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itself, there is a different attitude to this phex@mon in the society, in science and in practiageineral, it is still
not clearly defined the pure characteristics otadkr, insufficiently and not fully explained sompgestions
about the formation and development of a leader.

But we should keep in mind that the study of lesldierissues, as well as the study of the leadetghifities
formation, the study of the identification of pedgigal conditions for the leader’s formation ane theation or use of
methods and techniques of leadership developmamicantribute greatly to the improvement the trejréfficiency,
as well as can lead to a better development gigrgonality traits, instincts and abilities in pleop
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The article focuses on the problem of listenindisskievelopment in foreign language acquisitione Th
use of video resources in listening skills develepins analyzed.

Listening is the conscious processing of the andistimuli that have been perceived through hearing
Speaking and writing are productive skills. List&nis receptive rather than productive, but itnsqually important
skill. Students need to learn how to listen, andebthe chance to listen to different types oflighgso they will be
able to listen to spoken English outside the atasarwith understanding. Listening involves makiegse of the
meaningful sounds of language. We do this by usimjext and our knowledge of language and the vjib}Id

One of the main reasons for getting students tenlieo spoken English is to let them hear differamieties
and accents — rather than just the voice of thatter with its own idiosyncrasies. In today’s @pthey need to be
exposed not only to one variety of English (Britishglish, for example) but also to varieties sushAaerican
English, Australian English and so on. The numbetifferent varieties (and the degree to which they different
from the one students are learning) will be a méttethe teacher to judge, based on the studésviid, where the
classes are taking place. However, even if they bahr occasional (and very mild) varieties of k&hgthat are
different from the teacher’s, it will give them etter idea of the world language, which Englishibesome.

The main method of exposing students to spokenigén@after the teacher) is through the use of taped
material which can exemplify a wide range of topogh as advertisements, poetry reading etc. Teachs
imitate these, but good tapes are far more powelfstening to appropriate tapes provides such supmoand
students get view information not only about grammad vocabulary but also about pronunciation, hrimyt
intonation, pitch and stress.

There are a number of ways in which listening éditis differ from classroom exercises: firstly, éspgo
at the same speed for everybody. Unlike readistgriers to a tape cannot flick back to a previewagraph, re-
read the headline, stop to look at the picture thintk for a bit before continuing. On the contrattyey have to
go with the speed of the voice(s) they are listgnio. Of course, they can stop tapes and rewindhthe
Nevertheless, essentially, the speed of the sp@ldaminates the interaction, not that of theshistr [1].

Listening is special too because spoken languagpecélly when it is informal, has a number of weiq
features including functional way of asking, repetis, hesitations etc. Experience of informal sgoEnglish
together with an appreciation of other spoken factothe tone of the voice, the intonation the kpesause and
backgrounds noise — will help students to ease mgaut of such speech phenomenon.

Because of its special characteristics, teachexd teeensure that students are well prepareddtaniing
and that they are clearly able to hear what thagnito. The main principles of teaching listerang as follows:

— the tape recorder is just as important as the tape;

— preparation is vital;

— one presentation will not be enough;

- students should be encouraged to respond to therdaf a listening, not just to the language;

— good teacher exploit listening texts to the full;

- different listening stages demand different listgniasks [1].

Language learning is a complex process: in thi€gss, language teachers cannot be far away from the
technology, which is the application of scientifinowledge to practical tasks by organizations thablve
people and machines. It is a fact that technol@gnot be separated from society.

It is a well-known fact that audio-visual materi@ee a great help in stimulating and facilitatirg t
learning of a foreign language. According to somiergists many media and many styles of visualgnedion
are useful to the language learner. That is to allyaudio-visual materials have positive contribng to
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language learning as long as they are used aigtietime, in the right place. In the process afgaage learning
and teaching, the learner uses his eyes as wdilisasars; but his eyes are basic in learning. Oshamtists
claim that it clearly contributes to the undersiagdof another culture by providing vicarious cantavith
speakers of the language, through both audio amdvimeans [2].

Thus, one of the most appreciated materials appdidahguage learning and teaching is, of coursior
A great advantage of video is that it provides athentic language input. A teacher can use it enpilocess
whenever he wishes; he can stop, start and rewimdpteat it for several times where necessary. gelgcted
short sequence from the programme can be usedtérsive study. It is possible to run it in slowtian or at
half speed or without sound to pay special attantioa particular point in the programme. Besidls,learner
can concentrate on the language in detail andprgewhat has been said, repeat it, predict thiy @am so on.
The learner can also concentrate in detail on Vislugs such as facial expressions, dresses, gsstposture
and on the details of the environment. Even withmaring, the language clues can be picked up fhemwision
alone. Using visual clues to meaning in order tbagce learning is an important part of video methogly.
The other point that should be focused on is that very difficult to interpret attitude in a fdgm language
owing to the fact that the listener concentratedhenverbal message, not the visual clues to mgaMideo
gives the students practice in drawing conclusidiee rhythmic hand and arm movements, head nodsl he
gestures are related to the structure of the messagreover, the students have a general ideaeo€uhure of
the target language. It may be enjoyable for thenlers to have something different for languagenieg apart
from the course books and cassettes for listerdmgthe other hand, the disadvantages of video drelab be
taken into account. The main disadvantages ared$ig inconvenience, maintenance and in some eafezs of
technology. Additionally, the sound and vision, thality of the copies or home-produced materiady mot be
ideal. Another important issue in this case is thatteacher should be well-trained to use andoixbie video.
Otherwise, it becomes boring and purposeless fuolesits [2].

There are a lot of different ways of using vide@iolassroom. They are:

1) Sound on and vision off activity— this activity can be interesting and useful laypa section of a
video unit and remove the visual element from tresentation by obscuring the picture so that stisdesm hear
only the dialogue but unable to see the actionolign this activity, the students predict or recardtwhat has
happened visually depending only what they hear.

2) Repetition and role-play —a scene on video is replayed with certain pausegeijoetition either
individually or in chorus. When students have acienderstanding of the presentation, they aredaigkact out
the scene using as much of the original versiothes can remember. When students become confidéntele
playing and are sure of vocabulary and languagetsties, more creative activity can be introducedtich they
are asked to improvise the scene to fit their viefvthe situation and the characters they are pipyRole-play
involves students as active participants. As edotiest plays the assigned role, they become malenare
involved. This activity also helps students to &etinderstand their own behaviour and to be mdeetalrespond
in a positive way to various human relationshipsother words, role playing is a good communicagietvity and
true preparation for real-life situations. It giveshance to students to apply what they are legrni

3) Reproduction activity — after students have seen a section, studentaslesl to reproduce either
what is being said, to describe what is happenargto write or retell what has happened. This dagtiv
encourages students to try out their knowledgedestis will benefit from experimenting in Englishyvea
though it is challenging and mistakes are made.

4) Dubbing activity — this activity can be done when students havendfvessary language competence.
In this activity, students are asked to fill in tméssing dialogues after watching a sound-off vidptsode. It is
interesting and enjoyable for the students to cetep scene from the video by dubbing.

5) Follow-up activity — it is important that a video presentation shdeidd to a follow-up activity as the
basis for further extended oral practice. Discussibmulates communication among students, anelfshto
achieve communicative practice. With this activitydents have an opportunity to develop sharing @nd
operative skills [2].

Methodologically speaking, watching video films ghb be different from passive television viewing.
Therefore, the teacher should encourage learnevatich films actively, by using supplementary mialsr such
as worksheets prepared by him or supplied withfilhes. The learners should participate in the atiés, if
possible, they themselves set up some projectseiniarget language, by recording their own acésisuch as
speaking, interviewing, reporting etc. Shortly, thée of the learner is not to be a passive vieldran active
member in the triangle of the video, the teachertar learner.
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