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T   eacher Diversity and Student Success: Why Racial Representation Matters in the Classroom 
pres ents an inter dis ci plin ary approach to a longstanding prob lem: lack of racial diver sity in 

the teach ing work force. Combining their exper tise in pub lic pol icy and edu ca tional lead er ship, 
Seth Gershenson, Michael Hansen, and Constance A. Lindsay assert that teacher diver sity needs 
to be con sid ered when eval u at ing teacher qual ity. They build a case for increas ing stu dent expo-
sures to teach ers of color because these lead to short- and long-term cog ni tive, affec tive, and social 
ben e fits for all  stu dents, par tic u larly when stu dents of color have a teacher of their same race. The 
authors offer a “pol icy roadmap” to max i mize same race teacher-stu dent matches. In many ways, 
Cath o lic schools are well-suited to meet the chal lenges of engag ing fam i lies of color. As a white 
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pro fes sor in teacher edu ca tion with two mixed-raced daugh ters, I believe the prem ise that race 
mat ters as an indi ca tor of qual ity teach ing is laud able; yet, the authors fall short in pro vid ing clear 
path ways toward achiev ing the goals of increas ing diver sity in the teacher work force.

This book pres ents com pel ling cross-dis ci plin ary evi dence that dem on strates the ben e fits of 
teacher diver sity on stu dent out comes. The research presented extends beyond the typ i cal focus 
on stan dard ized test scores to include atten dance, dis ci pline, grad u a tion rates, and col lege enroll-
ment, as described in chap ters one and two. The authors high light how same-raced teach ers can 
build trusting rela tion ships with stu dents and fam i lies. They also hold and encour age stu dents 
to attain higher expec ta tions. Chapters three and four care fully detail the his tory that has led 
to the lack of diver sity in teach ing, includ ing insti tu tion al ized rac ism in pub lic schools that has 
resulted in seg re gated schools, both in terms of stu dents and teach ers. White normativity is 
dom i nant in teacher edu ca tion pro grams, even those that espouse to pre pare edu ca tors for social 
jus tice. Once in the field, teach ers of color are more likely to stay at schools that serve stu dents 
from dis ad van taged back grounds but are also more likely to leave the pro fes sion entirely, cit ing 
school cli mate fac tors.

In mak ing their argu ment about how race mat ters, the authors cor rectly iden tify that there is 
not a robust defi  ni tion or ade quate way to deter mine teacher qual ity. This is a chal lenge that  
must be addressed; unfor tu nately, read ers are left with lit tle guid ance on how this should be  
mea sured beyond using race as one key con sid er ation. For exam ple, they dis miss teacher prep a ra-
tion, asserting that cre den tials, grad u ate degrees, or majors in edu ca tion “are only weakly asso ci ated 
with actual teacher effec tive ness, if at all ” (p. 38). No atten tion is given to how to ensure teach ers 
have mas tered the con tent, ped a gog i cal con tent knowl edge, and cul tur ally respon sive teach ing 
that leads to effec tive prac tice and increased self-effi cacy that can improve reten tion (e.g., Zee & 
Koomen, 2016). Further, the book focuses on Black and Latino teach ers with out any acknowl edge-
ment of intersectionality or evi dence on how same-raced teacher-stu dent matches impact stu dents 
of other races, par tic u larly Asian stu dents where Asians are often deemed the “model minor ity” 
due to their per ceived aca demic and eco nomic successes. Race mat ters, but the authors fail to 
address these types of complexities that can lead to greater edu ca tional equity (e.g., Crenshaw et al., 
2015; Grant & Zwier, 2011; Yu, 2007).

To com bat the lack of diver sity in teach ing, the authors empha size that there are no sil ver 
bul lets; rather, fix ing this prob lem requires long-term invest ment that is well worth the price. 
They sug gest three broad approaches in chap ters five and six: pro mot ing diver sity in teach ing, 
reallocating cur rent Black and Latino teach ers within and across schools to max i mize same-race 
teacher-stu dent matches, and train ing teach ers in cul tur ally respon sive pedagogies.  Policies that 
pro mote diver sity include “remov ing racialized bar ri ers” like licen sure require ments, cre at ing career 
lad ders for paraeducators to become teach ers, and using teacher res i dency and grow-your-own 
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pro grams to attract and sup port diverse edu ca tors. These alter na tive pro grams have been in place 
for decades (e.g., Sleeter & Thao, 2007). They cer tainly have moved the needle, but it would have 
been nice to see the authors dis cuss ways to iden tify and scale up effec tive pro grams.

To increase expo sures to same-raced teach ers, the authors advo cate for trans fer ring teach ers 
of color to schools with mostly white staff and to stra te gi cally place teach ers and stu dents within 
schools to ensure each child has expo sure to teach ers of color, which could amount to teach ers of 
color being assigned “a few extra kids” and serv ing as guest teach ers in other class rooms (p. 137).  
Transferring teach ers of color dis places them from com mu ni ties where their tal ents might be  
more read ily acknowl edged. This along with addi tional teach ing loads could lead to increased 
attri tion rates that are already high for teach ers of color. The trans fer ring of teach ers assumes that 
the receiv ing schools would wel come teach ers of color and pro vide a sup port ive envi ron ment. It 
also robs stu dents at schools where the major ity are from dis ad van taged back grounds from teach ers 
who tend to per sist in those set tings. Perhaps most impor tantly, it con tin ues to place the bur den of 
dis man tling white suprem acy on peo ple of color.

The authors acknowl edge that white teach ers need train ing, par tic u larly around cul tur ally respon-
sive approaches, and need expe ri en tial learn ing oppor tu ni ties in diverse set tings to increase white 
teacher resil iency. These could be crit i cal to supporting all  stu dents. Unfortunately, the authors do not 
pro vide a robust descrip tion of how to train teach ers in cul tur ally respon sive approaches, par tic u larly 
in the wake of leg is la tion that is hos tile toward these types of efforts. They high light research that 
indi cates that teach ers are more likely to stay in set tings sim i lar to their stu dent teach ing place ments 
and thus advo cate for white teacher can di dates to be placed in schools serv ing diverse com mu ni ties. 
Research also dem on strates, how ever, that teach ers want to teach in schools sim i lar to the ones they 
attended, which are most often major ity white (e.g., Boyd et al., 2005; Killeen et al., 2015). Teacher 
prep a ra tion pro grams often place stu dents in set tings to chal lenge their assump tions, but this does not 
always dis rupt their already-formed pref er ences, par tic u larly given struc tural rac ism in teacher prep a-
ra tion and school set tings (e.g., Chang & Viesca, 2022).

The authors build a strong case for increas ing teacher diver sity, which is a chal lenge all  schools 
must address, includ ing Cath o lic schools. The pol icy roadmap the authors sug gest is incom plete 
and amounts to tin ker ing when what is needed is a whole new approach to school ing. The sys tem 
of pub lic schools was cre ated to get the results that we are get ting: stark achieve ment gaps by race. 
While diver si fy ing the teacher work force is crit i cally impor tant, it is going to take more than the 
hir ing of racially diverse teach ers to achieve diff er ent results. Cath o lic schools, with their leg acy 
of cul tur ally respon sive approaches to edu ca tion (e.g., O’Keefe & Scheopner, 2009), could offer 
insight on how to engage fam i lies from diverse back grounds. For exam ple, the Two-Way Immersion 
Network for Cath o lic Schools at Bos ton College sup ports efforts of mem ber schools that empha size 
stu dents’ bilin gual, bicul tural, and biliterate devel op ment. Programs in the University Consortium 
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for  Cath o lic Education, where can di dates get hous ing and fill teach ing posi tions while earning their 
mas ters’ degrees, might be another solu tion. Despite these prom is ing pro grams and his tory, Cath o lic 
schools have largely failed to serve Black and His panic com mu ni ties (e.g., Irvine & Foster, 1996; 
Ospino & Wyttenbach, 2022). The major ity of teach ers in Cath o lic schools are white. With their 
flex i bil ity in licen sure require ments, Cath o lic schools could uti lize inven tive solu tions that recruit 
diverse  can di dates while ensur ing they have the skills and knowl edge that set them up for suc cess. The 
ques tion is whether they are up for the chal lenge and documenting suc cess ful approaches.
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