ELECTRONIC COLLECTED MATERIALS OF IX JUNIOR RESEARCHERS’' CONFERENCE 2017
Edication, Social Studies, Law

uDC 80
SOME GENDER FEATURES OF READING ALOUD

KRYSTSINA KISIALIOVA, ELENA POTAPOVA
Polotsk StateUniversity, Belarus

Reading is a significant skill that learners shohddae. Learners read texts for various goals framigg
information to enjoyment. The userefading strategiesin language learning has a vital role to improzading
comprehension (Anderson, 2003; Cohen, 1998). Reatierguage proficiency is related to the use @irth
reading strategies (Hong-Nam &Leavell, 2006; Sh2e03; Wharton, 2000; Yang, 2002). Based on these
researches, readers who have high proficiencyatryse global strategies for understanding a teletgien,
1991; Zhang & Wu, 2009). Readers who have low pi@ficy, try to utilize particular techniques thag¢ aot
beneficial to understand a text (Gan, HumphreysH&mp-Lyons, 2004; Zhang & Wu, 2009Reading
comprehensionis a complex process that involves componentg;gases, and factors with the aim of finding
better ways of improving it among learners. Meniadmtinued that reading comprehension is an inteeac
process of finding meanings from a text (Meniad01&€ Rumelhart, 1981). Hermosa (2002) and Meniado
(2016) supported theiskeasand stated that reading comprehension is a sgfiesgnitive activities that include
a lot of dimensions like the understanding of waadd their meanings, mindful reaction, and integrat

Koda (2007) said that there are various varialiiaes impact learners’ reading comprehension. Some of
these variables involve vocabulary knowledge, ptoowledge, metacognitive information, and reading
strategies. Trehearne and Doctorow (2005) expretfsddthere are other factors that affect learnsrading
comprehension skill. These factors are learnerdirg attitudes, useful teaching on comprehensiethouls,
versatility, text form, and being aware of varioaading comprehension strategies. The other fathatsaffect
learners’ reading comprehension skill are suscipginto the text structure, making of conclusioand
comprehension checking (Meniado, 2016; Perfettndia& Oakhill, 2004). In addition, Internationabdurnal of
English Linguistics Vol. 6, No. 5; 2016 181 Nerd®013) stated that deepness of vocabulary knowledge
syntactic consciousness, and metacognitive redogritre some of the important factors that cancaffeading
comprehension skill.

Pressley (2000) and Birsch (2011) defimedding comprehensionas the ability to get meaning from
what is read. Reading comprehension needs diffeeaating skills such as word recognition, flueniexical
knowledge, and pre-existing knowledge to be un#ertajuickly so that the reader gets knowledge filoetext.
According to Block (2004) and Graves, Juel, andv8sa(1998), reading comprehension is a complicated
process in which readers have an important rolmaking meaning from the text through applying émgpt
skills.

Baker and Brown (1984) definedading strategiesas purposeful and cognitive actions that learteks
when they read to assist them in making and keemiegning. According to Pressley (2006) and Trabasso
Bouchard (2002), reading strategies are consciehaviors that readers use before, during, and iféating to
get meaning from the text. They are particularredrprocedures that are used by readers to prosctite,
competent, and intentional reading.

There is a positive relationship between learnegading strategiesand theirreading comprehension
skill. According to Ahmadi and Pourhossein (2012), megditrategy has a significant impact on the readers
reading comprehension skill. Reading strategy cakenbetter the reading skill of proficient and lpssficient
readers. Readers use diverse reading strategie&remvd what, when, how, and why to apply them inirthe
reading comprehension process.

According to Dennis (2008yeading comprehensiois a complex process between identifying printed
symbols and interpreting the meaning behind thebsysn Some factors affect reading comprehensioth ski
They are complexity of the reading text, environtaéimfluences, and anxiety during reading compnsian,
interest and motivation, decoding or word recognitspeed, and medical problems. These factors evgang
to elaborate in detail.

One of the factors that impacts learners’ readongprehension is the complexity of the texts. Thistdr
is influenced by the readers’ strength and flueimcianguage and their comprehending of its appbtost and
different meanings. Oral abilities have a significpart in identifying how skilled a reader can lecause
learners hear words and obtain a lot of vocabularyot of vocabulary assists learners in explainthg
unknown words through applying the opinions of eath{Dennis, 2008).

The second factor related to the environmentalitioms that impact the learners who try to read a
passage. Readers may have a lot of problems tasiadd a text in an unorganized environment thasgtwho
read in International Journal of English Linguistiol. 6, No. 5; 2016 183 calm and controlled pldtkarners
are in an unsafe place, they find it difficult tacfis on their reading. When they are in safe enwents, their
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reading comprehension ability will sound bettera&ers will lose their concentration in understagdintext
when there are noises like televisions or radicanids, 2008).

The third factor is pertinent to the anxiety durime@ding comprehension. Examinations, class wark, o
homework situations can put more pressure on readEding than reading for enjoyment. Some learneact
positively to examinations while others are overlwiesl by the pressure to carry out a reading agtili¢arners
who experience this anxiety may not completely ustd@d the instructions and this may lead to caofuand
poor comprehension of the reading task (Dennis8200

The fourth factor is interest and motivation. Aaliag to Dennis (2008), learners’ interest and naiton
are very important in developing reading comprelmnskill. If readers find the reading material mtonous,
they will have a lot of problems in concentratingtbeir comprehension. This can lead to a loweohgeading
comprehension among readers. If the reading mhieiiiateresting for learners they can easily ustierd it and
can remember it clearly. EFL teachers should mtgitaeir learners through providing interestingdiag
materials during their class time.

The fifth factor is related to decoding or wordagnition speed. Readers who have problems in degodi
and recognizing words read slowly and find it mdifficult to understand the meaning of passagen thase
without decoding problems. Vocabulary influences tieading comprehension skill because readers apply
decoding skills to understand the pronunciation mm@éning of words they have not seen before. Pgratio
have enough vocabulary can clarify the meaningeading passages faster than those who should thess
meaning of unfamiliar words according to the claésontext (Dennis, 2008).

The last factor is concerned with the medical fots. According to Hollowell (2013), poor reading
comprehension skill may be related to the medidétdlty that does not get addressed until thdctis older.
This involves undiagnosed ADD (attention deficisalider), speech problems, and hearing impairmétds.
emphasized that learners with speech and heatrificutties are less likely to take part in oral d&@g and class
discussions. These are the two activities that lealphers improve their reading comprehension.skill

The purpose of the research is to disclose the term “spaedas monologue” paying attention to the
specifics of how to read and to establish the tessdependence of unprepared reading from a gender
perspective, the level of speech competence oéakep, and the type of the text.

The objectof this study is reading aloud as a kind of vedmlvity.

The subjectof the research is a gender-specific deviatiomftbe printed textwhich is found in the real
acts of reading in the form of omissions or inabumsi of fragments of the text.

The materials for the research were 60 texts rezbly 30 respondents (each respondent reads 2. texts
The respondents read two articles from the newsp&gmetskaya Belarus": "How ToWin Barsa"(the topic
the text is football), and "Some Rules Of The Fistte" (the topic of the text is dating) withoutyaprior
training. Students, former students of the unitgerpeople with secondary and secondary specthkéhication
were invited to take part in the research. Theaidhe respondents was from 18 to 43 years old.réadings of
the texts were recorded and carefully analyzedtibged to obtain a list of mane and minor mistakesle by
the readers while reading aloud.

In accordance with the established commitment ofiyrianguists -women follow the rules and accept
standards of using the language in the societg.déemed reasonable to assume that certain dsgdtom the
verbal structure of the printed text are often iempénted in men’s reading aloud. The general datéhen
number of deviations do not quite confirm the hyyasis.

The analysis of thepresented texts shows thatl iafdahem there are the typical features of unprega
reading such as pauses, hesitations, repetitibrgad the first approach to the assertion thatuiierepared
reading can definitely be considered as a fornmefdral spontaneous monologue.

You can also note that more pauses were made vdatling the article concerning the dating rules,
especially by the men. Some additional informatiwas in the brackets, and men-readers thought this
information was unnecessary and, to a great extamsidered reading it as a waste of time. Add#ion
information brings something new to the text asalisout if you omit it, the meaning of the texmist distorted.
This information helps to understand texts morgtee

Insertions and omissions of words bear witness thatrespondents create a new text- they bring
something from their life experiences, their memsriwhich are essential for understanding the otmitthe
text. Listening to reading entries, you'll notibat each text is different from other presentations

The most common pronouncing both men and womenssakés were made in reading aloud the article
"How to win Barsa": proper names like Neymar, Sma®okol, Jakimovich, Logwin, as well as geographic
names: San Sebastian, San Antonio as well as dbtioe¢ and acronyms BATE, Barsa. When reading the
article "Some rules of a first date", there wenade mistakes in accents, but the most common wetedxur,
scmea, memnave. These mistakes indicate that people don't dealhnwith the words in their livesand do not
know them.

After making the research among male and femafsoretents, we can make the following conclusions:
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1) the real action of reading aloud is carried with a certain amount of various discrepancies or
deviations from the printed text;

2) derogation from the text characterize represeetaof all genders.

3) the author’s inserts are emotional state sigaald signs of appeals to the interlocutor. They are
prevalent in the women's reading.

4) missing the fragments of the text is a univepg@nomenon. However, it is frequent in men's regadi
In addition men correct this type of mistake thelwss very rarely.

This experiment showed that while reading, we dbjust transform written text into an oral, but éak
into account our previous experience, that isrg&defor the understanding of the content of thettand we
present it in a little bit different form in eacbtaf reading.
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