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Abstract

The growing emphasis on learning with and from patients has shifted the focus from edu-
cation and healthcare professionals to the student—patient relationship. The relationship
between student and patient, with a supportive preceptor as a resource, can influence the
progression and development of an authentic person-centred approach to care among stu-
dents. The purpose of this study was to analyse the congruence between nursing students’
and patients’ views of their relationship during students’ clinical placement. The study
compared data from cross-sectional matched cohort pairs of nursing students (n=187)
and patients (n=187) in Finland. The data were collected between March 2015 and May
2016 using corresponding questionnaires and procedures in both cases. Both students’ and
patients’ views were moderately or weakly congruent in terms of facilitative relationship,
characterised as a mutually enriching relationship for both students and patients through
dialogue. Patients, however, tended to see the relationship significantly more often as
mechanistic, focusing on students learning practical skills, compared to students who saw
the relationship more often as facilitative. Patients’ age and the reasons for care were the
only background variables that predicted the congruence between students’ and patients’
views of their relationships. These findings suggest ways in which student—patient relation-
ships can be made more meaningful in supporting learning in clinical education.
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Introduction

The health professional—patient relationship has been shown to contribute to positive care
experiences and outcomes for patients, nurses and students (Abdolrahimi et al. 2017; Chan
and Lai 2017; Feo et al. 2019). The relationship can strengthen not only patient health, but
also patients’ resources for health and well-being (Strandas and Bondas 2018). Moreover,
enabling patients to be active participants in their care through professional-patient rela-
tionships can improve nurses’ job satisfaction, work engagement, and disposition towards
their patients (Ding et al. 2019). In clinical placements, nursing students encounter patients
under the supervision of qualified staff; this results in relationships with patients that form
the basis for student learning (European Commission 2005, 2013; Suikkala 2018). Both
students and patients have been shown to value the beneficial consequences of the relation-
ship in which mutual learning becomes a joint action between students and patients (Man-
ninen 2014; Rowland et al. 2018; Suikkala and Leino-Kilpi 2005).

In a broad sense, the professional-patient relationship can be described either as a
means to achieve better health outcomes, or as a shared interaction between healthcare pro-
fessional and patient (Sabater-Galindo et al. 2016). The nurse—patient-relationship, specifi-
cally, has been defined as a professional, therapeutic relationship designed to enable nurses
to plan, deliver and evaluate care that meets patients’ unique health needs (Feo et al. 2017).
As nurse—patient-relationships form the core of nursing, the foundation of nurses’ prac-
tice is created already during their undergraduate education. Student—patient relationships
across the continuum of education can help students to develop the skills and abilities they
need as future professionals to provide personalised and evidence-based care to patients
(Jylhd et al. 2017; WHO 2015). A growing number of initiatives focused on patient par-
ticipation in health care education provide descriptions of the student—patient relationship,
whereas the perspective of the student—patient relationship in the field of general nursing
education in clinical practice has received very little attention (Rhodes 2012; Scammell
et al. 2016; Suikkala et al. 2018).

Different relationships between health professionals and patients have been identified,
such as person-oriented relationships, which are based on mutual participation between the
professional and the patient, and paternalistic relationships, which are task-oriented and
dominated by professionals and leave the patient outside of their own care (Kaba and Soo-
riakumaran 2007; Szasz and Hollender 1956). Person-oriented relationships require dia-
logue and can thus empower the patient through increased sense of health and well-being;
these relationships focus on the patient as an equal partner and tend to transcend pater-
nalistic practices (Castroa et al. 2016; Halldorsdottir 2008; Hakansson-Eklund et al. 2019;
Uhrenfeldt et al. 2018). Due to changes in health care services and increasing amount of
home- and community-based healthcare in the development of nursing education (WHO
2015), particular attention should be paid to the clinical and professional knowledge, skills
and competencies needed in person-oriented care, with the aim of increasing the degree of
autonomy and self-determination of patients (Henriksen et al. 2019).

The nursing student—patient relationship shares some common features with person-,
professional- and task-oriented relationships—such as relationship based on dialogue
between the student and the patient, or performing the planned tasks with superficial inter-
action (Manninen 2014; Strandds and Bondas 2018; Uhrenfeldt et al. 2018). The nurs-
ing student and patient relationship is, however, essentially different from the relation-
ship between a qualified nurse and patient, involving a challenge in terms of balancing
the patient’s caring process and the student’s learning process. Suikkala and Leino-Kilpi
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(2005) provided insights into the student—patient relationship from the point of view of
both students and patients, revealing three types of relationship, in ascending order of reci-
procity and mutuality: mechanistic, authoritative and facilitative relationships. Mechanistic
relationships (MR) are externally directed by staff nurses’ routines and are focused on stu-
dents’ need to acquire knowledge and technical skills. In a mechanistic relationship, stu-
dents either observe nurses as role models or carry out single tasks without any dialogue
with their patients. Patients are seen as passive objects who observe students’ actions and
benefit from the activity. Authoritative relationships (AR) are directed by student’s percep-
tions of patient needs and care methods. Students practise using their expertise in planning
and providing care and patient education to help patients satisfy their needs. Even if there
is interaction, initiated by either party, patients prefer to receive the help and advice offered
rather than expressing their opinions concerning care. Facilitative relationships (FA)
are characterised by mutuality, focusing on the common good of students and patients.
Through respectful dialogue, students are attentive to patients’ needs, values, and prefer-
ences, act according to them, if possible, and support patients’ use of their own resources
and thus learn about how to best provide care and support. Patients, for their part, direct
their own care and contribute to learning by advising students on their own health situation
and by giving them feedback on their performance. (Suikkala 2007; Suikkala and Leino-
Kilpi 2005). Thus, a facilitative relationship, with patient-led initiative and reciprocal
knowledge-sharing, can benefit both the student and the patient, emphasising active patient
participation (Suikkala et al. 2018).

As a mandatory part of nursing education, clinical training provides students with learn-
ing experiences that involve direct relationships with healthy or sick individuals and/or
community, nurses, and a team of health professionals (Directive 2005/36/EC, 2013/55/
EU). A competency-based curriculum can prepare nursing students for transition to work
in any environment where patients access care. Thus, authentic student—patient relation-
ships are important in meeting the unique health needs of patients and to enhance the qual-
ity of patient care (Salminen et al. 2019; Suikkala 2007). In addition to clinical placements,
opportunities to develop student—patient relationships can be provided by inviting members
of the public to participate in the training of nursing students (Koskinen et al. 2016).

In general, patients are happy to participate in learning relationships with students, but
how they do so can vary a lot (Rowland et al. 2018; Suikkala et al. 2018). Actively partici-
pating patients can enrich and facilitate students’ authentic and meaningful opportunities
for learning by sharing their knowledge and experiences—for instance, their preferred out-
comes in care—and by bringing their valuable perspectives to student assessment (Castroa
et al. 2016; Debyser et al. 2011; Suikkala et al. 2018). As a whole, patients’ insights on
students’ professional performance provide important information about the outcomes of
education (Moquin et al. 2018; Rhodes 2012). The value of patients’ meaningful influence
on educational priorities is essential in preparing future professionals to work in partner-
ship with patients, delivering high-quality person-centred care (Fong et al. 2019; Rowland
et al. 2018; Scammell et al. 2016; Suikkala et al. 2018).

Student’s personal and professional attributes, patient’s attributes as a patient, and the
atmosphere during collaboration shape student—patient relationships (Suikkala and Leino-
Kilpi 2005; Suikkala et al. 2008, 2009). In particular, the importance of a positive and
supportive atmosphere between patients, students and preceptors is highlighted by both
students and patients. This often requires that students can take the time to build reciprocal
collaborative relationships with patients (Castroa et al. 2016; Forber et al. 2016; Froberg
et al. 2018). Even if relationships with patients are considered important by nursing stu-
dents, caring for patients engenders various emotions, such as anxiety and distress about
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the possibility of making a mistake or causing harm (Kaldal et al. 2018; McCarthy et al.
2018; Suikkala and Leino-Kilpi 2001). Furthermore, the presence of a preceptor, although
appreciated by patients, may distract the student from focusing on the patient, especially if
the student feels unsupported or has to prove the necessary competencies in nursing pro-
cedures according to the preceptor’s expectations (McCarthy et al. 2018; Suikkala et al.
2018).

Nurses, nursing students and patients do not necessarily view the nurse—patient rela-
tionship in the same way (Halldorsdottir 2008; Suikkala et al. 2008). We therefore need
to study the congruence between student and patient views regarding their student—patient
relationships. The purpose of this study was to analyse the congruence between matched
student—patient pairs’ self-assessed views of their relationship during students’ clinical
placement. The results of this study can be used for evaluating the processes and outcomes
of clinical education.

Our basic assumption was that the higher the congruence between nursing students’ and
patients’ views of student—patient relationships, the more mutual understanding the stu-
dents and patients have of their assessments regarding their relationships. A common per-
ception concerning the student—patient relationship is that at its best, knowledge and com-
munication is shared by the patient and student through dialogue, benefiting both.

The following research questions were explored:

(1) How congruent are the views of nursing students and patients regarding the student—
patient relationship?

(2) What factors shape the congruence between nursing students’ and patients’ views of
their relationships?

Methods
Setting, sample and data collection

This study was conducted in Finland. The content, placements and time spent in clinical
practice during nursing education (Bachelor’s degree, 3.5 years) are regulated by the Euro-
pean Union Directives (Directive 2005/36/EC, 2013/55/EU), the European Qualifications
Framework (European Commission 2008) and national recommendations. Nursing train-
ing is carried out in 21 universities of applied sciences (UAS; Ministry of Education and
Culture 2018). Clinical placements are organised in collaboration with various health care
organisations (Maassen et al. 2011, p. 12); however, the UASs have legitimate autonomy
to decide how clinical training is carried out in health care organisations such as hospital
wards, outpatient clinics, and public health care services in the community, for instance
(Lahtinen et al. 2014; Universities of Applied Sciences Act 932/2014).

The study used a cross-sectional survey design. The data consisted of a convenience
sample of Finnish-speaking nursing students from six UASs representing the whole coun-
try geographically. A total of 1244 Finnish-speaking students in their first, second and
graduating year were invited to undertake self-assessments of the student—patient relation-
ship. The contact person in each UAS was informed about the subject of the study and
asked to arrange distribution of the electronic questionnaire to students via e-mail during
students’ penultimate week of clinical placement.
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For collection of patient data, paper questionnaires, informed consent forms for patients,
and written information about the research to students’ preceptors were provided to stu-
dents with the assistance of UASs’ contact persons. In the clinical placement, students
asked their preceptors to distribute the questionnaires to patients during the final two
weeks of their clinical placement. Before handing out the questionnaires, preceptors asked
patients meeting the sampling criteria to give their written consent to participate. Each
student’s preceptor was requested to recruit one patient based on the following selection
criteria: patients had to be aged 18 or over, Finnish-speaking, voluntarily participating in
research, capable of answering the questionnaire, and involved in this particular student’s
clinical education. A total of 288 patients met the selection criteria and were invited to
participate.

In order to match students with the patients they were assigned to, each patient received
a questionnaire labelled with the same unique ID code number that was given to the stu-
dent who entered the electronic questionnaire. Completed questionnaires were received
from 852 students and 272 patients. Of these, the final number of 187 students (response
rate 21.9%) and 187 patients (response rate 64.9%) was matched for the sample of this
study and included in the analysis.

The student-patient relationship scale

The student—patient relationship scale (SPR scale, Suikkala 2007), developed based on a
literature review (Suikkala and Leino-Kilpi 2001) and an interview study (Suikkala and
Leino-Kilpi 2005), consists of 67 items structured to self-ratings divided into three types
of relationship (items n=233), contextual factors associated with the relationship (items
n=21), and the consequences of the relationship (n=13). The three types of relationships
are Mechanistic (MR), Authoritative (AR), and Facilitative (FA) relationships. Of these
relationships, facilitative relationship can be seen as the priority which must be pursued
between the student and the patient during clinical placements (Suikkala 2007; Suik-
kala et al. 2018). Furthermore, the contextual factors associated with the relationship are
divided into Student’s personal and professional attributes (SA), Patient’s attributes as a
patient (PA), and Atmosphere during collaboration (AC). Additionally, the consequences
of the relationship are divided into Student’s personal and professional growth (SG), Stu-
dent’s increased confidence and self-esteem (SC), and Patient’s improved health and com-
mitment to self-care (PH). The questionnaires included parallel items for students and
patients and were rated using a five-point Likert-scale (1 =strongly disagree, 5=strongly
agree).

The student questionnaire also included items on sociodemographic background (age,
gender, education, and working experience before nursing education), current nursing edu-
cation (current year of study, duration of clinical placement, and assessment of supervised
clinical placement), student’s caring experiences (assignment to a specific patient, enough
time for the patient, support received in relationship with patient, and experience of caring
for ill family member), and perception of future nursing context of practice. The patient
questionnaire included items on sociodemographic background (age, gender, education,
and marital status), patient’s previous hospitalisation or other institutional care, reason for
hospital or other institutional care admission, experienced state of health, size of patient
room, and patient’s experience of caring (previous experience of student participation in
care, named nursing student, student with enough time for the patient, experience of caring
for ill family member).
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For this study, internal consistencies (Cronbach’s alpha) of the scales indicated accept-
able reliability (.70), with some exceptions presented in Table 1. The alpha values of the
scales measuring mechanistic, authoritative and facilitative relationships ranged from good
(.83) to questionable (.60), and the reliability coefficients of the factors associated with the
relationship also ranged from good (.87) to questionable (.57) (Tavakol and Dennick 2011).

Data analysis

Data analysis was carried out using SPSS 25.0 (SPSS Inc., Chicago, USA). The data were
analysed using descriptive statistics (frequencies, percentages, mean values, SDs, mini-
mums, maximums). Congruent and non-congruent groups were compared for background
variables using Chi square tests, Fisher’s exact tests and two-sample T-tests. Paired t-tests
were performed to compare sum variable means between patients and students (Kim 2015).
Wilcoxon signed ranks tests were used to compare patients and students for averages
of individual items (Arora and Malhan 2010, pp. 465-469). Students and patients were
matched in pairs and the Goodman’s and Kruskal’s Gamma coefficients (G) were used to
evaluate congruence in individual items. The guideline used for interpretation of Gamma
coefficient (G) was: G>.5 strong, .3 <G <.5 moderate, .1 <G<.3 weak (Adeyemi 2011).
Binary logistic regression model was used to predict if students and patients had evaluated
the student—patient relationship (0 =not equal, 1 =equal) as being exactly equal. Individual
binary logistic models were used for background variables of patients and students (Peng
et al. 2002).

Ethics

The study protocol was approved by the Helsinki and Uusimaa University Hospital Ethi-
cal Committee (185/13/03/01/2014, 13.08.2014) and the authorities of all relevant health
care organisations and UASs according to their standards. Both students and patients were

Table 1 Cronbach alpha reliability coefficients of the scales measuring mechanistic, authoritative and facili-
tative relationships and the factors associated with the relationships

Sum variables Cronbach’s alpha Number
of items
Students Patients
n=187 n=187
Mechanistic relationship .59 .60 9
Authoritative relationship .67 .80 11
Facilitative relationship .79 .82 13
Student’s personal and professional attributes .86 7 8
Patient’s attributes as a patient 57 71 8
Atmosphere during activity .80 75 5
Student’s personal and professional growth .80 .83 4
Student’s increased confidence and self-esteem 75 .87 4
Patient’s improved health and commitment to self-care .76 .84 5

The internal consistencies (Cronbach’s alpha .70 or above) of the scales indicated acceptable reliability,
with some exceptions

@ Springer



Congruence between nursing students’ and patients’ views of...

informed about the study and received an information letter before volunteering and sign-
ing their consents. Anonymity, confidentiality, and the right to drop out at any stage of the
study were guaranteed.

Results
Participant demographics

The mean age of the students was 29.7 years and the majority (87.3%) were female, repre-
senting Bachelor of Health Care degree (registered nurse) attained during statistical years
2016-2018 when compared for age and gender (Vipunen - Education Statistics Finland
2020). About two-thirds (59.9%) had previous qualifications in social and health care and
about half (54.6%) had previous nursing care experience. The number of first, second
and third year was quite similar (range 23-29). About three in four (78.1%) had a clinical
placement lasting under six weeks and most assessed their clinical placement as inspir-
ing (89.4%). Half of the students (54.1%) had an idea of the nursing context in which they
would like to work in the future. Half of the students (51.6%) were assigned to a specific
patient and most of the students (81.9%) had enough time for the patient. In most cases,
teachers or supervising nurses (91.4%) had supported students in their relationships with
patients. Half of the students (52.8%) had experience of caring for ill family members at
home. The sociodemographic variables of students with congruent and non-congruent
views with their patient are presented in more detail in Table 2. There were no signifi-
cant differences between congruent and non-congruent views of their relationship with the
patient with respect to the breakdown of sociodemographic variables (Table 2).

The mean age of the patients was 64 years. Over two-thirds of the patients were female
(68.9%), two-fifths were (40.8—46.7%) married/cohabiting (41.7%), and two-thirds (63.8%)
had upper secondary or post-secondary non-tertiary education. Over two-thirds (66.8%)
were elective patients, three-fourths (74.2%) had experienced three or more previous hos-
pitalisations or other institutional care periods, and most (90.0%) assessed their state of
health as at least moderate. About half (55.1-59.1%) shared a room with two or more
patients. Over two-thirds of the patients (65.5%) had previous experience of student par-
ticipation in care. Only about two-fifths of the patients (39.5%) reported being cared for by
a named nursing student; however, most of the patients (93.4%) reported that the student
had had enough time for them. Two-fifths of the patients (39.9%) had experience of caring
for ill family members at home. The sociodemographic variables of the patients with con-
gruent and non-congruent views with their student are presented in more detail in Table 3.
For the patients, there was only one significant difference with respect to the breakdown of
sociodemographic variables: the patients with congruent views with students in facilitative
relationship were more often male (p=.039) (Table 3).

The congruence of nursing students’ and patients’ views of their relationships

In both students’ and patients’ assessments, authoritative and facilitative relationships were
prominent. Students viewed the relationship more often as facilitative and authoritative
than mechanistic. In the patients’ assessments, authoritative relationship occurred most fre-
quently, followed by facilitative and mechanistic relationship. Furthermore, students’ sum
variable mean value for facilitative relationship was significantly higher (FA, p <.001) than
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the corresponding mean value of patients. For mechanistic relationship, students’ sum vari-
able mean value was significantly lower (MR, p <.001) than the corresponding mean value
of patients. At item level (significance level p <.05), students’ and patients’ views of their
relationship are presented in Table 4.

As a whole, 78 out of 187 student—patient pairs viewed their relationship congru-
ently. In a more detailed analysis, 148 students viewed the mechanistic relationship, 105
the facilitative relationship, and 98 the authoritative relationship congruently with their
patients (Tables 2, 3). Furthermore, students and patients had moderately (G=.315—.320)
to weakly (G=.106—-.293) congruent views on facilitative relationship (FA, 9 out of 13
items), authoritative relationship (AR, 4 out of 11 items, and mechanistic relationship (2
out of 9 items). Moderate to weak positive congruence between students’ and patients’
views at significance level p <.05 is presented in more detail in Table 4.

Factors associated with the congruence between nursing students’ and patients’
views of their relationship

Students’ and patients’ assessments of the contextual factors and consequences of the rela-
tionship showed that, in general, both had very positive perceptions (mean>4.0) of stu-
dent’s personal and professional attributes (SA), the atmosphere during collaboration (AC),
student’s personal and professional growth (SG), and student’s increased confidence and
self-esteem (SC). Patients assessed the contextual factors and consequences of the rela-
tionship significantly higher than students in the sum variables of patient’s attributes as
a patient (PA, p=.013) and patient’s improved health and commitment to self-care (PH,
p <.001) whereas the opposite was true for student’s personal and professional growth (PG,
p<.001) and student’s increased confidence and self-esteem (SC, p <.001). Students’ and
patients’ views at item level are presented in more detail in Table 5.

In contextual factors and consequences of the relationship, moderately (G=.303 —.456)
to weakly (G=.113-.267) congruent views were found on patient’s attributes as a
patient (PA, 5 out of 9 items), atmosphere during activity (AC, 3 out of 5 items), student’s
increased confidence and self-esteem (SC, 2 out of 4 items), and patient’s improved health
and commitment to self-care (PH, 2 out of 5 items). Among these, moderately congruent
assessments between students and patients were found in items describing student’s empa-
thy (SA), patient’s sense of humour, mood and need for help with daily activities (PA),
staff nurses’ performance as role models (AC), student’s successful advocacy of what is
best for the patient, and student’s successful involvement in caring relationship with patient
(SC). Weak positive congruence at significance level p <.05 is presented in more detail in
Table 5.

Patients with congruent views in a mechanistic relationship assessed student’s personal
and professional attributes (p=.015), student’s personal and professional growth (p =.001),
student’s increased confidence and self-esteem (p=.002), patient’s attributes as a patient
(p=.027), and patient’s improved health and commitment to self-care (p<.001) signifi-
cantly higher than those with non-congruent views. The opposite was true for their views
with students in an authoritative relationship as concerned atmosphere during collabora-
tion (p=.035). Congruent views between students and patients in a facilitative relation-
ship were seen less often among students who viewed their own personal and professional
attributes lower than those with non-congruent views (p=.001).

Only two sociodemographic variables predicted congruence of students’ and patients’
views. In general, the older the patients, the more their views differed from those of the

@ Springer
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students (OR=.878, p=.026). Furthermore, elective patients (OR=.24, p=.038) and
older patients (OR=.949, p=.010) were less likely to view the relationship as facilitative
(OR=.949, p=.010).

Discussion

In nursing education, there is an assumption that student—patient relationships benefit both
learning and patient care, and that student and patient views on their relationships can pro-
vide valuable insights on the professional performance of students. By analysing the con-
gruence between the views of matched nursing student and patient pairs of their relation-
ship during the students’ clinical placement we found that student and patient views were
moderately or weakly congruent in terms of facilitative relationship. Patients, however,
tended to see the relationship significantly more often as mechanistic. Patient’s age and
reason for care were the only background variables that predicted the congruence between
students’ and patients’ views of their relationship.

Based on these results, it seems that nursing students realise the value of patients in
their learning. This confirms the arguments that the value of student—patient relationships
is better recognised in undergraduate education, and patient participation in competence-
based clinical education is gradually expanding (Rowland et al. 2018; Scammell et al.
2016; Suikkala et al. 2018). However, the congruence was at best only moderate, which
suggests that more work is needed on patient participation in clinical education. Patient
views about the facilitative relationship might be due to unfamiliarity or inexperience con-
cerning their active role in students’ learning process while hospitalised, e.g. by providing
information to students on matters related to disease and giving advice to students. It is
the shared responsibility of both educational institutions and health care organisations to
provide clinical placements where both educational structures and the attitudinal atmos-
phere nurture reciprocal collaborative student—patient relationships as an integral part of
the development of professional competence.

Students rated the facilitative and authoritative relationships highest (mean > 4.0 on the
5-point Likert scale). Although authoritative and mechanistic relationships offer opportuni-
ties to gain experience and confidence in performance, students will miss the holistic per-
spective of the patients and their situation if they do not reach and sustain facilitative levels
of relationships with their patients. Although there were no statistically significant differ-
ences in the background variables on congruent and non-congruent views of students, final
year students showed the lowest levels of mechanistic and authoritative relationships. This
might indicate that students who are about to step into the world of work are better attuned
to working in collaboration with patients. To some extent, this finding contradicts previ-
ous ones (Kaldal et al. 2018; McCarthy et al. 2018; Suikkala and Leino-Kilpi 2001) argu-
ing that graduating students face inconvenience in establishing relationships with patients
because of their feelings of incompetence. We think that we should support students, even
near graduation, in establishing relationships with patients to help them gain confidence
in patient care (Manninen 2014; Suikkala et al. 2008). Moreover, it is quite natural that
students who have only recently started their education tend to focus on the nursing pro-
cedures. However, a mutual confidence-based relationship with good communication with
patients is still considered as the essence of nursing practice among students (Bagdonaite-
Stelmokiene et al. 2016).

@ Springer
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Background factors explained some of the differences concerning the views of the rela-
tionships. Although a facilitative relationship characterised by mutuality can be a learning
experience for students as well as for patients with various health conditions (Bleakley and
Bligh 2008; Rowland et al. 2018; Suikkala and Leino-Kilpi 2005), not all seemed to find
it the customary way to interact. Our results showed that the older the patients, the more
their views differed from students’ views of their relationship. The reason for this can be
rather conventional, as older patients are, arguably, more used to the paternalistic nature
of care. The starting point in this kind of care relationship is not equal partnership, but
rather, the dominance of the health care professionals (Angel and Frederiksen 2015; Grilo
et al. 2014). With an aging population, it is advisable to consider how older people could
be encouraged and supported to participate in student learning. Another group that held
different views about student relationships were elective patients, perhaps because these
patients expected their hospital stay to follow a certain care pathway with specified events
which they are informed of in advance. Moreover, the current standards favouring short
hospital stays following, for instance, a surgical procedure may also have influenced the
development of reciprocal relationships with students as any nurse—patient-relationship
requires some time to reach its fulfilment (Strandas and Bondas 2018). Any patient, regard-
less of their situation, who is able to participate in reciprocal dialogue with students influ-
ences and shapes the qualities of future professionals (Angel and Frederiksen 2015; Row-
land et al. 2018).

Clinical learning environments that support facilitative relationships through dialogue
between students and patients are of great importance and in line with a person-centred,
evidence-based approach (Hakansson-Eklund et al. 2019; Jylhi et al. 2017; WHO 2015).
The results of this study confirmed the significance of a positive atmosphere, and particu-
larly, staff nurses’ performance as role models, with their supervision focused on support-
ing students in forming a relationship with patients and thus involving patients as part of
the educational team (Ford et al. 2016; Suikkala et al. 2018; Manninen 2014). In previous
studies, student—preceptor relationships have been identified as being of key importance
in supporting and facilitating students to engage in relationships with patients as part of
their process of becoming professional caregivers (Bombeke et al. 2010; Ford et al. 2016;
Kaldal et al. 2018). Even preceptors feel that patients have valuable perspectives that
enrich nursing students’ clinical learning and assessment; however, at the same time, they
may worry about the ethical and practical challenges of patient involvement, especially if
patient views differ from those of preceptors (Towle et al. 2010). In clinical placements,
the relationship between students and their preceptor can often be seen as predominant,
overshadowing patients as part of quality clinical placement experiences. Thus, it is also
essential that there is a common understanding of the centrality of the student—patient rela-
tionships within the context of clinical education (Ford et al. 2016). In facilitative relation-
ships, patients are seen as part of the educational team in which students and patients are
engaged in reciprocally favourable dialogue supported by preceptors (Suikkala and Leino-
Kilpi 2005; Manninen 2014).

The results of this study demonstrated patient contributions towards students’ profes-
sional development, such as personal and professional growth and improved confidence
and self-esteem (Froberg et al. 2018; McMahon-Parkes et al. 2016). This positive view
of the consequences of the relationship for students was held more often by students than
patients. Instead, improved state of health and commitment to self-care were more often
seen as positive consequences by patients than by students. These findings show that the
contribution of the student—patient relationship can be quite difficult to assess from one
another’s perspective, but patient involvement in clinical education benefits both students
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and patients (Suikkala et al. 2018). Patients can benefit by gaining a greater understand-
ing of their own situation and through this, by playing a more active role in their own care
(Suikkala et al. 2018; Stromwall et al. 2018).

Limitations

This study involves some limitations related to the samples and the instrument used. The
sampling bias was reduced by choosing the UASs and clinical placements of students from
different parts of Finland and by recruiting as many students and patients as possible who
belonged to the study population. However, out of the total of 1244 recruited students, only
187 students formed matched pairs with their patients recruited from amongst those receiv-
ing care from these students. Based on the small sample size and potential selection bias
caused by having only certain kinds of patients (mostly those in good health) participate in
the study, questions about representativity can be raised as the results may to some extent
be specific to the sample. For instance, the length of questionnaires and the time of com-
pleting a survey might have affected response rates for some patients (Fan and Yan 2010).

The SPR scales (Suikkala 2007) used in this study were theoretically derived from a
literature review (Suikkala and Leino-Kilpi 2001) and an interview study (Suikkala and
Leino-Kilpi 2005). Both of these focused on proving insight into the characteristics of the
nursing student—patient relationship, factors determining the relationship, as well as the
benefits of the relationship for both students and patients. The SPR scales have been tested
and implemented for nursing students and patients in the internal medicine context in hos-
pitals (Suikkala et al. 2007, 2008, 2009). In this study, the SPR scales (Suikkala 2007)
were used for the first time in any clinical learning context students have during their edu-
cation. Both students and patients were asked to answer honestly, emphasising the con-
fidentiality of the answers. It is, however, noteworthy that self-administered SRP scales
assess the students’ and patients’ perceptions, not how they actually behave or interact in
their relationship. Thus, the assessments might be based on the ideal that students have
been taught about their relationships with patients, and on the part of the patients, authen-
tic patient experiences may have been influenced by socially desirable answers. Further-
more, the Gamma coefficients (G) measure the degree of agreement between students’ and
patients’ views (Adeyemi 2011). Weakness of the Gamma coefficient (G) thus means that it
cannot exactly represent the occurrence of congruence.

This study did not verify the benefits of the facilitative student—patient relationship for
students’ learning, their academic performance, competence development, motivation to
pursue a career in nursing or empowering the patient, or how their relationships empow-
ered the patient or contributed to enhanced quality of care. However, considering moments
of knowledge and communication shared by the patient and student through dialogue ena-
bled mutual learning; even a patient without the expertise of experience was thus able to
participate in a relationship that had beneficial consequences for both student learning and
the well-being of the patient.

Recommendations for practice

Moving the educational focus from the relationship between student and preceptor to the
relationship between student and their patients has some potential implications for clinical
placements and the supervision of students. Both educators in the university environment
and preceptors in the clinical environment have the possibility to promote the success of
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students to learn with and from patients. Educators in universities should be familiar with
clinical placements and provide their pedagogical expertise to students and clinicians in
order to support students’ orientation towards facilitative relationships with patients. Edu-
cators can encourage and guide students to focus on genuine and empathic communication
and to solicit and listen to patients’ personal viewpoint in encounters with patients. Precep-
tors in the clinical environment can foster the student—patient relationship by ensuring that
the student has a reasonable amount and quality of time to get to know the patient as an
individual person along with the nursing activities. Furthermore, as positive role-models
and facilitators, preceptors and all nursing staff have an important role in assisting students
to understand the core substance of individual patient encounters that benefit both students
and patients.

Conclusions

This study focused on the rarely studied area of the student—patient relationship in clinical
placements in a preregistration nursing programme by combining the views of students
and patients. The results show that students’ views on facilitative relationship with patients
are quite in line with those of their patients. Hence, facilitative student—patient relation-
ships highlighting patients as a core of student learning can be important contributors to
student clinical learning. This can be achieved by ensuring meaningful student—patient dia-
logue, and thus integrating patients’ experiential knowledge and students’ academic learn-
ing through the support provided by health professionals and educators. While aiming to
strengthen student—patient relationships in the future it is justified to focus on mutually
beneficial relationships between students and patients to provide information for adjusting
clinical supervision practices. The relevance of mutual learning of students and patients
should also be considered.

Acknowledgements Open access funding provided by University of Turku (UTU) including Turku Uni-
versity Central Hospital. The authors wish to thank all the nursing students and patients who volunteered to
participate in this study. The authors also thank all the contact persons for providing help during data collec-
tion. We would also like to thank Ms Anna Vuolteenaho for editing the English language.

Author contributions Arja Suikkala was responsible for the conception and design of the study, acquisi-
tion of data, and interpretation of data. Jouko Katajisto had overall responsibility for the statistical analyses
carried out and assisted with the interpretation of data. The first draft of the manuscript was written by AS
and all authors commented on previous versions of the manuscript. All authors read and approved the final
manuscript.

Funding This research did not receive any specific grant from funding agencies in the public, commercial,
or not-for-profit sectors.

Compliance with ethical standards

Conflict of interest The authors Arja Suikkala, Sanna Koskinen, Jouko Katajisto and Helena Leino-Kilpi
declare that they have no conflict of interest.

Informed consent Informed consent was obtained from all individual participants included in the study.

Ethical approval All procedures performed in studies involving human participants were in accordance with
the ethical standards of the institutional research committee (Helsinki and Uusimaa University Hospital Ethi-

@ Springer



A. Suikkala et al.

cal Committee (185/13/03/01/2014, 13.08.2014) and with the 1964 Helsinki declaration and its later amend-
ments or comparable ethical standards.

Consent for publication All those entitled to authorship are listed as authors. We also confirm that the work
is original and has not been published elsewhere either partly or totally. The work is not currently being
considered for publication elsewhere.

Open Access This article is licensed under a Creative Commons Attribution 4.0 International License,
which permits use, sharing, adaptation, distribution and reproduction in any medium or format, as long
as you give appropriate credit to the original author(s) and the source, provide a link to the Creative Com-
mons licence, and indicate if changes were made. The images or other third party material in this article
are included in the article’s Creative Commons licence, unless indicated otherwise in a credit line to the
material. If material is not included in the article’s Creative Commons licence and your intended use is not
permitted by statutory regulation or exceeds the permitted use, you will need to obtain permission directly
from the copyright holder. To view a copy of this licence, visit http://creativecommons.org/licenses/by/4.0/.

References

Abdolrahimi, M., Ghiyasvandian, S., Zakerimoghadam, M., & Ebadi, A. (2017). Therapeutic communica-
tion in nursing students: A Walker & Avant concept analysis. Electronic Physician, 25, 4968-4977.
https://doi.org/10.19082/4968.

Adeyemi, O. (2011). Measures of association for research in educational planning and administration.
Research Journal of Mathematics and Statistics, 3, 82-90. Retrieved September 14, 2019, from http://
maxwellsci.com/print/rjms/v3-82-90.pdf.

Angel, S., & Frederiksen, K. N. (2015). Challenges in achieving patient participation: A review of how
patient participation is addressed in empirical studies. International Journal of Nursing Studies, 52,
1525-1538. https://doi.org/10.1016/j.ijnurstu.2015.04.008.

Arora, P. N., & Malhan, P. K. (2010). Biostatistics. Mumbai: Himalaya Publishing House.

Bagdonaite-Stelmokiene, R., Zydziunaite, V., Suominen, T., & Astedt-Kurki, P. (2016). What does caring
mean to nursing and social work students? International Nursing Review, 63, 352-360. https://doi.
org/10.1111/inr.12304.

Bleakley, A., & Bligh, J. (2008). Students learning from patients: Let’s get real in medical education.
Advances in Health Sciences Education, Theory and Practice, 13, 89-107. https://doi.org/10.1007/
$10459-006-9028-0.

Bombeke, K., Symons, L., Debaene, L., De Winter, B., Schol, S., & Van Royen, P. (2010). Help, I'm los-
ing patient-centeredness! Experiences of medical students and their teachers. Medical Education, 44,
662—-673. https://doi.org/10.1111/j.1365-2923.2010.03627..x.

Castroa, E. M., van Regenmortelb, T., Vanhaechtd, K., Sermeusd, W., & Van Heckef, A. (2016). Patient
empowerment, patient participation and patient-centeredness in hospital care: A concept analy-
sis based on a literature review. Patient Education and Counselling, 99(12), 1923-1939. https://doi.
org/10.1016/j.pec.2016.07.026.

Chan, Z. C. Y., & Lai, C. K. Y. (2017). The nurse—patient communication: Voices from nursing students.
International Journal of Adolescent Medicine and Health, 29, 1-9. https://doi.org/10.1515/ijjamh
-2016-0023.

Debyser, B., Grypdonck, M. H., Defloor, T., & Verhaeghe, S. T. (2011). Involvement of inpatient mental
health clients in the practical training and assessment of mental health nursing students: Can it benefit
clients and students? Nurse Education Today, 31, 198-203. https://doi.org/10.1016/j.nedt.2010.06.001.

Ding, B., Liu, W., Tsai, S.-B., Gu, D., Bian, F., & Shao, X. (2019). Effect of patient participation on nurse
and patient outcomes in inpatient healthcare. International Journal of Environmental Research and
Public Health, 16, 13-44. https://doi.org/10.3390/ijerph16081344.

Directive 2005/36/EC. The European Parliament and the Council. The recognition of professional quali-
fications. Retrieved September 14, 2019, from http://eur-lex.europa.eu/legal-content/EN/TXT/
PDF/?2uri=CELEX:32005L0036&rid=1.

Directive 2013/55/EU. The European Parliament and the Council. Amendment of the Directive 2005/36/
EC. Retrieved September 14, 2019, from http://eur-lex.europa.cu/legal-content/EN/TXT/
PDF/?uri=CELEX:32013L0055&rid=1.

@ Springer


http://creativecommons.org/licenses/by/4.0/
https://doi.org/10.19082/4968
http://maxwellsci.com/print/rjms/v3-82-90.pdf
http://maxwellsci.com/print/rjms/v3-82-90.pdf
https://doi.org/10.1016/j.ijnurstu.2015.04.008
https://doi.org/10.1111/inr.12304
https://doi.org/10.1111/inr.12304
https://doi.org/10.1007/s10459-006-9028-0
https://doi.org/10.1007/s10459-006-9028-0
https://doi.org/10.1111/j.1365-2923.2010.03627.x
https://doi.org/10.1016/j.pec.2016.07.026
https://doi.org/10.1016/j.pec.2016.07.026
https://doi.org/10.1515/ijamh-2016-0023
https://doi.org/10.1515/ijamh-2016-0023
https://doi.org/10.1016/j.nedt.2010.06.001
https://doi.org/10.3390/ijerph16081344
http://eur-lex.europa.eu/legal-content/EN/TXT/PDF/%3furi%3dCELEX:32005L0036%26rid%3d1
http://eur-lex.europa.eu/legal-content/EN/TXT/PDF/%3furi%3dCELEX:32005L0036%26rid%3d1
http://eur-lex.europa.eu/legal-content/EN/TXT/PDF/%3furi%3dCELEX:32013L0055%26rid%3d1
http://eur-lex.europa.eu/legal-content/EN/TXT/PDF/%3furi%3dCELEX:32013L0055%26rid%3d1

Congruence between nursing students’ and patients’ views of...

European Commission. (2008). Learning opportunities and qualifications in Europe. Descriptors defining
levels in the European Qualifications Framework (EQF). Retrieved September 14, 2019, from https://
ec.europa.eu/ploteus/content/descriptors-page. Accessed 19 June 2019.

Fan, W., & Yan, Z. (2010). Factors affecting response rates of the web survey: A systematic review. Com-
puters in Human Behavior, 26, 132—139. https://doi.org/10.1016/j.chb.2009.10.015.

Feo, R., Conroy, T., Wiechula, R., Rasmussen, P., & Kitson, A. (2019). Instruments measuring behavioural
aspects of the nurse—patient relationship: A scoping review. Journal of Clinical Nursing, 16, 1939—
1946. https://doi.org/10.1111/jocn.14947.

Feo, R., Rasmussen, P., Wiechula, R., Conroy, T., & Kitson, A. (2017). Developing effective and caring
nurse—patient relationships. Nursing Standard, 31, 54—63. https://doi.org/10.7748/ns.2017.10735.
Fong, S., Tan, A., Czupryn, J., & Oswald, A. (2019). Patient-centred education: How do learners’ percep-
tions change as they experience clinical training? Advances in Health Sciences Education, 24, 15-32.

https://doi.org/10.1007/s10459-018-9845-y.

Forber, J., DiGiacomo, M., Carter, B., Davidson, P., Phillips, J., & Jackson, D. (2016). In pursuit of an
optimal model of undergraduate nurse clinical education: An integrative review. Nurse Education
in Practice, 21, 83-92. https://doi.org/10.1016/j.nepr.2016.09.007.

Ford, K., Courtney-Pratt, H., Marlow, A., Cooper, J., Williams, D., & Mason, R. (2016). Quality clini-
cal placements: The perspectives of undergraduate nursing students and their supervising nurses.
Nurse Education Today, 37, 97-102. https://doi.org/10.1016/j.nedt.2015.11.013.

Froberg, M., Leanderson, C., Flickmand, B., Hedman-Lagerlof, E., Bjorklund, K., Nilsson, G. H., et al.
(2018). Experiences of a student-run clinic in primary care: A mixed-method study with students,
patients and supervisors. Scandinavian Journal of Primary Health Care, 36, 36-46. https://doi.
org/10.1080/02813432.2018.1426143.

Grilo, A. M., Santos, M. C., Rita, J. S., & Gomes, A. I. (2014). Assessment of nursing students and
nurses’ orientation towards patient-centeredness. Nurse Education Today, 34, 35-39. https://doi.
org/10.1016/j.nedt.2013.02.022.

Hékansson-Eklund, J., Holmstrom, 1. K., Kumlin, T., Kaminsky, E., Skoglund, K., Hoglander, J., et al.
(2019). “Same or different?” A review of reviews of person-centered and patient-centered care.
Patient Education and Counselling, 102, 3—11. https://doi.org/10.1016/j.pec.2018.08.029.

Halldorsdottir, S. (2008). The dynamics of the nurse—patient relationship: Introduction of a synthesized
theory from the patient’s perspective. Scandinavian Journal of Caring Sciences, 22, 643—-652. https
://doi.org/10.1111/5.1471-6712.2007.00568.x.

Henriksen, J., Lofmark, A., Wallinvirta, E., Gunnarsdéttir, P. J., & Slettebg, A. (2019). European Union
directives and clinical practice in nursing education in the Nordic countries. Nordic Journal of
Nursing Research. https://doi.org/10.1177/2057158519857045.

Jylhd, V., Oikarainen, A., Perild, M.-L., & Holopainen, A. (2017). Facilitating evidence-based practice
in nursing and midwifery in the WHO European Region. World Health Organization. Retrieved
September 14, 2019, from http://www.euro.who.int/__data/assets/pdf_file/0017/348020/WHO06_
EBP_report_complete.pdf?ua=1.

Kaba, R., & Sooriakumaran, P. (2007). The evolution of the doctor—patient relationship. International
Journal of Surgery, 5, 57-65. https://doi.org/10.1016/].ijsu.2006.01.005.

Kaldal, H. M., Kristiansen, J., & Uhrenfeldt, L. (2018). Nursing students experienced personal inad-
equacy, vulnerability and transformation during their patient care encounter: A qualitative metasyn-
thesis. Nurse Education Today, 64, 99-107. https://doi.org/10.1016/j.nedt.2018.02.008.

Kim, T. K. (2015). T-test as a parametric statistic. Korean Journal of Anesthesiology, 68, 540-546. https
://doi.org/10.4097/kjae.2015.68.6.540.

Koskinen, S., Salminen, L., Puukka, P., & Leino-Kilpi, H. (2016). Learning with older people—
Outcomes of a quasi-experimental study. Nurse Education Today, 37, 114-122. https://doi.
org/10.1016/j.nedt.2015.11.018.

Lahtinen, P., Leino-Kilpi, H., & Salminen, L. (2014). Nursing education in the European higher edu-
cation area—Variations in implementation. Nurse Education Today, 34, 1040-1047. https://doi.
org/10.1016/j.nedt.2013.09.011.

Maassen, P., Spaapen, J., Kallioinen, O., Kerénen, P., Penttinen, M., Wiedenhofer, R., & Kajaste, M.
(2011). Evaluation of research, development and innovation activities of Finnish universities of
applied sciences. A preliminary report. Publications of the Finnish Higher Education Evalua-
tion Council 16:2011. Retrieved September 14, 2019, from https://karvi.fi/app/uploads/2014/09/
KKA_1611.pdf.

Manninen, K. (2014). Experiencing authenticity: The core of student learning in clinical practice [The-
sis for Doctoral Degree]. Stockholm: Karolinska Institute; 2014. Retrieved September 14, 2019,
from https://openarchive.ki.se/xmlui/handle/10616/41988.

@ Springer


https://ec.europa.eu/ploteus/content/descriptors-page
https://ec.europa.eu/ploteus/content/descriptors-page
https://doi.org/10.1016/j.chb.2009.10.015
https://doi.org/10.1111/jocn.14947
https://doi.org/10.7748/ns.2017.e10735
https://doi.org/10.1007/s10459-018-9845-y
https://doi.org/10.1016/j.nepr.2016.09.007
https://doi.org/10.1016/j.nedt.2015.11.013
https://doi.org/10.1080/02813432.2018.1426143
https://doi.org/10.1080/02813432.2018.1426143
https://doi.org/10.1016/j.nedt.2013.02.022
https://doi.org/10.1016/j.nedt.2013.02.022
https://doi.org/10.1016/j.pec.2018.08.029
https://doi.org/10.1111/j.1471-6712.2007.00568.x
https://doi.org/10.1111/j.1471-6712.2007.00568.x
https://doi.org/10.1177/2057158519857045
http://www.euro.who.int/__data/assets/pdf_file/0017/348020/WH06_EBP_report_complete.pdf%3fua%3d1
http://www.euro.who.int/__data/assets/pdf_file/0017/348020/WH06_EBP_report_complete.pdf%3fua%3d1
https://doi.org/10.1016/j.ijsu.2006.01.005
https://doi.org/10.1016/j.nedt.2018.02.008
https://doi.org/10.4097/kjae.2015.68.6.540
https://doi.org/10.4097/kjae.2015.68.6.540
https://doi.org/10.1016/j.nedt.2015.11.018
https://doi.org/10.1016/j.nedt.2015.11.018
https://doi.org/10.1016/j.nedt.2013.09.011
https://doi.org/10.1016/j.nedt.2013.09.011
https://karvi.fi/app/uploads/2014/09/KKA_1611.pdf
https://karvi.fi/app/uploads/2014/09/KKA_1611.pdf
https://openarchive.ki.se/xmlui/handle/10616/41988

A. Suikkala et al.

McCarthy, B., Trace, A., O’Donovan, M., Brady-Nevin, C., Murphy, M., O’Shea, M., et al. (2018).
Nursing and midwifery students’ stress and coping during their undergraduate education pro-
grammes: An integrative review. Nurse Education Today, 61, 197-209. https://doi.org/10.1016/j.
nedt.2017.11.029.

McMahon-Parkes, K., Chapman, L., & James, J. (2016). The views of patients, mentors and adult field
nursing students on patients’ participation in student nurse assessment in practice. Nurse Education
in Practice, 16, 202-208. https://doi.org/10.1016/j.nepr.2015.08.007.

Ministry of Education and Culture. (2018). Vocational education and training in Finland. Higher educa-
tion and science. Helsinki: Ministry of Education and Culture. Retrieved September 14, 2019, from
http://minedu.fi/en/.

Moquin, H., Seneviratne, C., & Venturato, L. (2018). From apprehension to advocacy: A qualitative
study of undergraduate nursing student experience in clinical placement in residential aged care.
BMC Nursing, 17, 8. https://doi.org/10.1186/s12912-018-0277-z.

Peng, C.-Y. J.,, Lee, K. L., & Ingersoll, G. M. (2002). An introduction to logistic regression analysis
and reporting. Journal of Educational Research, 96(1), 3—14. https://doi.org/10.1080/0022067020
9598786.

Rhodes, C. (2012). User involvement in health and social care education: A concept analysis. Nurse
Education Today, 32, 185-189. https://doi.org/10.1016/j.nedt.2011.11.012.

Rowland, P., Anderson, M., Kumagai, A. K., McMillan, S., Vijay, K., Sandhu, V. K., et al. (2018). Patient
involvement in health professionals’ education: A meta narrative review. Advances in Health Sci-
ences Education, Theory and Practice, 24, 595-617. https://doi.org/10.1007/s10459-018-9857-7.

Sabater-Galindo, M., Fernandez-Llimos, F., Sabater-Hernandez, D., Martinez-Martinez, F., & Benrimoj,
S. I. (2016). Healthcare professional—patient relationships: Systematic review of theoretical models
from a community pharmacy perspective. Patient Education and Counseling, 99, 339-347. https://
doi.org/10.1016/j.pec.2015.09.010.

Salminen, L., Koskinen, S., Heikkild, A., Strandell-Laine, C., Haavisto, E., & Leino-Kilpi, H. (2019).
Nursing education and nurse education research in Finland. In T. B. Hafsteinsd6ttir, H. Jonsdottir,
M. Kirkevold, H. Leino-Kilpi, K. Lomborg, & I. Rahm Hallberg (Eds.), Leadership in nursing:
Experiences from the European Nordic countries (pp. 99—114). Cham: Springer.

Scammell, J., Heaslip, V., & Crowley, E. (2016). Service user involvement in preregistration gen-
eral nurse education: A systematic review. Journal of Clinical Nursing, 25, 53-69. https://doi.
org/10.1111/jocn.13068.

Strandas, M., & Bondas, T. (2018). The nurse—patient relationship as a story of health enhancement
in community care: A meta-ethnography. Journal of Advanced Nursing, 74, 11-22. https://doi.
org/10.1111/jan.13389.

Stromwall, A., Ozolins, L.-L., & Horberg, U. (2018). Seeing the patient as a human is their priority”:
Patients’ experiences of being cared for by pairs of student nurses. Journal of Nursing Education
and Practice, 8, 97-105. https://doi.org/10.5430/jnep.v8n7p97.

Suikkala, A. (2007). Nursing student—patient relationship and associated factors. Annales Uni-
versitatis Turkuensis D 788. Turku: University of Turku. Retrieved from http://urn.fi/URN:I
SBN:978-951-29-3463-8.

Suikkala, A. (2018). How can patient relationships and patient experiences be better utilised in students’
clinical learning? In M. Saarikoski & C. Strandell-Laine (Eds.), The CLES-scale: An evaluation
tool for healthcare education (pp. 91-101). Cham: Springer.

Suikkala, A., Koskinen, S., & Leino-Kilpi, H. (2018). Patients’ involvement in nursing students’ clini-
cal education: A scoping review. International Journal of Nursing Studies, 84, 40-51. https://doi.
org/10.1016/j.ijnurstu.2018.04.010.

Suikkala, A., & Leino-Kilpi, H. (2001). Nursing student—patient relationship: A review of the lit-
erature from 1984 to 1998. Journal of Advanced Nursing, 33, 42-50. https://doi.org/10.104
6/3.1365-2648.2001.01636.x.

Suikkala, A., & Leino-Kilpi, H. (2005). Nursing student—patient relationship: Experiences of stu-
dents and patients themselves. Nurse Education Today, 25, 344-354. https://doi.org/10.1016/j.
nedt.2005.03.001.

Suikkala, A., Leino-Kilpi, H., & Katajisto, J. (2007). Factors related to the nursing student—patient rela-
tionship: The student’s perspective. Nurse Education Today, 28, 539-549. https://doi.org/10.1016/].
nedt.2007.09.004.

Suikkala, A., Leino-Kilpi, H., & Katajisto, J. (2008). Nursing student—patient relationships: A descrip-
tive study of students’ and patients’ views. International Journal of Nursing Education Scholar-
ship, 5, Article 15. https://doi.org/10.2202/1548-923x.1457.

@ Springer


https://doi.org/10.1016/j.nedt.2017.11.029
https://doi.org/10.1016/j.nedt.2017.11.029
https://doi.org/10.1016/j.nepr.2015.08.007
http://minedu.fi/en/
https://doi.org/10.1186/s12912-018-0277-z
https://doi.org/10.1080/00220670209598786
https://doi.org/10.1080/00220670209598786
https://doi.org/10.1016/j.nedt.2011.11.012
https://doi.org/10.1007/s10459-018-9857-7
https://doi.org/10.1016/j.pec.2015.09.010
https://doi.org/10.1016/j.pec.2015.09.010
https://doi.org/10.1111/jocn.13068
https://doi.org/10.1111/jocn.13068
https://doi.org/10.1111/jan.13389
https://doi.org/10.1111/jan.13389
https://doi.org/10.5430/jnep.v8n7p97
http://urn.fi/URN:ISBN:978-951-29-3463-8
http://urn.fi/URN:ISBN:978-951-29-3463-8
https://doi.org/10.1016/j.ijnurstu.2018.04.010
https://doi.org/10.1016/j.ijnurstu.2018.04.010
https://doi.org/10.1046/j.1365-2648.2001.01636.x
https://doi.org/10.1046/j.1365-2648.2001.01636.x
https://doi.org/10.1016/j.nedt.2005.03.001
https://doi.org/10.1016/j.nedt.2005.03.001
https://doi.org/10.1016/j.nedt.2007.09.004
https://doi.org/10.1016/j.nedt.2007.09.004
https://doi.org/10.2202/1548-923x.1457

Congruence between nursing students’ and patients’ views of...

Suikkala, A., Leino-Kilpi, H., & Katajisto, J. (2009). Factors related to the nursing student—patient rela-
tionship: The patients’ perspective. Scandinavian Journal of Caring Sciences, 23, 625-634. https://
doi.org/10.1111/j.1471-6712.2008.00648.x.

Szasz, T., & Hollender, M. (1956). A contribution to the philosophy of medicine: The basic model of the
doctor—patient relationship. Archives of Internal Medicine, 97, 585-592. https://doi.org/10.1001/
archinte.1956.00250230079008.

Tavakol, M., & Dennick, R. (2011). Making sense of Cronbach’s alpha. International Journal of Medi-
cal Education, 2, 53-55. https://doi.org/10.5116/ijme.4dfb.8dfd.

Towle, A., Bainbridge, L., Godolphin, W., Katz, A., Kline, C., Lown, B., et al. (2010). Active patient
involvement in the education of health professionals. Medical Education, 44, 64-74. https://doi.org
/10.1111/j.1365-2923.2009.03530.x.

Uhrenfeldt, L., Sgrensen, E. E., & Bahnsen, I. B. (2018). The centrality of the nurse—patient relationship:
A Scandinavian perspective. Journal of Clinical Nursing, 27, 3197-3204. https://doi.org/10.1111/
jocn.14381.

Universities of Applied Sciences Act 932/2014 (Amendments up to 563/2016 included). Retrieved Septem-
ber 14, 2019, from https://www.finlex.fi/fi/laki/kaannokset/2014/en20140932_20160563.pdf.

Vipunen - Education Statistics Finland. Retrieved March 5, 2020, from https://vipunen.fi/en-gb/university
-of-applied-sciences-(uas)-education.

World Health Organization. (2015). Global strategy on people-centred and integrated health services.
Interim report. Retrieved September 14, 2019, from http://apps.who.int/iris/bitstream/10665/155002/1/
WHO_HIS_SDS_2015.6_eng.pdf.

Publisher’s Note Springer Nature remains neutral with regard to jurisdictional claims in published maps and
institutional affiliations.

@ Springer


https://doi.org/10.1111/j.1471-6712.2008.00648.x
https://doi.org/10.1111/j.1471-6712.2008.00648.x
https://doi.org/10.1001/archinte.1956.00250230079008
https://doi.org/10.1001/archinte.1956.00250230079008
https://doi.org/10.5116/ijme.4dfb.8dfd
https://doi.org/10.1111/j.1365-2923.2009.03530.x
https://doi.org/10.1111/j.1365-2923.2009.03530.x
https://doi.org/10.1111/jocn.14381
https://doi.org/10.1111/jocn.14381
https://www.finlex.fi/fi/laki/kaannokset/2014/en20140932_20160563.pdf
https://vipunen.fi/en-gb/university-of-applied-sciences-(uas)-education
https://vipunen.fi/en-gb/university-of-applied-sciences-(uas)-education
http://apps.who.int/iris/bitstream/10665/155002/1/WHO_HIS_SDS_2015.6_eng.pdf
http://apps.who.int/iris/bitstream/10665/155002/1/WHO_HIS_SDS_2015.6_eng.pdf

	Congruence between nursing students’ and patients’ views of student–patient relationships
	Abstract
	Introduction
	Methods
	Setting, sample and data collection
	The student–patient relationship scale
	Data analysis
	Ethics

	Results
	Participant demographics
	The congruence of nursing students’ and patients’ views of their relationships
	Factors associated with the congruence between nursing students’ and patients’ views of their relationship

	Discussion
	Limitations
	Recommendations for practice

	Conclusions
	Acknowledgements 
	References




