficient resources (teaching/ learning materials, physical facilities, finances) (Kithinji, 2013) and effective induction process for beginning teachers and school heads (Nthenya, 2012). 
Ministries responsible for education are therefore challenged to provide the basic school infrastructures, put in place policies that promote mobilization of education stakeholder’s for supplementing the government/ parents’ initiatives in the provision of school essential facilities, provision of school heads as well as teachers’ induction programmes. A study by Singh and Allison (2016) has shown that school heads in highly-performing schools were more proactive in establishing policies and practices to motivate stakeholders into mobilizing resources to overcome constraints imposed by government underfunding. Such school heads also provide sustained leadership for continuous improvement. The more School Heads are focused on teaching and learning and the professional development of teachers, the greater is their impacts.

CHAPTER FIVE

SUMMARY, CONCLUSION AND RECOMMENDATION

5.1 Summary and Conclusion

The study assessed the secondary School Heads’ effectiveness towards enhancing students’ academic performance in Secondary schools at Urban District in Unguja. Questionnaires were used to guide collection and analysis of data for responding to four research questions from four research objectives. The questionnaires were presented to selected school heads, teachers, head prefects, students and school committee members. In addition to that the District Education Officer (DEO) was interviewed. 
The research objectives were to find out how school (i) plans (visions, strategic objectives, and action plans) (ii) leadership and management roles of School Head, (iii) supervision of teaching and learning processes, and (iv) stakeholders’ motivation successfully enhance students’ academic performance. The study was done in five secondary schools in Urban District in Unguja Island, Zanzibar. It was found that School Heads in poorly performing schools were ineffective in enhancing student’s academic performance. The failure was attributed to, among other factors, lack of management (planning, communication and motivating) and leadership (inspiring, enabling, relationship development, innovation, role modelling) skills. 
School Heads enhance students’ academic performance through expressing visionary leadership (Sahenk, 2010). In this study, however, School Heads in poorly performing schools lacked skills in developing appealing school visions and effective ways to communicate the visions. There were also poor school vision (philosophy) articulation and understanding for the school head’s subordinates including teachers and school community leaders. 
The poor school vision articulation among school stakeholders was due to ineffective School Heads’ communication of their school vision with the view to develop positive school cultures. As a result of lacking such cultures, parents did not seem to play their rightful role in promoting implementation of school visions/plans such as class construction. The schools studied by this study had in 2015 no student who passed at division I, those passed at division II and III were less than 14% and division zero had on average 23% of the students. In those schools, School Heads were appointed 2-5 years ago to improve the situation. Their success in the last 2-3 years has only been on reducing the numerical number of individuals in division zero. 
The mean percentage of students who were awarded division zero has, however, increased from 23% in 2015 to 36.8% in 2018. Failure to implement school action plans to improve student performance is largely attributed to poor school infrastructures which have intensified the extent of overcrowded classes. Two of the five study schools had slightly better performance, their School Heads were found to have a more regular tendency of attending their teaching classes and supervising teachers’ and students’ academic works than those in low performing schools. In the light of the results of this study, there is a need for school heads to increasingly pay attention to their roles. That is being role-models and supervising academic activities for both teachers and students. Alongside enforcing good schools’ practices such as student’s discipline, there is also a great need to institute and enforce supervisory mechanisms on teachers’ and students’ academic activities.

Another aspect worth noting is School Head’s lack of skills in the development of incentive/motivation systems for promoting teaching and learning processes. Apart from the district level, (DEO), School Heads were not clear on the mode of motivations provided by their respective schools to students and teachers. It appears that the schools are operating in an environment with inadequate motivation systems to overcome some challenges such as teachers and student absenteeism and unreadiness to learn which were highlighted by School Heads as some of the most difficult challenges to address. 

On how school leaders can make a difference in their efforts to enhance students’ academic performance, it may be concluded that the more the school leadership is focused on effective teaching and learning and professional development of teachers, the greater is the impact of such leadership. The most fundamental aspects include: 

i. Developing school staff consensus in school vision and goals and thereafter be directly involved in communicating and monitoring the learning goals, standards and expectations.

ii. School Heads as role models for not only promoting teaching but also participating with teachers in formal and informal professional learning e.g., staff meetings, professional development, discussions on teaching problems. 

iii. Direct involvement of School Heads in evaluating the teaching-learning processes through regular classroom visits and providing formative and summative feedback to teachers. 

iv. Rallying the support of all the stakeholders through developing staff teamwork in planning, decision making, and implementation, distributing responsibilities among stakeholders to motivate school ownership, holding all the stakeholders accountable for deliverables
5.3 Recommendations
In the light of the study findings, analysis, discussion and conclusion drawn, the following may be recommended both for action and for further research. 

5.3.1 Recommendation(s) for Action 

In this study it has been found that school heads in poorly performing schools lacked management and leadership skills in carrying our activities that are crucial for enhancing student’s academic performance. To address the situation, School Head appointing authorities (the Ministry responsible for Education) should include assessment of management skills as one of the important attributes of useful candidates. To strengthen such skills in teachers, both newly appointed school heads and those who are already practicing headship roles should, from time to time, attend in-service seminars to develop and/or improve their abilities to implement reforms in the secondary education. 

5.3.2 Recommendations for Further Studies   

The following recommendations for further studies are made: 
i. Similar studies should be conducted in other secondary schools all over the country to enable comparison which will in turn inform stakeholders on the best practise and sound intervention measures as per relevant contest so as to promote effectiveness of school heads in enhancing students’ academic performance in Tanzania. 

ii. Similarly, since this study dealt with only one aspect, namely, students’ academic performance, it is recommended that studies should be conducted to examine how the effectiveness of School Heads influence other aspects of a secondary school students like the social and psychological aspects. 

iii. Other areas for further studies may on how the effectiveness of School Heads relate to students’ academic performance in different secondary schools for example those with gifted students (in Kiswahili are commonly referred to as “michipuo”) and privately owned secondary schools so as to compare outcomes and establish factors for the differences.

iv. This study was based in Urban district and has employed a case study design, consequently, it will be difficult to generalise the findings to other areas because the sample was drawn from Urban only. Therefore, another study should be conducted with comparison approach to examine the effectiveness of headmaster towards enhancing students’ academic performance using wider area and large sample than was used in this study.
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APPENDICES

APPENDIX 1: SCHOOL HEAD QUESTIONNAIRRE

1. What is your education status/qualification?

A. Certificate

B. Diploma

C. Bachelor Degree

D. Master Degree

If other, please specify…………………………………………..

2. Which school do you lead/head?

…………………………………………………………………..

3. What are your favorite subjects you like to teach? And why?

…………………………………………………………………………………

…………………………………………………………………………………

3. For how long (years) have you been working as a teacher?

…………………………………………………………………………………

…………………………………………………………………………………

4. Have you been a school head before coming to this school?

If yes, please explain …………………………………………………………

…………………………………………………………………………………

…………………………………………………………………………………

5. In how many schools have you been working as school head
…………………………………………………………………………………

…………………………………………………………………………………

…………………………………………………………………………………

6. For how long (years) have you been in this school as school head? 

Please specify……………………………………………………..

7. (i) What roles and responsibilities do you always see having as school head?

…………………………………………………………………………………

…………………………………………………………………………………

 In your opinion, what is the most difficult role and responsibility in your day-to-day activities as school head?

Please specify……………………………………………………..

(ii) What are the most rewarding things that makes remain as head in this school?

Please mention them…………………………………………………………

…………………………………………………………………………………

8. How many times a month do you have meeting(s) with your (i) school teachers, (ii) fellow heads of schools, (iii) district/regional education officers (iv) Ministry of Education officials?

	
	Meeting frequencies
	School teachers
	Heads of School
	Education officers
	Ministry officials

	A
	Once
	
	
	
	

	B
	Twice
	
	
	
	

	C
	Thrice
	
	
	
	

	D
	None
	
	
	
	


If others please specify………………………………………….

(i) If your response in the above question is A-C, what do you really discuss in your meeting(s)?

Staff meetings ……………………………………………………………….

…………………………………………………………..

School heads meetings

……………………………………………………………………………….

………………………………………………………………………………..

…………………………………………………………………………………

District/regional education officers

……………………………………………………………………………….

………………………………………………………………………………..

……………………………………………………………………………….

Ministry officials

………………………………………………………………………………..

…………………………………………………………………………………

…………………………………………………………………………………

(ii) What other communication channels used between you and your staff, fellow school heads, district/regional education officers, ministry officials apart from meetings?

9. Do you think that the school’s working environment is supportive for your daily activity?

………………………………………………………………………………………………………………………………………………………………….

…………………………………………………………………………………

10. (i) How many times does your ministry/district/regional officials recognize you if you perform well?

A. Rare

B. Many times

(i) What kind of recognition is used?

A. Praise and acknowledgement

B. Written acknowledgement

C. Salary increments
D. More challenging work assignment

E. Education programs

If other, please specify

………………………………………………………………………………

…………………………………………………………………………………

(ii) Have you ever attended any training/seminar offered by your ministry/ district/ regional officials to advance your leadership capability?

A. Yes

B. No

If yes, how many times………………………………………………………..

11. How often do you teach classes assigned to you

A. Frequently

B. Infrequently

Do you use any teaching aid materials to facilitate easy understanding?

C. Yes

D. No

If yes mention them and if no explain

………………………………………………………………………………

………………………………………………………………………………

12. Do you face any challenges in motivating students in your school?

A. Yes

B. No

If yes mention them ………………………………………………………………..

………………………………………………………………………………………

13. Do you get any assistance from your school committee to overcome the challenges in motivating students’ learning?

A. Yes

B. No

If yes, please explain how

………………………………………………………………………..……………..

………………………………………………………………………………………

14. Do you think your school has a vision and/or mission?

A. Yes

B. No

If yes/NO, please explain ……………………………………..……………..

………………………………………………………………………………………

15. Do you think your school has a development plan, action plan, action plan, and implementation plan?

A. Yes

B. No

If yes, please explain if the plan is suitable in the school need?

……………………………………………………………………………..

………………………………………………………………………

16. Do you think the plan is being implemented effectively?

A. Yes

B. No

17. In your opinion, how effective is the plan in improving school’s performance?

………………………………………………………………………………

……………………………………………………………………………………………………………………………………………………………

18. In your opinion, what are factors limiting you to effectively implement your plan to improve school academic performance?

………………………………………………………………………………

…………………………………………………………………………

19. Has your school Form II and Form IV National Examination performance improved in the last 3-5 years?

A. Yes

B. No

Please, explain your answer

………………………………………………………………………………

…………………………………………………………………………………

20. Do you make follow up of students’ performance in your school?

A. Yes

B. No

      (i) If yes, how frequently is the follow-up made?

A. Frequently

B. Infrequently

(ii) If yes, does the follow up analyses student weaknesses and strengths?

A. Yes

B. No

(iii) If yes, does such analyses lead to formulation of strategies for improving student performance? 

A. Yes

B. No

(iv). How often are parents offer assistance in implementing planned strategies for improving student performance 

A. Frequently

B. Sometimes

C. Not at all

21. Do you conduct internal inspection?

A. Yes

B. No

If yes, is the inspection carried out 

A. Frequently

B. Unfrequently

  22. In your opinion does the follow-up has any impact on student performance

A. Good

B. Bad

C. No impact

23. Is the internal inspection carried of every teacher?

A. Yes

B. No

If yes, how much frequently

A. Monthly

B. Terminally

Other …………………………………………………..

Is there any initiative/effort to promote modern teaching methods?

A. Yes

B. No

If yes, explain how……………………………………………………………

…………………………………………………………………………………

…………………………………………………………………………………

24. Is your school having sufficient resources to promote school performance?

A. Yes 

B. No

Please, explain your answer……………………………………………………

………………………………………………………………………………

25. In your opinion, are your school staff offer sufficient cooperation to implement school plans to improve student performances?

A. Yes

B. No

Please, explain your answer……………………………….…………………………………………

…………………………………………………………………………………

26. Is there any rewarding system for good performing teachers?

A. Yes

B. No

Please, explain your answer…………………………………………………….

……………………………………………………………………………………………………………………………………………………………………

27. Is there any reprimands for poorly performing teachers?

A. Yes

B. No

Please, explain your answer………………………………………………

………………………………………………………………………………

………………………………………………………………………………

28. Is there any rewarding system for good performing students?

A. Yes

B. No

Please, explain your answer………………………………………………….

29. Is there any reprimands for poorly performing student(s)?

A. Yes

B. No

Please, explain your answer……………………………………………………

……………………………………………………………………………………………………………………………………………………………………

30. Is there any plans to improve students’ performance?

A. Yes

B. No

     If yes please, explain

……………………………………………………………………………………………………………………………………………………………………

31. Have the plans been effective in improving student performance in the last 2-3 years?

A. Yes

B. No

If yes please explain …………………………………………………………………………………………………………………… 

32. In your opinion, are teachers in your school sufficiently committed to their jobs?

A. Yes

B. No

Please, explain your answer

…………………………………………………………………………………………………………………………

33. Do you have sufficient powers to reprimand uncommitted teachers?

A. Yes

B. No

Are higher education authorities assistive in your effort to offer teacher’s corrective measures?

A. Yes

B. No

34. Is there a good communication system with leadership at district, regional and ministerial levels?

A. Yes

B. No

If yes, please explain

……………………………………………………………………………………………………………………………………………………………………………………………………

35. Does your school has subject panels?

A. Yes

B. No

36. Does the panels meet frequently?

A. Yes

B. No

37. Are the subject panels effective in improving teamwork?

A. Yes

B. No

 38. Does your school has a school committee?

A. Yes

B. No

(i) Does the committee meet frequently?

A. Yes

B. No

(ii) Are the committee meetings well attended by parents?

A. Yes

B. No

If yes, please explain (attendance percentage, issues often discussed)

…………………………………………………………………………………………………………………………

(iii) Is your school committee serving the intended purpose?

A. Yes

B. No

If yes, please explain …………………………………………………………
…………………………………………………

39. Is your school having an academic collaboration/cooperation with other school(s) to plan and implement strategies for enhancing student performance of any class?

A. Yes

B. No

If yes, please explain

…………………………………………………………………………………………………………………………

40. Do you have any opinion on your overall school performance. 

A. Yes

B. No

If yes, please explain

…………………………………………………………………………………………………………………………

APPENDIX II: TEACHERS QUESTIONNAIRRE

1. What is your education status/qualification?

A. Certificate

B. Diploma

C. Degree

D. Master

If other, please specify…………………………………………..

2. Which school do you teach?

…………………………………………………………………..

3. What are your favorite subjects you like to teach? And why?

…………………………………………………………………………………

…………………………………………………………………………………

4. For how long have you been working as a teacher

…………………………………………………………………………………

…………………………………………………………………………………

…………………………………………………………………………………

5. For how long have you been teaching in the currently school?

Please specify……………………………………………………..

6. What kind of incentives/rewards attracting you to remain in this school?

Please mention them …………………………………………………………………………………

……………………………………………………………………

…………………………………………………………………………………

…………………………………………………………………………………

7. How many times a month do you have a staff meeting with your school leader/school head?

	
	Meeting frequencies
	School head (present)
	School Head (absent because of other duties)

	A
	Once
	
	

	B
	Twice
	
	

	C
	Thrice
	
	

	D
	None
	
	


If other frequencies please specify……………………………….

8. If your response in the above question is A-C, what do you really discuss in your meeting(s)?

……………………………………………………………………………….

………………………………………………………………………………..

…………………………………………………………………………………

9. What other communication channels used between you and your school head apart from staff meeting?

………………………………………………………………………
………………………………………………………………………
10. Do you think that the school’s working environment is supportive in your daily activities? 

…………………………………………………………………………
…………………………………………………………………………
…………………………………………………………………………
11. How many times your school management or school head recognizes you if you perform well?

A. Rare

B. Many times

12. What kind of recognition used?

A. Praise and acknowledgement

B. Challenging work assignment

C. Education programs

If other, please specify ……………………………………………………….
…………………………………………………………………………………

13. Have you ever attended any training/seminar offered by your school head?

A. Yes

B. No

If yes, how many times………………………………………………………..

14. Do you use any teaching aid materials to facilitate easy understanding? 

A. Yes

B. No

If yes mention them and if no explain

…………………………………………………………………………

…………………………………………………………………………

15. Do you face any challenges in motivating students in your subject(s)?

A. Yes

B. No

If yes mention them

………………………………………………………………………..

…………………………………………………………………………

16. Do you get any assistance from your school head to overcome the challenges in motivating students’ learning?

A: Yes 

B: No

If yes, please explain how

…………………………………………………………………………

…………………………………………………………………………

17. Do you think your school has a vision and/or mission?

A: Yes 

B: No

If yes, please explain ……….…………………………………………………

……………………………………………………………………………………………………………………………………………

18. Do you think your school has a development plan, action plan, action plan, and implementation plan? 

A: Yes 

B: No

If yes, please explain who is the initiator of the plan?

………………………………………………………………………………

……………………………………………………………………………

If yes, please explain if the plan is suitable in the school need?

…………………………………………………………………………………………………………………………………………………………………………………………………………………

19. Do you think the plan is being implemented?

A: Yes 

B: No

20. Is the plan aimed at improving school’s academic performance?

A. Yes

B. No

21. Has your school Form II and Form IV National Examination performance improved in the last 3-5 years?

A: Yes 

B: No

Please, explain your answer

…………………………………………………………………………………

……………………………………………………………………………………………………………………………………………………………………

22. Do you think your school head makes follow up of students’ performance in your subject(s)?

A: Yes 

B: No

      (i) If yes, how frequently is the follow-up made?

A. Frequently

B. Infrequently

(ii) If yes, does the follow up analyses student weaknesses and strengths?

A. Yes

B. No

(iii) If yes, does such analyses lays strategies for improving student performance? 

A. Yes

B. No

(iv). How often are planned strategies implemented for improving student performance 

A. Frequently

B. Sometimes

C. Not at all

23. Do you think your leadership conduct internal inspection?

A. Yes

B. No

If yes, how often is the inspection carried out 

A. Frequently

B. Unfrequently

  24. In your opinion does the follow-up made by your leadership has any impact on student performance

A. Good

B. Bad

C. No impact

25. Is the internal inspection carried out to every teacher?

A. Yes

B. No

If yes, how much frequently

A. Monthly

B. Terminally

Is there any initiative/effort to promote modern teaching methods?

A. Yes

B. No

If yes, explain how……………………………………………………………

…………………………………………………………………………………

26. In your opinion does the school resources used appropriately to promote school performance?

A. Yes 

B. No

Please, explain your answer…………………………………………………

…………………………………………………………………………………

27. In your opinion, is your school leadership manages well the teachers?

A. Yes

B. No

Please, explain your answer…………………………………………………

…………………………………………………………………………………

28. Is there any rewarding system for good performing teachers?

A. Yes

B. No

Please, explain your answer…………………………………………………….

……………………………………………………………………………………………………………………………………………………………………

29. Is there any reprimands for poorly performing teachers?

A. Yes

B. No

Please, explain your answer………………………………………………

………………………………………………………………………………

………………………………………………………………………………

30. Is there any rewarding system for good performing students?

A. Yes

B. No

Please, explain your answer………………………………………………….

31. Is there any reprimands for poorly performing student(s)?

A. Yes

B. No

Please, explain your answer…………………………………………………

……………………………………………………………………………………………………………………………………………………………………

32. Is there any plans to improve students’ performance?

A. Yes

B. No

     If yes please, explain

………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………

33. Are the plans been effective in improving student performance in the last 2-3 years?

A. Yes

B. No

If yes please explain ……………………………………………………………………………………………………………………
 34. In your opinion, is your school leader committed to his /her job?

A. Yes

B. No

Please, explain your answer

…………………………………………………………………………………………………………………………

35. Does the leadership delegate his/her power to staff?

A. Yes

B. No

If yes does he/she delegates appropriately

A. Yes

B. No

36. Is there a good communication system with leadership?

A. Yes

B. No

If yes, please explain

……………………………………………………………………………………………………………………………………………………………………

37. Does your school have subject panels?

C. Yes

D. No

38. Does the panels meet frequently as per guidance provided by the Ministry?

A. Yes

B. No

39. Are the subject panels effective in improving teamwork?

A: Yes 

B: No

 40. Does your school has a school committee?

A. Yes

B. No

41. Does the committee meet as frequently as guided by Ministry?

A. Yes

B. No

42. Are the committee meetings well attended by parents?

A. Yes

B. No

43. In your opinion, are the committee meetings helpful in assisting the school and school head?

A. Yes

B. No

APPENDIX IIIa: HEAD PREFECT QUESTIONNAIRRE

1. Which class are you studying?

A: Form I 

B: Form II 

C: Form III

D: Form IV

If other, please specify…………………………………………..

2. In which school do you study?

…………………………………………………………………..

3. For how long have you been studying in this school?

Please specify……………………………………………………..

4. Do you think your school has a motto/slogan?

A: Yes 

B:  No

If yes, please explain

…………………………………………………………………………………..………………………………………………………………………………

5. As a student leader, do you think your school faces academic challenges?

A. Yes

B. No

If yes, please explain

…………………………………………………………………………………..…………………………………………………………………………………………………………………………………………………………………

6. Do you think your school has a strategy to make you school overcome your challenges?

A. Yes

B. No

If yes, how often are strategies implemented for improving your school performance? 

A. Frequently

B. Sometimes

C. Not at all

If yes, please explain if the strategies used are suitable for improving your school performance?

…………………………………………………………………………………

…………………………………………………………………………………

7. Has your school overall performance improved in the last 3-5 years?

A. Yes

B. No

Please, explain your answer

…………………………………………………………………………………

…………………………………………………………………………………

8. Do you think your school head visits your class to make follow up of teaching activities?

A. Yes

B. No

 (i) If yes, how frequently is the follow-up made?

A. Frequently

B. Infrequently

9. How often are teachers not attending classes in your school?

A. Frequently 

B. Infrequently

Please, explain your answer………………………………………………

………………………………………………………………………………

………………………………………………………………………………

10. How often your class representatives go to ask teachers to come to classes

A. Frequently 

B. Infrequently

Please, explain your answer…………………………………………………

…………………………………………………………………………………

………………………………………………………………………………

11. How often do your subject teachers come to classes after your class representative initiative?

A. Frequently 

B. Infrequently

Please, explain your answer…………………………………………………

…………………………………………………………………………………

………………………………………………………………………………

12. Is there any rewarding system for good performing students in your school?

A: Yes 

B: No

Please, explain your answer………………………………………………….

………………………………………………………………………………………………………………………………………………………………………………………………

13. Is there any reprimands for poorly performing students in your school?

A: Yes 

B: No

Please, explain your answer………………………………………………

………………………………………………………………………………

………………………………………………………………………………

14. Are the plans been effective in improving student performance in the last 2-3 years?

A: Yes 

B: No

If yes please explain ………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………… 

KIAMBATANISHO IIIb: DODOSO LA KIONGOZI WA SKULI

1. Je unasoma kidato cha ngapi?

A: Kidato cha kwanza

B: Kidato cha pili 

C: Kidato cha tatu

D: Kidato cha nne

Kama unasoma kidato kingine, tafadhali bainisha…………………………..

2. Je unasoma skuli ipi? ……………………………………………..

3. Kwa muda gani umekuwa ukisoma katika skuli hii?

Please specify Tafadhali bainisha……………………………………………………..

4. Unafikiri skuli yako ina kauli mbiu?

A: Ndiyo 

B:  Hapana

Kama jibi ni ndiyo, tafadhali eleza

……………………………………………………………………………………………………………………………………………………………………

5. Kama kiongozi wa wanafunzi unafikiri skuli yako inakabiliana ipasavyo na changamoto za kitaaluma?

A. Ndiyo

B. Hapana

Kama jibu ni ndiyo, tafadhali eleza

…………………………………………………………………………………..………………………………………………………………………………

6. Unafikiri skuli yako ina mikakati ya kukabiliana na changamoto?

A. Ndiyo

B. Hapana

Kama jibu ni ndiyo, ni mara ngapi mikakati hiyo inatekelezwa kwa ajili ya kuimarisha matokeo ya skuli? 

A. Mara kwa mara

B. Mara chache

C. Hata mara moja

Kama jibu ni ndiyo, tafadhali eleza kama mikakati inayotumiwa inafaa kwa kuimarisha matokeo ya skuli yako?

…………………………………………………………………………………

……………………………………………………………………………………………………………………………………………………………………

7. Je, matokeo ya jumla ya skuli yako yameongezeka ndani ya miaka 3-5 iliyopita?

A. Ndiyo

B. Hapana

Tafadhali fafanua jibu lako

…………………………………………………………………………………

……………………………………………………………………………………………………………………………………………………………………

8. Unafikiri mwalimu mkuu wako anatembelea darasani mwako kufanya ufuatiliaji wa shughuli za ufundishaji?

A. Ndiyo

B. Hapana

      (i)  Kama jibu ni ndiyo, ni mara ngapi ufuatiliaji huo unafanywa?

A. Mara kwa mara

B. Si mara kwa mara

9. Kwa kiasi gani walimu hawahudhurii madarasani katika skuli yako?

A. Frequently Mara kwa mara 

B. Infrequently sio mara kwa mara

Tafadhali fafanua jibu lako ……………………………………………………

………………………………………………………………………………

10. Ni mara ngapi mwakilishi wa darasa lako anakwenda kumuomba mwalimu kuja darasani?

A. Mara kwa mara 

B. Si mara kwa mara

Tafadhali, fafanua jibu lako 

…………………………………………………………………………………

………………………………………………………………………………

11. Ni mara ngapi walimu wako wa masomo wanakuja darasani baada ya kiongozi wa darasa kwenda kumuita? 

A. Mara nyingi 

B. Si mara nyingi

Tafadhali fafanua jibu lako……………………………………………………

………………………………………………………………………………

12. Je kuna mfumo wowote wa kuwazawadia wanafunzi wanaofanya vizuri katika skuli yako?

A: Ndiyo 

B: Hapana

Tafadhali fafanua jibu lako…………………………………………………….

……………………………………………………………………………………………………………

13. Kuna adhabu yoyote wanayopewa wanafunzi wasiofanya vizuri?

A: Yes Ndiyo

B: No Hapana

Tafadhali fafanua jibu lako………………………………………………

………………………………………………………………………………

14. Je, mipango imefanikiwa katika kuongeza ufaulu wa wanafunzi kwa miaka miwili hadi mitatu iliyopita?

A: Ndiyo 

B: Hapana

Kama ndiyo tafadhali fafanua ………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………… 

APPENDIX IVa: STUDENTS QUESTIONNAIRRE FOR CLASS IN WHICH SCHOOL HEAD IS TIMETABLED TO TEACH

1. Which class are you studying?

A: Form I 

B: Form II 

C: Form III 

D: Form IV

If other, please specify…………………………………………..…..……..

2. In which school do you study? ………………………………………………..
3. What are your favorite subjects you like to study? And why?

…………………………………………………………………………………………………………………………………………………………

What do you want to be in your life?

A: Teacher

B: Medical doctor 

C: Engineer 

D: Journalist

If other, please specify…………………………………………..

4. For how long have you been studying in this school?

Please specify……………………………………………………..

6. Why do you like most to study in your school?

Please mention them…………………………………………………………

…………………………………………………………………………………

7. Do you think that the school’s studying environment is supportive in achieving your dreams?

………………………………………………………………………………

…………………………………………………………………………………
8. How many times a week do you meet with your school head?

	
	A
	B
	C
	D

	Meeting frequencies
	Once
	Twice
	Thrice
	None


If others please specify………………………………………….

9. If your response in the above question is A-C, what do you really discuss in your meeting(s) with school head?

………………………………………………………………………………

…………………………………………………………………………………

9. (i) How many times your school head has met you to discuss your performance and/or strategies to improve?

A: Rare 

B: Many times

(ii) How many times your school head recognizes you if you perform well/bad?

A. Rare

B. Many times

(iii) What kind of recognition is used to encourage you to do better?

A: Encouraging words 

B: Given presents 

C: Additional assignments 

D: Education programs

If other, please specify

………………………………………………………………………………

…………………………………………………………………………………

10. Have you ever gone to any subject tour arranged by your school head?

A: Yes 

B: No

If yes, how many times ………………………………………………………..

11. In your classes do you have opportunities to use any materials that facilitate easy understanding?

A: Yes 

B: No

If yes mention them and if no explain ………………………………………

………………………………………………………………………………

  12. Do you face any challenges in understanding your subject(s)?

A: Yes 

B: No

If yes mention them …………………………………………………………..

………………………………………………………………………………

13. Do you get any assistance from your school head to overcome the challenges in your learning?

A: Yes 

B: No

If yes, please explain how ……………………………………
……………………………………………………………………
KIAMBATISHO IVb: DODOSO YA WANAFUNZI WA DARASA AMBALO MWALIMU MKUU ANAFUNDISHA.

1. Je unasoma kidato cha ngapi?

A: Kidato cha kwanza

B: Kidato cha Pili

C: Kidato cha tatu

D: Kidato cha nne

Ikiwa ni kidato kingine tafadhali bainisha…………………………………..

2. Unasoma skuli gani? ……………………………………………….……………..

3. Ni masomo gani  unayopendelea zaidi kujifunza? Na kwa nini?

…………………………………………………………………………………

Unataka kuwa mtaalamu wa fani gani katika maisha yako?

A: Mwalimu

B: Daktari mtabibu 

C: Mhandisi 

D: Mwandishi wa habari

Ikiwa ni fani nyingine tafadhali bainisha…………………………………………..

4. Kwa muda gani umekuwa ukisoma katika skuli hii?

Tafadhali bainisha……………………………………………………..

v. Kwa nini unapendelea zaidi kusoma katika skuli hii?

Please mention them Tafadhali bainisha sababu hizo……………………………………………………

…………………………………………………………………………………

6. Unafikiri mazingira ya kujifunza katika skuli yako yanasaidia katika kufikia malengo yako?

………………………………………………………………………………

…………………………………………………………………………………
7. Mara ngapi kwa wiki unakutana na mwalimu wako mkuu?

	
	A
	B
	C
	D

	Idadi ya kukutana
	Mara moja
	Mara mbili
	Mara tatu
	Hakuna


Kama kuna idadi nyingine tafadhali bainisha………………………………………….

8. Kama majibu yako katika swali la hapo juu ni A-C, huwa mnajadili nini hasa katika mikutano na mwalimu wako mkuu?

……………………………………………………………………………

…………………………………………………………………………………

9. (i) Ni mara ngapi mwalimu wako mkuu amekutana na wewe kujadili matokeo ya masomo yako na/au mikakati ya kuimarisha ufaulu?

A: Mara chache 

B: Mara nyingi

(ii) Ni mara ngapi mwalimu mkuu wako anakutambua ukiwa umefanya vizuri /vibaya?

C. Mara chache

D. Mara nyingi

(iii) Ni njia zipi zinazotumika kutambua au kuthamini mafanikio ya kimasomo ili kukupa moyo wa kuongeza juhudi katika kujifunza? 

A: Pongezi 
B: Kupewa zawadi 

C: Majuku ya ziada  

D: Programu za kielimu za kujiendeleza
Kama kuna nyingine tafadhali bainisha

………………………………………………………………………………

…………………………………………………………………………………

10. Ulishawahi kwenda ziara yoyote ya masomo iliyoandaliwa na mwalimu mkuu wako?

A: Ndiyo 

B: Hapana

Kama ndiyo ni mara ngapi?........................................................................................................

11. Katika madarasa yenu mna fursa ya kutumia zana zozote za kuwezesha wanafunzi kufahamu kwa urahisi?

A: Ndiyo 

B: Hapana

Kama ndiyo zibainishe na kama hapana fafanua

………………………………………………………………………………

………………………………………………………………………………

  12. Je unapata changamoto zozote katika kufahamu masomo yako?

A: Ndiyo 

B: Hapana

Kama ndiyo zibainishe

………………………………………………………………………..

………………………………………………………………………………

13. Unapata msaada wowote kutoka kwa mwalimu mkuu wako kutatua changamoto katika kujifunza?

A: Ndiyo 

B: Hapana

Kama jibu ni ndiyo tafadhali fafanua ni kwa namna gani

………………………………………………………………………………………………………………………………………………………………

KIAMBATANISHO V: DODOSO KWA WAJUMBE WA KAMATI YA SKULI

8. Je una watoto wanaosoma katika skuli hii?

A: Ndiyo

B: Hapana

Kama ndiyo fafanua

……………………………………………………………………………………………………………………………………………………………..

2. Kitu gani kilichokuvutia kuwaleta watoto wako katika skuli hii?

Tafadhali bainisha

…………………………………………………........…………………………
…………………………………………………………………………………

3. Kitu gani kimekuvutia kuwa mjumbe wa kamati ya skuli hii?

Fafanua ……………………………………………………………………………
…………………………………………………………………………………

4. Ni mara ngapi katika mwezi mnafanya mkutano (mikutano) na (i) mwalimu mkuu (ii) walimu wa skuli (iii) wajumbe wenzako wa kamati, na (iv)wazazi wa skuli kujadili maswala ya skuli? 

	
	Idadi ya mikutano
	Mwalimu mkuu
	Walimu wa skuli
	Wajumbe wenzako wa kamati
	Wazazi wa skuli

	A
	Mara moja
	
	
	
	

	B
	Mara mbili
	
	
	
	

	C
	Mara Tatu
	
	
	
	

	D
	 Hakuna
	
	
	
	


Kama kuna idadi nyingine ya mikutano tafadhali bainisha………………………………………….

5. Kama majibu yako katika swali la hapo juu ni kati ya A mpaka C, huwa mnajadili nini hasa katika mkutano/mikutano yenu?

Mikutano na mwalimu mkuu

……………………………………………………………………………….

…………………………………………………………………………………

Mikutano na walimu ………………………………………………………
…………………………………………………………………………………

Mikutano na wajumbe wenzako wa kamati ………………………………….

……………………………………………………………..…………………
……………………………………………………………………………….

6. Je unafikiri matokeo ya wanafunzi kitaaluma ni mazuri ya kuridhisha?


A: Ndiyo


B: Hapana

Fafanua ………………………………………………………………………
…………………………………………………………………………………
7. Kwa maoni yako nini kifanyike kufanya matokeo yawe mazuri zaidi?

Fafanua ……………………………………………………..…………………

……………………………………………………………………………….
8. Kama mjumbe wa kamati,, Je unakutana na changamoto zozote katika kuwashajihisha wanafunzi katika skuli yako?

C. Ndiyo

D. Hapana

Kama jibu ni ndiyo, zibainishe changamoto

………………………………………………………………………..

………………………………………………………………………………

9. Unapata msaada wowote kutoka kwa wazazi katika kutatua changamoto katika kushajihisha kujifunza kwa wanafunzi?

C. Ndiyo

D. Hapana

Kama jibu ni ndiyo, tafadhali fafanua ni kwa namna gani

…………………………………………………………………………………

…………………………………………………………………………………

10. Skuli yako ina dira na/au dhamira

C. Ndiyo

D. Hapana

Kama jibu ni ndiyo, tafadhali fafanua

…………………………………………………………………………………..

…………………………………………………………………………………

11. Unafikiri skuli yako ina mpango wa maendeleo, mpango kazi na mpango wa utekelezaji?

C. Ndiyo

D. Hapana

Ikiwa jibu ni ndiyo,, fafanua kama mpango unafaa kwa mahitaji ya skuli?

…………………………………………………………………………………

………………………………………………………………………………………………………………………………………………………………

12. Unafikiri mpango huo unatekelezwa?

C. Ndiyo

D. Hapana

13. Je, mpango huo unalenga kuinua matokeo ya skuli kitaaluma?

C. Ndiyo

D. Hapana

14. Je matokeo ya mitihani ya taifa ya kidato cha pili na kidato cha nne katika skuli yako yameongezeka ubora katika ya miaka mitatu hadi mitano iliyopita? 

C. Ndiyo

D. Hapana

Tafadhali fafanua jibu lako

…………………………………………………………………………………

…………………………………………………………………………………

APPENDIX VI: SECTED SCHOOLS FORMS II AND IV EXAMINATION RESULTS

Appendix VIa: Summary of Selected School’s Certificate of Secondary Education Examination Results During 2015-2018

	SCHOOLS
	EXAM

YEAR
	DIVISIONS
	TOTAL (T), PASSED DIV 1-111(P) &%GE (%)

	
	
	I
	II
	III
	IV
	0
	T
	P
	%

	HAILE- SELASIE
	2015
	0
	2
	19
	158
	83
	262
	21
	8.0

	
	2016
	0
	1
	15
	198
	123
	337
	16
	4.7

	
	2017
	0
	1
	23
	182
	160
	366
	24
	6.6

	
	2018
	0
	2
	11
	132
	103
	240
	13
	5.4

	
	
	
	
	
	
	
	
	
	

	CHUMBUNI
	2015
	0
	3
	10
	82
	10
	105
	13
	12.4

	
	2016
	0
	1
	15
	145
	68
	229
	16
	7.0

	
	2017
	0
	0
	16
	140
	110
	266
	16
	6.0

	
	2018
	0
	0
	10
	92
	89
	191
	10
	5.2

	
	
	
	
	
	
	
	
	
	

	MWEMBE LADU
	2015
	0
	4
	15
	157
	47
	223
	19
	8.5

	
	2016
	0
	1
	15
	158
	74
	248
	16
	6.5

	
	2017
	0
	0
	19
	132
	97
	248
	19
	7.7

	
	2018
	0
	2
	21
	196
	74
	293
	23
	7.8

	
	
	
	
	
	
	
	
	
	

	KIDONGO- CHEKUNDU
	2015
	0
	3
	15
	166
	60
	224
	18
	7.4

	
	2016
	0
	4
	16
	173
	111
	304
	20
	6.6

	
	2017
	0
	0
	19
	201
	94
	314
	19
	6.1

	
	2018
	0
	2
	27
	169
	81
	279
	29
	10.4

	
	
	
	
	
	
	
	
	
	

	KWAMTIPURA
	2015
	0
	1
	15
	94
	34
	146
	16
	11

	
	2016
	0
	1
	15
	114
	93
	223
	16
	7.2

	
	2017
	0
	2
	22
	248
	147
	414
	24
	5.8

	
	2018
	0
	1
	15
	152
	124
	292
	16
	5.5


Appendix VIb: Summary of Selected School’s Form II National Examination Results for 2017-2018.

	SCHOOL
	YEAR
	PASS MARKS
	STUDENTS: 

TOTAL (T), FAIL (F), PASS (P), PASS % (%)

	
	
	A
	B+
	B
	C
	D
	E
	F
	T
	F
	P
	%

	HAIL 
	2017
	0
	7
	72
	204
	273
	200
	1
	757
	-
	283
	37.4

	
	2018
	0
	2
	20
	61
	130
	118
	1
	332
	-
	83
	25

	
	
	
	
	
	
	
	
	
	
	
	
	

	CHU
	2017
	0
	14
	45
	136
	201
	185
	3
	584
	-
	195
	33.4

	
	2018
	0
	0
	13
	50
	147
	172
	3
	453
	68
	63
	13.9

	
	
	
	
	
	
	
	
	
	
	
	
	

	K/CHU
	2017
	0
	0
	16
	84
	475
	192
	0
	767
	-
	100
	13.0



	
	2018
	0
	0
	7
	86
	333
	102
	4
	606
	74
	93
	15.3

	
	
	
	
	
	
	
	
	
	
	
	
	

	MUE
	2017
	0
	0
	11
	103
	411
	149
	1
	675
	-
	114
	34.0

	
	2018
	0
	0
	5
	80
	370
	102
	0
	575
	18
	85
	14.8

	
	
	
	
	
	
	
	
	
	
	
	
	

	K/PU
	2017
	0
	7
	48
	192
	381
	297
	6
	931
	-
	247
	26.5

	
	2018
	0
	0
	7
	87
	188
	163
	7
	452
	0
	94
	20.8
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Tel: 255-22-2666752/2668445 Ext.2101
Fax: 255-22-2668759

E-mail: drps@out.ac.tz

P.O. Box 23409
Dar es Salaam, Tanzania

http://www.out.ac.tz

14/01/2019

SECOND VICE PRESSIDENT
P.O BOX 239,
ZANZIBAR.

RE: RESEARCH CLEARANCE

The Open University of Tanzania was established by an act of Parliament no. 17 of 1992. The act
became operational on the 1st March 1993 by public notes No. 55 in the official Gazette. Act
number 7 of 1992 has now been replaced by the Open University of Tanzania charter which is in
line the university act of 2005. The charter became operational on 1st January 2007. One of the
mission objectives of the university is to generate and apply knowledge through research. For
this reason staff and students undertake research activities from time to time.

To facilitate the research function, the vice chancellor of the Open University of Tanzania was
empowered to issue a research clearance to both staff and students of the university on behalf
of the government of Tanzania and the Tanzania Commission of Science and Technology.

The purpose of this letter is to introduce to you Mrs. MTOLERA, LUCY MATERN PG201609464
who is a Master student at the Open University of Tanzania. By this letter, Mrs ,MTOLERA LUCY
MATERN has been granted clearance to conduct research in the country. The title of her
research is “- THE EFFECTIVINESS OF THE HEAD TEACHERS TOWRDS ENHANCING STUDENTS
ACARDEMIC PERFORMANCE IN PUBLIC SECONDARY SCHOOLS AT URBARN DISTTRICRT IN
UNGUJA".

The research will be conducted in Zanzibar commission of secondary schools. The period which
this permission has been granted is from 04/02/ 2019 to 29/03/2019.

In case you need any further information, please contact: The Deputy Vice Chancellor
(Academic); The Open University of Tanzania; P.O. Box 23409; Dar es Salaam. Tel: 022-2-
2668820 we thank you in advance for your cooperation and facilitation of this research activity.





APPENDIX VIII: RESEARCH CLEARANCE: VICE PRESIDENTS OFFICE - THE REVOLUTIONARY GOVERNMENT OF ZANZIBAR
[image: image8.jpg]SERIKALI YA MAPINDUZI YA ZANZIBAR
OFISI YA MAKAMU WA PILI WA RAIS

P. O. Box 239 Tel. 024 22 30808

Vuga Street Fax. 02422 30808
Zanzibar-Tanzania E-mail : ps 2vpo@zanzibar.go.tz
OMPR/M.95/C.6/2/VOL.XIV/S$7~ 06/02/2019
KATIBU MKUU,

WIZARA YA ELIMU NA MAFUNZO YA AMALL,

ZANZIBAR.

KUH: RUHUSA YA KUFANYA UTAFITI

Kwa heshima, naomba uhusike na mada ya hapo juu.

Serikali ya Mapinduzi ya Zanzibar imemruhusu Nd. Lucy Matern Motolera mtafiti Mwanafunzi
kutoka Chuo Kikuu Huria cha Tanzania ambae anasomea Shahada ya Pili ya Uongozi, Mipango
na Sera kufanya utafiti katika mada inayohusiana na “The Effectiveness of the Head Teachers
Towards Enhancing Student’s Academic Performance in Public Secondary School at
Urbarn District in Unguja Zanzibar”. Utafiti huo utafanyika katika skuli za sekondari Haile
Seilassie, Mwembeladu, Kidongo Chekundu na Kwamtipura kuanzia tarehe 06/02/2019 hadi
06/05/2019 Zanzibar. Tunaomba asaidiwe kufanya utafiti huo.

Kwa nakala ya barua hii mara baada ya kumaliza utafiti, mtafiti anatakiwa kuwasilisha nakala
(copy) 3 za ripoti ya utafiti huo Ofisi ya Makamu wa Pili wa Rais- Zanzibar.

Naambatanisha na kivuli cha kibali cha kufanyia utafiti.

Abhsante,

/)("(""JL (o »5\)

FARHAT A. MBAROUK,
/KATIBU MKUU,
OFISI YA MAKAMU WA PILI WA RAIS,
ZANZIBAR.
» NAKALA: Nd. Lucy Matern Motolera

Kwa mawasiliano ya moja kwa moja:
Waziri 024 22 33100; Katibu Mkuu 024 22 30808; Naibu Katibu Mkuu 024 22 30937
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arehe: 15 Februari, 2019

Mwalimu Mkuu,
5 o[ TGRS S ———
Zanzibar.

KUH: KUFANYA UTAFITI ND. LUCY MATERN MOTOLERA
Tafadhali naomba uhusike na mada iliyopo hapo juu.

Mtajwa hapo juu ni mtafiti mwanafunzi wa Shahada ya Uzamili katika Chuo Kikuu
Huria cha Tanzania katika fani ya Uongozi, Mipango na Sera ambaye anafanya utafiti
katika mada inayohusiana na “The effectiveness of the Head Teachers
Towards Enhancing Student’s Academic performance in Public Secondary
School at Urban District in Unguja Zanzibar.” Ndugu Lucy amekamilisha
taratibu zote za ruhusa ya kufanya utafiti na ruhusa yake imeanza tarehe 6/2/2019
na itamalizika tarehe 6/05/2019.

Aidha, utafiti wake utafanyika katika skuli tano (5) za Sekondari za Haileseilassie,
Mwembeladu, Kidongo Chekundu, Chumbuni na Kwamtipura.’ Hivyo, unaombwa
umpokee na umpe kila aina ya ushirikiano unaohitajika ili aweze kufanikisha utafiti
wake.

Tunategemea kupata mashirikiano yako.

Ah

s

(Omar A. Omar)
K.n.y. Katibu Mkuu,
Wizara ya Elimu na Mafunzo ya Amali,
. Zanzibar
Nakla: Lucy Matern Motolera

Kwa mawasiliano ya moja kwa moja:
Waziri 2238205, Katibu Mkuu 2238210, Naibu Katibu Mkuu 2234356.
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SECRETARY
ZANZIBAR RESEARCH COMMITTEE
P. O Box 239

Tel: 2230806
FAX: 2233788
RESEARCH/FILMING PERMIT
(This Permit is only Applicable in
Zanzibar for a duration specified)
SECTION
Name: Mtolera Lucy Matern
Sex Female
Date and Place of Birth 31/01/1966 - Mahenge Morogoro
Nationality: Tanzania

Passport Number: -

Date and Place of Issue -

Date of arrival in Zanzibar 1992

Expected date of departure -

Duration of study Three Month -

Research Tittles: The Effectiveness of the Head teachers
Towards Enhancing Student's Academic
Performance In Public Secondary School at
Urban District in Unguja Zanzibar

Full address of Sponsor: This is to endorse that I have received and duly

considered applicant’s rcqqest I am satisfied with the

7. G ~
/'J?pfwlptlons outlmed abO\Te\\

L.

Name of the authorizing officer: Mwan ha
Signature and seal:

Institution: Office of- Chief Goygrnment Statistician
Address: . P. O Box 2321
Zanzibar.

Date: 05/01/2019
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S.L.P 239
ZANZIBAR

KUH: OMBI LA KUKUSANYA TAARIFA KWA AJILI YA UTAFITIL.
Ndugu,
Tafadhali husika na kichwa cha habari cha hapo juu.

Mimi ni mwanafunzi wa Chuo Kikuu Huria cha Tanzania, mwenye nambari ya usajili PG
201609464 ambaye ninachukua kozi ya ‘Masters of Education in Administration Planning
and Policy Studies’, ili kukamilisha masomo yangu ninalazimika kufanya utafiti, hivyo

ninaomba ruhusa ya kukusanya taarifa ili niweze kukamilisha masomo yangu kwa wakati.

Natanguliza shukrani zangu za dhati.
Ahsante sana,

Wako mtii

(Whte .

S i b s T

LUCY MATERN MTOLERA
0772686870




DEPENDENT VARIABLE











Students’ academic performance





INTERVENING VARIABLES





Accessibility of instructional materials


School infrastructure and environment


Supervision of school activities


Excellent teaching and learning





INDEPENDENT VARIABLES





Effective School Head


School planning


Staff controlling


Organizing


Motivating


Adequate and quality teachers


Frequency of pupils’ assessment and provision of feedback 


Extra curriculum activities
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