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Abstract

The overarching aim of this study was to investigate whether the psychosocial learning
environments of English classes influence students’ self-efficacy beliefs in English language.
In order to achieve this purpose, correlational design was adopted. The study involved the
gathering of data through What Is Happening In this Class and Self-Efficacy Belief
questionnaires from 371 samples. Simple random sampling was used to draw the samples
from the population. Simple correlations, multiple regression and standardized regression
coefficients were computed to analyze the collected data. The results depict that all of the six
psychosocial learning environment aspects were significantly related to students’ self-efficacy
beliefs. The set of learning environment scales also significantly influence students’ self-
efficacy beliefs. Among the six aspects, student involvement, task orientation and student
cohesiveness contributed to the influence on students’ self-efficacy beliefs. The influence of
the task orientation aspect was the strongest; this is followed by student cohesiveness and
student involvement. This implies that students tend to have high self-efficacy beliefs in
English language when there were more task-oriented and cohesive classroom environment
and when students were encouraged to involve themselves well in class activities. Hence, the
psychosocial learning environments of English classes need improvement to enhance
students’ self-efficacy beliefs towards English language. In particular, the learning
environment aspects of task orientation, student cohesiveness and involvement play a
pivotal role in enhancing students’ self-efficacy beliefs in English learning.

Keywords: English classes, English language, psychosocial learning environments,
secondary education, self-efficacy

Manuscript submitted: March 17, 2022
Manuscript revised: May 5, 2022
Accepted for publication: June 30, 2022

ISSN |2355-3669| E-ISSN |2503-2518 | Volume 9| Number 2| Dec 2022 | 140
Available online at http://jurnal.radenfatah.ac.id/index.php/edukasi


mailto:lem.wmg@gmail.com
mailto:kitilatame@gmail.com

EDUKASI: JURNAL PENDIDIKAN DAN PENGAJARAN

ISSN |2355-3669 | E-ISSN |2503-2518 |
Volume 9| Number 2| Dec 2022 |

Introduction

The English language is dominantly employed around the globe for a wider communication
purposes and in a variety of areas. In Ethiopia, English is one of the foreign languages that is used in
various areas. In particular, it has been employed widely in the education sector for more than a
century. Heugh et al. (2006) mentioned that the teaching of English language commenced around
1908 in Ethiopia with the introduction of contemporary education. The language has been taught as
a subject beginning from first grade where children start formal education in public schools in the
country following the 1994 introduction of the new education and training policy. It is also used as a
medium of instruction for secondary and higher education across the country.

In English as a foreign language context, the teaching and learning of the language takes
place mostly in classrooms where students spend most of their time. Fraser (2001) argues that
students have spent about 15,000 hours in the classroom environment when they complete their
secondary education. According to Dorman (2008b, p. 299), classroom environment refers to “the
atmosphere, ambience, tone, or climate that pervades the particular setting”. It is also defined as
students’ and sometimes teachers’ shared experiences in that environment (Fraser, 2001). In the
educational process, the quality of the classroom environment is an essential element (Wubbels,
2006). Studies showed that students can learn effectively and improve their learning in a positive
classroom environment (Dorman, 2002, 2008a, 2008b; Fraser, 2001, 2002). Similatly, Fraser (2001,
p. 1) contended that “It is the quality of life lived in classrooms that determines many of the things
that we hope for from education.” Hence, in order to improve the classroom practices of English
language classes and to help students learn in a better way in Ethiopia, learning environment studies
are needed; this study is among the desired studies.

The present study focuses on the psychosocial classroom environment which refers to the
psychological, social and academic characteristics of learning environments (Bi, 2015). Psychosocial
learning environment of a classroom plays important roles in educational process (Fraser, 2001,
2014). Even though it is clearly important, “teachers and researchers have relied heavily and
sometimes exclusively on the assessment of academic achievement and other learning outcomes”
(Fraser, 2007, p. 103). The importance of achievement is undeniable; however, it cannot provide a
complete picture of the teaching and learning process that occurs within classrooms alone (Fraser,
2007, 2012, 2014). That is, the psychosocial learning environment is equally important to achieve the
goals of education (Fraser, 2001).

The psychosocial learning environment of a classroom determines students’ cognitive and
affective learning outcomes (Fraser, 2007, 2012) even though the most frequently researched
learning outcomes have been academic achievement or attitude of a particular subject (Fraser, 2007).
This study investigated the influence of psychosocial learning environments on students’ self-
efficacy beliefs in learning English at secondary education. From their teaching experience, the
researchers have realized that students feel that learning English is a difficult task; they considered
English to be difficult language. They said that it is hard to improve their English. Such feelings may
arise from low self-efficacy beliefs when they learn English and when they try to employ it; many
Ethiopian students fail to use the language for communication and for other purposes after learning
it for more than a decade, presumably, as a result of weak personal efficacy.

Self-efficacy belief in English language learning could be one of the hindering factors that
contribute to the English language difficulty of students. Self-efficacy means beliefs in one's ability
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to plan and carry out the steps necessary to achieve specific goals (Bandura, 1997). Self-efficacy plays
a vital role in second or foreign language (L2) learning (Bensalem, 2018). Students’ foreign language
performance is strongly affected by their self-efficacy (T'sai, 2013), and in order to help students
develop their L2 skills, it is necessary to foster positive self-efficacy (Rahemi, 2007). Further, Tsai
(2013, p. 3) stated that “Learners with high self-efficacy are more likely to succeed at language
learning... Self-efficacy is an essential factor for learners to succeed in learning a language.”
According to Pajares (2003), most of the language learning difficulties of learners are related to their
low efficacy beliefs.

Students’ self-efficacy beliefs can be affected by several factors. One of the factors could be
the learning environment created in a classroom. In line with this, Choi (2005) postulated that the
classroom learning environment should be emphasized in order to improve the self-efficacy of
students. Therefore, the present study examined whether the psychosocial English classroom
environments influence students self-efficacy beliefs towards English language.

Previous studies, although limited, have provided some evidence that psychosocial aspects of
learning environment are likely to affect self-efficacy (e.g., Afari et al., 2013; Dorman, 2001; Gupta &
Fisher, 2012). The results reported in these studies showed inconsistency in terms of the aspects of
psychosocial learning environment that influence self-efficacy. For example, in Lim's (2013) study,
among the six aspects of learning environment, involvement and equity were significant independent
predictors of academic efficacy, whereas in Afari et al.'s (2013) study, only one of the six learning
environment aspects had statistically significant and independent relationship with self-Efficacy.
Most of the studies in this area were undertaken in science and/or mathematics classrooms. Little
research has also been undertaken in language classrooms (e.g., Daemi et al., 2017; Lim, 2013).
However, the association between psychosocial classroom environment and self-efficacy has not
been examined in Ethiopia. The present study, therefore, extended the past research to English
classes in Ethiopia to fill the gap. It examined the influence of psychosocial learning environments
on students’ self-efficacy beliefs in English language learning. The study also identified the
psychosocial aspects of English classroom environment that can affect students’ self-efficacy beliefs
in learning English. Thus, the following research questions have been addressed in the course of this
study.

1. Is each aspect of psychosocial learning environment related to students’ self-efficacy
beliefs?

2. To what extent do psychosocial learning environments influence students’ self-
efficacy beliefs in English language learning?

3. Which psychosocial aspects of learning environment influence students’ self-efficacy
beliefs?

Literature Review
Classroom learning environment

It is evident that the educational system takes place in classrooms in which students spend
large amounts of time and engage in instructional activities that make learning transpire. Fraser
(2001) indicated that in achieving the objectives of education, quality classroom environment in
which learning takes place plays a crucial role. The learning environment in the classroom refers to
the overall setting in which learning takes place and is comprised of two elements: the physical
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environment and the psychosocial environment (Bell & Aldridge, 2014). Bell and Aldridge explained
that the former refers to the materials and their arrangements in classrooms whereas the latter refers
to classroom psychosocial environment and the participants of classrooms, such as students and
teachers and the interaction among them. The present study focuses on the psychosocial
environment of classrooms that could contribute to the efficacy of English language education. As
Dorman (2002, p. 112) indicated, “Without a consideration of the crucial role of the psychosocial
environment of classrooms, educational productivity cannot be optimized.” Furthermore, a plethora
of studies that have been carried out around the globe indicated that the learning environment that
takes place in a classroom has a strong and consistent influence on student learning (Fraser, 2007,
2012). Similarly, it is widely recognized that the learning environment plays a significant role in
improving the effectiveness of student learning (UNESCO, 2012). Therefore, paying attention to the
learning environment in classrooms is essential for the effectiveness of learning and teaching,.

Psychosocial learning environments and self-efficacy beliefs

It was noted that previous research has strongly investigated the relationships between
students’ cognitive and affective outcomes and their perceptions of the psychosocial aspects of their
classroom environment (Fraser, 2012, 2014). However, the most frequently researched learning
outcomes have been academic achievement or attitude of a particular subject (Fraser, 2007).
Moreover, the extant research examining the associations between student outcomes and learning
environment was mainly conducted in science and mathematics classrooms. The present study fills
this gap by investigating psychosocial learning environment influence on students’ self-reports of
self-efficacy in EFL setting. This section review literature related to the associations of psychosocial
learning environment with self-efficacy. Research undertaken in different countries and in various
classrooms, including in ESL/EFL classrooms is involved.

Previous studies have examined the extent to which the psychosocial learning environment
influences students’ self-efficacy and have reported that the two variables were positively and
significantly related. For example, in Australia, Dorman (2001) examined the classroom psychosocial
environment associations with academic efficacy using seven scales of the WIHIC questionnaire and
three scales from CLES with the sample of 1055 students in secondary schools. The data were
analyzed utilizing simple and multiple correlations. The overall result disclosed that the classroom
environment and academic efficacy were significantly and positively related. The results of simple
correlations indicated a statistically significant (p < 0.001) relationships between all the classroom
environment scales and academic efficacy where the ranges of their correlations were from 0.17 for
Student Cohesiveness to 0.38 for Task Orientation. The strength of relationships were small; it was
the Task Orientation scale that contributes for high variance in the scale of Academic Efficacy
(14.4%). The results of multiple correlation analysis also revealed that the set of classroom
environment scales contributed 22% variance to Efficacy Scale (R=0.47). The results of
standardized regression coefficient also suggest that though five of the scales: Teacher Support (3= -
0.14), Involvement (8= 0.21), Investigation (8= 0.17), Task Orientation (3=0.27) and Cooperation
(8= -0.10) affected students’ academic efficacy significantly, one of these, Task Orientation, affected
it strongly.

The associations between affective outcomes (including academic efficacy) and psychosocial
learning environment in technology-rich classrooms was investigated by Dorman and Fraser (2009)
utilizing TROFLEI questionnaire which includes seven scales of the WIHIC questionnaire. The
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study involved 4146 high school students of Australian. The results of Pearson correlation indicated
that there were statistically significant relationships between all classroom environment scales and
academic efficacy though the strength of correlation was of medium effects (ranging from 0.28 for
Equity scale to 0.46 for Involvement scale). The analysis of multiple regression also revealed that the
set of classroom environment scales predicted academic efficacy (R = 0.31). Further, the results
showed that the psychosocial environment aspect of involvement (8=0.29) predicted academic
efficacy significantly and strongly. This was followed by task Orientation (3=0.21) and investigation
(8=0.07). In another study, Velayutham and Aldridge (2013) reported that three of the seven
WIHIC scales (task orientation, investigation and student cohesiveness) strongly influence students’
self-efficacy in science learning. The WIHIC questionnaire was administered to a sample of 1360
secondary students in public schools in Australia.

Dorman and Adams (2004) also investigated classroom environment associations with
efficacy belief in mathematics classrooms with the use of a questionnaire that was developed by
taking seven scales of the WIHIC and three scales from the CLES. The questionnaire was
administered to 2,651 secondary schools students. The study revealed a significant relationship
between the classroom environment dimensions (ranging from 0.14 for student cohesiveness to 0.37
for task orientation) and academic efficacy. However, small magnitudes of correlations were found
for all scales except task orientation which accounts for high variance in efficacy belief (13.7%). The
results of multiple regression analysis also indicated that the set of classroom environment scales
contributed 19.4% of variance to academic efficacy (R= 0.44). Further, the standardized regression
coefficient analyses suggest that the psychosocial environment aspect of task orientation (8= 0.27)
had significantly a strong effect on academic efficacy. This was followed by involvement (8= 0.19),
investigation (3= 0.12), equity (3= 0.06) and cooperation (3= -0.09).

Utllizing the same questionnaire mentioned above with modification, Gupta and Fisher
(2012) explored the relationships between Indian students' perceptions of their technology-
supported learning environments in science classrooms and academic efficacy. The sample involved
705 students. Simple and multiple correlation was computed for data analysis. The results indicated
that the associations of all WIHIC scales and academic efficacy were significant and positive. A
significant relationship was also found between the set of WIHIC scales and academic efficacy (R* =
0.33). The findings indicated that Involvement (3=0.14), Task Orientation (3=0.20), Investigation
(8=0.11), Differentiation (3=0.14) and Technology Teaching (83=0.21) scales predicted academic
efficacy significantly.

In Canada, Ferguson and Dorman (2001) investigated the relationship between the
classroom environment and academic efficacy utilizing seven WIHIC scales and three CLES scales.
The samples were 951 mathematics students of high school. The overall result indicated that
classroom psychosocial environment contributed 31.4% of variance to academic efficacy.
Specifically, it was found that there were statistically and positively significant correlations between
each learning environment scales and academic efficacy. That is, the more the mathematics classes
are involving, investigative and task oriented the higher academic efficacy level students have. The
study also suggested that Task Orientation was the strong determinant of academic efficacy (8=
0.35).

Recently, Daemi et al. (2017) examined academic self-efficacy relations with classroom
environment using a sample of 200 Iranian EFL learners who completed WIHIC questionnaire and
‘Self-Efficacy for Learning Form (SELF-A)’. The overall result revealed that there was relationship
between EFL learners’ classroom environment and academic self-efficacy. Task Orientation was
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found to have the highest relationship with self-efficacy. This is followed by Student Cohesiveness.
In contrast, Cooperation had the lowest correlation with self-efficacy. Alzubaidi et al. (20106) also
employed WIHIC questionnaire with a sample of 994 university students in Jordan and reported
that six of the seven learning environment scales had statistically significant positive associations
with self-efficacy except the Cooperation scale. It was also found that the set of WIHIC scales were
related to self-efficacy (R= 0.40) significantly. In addition, the results of standardized regression
weight (8) indicated that the four WIHIC scales of Student Cohesiveness (3= 0.20), Teacher
Support (= 0.08), Investigation (3= 0.16), Task Orientation (3= 0.15) and Equity (3= 0.23)) were
positively and statistically significant independent predictors of students’ Self-efficacy.

In Singapore, Lim (2013) explored the associations between the learning environment of
English language classes at primary level and students’ self-efficacy beliefs related to English
language. To assess students’ learning environment perspectives of English classes, the WIHIC
questionnaire was used and to assess student efficacy, the MJSES were employed. The participants
were 441 students at primary school in Singapore. The analyses of simple correlation revealed
significant and positive associations between academic efficacy and all WIHIC scales. The WIHIC
scales correlation with Academic Efficacy scale ranges from 0.27 for Teacher Support to 0.39 for
Involvement. The strength of associations ranged from modest to medium. The result of multiple
correlation for the whole learning environment scales also revealed that the set of WIHIC scales and
self-efficacy (R= 0.44) were associated significantly. In addition, the standardized regression
coefficients (B) were examined to identify the scales of WIHIC that had contributions to these
multivariate associations. Beta (8) weights revealed that scales of Involvement (3= 0.22) and Equity
(B= 0.19) significantly and independently influenced academic efficacy. It was suggested that
students were likely to have strong academic efficacy in English language when there were more
involvement of students and more equitable treatment of students by teachers in classes.

In UAE, Afari et al. (2013) examined whether the use of games in college level classes
improved students’ perceptions of learning environment and their attitudes towards mathematics.
The relationship between academic efficacy and classroom learning environment was also examined
in their study using a modified Arabic version of WIHIC scales and a sample of 352 students.
MJSES was used to assess students’ efficacy belief. Generally, it was found that learning
environment influenced student self-efficacy. The simple correlations results reported in the study
depicted that all six WIHIC scales were positively and significantly related to Academic Efficacy. It
was also found that the associations of the set of WIHIC scales with academic efficacy was
statistically significant (R= 0.30).

In general, the associations between psychosocial learning environment and self-efficacy
have been examined in previous studies and the overall results revealed that the two variables were
significantly and positively related. Nevertheless, as reviewed above in this section, these studies
reported different results in terms of the aspects of psychosocial learning environment that influence
self-efficacy. For example, in Lim's (2013) study, among the six WIHIC scales, Involvement and
Equity scales were significant independent predictors of academic efficacy, whereas in Afari et al.'s
(2013) study, only one of the six WIHIC scales had statistically significant and independent
relationship with Academic Efficacy. Different results were also found with regard to each learning
environment scales associations with self-efficacy; most studies found a statistically significant
associations of all learning environment scales with self-efficacy (e.g., Afari et al., 2013; Dorman,
2001; Gupta & Fisher, 2012) whereas a few studies found a statistically significant relationships
between some or most learning environment scales and self-efficacy (e.g., Alzubaidi et al., 20106). In
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addition, many of the previous studies reviewed in this section have examined the learning
environment associations with student self-efficacy in science and mathematics classrooms. Very
few studies have investigated the learning environment influence on students’ self-efficacy in EFL
context. Moreover, there is no such study in Ethiopia. Therefore, this study extended the existing
research into secondary level EFL classrooms in Ethiopia to fill the gap. It examined whether the
psychosocial learning environment of English classes influenced students’ self-efficacy beliefs in
English language learning.

Methodology
The research design

A research design involves several stages of collecting, analyzing and interpreting either
quantitative or qualitative data or both (Creswell, 2012). This study investigated the influence of the
psychosocial aspects of English classroom environment on students’ self-efficacy beliefs in English
language learning. As such, correlational design was employed. In addition, the study employed
quantitative research approach to collect and analyze data from WIHIC and Self-Efficacy Belief
questionnaires.

Selection of the research participants

The total population was 1124 Menelik II Preparatory School grade eleven students of which
513 and 611 were male and female students, respectively. Simple random sampling was utilized to
choose 393 students (male: 179; female: 214) from the population to participate in this study. The
questionnaire filled by 15 students was discarded as it was not filled appropriately. Seven students
also did not return the questionnaire. As a result, the data obtained from 371 students were analyzed
and utilized in the results of this study.

Data collection

Two questionnaire types, namely, what Is Happening In this Class (WIHIC) and Self-
Efficacy Belief (SEB) questionnaires were employed for data collection in the present study. For the
purpose of this study, the WIHIC questionnaire was opted for and adapted to investigate the
psychosocial aspects of learning environment of English classes at secondary education. SEB
questionnaire was also adapted to assess self-efficacy in English language learning. Each
questionnaire is detailed below.

The first one was the WIHIC questionnaire which was utilized to assess the psychosocial
aspects of learning environment of English classes at secondary education in the study. The WIHIC
questionnaire was first developed by Fraser et al. (1990); it incorporated nine ten-item scales. Then,
it was modified by Aldridge et al. (1999) who formed its final version that involves seven scales; each
scale includes eight items with a five-point Likert scale (Almost never = 1 to Almost always = 5).
The WIHIC questionnaire amalgamates salient scales from a variety of existing questionnaires with
new scales that address current educational issues (e.g., equity) (Fraser, 2014).

The WIHIC is the most widely used learning environment questionnaire in a range of
contexts and countries across the globe (Fraser, 2012, 2014). The WIHIC has also been translated
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into other languages and used successfully (e.g., Arabic (Afari et al., 2013; Alzubaidi et al., 2016);
Spanish (Helding & Fraser, 2013); Greek (Charalampous & Kokkinos, 2017)). It was found to be
reliable and valid in the studies conducted at various grade levels and in many countries (e.g.,
Aldridge and Fraser, 2000; Dorman, 2003). Further, the WIHIC has been applied and found useful
in learning Environment of English (ESL/EFL) classes (e.g., Alzubaidi et al., 2016; Bi, 2015; Goksu,
2015). It is for these reasons that the researchers adapted the WIHIC questionnaire from Aldridge et
al. (1999) and utilized it in the present study. The modified version of the questionnaire was
translated into Ambharic language.

The other questionnaire utilized in this study was Self-Efficacy Belief (SEB) which assesses
students’ self-efficacy beliefs in English language. SEB questionnaire was adapted from Lim (2013)
and used in this study by making slight changes to the wording of the items. Lim (2013) modified
the Morgan-Jinks Student Efficacy Scale (MJSES) (Jinks & Morgan, 1999). The questionnaire
includes eight items that measure the extent to which students are confident and believe in their own
ability in successfully performing language-learning tasks. Students were asked to give response to
the items in a five-point Likert scale response ranging from (Almost never = 1 to Almost always =
5) to reflect their beliefs of their ability in English Language learning. The data obtained from
students were used to examine whether students’ perceptions of English classroom psychosocial
environment was associated with their self-efficacy beliefs in learning English. Many previous
studies undertaken in a variety of countries ensured the validity and reliability of the questionnaire
(e.g., Afari et al., 2013; Lim, 2013). The questionnaire was also translated into Ambharic language.

Before administering to the target participants, the reliability and validity of the Amharic
version of WIHIC and SEB questionnaires was tested first for use in Ethiopian EFL context with
107 students who had similar characteristics to the samples of this study. Cronbach’s alpha
coefficient was computed to check the internal consistency reliability of the instruments. The alpha
coefficients of WIHIC scales ranged from 0.73 (Student Cohesiveness) to 0.88 (Teacher Support)
and its overall reliability was 0.93. Moreover, the alpha coefficients for SEB scale were 0.78. The
results were all above 0.70 which is the acceptable value for reliability coefficients (Dornyei, 2007).
Additionally, discriminant validity was calculated for the research instruments. To determine the
discriminant validity, the mean value of a scale was correlated with other scales. Discriminant validity
determines scale independence or it decides how much a scale in a questionnaire assess different
factor that is independent of the other ones. Brown (2006) recommends that factor correlations
above 0.80 imply overlap of concepts and point towards poor discriminant validity. For the current
study, the highest correlation between each scale was 0.63. This met the requirements of
discriminant validity recommended by Brown's (2006) cut off point which is 0.80. Overall, the
questionnaires were found to be reliable and valid for use in Ethiopian EFL context.

Data analysis

The data for this study were analysed utilizing several quantitative data analysis techniques as
per the research questions of the study. The Statistical Package for Social Sciences (SPSS 24 version)
was used to analyze the data. Pearson correlations and multiple regressions were utilized to address
the first and the second research questions, respectively. Pearson correlations were computed to
examine the bivariate associations of the WIHIC scales with self-efficacy, whereas multiple
regressions were performed to investigate the set of WIHIC scales influence on students’ self-
efficacy beliefs in learning English. In the analysis of multiple regressions, the independent variable
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was the set of six scales of the WIHIC and the dependent variable was Self-Efficacy Belief scale. In
addition, the standardized regression coefficient (3) was calculated to address the third research
question that focuses on identifying which aspects of learning environment contribute significantly
to the influence on students’ self-efficacy beliefs.

Findings

Associations between each aspect of psychosocial learning environment and self-
efficacy belief

One of the objectives of this study was to examine the associations between each
psychosocial aspect of learning environment of English classes and students’ self-efficacy beliefs in
EFL learning. Table 1 below presents the results of the study.

Table 1. Correlational analysis of each aspect of psychosocial learning environment and self-efficacy belief

WIHIC Scales Self-efficacy belief
Pearson Correlation 411
Student Cohesiveness Sig. (2-tailed) .000
N 371
Pearson Correlation 326
Teacher Support Sig. (2-tailed) .000
N 371
Pearson Correlation 413
Involvement Sig. (2-tailed) .000
N 371
Pearson Correlation 4327
Task Orientation Sig. (2-tailed) .000
N 371
Pearson Correlation 263"
Cooperation Sig. (2-tailed) .000
N 371
Fauit P;arson Correlation 331
quty Sig. (2-tailed) 000
N 371

*#p<0.01, N= number of students

The results of correlation analysis, reported in Table 1 above, showed that each of the six
WIHIC scales had a statistically significant (p<0.01) relationships with self-efficacy belief.
Furthermore, all of these correlations were positive in direction and ranged from 0.263 for the
Cooperation scale to 0.432 for the Task Orientation scale. According to Muijs (2004: 145), the effect
size (the correlation coefficients (t)) is the stronger, the closer to +/-1 and the weaker the closer to
0. Some rules of thumb on effect size are: <+/-0.1 weak; <+/—0.3 modest; <+/-0.5 moderate;
<+/-0.8 strong; >=+/-0.8 very strong. Therefore, as indicated in the table, the strength of
associations between each aspect of psychosocial learning environment and self-efficacy ranged
from modest to moderate effect size. The effect sizes of all associations were moderate (r ranging
from 0.331 to 0.432) except Cooperation scale (r = 0.263). Cooperation had modest effect size. Of
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the six learning environment scales, Task Orientation contributed high variance to student self-
efficacy (r* = 18.5%). This is followed by student cohesiveness and involvement (r* = 16.8%) and
teacher support and equity (r* = 10.9%).

The Influence of psychosocial learning environments on students’ self-efticacy
beliefs

The other objective of the present study was to investigate whether the psychosocial learning
environments of English classes influence students’ self-efficacy beliefs in English language learning.
Table 2 below presents the results of the study.

Table 2. Analyses of multiple regression for the relation between the set of WIHIC scales and self-¢fficacy belief

Adjusted Std. Error of
Model R R Square R Square the Estimate
1 5302 281 .269 77646

a. Predictors: (Constant), Equity, Cooperation, Student Cohesiveness, Task Orientation, Involvement,
Teacher Support

As reported in Table 2 above, the result of multiple regression analysis showed that the influence of
the combined WIHIC scales on student self-Efficacy was statistically significant (p<<0.01) and
positive. The set of WIHIC scales also accounted for 28% of variance in student self-efficacy (R* =
0.281). The Adjusted R square was 0.269 for Self-Efficacy Belief scale. This suggests that the
predictors are good at predicting students’ self-efficacy beliefs. According to Muijs's (2004) criteria,
the Adjusted R square (the model) that ranges from 0.11-0.3 has modest fit and from 0.31-0.5 has
moderate fit. Hence, the set of environment scales modestly predicts students’ self-efficacy beliefs in
learning English.

The contribution of each psychosocial learning environment aspect to the influence
on self-efficacy belief

To identify the psychosocial environment aspects that contributed most in predicting
students’ self-efficacy beliefs, the standardized regression coetficients (f) were computed. The results
are presented in Table 3 below.

Table 3. Influence of each psychosocial learning environment aspect on self-efficacy belief

Standardized
Unstandardized Coefficients Coefficients

Model B Std. Error Beta t Sig.
(Constant) 292 244 1.199 231
Student Cohesiveness 231 .062 .202 3.701 .000
Teacher Support .022 .054 .025 411 .681
Involvement 193 .062 182 3.094 .002
Task Orientation .305 .068 243 4.507 .000
Cooperation -.015 .051 -.015 -.294 769
Equity .037 .055 .040 .670 504

a. Dependent Variable: Self-Efficacy Belief, N=371 students
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As reported in Table 3 above, the findings showed that three of the learning environment scales,
namely, Student Cohesiveness (8 = 0. 20), Involvement (3 = 0. 18) and Task Orientation (8 = 0. 24)
contributed to a statistically significant (p<<0.01) influence on students’ self-efficacy beliefs. Task
Orientation had the strongest effect size. This is followed by Student Cohesiveness and
Involvement.

Discussion

The present study examined the relationship between the psychosocial learning
environments of English classes and students’ self-efficacy beliefs in English language. To address
this, Pearson correlation and multiple regressions were calculated. Further, to identify which
psychosocial aspects of learning environment influenced student self-efficacy, the standardized
regression coefficients (8) were computed. The results of Pearson correlation analyses indicate that
each of the six WIHIC scales had a statistically significant relationships with student self-efficacy. All
correlations were positive and had medium effect sizes except Cooperation scale. Cooperation had
modest effect size which was small. This indicates that the learning environment aspect of task
orientation contributes to high variance in self-efficacy (18.5%). The results suggest that all six
aspects of psychosocial learning environment are likely to influence student self-efficacy. The
positive correlation found between each aspect of learning environment and self-efficacy suggests
that students are likely to have high self-efficacy beliefs in English language classes where there are
improved cohesive, teacher supportive, involving, task oriented, cooperative and equitable learning
environments. This study’s findings support that of past studies (Afari et al., 2013; Alzubaidi et al.
2016; Daemi et al., 2017; Dorman, 2001; Dorman & Adams, 2004; Dorman & Fraser, 2009; Gupta
& Fisher, 2012; Lim, 2013) which reported significant and positive associations between each aspect
of learning environment and self-efficacy with the exception of Cooperation scale in Alzubaidi et
al.’s (2016) study.

The multiple regression analysis also indicates that the set of psychosocial learning
environment aspects association with student self-efficacy was statistically significant and positive.
About 28% of the variation in self-efficacy was explained by the set of psychosocial aspects of
classroom environment (R* = 0.281). The Adjusted R was also 0.269 (modest fit), which suggests
that the predictors (the set of learning environment scales) are relatively good in predicting students’
self-efficacy. This means that the set of learning environment aspects modestly influenced students’
self-efficacy beliefs. This finding supports the findings of past research (Afari et al., 2013; Daemi et
al., 2017; Dorman, 2001; Dorman & Adams, 2004; Dorman & Fraser, 2009; Ferguson & Dorman,
2001; Lim, 2013) which found that the set of classroom environment scales accounted for a
statistically significant and positive variance in student self-efficacy.

In addition, the standardized regression coefficients (B) indicate that three of the six
psychosocial environment aspects, namely, student cohesiveness, involvement and task orientation
contributed to a statistically significant variation to students’ self-efficacy beliefs. This means that the
three aspects were significant contributors for the influence of the set of learning environment scales
on self-efficacy. Task orientation tended to have the strongest influence on students’ self-efficacy;
this is followed by student cohesiveness and involvement.

The implications of the findings for the three learning environment aspects that contributed
to the influence on self-efficacy are discussed as follows. In this study, the learning environment
aspect of student cohesiveness had a positive and a statistically significant influence on students’
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self-efficacy beliefs in learning English language. Students could have high self-efficacy beliefs in
classes where they are provided with opportunities to support one another on class activities. In a
cohesive learning environment, students are likely to be friendly with one another and are supportive
of one another. This finding supports the findings reported by Al Zubaidi et al. (2016) and
Velayutham and Aldridge (2013); they reported in their studies that Student Cohesiveness scale was
among the scales that had positive and statistically significant predictors of self-efficacy. Alzubaidi et
al. (2016) suggests that teachers could improve opportunities for students to use their English skills
in communicating directly with their classmates in real-life contexts in order to create a cohesive
learning environment. According to Urdan and Schoenfelder (2000), the relationships among
students play a vital role in a classroom. They indicate that when teachers create learning
environment in a class where students have opportunities to work and communicate together, they
know one another well and build friendships. Alzubaidi et al. (2016) also suggest that if students are
given opportunities to communicate and collaborate during English lessons, they would have a
better chance of getting to know one another and forming positive social bonds. Therefore, a
supportive classroom environment among students is important. The result suggests the
relationships between students in English class could affect their self-efficacy beliefs.

The involvement aspect of psychosocial learning environment had also positive and
statistically significant relationship with students’ self-efficacy beliefs. Other researchers also found
similar results (Dorman, 2001; Dorman & Adams, 2004; Dorman & Fraser, 2009; Gupta & Fisher,
2012; Lim, 2013). The result of this study suggests that when involvement of students in English
learning is increased, their self-efficacy in English language is likely to be enhanced. Students are
likely to believe in their English language capabilities if they are encouraged to involve themselves
well in group and classroom discussions, such as by asking questions, by giving opinions and
explaining ideas. According to Aldridge et al. (2012), teachers need to provide opportunities for
students to take part in class discussions and encourage them to attend actively what is going on in a
classroom.

This study also depicts that the psychosocial aspect of task orientation had positive and a
statistically significant influence on students’ self-efficacy beliefs. Students could have high self-
efficacy beliefs when they know the purpose of class activities and complete what is expected of
them. Increasing task orientation of students may contribute to enhancing students’ self-efficacy
beliefs. This result supports past studies that found significant and positive associations of task
orientation and students’ self-efficacy beliefs (Alzubaidi et al., 2016; Daemi et al., 2017; Dorman,
2001; Dorman & Adams, 2004; Dorman & Fraser, 2009; Ferguson & Dorman, 2001; Gupta &
Fisher, 2012; Velayutham & Aldridge, 2013).

Conclusion and implications

Student self-efficacy belief had positive and a statistically significant (p<<0.01) associations
with each psychosocial environment aspect. Among the aspects of learning environment, task
orientation accounted for high variance in student self-efficacy (r* = 18.5%). Hence, it can be
concluded that all aspects of psychosocial environment are likely to influence students’ self-efficacy
beliefs in learning English. Of all aspects, the influence of task orientation aspect seems strong. It
was also found that the set of psychosocial aspects of learning environment had a statistically
significant (p<<0.01) and positive influence on student self-efficacy belief. However, only three of the
six WIHIC scales, namely, Student Cohesiveness, Involvement and Task Orientation contributed to
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a statistically significant (p<0.01) influence on students’ self-efficacy beliefs. Of the three aspects, the
contribution of task orientation to the influence tended to be the strongest. Hence, it is important to
consider student cohesiveness, student involvement and task orientation aspects of learning
environment in English classes to enhance students’ self-efficacy beliefs in English language
learning. In particular, task orientation and student involvement aspects influence students’ self-
efficacy beliefs consistently even though the task orientation aspect contributes the highest. This
implies that task oriented, involving and student cohesive classroom learning environment plays a
pivotal role in enhancing students’ self-efficacy beliefs in English language learning.

Considering the findings and conclusions, it is recommended that English teachers in
secondary schools need to make attempts to create a cohesive, involving and task oriented
classroom learning environments so that students’ self-efficacy beliefs tend to be enhanced. Positive
relationships among students help them feel that they get help from other class members. Teachers
also should provide students with clear goals of learning English language and involve them in
learning activities to increase students’ self-efficacy beliefs towards English language.

This study has its own limitations and further research has been suggested accordingly. The
study involved only grade eleven students of one school. The study was also limited to secondary
school education. Although the samples were selected carefully from the population, the findings of
the study may not be generalized to other grade levels and schools. Therefore, further studies could
replicate this study by involving additional secondary schools and grade levels of secondary
education. Future studies could also replicate the study at elementary and tertiary levels and in other
subject matter classes in addition to English language classes. The other limitation of the current
study was that it examined the psychosocial learning environment influence on only student self-
efficacy in English language learning. Therefore, it is suggested that future studies examine the
influence of classroom environment on other outcome variables such as attitude to English language
and motivation (intrinsic and extrinsic) to learn English language.
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