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Abstract

There are a number of variations in foreign language teaching
methodologies. The turning towards constructivist learning where
strategies throughout the learning process are applied by students through
the help of teachers that changed the learning paradigm from merely
translating and memorizing linguistic structures that are often done by
students in Samarinda.They are currently learning although the strategy
cannot be generalized. The following groups: metacognitive, cognitive,
social and affective are classification of the strategy. In this study, the
social strategies carried out through the e-learning platform by our foreign
language learners are analyzed as well as constructivist learning, which is
closely related to the use of social strategies promoted in this study after
previous research (Sumarni. 2018) has described the mapping of foreign
language learning strategies and become a reference for more in-depth
research this time. For this descriptive analysis, 100 students from the
University of 17 August 1945 Samarinda was selected and the instrument
of a social strategy questionnaire (adapted by SILL 7.0 Version) was
developed based on the strengths of this strategy, namely, asking,
cooperating, empathizing and practicing during the method of the
constructive learning through The Breakout Room in Zoom Cloud
Meeting. In the name of establishing students as a center and to have a
higher motivation in online learning during pandemic, this investigation
deserves to be used as an appropriate recommendation.
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The Effectiveness of Constructivist Learning
Method Through The Breakout Room Facility at
Zoom Cloud Meeting

Introduction

There are a number of studies in analyzing affective social learning strategies (Sumarni. 2021). In the research
| have just published, | have described certain characteristics by the sample | took from a number of students
from two different universities. Social strategy is a strategy that can be implemented during a pandemic, as |
have found in my previous online research. However, this learning strategy can be done depending on the ability
of learners and their teaching in using online learning platforms and good management. A number of researchers
in including online learning platforms made a various innovation even there are results about the lack of use of
these platforms

It turns out that there have been studies in the past that have described how virtual English learning is carried
out until finally research on the use of various types of platforms has emerged even the use of online learning
has started to bloom recently,. The use of the Moodle platform that was used at that time was still minimal, which
was stated in a study that met up further research still needs to be done in relation to the management of learning
in this era that demands the expertise of teachers in understanding technology (Daminova & Daminova, 2021).
By using the Flipped Classroom, a number of researchers were able to properly implement their learning
materials for their research subjects (Karmaker, n.d.). In another study, the use of Edmodo in social foreign
language learning strategies motivates students to do many things (Wrahatnolo et al., 2019) Through MBCL,
these researchers describe how they promote meaningful learning at the higher education level (Zhou & Lewis,
2021).

From this, it is illustrated that there is an opportunity for further analysis of how online learning methods take
place and open up opportunities for constructive/cooperative learning to be researched (Etxebarria et al., 2012)
. A number of researchers on their research subjects first did it. The concept known as collective intelligence as
the basis for cooperation in language learning through a cooperative context applied the principles of cognitive
psychology and a constructivist perspective to the concept of an e-learning strategy where this principle
emphasizes procedural elements in the knowledge building process (Almusharraf & Almusharraf, 2021). In a
case study conducted by one researcher, he concluded that "on the whole, the social constructivist style of
instructional strategy appears to hold promise for facilitating adult learning, which not only helps change students'
perceptions of online learning, but also helps them to learn in a better way." collaborative, authentic, and
responsible” (Ruey, 2010)

Based on the findings that have been stated above, this research implements social strategies in learning and
teaching English in a cooperative learning construction. How to organize existing platforms and synergize them
with the choice of social strategies in learning and teaching English. This study tries to examine social practices
in virtual language learning at the University level on an ongoing basis in the context of e-learning and the use
of the Zoom Cloud Meeting virtual platform as a basic tool for learning to obtain the characteristics of
cooperative/constructivist learning by using strategies social. The virtual learning context is not impossible to do
and is actually strong enough to be carried out more thoroughly and in a larger number of research samples, as
| have proven the success of using platforms for online learning in a small research sample (Sumarni & Utomo,
2021). The results of my research in that year then became the main reference for researching the use of
constructivist learning strategies that are very possible to do virtually or online during a pandemic, post-pandemic
and even as an alternative learning reference in normal situations.

Sosial Srategi

The crucial functions of social language learning strategies in foreign language teaching is the formation of
students' motivation and enthusiasm to communicate using the target language. Those are asking questions in
a foreign language, receiving answers, correcting mistakes, establishing cooperation, trying to learn the feelings
and thoughts of people from the targeted culture (Habdk et al., 2021). The social environment and oral
communication is determined by this strategy, therefore these skills must be carried out (Berg et al., 2021). The
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seeking of nteractive activities both between teachers and students as well as between students and other
students in their learning environment is something crucial (Kashefian-Naeeini & Maarof, 2010).

Some of the social strategies which can be used to learn a foreign language are the following (Saydi, 2007:52
in (Mehmet, 2016) such as : reaching clarity: displaying a clear definition of information in the language learning;
2) confirmation of knowledge: dealing with different sources - of situations to have same meaning and avoiding
some mistakes; 3) establishing cooperation: facilitating the targeted language into the part of the students' life
during the process of language learning; people who have enough knowledge and skills in the target language
established the cooperation. 4) cultural sensitivity: the different cultures is attempted for the students to learn in
the process of language learning and thoughts of their friends who belong

Constructive Learning

The operationalization of a constructivist learning environment advocates group collaboration in the solving of
problems ,( Hunter, 2015 cited in (Tuzlukova & Heckadon, 2020). As well, constructivist learning calls for the
instructor to play the role of facilitator; aiding students to become active learners in their own learning, through
the meaningful connection of prior knowledge with new knowledge as they construct their own mental
representations of the world around them, is characteristic of the constructivist learning classroom (Olusegun,
2015 cited in (Tuzlukova & Heckadon, 2020). Key aspects include (Tuzlukova & Heckadon, 2020): (1)
knowledge construction must be experiential; (2) information must be actively sought, organized, analyzed, and
interpreted; (3) learning must be embedded in realistic contexts involving social experience; (4) learner self-
awareness must be encouraged; and (5) learners must be given the chance to express their voice, giving them
agency.

In this study, the jigsaw technique through the Breakout Room the measurement of the constructive learning
method was used. Students studied in small groups consisting of four to six people heterogeneously by using
The Jigsaw technique as a cooperative learning method . Toward positive interdependence and responsible
independently, students work together. Because English social learning strategies are also the focus of
research, the measurement of the parts of this strategy remains the main discussion. In the social strategy there
are activities of asking, answering, confirming, elaborating and collaborating on the performance of activities. In
this jigsaw technique, discussion activities are divided into two activities. In the first group discussion, students
discussed the material as a whole, while in the second group discussion, students were divided and gathered
according to the division of tasks that had been made in their previous group in the first group discussion. At the
end of the learning activity, each student returned to the First Group to bring the results of the discussion in the
Second Group which were discussed in plenary together with the other groups.

E-Learning

E-learning is a innovation learning model without placing students face to face in class during the learning
process. (Lam et al., 2021) defines E-learing as a shape designed to avoid the limitations between educators
and students because E-learning is a platform where space and time and learning can run and ignore both that
matter even educators and students do not have to be in one place.

There are many E-learning applications that can be used to date, such as Edmodo, quizzes, Moodle, Google
Forms, Schoology, and many more (Tawab & Soliman, 2021) . It explains that by using e-learning, there is an
improvement in the activeness of learners to apply language and the challenging to soundd it, so that there is
a positive impact on their appearance. (Karaoglan Yilmaz, 2021) in his research related to Moodle concluded
that Moodle is a tool that can transform social action into a more realistic and reasonable method, and provides
a simple view of the technical use of learning strategies that support learners in understanding and obtaining
information online.

From the explanation above, it can be concluded that the E-learning platform consists of various types and
depends on the function of its use in learning. Based on several studies, it is stated that E-learning really helps
the online learning process and further enhances student activity, but traditional learning is still very much
needed in this case so that the essence of teaching can be achieved completely.

Method

The population of this study was still at the University of 17 August 1945 Samarinda students in semester 2 with
the same sample in the previous study, which was approximately 100 people, but only 56 people were involved
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in discussion activities through Zoom Cloud Meetings and only 19 people used the Jigsaw technique in the
Breakout Room. The object of this study is reading score. This research used a questionnaire as an instrument
of SILL 7.0 version adapted by Oxford . To collect student feedback data on this implementation, a survey was
used which was made in a Google Form in which this form was sent to the research sample in the form of a link.

This research used descriptive statistic analysis by assessing amount of students responses from each
statements. The constructive method applied is by first introducing the Breakout Room, one of the interacting
facilities on the Zoom Cloud Meeting platform where previously this facility was not used. In the Breakout Room,
Samples are placed in certain groups to discuss the assigned tasks. This activity was carried out in 3 meetings,
and got a positive response from students through improving learning outcomes that could be shown by them.
Next, using Breakout Room, the Jig Saw technique was introduced which is part of the constructive learning
method. This aims to make the management of the constructive method with the help of the Breakout Room run
well where collaboration and elaboration between students online can be carried out.

Result

1.The frequency of student activities in groups through various online learning platforms.
Table 1. Frequency of student activities in groups through various online learning platforms

No. Statements Students’ Responses
1 When | don't know the contents of my audio recording...

a. ask directly about it in the zoom forum 375%

b. I send messages via chat on social media 48,2 %

c. | sent a message via chat on the zoom forum 14,3 %
2 when | don't know the answer to task 1 and task 2 of an audio recording, then...

a. | asked through the breakout room forum 46,4 %

b. I send messages via chat on social media 429 %

c. | senta message via chat in the breakout room 10,7 %
3 when | want to conclude an audio recording, then...

a. | discussed this through the breakout room forum 66,1 %

b. I send messages via chat on social media 232 %

c. | senta message via chat in the breakout room 10,7 %
4 | use chat to...

a. to know the news of friends 214 %

b. learning activities 46,4 %

c. collaborate/elaborate listening material 321 %
5 When | need suggestions and corrections from the results of my thoughts, then...

a. | asked for it via the zoom forum 89 %

b. I asked for it through social media 51,8 %

c. | asked directly in the breakout room 39.3%
6 When | understand the course material | share that knowledge

a. directly through the breakout room 41,1%

b. by chatting via social media 50 %

c. other platforms 89 %
7 breakout room is one of the references for cooperative learning

a. don't agree 18 %

b. Agree 87,5%

c. strongly agree 10,7 %
8 the breakout room can be used optimally if the duration of the discussion is held

longer

a. don't agree 214 %

b. agree 66,1 %

c. strongly agree 125 %
9 breakout room can be used optimally if used in small groups of no more than 5

people.

a. don't agree 30,4 %

b. agree 60,7 %

c. strongly agree 89 %

10 breakout rooms can be used optimally if the online support infrastructure runs well
a. don't agree

b. agree 71 %
c. strongly agree 714 %
214 %

Table 1. describe student activities in groups and their perspectives on online learning using What's App and
Breakout Room. Through the network, students in this case are the sample of this research, using various
learning platforms. For activities that require longer communication, students still rely on What's App as the most
frequently used platform choice (statements number 1.5 and 6). However, the zoom platform, which is facilitated
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by the Breakout Room, is still the choice of students to complete their discussion activities (statements number
2 and 3). While the other statements are their perspective on the two platforms.

For activities asking and giving answers, the frequency of use of the two platforms is almost equal (/ send
messages via chat on social media = 48.2% and ask directly on the zoom forum = 37.5% of responses formed)
and (when | understand the material) In my lectures, | share this knowledge by chatting via social media = 50%
and directly through breakout rooms = 41.1% of responses formed). On the other hand, for activities that require
clarification of the answers they have shared with each other, they also use a breakout room (when I don't know
the answer to task 1 and task 2 from an audio recording, then | ask through the breakout room forum = 46.4%
response formed) and (when | want to conclude an audio recording, then | discuss it through the forum breakout
room = 66.1%, the response formed).

2. The frequency of student activities when discussing through the Jigsaw technique using a breakout room
Table 2. the frequency of student activities when discussing through the Jigsaw technique using a breakout room

No. Statements Students’ Responses
1 When | didn’t understand the meaning of audio recording | heard, |
a. directly, asked to discussion group in breakout room 84,2 %
b. wrote a chatting di breakout room 53 %
c. wrote in chatting di WA/LINE 10,5 %
2 The audio recording quality when asking in breakout room is
a. poor 0 %
b. good 474 %
c.very good 52,6 %
3 | ask and give any answering di FIRST GROUP and SECOND GROUP
a. | was less in doing it 52 %
b. I'usually do that 63,2 %
c. | always do that 316 %
4 | discussed to form an initial understanding that collaborated each other's thoughts with friends...
a. | don't do that much 52 %
b. usually i like that 63,2 %
c. I'm always like that 31,6 %
5 | sat listening to the ongoing discussion, IN THE FIRST GROUP (discussing A_B_C_D audio),
because...
a. | don't understand the contents of the audio recording at all 0 %
b. I understand a little about the contents of audio recording 26,3 %
c. l understand a little about the contents of audio recording and want to try to discuss 15,8 %
d. I understand but | hesitate to express my opinion because | am shy 211 %
e. | understand and | try to express my opinion 36,8 %
f.l understand and | am confident to express my opinion 0 %

6 | sat listening and listening to the ongoing discussion, IN THE SECOND GROUP (discussing the
same type of audio), because...

a. | don't understand the contents of the audio recording at all 0 %
b. I understand a little about the contents of audio recording 16,7 %
c. l understand a little about the contents of audio recording and want to try to discuss 16,7 %
d. I understand but | hesitate to express my opinion because | am shy 1,1 %
e. | understand and | try to express my opinion 38,9 %
f.l understand and | am confident to express my opinion 16,7 %

7 The discussion in the FIRST GROUP helps to form an initial understanding of a listening
resource

a. don't agree 53 %
b. Agree 78,9 %
c.strongly agree 15,8 %

8  Discussion in the SECOND GROUP helps build confidence to share information from a listening
source
a. don't agree
b. Agree 579 %
c. strongly agree 421 %
9 Thediscussion in the SECOND GROUP completes the understanding of sharing information
from the same listening source, because

a. | have understood since the first group 15,8 %
b. | sat listening and other friends helped understand it 15,8 %
c. | discuss it 31,6%
d.l elaborate, request and share information 36,8 %
10 Jigsaw method, help me with
a. to be a good listener 53 %
b. to be a good listener 53 %
c. formation of thought processes 26,3 %
d. establishment of resume process 36,8 %
€. the formation of the process of answering questions 26,3 %
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After the discussion in the first table which focuses on the use of online platforms during the application of
constructive learning methods in social strategies, the discussion for table 2, the researcher explains the
effectiveness of these constructive learning methods in student activities using these online platforms.

In table 2, the data collected shows that there are varied responses from students who use this technique. In the
questioning activity, 82% of students dominantly used the Breakout Room (when | didn't understand the meaning
of the audio recording that was being played, | asked directly in the breakout room forum). In the discussion
activities, 63.2% of them were used to using this technique frequently with the help of the Breakout Room (/ used
to ask and give answers when | gathered in THE FIRST GROUP and THE SECOND GROUP) and (I used to
discuss to form an initial understanding that collaborated each other's thoughts). each to friends).

In table 2. as many as 26.3% of students have gained a little understanding of listening material but have not
dared to express opinions, 15.8% have wanted to express opinions, 21.1% are hesitant because they are
embarrassed to express opinions and . 36.8% of students gain understanding and try to express opinions in the
discussion. All of these data were obtained in the activities in the First Group discussion. When the activity of
understanding the material was carried out in the Second Group discussion, there was an increase in student
confidence. There are 38.9% of students have understood the listening material and tried to express opinions
and 16.7% of students are confident to express their opinions.

a. Reflection on Student Learning on the Constructive Learning Method through the Breakout Room.

When students were asked about their reflection on their learning in this research, the information that was
collected was as follows:
a) Asmany as 78.9% of students agree and 15.8% strongly agree, the discussion in the First Group helps
to form an initial understanding of a listening source.
b) As many as 57.9% of students agree and 42.1% of students strongly agree, Discussion in the Second
Group helps build confidence to share information from a listening source
c) When asked what the reasons behind their statement about the discussion in the Second Group were,
the information they received was varied. As many as 15.8% said | had understood since the first group,
15.8% said | sat listening and other friends helped understand it, 31.6% said | was active and discussed
listening material and 36.8% | elaborated it, asking and share information.

b. Reflection on the use of Social Strategies in the Constructive Learning Method through the Breakout Room.
In this study, data on which activities in the social strategy succeeded in dominantly shaping their
understanding of the learning material they discussed, the student's reflection on learning, among others:
as many as 5.3% of students became good listeners, 5.3% of students became good listeners. good
listeners, 26.3% of students occurred in the formation of a thought process, 36.8% of students occurred in
the formation of a resume process and 26.3% of students occurred in the formation of the process of
answering questions.

Discussion

The implementation of social strategies in learning and teaching English in an online cooperative and
constructive learning construction has been successfully carried out as has been done by previous researchers
based on a number of data collected in this study (Muhayyang et al., 2021)

The management of the use of existing platforms and synergizing them with the choice of social strategies in
learning and teaching English is well formed. As has been done by several previous researchers (Y. Li & Medic,
2021), (YmxmkoBa, 2021), (Aimusharraf & Almusharraf, 2021). A study using the MyFPGA platform in providing
English language teaching found that the platform can be an effective tool for teaching Digital Logic courses (J.
Li et al., 2020) using the Zoom Cloud Meeting platform is an alternative online learning platform that is able to
facilitate interaction between teachers and students. However, for certain things, such as confirmations that are
deeper and more personal, students still use What's Application social media to send some information.

The creativity of the teacher in determining the use of one of the tools in the Zoom Cloud Meeting, namely the

Breakout Room, is a good recommendation to support online learning that prioritizes students as the center of
learning activities within a constructive learning framework. That way, the social learning strategy which is the
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choice of student learning strategy can be accommodated by using constructive learning methods in this case
the use of Jigsaw techniques through the Breakout Room . The formation of the thinking process, the formation
of the resume process and the formation of the process of answering student questions occurred convincingly
where previously students could listen, help friends to understand listening material, be active when discussing
listening material, and they were able to elaborate what they know. As something similar has been published by
a study (Nastasi & Clements, 1991)(Y. Li & Medic, 2021)

Good management of learning methods is the most important part for a teacher (Maor, 2003). Planning and
organizing things related to the learning and teaching process requires a variety of strategies. This also applies
to the Covid-19 pandemic situation, which has been felt by various people in various parts of the world. This
pandemic finally demands drastic changes in various sectors, especially in the education sector and requires
educators to introduce various constructive methods to certain learning strategies (Hrastinski, 2009).

Conclusion

Based the explanation above, different social strategies that can be applied in the process of constructive
methods in virtual learning can be recommended and transferred in the form of useful information. Through this
method, researchers can observe both typologically in the form of characteristics and advantages of the social
strategy through various platforms and social media available. It is necessary to be continued by deep
investigation for other psychological aspects, namely anxiety, self-perception, self- efficacy or any side from the
human being to engage their selves become more talkative in interactive learning as reported in this research
even this research was conducted well.

References

Almusharraf, A., & Aimusharraf, N. (2021). Socio-interactive practices and personality within an EFL online
learning environments. Education and Information Technologies. https://doi.org/10.1007/s10639-021-
10449-8

Berg, D.R., Lu, Y., & Huang, S. C. (2021). Developing a socioculturally-appropriate language learning
strategies questionnaire for taiwanese university students. Taiwan Journal of TESOL, 18(1).
https://doi.org/10.30397/TJTESOL.202104_18(1).0003

Daminova, N. ., & Daminova, M. . (2021). The use of information technology as means of motivating students
to learning a foreign language. ACADEMICIA: AN INTERNATIONAL MULTIDISCIPLINARY
RESEARCH JOURNAL, 11(1). https://doi.org/10.5958/2249-7137.2021.00294.9

Etxebarria, A., Garay, U., & Romero, A. (2012). Implementation of Social Strategies in Language Learning by
Means of Moodle. Journal of Language Teaching and Research, 3(2).
https://doi.org/10.4304/jltr.3.2.273-282

Habdk, A., Kong, Y., Ragchaa, J., & Magyar, A. (2021). Cross-cultural differences in foreign language learning
strategy preferences among Hungarian, Chinese and Mongolian University students. Heliyon, 7(3).
https://doi.org/10.1016/j.heliyon.2021.e06505

Hrastinski, S. (2009). A theory of online learning as online participation. Computers and Education, 52(1), 78—
82. https://doi.org/10.1016/j.compedu.2008.06.009

Karaoglan Yilmaz, F. G. (2021). An investigation into the role of course satisfaction on students’ engagement
and motivation in a mobile-assisted learning management system support flipped classroom.
Technology, Pedagogy and Education, 1-20. https://doi.org/10.1080/1475939X.2021.1940257

Karmaker, P. R. (n.d.). Flipped Classroom in Bangladesh at Jagannath University : A Critical Reflection. 2018.

Kashefian-Naeeini, S., & Maarof, N. (2010). Language learning strategies used by ESL university students.
International Journal of Learning, 17(8). https://doi.org/10.18848/1447-9494/cgp/v17i08/47224

Lam,P.L.C.,Ng,H. K. Y., Tse, A. H. H., Lu, M., & Wong, B. Y. W. (2021). eLearning technology and the
advancement of practical constructivist pedagogies: lllustrations from classroom observations.
Education and Information Technologies, 26(1), 89-101. https://doi.org/10.1007/s10639-020-10245-w

Li, J., Li, C., & Li, C. (2020). ScholarWorks @ UTRGV Electrical and Computer Engineering Faculty
Effectiveness of Using MyFPGA Platform for Teaching Digital Logic Effectiveness of Using MyFPGA
Platform for Teaching Digital Logic.

Li, Y., & Medic, B. (2021). Construction of Knowledge Through Video Resources in Foreign Language
Classroom Settings. 7(4), 220-225. https://doi.org/10.5281/zenodo.4710696

Vol. 9, No. 2, 2022 | 465



Maor, D. (2003). The teacher’s role in developing interaction and reflection in an online learning community.
Educational Media International, 40(1-2), 127-138. https://doi.org/10.1080/0952398032000092170

Mehmet, C. V. (2016). The importance of strategies of social language learning and cooperative learning in the
process of teaching Turkish as a foreign language. Educational Research and Reviews, 11(10), 981-
986. https://doi.org/10.5897/err2016.2630

Muhayyang, M., Limbong, S., & Ariyani, A. (2021). Students ’ Attitudes on Blended Learning-Based Instruction
in Indonesian EFL Classroom. 4(2), 146-162.

Nastasi, B. K., & Clements, D. H. (1991). Research on Cooperative Learning: Implications for Practice. School
Psychology Review, 20(1). https://doi.org/10.1080/02796015.1991.12085536

Ruey, S. (2010). A case study of constructivist instructional strategies for adult online learning. British Journal
of Educational Technology, 41(5), 706-720. https://doi.org/10.1111/j.1467-8535.2009.00965.x

Sumarni, S., & Utomo, A. (2021). Exploring students’ performances in implementing social strategy during
online learning. International Journal of Humanities and Innovation (IJHI), 4(2), 78-81.
https://doi.org/10.33750/ijhi.v4i2.116 _

Tawab, A., & Soliman, A. (2021). Journal of Faculty of Education Assiut University - zlecs Lus sbs dlasls dlelass-

<L L il Jsing Edmodo in teaching English to develop secondary stage students * writing
performance. 37(3).

Tuzlukova, V., & Heckadon, P. (2020). Teaching social entrepreneurship through problem-based learning:
Pedagogy and practice in the business english classroom. Journal of Teaching English for Specific and
Academic Purposes, 8(2), 71-82. https://doi.org/10.22190/JTESAP2002071T

Wrahatnolo, T., Wibawa, S. C., & Wahono, A. (2019). The Implementation of Edmodo Using Cooperative
Learning Model in Operating System. 299(Ictvet 2018), 396-399. https://doi.org/10.2991/ictvet-
18.2019.90

Zhou, C., & Lewis, M. (2021). A mobile technology-based cooperative learning platform for undergraduate
biology courses in common college classrooms. In Biochemistry and Molecular Biology Education (Vol.
49, Issue 3, pp. 427-440). https://doi.org/10.1002/bmb.21496

Ynxukosa, O. B. (2021). PROVISION OF CONSTRUCTIVE FEEDBACK BY MEANS OF INFORMATION
TECHNOLOGIES IN THE PROCESS OF FOREIGN LANGUAGE COMPETENCE DEVELOPMENT OF
STUDENTS OF ECONOMIC SPECIALTIES. Information Technologies and Learning Tools, 82(2).
https://doi.org/10.33407/itlt.v82i2.3999

466 | Ethical Lingua



