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Abstract

Events of recent Colombian history deserve the attention of all disciplines. The

purpose of the study reported here is to understand how debates may promote critical
thinking in a class of ninth graders of Bogota. In the diagnosis stage, a lack of knowledge of
the Colombian conflict was identified. With a participatory action research and collecting
data by means of interviews, questionnaires and transcriptions of the debates we recorded
the progress learners made in acquisition of information, reflection, analysis and structuring
of arguments. In the pedagogical intervention we used four selected readings and four
videos originally written in the English language. The contents and its discussion did not
only inform, but also support language development. This internship expects to fill some of
the gaps of knowledge that mark the learners’ understanding of their context, their behaviors,

and axiological schemes.

Keywords:

Critical thinking, debates, social awareness, Post-conflict in Colombia
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CHAPTER I: PRESENTATION

1.1 Introduction

In this chapter, the reader will find the reasons why we implemented the intervention, how
we discovered the need for historical knowledge related to the Colombian armed conflict in
students; its connection to ELT, and how it is related to our particular interest, our objectives
and the literature and constructs by different authors who supported this pedagogical

intervention.

This project was focused on showing the importance of historical knowledge related
to the Colombian armed conflict in ninth graders, For this purpose we chose a public school
(San Pedro Claver school). Based on the pedagogical intervention where we developed and
the Céardenas (2017) claims “only understanding the culture and society where we live, we
can find the key that brings us closer to the realities of the students.” (p. 261). We figure out
this through observations and carried out surveys, we applied this to seven ninth graders and
the results from our pedagogical experience arose that there was a gap about knowledge on

Colombian history regarding to armed conflict.

It reinforces the concept given by Alsema (2018), who mentions that knowledge of
our past has been weakened since 1994 when history was integrated in Social Sciences
together with geography, democracy and political sciences. Thus, learners do not have
enough tools to understand how the acts of people in past have influenced the current society,
specially, internal conflict, and according to Bean (2011) is essential to bring them

knowledge that they will use even after finishing their school. Because of that, we saw in
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English Language Teaching (ELT) the opportunity to, perhaps, begin to transform it, using
English as a way to made young people aware about the issues that we, as part of the
Colombian society, suffered in the past. Moreover, with that information, we promoted an
alternative critical understanding of their presents including their current community issues. It
leads students to become critical subjects who can conceptualize, apply, analyze, synthetize,
and evaluate their present history founded on the critical read of historical facts about the

armed conflict (Wang & Zheng, 2016).

Colombia has experienced the second “successful” peace agreement between the
government and an armed group, the first one was with the M-19. The second one, developed
between 2012-2018 with the FARC-EP guerrillas had as the underlying aim the end of

violence that has afflicted the country for more than fifty years.

During these years of violence a perception has been created by Colombians. This
agreement also aims to show a different face of this armed group, to show a change through
their participation in both politics and society. Besides, Colombian people’s perception could
have been influenced by some external factors showing them the agreement as something
meaningless. According to Foucault (1995) it is related to Control of the apparatuses, he
mentions the mass media as external apparatus, which the government uses to control the
society; those are supposed to be external and should not be institutional extensions of power.
However, they must act as free institutions, as an instrument with the value of their
independence credibility that is based on. On the contrary, most of them have turned into

instruments of regulation and control of interpersonal relationships through the induction of
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politically correct thinking, leaving aside the analysis, appropriation and the use of the

arguments to have a critical position.

We considered this issue was very important for the current situation in our country
and its educational system, specifically in EFL learning. Majority of students nowadays are
influenced by the content and information given by the traditional mass media and social
networks instead of the social studies taken at school, they are closer to this kind of
“regulation” that impacts their conception about different collective matters. Because of that,
we focused our attention on armed conflict as the broad issue and four specific moments of it
as exes to debate. We worked these through readings and debates to help learners develop
their own ideas and perceptions about the conflict, in order to promote critical thinking, and

the skills needed for it.

1.2 Justification
This intervention was focused on increasing the critical thinking and develop it
through foreign language classes taking into account its impact and how it will be useful for

future members of the learning process (teachers and students).

Here we pretend to show the importance of having information about our culture,
specifically our behaviour and how it is influenced by the armed conflict. Based on this
experience, working with a group of ninth graders, we can establish that one of the main
problems are due to a gap of knowledge about it because either the syllabus or the curriculum

do not take this issue, or, at least, not broadly. Although we realized that using this content in
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the EFL class could be difficult because of some communicative skills weaknesses, which
were not very well developed, we could notice the experience was enriching for students,

who were very enthusiastic too.

Learning a foreign language could help students to acquire tools that can be useful to
confront their future, to get into a world which nowadays requires the population to have
certain level of English language due to globalization and access to information. At the same
time, foreign language could bring elements in order to understand, criticize and try to impact

their immediate context in a positive way.

We could notice how activities related to students’ daily lives encouraged them to
participate and helped to develop a cooperative work. Students were working together to
accomplish shared goals along with different cooperative activities that made them seek
outcomes that were beneficial to themselves and their classmates. As Johnson, Johnson &
Smith (1991) concluded, cooperative learning is the instructional use of small groups so that
students work together maximizing their own and each other’s learning. Students constructed
by themselves a different perception about the topics worked, some of them reinforced their
feeling towards the characters/actors and their ideologies while other students could change
their ideas and emotions about them. Despite of this, the most important aspect was that they
could work with neutral information which helped them to develop these ideas, feelings and
emotions and ,according with Florea & Hurju (2015), these experiences and exercises are

useful in order to become better and active participants of a changing society.
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Thanks to our experience at the pedagogical practicum and the internship, we can
state that one of the problems in our society is a lack of awareness of historicals facts about
Colombia and their influence on the current situations (critical thinking on social issues). We
consider it is important to solve this issue since, as Jager (2012) points, critical thinking is
important for all kind of students, specially the ones who are involved in contexts with
socio-economic and political issues because this kind of students are those who are supposed

to analyze these situations and propose a further resolution for their society.

Through this intervention we could help pupils to develop their own ideas with a
critical point of view in the EFL classroom using as tool the debates about four specific actors
in the armed conflict. We brought them the opportunity to acquire a new language using their
culture, likes, interests and social backgrounds so they could take the language as something
they can use in their daily lives, not just when interacting and talking about their context, but

also to express themselves and communicate their opinions, feelings and thoughts.

This topic in the EFL class was a little difficult to manage because some
communicative skills are not well developed, but during this process we were able to help
students gain self confidence and some language tools that can be important for their future,
in order to get into a world which nowadays require the population to have certain level in a
foreign language (English). Additionally, we prompted them to get the resources and skills

that will help them impact their contexts.
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Finally, we as teachers will likewise be acquiring several tools and resources to teach
a certain topic or subject. In this case, we chose activities which provide the students enough

information to understand their context and the topics worked in each session.

Description of the context

We applied our project in a public school is located in Bogota, at the south-west of the
city. It has several technological resources such as computer labs, laptops, and TVs in every
classroom. School’s PEI (Institution Education Project) is focused on the promotion and
construction of the communicative competences, and it was an advantage for us because it is

related to our project.

1.3 Problem Statement

At the beginning of our practicum in secondary school, we realized that it would be
important to comprehend and recognize the students’ context and backgrounds, establishing a
link between these issues and the English class contents. For that reason, we conducted a
survey to 35 students of 9th grade. They were between 14 to 17 years old, from a school
located in the center of the city. Based on the experience working with them, we identified a
gap of awareness influenced by ignorance of historical facts about Colombia and their

relation to the current situations (critical thinking on social issues).

When analyzing the surveys we figured out that most of the surveyed learners
expressed the EFL function they see for English is to be a tool to travel to other countries.
Others stated their feelings of growing personally and professionally without leaving the

country, being able to support their families. But the most important fact is the way in which

10
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learners understand English as a means of being able to access to some information; this
based on some TV shows, movies and series with some actors and actresses they distinguish
in their daily lives. Nevertheless, they do not consider the foreign language subject as a way
to increase their knowledge about different topics regarding their own context, including
some cultural issues; and this does not allow them to have a critical look about its importance

into society.

For us as teachers and especially as citizens, the role of the students in the society,
after the peace deal process is going to be decisive, because they will be the narrators of the
history, they are going to be the oncoming professionals generation, who will retell and
explain the events and facts of the past (violence, armed conflict, peace process, post conflict,
etc.) Cardin, Ethier, & Lefrangois (2013) express that we should see in history a way to
understand and connect citizenship with education. So, in order to make the English
language and the English class useful and meaningful for learners, and also, to explore a new
alternative or new way to achieve students’ awareness about the internal war, its influence in
our country, the current situation and how their acts will help to change our society, we

recognized the importance of this intervention.

In order to promote some social and individual features needed to build up a
conscious society able to face some issues directly or indirectly related to a post-conflict
context, we decided to start from the classroom and the English learning as a way to
understand social issues related to the post-conflict society. According to Tudor (2001)

“language teaching is a complex activity, and this complexity derives primarily from the

11
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diversity of perception and the goals of the various participants who play a role in the

teaching-learning process”.

This work will be relevant because it can help pupils develop their own point of view
and, hopefully, a critical thinking view in the EFL classroom promoting places where
debates can be the tool to analyze and to get new proposals about how, as citizens, we
contribute to our society. We are interested on bringing students the opportunity to acquire a
new language using their culture, interests and social issues, changing their perception of the

language to something that they can actually use actively in their daily lives.

1.4 Objectives

General objective

To stimulate critical thinking about armed conflict in Colombia through different activities

based on historical facts.

Specific objectives

To identify students’ thoughts about the armed conflict in Colombia and its impact on their

society.

To promote a reflection in 9th graders about the way the acquire information and its validity.

To contrast EFL 9th graders’ perceptions about armed conflict in Colombia before and after

working on the historical facts and its influence in society.

12
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CHAPTER II: THEORETICAL FRAMEWORK

2.1 Theoretical Constructs

This project had as main constructs the critical thinking and the oral skills through
debates about historical issues. We wanted to prompt these students’ critical reflections
through debates focused on historical events that marked the Colombian reality and made it

become what it is nowadays.

2.1.1 Ciritical thinking

The critical judgment must be part of the processes of education, memory and
historical thinking. Additionally, it is underlying to generate new and diverse spaces for
students, as citizens, to express and speak their minds and these processes might be helpful
for the community’s development, as (Rodriguez, Florez, & Rivera, 2014) stated placing the
critical thinking as the one focused on inquiring new ideas, creating new possibilities and
exploring other choices that can be right instead of just one, this is what actually makes the

thinking process an active exercise and not a passive skill.

2.1.2 Oral skills through debates about historical issues

The use of a foreign language as mediator to report historical events is a tool that
cannot be ignored in a global world as the one we are facing currently. Moreover, this
integration links the EFL learning to other education fields and learners’ realities too, making
the language learning meaningful and functional for their lives and immediate contexts,
which, at the end, were the ones we were prompting them to impact on in a positive way. It is

underlying to comprehend the transition of history teaching since the beginnings of the XX
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century, which transformed from a mere memorization of dates and events to a categorization
of these and how societies and civilizations were affected, inquiring on the feelings and
actions of the actors that conform the society, trying to interpret the happenings and situations
and, therefore, the human being, included in his/her socio-historical reality (Rosso, 2013).
We used these ideas in order to plan a series of activities that, as aim, could help learners
achieve this level of categorization and analysis through the EFL classes, always focusing the
content, instructions and agenda towards the generation of debates to relate the historical
topics in an active and critical way, allowing both learners and teachers express their opinions

and conceive, if possible, a more objective way of thinking about these historical issues.

2.2 Literature Review

In this section, we attempt state some research works found in some library
repositories that are related to the constructs previously proposed.

As described through the objectives, one of the internship’s main purposes was to
produce and stimulate students’ critical thinking through English learning. The two main
constructs of this project are oral skills through debates in a foreign language and critical
thinking and through this paper we will work on them. Moreover, we planned to gather the
information to justify the problem by applying surveys and interviews in which the learners’

historical lack of knowledge could be evidenced.

2.2.1 Lack of knowledge about history (armed conflict):

How to think education after violence? “When we talk about the events of the XX
century we talk about totalitarianism and the breakup of traditions and cultures, we talk about
mankind forgetting mankind; cruelty is not out of the civilization anymore, cruelty is in the

heart of the civilization now.” (M¢lich, 2000). This description shows how society has been
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affected and corrupted in deeply ways and the challenge that states to educate the new
generations after hard times of violence. For instance, as Gaitan-Duarte (2016) explained
“when drug trafficking took the stage in the middle 70s, a new power emerged in Colombia
in the form of drug dealers, and the ethical structure of Colombian society was seriously
undermined. Easy money became the new paradigm and the results of this activity gave new
muscle to the guerrillas and the paramilitary groups (resulting from alliances between certain
sectors of civil society, law enforcement, and drug dealers) which emerged later as a force
against the guerrillas.” (p 184) The victims of the events in Colombian armed conflict have
right to forget, but we do not, the people who did not live that must keep the vigilance neither

to forget nor to repeat what happened and look for justice even if it is symbolic.

The role of education in surveillance is excellent. History not only tells us the
brutality of humanity, it teaches us to live with others, to respect their rights and freedom, this
is the responsibility of education "the other". If students recognize the influence of our history
in our lives, it will increase in them. According to Conceicdo & Dias (2011) "The feeling of
belonging to a place, to a group in which we play a social role, to which we are emotionally
and affectively linked and with which we identify ourselves, is very important for the human
being and for his formation as a historical subject.”(p 173). This is the reason why education
cannot be separated from history and EFL can be used as a tool to talk about your history and
understand it.

2.2.2 Critical pedagogy for critical thinking

When memory loses the historical context and its background, appears a strategy to

forget instead of remembering. However, there is an obligation that is the “Responsibility for

history implies capability to answer, and recognition of the problematic dimension of the

15
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past; the assumption of a past that has not finished yet and demands to be analyzed and
criticized in the events as well.” (Gentile, 2015) That capacity in Colombia should be
developed, especially in the educational field because “The ability to think critically is
especially important for students living in a country with political and socio-economic
problems, so it will help them look at issues from different points of view and become

independent thinkers and responsible citizens.” (Shaila & Trudell, 2010).

Nevertheless, teaching history is a challenge for teachers, because history must help to
form citizens and to justify the policies implemented for the governments. English classes can
be a mean to enhance student’s sensitivity towards cultural diversity “Critical Pedagogy is a
natural response to current human conditions. Throughout human history the search for new
unexplored boundaries, new territories, and new possibilities has been a constant goal and
freedom has been the principle that guides this goal” (Gomez & Umbarila, 2010). Students
can learn about the experiences of their classmates and assume individual responsibilities and

responses.

One of our main assets when preparing the internship and stating the objectives was
the role of the critical pedagogy in the current and future educational systems, not only for
our country, but for the region, considering also the preparation made by other countries on
the educational field. It is fundamental and necessary the critique and deconstruction of these,
but it seems to be not sufficient for education systems with tasks such as creating new life
views and social futures, as in Colombia. The new times the country has been facing since
2016, when the Peace Accord was signed by the FARC-EP representatives and the

government made the politic and social situation change and the individuals, as politic and

16
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social actors were called to question and reconsider the events from the past in order to
generate more innovative and better solutions for the future, just realizing that the mistakes
from previous generations can be the foundations for the oncoming ones. According to
(Luke, 2011) one of the duties of the new generation’s teachers and learners is to answer
some staking questions: what kinds of educational and linguistic practices should be included
into the curriculum to ensure the advancement and restructuring of the teaching and learning
processes? What kinds of texts and discourses should individuals conserve and dismiss in
order to achieve equality and everyone’s accessibility to information, without disrupting the
cultures, customs and ideologies present in a classroom? What kinds of educated subjects can
and should be constructed to forge new and meaningful critical relationships in a globalised
world? These doubts involve some issues considered in this paper and treated along the
internship through the different stages proposed into each session and topic treated, because,
as exposed, we understand the importance of all of them to get to an actual answer and
solution. Once these questions can be answered, it will be possible to relate how critical
pedagogy make learners more aware about their role and acting power on the reality they are
living and facing every single day. This view is also recognized by (Freire, 2004 [1970])
when he exposed the oppressed pedagogy, conceptualizing the educational practice as one of
the main aspects to achieve liberation. In this way, through the practice, learners as
individuals can reflect and act upon the world to transform it, developing a critical
understanding of that world and their own abilities as individual subjects and as active
members of communities too. The main goal to achieve is the final conscientization, which
leads the oppressed conceive different perspectives and possibilities that they can create by
themselves, getting to know better solutions for their struggles and criticising in constructive

ways to build up new realities and options. This mind-growth is one of the most important
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levels for the critical pedagogy consecution in actual application, so learners can actually get

critical consciousness when reading or listening and interpreting new inputs.

2.2.3 EFL as a tool to talk about their history

Teachers are immersed in the trend of the traditional didactics when teaching history
and most of the times they do not implement teaching of the discipline through new
techniques. There is some coherence between beliefs, conceptions and the theories from the
teachers and their educative practice. Nevertheless, teaching history is a challenge for
teachers, because history must help to form citizens and justify the policies implemented by
the government (Rosso, 2013). The decisions related to education taken by the teachers
(planning- room interaction- assessment) are determined by their conceptions about
knowledge, teaching, learning and the social aim of the school. These conceptions have been
constructed along their educative history (as pupil and as teacher) through the experience and

the professional interactions.

English classes can be a means to enhance student’s sensitivity towards cultural
diversity “Critical Pedagogy is a natural response to current human conditions. Throughout
human history the search for new unexplored boundaries, new territories, and new
possibilities has been a constant goal and freedom has been the principle that guides this
goal” (Gémez & Umbarila, 2010). Students can learn about the experiences of their
classmates as well as their own, and assume individual responsibilities and responses towards

a group benefit.
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2.3 Overview of Research on the issues

2.3.1 Language, culture, pedagogy, multiculturalism, and intercultural communication.

Gerdi Quist in her book “Reading with my eyes open. Embracing the critical and the
personal in language pedagogy”discusses the conflicting perspectives on the concepts of
culture and of language that often are assumed in language learning. Discussing the
relationship between these two aspects: the dilemma language teachers face when they use
new methodologies and perspectives in the classroom and the traditional education which
contrast with a context, in which students are prepared linguistically, culturally and

personally for the complex lives in an era of new tools and technologies.

She underlines some of the underlying issues of language and culture pedagogy.
Therefore, We consider that this book could help us in our internship because here she
showed the connection that language and culture have and how those need to be addressed in
an integrated manner in language teaching. In our pedagogical intervention, we intended to

connect language and social issues that influence in our culture.

The content of the book explains the value of study modern languages, the
possibilities that it brings, the emphasis on gaining communication skills, also examine the
tensions brought about by working with conflicting views of text, criticality and education

embodied in a pedagogy, which aims to emphasize cultural complexity on the one hand, and
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cultural particularities, on the other. Although these seeming incompatibilities are part of the

everyday realities of students.

She argues for pedagogies of engagement in order to promote analysis based on

cultural aspects rather than the purely rational view. These are pedagogies where students can

explore their own relations and sense of belongings in a globalized context, where the

complex and cosmopolitan societies are developing. Bringing with this pedagogy a greater

level of reflection about the different theoretical assumptions underlying language and culture

providing to students with the theoretical tools needed to reflect critically on these tensions,

and point to the importance of engagement with personal experience in the language class.

2.3.2 Chart of different studies related to our pedagogical intervention

Author Study Population and Research method
length of the study
Dogan & Examination of 7th graders The constructivist approach and
Yildirim, 2018 | Teacher Opinions cooperative learning.
regarding History
Topics of 7th Grade Semi-structured interview
Social Studies. method.
Tosuncuoglu, | Place of Critical 79 Mixed approach
2018 Thinking in EFL undergraduates
between 18-25 Surveys Method.
years old.
Kung, 2017 Teaching and EFL students Not specify
learning English as a '
Foreign Language in | (Age or 'educatlon
Taiwan not specify)
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Corzo & Soto, | Promoting Respect | 62 Elementary Case study

2017 as a Human Value in | Students
a Public School Data collection: observations,

workshops, and notes.

2.3.2.1 Analysis of the chart:

Dogan & Yildirim (2018) reflect about teaching history in social studies course,
and how it influences in effective citizens, they want to develop in their students a sense
of social and national responsibility and willing to take up a social mission. The best way
to promote this kind of citizens, according with them, is liking topics which are related to
social studies course. In their study they used a method called Screening Model
Approach, they collected data using semi-structured interviews, those help them to had a

better perception about their participants (History teachers and 7th graders).

The results of that study showed participants do not express lot interest in history
topics. This disinterest is connected with teaching teachers’ methods. Something that the
majority of the teachers agree. They besides, add that history topics are abstract and
those are not suitable for students' readiness. Based on this we tried to work with a
methodology where our students could find the way where to aboard history topics by

themselves only giving them the enough information.
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In order to understand student awareness of critical thinking, first we looked for
adults’ perception (members of their family) with the intention to contrast and compares

with students perceptions.

Tosuncuoglu (2018), analyze the critical thinking awareness in the students of
English Language and Literature (79 undergraduate Department, Karabuk University).
The outcomes show that students’ awareness about thinking critically was not at the
desirable level. However, this mixed research brings out a new fact that we took into
account; being a critical thinker is something totally different from being intelligent or

having great knowledge.

Something that could be a misconception, every learner may have a good level of
scholarship but it does not is directly connect with an effective ability in critical
thinking. Thus, the bigger challenge was having in mind than the need of critical
thinking is not only for young people. So we needed to focus our attention in every
students in order to analyze students reactions during the project without thinking in how
was their development in school progress or the perception of the head teachers about

them.

Kung (2017) highlights the importance of the culture in the EFL context and how
international exams measures the learners knowledge is connected. Because in Taiwan
the education provides in second language is towards grammar and memorizing,
something that move away of the use of language that students can develop, and its

influence at the moment to solve problems in their daily lives. Second language may
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stimulate feelings that make pupils classified learning English (in this case) such as
horrible, frightened, and awful to express their fear of speaking English in front of a large

number of people.

In this study were found that several cultural elements influenced to determine this
kind of experiences, cultural variables underscore the importance and practicality for
language teachers to make several curricular changes in the future that could tailor to the
needs of student, learners could not performed well in international tests, due they are
used to learning English through memorization and grammar translation. Because of that
language teaching cannot be separated from culture, English is not something that do you
need memorize as all the language it is that changes and helps people to communicate is

a living thing and it should be treat in that way.

Socio economic context and family context are associated in the acquisition of a
second language because depending on this student could learn better. Thus, School is a
space of social and cultural relationship where the citizen in training process should be.
Students have been involved with a series of principles and fundamental values for the
coexistence as human beings. Some of those values coming from home but is difficult

teaching something that students can see as unnecessary if they have other troubles.

Corzo & Soto (2017) The case study developed by them evidence an issue about
context of the population and how it influences in a research, that allow us understood in
depth a real life situation of a small number of events, individuals or problems. This took

place in a peripheral public education institution and was made by a foreign languages
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trainee teacher and his assessor. The average number of elementary students, attending
the English classes (first, second, third, fourth and fifth grade respectively) was
sixty-two, and their ages were between seven (7) and thirteen (13) years old. Most of
them do not have enough resources; even many of them came to school walking. During
the intervention they worked in order to improve and promote in students values and
principles which brings positive consequences to favor healthy coexistence inside the

classroom.

The result of that intervention demonstrates that students have changed some of the
attitudes that appeared at the beginning of the process. Showing a path to follow because
our project to took into account all the aspects related with learners context, always
having in mind that the main purpose for the work was to promote critical thinking but in
our case the develop of the internship furthermore increase in students’ values and
axiological attitudes regarding to collaborative work and empathy with the different

victims in the armed conflict.

CHAPTER III: PEDAGOGICAL INTERVENTION

3.1 Type of study

Descriptive (Participatory Action Study): Our intention was to look for an alternative
way to promote critical thinking in our pupils, because we consider it is one of the problems
in our society currently. Based on the personal experiences of the participants, in this case
study brought valuable information about the lack of knowledge about colombian history,

and it has been one of the causes of young people reluctance with social issues. Also, it was
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important because this case study also acquire information which will help guide decisions

about similar research in the future.

3.2 Research method and procedures

We analyzed and follow the progress of our students by using methods the first our
journals, the some interviews that we applied at the beginning and at the end of the project.
in order go deeper at the moment of analyzing how their critical knowledge we also applied a
questionnaire where they could express their ideas better. the questionnaire is based on a

rubric from “Association of American Colleges & Universities”’ There the rubrics were

developed by teams of faculty experts representing colleges and universities across the

United States.

The rubrics articulate fundamental criteria for each learning outcome, with performance
descriptors demonstrating progressively more sophisticated levels of attainment. The data

collection sources will be analyzed quantitatively based on the rubric below

3.2.1 Criteria for the rubric:

Information analysis (inductive method: uses particular premises to reach a general

conclusion; deductive method: uses general principles to reach a specific conclusion).

1. Synthesis of ideas.
2. Argument identification.

3. Argument Evaluation.
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4. Evaluation of the source of the arguments.

5. Posing different perspectives and / or solutions.

Model Critical Thought Rubric (Association of American Colleges & Universities, 2014)

Criterios Excelente Satisfactorio En progreso Iniciado
' 8t 6-5 4-3 24

Identifica y
explica
problemas,
dilemas o
situaciones

Distingue
los tipos de
plantea-
mientos

Reconoce
las personas
implicadas y el
contexto

Identifica y resume claramente
los problemas, dilemas o
situaciones principales y explica
detalladamente por qué y como
lo son. Ademas, idenifica
asuntos insertados e implicitos
en el contexto, abordando la
relacion entre éstos.

Distingue claramente los tipos
de planteamientos basados en
hechos, conceptos y valores.
Ademas, reconace aquellos que
estan implicitos en los
supuestos y las implicaciones
de las posiciones y argumentos
presentados .

Identifica correctamente las
personas principales
implicadas en los problemas,
dilemas o situaciones.
Ademas, establece claramente
los contextos empiricos y
teoricos de éstos. También,
identifica personas y
contextos secundarios y
demuestra la tension y
conflicto de intereses entre
ellos.

Identifica y resume los
problemas, dilemas o
situaciones principales y
explica por qué y como lo
son.

Distingue los tipos de
planteamientos basados
en hechos, conceptos y
valores. Ademas,
reconoce aquellos que
estan implicitos en los
supuestos , pero no
discute las implicaciones
de las posiciones y
argumentos presentados .

Identifica correctamente
las personas principales
implicadas en los
problemas, dilemas o
situaciones. Ademas,
identifica la mayoria de los
contextos empiricos y
tedricos pertinentes a las
personas principales
implicadas en los
problemas, dilemas o
situaciones.

Identifica y resume
parcialmente los
problemas, dilemas o
situaciones principales y
explica de forma limitada
por qué y como lo son.

Distingue parcialmente
los tipos de
planteamientos
basados en hechos,
conceptos y valores.

Identifica algunas de las
personas principales
implicadas en los
problemas, dilemas o
situaciones. Ademas,
demuestra una
comprension parcial de
las influencias de los
contextos empiricos y
tedricos de las personas
implicadas en los
problemas.

No identifica, resume, o
explica el problema
principal o la pregunta.
Representa los asuntos de
forma inexacta e
inapropiada.

No distingue los tipos de
planteamientos basados
en hechos, conceptos y
valores.

No identifica las personas
principales implicadas en
los problemas, dilemas o
situaciones. Ademas, falla
en explicar los contextos
empiricos y tedricos de los
asuntos planteados. No
establece conexion con
otras condiciones o
contextos.
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Ofrece interpretaciones ~ Ofrece interpretaciones  Ofrece interpretacionesde  No ofrece interpretaciones
precisas, exhaustivas y de los elementos algunos de los elementos  de los elementos
Interpreta el convincentes de los fundamentales que fundamentales que forman  fundamentales que forman
; elementos fundamentales  forman parte de los parte de los problemas, parte de los problemas,
contenido  quefomanpaedelos  problemas, stuaciones o situaciones o dilemas situaciones o dilemas
problemas, situacioneso  dilemas planteados. planteados. planteados.
dilemas planteados.
Presenta un punto de vista  Presenta un punto de Presenta un punfo de vista Mo presenta un punto de
Braseria i de forma clara y precisa de  vista de los problemas, impreciso e indecisode los  vista claro. Falla en
5 los problemas, situaciones  situaciones o dilemas problemas, situaciones o anticipar objeciones hacia
puntode vista g dilemas planteados. planteados y discute sus  dilemas planteados . su punto de vistao a
y reconoce Reconoce objeciones y debilidades y fortalezas.  Anticipa objeciones considerar otras
otras posiciones rivales, y menores a su planteamiento  perspeciivas y posiciones.
. provee respuestas o considera posiciones
perspectivas convincentes a estas alternas débiles.
Analiza detalladamente los  Analiza los asuntos que Analiza parcialmente los Mo identifica los
asuntos que aborda el aborda el argumento asuntos que aborda el componentes principales de
argumenio principal de los  principal de los problemas,  argumento principal delos  los argumentos de los
problemas, situaciones o situaciones o dilemas problemas, sifuaciones o problemas, situaciones o
Analizalos  dlemas planteados. planteados. pero no en dilemas planteados. dilemas planteados, ni
arqumentos Ademas, examina en detalle. Ademéds, examina ~ Ademds, examina de forma  demuestra la relaciones
'9 detalle losargumenios  parcialmente los limitadalos agumentos  légicas entre éstos.
presentadoS  secundarios y lasteorias  argumentos secundariosy  secundarios y las teorias
que los sustentan y su las teorfas que los que los sustentan.
relacion logica con el sustentan y su relacion
argumento principal. Ibgica con el argumenta
principal.

: Identifica y evallia dentifica y evalia los Identifica algunos de los Mo identifica o evalla
Evallalos  detalladamente los supuestos importantes, supuestos importantes, ningunos de los supuestos
supuestos  supuestos importantes, y  pero no menciona los que pero no los evalla para ver  importantes detrds de las

presentados también algunos de los estan implicitos. si son viables o claros, afirmaciones y
que estan implicitos. recomendaciones hechas.
Identifica y evalia Identificé toda la evidencia  Identifica los datos e Mo identifica los datos e
: rigurosamente toda la importante y la evalia informacién que cuenta informacion que cuenta
Evaliala  evidencia ofrecida rigurosamente. como evidencia peronola  como evidencia para
evidencia  Ademas, provee nuevos evalia rigurosamente. corroborar la veracidad de
presentada datos o informacidn con el las afirmaciones y falla en
proposito de fortalecer sus evaluar su credibilidad.
argumentos.
Identifica y explica Identifica y explica los Identifica y explica Mo identifica y explica los
Evalialas  detalladamenie los emores  erores de razonamiento  parcialmente los errores de  erores de razonamiento de
Inferencias y de razonamiento de ofros.  de otros. Ademas, al razonamiento de ofros. olros. Ademas, hacer
Ademas, al hacer hacer inferencias o Ademas, al hacer inferencias o deducciones
las inferencias o deducciones  deducciones incorpora inferencias o deducciones  incorpora muchos emores
deducciones evita erores de algunos erores de iNCOrpora emores mayores  de razonamiento.
razonamiento. razonamiento. de razonamiento.
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3.3 Participants

Secondary learners; they are in a predetermined age (14-17 years old). For this was
important their personal opinions in order to use them during the debates as the main tool to
promote critical thinking, due their age, they possess the ability to understand and analyze the

different situations propose for the class.

3.4 Data collection instruments

It was an important step in this research process. Based on those we choose to
collect the needed information we could analyzed and support the outcomes. The data
collection instruments used in this intervention were the ones which provide us a first
impression about students’ perception of the topic worked, also we needed to collect data
related to students’ attitudes towards the issue during the process. In addition, we used
discussions (Debates) thus, we should have in mind body language at the moment to

express their ideas and achieve the activities goal. The instruments were:

e Interviews.
e Questionnaires.
e Observations (Journals).

e Video recordings.

By means of those different instruments we could notice: first, using interviews and
questionnaires, know what are students’ perceptions about the topic at the beginning and at
the end of the internship, it will help us to realize how they may/ or may not improve critical
thinking and cultural awareness. Second, through the journals we should be able to see what

changes or improvements have our population with the pass of time and even after every
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session. Finally, without using video recordings in specific activities we would not be able to

notice all the expression and reactions during the activities proposed that students have.

3.5 Working plan
In this working plan we specify how all the 384 hours we spent in this internship are

divided and what we did in each of the three stages that were part of it.

First Stage

Design of the project Time: 90 Hours

During these hours we spent the time on planning and thinking in the first draft of our
project in the subject “research in L2”. In this stage we researched and gather all the
necessary information for the us to present the paper in the project and also collected all

information needed about qualitative research and its components.

Second Stage

Intervention Time: 270 hours

These were the hours that we spent in the classroom with the students from different
grades from seventh to eleventh. Furthermore, we were doing the intervention as well, in
that the time we also prepared each of the classes, and grading students homework and

evaluations.

Third Stage

Final report Time: 30 hours

In this stage we include the time we spent in the elaboration of the final paper (report) from

our internship as well as the analysis of data and journals.
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CHAPTER IV: PEDAGOGICAL DESIGN

4.1 Language perspective

We decided to assume during our internship a perspective of language based on
students’ own culture and ideologies presented inside it to treat the “language as culture and
ideology” theory by (Tudor, 2001). According to it, the culture cannot be seen as something
superficial that is bound with customs, food and dancing. Culture also represents deeper
aspects, as well as the way how they ask themselves about their origins, their differences with
the others, their identity and how it contributes to their personal and social growth together
with other individuals, considering that humans are social beings and are always building
similarities to others, no matter the race, religion, ethnicity or any other type of subjective

difference.

4.2 Learning perspective

As we were working with adolescents who had not been exposed during the majority
of their school experience to the target language (TL). For that reason, we decided to use the
TL as a tool to transmit a message or with a communicative purpose. In the Experiential
Learning model (Tudor, 2001) refers to use the language as a excuse to transmit students’
own ideas, opinions, and perspective. They worked on the knowledge of their own context
making a brief review about specific moments where violence took place, and at the same
time they were exposed to different activities that promote participation in the discussion
about the principles, values and other factors which students can highlight through every

session.
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4.3 Teaching perspective

In this pedagogical intervention our aim was to provide learners with an space to be
aware of their strengths, weaknesses, duties and rights; being able to analyze all these aspects
in a critical way. This is explained by (Tudor, 2001) as “The School of Autonomy”, in which
learners are encouraged to take care of their own learning processes, knowing
that everything they do is going to be reflected on their own experiences with the language.
This vision of the classroom also permits to clarify that every single learner has a different
time of learning and a different learning style, which must be taken into account at the

moment of teaching any topic or presenting a task for them to solve.

Thanks to this internal process learners can develop their thoughts and therefore
through the socialisation of their ideas with the rest of their classmates, teachers, and,
eventually, the rest of the society, they are going to be able to build their own mental
schemes, understanding not only their personal ideas, but taking into account what others

can add to it in order to make it more complete and objective.

4.4 Didactic choice
4.4.1 Learner Centered Approach
Learning experience is focused on the learners, they were participants in their own
learning. They were able to access to the content of their choice (but also they worked with
material suggested by the teachers), learners improve their knowledge and their skills
throughout collaborative work, having all the students the same responsibility and the support

of their partners, allowing them to work better and with no pressure.
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4.4.2 Teachers’ role

We as teachers were working around the whole classroom, during each activity
having the role to provide support to the students and solve doubts and help them when was
necessary. At the same time we had to pay attention to what kind of difficulties were more
frequent during the activities in order to identify weaknesses and took them into account at

the moment to prepare the following sessions.

4.4.3 Student’s role

We should took into account students necessities at the moment to create and design
the different activities and content for the course, we need to be concerned with facilitating
motivation by strategies that enhanced learner effort and commitment to learning and to
achieving high standards of comprehension and understanding, but essentially, students have
to took learning as their own responsibility, so they should assume the responsibility about

the class development with the us.

4.4.4 Materials’ role

To promote interaction among students, it should provided specific content related
with culture, in order to elicit output from learners. It had the responsibility to motivate and
encourage them to reinforce the knowledge acquired being also contextualized with the

environment.
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4.5 Assessment

Taking into account the purpose of our project, the assessment of the activities and the
learners’ performance was not based on grammar or structural aspect but on the opinions,
thoughts and ideas they exposed along the internship in the classes, debates and activities
proposed. This performance has a qualitative feature that was analysed and contrasted using
the rubric previously presented in the Pedagogical Intervention chapter, and through this
rubric was possible for us to categorize and, therefore, assess learners’ completion of the

exercises and activities.

4.6 Indicators of achievement

We had some expectations of learners by the end of the internship regarding critical
thinking and armed conflict in Colombia. We wanted them to learn and understand some of
our country’s history in order to analyse it and reflect on it using the information given and
discussed in class through the videos, readings and debates. Moreover, we expected them to
modify their ways to treat and refer to others, being able to feel more empathy and
understand other people’s points of view, generating arguments, discussions and debates

based on respect and tolerance.

The recordings, debates and interviews also served as data and information to verify

how much historical and English language content learners were able to acquire along the

intervention.
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CHAPTER V: FINAL REFLECTIONS

5.1 Reflective journals:

Journal August 15th 2019

In our first class, students were interested about where we came from and why we are doing
our project in this school. Although they didn't have the expected level, at first sight we could
realize that majority of them are quiet and hard workers on the other hand the relationship

between a teacher and his students is stronger it would be an advantage for us.

Manage all of the time always will be something that we should work on, but we consider

that students are going to be focus unreal participate actively with our project.

Multimedia sources were extremality important, on the reading proposed also bring them

more information in order to acquire elements that will help them at the moment to

argument or set their point of view according with the topic worker in the class.
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Journal August 21th 2019

In this class we worked with students about the Independence Battles in Colombia and how
these caused suffering and conditioned the intellectual and social development of our society.
Learners really liked this topic due to a video we displayed from the TV show “El siguiente
programa”. They felt this animation very interesting and easy to understand, even so it was
very old.

At the end of the video we tried to prompt opinions from learners and some of them started to
point their own positions and views about the topic, even recognizing and realizing that they
haven’t been told about these events and its consequences. These opinions let us understand
how they see and react to this new information, taking into account this is one of our first
classes and they are still trying to open themselves to us as the new teachers and to the class
itself and its dynamics.

We hope this attitude continues for next classes so they can stay focused and interested on the

topics and the activities we’ll bring for them.
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Journal September 2nd 2019

Today the class was very interesting because we were working in some related with history
and Colombian culture. Students worked in a good way, and also they were interested in the
activities proposed by the teachers. They should work in groups and develop a worksheet
based on a video that they had previously watched about history of an army group FARC
Meanwhile they were watching the video, there was something called my attention, because
one student told me that in this armed group there were not anything related with machisim,
women a men had the same rights and duties. at least that was something mentioned in the

video for a woman who were in that armed group.

On the other hand other students watch the video with a little reluctants regarding how this
armed group had a bad side in colombian history, they talked about the crimes committed by
them.

These kind of things made us to be aware of our population and how they perceive their

context regarding to armed conflict on its influence their society.
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Journal September 23rd 2019

In this class we presented the “National Front” topic to students. They were asked to make
some sentences about the previous topics worked in class using the simple past tense. Thanks
to this activity we realized that some of them actually learnt how to use this past structures
and verbs. Most of them still have some problems when using auxiliaries and past ending s
for regular and irregular verbs. To help them with this forms we made an exercise to
remember the regular verbs and the ways these are conjugated in English for the past simple.
Most of students got the idea and were able to applicate the rules when making sentences and

answering to questions in the past tense.

On the other hand, irregular verbs were more difficult to assimilate for them. Learners had
some difficulties to recognize which verbs are irregular and how they change when using the
simple past tense. However, through the practice on National Front events they focused on
these past forms and understood a little better. Some patterns were explained, such as

“kept-slept”, “knew-grew”, or “gave-made”.

Regarding the topic, students received information about the National Front thanks to some
readings and timelines developed in groups. These groups were organized taking into account
learners’ level of proficiency and language knowledge, so every group counted with a student
able to understand the vocabulary and structures to explain their classmates the topic and how
to develop the timeline about the events happened in the past. We found it as a great strategy
to make students share with other classmates and support those who need more help to

understand English.
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Journal October 18th 2019

Today we continued with our internship proposal. We planned some activities and strategies
to present the topic and the students really enjoyed every activity we did. They were
motivated and they participated actively. In one of those ones, they had to write and work

cooperatively helping his partners to complete the each activity.

We could see how they had learnt and the difficulties they have. We could notice that there
are some things that they did not remember some basic vocabulary and structures, but some
of them they had already known that. However, there are some students that know English
and that have been studying these weeks and they have learnt what they are supposed to.
There is a group that has been constant and that has practiced everything they learn in class,
so that’s something good, no just for us but also form them and the environment in the

classroom.
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Journal October 25th 2019

In today’s class we implemented the first debate, in which students had to participate to
express their opinions based on the information provided in class and additional information
that they should gather by themselves, and this was an excellent experience. Students had to
choose a side (Against- In favor). They had to work cooperatively, so they asked each other

what they were going to say and which part of the topic will be expressed by everyone.

Based on their opinions and their performance, there were different roles and points of view,
despite of being in the same team. This activity brought different perspectives about the topic
and also helped learners broaden their mindsets and views. We noticed that we need to pay
more attention to the students who are not participating, because there are some students who
take advantage that we are focused on the debates to start talking and make inconvenient
noise, but the aim is also to motivate these students who did not participate so hopefully by
next debates they feel more confident and prepared or with a better disposition to be part of
the discussion and give some more arguments. If we achieve it, the debates will be more
significant; not just for the internship purposes, but also to make learners reflect on the topics

worked in class and their classmates’ opinions and arguments.

We also need to work more on how to provide students with more vocabulary to express
themselves, because so far they’ve been able to state their opinions using the lexic seen in the
classes, but they need more words to be able to confront and counter argue effectively what

others say.
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Journal October 28th 2019

In this class we recorded some students while they were discussing about the FARC-EP
group and its current situation in Colombian politics. It was visible how students’ attitude and
behavior changed once we turned the camera on, and we can understand the embarrassment
and panic some of they felt while we were filming them. Moreover, this change helped us
manage the debate, giving them some statements and questions to answer giving their

opinions.

We’re very glad of the results we obtained in this debate, because it was evident how they
managed the historical topics and English language structures seen in class and practiced
along these months. They were able to integrate this new knowledge in order to state their
points of view, and even when they felt they couldn’t communicate or express an idea, they
were able to continue and use other words to create a message, which we consider is one of

the most important achievements of this internship.

By the end of this debate some of the students told us they didn’t believe they could actually
say anything in another language, but with this exercise they realized they really can do it, it’s
not something impossible. We take this as another evidence of the internship success,
because now they feel more confident and motivated to continue learning, not just English,

but other matters they considered as difficult and unnecessary.
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Journal November 1st 2019

Being this one of our last classes, we wanted to ask some of the students their thoughts about
the course and our performance as teachers, and; for our surprise, some of the
non-participative ones told us their impressions about the activities and exercises made in
class. This was both surprising and satisfying, knowing that these students were almost never
really involved or motivated in the classes. Even if they participated, it was more because of a
requirement, not because of their self-motivation, so listening to them showing their ideas

about us and our work was important.

We know that for our pedagogical formation as teachers is underlying to listen to suggestions
and comments on our performance, attitude, behavior, etc. At the end, this is what really
makes us understand our role and look for more and better ways to develop our labor as

educators.

Personally, I consider this opportunity as a very enriching one to learn about ourselves and
how to improve in our field. Thanks to students’ opinions we can have a vision of how we’re
inside and outside the classroom as educators and individuals. If we’re aware of it, it will be
easier for us to understand and relate other people so our humane and pedagogical abilities

will improve with every contact with others.
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5.2 Students’ first interview

Universidad Distrital “Francisco José de Caldas”
Facultad de Ciencias y Educacion
Licenciatura en Educacion Basica Enfasis en Inglés
Colegio San Pedro Claver

Internship Interview Questions (first application)

1. What is your perception of English (As foreign language) and its importance in

our society?

2. What are your ideas about Colombia and the armed conflict?

3. How do you see the country (Colombia) and the different armed groups

currently?

4. What do you think should be the immediate future of the country and the

different armed groups?

5. What values or ideas do you think contribute to your personal growth if in you

work in class the armed conflict and history in Colombia

6. Do you think it is important to work on these topics in the English class?
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5.2.1 Students’ answers:

Question 1

Student A

“Pienso que es necesario ;No? Porque pues en muchos trabajos lo piden, y si usted
sabe inglés le pagan mas. ;No? Ademas, yo creo que al aprender un nuevo idioma
se le abren oportunidades de muchas carreras, dependiendo de la carrera. Si usted
estudia idiomas, el inglés es super importante; ya que en la mayor parte del mundo
se habla inglés.”

Ss A thinks it (English language) is necessary, because for him English is required in
many jobs, employers use to ask for it, and if you know English they will pay you more. In
addition, Ss A believes that learning a new language opens up opportunities for many careers,
depending on the career, off course. But Ss gives as a example a language degree and says "If
you study languages, English is super important; since English is spoken in most of the

world".

Student B

“El inglés es como un canal fundamental para poder avanzar hacia el camino del
éxito, porque si uno quiere entrar a una universidad si uno quiere vivir la vida al
maximo ese es como por decir "el primer idioma". Entonces, es importante porque Ssi
yo quiero vivir al limite de mi vida porque no vivir al limite con mis metas.”

On the other hand, Ss B expresses that English is like a fundamental channel to move
towards the path of success, because if a person wants to study in a university it will be
necessary, Ss related language with some ways to think related to " live life to the fullest". Ss
B recognize the importance of the English language in a the global current, he mentions that
it is" the first language ". So, for Ss B it is important because if he/she wants to live his/her

life until the limit and express that also he/she wants to live to the limit with his/her goals.

43



Promoting critical thinking through debates about the internal Conflict in Colombia in the EFL classroom for 9th graders
February 2020

Student C

“Para mi, desde mi percepcion, el inglés es importante porque sirve para tener mas
oportunidades. Sea que usted se va para otro pais, al extranjero le va a ser muy Uutil.
Entonces, en ese caso el inglés sirve para comprar algo o no perderse.”

Finally Ss C says that from his/her perception, English is important because it serves
to have more opportunities. Whether you are going to travel to another country, then English
will be very useful; in that case, English is necessary to buy something or not to get lost.

Question 2

Student A

“Pues para mi el conflicto armado se debe a que hay una diferencia de ideas, como
por ejemplo: lo que paso entre Liberales y Conservadores , ambos tenian ideas para
mejorar el pais pero eran totalmente diferentes. Esto al final afecto al pais porque al
ser tan diferentes se crearon grandes disputas. y como consecuencia se crearon
grupos armados diferentes al ejército.”

For Ss A the main cause of the conflict in Colombia is related to a difference of
opinions between political sides, and, at the end, due to these differences, the country itself
was the most affected one, not just dividing the population into colors and flags but also
generating violence and intolerance waves for those who thought or expressed an alternative

point of view.

Student B

“Mi opinion acerca del conflicto armado en Colombia es que habia dos bandos
(Frente Nacional) y un grupo de personas dijeron: “No, no es justo que gobiernes
solo para ellos. No, esto no puede ser asi. vamos a luchar por nuestro pueblo.” Y se
crearon los grupos armados, estos han tenido unos ideales basados en la gente y
su inconformidad con lo que pasa en Colombia. Yo diria que los grupos armados se
generaron por la desigualdad en Colombia.”
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It is interesting how Ss B points out the constant and still present inequality of the
country, knowing this is something that some of these learners have experienced in their own
families. For this reason, this reflection shows the opinion of a teenager who speaks from
his/her own experience and feelings, also emphasising on what the people need and why

some revolutionary groups were created to fill needs and ask for a change.

Student C

“Yo pienso que el conflicto armado en Colombia lo que ha hecho es que ha creado
como una barrera para que el pais pueda avanzar, porque el conflicto lo que hizo
fue retrasar el desarrollo de Colombia.”

It is important to highlight the role of the conflict on the country’s development, just
as Ss C exposed in his comment, because this has been one of the most important factors that
made our society to be out of time and period. It also changed the way people understand
current and future necessities, realizing that money and war are usually connected in not

many positive ways.

Question 3

Student A

“Bueno, en la actualidad, yo pienso que no ha cambiado mucho porque aun hay
violencia. Se ha creado un acuerdo, ¢cierto? Pero no se ha respetado por ninguno
de los dos (Gobierno y Grupo armado FARC-EP). Entonces tienen que ponerse de
acuerdo ambas partes y cumplir porque se pueden crear choques. La actualidad va
a cambiar pero tienen que poner de ambas partes sino volveremos a la guerra.”

Thanks to this comment we could see how Ss A sees the cooperative work as
something necessary for the country and believes on how the current situation will change

and better times will come. He/She states that even having a peace accord already signed by
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both parts, there is nothing actually completed if there are not real intentions of stopping the

conflict and creating a new country.

Student B

“Pienso que el gobierno y los grupos armados se llevan bien hoy en dia, y gracias a
ello se cre6 una conmocion porque subieron a un desmovilizado al senado.
Colombia en la actualidad sigue mal corrupto, creo que somos el tnico pais que le
paga a una persona movilizada 30 millones para que esté en el senado. Una
persona que hizo tanto dafio. Y los grupos armados siguen teniendo una parte del
poder del pais.”

Ss B reflects about some political situations she/he considers can just happen in
Colombia, such as the corrupt ways of acting, paying great amounts of money to senators and
politicians, which is something that created controversy and made people question how

politics are going to be modified after signing the accords.

Student C

“Yo pienso que Colombia ha cambiado de cierta manera con respecto a cuando mis
papas eran jovenes, pero en la actualidad se sigue viendo mucho lo que es la
corrupcion el narcotrafico y los grupos armados. O sea, no es que siempre va ser
igual pero si han quedado secuela de eso. Creo que Colombia es un pais que ha
tomado malas decisiones y que no ha sabido llevar estos procesos (proceso de
paz). O sea, muchas personas no van a cambiar, entonces en vez del gobierno
crear esos acuerdos deberian dejar mas bien tanta corrupcion, porque con eso ellos
(el gobierno) estan demostrando que son igual a las FARC.”

Ss C recognizes the sequels that the conflict left in people’s minds and hearts,
mentioning aspects such as corruption, armed groups and drug dealing, which had marked
our country’s history and are still present on the young generations, not because they lived

these events, but because of what they have heard and seen on the social media and what their
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parents, grandparents or relatives had told them they lived and perhaps suffered due to the

violence and uneasiness all these events caused on Colombian people’s lives.

Question 4

Student A

“Yo pienso que los grupos armados van a regresar con mas potencia y se van a
aliar con otros guerrilleros que no se acogieron al proceso de paz. Con todo eso se
puede llegar a generar un caos, porque si digamos, siempre falta el que esta en
desacuerdo con algo, en este caso hubo gente de ellos (Personas pertenecientes a
las FARC) que no le llamaba mucho la tencion la paz. Entonces, al ver que el
gobierno sigue incumpliendo y va haber un desacuerdo, y se empiezan a chocar
(luchar) para recuperar por el territorio que tenian. Entonces para ver un conflicto
mas adelante.”

What Ss A is stating in this comment is a realistic and, in some way, pessimistic
position about what the future will bring. Realistic because of the ideas he/she exposes
around the unpleased militants who could meet to recreate armed groups in a few years, and
pessimistic because of the disappointing and terrifying fate that the country would have if this

comes true.

Student B

“Yo creo que en Colombia, en un futuro, los grupos armados van a tomar mas
fuerza. El gobierno siempre va a rogar como “Por un acuerdo de paz” pero este
nunca se va a conseguir. Eso es algo que nunca existio porque en realidad nunca
hubo paz y los grupos armados van a seguir ahi y va a seguir igual de corruptos,
igual nunca dejaron de ser corruptos.”

Reflecting on Ss A’s comment and what he/she exposed to support his/her point of
view we can understand Ss B’s opinion. The way he/she expresses that there was actually

never peace and it will never be achieved let us know the vision some people share and stand

47



Promoting critical thinking through debates about the internal Conflict in Colombia in the EFL classroom for 9th graders
February 2020

for, taking into account how the peace process was developed, raised and finally signed, but,
because of the change of presidents and some other political decisions, was not totally
established and implemented as it was thought at the beginning, making some people feel

angry, confused or disappointed.

Student C

“Yo pienso que Colombia va a ser igual como esta en la actualidad va sequir igual,
llena de corruptos. Va a sequir llevando a los guerrilleros al senado y pues ya.”

Finally, Ss C’s opinions shows the frustration and how powerless someone can feel
about this situation. The way she/he expresses and the words used evidence the meaningless
efforts by politicians and ex-militants that some people feel and think really caused the

current situation as it is right now.
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5.3 Students’ final interview

Universidad Distrital “Francisco José de Caldas”
Facultad de Ciencias y Educacion
Licenciatura en Educacion Basica Enfasis en Inglés
Colegio San Pedro Claver

Internship Interview (Final)

1. What do you think about the process carried out by practicing teachers in

English class?

2. How has changed the way you see English class and its importance in

society?

3. What values or ideas do you think contribute to your personal growth working

this type of topics? (Colombia: armed conflict and history)

4. What do you think would be the immediate future of the country and the

different armed groups?

5. Do you think was important to work these topics in class?

6. Did you like the activities worked in the English class?
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5.4 Final reflections.

Before describing our final reflections, we want to underline that, since the beginning
of the internship, some of the stated objectives were modified or changed, taking into account
some challenges and opportunities we found along the time we spent with students in the
classroom. Although these objectives changed or were modified, we still consider that the

general one stayed the same.

To start, it is important to recall that our project’s purpose was to promote critical
thinking on students through debates about the armed conflict in Colombia, taking as a
foundational base the history of the country and how the events of the past have influenced
on nowadays’ situation. Besides, one of the biggest challenges we encountered when we
started the project was the students’ English level and their understanding of the language.
Due to their lack of vocabulary and basic structures to generate sentences and subsequently
opinions and debates, the process was interrupted in several opportunities and the pace of the

project was impacted.

In order to achieve the objectives and make the topics and classes understandable for
learners, we decided to take some time from the working plan to explain some vocabulary
and grammar structures needed for the printed and audiovisual material we were bringing for
them before they had to face the topics and content of each class. After the first two weeks of
started the internship we realized that some students were relegated from the group and their

work in class was not as proper as their classmates’ and this turned into a problem when we
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tried to start a new topic or generate a new discussion. In order to solve this situation students
were told to work in groups which were made by us and the class headteacher so all groups
had learners with different levels and abilities, being able to help each other in the activities

and also generating new bonds and relationships between them.

One of the positive outcomes of the project was that the critical thinking level
regarding the armed conflict of some students was higher than expected, which greatly
surprised us. We think that working this kind of content, specifically in this grade, was
appropriate because students are aware enough to give an opinion without some social and
political prejudices, something that was evident along the project thanks to students’ ideas
about the topics proposed and the way they took as reference what they have heard at home
and seen on TV and other massive social media. Dealing with this variety of opinions and
reasons gave us some information about how to generate the debates and make learners

participate actively in them.

Another positive aspect from the project was the adoption of perspectives and points
of view related to the armed conflict, which were enabled and recognized thanks to the
workshops and debates in class. The possibility of feeling and developing empathy and relate
to others who suffered or caused the conflicts allows learners to generate a critical view about
the current social and political aspects. According to the interviews and workshops completed
by the end of the project, spillover victims were also recognized by some students, who
exposed their opinions about sorrow, pain, corruption, suffering, money, etc. These concepts
and feelings demonstrate how the content presented was meaningful and impacted on

students’ mindset and way of thinking, not just for now, but also for their future.
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To conclude, we consider that working aspects regarding to students’ own context
connected to a foreign language let learners appropriate knowledge and use it in order to
express their opinions about an specific topic. Although they did not have the expected level
in the foreign language they were confident and motivated when speaking due to the
emphasis on the opinions they wanted to express and not the grammar structures or rules
without a previous context. Learners were more focused on giving a message than on
building a proper sentence, which made them feel more confident and take language as a tool

instead of a new element difficult to understand and use.
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6. Annexes:

6.1 Lesson plans & worksheets:

Universidad Distrital “Francisco José de Caldas™
Facultad de Ciencias v Educacidn
Licenciatrs en Educacion Basica con Enfazis en inglés
Intemship propozal:
ritical Thinking through debates on the armed Conflict in Colombia
201801 - Teachsr: (rscar Feves.

DATE: 14 - 08 -2019
SCHOOL: 3an Bedre Clevar -IED CLASS | COURSE: 203
COOFERATING TEACHER: ____ STUDENT TEACHER: Camilo Anturi

Colombian history

TOPIC: Past Simple - Colombian history. GOAL(S): To express kmowledge about Colombian history nsmg past aimple m
thelr own sentances.

OBJECTIVES: To racognize the Colombian history and it impertance in their present. - To identify the verbs (regular’irragular} in past. - Te be able to produca
santences using past simpla fo falk about Colombian history.

TIME:

ACTIVITY TIME FROCEDURE AATERIALS ASSESSMENT

Teachar iz going to write i tha board these thres questions (What's Eiard

Warm up: y vour favorite TV show? What's vour favorite song? What's vour Mlarkar:
favorite subject? ) then he 1= 2oing to ask smdents to sy their names Smudents vaice

Knowing us and anzwer thess quastions: in ordsr to know his stodsnt:.
Teachsr is goms to ask the studants sbout what they did m the last
weeksnd in order to know if they know something about why the kast Maotebook

Activity N7 1 w weeksnd was a holidsy. Then thev ars going to wite 10 semtsnces in Pen

past simpls wang differsnt verks (regular nregular) which they exprazs

My last weelend about what they did the last waekand

53



Promoting critical thinking through debates about the internal Conflict in Colombia in the EFL classroom for 9th graders

February 2020
Teachsr iz gomg to 2=k them what they ramember about Colombian
Activity N° 22 hizory and if they kmow something sbout Simon Bolbear. After that TV and computer
w teachar iz going 1o plav a video (in Spanish) sbout Ciolombian history.
Watching history gofng to play ¢ 2 = UZSE hismary.
hotos:/ fensnayoutube_ comwatch?vs BGRNulRY2E
Studentz will work m groups of 4 people. They have to creste a short Ilotebook
news report to talk sbout something that called ther afenton i the Pan
Activity N7 3 video. Then one member of will share the news report with their
15 [parners.
Writing report
il Arcording to the video each studant i zoins 1o write 2 brief reflaction Tlotebook
Activity N7 4: ahour Colombian history and then what they wonld chanze if they Pen
would have pamicipated in the mdependence campaizn UsmE sentsnces
Self-reflection in sizmgle past
u " Smdent will d=velop a shot storv telling the indepandence campaizn
" . but using exra informatton taken from diffsrent sources.
Remarks:

DATE:

Head Teacher Signature

Universidad Distrital “Francizco José de Caldas™
Facultad de Ciencias ¥ Educacidn

Licenciaturs en Educacion Basica con Enfasiz en inglés

Intemship propozal:

ritical Thirking through debates on the armed Conflict m Colombia

2012101 - Teacher Czcar Feves,

SCHOOL: 3an Pedro Claver -IED

oL CUUBHESTING TEACERSS Silaiang Pelaes

Colambian bistory (National Front)

CLASS /COURSE. 904

SEUDEKESEACHEL L anile

TOFIC: Pazt Simple

GOAL(S): Students will be able to identify the main historical facts about Colombian
histary in the period of Mational Front

OBJECTIVES: Expressing idess sbout Colombia as a country and its equality (if it exits). - Recounting historical facts using the past simple structurs.

TIME: 1h 50m

ACTIVITY TIME PROCEDURE MATERIALS ASSESSMENT
As introduction activity the teacher is going to select 3 member of each
| line, the others student in their desks ars gaing to write 5 sentences in Teacher is going to be in
Introduction A past simple regarding the |ast class topic (Indzpendence campaign's Board. charge of choosing one
history} in order to dictste these to their partner at the board. AN lines Lk member per ling, in order o
will do it at same time. g 2 foster students” participation.
When all lines haws writtsn the sentences the tescher is gong to start Notebooks.
the sctivity. Teachser is going 1o estsblish
workzheet groups in arder to look for 3
Fre-reading: good work team from students
vocabulary: Pen 3nd genarats new

54



Promoting critical thinking through debates about the internal Conflict in Colombia in the EFL classroom for 9th graders

February 2020

The teacher is going 1o group the students in 8 groups and before
giing ther the handout with the reading La Violencia, dictatorship,
Readjng 45 and democratic restoration from Encyclopedia Britannica.com he will
ask them what de they know already about this fopic. The idea is that
students establizh some principal idess and be ready for what they wil

see in the text.
language structure:

The students are going to lock for unknown words and using the
dictionary they will s2arch the sppropriste translation according to the
text.

The students are going to leok for verbs in past tense and they will
id=ntify if thos= are regular or irregular in order to reinforcs their

knowlsdge in the differences between those.

Students are geing to watch this video i order to have a general idea
Fbout the topic that is going to be mainly developed: The National

Front.

While reading:

Students are geing 1o identify the main idea, and weo specific ideas
{pericd of time, and the president during this) i the reading (La
\fickencia, dictatership, and democratic restoration from Encyclopedia

Britannica.com)
After-reading:

Students are going to rewrie the story in order to express the man
ideas within the reading. At lzast § sentences with the mest Impantant
things that called their attention into the text.

Pencils

relsticnships 25 parners

among them.

Teacher is going to be attend
to the group's work in order to
solwe doubts and help them

it is necessary

The teachsr is going 1o bs the
faciltator for the swdents, in
arder to make them
understand what they have to
do with the posters; having
clear that they ars creating
their own material.

Storytelling:

Cuuperari\'e o Students are going to do a short story where they express what
work their fragment (the text) was about. They will do a poster ina
cardboard using past simple tenss and drawings that allow them
to describe and explzin the facts in the reading (La Wiolencia,
dictatorship, and democratic restoration from Encyelopadia
Britannica.com), and also express how they could see or not
equality into these historical facts. Finally, in a mural studenis
will post their works and share the main idea of 2ach one. They
musi organize the story in 3 chronological sequence in order to
create a “book” which relates the Colombian history during the

period of Mational Front.

Remarks:

Head Teacher Signature
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DATE: 04 — 00 -2010
SCHOOL: San Padro Claver -IED

a .,....__ ~ritical Thirking through debates on the armed Conflict in Colombia

Universidad Distrital “Francizco Joz2 da Caldas™
Facultad de Ciencias ¥ Edncacion
Licencianura en Edacacion Basica con Enfasiz eninglas
Intemship proposal:

201211 — Teacher Oscar Reyes,

CLASS / COURSE: 203

COOPERATING TEACHER- STUDENT TEACHEFR: Camilo Anniri.
Colombian history
TOPIC: Past Simple - Colombian history. GOAL(S): To exprazs kmewlsdga about Colombian history using past simple i
their own sentences.
OBJECTIVES: To recognize the Colombian history and itz impertance in their present. - To identify the verbs (regalar/imegular) in past. - Te be able to producs
santences using past simple to talk about Celombian history.
ACTIVITY TIME FROCEDURE MATERIALS ASSESSMENT
Teachsr iz gomg to give back the worksheet Tom last clazz. Studentz Workshestz
Introduction i have to orzanize n the group: they ware working last wesk. Then, they Panz
are going to complete the last part of it o order to present it to the
tzachar and the rest of their clazmmatss,
When 21l groups have presentad, the teacher 1= going 1o ghve some
e pisces of cardboard fo ezch sroup. In these cardboards rrudents are Wirkshestz
Activiey N° 1 Ll geing to recreate the sbetracts they had on thair workshests through Cardboard:
e drawing: and a short paragraph
Then, a video about the zusrrillas groups” foundation will be played.
Activity N* 1 Srudents are going to take notes about main concapts in order to TV and computar
0 ranslate them in groups with the help of the dictionaries. These words
7 o 3 5 TUSE Memory.
‘Watching history will work a5 the base to create sentences in ordar to expres: opinion. .
Smdents will receive some usaful vocabulary to express their opinions Totzhook
and thoughrs. This vecabulary will include words and sentences such az Pan
Activity N* 32 “I balieve™, “T conzider”, I think”, In my opinton”, “For ma”, “T agree™,
15 “I disagree”. Then, they will write seme sentsnces using thess
How to express your exprezzions and also rzlated to the video previoushy warched.
opinion?
bl Tha class will finish with a review of the new vocabulary and Board
Activity N7 4: exprezzions. This review will ba dons asking the sadents randomly. Markers
Self-reflection
Remarks:
Head Teacher Signature
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DATE: 06 - 00 -2010

Universidad Diztrital “Francizco Joze ds Caldas™
Facultad de Ciencias ¥ Educacidn
Licenciznurz en Educacion Bisics con Enfasi: en inglés
Intem:hip proposzal:

- Critical Thinking through debates on the armed Conflict in Colombia

SCHOOCL: San Padro Claver -IED

COURKRATEIC TEALLREL

Colombian history - Expressing opinigns.

201811 — Teacher: Oszcar Fayes.

CLASS / COUREE: 804

STUDENT TEACHER: Camilo Antur

TOFIC: Expressing opinion - Colombian history.

thair oum sentances.

GOAL(S) To exprass kmowlsdse about Colombaan history uzing past simple in

OBJECTIVES: To racogmze the Colombian history and it importance in their present. - To identify the verbs (razularirasular) m past. - To be able to producs
santences exprassing their opimion

ACTIVITY TIME PROCEDUEE MATERIALS ASSESSMENT

Teachsr iz gomg to raview with smudens the expressions and words Notshook

Introduction i worked in the previous class. Thev are going to be asked about how 1o Board
uss thiz vocabulary in acmsl converzations and to give their opinion Mlarkers
about controversial topics.
When all smudent: have reviewed the vocabulary and expressions from
Last class, the teacher will suggest scene topics such as: school, family, Wirksheets

Activity N¢ 1: o zportz, English_ love, university. Smdents will have tao mirares to 2 Cardboards Teacher will o

Simple opinions a.hcm SEMTENCE ust’_ng.mfv?tabm:n'ym express opinion abour lltma ) promm .“ v co;;':;m . —
topics. Then, they will say them sleud trving to pronounce the best way Pk i S
pozzible.
Al desk= and chairs wall be put away and studsnts will be stood in the Teacher will comact the

Activity N° I riddle of the classroam {it can alze be outzids). The teacher will prommciztion and srammar
3 IU’ mentien some controversial topics and leamers will have to choozz 2 Board nuistakes studants can rraks m their

Cheose rour side side either °T azrse” or “I disagres”. Once they choose their sids, they'l byl semtzncEs.
be asked why and will uze the leamt structures and “becauze™ m order to '
answer with valid arsureents. Each arzument well made (or attampt)
will be aszezzed by the teacher with points for studsnts.
Smudentz will watch 3 video with 3 brief sxplanation and sxamples in | TV and computsr Teacher will stop the video in order
real life. They will kave to watch and repeat trying to improve the way to explain the expressions and let

Activity N2 3 they pronsunce. Ar the end thev will oy to racrests a short conversation USE Memory. smidents practice the promincistion.

5 as in the video. Thiz wall be made by pairs.
How fo express your
opinion?
by Smudentz will prezent their converzations {roleplays) in front of their Board

Activity N° 4: classmates, teking mio account the corractions mads by the t2echer and Markers
what they watched in the video.

Presentation

Remarks:
Head Teacher Signature
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@® BRITISH
©® COUNCIL 80

NOS
EN COLOMBIA

LESSON PLAN
School: San Pedro Claver IED
Teacher: Victor Sandoval
Grade: 903
Number of students:
Class duration: Module CSI:
_ 100
minutes
Language Focus: Grammar [ Vocabulary
o Functions o Other
skills: || Reading 7 Listening 1 Writing [ Speaking
Approach: o Active Learning
l Communicative Approach
o Task-Based Learing
o Project-Based Learning
[l Problem-Based Learning
o Other:
Assessinent: o Formative Assessmen(AfL)
o Summative Assessment (AoL)
o Skills Assessment
o (Game-based Assessment
o Other:

. Lesson Qutcome:

Promote critical thinking
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Performance Indicators:

Knowing Doing

Being

Learning to Learmn

Learning Map:
Pricr to this
lasson,

Iﬁ-am’u‘diq :

Enowing about the armed
atiudents | conflict in Colombia

After this Tesson,
students learn/do.

-4 L

During this lesson,
students learn/do:

They will inguire about their
parents’ knowledge about
the armed conflict, and they
will look lor a different
source of information
proposed by the teacher.

Description of the leaming map:

Content: {lexical, grammatical, pronunciation, discourse, sociolinguistic / interculturar)

Passive voice, the use of sentences to express opinion, past simple and present perfect.

Anticipated problems

Planned solutions

Alcaldia de Bogota

Pagina 2 de &
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Moment

Procedure

Time
and
Intera
ction
g

Warm up

Student will look for the past pariciple of transitive verbs. They will create a
short chart with the word and its translation in Spanish.

Then they will write at least five sentences with these verbs (in active voice)

15
min

Audio visual
tool

Teacherwill use the video beam to project a short video “Farc guerrillas: last
days of blood in Colombia®

https - Mwww youtube com/watch?v=mZodEG /Y aE&list=LLIJoYm 1gW HfSi3KPUSsoP
O&index=5

(in English) Before watching the video, he will ask some of the students about
the previous knowledge about this armed group.

After plaving the video, teacher will look for the reactions and How have
changedthe perceptionof those who gave their cpinion before the video and
from other students contextualizing it to the news they see daily.

20
min

Group work

Students will work in groups of four in order to develop the worksheet
designed by the teacher in which there is a fragment of the reading FARC:
COLOMBIAM  MILITAMNT GROUFP (aricle obtained from the website
https fwww britannica.comfopic/FARC) During this process they must also
practice the content proposed for the class (passive voice) through the
exercises presented in the worksheet.

40
min
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Students, with the teacher company as guide, will share the par of the text| 25
that corresponded to them, in addition they should talk about their perception| min
or opinion about the text in general and then relate it to what was previously
seen in the video.

Sharing
acquired
knowledge

Students should ask their parents or close family members what they know
aboutthe origin of this armed group? and what is their position on this issue?
In addition, students should seekinformation aboutthe topic butthis should be
focused on preparing a position that they will defend in the next session

through the proposed debates.

Homework

Materials needed
(For example: English Flease, Wayio go, etc.)
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Ingles
1. Befare start the reading activity wou will kaak for transithes werbs [ thers are) and then
wird haree Ko write the at least Four sentenoes.
1 P
3 4
5 ]

L. Read carefully the fragment from test about Colombian History “FARC COLOMBIAN

PARUTANT GROUP™]

1.

FARC, abbreviation of Spanish Fuerzas Ammadas Revolucionarias de
Colombia {(“Revolutionary Armed Forces of Colombia™), Marxist guermrilla
organization in Colombia. Formed in 12684 as the military wing of the Colombian
Communist Parly {Partido Comunista de Colombia; PCGC), the FARC is the largest
of Colombia's rebel groups, estimated fo possess some 10,000 armed soldiers
and thousands of supporters, largely drewn from Colombia's rural areas. The
FARC supports a redistribution of wealth from the wealthy to the poor and
opposes the mfluence that multinational conporations and forsign govermments
{particularly the United States) have had on Colombia.

3. Rewrite the history. Inorder to express the main ideas within the text write a8 fagit §

SEMEENCES USinG passhse voics,

Article written by: Jeff Walenfeltt, Mttpes!/ wowrw. britan nica.com/ topie/ FARC
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Univarsidad Distrital “Franclaco José
die Caldas” Facultad de Clanclas y
Educaciin

Licanciatura an Educacion Basica Enfasis an

Inglés

1. Befare start the reading activity you will kaok for transitive werbs [if there are| and then
waw harve Bo write the at least Four semtencas.

1 s
3 4
5 G

1. Read carefully the fragment froom tect about Colombian Histary (“FARC COLOMBIAN
MILITANT GROUP"|.

2. The FARC has camied gut bombings, assassinations, hijackings, and other

armed attacks against various political and economic targets in the country; it has
also kidnapped foreigners for ransom, executing many of its captives. The
FARC's finks to drug trafficking have brought hundreds of millions of dollars
annually into the organizetion from taxes it imposes. The FARC has received
some external support for its activities from other paramilitary crganizations and
sympathetic govermments, such as the Cuban government of Fidel Castro. In
1885 the FARC and other left-wing groups, including the PCC, established

a political party, Patriotic Union (Union Pafrictica; UF), in a cease-fire agreement
with the government. The UP participated in elections beginning in 1888 and won
a large portion of the votes. In subsequent years, howswver, thousands of UFP
members, including three of the party's presidential candidates, were killed by
right-wing paramilitary groups. Many UP leaders were forced into exile. Political
viclence decimated the party, and it had virtually disappeared by 2002.

4. HRewrite the history. Inorder to express the main ideas within the text write a2 least 5
SEMEENCES LSing passide voice,

Article written by: Jeff Walenfeldt. httpe:/ /weww_britan nica com; topic/ FARC
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Univarslded Distrital “Franclaco Joeg
de Caldzs” Facultad de Clanclas y
Educachin

Licenciatura an Educacion Basica Enfasis an

Inglas

1. Before start the reading actvity you will kak for transithee werbs [if thers are and then
wa have o write the at least s sentences.

1 z
3 4
5 G

1. Read carefully the fragment from tet about Calombian Histary {“FARC COLOMEBLAN
MELTANT GROUP™|.

3. Im 1888, in an effort to persuade the FARC to enter peace negotistions, Pres.

Andrés Pastrana demilitarized & 16,000-square-mile (42 000-sqguare-km) area of
southern Colombia, effectively ceding control of the territary fo the rebels.
Although negotiations began in January 1888, the FARC soon withdrew. In 2002
Pres. Alvaro Uribe Wélez remilitarized the terrifory after the FARC hijacked an
airliner and kidnapped a Colombian senstor on board. For the next seversl years,
Uribe employed intensive policing and military operations against the FARC. As s
result, the FARGC s sirength was reduced in wrban areas, and the number of
aftacks and kidnappings by the organization significantly decreased. The FARC
howewver, rejected many proposals by the Colombian govemment as well as the
international community that called for the return of hostages.

3. Rewrite the history. Inorder to express the main ideas within the test in at least 5
sentences write the most impactant things that called your attention inte the eotuee,

Article written by: Jeff Waienfedkdt. httpe:/ S wreew_ britan nica.com/ topic/ FARL
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Univerzsidad Dietrital “Francleco Joas
de Caldas” Facultad de Clancias y
Educaciin

Licanciatura an Educacion Bdsica Enfasis an

Ingles

1. Before start the reading activity you will lnak far transitive verbs |[if there are] and then
wau hawve ko write the at lesst s sentences.

1 z
3 4
] G

1 Read carefully the fragment from text about Colombian History {“FARC COLOMBLAN
MILUTANT GROUP™|

4. Political tensions in the region escalated in early 2008 when Colombian troops

crossed the border into Ecusdor to raid a FARC encampment. In March 2003 the
FARC's leader and one of the organizafion’s founders, Manuel Marulands Vélez
nicknamed Twofijo ("Sureshot”), died of & heart attack. Alfonso Ceno (nom de
gueme of Guillermo Seenz Vargas), who served as hesd of the organization’s
underground political arm, the Clandestine Communist Party of Colombia
(founded in 2000), became the FARC s new leader in May 2008. In September
2010, FARC's leadership was again rocked when another of its principal leaders,
best known as “Mono Jojoy” {but also known as Jorge Bricenio or Luis Suirez),
was killed in & military sir sfrike. Although FARC's influence subsequently waned,
the group launched several deadly aftacks in Colombia in 2011, In Movember of
that year Cano was killed duning a raid by Colombian govermment forces. In 2012
the FARC announced that # would no longer engage

in kidnepping for exiorion and unilaterally freed the last members of the army and
police forces it held (though nothing was said about its many civilian hostages).
That year it also entered into direct peace negotiations with the government,
which began in Cslo and continued in Havans.

8. Rewrite the history. Inorder to express the main déas within the test write a8 l=ast 5

SETILETNICES USing passive voios,

Article written by: Jeff Watenfeld. htipe:/ Swwew britan nicacom/ topic/ FARC
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de Caldzs” Facultad de Clenclas y

Educacidn
-l Licenciatura an Educacion Basica Enfasis an
W anTro
FREBCALD Ak BE LSS Inglis

1. Before start the reading activity you will kok far transitive verbs {f there are| and then
wou have towrite the at lesst Six sentences.
1 I
3 4
5 ]

1 Head carefully the fragment From text abaut Calombian History {"FARC COLOBMBIAN
MILUTANT GROUP™|.

b, Those talks yielded agreements on three of the five major points on the agenda set

by the negotiating parties but were suspended by the government im mid-
MNovember 2014, when a high-ranking army officer was kidnapped {along with two
other people) by the guemrilla group. Talks immediately resumed when the FARC
released him some two weeks later. On December 20 the FARC initiated ancther
unitateral cease-fire, which was still holding in mid-January 2015 when Colombian
Pres. Juan Manusl Sentos surprised many observers by directing negotiators in
Havana to open discussions regarding a bilateral cease-fire (which he had
previously refused to consider until a final agreement had been reached]. In
March Santos ordered a halt to the bombing of FARC camps. When FARC
guerrilias kiled 11 govermment froops in an attack on a patrol in Aprl {in response
to encroachment by the army, FARC leaders claimed), however, Santos
reinstated air strikes, and on May 21 a combined air and ground attack by
govemment forces resulted im the deaths of 26 FARC guerrillas. In response,
FARC rescinded its cease-fire but said that it remamed committed to negotistions.

E.  Rewrite the history. Inorder to express the main deas within the text write a8 beast §
SEMLENCES USING passhee voios,

Article written by Jeff Wstenfellt https/ weew britan nica.com/topic/FARC
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de Caldas™ Facultad de Clanclas y
Educackin

- Licanciatura an Educacion Basica Enfasis an
FEUIT S arTeniL

FRERCALD WAE B LlSdg |I'IE|D!

1. Bafarestart the reading activity you will loak far tramsitive verbs [if thers are] and then
ward haree Ba write the at least s sentences.

1 z
| 4
5 G

2. Read carefully the fragment From bect abaat Calambian History (“FARC COLOMBILAN
MILTANT GROUP"|

B In eardy July the FARC announced a new month long cease-fire to begin on July
20. In response the government pledged to scale back its military activities, and
by the end of the month, the military again ceased bombing. In August the FARC
declared an open-ended extension to its cease-fire. The next development was
momentous. Meeting in Havana on September 23, FARC representatives and
Santos announced that they had pledged to reach a finel peace agreement within
six months. Important details remained fo be roned owt, but major stumbling
blocks im the ongoing negotiastions had been resolved: the nature of
the jusfice measures for conflict-related crimes on both sides and the deadline for
completing a final agreement.

3. Rewrite the history. Inorder o egpress the main ideas within the test write of east 5
SEMIEENCES USing passie vaice,

Article written by: Jeff Watenfold, ktipe:/ Swwew britannica.com; topic/ F&R
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Unlvarsidad Distrifal “Franclsco Joes
de Caldas” Facultad de Clenclas y
Edwsachin
Licanciatura an Educacicn Bisica Enfasis an

InElés

1. Befare start the reading activity you will laak for transithve werbs {if there are| and then
wid haree B0 write the at |east six sentences.

1 2
E] L]
5 G

X Read carefully the fragment from text about Calombian Histary “FARC COLOBMBIAN
MILITANT GROWUP|.

7. On June 23, 2016, Rodrigo Londionio [ Timoledn Jimenez" or "Timochenko™), the
FARC's leader since November 2011, joined Santos in Havana fo sign a
permanent cease-fire agreement, paving the way for the final peace treaty. The
agreement was signed in the presence of UM Secretary-General Ban Ki-Moon and
the presidents of Cuba, Chile, and Venezuela, and it stipulated that within 180 days
of the fimal treaty’s signing FARC fighters would furm in their wespons at
concentration zones scattered throughouwt the countryside under the monitoring of
UM officials. In July, with details remaining to be iromed ocut before the final treaty
could be signed, Colombia’s constitutional court ruled that approval of the treaty
could be put to the people in a8 referendum.

3. Hewrite the history. Inorder to express the main ideas within the text write ot least 5
SENEENCES USing passive voite,

Article written by: Jeff Watenfeld. httpe:/ 'wwew _britan nica.comy topi

L]
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Unlversldad Distrital “Franclaco Joes
de Caldaes” Facuitad de Clanciaz y
Educachin

Licanciatura an Educacion Bésica Enfasis an

InEglés

1. Befare start the reading activity you will kak for transitive verbs {# there are] and then
wou hdnee t0 write the at least S sentences.

1 z
3 ]
5 G

1. Read carefully the fragment from text abaut Calombian History {“FARC COLOMBILAK
MILUTANT GROUP" |

&. On September 26, 2018, Londofo and Santos signed a historic final peace
agreement, but just one week later, on Qctober 2, that agreement was rejected by
Colombians in & razor-close referendum wote {50.21 percent of those who went to the
polls voted against the agreement, and 48.78 percent voted far if). The general
perception of those opposed to the agreement was that it was too lenient on the FARC.
Mevertheless, the govemment and the FARC both announced that they would maintsin
the cease-fire as they prepared to return to the negotiating tabilke.

In late Movember a renegotiated accord was ratified by the House of Representatives
and the Senate; however, it was rejected and denounced by the opposition because it
feiled to include some of their key proposals. Monetheless, the process by which the
FARC guerrillas were fo relinquish their weapons was largely peacefully under way at
the beginning of 2017

3. Fewrife the history. Inarder bo express the main deas within the tes® write a8 st 5
SEMLENCES USing passres voice,

Article written by: Jaff Walenfekt. Mipe:/ weew britan nicacom/ topic
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Unlversidad Destrifal “Franclaco Joes
de Caldas™ Facultad de Clanclas y
Educaciin

Licanciatura an Educacicn Basica Enfasis an

Inglés

1. Befare start the reading activity you will laok far transitive verbs [ there are| and then
wad have to write the at lesst i sentences.

1 2
3 4
5 G

1. Read carefully the fragment from text about Colambian History ("FARC COLOBMBIAN
MILITANT GROUP"|

8. On August 15, 2017, the FARC furmed over the lasi of itz accessible weapons to
LN representatives (some 900 weapons remained in caches in remote areas),
bringing the total of decommizsioned weapons to more than &, 100 guns and abouwt
1.3 million carindges. With this action the Colombian government declared an
official end to itz conflict with the FARC. The FARC began its transition info a
political party that was guaranteed 10 unelected seats in the Colombian legislature
(five in the House of Representatives and five in the Senate).

3. Rewrite the history. Inorder to express the main deas within the text write a8 least §

SEREENCES USing passiee voics,

Article written by: Jeff Watenfeld. Mipe:/ fwowew_ britan nica.comy topic/ FARC
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Ubniverchdsd Clcbritad “Franoleoo Jocs ds Caldac®
Faouiisd da Clamcdss ¥ Eduocesdan
Workchest “Harootaffio in Colombliar

S Dace Lourse

It s e youiu be.cormfeatch Pe=LET MBadH2ZHU

L Afterwatching the wideo select the best option o complete the senbence:
a. Drug trafficking in Colomibi begins with

Barljuana in the 505 Cocaing in the BOs Heroing in the 7is

k. is krovam as thee biggest illci business in Ristory
Biarijuana Cocaing Haroing

C  Inparall, a flower called poppy is used and with iE tha also begins.
Mariuana rafiic Cocaing traffec Haarodn traffic

d. The operations are controlled by a rascent oramaer af huge flobillas of

Frplanes ans weapons.
Wata Carted Hamied group

2. What is the appropiate trarslation far each of these sentenoes:

1. Inthe congress of Colombia the waters 3. 5 les Baman magioos pues pasan de na
ane agitated. berver nada a terer boda de la roche a
la maitana.

2. *We have generated most johs in the
Coamiry.” b Elsentido de la muerte v |3 wida se
desvaloriza tremendamente
3. *lsesk peace, and | have absays

preached preace, and | have longed for C  "la oocaina e fa bomba atdmica de
peace.” Labircamsdrica®
4. Death Ta Kidnappers f. “Mosoiros hemos generado fa mayor
parie di empleos on el pais®_
5. The sere of death and lifie was greathy
devalued. e, Mluerie A Seosesiradares
B They ane called magical becawse they f. End congreso de Calombia las aguas
gao from hawing mathing 1o havng pstin agitadas.
overything owermight.
B Yo busoo la par, y sempre he
¥. “Cocaine is the atomic bomb of Latin predicada la paz, y he anhelado a paz®.
America
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4.

What dio you think about tihe following sentences? Glve your apinlon about each of thern
*Ciocaing Is the atoric bomb of Labn Amenica: with the mild strmulants aned the market
that Marth Americars apparently need bo function, Latin Armerican resolubionary

mouements ane browing

“That journalistic commpary, which falsifies news, injects a morbid and karmful poison, and
that atkachs people.”

“To be poar in a Medellin nedghbochoed is to be 2 hitman®

*Whin we pet to the exbreme image of a cathedral and a priest who goes out to biess
thase who are murcerers we are caming toa fetishistic religicsity at the serioe of a
criminal ackrity.”

Refhmctian:

Do you bebewe that drug trafficking can end?

Wiy did the drug traffickers hawe so many acceptances wAthin the Colomisan people?

‘Wiat do you think wall be the most effident way b dedeat drug trafficking? 'Whey'?
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Usitwaraided Distital Francisce e Joed da Caldas
Faculiad do Clancias y Educacibn
Licwseiaira an Edueacisn Bisica Enfasis an Inglis
Sl "8 A
G N Grada: Dae:

i Ewfore Srart el readieeg activiCy you vl ook fos ot hadat & unknoen woeds amd thes wing tha digianan o
Earv D wrine the sassing [Crandation] of thoes acoceding with Che Botuna.

i 2
1 4
5 ]

2 Eaad canefully tha Pragmest from st aboot Colomisam Hetony (2L Walencia ™. dictaterthin. o & modr st
ERELOFIER]. Thiss underlisg the varts in paat and idantily which ane regadar and rragalar.

1. Lik=2ral hagemony comtineed throsgh the 19305 and the World War |l 2ra. and Alfonso
Liper Pumarap was realectad in 1942; howmewer, wartime condiions were fal
favourable 1o sgoial change. In the slections of 1946, twa Liberal candidaties, Gabriel

Turbay and lorge Eligcer Gaitdn, stood far =lection and thus =plit the Lib=ral wole. &

Caonsarvative, Mariano Dspirs Pérez, ook office. Conservatives had besn embittered
by palitical sidefining and. since 1930, kad sullered viedent attacks &l the kands of
Libaral spppociers. With the alasctaral victory of 1946 thay instituled 8 serjps of crude

reprisals sgainst Liberals. I was the initiation of the period that was dehbed La
Wiclercia, Om April 9, 1948, Gailan, leadar ol the |l wing ol the Lib=ral Party, was
aersagsinagted in broad daylight in downbtown Bagatd. The resulting ot and propesy
darmage [estimaled at 3570 million throughout the coundry] carme to be calied

the bogiods,

3. Ewwrita thi histang. |0 order 1o eogperets Dl imalin il s withis ohad Tt in at ekt S senionoe write Cha imioct
impoinant thisgs thal calied wous amention ino this |aciure.
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Universided Disirital “Franchcs Josd de Caldas™
Faculiad de Ciencias y Educaciin
Licemeiaiura an Edecarsin Bisica Enlasis an inglés

S R R i

it W™ Grada: Dot

1. Bafore siar Ohd riadieed Sctvity wou well ke for of laast & unknown words and this wing the dicsany ywou
v B0 WATIDE thi sseing [Crarslatian) of thoas according with tha lectuna.

i 2
1 &
- B

1 Fwad carafully thie fragment from et about Colomias Hitony [ZLa Vadlendia™. dictaiosthio. and democratic
esioration|. Thes underlies the varbs in past and identily which ane regular and rregular.

2. La Vicdsncols arginated in an intense polidcal f2ud bebseen Liberals and Consersatives and
had Ftl= to do with class conflict, foresgn ideclogies, or cEher matters cuiside Colombia.
Autnaritative sources estimate that more then 200,000 persons kst thelr Bves inthe pemod
betwse=n E046 and 1964, The most spectacular aspact of the viclemnce, however, was the
extreme brutalEy perpebrated on the victims, which has b==n a topic of conbnuing study fox
Colombilans. La Viclencia imtensified vnder the regime of Lawsano Gamez (195055, who
atiempbed to inbreduce a Bascist stak=. His excesses brought his downlall by milEary coup—
Colombla's first im the 3k centery. Gens Gustee Rajas Pinills asswemed the presidescy In
1953, Aojas was a populist b=ader who supporied citizens' demands for the redress o
prizvances sgainst the elite. Suppoet for Bojes began to collapse when i apoeared that he

wolld not be able to fulfl his mromises, when he showed reluctance Eo glve up porser, and
when the sconomy faftered as a result of a disastrous fa0 n coHee prices (n 1957, He was

driven from office that year by 8 millitary assemibiy.

3. Ravarito the hsaong. I oo 0 epeons Dl iain e s vwithies e Tt if at et 5 Sanhe i wiite Che most
imponast things that callad yoesr 3 mantion i Th keoure.
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Univirsided Déstrie “Francies Jokd do Caldas™
Facullad da Clencias y Educacisn
Licamciaura an Educackdn Bdsica Enfasis an Inglés
AT S ST
Groesn N Grada; Dang:

1. Eafone St the reading Sctvity you sl keok o Ot laast B unEnomn words s thes caing 1he dictiosary wou
Barw 0 wiltd the meafeng | relation] of thocs acoondin g with Che Botiin.

i )
d 4
5 &

L Fwad carafully thi Pragmiest from et aboot ColomBeas Hebony [ZLa Yislendia™ dicigiseship, and democratic
ERELEIGR]. Thes underkaa the warte in paat and idamily ahich are régeiar and iraguiar,

1. The arrangement far the National Froni gavemmeni—a coalition ol Consarvatives

and Liberalz—was made by Alberto Lleras Camarpgo, represanting tha Libersts, and

Lauresmsa Gomer, |leader of the Conzervatiee Party, in the Declaration ol

Eﬁ[]gﬁ T). The wniguee agresment pravided for altermation of Conservatives and
Libserals in the presidency, an equal sharing of ministerial and other gowesmment
peasts, and egual representation on all execwstive and legislative bodiss. The
agresmenl was Lo rémain in force far 16 years—equivalant ta four pressdential teoms,
two each far Conservalives and Liberals. The guestion of what gavemmental

struchure would follow the Nationasl Front was baft onsegiled.

3. Rewarita this REaong. |0 oo 1o Eeae aas Ui Tain ideas withis ofe Tl in at beasr 5 senienies eTite Che mie
imponzal thisgs that caliod yoesr 3MaNTion inio the leciure
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Univirsided Desiriad “Francie o Josd de Caldas”
Faculiad do Clancias y Educasibn
Licaseiaiura an Educachin Biskca Entasis an Inghis
T o )
G W™ Grada: Dage:

1. Eafore siar 0 readisg aCTivily you wall kool Por an least & unknown words d thes wsing the dichonary e
Fiarwe 0 vering the seasing (Crandation] of choes acoording with the koun.

1 2
3 &
5 &

2. Faad carefully Thie fragrnest from test aboor ColomBdas Hutony [Zla Yolencls™. diciatosshin, and democratic
eEoration]. Thes underiee the varbs in pam and idemily which ane régalar aad eragalar.

4. The Mational Front had been contemplat=d that a Consersative would b the first 1o
potcupy the presidency in 1958, When the Conservative Parly could maf agres an &
candidaie, bowevar, the National Front selecied Llseras, who had previoesly sereed in
that olfice for 12 manths in 194546, Duwng Lleras's tenure an agrarian refaren law
was brought inta effect, nalional sconemic planning far development began, and

Calombia became the showcase af the Alliance foe Pragress [a LS. attempt to

further economic dev=lopment in Latin Americal. Buf ssvare econamic difficeliies
caused by low cofies prices, domestic enemplopmenl, and the sapparend and af the
eliecliveness af impord substibution were only patially offset by Alliancse aid. The
Allance incregasad Calombia’™s ecanomic dependencs on the United States, which. to
some Colombians, had senaus disadvaniages. By 1962 aconomic growih had ¢omss
almast fo a stand=till.

3. Eewita thi hesory. 10 ofder 10 exprats el man idoss wathin Che Taet inat least 5 smaniis wite Thi maen
impomant thisgt hat calod yoar anentio iniethe |aciune
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Undyisrsided Distrina ‘"Franciscs Sosd da Caldas™
Faculad de Clancias y Educackn
Licamcigiura an Edutackds Bdsica Endasis on Ingls

SIUdET'S S e

Groesd N Gradi: Dt

1 Bafore Start o reading SClvity you will kool for ot laast B unknges words a0 thes caing Thie diotioean wou
i v 90 i Tha s deng |Craralation] of Chocs acoording with the kecina.

i FJ
1 &
5 &

1 Eaad carefully the: fragmest from meet aboot Colomes Hetony (205 Waslendis ™. dictatorshia, gnd demoratic
IR BIGH|. Thes underkea the varbs in past and ddemily ehich ane regulae and rrepular.

5. The precarious state af the economy and the degree of social lension were revealed
when only abouf hall of thase eligible 1o vole did so in the 1962 prasidential

elections, which brought Guillermo Leon Valencis, a Conservative, o the presidency.

Dwring Valencia™s first yvear in olfice inbernal political pressures lod to devaluation of
the peta (Colambia’s currency), wags increasas amang unionized warkers of same
4] percent, and the mest rampant inflation since 1905, Extreme deflationary palicies
wene applied in the rext three years, raising the unemployment rabes above 10
percEnd in the magor cilies and luming even more Colombians agsinst the National
Froent. Less than 40 parcent of the @eclorate went o the polls in the 1964

congressional elections

3. Eswnrite thie hsaong. 10 ordier T e ors Bl ain meas withen e Tt in 1 leasl 5 Ganienies &vite Cha Mot
imponaat things Bt calied yeoes 3ManTion inie Thi |eCiire
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Undvirsided Dearis “Francic e Josd do Caldas™
Faculsd de Clancias y Educacion
Licewezigiurg an Edusackda Bdsica Enlasis &n inglés

S TS AT

o W™ Gradi; Dane:

1 Esfors SIait Ok readieg activicy you vell look for ot st & unsnoem words ad thes wng tha diTiofany yoe
Eava 10 wiriks tha seseng [Craraition] of thoos aocording with Che kot

i 1
3 &
5 &

L Faad carafully th fragmiest from et about Colonmisas Hetond [TLa Valentia”, dictrbesship, and demodratic
Tasioration]. Thes unders the varke in peat and idamily ehich ane rgular and irmagular.

E. The Guerilia groups bepgan appeaning in Colombia during Valencia™s presidency. The
First was the Mational Liberation Army (Ejénciba de Libaracian Macional: ELK}, which
was created by & group of Colembian students who had stisdied in ﬁ Founged in
1964, the ELM followsed sirategies pgpopsed by Che Guevars. Another guernlla group,

whitch follkowed bao years later, was the Colombian Revolubionary Armead

Foroes(Fuarzas Armadas Revolscionarnias de Colombia; FARC), which was mane
connected to Saviel-inlluenced communist movemenis. Much of FARC ariginated in

thee “rasgisfiance commiti=es” that had appeared in Calombia during La Violencia,

3 Eaine thie REsorg. inordes 10 eeen s B mmain idoa s withe e T in a0 Feast S sanmanoes v ©ha micet
imponant things that caliod your aflontion ino the kecure
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Undvisrsidas Disirie "Franchc e Josd de Caldas™
Faculiad de Clonciss y Educacidn
Licenciatura on Edutatidn Baska Endasis an Inghis
SludenT’s famas:
Grosgp N" Gradi: Dian:

§. Balore cfart gl readieg activiy you vl ok for o1 laast B unkngen words 28d thes wiing the deTisfany ywou
Fiarwa 0 Wik the measng [tansiation] of thos accordng with tha o,

| I
3 £
5 B

2. FEaad canefully Thi: fragment from Dot about CHlomdian Heoony (ZLa Yeelencis™ dictaborshin, and democratic
CREIOFRIGH|. Thes undirliea the wirks in pan and identify which ane regelar aed dmagaiar.

7. Carlps Lleras Restrepo was the third Matonal Frond president (1966-T00, He refurned

the economy 1o & sourd faoting. impraved govemment planning for economic
develapment. and pushed through pofitical reforms essentisl fo an ordedy end ta the
Front (which seermed increasingly ta constitute a monapoly af poser by the
Congarvalive-Liberal ofigarchy). Althowgh the constilutional reform o

19638 stipwlated that elections would became compelitive again after 1974, the
president was sfill reguired ta give “adequaie and equitable” representation to the
second langest pofitical parly in his cabinet and in the filling of oiher bureawcratic

pasis.

3 Fawwits thi hiaony. In cerdesr 10 eeaderats el ain sdeas withis ohed T 50 3L least 5 sanences wiitis the mioe
IMponaat things that caliod yoos JOeioe i th |eciure.
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Universided Deirisl “Franche o Josd do Caldas™
Faculiad da Clancias y Educacibn

Liceseiaim an Educacidn Bisica Enfasis an Inglis

SIL DTS TS

S WNT Grada; D

1. Sefore slam o readied Sivily wol will kol for o lesst & uningeT wiords aod thes wing the dichionay oo
v 10 wribe thisl Seadfeng |Cransfation] of thods Jcoording with Che Boiung.

i 2
1 4
5 ]

L. Eaad carafully the fragmest from el about Coloman Hezory [TLa Yaolencia™. diciatesthip. and democratic
riorationl. Thes underfaa the varks in past and id emily which ane regalar and irragalar.

E. Inthe 1970 presidential alecton Misasl Pastrans Borem, the Conservative

candidate backed by the National Front, nearly lost to Tarmer dictalor Gustave Rajas
Finilla &= the urban vole went sirongly against the Front. (Far the first time
Calombid’s populafion was mare than 50 pereent urbanh & rapsd magration from
country bo city had crested new wiban inferest gromps—padicularty in bhe lower
miidle and waorking classes—that fell unrepressmled by the traditional partas:;
manetheless, the aditional pariies prevailed and were ot again sucoess!ully

challanged.

3. Rawirita this RESong. |0 oot 10 eeherss 0% iTilin bdeas withis tee et i at st S santanoes weits tha o
imponaat things ol caliod e a0amios imo thi |ecure
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Unidversided uiriad “Franche s Josd da Caldus™
Faculiad de Clencias y Educacibn

Licsfcigiing on Edutackin Bdsica Endasis an Inghis

Sl TS P s

Sirciegn " arade; Diai:

1. EBefore fiam ohd readieg activiny wiod will kol for o @St & unkenden words 28d thes wing the dichionary s
P B0 WaTiDe thie s aeing | crarelation] of those Jcconding wach cha Kowin.

i 2
3 &
g &

L Raad carefully The fagmist from tee aboot Cromisss Hetony (2L Vol ehdia ™ ditatesthip. a6d dermotratic
meEioration|. Thes underiee the varks in pas and idaensily shich an regalar and irnegalar,

5. Unhappiness with the 1970 eleclion gae rise in 1973-72 1o another goeerrilla growp,
thee 1594k ol Apnl Movement (Movimiznio 19 de Abail, or B-19), named for the date

that the group asserbed the sleclion was “siolen”™ lrom Finilla. The 8-19 launched
itsell ta mational atientian when its members siole 5 sward that had belonged o
Simdn Bodvar. The group tended fo rely on audaciows mililant actions, such &t
thee kidrapping and murder of a laboor leader in 1976, wunmeling into a Bogatd
arsanal and stealing arms in 1979, and kidnapping the guests altending & cocktail

party al the embagsy of the Dominican Repulblic in Bagata in 1980

3. Eawwile thi hxory. |0 oddeer 0 epeass ol rnain ideas winhin o [t in ai Hast S senanies wrne Ch miEn
imponasl things thal called yoer actantiom ino T lecire
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6.2 Interviews’ Photos
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6.3 Debates Photos (video recorded)
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6.4 Consent forms

Universidad Distrital “Francisco José de Caldas”
Facultad de Ciencias y Educacion
Licenciatura en Educacion Basica Enfasis en Inglés

PROTOCOLO DE CONSENTIMIENTO INFORMADO
(Para estudios con participantes menores de edad)

ciuqqdania ntimero: 52 300 TLR. ... De..f?.@.g.ﬁ‘--..lfi ...... En calidad
de /14dve ... (Padreftutor) Otorgo mi conseq:té' iento para la participacion del
estudiante & 1 o5z Fabive. Selr1E Yodridazdel grado Noveno del
colegio San Pedro Claver |LE.D, en una entrevista’en video, la cual no sera
relacionada con su vida personal, ni tendrd un uso fuera del campo académico.
Ademas del uso de los materiales desarrollados por él/ella durante el proceso de
adquisicion de datos en el actual proyecto de investigacién desarrollado por los
estudiantes Camilo Anturi Murcia y Victor Alfonso Sandoval, inscritos al
proyecto curricular L.E.B.E.|. (Licenciatura en Educacién Basica con Enfasis en
Inglés y lenguas extranjeras.) de la Universidad (Distrital} Francisco José de
Caldas

Yo A)’?XC')"‘”C‘ P clyfyoey, Moy €40 . identificado con cédula de

Comprendo que la participacion es voluntaria y que el menor en cuya
representacion actuo puede retirarse del mismo

e cuando quiera;

® sin tener que dar explicaciones y exponer mis motivos; y

¢ sin ningun tipo de repercusion negativa.

Por todo o cual, OTORGO EL CONSENTIMIENTOQ para la participacion en el
proyecto de investigacién al que este documento hace referencia.

C.C:5236H 24 ... De. AT .0 ..
Padre / madre / tutor/a legal del / la menor de edad.
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Universidad Distrital “Francisco José de Caldas”
Facultad de Ciencias y Educacion
Licenciatura en Educacion Basica Enfasis en Inglés

PROTOCOLO DE CONSENTIMIENTO INFORMADO
(Para estudios con participantes menores de edad)

Yo I}C’r(’C(! Ml gff Q@ [WEHIC(..‘Z{.fr.'?i\.‘].@hf.) ...... 3 tificgdo con cédula de
clud fa nimero: 7065550752, Dell /Z;?ﬂ(/ﬁi ..... En calidad

dadre, Padreltutor) Otorgo, mi consgntimiento para ia participacion del
estudlanie LJLU!Y\ E shuven. \)&[!f‘ﬂu IYtana...... del grado Noveno del
colegio San Pedro Claver LE.D, en una entrevista en video, la cual no sera
relacionada con su vida personal, ni tendra un uso fuera del campo académico.
Ademas del uso de los materiales desarrollados por él/ella durante el proceso de
adquisicion de datos en el actual proyecto de investigacion desarroliado por los
estudiantes Camilo Anturi Murcia y Victor Alfonso Sandoval, inscritos  al
proyecto curricular L.E.B.E.l. (Licenciatura en Educacion Basica con Enfasis en
inglés y lenguas exftranjeras.) de la Universidad (Distrital} Francisco José de
Caldas

Comprendo que la participacion es voluntaria y que el menor en cuya
representacion actlio puede retirarse del mismo

¢ cuando quiera;

* sin tener que dar explicaciones y exponer mis motivos; y

¢ sin ningun tipo de repercusion negativa.

Por todo io cual, OTORGO EL CONSENTIMIENTO para la participacion en el
proyecto de investigacion al que este documento hace referencia.

FlRMA:Jf N! cw? i, Momlam
NOMBRE: . g fnr [ojana.. Monta i,
C.C. 7055’9.5; %5.7De..{J Janeh.e.

Padre / madre / tutorla legal del / la menor de edad.
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Universidad Distrital “Francisco José de Caldas”
Facultad de Ciencias y Educacién
Licenciatura en Educacidn Basica Enfasis en Ingiés

PROTOCOLO DE CONSENTIMIENTO INFORMADO
(Para estudios con participantes menores de edad)

Yo , 15.47.;{!!5./.5.‘.../ ann e o , identificado con cédula de
ciudadanja numero: .30 339133.......... De‘.?‘fsff‘.".’?ff ......... ... En calidad
de...Maqrs. ... (Padreltutor) Otorgo mi consentimiento para la participacion del
estudiante . an. Gnmt(o.. G BT o s del grado Noveno del

colegio Sah Pedro Cldver LE.D, en una entrevista en video, la cual no sera
relacionada con su vida personal, ni tendra un uso fuera del campo académico.
Ademas del uso de los materiales desarrollados por él/ella durante el proceso de
adquisicion de datos en el actual proyecto de investigacion desarrollado por los
estudiantes Camilo Anturi Murcia y Victor Alfonso Sandoval, inscritos al
proyecto curricular L.E.B.E.l. {Licenciatura en Educacién Basica con Enfasis en
Inglés y lenguas extranjeras.) de la Universidad {Distrital) Francisco José de
Caldas

Comprendo que la participacion es voluntaria y que el menor en cuya
representacion actio puede retirarse del mismo

e cuando quiera;

* sin tener que dar explicaciones y exponer mis motivos; y

& sin ningun tipo de repercusion negativa.

Por todo lo cual, OTORGO EL CONSENTIMIENTQ para la participacion en el
proyecto de investigacion al que este documento hace referencia.

C.C: dﬁf’?i‘ﬂ /55 De KAt /a
Padre / madre !tutorla iegal del / la menor de edad.
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Universidad Distrital "Francisco José de Caldas”
Facultad de Ciencias y Educacion
Licenciatura en Educacion Basica Enfasis en Inglés

PROTOCOLO DE CONSENTIMIENTO INFORMADO
(Para estudios con participantes menores de edad)

Yo . \}N JANGA... ) \C\W T Neds.... identificado con cédula de
ciudadanja numero: . SA) E 33}"’3 " DefRoSoral .. En calidad
de. MOANE.... (Padreftutor) Otorgo {rgu consentimiento para la participacion del
estudiante iUQJ\ ran Qa6 J¥S............. del grado Noveno del
colegio San Pedro Claver I.LE.D, en una entrevista en video, la cual no sera
relacionada con su vida personal, ni tendra un uso fuera del campo academico.
Ademas del uso de los materiales desarrollados por él/ella durante el proceso de
adquisicion de datos en el actual proyecto de investigacion desarroliado por los
estudiantes Camilo Anturi Murcia y Victor Alfonso Sandoval, inscritos al
proyecto curricular L.E.B.E.l. (Licenciatura en Educacion Basica con Enfasis en
Inglés y lenguas extranjeras.) de la Universidad (Distrital) Francisco José de
Caldas

Comprendo que la participacion es voluntaria y que el menor en cuya
representacion actlio puede retirarse del mismoe

e cuando quiera,

¢ sin tener que dar explicaciones y exponer mis motivos, y

* sin ningan tipo de repercusion negativa.

Por todo lo cual, OTORGO EL CONSENTIMIENTO para la participacién en el
proyecto de investigacion al que este documento hace referencia.

NOMBRE, \\ug@_.. . DA e, f“ .
C.C. D LEJQFJ(“)‘S"De ...... 0T )

Padre / madre / tutor/a legal del / la menor de edad.
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Universidad Distrital “Francisco José de Caldas”
Facultad de Ciencias y Educacion
Licenciatura en Educacién Basica Enfasis en inglés

PROTOCOLO DE CONSENTIMIENTQ INFORMADO
(Para estudios con participantes menores de edad)

.......................................................

ciudadania , numero: ...3R.0232.#41.... De. @ \wwen..... En calidad
de.... .. Mo (Padre/tutor) Otorgo mi congentimiento para la participacion del
estudiante .., NQQ...Q@\J;.'....fj.c..\&?I&F&..ﬂmﬁm\.ﬂ@.;... del gradoc Noveno del
colegio San Pedro Claver LLE.D, en una entrevista en video, la cual no sera
relacionada con su vida personal, ni tendra un uso fuera del campo académico.
Ademas del uso de los materiales desarrollados por él/ella durante el proceso de
adquisicion de datos en el actual proyecto de investigacion desarrollado por los
estudiantes Camilo Anturi Murcia y Victor Alfonso Sandoval, inscritos  al
proyecto curricular L.E.B.E.l. (Licenciatura en Educacion Basica con Enfasis en
Inglés y lenguas extranjeras.) de la Universidad (Distrital) Francisco José de
Caldas

Comprendo que la participacion es voluntaria y que el menor en cuya
representacion actlo puede retirarse de! mismo

e cuando quiera;

e sin tener que dar explicaciones y exponer mis motivos; y

e sin ningun tipo de repercusion negativa.

Por todo lo cual, OTORGO EL CONSENTIMIENTO para la participacion en el
proyecto de investigacion al que este documento hace referencia.

FIRMA:, S e

NOMBRE: Juli_ < OLNTRD . Y arlona .
C.C...29..0.23"1he. B &0 Mqﬁc;'“ oot

Padre / madre / tutor/a legal del / la menor de edad.
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Universidad Distrital “Francisco José de Caldas”
Facultad de Ciencias y Educacion
Internship: Promoting critical thinking through debate

B based on the armed conflict in Colombia.
WRIVIRSIDAD DISTRITAL

FRANCISCD 1057 DI CALDAS Questionnaire:

it

1. What are the main aspects which began the armed conflict in Colombia?
Conthal wiith  do@imea T
o M\l{} VA

2. Which are the ideologies or ideas that represent each side (group:
government, guerrillas, narcotrafficants and paramiiitaries) in the armed

nflict? . X -
Viole-lion Aoy Ahos < w\’\ O n@’@c]z
Race

—

!

3. What were the consequences of the acts from the different actors in the
armed conflict?
gfd\'\n@
A place

4. According to the sources developed in class and the arguments that those
provide, what is your perception about the armed conftict and the different

actors in it?
L odhank o Yo prnien hes nod
CWcnaed _enliCh -f‘/l,&t] Aat M RST2V S §

0OE MY c;t\
5. Have you considered taking a side on this issue? Which? Why?

Mo 0 0ANigdl 1S 0 eolial

6. According to the sources developed in class and the arguments those
provide, do you think the infermation needs more specificity or to be
explained better? _

a0 Yo € antomitne\ion _Gien 19
—ENODE W To develon. dhe o fr:

7. 1s there any other site or source that gives you better information? Which
one?
£ O g ey =
[\E@ Q\lﬁ) @AY Val 1 Il Sj(l\()\ \be.
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Universidad Distrital “Francisco José de Caldas”
Facultad de Ciencias y Educacion
Internship: Promoting critical thinking through debate i

i based on the armed conflict in Colombia.
kA 105 Ot AL Questionnaire:
1. What are the main aspects which began the armed conflict in Colombia?

Anarlion QRO MO AAS Fluve

Sovection S geole -
2. Which are the ideologies or ideas that represent each side {group:

government, guerril!as narcotrafficants and paramilitaries) in the armed
confhct'?

Cor gt JMmi\ %ﬂﬁ‘\sﬂ k\dmm@ma\ mi:ﬁ‘«i‘»é CJ"\(" i*uf‘gi‘\.%’
ard povowliages they wed agnind the qunilies
‘C’u"i %'\M'\t‘ '} {i‘! rf\p‘}"{" ‘x’.\ =] f‘ “i’?(‘ LI!_‘ fﬁh# Oy ?-‘i 2

. What were the consequences of the acts from the different actors in the

armed conflict? l 1
DOGS (‘Lmﬂy.Tm Ch 1N Um.‘if{(‘ e On the pf‘w'{" &

. According to the sources developed in class and the argumenis that those

provide, what is your perception about the armed conflict and the different
actors in it?

Itk \r\cxl “ﬁf’ Ol nech (Qhé?h("% of “Qﬂ; ng LML @5 SOME
cont hapoened 1o he Fhe wonl Qnd léﬂi‘ ' fhe

Countey vroked b oy fu‘@
; Have youfcon3|dered takang a Side on this issue’? Which? Why’?

o -gi !"1 ‘ R.?\ gx"\ g 5 c"‘:‘%:
4 | geji"z”.\ ring MSETY Qra;% bhe. nf-‘*g[l
:«Wfﬁmﬁ“ 4 ety :m H BA h\ﬂ LA (NG J-‘..}”..‘s '

Y

. According to the sources devetoped in class and the arguments those'

provide, do you think the information needs more specificity or to be

explained betstero
\/ \}\“ q crat )‘(1\ LEAN th

2 R g ol
oF nod tyld

Is there any other site or source that gives you better information? Which
one?
( ‘r\f e tmw r.‘ o angh G2 umu.i )

Yosaiat, s §_f‘"{':.5-¢;1-,-.‘ SET ined
o
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Universidad Distrital “Francisco José de Caldas”
Facultad de Ciencias y Educacion :
tnternship: Promoting critical thinking through debate {[ /
based on the armed conflict in Colomhia.

UNIVERSIOAD DISTRITAL

FRANCISCQ JOSE DE CALDAS Questionnaire:

1. What are the main aspects which began the armed conflict in Colombia?
-f\?é\ 14 on,adNe el le, “Tanlnae
iole o oA -ie REOL Lo,

2. Which are the ideclogies or ideas that represent each side (group:
government, guerrillas, narcotrafficants and paramilitaries) in the armed
conflict? ‘
f‘owm\im‘ %‘ftw\n? rf*\rfrw;\:ﬂft J,mmm! Cmﬁz
h()UD@ unr\ renamiitiaNos -dhey e l hl
AGATS Hno quen ot el Yoo goed them o da ~The Ay
3. Wﬁat were the cb}nsequenoes of the acts from the different actors in the : >
armed conflict? . |- \
Thoubonds ot <~--e<~3m\§m. } mw\ “HNacke
ot Ul glonC €, \ncrinnplo© s e,

4, According to the sources developed in class and the arguments that those
provide, what is your perception about the armed conflict and the different
actors in it? L1 - ¢
Tank dhat '!W“ <At} i“fﬂu bt Of v aoog dF
Somg Dein T hoogesst Yo e the Worgt did leaw.
Fre ((:)Lmli\i Wm'r'kmﬁ Foy life

5. Have you considered taking a side on th|§ issue? Which? Why? |
_f"i'“il‘é) i“ﬁ\h)‘l‘f‘?‘”\ e :ii g ef'f\? f}g?“f\ ’I:i\i{"b
S\ aY f‘ﬂﬁr‘% x ‘j;g?f\ ‘ ‘1‘«3"‘:&& -:'«-'J_"a?“ 4 &

aseoments, dard e T?Y‘OED © o

~

Apced 1he i 11gkis

8. Atcording to the sources developed in class and the arguments those i!\ ‘a‘&" *a 3&‘ i
provide, do you think the information needs more specificity or to be wa M
explained better?

| mula,} | ,\Ag? hew ol

seople o Ats Asip e
e : :

il Ealll abhogo- !‘

NoRRY £ ‘««?.\f“_‘?é.

7. s there any other site or source that gives you better information? Which
one?

No thexe is nob other ploy where you can
%mr@ LAEO (o and 1o Y abwant 'W\“; 'J*-m?”:
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Universidad Distrital “Francisco José de Caldas”
Facultad de Ciencias y Educacion
Internship: Promoting critical thinking through debate

S hased on the anned conflict in Colombia.
Vi DISIRITA - .
RAIGSC 105 O CALDKS Questionnaire:

b

1. What are the main aspects which began the armed conflict in Colombia?

. 43 by £
ki 27 X e g

2. Which are the ideologies or ideas that represent each side (group:
government, guerrillas, narcotrafficants and paramilitaries) in the armed
conflict?

| Yerce

LAt vew . i/!-m Mo Few £ UCCY Lo,

N e beod e O A Se adlap 4:'.’1"’.-:‘ ;F

What were the consequencas of the acts from the different actors in the
armed conflict?

dévwl L (!»l‘ § F*[C’J-(‘("/I i f"'w('{ ))Ciri re £, te ¢ L

1

— ' : -
[f- Farte - N g oy Ly TN , itk
# = 4

[#3)

4. According to the sources developed in class and the arguments that those
provide, what is your perception about the armed confiict and the different
actors in it? _
thal -# Yhece %AJ horin_oy Lf 'H'mf AN LT men b, L /
wiagldweh be  (niled

5. Have you considered taking a side on this issue? Which? Why?
g (“S/, (.\‘.'\ a0 Lx QOUENM ey I "Hw\ T uSeems Yo
NN

8. According to the sources developed in class and the arguments those
provide, do you think the information needs more specificity or to be
explained better? i

Yes . b ecaue H V2] rJPrx\ well ¢ 1)')”{
e fealhee s Shool) inl leeace a [CHtle
R A

7. s there any other site or source that gives you better information? Which
one?

V28 B Slaer Lnvesd i 9o f Lon
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