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Abstract

This article proposes a substantive theory intended to explain the Mapuche people’s social 
invisibility phenomenon in the History and Social Sciences school curriculum, based on 
what elementary school teachers think, say and do in Chile. The research method was 
designed using Grounded Theory through its systematic and reflexive modality.This study 
was developed by means of a triangulation method combining questionnaires, interviews 
and participant observations, applied to elementary school teachers. The investigation 
integrated the different elements of Grounded theory into an organizational scheme that 
included the structure proposed by Strauss and Corbin (2002) and the research process 
for the purpose of developing our theory. The data codification process was conducted 
with the help of  ATLAS.ti software. The results show an oficial knowledge policy that 
operates within the curriculum and makes the Mapuche history and memory invisible in 
the History school curriculum. Furthermore, there are certain mechanisms that intervene 
in the maintenance of this social invisibility, such as standardized tests, the professional 
development of elementary school teachers and the educational community.
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Introduction

This paper falls into a line of research that analyzes the invisibility of relevant 
actors such as women, children, indigenous people and sexual minorities in the teaching 
of history and Social Studiess. Furthermore, this line raises the necessary challenges to 
include them in teacher’s the daily activities and in that way to contribute to giving 
visibility to a world in where all of us are actors capable of transforming society 
(MAROLLA; PINOCHET; SANT, 2018).

Social invisibility of diverse groups has gone from a problem to a research topic 
and, currently, a hermeneutical category that allows to understand a contradictory 
phenomenon that implies to be in the world, but not to be seen or heard (THOMPSON, 
2005; TOMÁS, 2010; VOIROL, 2005). Bourdin (2010) and Brighenti (2007) indicate that 
social invisibility is related to other categories such as exploitation, domination, and 
social contempt. In this order, to be socially invisible is the last experience of submission 
and implies a sign of the social structure that mutilates existence of groups such as 
women, children, sexual minorities, and indigenous people. Social invisibility thus 
shows a texture line that is more profound and of inexhaustible knowledge (MERLEAU-
PONTY, 2010; LE BLANC, 2009). Visibility is the obverse of invisibility, nevertheless, 
both are part of a same process -of social construction- that weights on individuals 
or over their activities in the social space. In words of Le Blanc (2009): “Ainsi, le 
visible et l’invisible sont-ils des constructions sociales et non pas seulement les formes 
transcendantales de l’apparaître et du disparaître attachées à la plasticité des vie” 

 (p. 195). Kràl (2014) and Honneth (1997 & 2011) explain that social invisibility does not 
have to be related -uniquely- with lack of presence -knowledge-, but with the negation 
of the existence in the social sense -recognition-. That is, the underestimation of its role 
as a relevant social actor in the public space. Therefore, social invisibility encloses at 
its center a collection of political struggles that revolve around identity, gender, race, 
or class. Voirol (2013) and Brighenti (2007) explain that there exist modalities of social 
invisibility. According to this, there exist minimum or maximum thresholds that help to 
understand the possibilities of a just visibility and to not contribute to the distortion of 
social representations.

In the area of history and Social Studies teaching, the discussion about invisibility 
has focused on the epistemological fields of History to reflect on a fundamental knowledge 
of history for citizens. That is, to question the historiographic paradigm that privileges 
the historic knowledge linked to political and institutional elements (HEIMBERG, 2015; 
MATOZZI, 2015). Precisely, a group of research has been developed in this area that 
have focused -preferably- in three fundamental scopes: 1) the training of teachers 
(ORTEGA; MAROLLA; HERAS, 2020; ANGUERA et al., 2018; MAROLLA; PAGÈS, 2015; 
SANTISTEBAN, 2015; CERECER; PAGÈS, 2013); 2) social representations of the students 
towards invisible groups (MAROLLA, 2018, 2019; MASSIP; PAGÈS, 2016; GONZÁLEZ-
MONFORT; PAGÈS; SANTISTEBAN, 2015); and 3) the revision of the curriculum and 
school textbooks (SANHUEZA; PAGÈS; GONZÁLEZ-MONFORT, 2019a, 2020; PAGÈS; 
VILLALÓN; ZAMORANO, 2017; PINOCHET; URRUTIA, 2016; PAGÈS.; VILLALÓN, 2013; 
VILLALÓN; PAGÈS, 2013, 2015; PAGÈS; SANT, 2012; SANT; PAGÈS, 2011). Nevertheless, 
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other research has looked into the effects that teaching centered in political and military 
facts has on invisible groups and, furthermore, which knowledge can invisible groups 
bring to the teaching of History (SANHUEZA; PAGÈS; GONZÁLEZ-MONFORT, 2019b; 
SANHUEZA et al., 2018; TURRA; CATRIQUIR; VALDÉS, 2017).

This form of submission minimizes the participation of the Mapuche educative 
communities and gives a greater understanding of the western knowledges over those 
ancestral ones. This is shown with the exclusion from teaching and learning the history 
of the Mapuche knowledge on geography and the conception of time and temporality 
(CARTES, 2021; CUBILLOS; 2015). This last idea is in line with the body of research in the 
field of education in societies that have suffered colonialism, such as Mexico, Brazil or 
Canada (CEREZER, 2019; SANHUEZA; PAGÈS; GONZÁLEZ-MONFORT, 2019b; PLÁ, 2016; 
SEIXAS, 2012).

Grounded Theory in the didactics of history and Social 
Studiess

In Social Studiess didactics research, it is fundamental to explain the diverse 
transitions that exist in the theoretical plane, research design and data gathering 
(GONZÁLEZ, 2010). In this sense, Grounded Theory -GT- lends real utility to research 
from a critical stream as it allows deep formulations of social reality in which the studied 
didactic phenomenon occurs (RAMOS, 2017).

The research design is qualitative, and the data collection, analysis and interpretation 
phases were done in an interactive way to generate data-based theory (FLICK, 2015; 
MENDIZÁBAL, 2006; RUIZ, 2012). The methodology and procedures used for research 
come from GT in their systematic design. Strauss and Corbin (1998) pose that GT is a 
general methodology to develop theory based on methodically analyzed and gathered 
data. In agreement with Soneira (2006), this modality consists of a group of analytical 
steps to guarantee the construction of a theory. Furthermore, it offers researchers tools 
to manage great quantities of data and to relate concepts or constitutive elements of an 
emergent theory. The central procedures that the model developed by Strauss and Corbin 
(2002) offer are the Constant Comparative Method -CCM-, Theoretical Sampling -TS-, and 
the data encoding process -open, axial, and selective-.

Context and participants description

Fieldwork in Chile was done between March and June of 2019 and encompassed 
the Biobío, Araucanía, Los Lagos and Los Ríos regions. The selection of these territories is 
due to the fact that the schools in which the teachers teach are historically characterized 
as Ngulumpamu – present-day Chile – which is part of the Wallmapu – Mapuche country.

Of the 26 teachers -13 male and 13 female- that participated in the study, only 6 
self-identify with the Mapuche people. Their professional experience of the participants 
in this context is characterized by a strong concentration in the initial sections ranging 
from 0 to 10 years of experience -19 teachers. While 7 teachers have developed their 
professional careers between 11 and more than 30 years. The initial training of the teachers 
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was as follows: 14 teachers possess a general training and in practice have to teach every 
or almost every subject. On the other hand, 12 teachers are specialized in History and 
Geography and prepared to teach in high school but have developed their careers mainly 
in primary education given more working opportunities. Teachers who participated of 
interviews and observations will be referenced as PF and an assigned number -PF1-. On 
the other hand, those who have participates in questionnaire application will be identified 
with the term CH and an assigned number -CH1.

Next, we will explain the way in which the structure -components of GT- are 
integrated into the process of the specific research project carried out. To this end, we 
will use the concept of encoding paradigm to explain the organizational scheme of every 
procedure used to develop a theorical flow that allowed the emergence of a substantive 
theory on social invisibility of the Mapuche people in the history and Social Studiess 
curriculum. Thus, the procedures described are not static and, on the contrary, they are 
done simultaneously.

The encoding paradigm in the theorization flow

In this research the TS is developed in the field of study motivated mainly by the 
discovery and depth of the concepts and the theories more than by the participants per se 
(CORBIN; STRAUSS, 2015). TS in research is a loop that develops a relationship between 
the analysis questions, information gathering, and concept development.

El MT en la investigación es un bucle que desarrolla una relación permanente entre 
las preguntas de análisis, la recolección de información y el desarrollo de conceptos.

In our study the TS was done in three interconnected stages that evolved in 
accordance with our analysis of the instruments and the concepts we unveiled. The 
designed stages were: 1) exploration; 2) deepening; and 3) selective encoding (Figure 1)

Figure 1- TS Phases

Source: Prepared by the authors.
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The first exploration phase was done through the application of questionnaires 
to twenty-six teachers that taught Social Studiess in primary education -in the above-
mentioned regions-. The instrument was designed based on prior research projects and 
specialty doctoral theses and, also, taking as reference the changes done by area specialists. 
Strauss and Corbin (2002) explain that the interaction of qualitative and quantitative 
methods must be selected taking as reference the construction of the emergent theory. For 
this reason, the questionnaires were utilized to explore what the teachers thought about: 
1) the place of the Mapuche people in the school curriculum; and 2) to orientate the 
theoretical sampling towards happenings, places and people that will expand the meaning 
of categories.

The deepening phase was done based in the first analysis of the questionnaires. 
Through this analysis diverse concepts, properties and dimensions emerged that helped us 
select different teachers in different locations. The purpose of this action was to maximize 
the comparative possibilities and, in this way, give more depth to the theorical flow. Thus, 
we performed interviews in depth to six teachers to delve on the place the Mapuche people 
has in the area curriculum (KVALE, 2011).

Besides, in this stage we made field annotations through participant observation to 
two male and one female teacher (GOETZ; LE COMPTE, 1988).

In the last phase of selective encoding, we systematized the qualitative data from 
the questionnaires, the interviews, and the field notes. The reason to triangulate the data 
in this phase is the potential that exists to capture the different meanings and senses for 
formal theory generation (FLICK, 2014).

The theory building process in Grounded Theory

In our research the methods of Grounded Theory reciprocally mold in data collection 
and analysis, and, in this sense, the TS is inseparable from the CCM to develop the theory 
(CHARMAZ, 2013). To our research, the CCM allows real utility because it remains in 
constant tension with the TS and allows to manage the different types of data we obtained 
through the search for concepts and, furthermore, for the process of fragmentation and 
generalization of the analysis to build a continuous theorical flow in the development of 
categories and concepts (CORBIN, 2016).

The CCM in our study combines an analytical comparison process and a process of 
theorical development to generate theory in a systematic manner. To this end we follow 
the steps proposal of Glaser and Strauss (2006) who propose a continuous or layered 
process that allow the increase of saturation of the substantive theory (Figure 2).

Abela, García-Nieto and Pérez (2007), mention that substantive theory is that which 
is elaborated through empiric research in a specific area. In the case of our research, we 
understand theory as a set of categories and subcategories that are related and form a 
network that contributes to explain the social invisibility phenomenon of the Mapuche 
people in the teaching of Chilean history (STRAUSS; CORBIN, 2002).
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Figure 2- Steps of the CCM

Source: Prepared by the authors based on Glaser and Strauss (2006).

Soneira (2006) and Gibbs (2012) point that through CCM the researcher chooses, 
codifies, and analyzes data in a simultaneous way to generate theory. Strauss y Corbin 
(2002) indicate that the codifying stage is divided in: 1) An initial reading of the text to 
identify concepts, properties, and dimensions -Open codification.; 2) A secondary stage of 
accuracy, development and systematic relation of the categories and subcategories by using 
associative, contradictory or causal relationships between people, contexts or structures 
-Axial codification-; and 3) A final stage of integration a refining of theory through the 
development of central categories connected to subcategories to form theory (Figure 3).

Figure 3- Theory building process

Source: Prepared by the authors.
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One of the most important challenges in our research was to move forward from a 
description to a theory that explains the social invisibility of the Mapuche people in the 
teaching of history. In our perspective, the theories start essentially with concepts. The 
TS in our research process observes words, incidents, things, events, and people. That is, 
categories or mainly concepts. The theorical exercise in the TS has the purpose of finding 
that which underlies to the particular and finds sense in the general. Seen this way, for 
example, interviewed teachers represent a set of traits and properties that are correlated 
to their individual experiences around the vicissitudes of teaching, achievements, political 
identity or feelings. The concepts and categories obtain there a fundamental importance 
in our research because these experiences that each teacher carries share certain common 
elements that are labelled in categories or properties that characterize traits. Thus, the 
concepts provide bridges between the participants and between the participants and the 
world (CORBIN; STRAUSS, 2015; PACKER, 2013).

The analysis procedure was done through the ATLAS.TI software that contributed 
to three fundamental processes in the elaboration of the theory that, as mentioned by San 
Martín (2014), facilitates managing information for the analysis of primary documents 
-interviews, observations and questionnaires- in a sequential manner during the project. 
The analysis through theorical coding -open, axial, and selective coding- and the use 
of memos and in vivo codes support the reflection on data, and the analysis itself, in 
the theorical flow. Lastly, the use in the software of the conceptual network function 
allowed to relate the codes, subcategories and categories through conditions, contexts and 
dimensions to create data-based explanatory models (COFFEY; ATKINSON, 2003).

Based in this theorical process, we developed a theorical/explanatory model of the 
thinking of the teachers about the social invisibility of the Mapuche people in the Chilean 
history and Social Studiess primary school curriculum (Table 1).

Table 1- Theory building process
             The official knowledge policy

Subcategories

•	 Invisibility of the history and memory of the Mapuche people.

•	 Teacher training

•	 Obstacles and proposals for social change

•	 Teachers as curriculum controllers

Source: Prepared by the authors.

Results

In the process of analysis done through the TS, CCM and theorical coding five 
triangulation categories emerged from the data obtained through questionnaires, 
interviews and observations (Table 2).
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Table 2- Teacher quotes
Categories Quotes

1- Official knowledge policy
•	 I believe the State should take responsibilities it does not want to. Then, to admit errors that 

they -the State- have committed would be serious. It is better not to investigate any further and 
that the topic -in the curriculum- stays floating.

2- Invisibility of the Mapuche history 
and  memory

•	 Chilean education does not want us to know our full history. A part of Chilean history was cut, 
and we only speak of one part. And that is what is untold and will never be said in Chilean 
history, because educative institutions that lie to us to this day would have a lot to answer.

3-Training of teachers •	 Little or nothing is taught about indigenous peoples in Universities.

4- Obstacles and posibilities for 
social change

•	 A substantial part of society does not recognize the issue of occupation -territorial 
dispossession-, they do not recognize the importance it deserves.

5- Teachers as controllers of the 
curriculum

•	 Children ask: teacher, what is going on? Specially here in Chile last year because of the Camilo 
Catrillanca situation. Teacher why did that happen? Where does all this come from? Children 
ask and one must be apt to be able to answer and maybe leave other content aside and delve 
into that.

Source: Prepared by the authors.

Below we present and develop an explanatory model based on what teachers say 
about the place the indigenous people in the school history curriculum. The explanatory 
model was designed based on the purposeful relations -related with/it is cause of- between 
the central category and the subcategories (Figure 4).

Official knowledge policy

Teachers say that the place of the Mapuche people in the curriculum is conditioned 
by the interested treatment received by its history and culture. “The official knowledge 
policy” brings together the meanings given by teachers to political intentionality, and 
which is characterized for having the following three properties: 1) Subalternity of Mapuche 
memory on territorial dispossession; 2) Evasion by the Chilean State of its responsibilities 
on the current conflict between societies; and 3) Production and distribution of social 
representations in Chilean and Mapuche society.

Teachers mention that “The oficial knowledge policy’s” purpose is to subordinate 
the memory of the Mapuche people and its role as a social actor in public life. The 
interested treatment given to the Mapuche people content acts as a control exercise and 
defines the history that is or isn’t taught. The purpose of these actions would be to hide 
Chilean State responsibilities on the territorial and human dispossession experienced by 
the Mapuche people. Some of the teachers mention the following:

I believe the State should take responsibilities it does not want to. Then, to admit errors that they 
-the State- have committed would be serious. It is better not to investigate any further and that 
the topic -in the curriculum- stays floating. (Personal interview PF1, March 18th, 2019).
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Very Little importance is given to the primary education curriculum. And that has only to do 
with public policy. But that is directly related with the people that are in Government, and more 
specifically, in the Ministry of Education. Why don’t they want it to be known? Why don’t 
they want it to studied and analized? Or that the historic processes of the Mapuche people are 
interpreted? (Personal Interview PF5, April 18th, 2019).

But I believe they do not tell us those things because it is not convenient for the State, the 
curriculum, or the Ministry of Education to mention all the atrocities that we suffered as people. 
(Personal interview PF3, April 25th, 2019).

Figure 4- Theory model on “Official knowledge policy”

Source: Prepared by the authors.

According to the teachers, the purpose of the “Official knowledge policy” is to 
“Invisibilize the Mapuche history and memory”. This category is characterized for 
explaining the following processes: 1) Mapuche people invisibility in the curriculum; 
2) factors/instruments that produce curriculum invisibility; and 3) the effects of the 
invisibility in student learning. Teachers say that “The invisibility of Mapuche history and 
memory” is produced: “By curricular requirements” (CH23), this means that, even when 
the Mapuche issue is openly debated in society and arouses conflict and controversy, 
it is not possible to discuss at school. Besides, teachers say that there are factors and 
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instruments that determine its undervaluation, such as the vast amounts of content in the 
curriculum and what standardized tests evaluate: “It is not that is irrelevant, but schools 
concentrate on standardized tests” (CH24). The factors/instruments such as the expanse of 
the curriculum and national-level standardized tests are instruments which objective is to 
control or align what is or is not taught with the “Official knowledge policy”:

The main issue with the current history curriculum is how extensive its units are, and how it 
privileges scholarly knowledge. This is why, to cover in an effective way a Mapuche unit is 
almost impossible, because they are not deeply evaluated by standardized tests. (CH22).

Teachers mention that “The invisibility of Mapuche history and memory and the 
Official knowledge policy” contribute to students not understanding what happens in the 
world through History and Social Studiess, but what’s more, to build caricatures about the 
Mapuche people:

[…] the only unfortunate thing is that sometimes boys and girls fail to understand what is 
happening. Because the issue of Camilo Catrillanca -murdered by Chilean pólice- generates a 
tensión between the Mapyche issue and on the other side the issue with Chilean Carabineros 
(police) that is supposedly an institution that safeguards peace, then it is a paradox to them and 
many times it is not understandable. (Personal Interview PF6, March 14th, 2019).

[…] what I have seen, at least, is a caricature of the Mapuche people. Like the indigenous with its 
primitive characteristics as a warrior, as a fighter, staying in a state of war. That is the depiction 
shown in the textbooks. (Personal Interview PF2, May 17th, 2019).

“The invisibility of the Mapuche history and memory” is related to teacher training 
and with the obstacles for social change. In our analysis, teacher’s mention that their 
training does not answer to the challenges posed by the classroom or does not prepare 
them to deal with the Mapuche issues. Based on what they state, the category on training 
is characterized by: 1) Poor historic or cultural training regarding the Mapuche people; 
2) Difficulty to address and to answer what to teach or what I would like my students to 
learn; and 3) A set of answers/solutions that teachers think and say might be included in 
training.

Teacher training regarding history and culture of indigenous peoples, and 
specifically the Mapuche people is scarce. “In Universities little or nothing is taught about 
indigenous peoples”. (CH11). Other teacher say that: “As teacher I consider that I do not 
have enough knowledge about the Mapuche issue, I have not delved in the study of the 
subject and maybe I should perfect myself in that area” (Personal Interview PF1, March 
18th, 2019). The lack of preparation mentioned by teachers becomes an obstacle to make 
visible Mapuche history and memory, because if they consider not to possess enough 
knowledge on the history or culture it is not possible to delve or design learning activities 
beyond the curriculum requirements:
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Many teachers do not have knowledge about indigenous peoples and their culture, less about the 
reasons of their current problems, thus they deprive their students of participating in instances 
of profound reflection on these issues. (CH7).

The poor preparation of teachers in Mapuche history and culture makes it a complex 
task to make students understand current problems: “At present, there have been big 
conflicts that are difficult to understand if you do not know the events that generated the 
problem” (CH15).

The third dimension of teacher training considers a series of proposals/solutions 
that emerge from practice. Teachers believe it is necessary to include current conflicts and 
Mapuche memory so boys and girls understand the problems of the reality that surrounds 
them: “It is necessary to incorporate the complex history to understand the current reality 
of conflicts and to contribute to their solution” (CH17). Introducing the present conflicts 
in teacher’s training answers the “[…] reality of our territories which have yet not been 
solved, further considering that the Mapuche cause is just” (CH24). This way, it would 
make sense of what happens in the student’s world, “To contextualize the current and past 
problems, nurturing critical thinking” (CH3). One of the teachers explained that knowing 
Mapuche culture allowed to transform his teaching: “My experiences indicate it, I grew up 
in a Mapuche context, but to be immerse in its culture and to be able to know it further, I 
fell I understand them better and can give them another perspective in my classes” (CH2). 
In short, teachers say that:

I believe that, if this was to be incorporated, as teachers we would have more knowledge and 
tools to teach the topic adequately. Oftentimes we do not delve in it because teachers do not feel 
themselves sufficiently competent to teach this content to their students. At the same time, the 
Mapuche issue is relevant to our history, not only past but present. (CH6).

We organized the obstacles and proposals for social change around what teachers 
say about some factors that contribute to “Invisibility of Mapuche history and memory”. 
One of the obstacles that teachers claim to face is the low recognition diverse educative 
communities give to Mapuche history and culture:

Unfortunately, society in our country nowadays does not accept it in a good way. For example, 
we are here in the south of Chile implementing every year as a State policy the teaching of 
Mapuzungun -Mapuche language- in primary school. From first and second grade to the 
detriment of teaching English. But one here has conversations, and as the town, the community 
is quite small, one talks with parents and tutors. What do you think of this or that? They were 
displeased, very angry, about taking away periods of English to teach Mapuzungun. (Personal 
Interview PF4, March 16th, 2019).

We related the second dimension of obstacles and proposals for social change with 
what teachers say to could generate societal transformation. Suggestions are oriented 
to the involvement of families or educative communities, the inclusion of Mapuche 
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knowledge across the different curriculum and in teacher training, and the approach to 
build intercultural schools: 

[…] we must work with society, with parents and tutors. It would be advisable to start teaching 
this to the youngest, but together with teaching the family. To explain them why this is done and 
that they also join. Let’s start where we are involved, in an area of indigenous people. (Personal 
interview PF4, March 16th, 2019).

We should generate cultural change. I believe that in Chile we need a cultural change, and we 
should do it. (…) to see what we can start to intervene in the national curriculum in regard to the 
indigenous peoples, especially the Mapuche. Nowadays there are schools that are dedicated to 
the Mapuche cultural issue, they designate themselves as intercultural. (Personal Interview PF5, 
April 18th, 2019).

Lastly, education transforms this society. That I have as a dream. These people that develop the 
policy frameworks, or the curriculum bases, or study plans if they can modify or adapt in this way, I 
believe that education can better society. But that must reach State o Government-level discussion. 
That would be my most positive aspiration.  (Personal interview PF3, April 25th, 2019).

We built the characterization of teachers as controllers of the curriculum based on 
asking and observing the way in which teachers give life to the curriculum, but also, from 
the reflections they make after class is over. Based on field notes, teachers treat Mapuche 
themes in accordance with the place given by the curriculum. That is, they follow the 
official curricular itinerary and teach Mapuche history or culture when the learning 
objectives from the “Official knowledge policy” mention them. Those learning objectives 
give visibility to a Mapuche history or culture linked to colonial history or the setting of 
the Chilean national territory in the XIX century. For example, a teacher after finalizing 
his class said that: “[…] as teacher I have to prioritize and observing, teaching further than 
what the curriculum allows” (Personal interview PF6, March 14th, 2019). So, even when 
the space to deal with the Mapuche issue is minimum, teachers do make efforts to delve 
in the subject for two reasons. The first reason has to do with the sociocultural context in 
which they teach -Mapuche context- and, secondly, to answer questions that emerge from 
students given the violence episodes that shake the context and public opinion.

Context is fundamental to teaching and encourages to delve in topics that affect 
the daily life of students. However, according to our field notes, standardized tests give 
meaning to the emphasis teachers give to contents. Therefore, social reality is the source 
-preferably- from which questions from students emerge to understand the present:

Here in the zone in which we are located the topi cis important. Because I have a fairly large group 
of students from indigenous ancestry, in this case Mapuche or Huilliche. (Personal interview PF4, 
March 16th, 2019).
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[…] children ask: teacher, what is going on? Specially here in Chile last year because of the 
Camilo Catrillanca situation. Teacher why did that happen? Where does all this come from? 
Children ask and one must be apt to be able to answer and maybe leave other content aside and 
delve into that. (Personal interview PF6, March 14th, 2019)

Lastly, this category is influenced by the “Official knowledge policy” and the 
mechanisms that produce “Mapuche histoty and memory invisibility”. In practice, teachers 
control the curriculum, mainly conditioned by the poor training on Mapuche history and 
culture, which makes it difficult to address the Mapuche issue in the teaching of history.

Discussion and conclusions

	 The article attempted to develop a substantive-level theory on the process of 
social invisibility of the Mapuche people in the teaching of history in Chile, taking as 
reference the voice of teachers of primary education. From this objective, we used the 
social invisibility category from critical social philosophy to understand how social 
negation -recognition- materializes itself in the History and Social Studiess curriculum. 
The theory we developed recognizes the political character of education which implies 
an interested selection of contents and meanings with hegemonic purposes (APPLE, 
2016; GIROUX, 2003). The process of selection that happens in the teaching of history is 
not partial:

[…] and it hides many of the main characters of history, that avoids dealing with existing conflicts 
in any country, that presents others -the other nations, the other people- as responsible of the 
evils that have happened to them, etc. (PAGÈS, 2007, p. 208).

Teachers say that social invisibility of the Mapuche people is due to a politically 
interested treatment that happens in three levels. Meaning, “that official knowledge 
policy” produces the Mapuche people social invisibility in: 1) the History and Social 
Studiess; 2) initial training; and 3) in undervaluation of its role as social actors in public 
life. Research related to the social invisibility of the Mapuche people in the curriculum 
and school textbooks explain that being invisible is not a synonym of lack of historical 
content, or from a lack of research in the diverse areas of references from Social Sciences. 
On the contrary, it is correlated with the control of meaning and the production and 
distribution of unilateral representations (SANHUEZA; PAGÈS; GONZÁLEZ-MONFORT, 
2019b; PINOCHET; URRUTIA, 2016; VILLALÓN; PAGÈS, 2015; PAGÈS; VILLALÓN, 2013). 
“The official knowledge policy” makes invisible the history and memory of the Mapuche 
people by means of fixing what history should be taught, by producing caricatures 
-violent, resistant or warrior- and, in short, to devalue the importance of the content 
through the emphasis given in standardized tests (SANHUEZA et al., 2018).

The results on teacher training and the proposals that emerge from the practice for 
social change join a series of research that consider that the specificity of the Mapuche 
context is a requirement that does not answer the needs of teachers to face daily practice 
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(TURRA, 2015; TURRA; FERRADA, 2013). Furthermore, teachers say that it is important 
to include the educative communities to generate changes in social representations. Thys, 
it becomes necessary to train teachers that are able to question social reality to transform 
the teaching of History and Social Studies (SANTISTEBAN, 2015).

The substantive theory we built maintains that the social invisibility of the Mapuche 
people is a social construction which objective is to hide the Mapuche knowledge or 
their perspective to make them invisible in the social space. As Le Blanc (2009) and 
Honneth (1997) indicate, social invisibility weighted on the Mapuche people dehumanizes 
them and negates their participation in public space such as education or the classroom. 
But, furthermore, following the ideas of Brighenti (2007), “the official knowledge policy” 
contributes to build and fix certain social representations with a negative charge.

Teachers are conscious of this thinking and manipulate the curriculum and try to 
answer the questions their students have about social reality. However, this is hampered 
by the lack of disciplinary training and other diverse mechanisms used by the “Official 
knowledge policy for the invisibility of the Mapuche history and memory”. In this sense, 
it is a challenge in the training of teachers to try and understand how the political and 
ideological character of education creates social invisibilities to homogenize social life. To 
this end, it is necessary to research the social invisibilities through what teachers think, 
what students learn, and the impact generated by the expression of social submission to 
those who become invisible.
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