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Introduction 

 

This internship approaches Literacy Practices in an EFL classroom 

whose purpose is to focus on discovering, analyzing and promoting students’ 

interpretative process and thoughts based on their real contexts as it is stated 

by Kumaravadivelu,1990.  

 

This project will strengthen the basis of educational research due to the 

role of students, who are taken as potential agents of change by making a 

positive impact on themselves. School community is expected to be affected 

positively by critical reflections developed among EFL reading practices. From 

this perspective, the pedagogical proposal will provide EFL students with critical 

means, so as to relate himself to his environment.   

 

Therefore, as a proposal developed as an internship, this project 

understands language as a means to express inner processes and generates 

an outcome based on links among background knowledge, new content and 

inquiry results.  

 

Promoting meaningful experiences in an English Language learning 

related to literacy practices is developed in this project as a result of student 

empowerment and engagement in working on critical thoughts in EFL 

classrooms. 
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For this pedagogical intervention we considered the teacher´s role as a 

guide, who gives general instructions for accomplishing a successful reading in 

terms of basic structure of the class. By means of reading, students will take an 

active role which requires an accurate text in order to express their ideas for 

sharing and comparing them.  
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Statement of the Problem 

 

This work focuses on promoting critical thinking and context analysis 

through second language reading. This is a worrying aspect because of evident 

lack of development of students’ critical skills in public educational setting from 

literacy practices in EFL classroom. 

 

Current EFL classroom practices do not go beyond tests and grades, 

which discourage students to learn a Second Language by their own 

commitment. Teacher activities sometimes tend to be inflexible to the point that 

it limits teaching practices, according to their own reality. 

 

In public educational setting, this phenomenon is highly found through 

English language teaching whose condition allows low quality education and 

knowledge gaps. Students are not engaged in learning, even though in EFL 

classroom as long as they do not see how to relate their social background to 

the second language learning in order to explore their change agents’ 

potentialities. 

 

During our practicum experience in either primary or secondary school, 

we identified the difficulties students have in order to have the capacity to 

express their own ideas in the foreign language based on their contexts in this 

language. We can say that current teaching of English is mainly focused in 

providing assessment of the process required in a curriculum.  
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Understanding this, we have decided to work or solve the problem by 

fostering the reading skill and for that we have stated the following objectives.  
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Objectives 

 

●     To create a strategy in their learning process through reading activities 

in order to make them have a critical view of their own social context.  

 

 To foster critical thinking in public educational context in Colombia, 

towards sociocultural environment, embracing student’s´ role as a 

potential change agent for social transformation. 

 

 To analyze the process of critical thinking about students’ thoughts, and 

how it can be stimulated by readings in the second language, exploring 

the potentiality of EFL pedagogical practices. 

 

 

 

 

 

 

 

 

 

 

 

 



10 

 

Theoretical framework 

 

In order to develop this project based on the problematic and the 

corresponding objectives, we need to look for some background knowledge in 

terms of critical thinking, literacy practices and critical reading. 

 

Firstly, it is important to underline that this project aims towards reading 

as a holistic process, which involves not just literacy as we traditionally, 

understand but also as “reading the world”. This term, coined by Freire (1981), 

is clearly embraced as the basis for the literacy process and it is inherent and 

imperishable. Reading the world is the first step of recognizing what is 

presented to us. It is developed by perceptions, which help us to comprehend 

the world itself. 

 

Thus, reading has to be addressed as a complex term. Kingston (1967) 

describes it as a condition of reader’s interpretation, much as when interpreting 

an abstract painting.  

 

This implies then that reading is the confrontation of the reader with the 

text. The approach is developed according to the particularity of context. On the 

other hand, he says, “reading comprehension is often measured by the degree 

to which readers conform to some authority figure’s interpretation (e.g., teacher 

or test constructor)”. In pursuance of students’ emancipation, we come to critical 

literacy as a support.  
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After understanding, there-reading concerns, it is important to have 

certain knowledge about critical literacy. 

 

Shor (1999) as “language use that questions the social construction of 

the self-defines critical literacy. When we are critically literate, we examine our 

ongoing development, to reveal the subjective positions from which we make 

sense of the world and act in it.” That is we read from what we are, from our 

experiences and background knowledge. Therefore, it gives an important 

valuation to environment and cultural frame in the reading process. 

 

This converges to what we delineate at the beginning with “reading the 

world” stated by Freire. In this way, students are able to adopt a critical view 

towards the text. The perspective allows to analyze input laid in the foundation 

of one’s experiences, empowering the student in their own learning process.  

 

          Critical thinking seen as an extra linguistic skill is one of the focus on our 

intervention as a means to make students be able to analyze arguments, state 

positions, make inferences using inductive or deductive reasoning through the 

use of the L2. (Brookfield, 1987).  

 

       According to (Halpern, 2013) One goal in education is to make students 

have a critical view of the text (Halpern, 2013) However, traditional English 

practices do not really focus on that aspect because of syllabus designs do not 
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provide students` opportunities to stand different positions towards English 

classes. This internship wants to foster extra linguistic skills as the core of study 

rather than grammar. 

 

          “Critical thinking is a subject of considerable current interest, both in 

terms of theory and pedagogy” (Bailin, 1999) This author considers that critical 

thinking is a skill which can be taught isolated and it can be applied to particular 

contexts, based on this, critical thinking as an extra linguistic skill fits perfectly in 

our project because we pretend to use English as a means for students to 

communicate their inner reflections. 

 

         After having understood the main constructs of this project, it is important 

to get to know the participants and context which helped us to develop this 

internship 
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Pedagogical Intervention 

 

Teachers provide students suitable resources, approaching criticism 

based on readings related to real living situations.  

 

Participants 

● Ninth and Tenth graders 

● Teachers from School 

● Pre-service teachers 

 

Population 

 

This Project was developed with ninth and tenth graders aged 14 to 15 

years old, in a male public school. 

 

Setting 

 

The setting in which the project was carried out is “Colegio Nacional 

Nicolas Esguerra”, a public school located in the south - western part of Bogotá. 

This school is located in an industrial area.  

 

One building where all different courses are organized composes the 

infrastructure. Due to the location, it has students from different living contexts 

which means that students do not belong to the same social stratum. 
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It is relevant to say that this school is in the process of establishing 

“Jornada Única”, which means: only one schedule.  

 

 

General description about the institution 

 

In our first weeks, we faced some confusions with the schedule due to 

school changes. According to (LEY JORNADA UNICA) stablished by Ministerio 

de Educación Nacional, all public schools have to start implementing an only 

one schedule. It means unifying two shifts into one.  

 

As this is the first year in which the only one schedule is implemented at 

Nicolas Esguerra school, the principal made the decision to fire some teachers, 

close some grades’ groups and reorganize the schedules. This was even more 

complex to the fact that this is also the first year of the principal in this school.  

 

Students did not react smoothly to the possibility of the implementation of 

jornada unica so a strike took place during the second week. At the end, the 

Secretaria de Educación Distrital had a meeting with students and the principal 

with students ‘leaders in order to draw some agreements regarding the 

problem.  

 



15 

 

As a conclusion, students would take classes from 6am to 2pm and 

distrital government would guarantee two breaks by providing snacks as a 

commitment towards the only one schedule.  

 

At the beginning, this was not fulfilled and students had only one break. 

They were considerably less attentive and opened to carry out school duties. 

Nevertheless, some weeks later, they were offered two breaks as promised.  

 

This meant a modification in the general schedule of the school. During 

this transition, teachers ‘schedules were affected as well, and subsequently we 

had some irregularities in the development of our project. So, we had to change 

several times and the process was delayed in some sessions.  

 

Due to this situation, our week activities did not take place as planned 

but it was defined according to the process of each group. 

Another important problematic we experienced was the implementation 

of students’ classroom change at the end of each lesson. The school 

community was not prepared and this eventuality generated a chaotic situation 

environment.  

 

Additionally, specialized classrooms were taken as normal classrooms 

and they did not have the usage for their specific purposes. As a result, we 

were not able to access easily to media resources. We would ask for the 
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means, which were not enough to cover the population needs, when all the 

community demanded them.   

 

Considering that some students attended occasionally to immersion 

English classes, and the implementation of Jornada Unica, the principal decided 

to close this space. Nonetheless, English intensity was increased from 4 hours 

to 6 hours weekly for all levels.  

 

Regarding instruments and materials for developing our classes, we also 

were responsible of bringing the copies for each student so we did not have to 

ask students for them.  

 

In addition, it is important to highlight that the school is situated in an 

industrial area so students did not have the opportunity to find a place to get 

copies. Furthermore, we were not given the possibility to access to school 

printing facilities.  

 

Description of Students’ Background 

 

Nowadays teaching practices are interfered by the usage of cellphones 

in a current way. Students are highly dispersed during the classes and it is 

difficult to keep their attention. We faced this as a continuous issue which 

affected class flow. We controlled this problematic by stablishing and 

maintaining rules commitment in all classes. 
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One of the main problematic situations, and for us the hardest, was the 

drug consuming inside the institution. Hallucination substances in classes 

evidently affected some students. About this, teachers advised us to keep 

distance due to possible students aggressive ‘reactions. This situation was 

lately controlled by principal of the school. 
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Theoretical Framework 

 

The postmethod pedagogy 

  

       This method was born in 1970s as a response to the realization of the 

insufficiency of old methods and how they cannot bring success. The 

application of one method became not a solution but a limitation. Arikan (2006) 

states that it is “characterized by leaving methods-only arguments to find 

effective strategies to teach in the most appropriate and effective way while 

considering the practitioner’s views and roles”. The postmethod pedagogy is a 

holistic pragmatic of teaching which leads to a high level of responsibility. In this 

way, teaching practices approach students’ voices so as to identify how to 

proceed and re-new the development inside the classroom. 

 

The postmethod represented a renovation of theory, whose application 

was controversial. It was said that it denied the value from past methods.  

Nevertheless, this method intervened for teachers as it was a response 

to the recognition of his role. As written by Arikan (2006), it demonstrates “the 

growing importance of the teacher as having a place and voice in theory 

discussions unlike the past methods discussions which treated them as 

practitioners rather than theorizers”.  

 

The postmethod requires an analytical teacher with a considerable sense 

of responsibility towards his practices and how it influences the process of 
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learning. In this way, it is important that teacher has an active and engaged role 

where he can be dynamic and learn from his own practices. As follows, teacher 

relies on his experience and what takes place in the classroom in order to 

decide and re-state his practices. Thus, learner contributes as a co-participant 

with the teacher, in favor of having a successful learning process. 

 

We need to read about students’ role and teachers’ role as well. This 

helps us to build an effective understanding about postmethod theory.  

 

Students’ Role 

 

As provided by the postmethod theory, learner has an autonomous role 

which involves three main aspects: academic autonomy, social autonomy and 

liberatory autonomy. We have focused on the last two due to their proper 

approach to our concern of inquiry. 

 

As stated by Kumaravadivelu (2001), on one hand we have social 

autonomy focus on the interpersonal aspect of learning as it addresses learner 

willingness to be a cooperative actor who collaborates with his community by 

participating actively. Student takes each opportunity to communicate and he is 

deeply interested in learning and feedback.  

   

           Hand on hand with liberatory autonomy, learner develops a sensibility 

towards his immediate learning context. In this way, student is enabled to unfold 
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his critical thinking. This can be awaken by observations and expositions to 

elements, which make him, reflect about his sociocultural context. 

Kumaravadivelu (2001) suggests that World Wide Web is a material with a 

great potential in leading to discussion into the classroom. All this process 

requires high commitment from students so as to accomplish the learning goals. 

 

Considering student as an autonomous learner, the postmethod also 

highlights the teacher’s duty of standing for the indicated learner’s role. 

Therefore, teachers’ role is approached afterwards. 

 

Pre-service Teachers’ Role 

 

In correspondence with what has been afore mentioned, teacher is 

autonomous. In the postmethod, by valuating his professional as well as his 

personal experience, the teacher has autonomy when it comes to the choices 

related to his practices.  

 

As Kumaravadivelu (2001) affirms, “it evolves over time, through 

determined effort. Under these circumstances, it is evident that teachers can 

become autonomous only to the extent they are willing and able to embark on a 

continual process of self-development”. Hence, teacher’s articulation of his own 

background allows him to carry out a process of self-improvement based on his 

criteria.  
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Teachers’ role in the postmethod, according to Lamb (1996) as cited by 

Kumaravadivelu (2001), seeks to allow teacher to become a self-exploring 

person so as to manage the learning and teaching processes in which he is 

involved.  

 

It endeavors to increase teacher’s self- development through his own 

reflections and conclusions. As summed up by Kumaravadivelu (2001) and 

exposed by “it involves keeping one's eyes, ears, and mind open in the 

classroom to see what works and what does not, with what group(s) of learners, 

and for what reason, and assessing what changes are necessary to make 

instruction achieve its desired goals”. 

 

Teacher can enhance his practices by observing and experiencing in the 

classroom. By the means of surveys, interviews, and application of strategies 

help him to determine the next step in his teaching practice so as to provide 

fitting resources. In terms of delve into classroom environment, teacher self-

analysis concerns about gathering components for improvement. This entails an 

exploration for improving his planning.  

 

Then, teachers’ role guarantee students’ beneficial experience by a 

regular observation of class quality, involving materials, management, activities, 

and so on. It entails a total commitment and attention from the teacher towards 

every situation in the classroom, understanding students are human beings in 

first instance. 
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In short, teacher has a role of constant self-improvement where he is 

able to evaluate his proceeding in order to achieve learning goals. For this, 

teacher also provide opportunities for communication with students so as to 

construct a critical reflective practice. 

 

For concluding teacher’s role, it is important to quote Hammer (2007), 

who establishes that the teacher’s role involves controlling the rhythm and 

timing, and evaluates the suitability of the topics. At the same time, he has a 

role of assessment. That is to give feedback during the learning process, who is 

also a promoter and a participant throughout in terms of ensuring the quality of 

the pedagogical work.  

 

Both student and teacher are empowered in the post method theory, 

being recognized and valuated for their background with the purpose of 

improving teaching and learning process. It is a method which deals with 

practicality, suitability and particularity of the parts involved, in regards to how 

they can work together for improving the experience and making it more 

advantageous. It is fundamental that teacher and student are responsible in 

understanding their role in learning process in EFL classroom, which is leaded 

by the postmethod principles stated above.  
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Why the postmethod theory in this pedagogical intervention? 

 

We chose this method as it provides a holistic view of teaching practices, 

where teacher is acknowledged as an active participant with the ability to define 

what more appropriate to the classroom is. Consequently, teacher has the 

autonomy to develop his practices and keep improving them in order to 

succeed. Learner is also a fundamental and responsible part who can 

potentiate his own learning process. To sum up, this method is a collaborative 

process between learner-teacher where they work together looking forward to 

learning itself.  

 

We wanted to have some freedom in terms of theory due to the lack of 

support from a single-one procedure. Indeed, we tried to have an experience 

with reading in a different way so students felt more comfortable towards these 

practices. The postmethod was a suitable guide as it does not have a restraint 

but it gets the benefits from all of what the teacher considers useful and 

advantageous. It redeems not just the teacher but also the student as it boosts 

both participants towards autonomy, which is required in this process.  

 

Secondly, we selected this theory because it allows teacher to have a 

critical perspective of his own practices. As a result of his reflections, he 

improves his teaching and benefits the learning process. Furthermore, learner 

has also a critical view when he is engaged in collaborative work, identifying 

himself as a part of a social background. 
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Consequently, it is comprehensible that students’ role in this project 

leads to responsibility and compromise as fundamental elements, contributing 

to one of the primary elements from critical thinking in action, which is the main 

aim in this intervention. 

 

Macrostrategy 1. Maximize learning opportunities 

 

This macrostrategy confronts teacher`s traditional practices in class in 

which students are given different opportunities of creating and testing their 

performance in class by teachers giving them a set of different strategies and 

opportunities. This macrostrategy is beared in the intervention because 

students have room to maximize their interventions and inputs brought by them 

while carrying out English class a way they are not used to. 

 

Macrostrategy 2. Facilitate Negotiated interaction 

 

This macrostrategy refers to learner – teacher interaction in which the 

students act actively in the development of the class while proposing, 

suggesting, participating and teacher handles the flow of the class. This 

macrostrategy fits well the intervention in terms of self – autonomy in which 

students look for alternatives to carry out the class by presenting their insights 

and teachers to see how students have been able to come up with that 

approach. 
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Macrostrategy 3. Minimize perceptual mismatches 

 

This macrostrategy approaches to possible situations that may happen in 

the flow of the class in which teacher`s intention and learner`s interpretation do 

not get along. For that, teacher must foresee and  stand in students` position to 

think on the possible situations. According to Kumaravadiveu (1994) there can 

be several mismatches in class, however, ten are more to happen such as: 

cognitive, communicative, linguistic, pedagogic, strategic, cultural, evaluative, 

procedural, instructional and attitudinal. This macrostrategy has mainly taken 

place when more code – switching from Spanish to English than English to 

Spanish. 

 

Macrostrategy 4.  Activate Intuitive Heuristics 

 

It is about providing enough data for students to infer grammatical affairs. 

So, students can underline grammatical rules in order to use them for 

communicate purposes.  Our classes do not directly focus on grammar, 

however, in some cases clarifying grammar is necessary for students to 

succeed in class as a way of not having lacks when completing the tasks and/or 

stating their arguments. 
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Macrostrategy 6. Contextualize Linguistic Input 

 

Grammar must not be taught isolated, this macrostrategy leads to 

contextualize grammar, it means language usage is introduced simultaneously 

in class.  This macrostrategy works in our intervention as an option in which 

sometimes by giving an explanation about a topic which students could infer the 

grammar rule and saw they usage in context without a formal explanation. 

 

Macrostrategy 7. Integrate language skills 

 

This macrostrategy looks for integrate the four skills to fulfill the asked 

aspects in a class curriculum. However, in the postmethod the implementation 

of all four is a must sometimes, if not, it looks like audiolingual method approach 

which does not fit well either in the intervention or in the postmethod itself. 

 

 

Macrostrategy 8. Promote learner autonomy 

 

It is about helping learner to learn by himself, teach him how to monitor 

his own learning, to be self-directed when asked as he is able to lead his own 

learning investment. This macrostrategy perfectly adapts to the intervention due 

to students are able to research and bring insights to the class so we just have 

to clarify some information rather than explain the whole topic because it is 

already done by them. 
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Macrostrategy 9. Raise cultural consciousness 

 

Teaching culture is an aim when teaching an L2 to students to get to 

know about L2 culture while learning the L2 itself. In this case, teacher`s role is 

highly important as he works as a transmitter of this knowledge and students 

see how it is applied in the L2 context. In our intervention, this macrostrategy 

corresponds to L2 background and to see how it differs from one foreign culture 

from theirs. 

 

Macrostrategy 10. Ensure social relevance 

 

This macrostrategy has a social focus in comparison to the others, this 

one looks for the implementation of being sensitive when giving the class, the 

social aspect may have an impact in the class. This macrostrategy becomes 

one of the main cores of the implementation as students are asked to stand 

their own position regarding the topic of the class. Each class is about a 

problematic in their immediate context so students feel very close to the topic 

and they feel they are capable of participating as they have experienced it. 

 

At this point, it is important to approach how each class proposal was 

relevant in terms of the macrostrategies previously addressed. Consequently, 

we developed the following section around the collected evidence. 
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Description of the intervention process 

 

Week 1-2: Introduction 

 

General description 

 

Preservice teachers were introduced to the group and they made a brief 

presentation of the. After this, preservice teachers divided the group into two to 

have a better management of the class. For breaking the ice, students were 

encouraged to introduce themselves before applying the initial survey. 

Following this, students fulfilled the survey and they it back to the teacher. 

 

For concluding the session, teachers proposed some vocabulary 

activities and games in order to get to know the students in an easygoing way. 

This also helped to measure students’ vocabulary booster. 

 

Preservice teachers’ perceptions 

 

At first, we were very nervous, as we had never faced a male population 

context before. We had some uncertainty in terms of students’ reactions and 

disposition towards our intervention. It is important to highlight that we had high 

expectations about students’ English level, but we did not find that. 
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Nevertheless, students’ disposition was better than expected. This was 

supported by their answers in the surveys. 

 

We also carried out this lesson almost totally in Spanish for guarantying 

a successful understanding of what the project was about. This was really 

challenging for us because this was a very large group of adolescents which 

implied a difficult context. The authority could be a problem due to our young 

age. 

 

Initial Analysis 

 

We started our intervention by applying a survey so it would allow us to 

identify the population and their particularities. We noticed students had high 

expectations in terms of reading as a potential element for reflection (see annex 

26 to 28). Firstly, when defining reading, they focused on how reading is 

experience, learning, and putting themselves in the others’ shoes (see Annex 

20) 

 

It is very interesting to analyze the answer from the student in Annex 21. 

He did a direct relation to moral issues. That means students identify reading as 

fundamental experience and its effect in the person.  

 

As we can see in Annex from number 22 to 24, students had a clear 

vision towards reading and its relation to analysis. They highlighted the 
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importance of identifying a relation between the reading content and their 

background. Therefore, we can follow student in Annex 25 who understands 

reading as a ground for stating a position and supporting their ideas. 

 

Baring this in mind, we built up the following classes and we wanted to 

recognize students’ level and reactions towards reading activities. We 

approached this based on their suggestions about topics. This is why the next 

lesson is called as “Need Analysis”. 

 

Week 3: Need Analysis 

 

General Description 

 

We began the class by dividing the group into two and we handed out a 

set of pieces of paper, which they had to select according to the relation to 

reading. Consequently, they were given a worksheet about bullfighting in 

Bogotá.  

 

It had a part about grammar issues, reading comprehension and 

personal impressions. The task was not completed in class so teachers 

recurred to the usage of Facebook for students to have access to the class 

material. 
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Preservice teachers’ perceptions 

 

Before the class, we thought about this the accuracy of bullfighting 

because it was an issue related to their sociocultural background. During the 

class, we realized that the topic was attractive for them but the reading was not. 

Most of the students just focused on the grammar part, and we think it is a 

result of their daily English classes.  

 

The dynamic was easier with some groups because they had a previous 

knowledge about reading scaffolding techniques.  Few students did not 

complete the task. They were overwhelmed by it. In consequence, the 

management of the class was demanding. They were unfocused and confused. 

 

Postmethod Strategy 

 

“Minimize Perceptual Mismatches” macrostrategy 

 

We emphasize on this strategy to avoid learners have any complication 

while developing the basis for our actual  work. Considering Kumaradivelu 

(1994), we had a close follow-up to students’ outcome. We assisted this activity 

being careful not to affect their autonomy. 
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The result was clear: Students did not have enough knowledge 

resources to approach this text. Most students had evident difficulties identifying 

grammar and fundamental arguments in the text (main and supporting ideas).  

 

Although some of the students made an effort trying to identify the tenses 

and ideas, they did not succeed due to their difficulties when facing reading 

exercises. In annex 1, we can perceive that the student made the task taking 

each subtitle as an individual text. We can infer his intent to complete the 

activity even though he did not have clarified how to approach it. In contrast, 

annex 2 and 3 are examples of rushing over good development. In this case, 

students gave preference to give answers instead of paying attention to the 

quality of them. The common issue surrounds the lack of confidence in terms of 

reading.  

 

For approaching critical thinking in depth, we also asked some questions 

relating their perception towards the reading. Firstly, students identified the 

different positions and arguments behind the problematic so as to understand 

beyond their own view (see Annex 6). Thereafter, annex 4 and 5 shows how 

students had to answer question as “Do you think the right to work must be 

applied for the bullfighter. The idea behind was to put students in an 

“confrontational” position where critical thinking was fundamental, where any 

answer could seem banned and a discussion took place. In these two 

examples, we can also evince students’ further opinion towards bullfighting.         
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They stated and strengthened their position and they gave further 

reasons to give a support to their arguments. 

 

This needs’ analysis gave us an important perspective for identifying not 

just the English reading-writing level but also their argumentative potential and 

their way for approaching a text.  

 

Week 4: “1984” song 

 

General Description 

 

First, there was a memory game with vocabulary related to the following 

activity. This game consisted of matching images to the corresponding word 

and organizing them by lines. Then, teachers carried out the main activity by 

giving a worksheet with the lyrics of the song and playing it several times.  

 

Students had the chance to fill-in the gaps and sing altogether. For 

concluding the lesson, teachers explained the origin of the song, which was 

based on the book “1984” by George Orwell. Students took notes and as a 

homework, they answered some questions in order to encourage the 

knowledge of the book. 
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Preservice teachers’ perceptions 

 

The reaction from the students, in comparison with the last class, was 

much better. They participated more, and were very active during the whole 

lesson. They were engaged in the development of the initial game as well as 

following the song.  

 

The only aspect taken as a traditional class was the explanation of how 

to say numbers in English. This is something we did not take into account at the 

beginning but we felt the necessity to address it. 

 

Postmethod macrostrategy 

 

“Integrate Language Skills” macrostrategy 

 

We wanted to examine how students reacted to a different way of 

approaching an argument so we developed a listening activity with a critical 

message. Understanding reading as stated by Freire (1991), the objective of 

this lesson was to consider other means of reading.  

 

We also based on this macrostrategy as its potentiality to give us a 

meaningful perception to continue our project. We could find that listening is a 

“more friendly way” for approaching reading. Their disposition was clearly 
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different from the previous class and even though they were excited for the 

song, they tried to catch the meaning beyond the vocabulary itself.  

 

“Promote Learner Autonomy” macrostrategy  

 

We also applied this macrostrategy as a way to introduce one of the 

main issues implied in a critical reading process: autonomy. This followed the 

first as a support and a means to identify their level of responsibility and 

engagement towards the project.  

If we analyze annex 7, we can identify the meaning the student gave 

based on the previous explanation and their own inquiry. He applied autonomy 

for going deeper into the problematic for further comprehension. In addition, 

case of annex 8 speaks of the “reading of the song” led students to a position of 

analysis and personalization. 

 

 These are deep answers, which leads us to the book where the song 

was taken from. Learner’s autonomy and inquiry is evident and there is a clear 

example of critical thinking in development, which is the pillar of our project.  
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Week 5: Awakening Critical Thinking in Current Topic (Death Penalty 

case: Reading activity) 

 

General Description 

 

To begin with, there was a warming up activity. This appealed to their 

physical response and their team spirit. Then, teachers gave the worksheet to 

make a reading activity. Students were resistant towards the reading. We had to 

negotiate with them so we finished translating the reading after they read each 

paragraph.  

 

Preservice teachers’ perceptions 

 

We selected this topic because there was a relevant news taken place at 

the moment. We firstly thought of taking students outside the classroom but we 

talked to the head teachers and they advised us not to, because there were too 

many students. We also had to reconsider this due to the absence of board in 

other spaces.  

 

They really enjoyed this activity and, for us, it was very satisfying. The 

main activity had to change and it implied an immediate reaction from us so the 

class was accomplished successfully. Students had also the opportunity to 

practice vocabulary in context and they were very willing to complete the task. 
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Postmethod macrostrategy 

 

“Facilitate Negotiated Interaction” macrostrategy 

 

We recurred to this macrostrategy as a way to embrace students’ 

suggestions. It was mostly evident during the first activity, which required team 

spirit and cooperation from the group.  

 

When developing the main activity, the application of this strategy 

allowed us to interact effectively with the students in order to identify how they 

approached to a reading. We also facilitated this interaction by considering their 

proposals for a better understanding, which ended up being the key to the 

success of the lesson. 

 

“Raise Cultural Consciousness” macrostrategy 

 

This macrostrategy played an important role from the beginning while 

stablishing the objective of the lesson. In this way, we also realized students’ 

consciousness by asking for their cultural background and what they knew 

about this problematic around the globe.  

 

Some of them shared their own comparison with their context, and this 

macrostrategy was more emphasized. They also added their opinion, even if it 
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was not specifically asked. It became clear that students were starting to feel 

confident about reflecting and sharing their ideas. 

 

“Ensure Social Relevance” macrostrategy 

 

Although this specific topic was not part of their experience, this 

macrostrategy was another key to our internship as it allowed us to embrace a 

sensitive problematic in the society.  

 

As stated previously, students began to feel confident due to the 

familiarity with the topic. At the time this class was developed, the breaking 

news in the country approached the case, which was addressed in this lesson. 

This previous knowledge also led to their interest towards the activity, which 

was one of our focuses in this proposal. Additionally, it was noticeable when 

interviewing the students at the end of the process considering that some of 

them even rated this lesson as one of their favorites.  

  

To sum up, these macrostrategies opened a door for comprehension and 

it was fundamental for our intervention as it gave us more clarity in terms of 

theory based proceeding. This is how it meant the first part of a two-class 

lesson to go in depth in this topic so as to make the most of their interest 

previously awakened.  
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Week 6: Questioning and Testing Critical Reflections (Video exercise) 

 

General Description 

 

Preservice teachers began the class with another memory game, 

addressing their background knowledge about the vocabulary related to the 

main topic. Teachers worked with volunteers. After, teachers played the video 

and it was paused for checking students’ understanding. 

 

Teachers developed the activity altogether with the whole group. The 

task was not completed in class so teachers recurred to the usage of Facebook 

for students to have access to the class material.  (ANNEXE 17) 

 

Preservice teachers’ perceptions 

 

This was the first time we worked with technological material so it was a 

new experience for us. The class did not have the resources so we had to go 

and find them by our own. It is important to underline that it is difficult to carry 

the elements from classroom to classroom but we faced the situation.  

 

We did not know how to manage the material either so we have to learn 

by trial-and-error, which implied some loss of control over the class. On the 

other hand, the technological elements are very limited so at the end of the 

application of this lesson, we decided to take our own material to the class.  
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About the class itself, we had a very good experience due to students’ 

reaction towards the usage of media resources because they were very 

attentive and participative. They also enjoyed developing the activity 

collectively. 

 

Regarding the grammar, we noticed that students had a lack in the 

comprehension of the gerund and infinitive form. As a result, we had to clarify 

this for the success of the lesson.  

 

Postmethod macrostrategy 

 

“Facilitate Negotiated Interaction” macrostrategy 

 

      When carrying out this lesson, students had to participate as much as 

possible in order to finish the task, preservice teachers just played and stopped 

the video when it was necessary. Students negotiated interaction as they knew 

what the video was about, but they lacked to know how to express it in the 

proper way, that is when teachers interfered, however, students´ position 

remained the same (ANNEXE 19) students discussed among them how to fulfill 

the chart (ANNEXE 18) as they acknowledged this task was easier to be 

developed as they worked all together. 

 

“Promote Learner Autonomy” macrostrategy  
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     Besides, the students knew how to complete the task as they have already 

started with the process, they showed autonomy when bringing all completed 

(ANNEXE 19 – 18) they were told to complete the chart as we run out of time in 

the class, students knew how to fulfill the chart and regarding the chart they 

were able to generate enough arguments to stand their position about the topic 

of the class, some of them gave their opinions based on what they watched on 

the video, others were more objective when it comes to close situations as what 

if they were in those kind of situations or if those situations came to happen in 

their immediate context. 

 

Week 7: Raising awareness towards Environmental Issues 

(Reading- Crossword exercise) 

 

General Description 

 

This lesson had two parts. The first one started by developing an activity 

based on drawings. One volunteer had to draw a given word and the rest of the 

group had to guess what he was drawing by saying the word in English. These 

words were needed for completing the following activity. Then, preservice 

teachers handed a crossword and they also wrote the clues on the board. 

Students followed the writing in their notebooks. The clues corresponded to the 

meaning of the words previously addressed.  
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The second part of this lesson was carried out in groups, and students 

had to organize a set of papers regarding a specific environmental issue. Each 

group had a different one, and they had to design a poster in order to generate 

consciousness about it.  

 

Preservice teachers’ Perceptions 

 

At first, we thought of developing a dictation activity as a way to discipline 

them because they had been a little talkative. Unfortunately, we could not do it 

and we ended up writing the complete clues on the board. A positive aspect 

was that students liked the warming up activity and they were participative.  

 

In the crossword, students were more polite. In the second part of the 

lesson, students had the opportunity to work in groups as they wanted. This 

activity was unsuccessful due to the gathering in groups of friends and they 

found it difficult to focus. We noticed that students took advantage of the 

situation and the most dedicated ones were given the task. We underline 

Facebook as a means to hand out the homework presented all the posters.  
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Postmethod Macrostrategy        

 

“Maximize learning opportunities” macrostrategy 

 

      Firstly, we wanted to see how students react regarding a different 

approach towards the learning of an L2 by means of changing the traditional 

process of the class by implementing the roles stated by the postmethod. 

 

  Kumaravadiveu explains how by changing roles, the teacher is able to 

create learning opportunities as students see things in a different way. We 

wanted to do so, as students had the need to share their inner reflections which 

were the goal of the class (screenshots of conversation where they wrote the 

homework and photos of themselves with the crafts environmental issues) 

 

“Contextualize Linguistic Input” macrostrategy 

 

Furthermore, when introducing students had to know a set of words in 

order to be able to follow the class, we carried out activities as they could either 

identify the topic of the class, or get to know the words they would use, the 

author states that introducing words isolated can isolate the student of a 

meaningful learning and have a successfully learning and knowledge towards 

the class and topic, that is why we prepared classes regarding a topic to display 

how connected every aspect of the class was (annexes 11 – 12)   

 



44 

 

“Promote Learner Autonomy” macrostrategy  

 

Students, moreover, were asked to follow up the process by themselves 

(annexes 11 – 12 - 13). Students had to make posters in which they wrote down 

their opinions regarding an environmental issue that affected their immediate 

context. They were divided into groups and took a different issue, they posted 

the craft on Facebook as a way of demonstrating how committed they were to 

the class.  

 

Kumaravadiveu (1994) in this macro strategy explains how important it is 

for students to do an autonomy work to demonstrate interest. Students are able 

to complete a task in their own flow, when an activity is given with a set of rules 

(time, deadline) it is hard for students to make as they feel the pressure, 

however, if they are given the opportunity to manage their time to make, there 

can be better results as they completing in a satisfactory way. 
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Week 8 and 10: Approaching Drug Dependency (Film projection and “The 

A Team” Song) 

 

General Description 

 

This lesson had 2 sessions. The first one was the projection of “Requiem 

for a dream” film. Preservice teachers took notes in the meantime. This worked 

as an introduction of our main topic related to drug dependency. 

The second part addressed this topic by the playing of a song. This 

session began with a hangman activity, which consisted of a review of 

vocabulary related to the main material.  

 

First, students watched the video to identify the problematic in it. Then, 

they were given the worksheet to complete it regarding to the song. Preservice 

teachers paused it to clarify meaning and spelling. Some questions were asked 

and teachers took the time to answer them.  

 

A post listening activity was found in the back of the sheet. It was a 

compilation of activities related to grammar, vocabulary, listening 

comprehension and argumentative skills. 
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Postmethod strategy 

 

“Raise Cultural Consciousness” macrostrategy 

 

Notwithstanding the focus of our intervention, in the English class is 

important to teach about the L2 context as students can get to know about 

multiculturalism as stated by Kumaravadiveu in this macrostrategy. We took 

aspects of the other`s problematics and displayed them as ours. For example, 

the song is about a problematic, which affects another’s context, but also it is a 

problematic that affects ours.  

 

That is to say, the reality of the other culture and ours do not differ. 

Students were able to reflect about behaviors, think about them and state their 

opinions about it as an aspect that affects community and self- development 

 

“Ensure Social Relevance” macrostrategy 

 

We were intended to see how students stood their own position 

regarding a problem that surrounds them. For this particular case, we chose a 

song related to drug consuming. Some students had been found doing drugs in 

the school, situation that really worries teachers and community members.  
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When students see how a problematic can take a person down, they can 

stand a position and give a well-stated argument. (ANNEXES 9 AND 10) 

students gave a piece of advice and put in an affected person´s situation.  

 

This macrostrategy helped us to examine how students explained their 

arguments with just giving them a topic, they knew by themselves how to 

interpret what asked as it is a problematic seen. For this type of activities, there 

is no need to introduce the topic as they acknowledge it in their daily basis, 

even if they are not the ones performing it the action itself. (ANNEXE 9) 

 

Preservice teachers´ perceptions 

 

This topic was thought as a suggestion of the head teacher due to the 

exacerbated problematic in the school. We had already noticed that this was a 

relevant issue into the students’ context and it had affected students’ learning 

process.  

 

We considered this was the best activity because it appealed to their 

background experiences and daily involvement. Correspondingly, students were 

truly attentive and the impact was noticeable. 

 

In some moments of the first part, we had to intervene because the 

scenes were too intense for them. Nevertheless, they were engaged even 

though the task could be demanding for them. It was evident that they enjoyed 
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the activity from beginning to end. We verified this by checking the answers 

given in the final survey.  

 

Week 9: Interviews 

 

General Description 

 

Head teachers were in the process of taking notes so preservice 

teachers had the opportunity to carry out some interviews. They chose the 

participants according to students’ development and participation during the 

sessions. Students were called one by one, or in groups depending on how they 

felt more comfortable and time availability.  

 

Preservice teachers´ perceptions 

 

We had to switch from Spanish to English in some cases so students 

could feel at ease for answering the question properly. We also had to clarify 

some terms that were unknown for them before developing the interview. They 

were aware that we should record their answers and they were willing to 

participate anyways. 

 

We noticed that the students indeed acknowledged their process with us. 

They continuously gave emphasis to the opportunity our classes gave to them 

in order to participate and had a nonstandard approach to the English language. 
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They also talked about the freedom to express their own critical reflections 

during our sessions. 

 

Week 11 – 12: Closure 

 

General Description 

 

Preservice teachers announced this was the final session of the project. 

Afterwards, they handed out the survey and they explained how to answer it. 

Students could express themselves and this was taken a feedback for teachers. 

When this activity was over, students received a candy as a form of gratitude. 

At the end, teachers gave a little speech thanking them for having been part of 

the process.   

 

Concluding, teachers gave the final grades to them and to the head 

teachers. The grades were also clarified when needed. The last day, preservice 

teachers were given feedback from the head teachers of the school. This was 

also recorded. Preservice teachers took the opportunity to thank them. 

 

Preservice teachers´ perceptions 

 

We could realize that students really enjoyed our classes and they took 

advantage more than we could notice before. They had a gratitude position and 
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they advised us to continue with this kind of activities. They also highlight the 

motivation they felt during the process. 

 

On the side of the head teachers, they expressed their thankfulness for 

helping them in their teaching practices. They considered that we also helped 

them to make an internal analysis and they were grateful for the opportunity to 

work with us.  They stated that they were willing to continue working with 

preservice teachers due to the good experience they had with us.  

 

Final thoughts 

 

     The students showed an improvement when it comes to reactions regarding 

English classes and critical thinking, they acknowledged they felt at ease in 

class (ANNEXES 28 – 30) They knew the importance and relevance of 

discussing such topics in the school, and they enjoyed it was in English as they 

were making reflections and learning about the use of the language itself.  

 

       Students think normal English classes have the same dynamic (ANNEX 29) 

and they are not able to expand their vocabulary as they do not explore other 

topics but just grammar. They think learning English can be meaningful if 

different activities are carried out, as they previously stated in the previous 

annexes they found motivation in learning the language and going on 

discussing such important topics as they learnt from different opinions and have 

the space to listen to each other and built they all ideas and get to conclusions. 
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Schedule of Activities 

According to the guidelines and statements provided by acuerdo 038, 

this project had been carried out in a semester. This internship was developed 

during the first semester of 2017 with a length of 428 hours divided as: 
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Data collection Instruments and Techniques 

 

 

Chronogram of activities 

 

The Project was developed twice a week, where the main session was 

direct work with groups. Subsequently, it was made by students’ interventions 

and socialization of critical analysis based on their second language reading 

process. The other session was developed online as we had already opened a 

Facebook profile and a group per course (ANNEXE 14). There, teachers 

followed the process and provided help for those students who needed it. It was 

a space for clarifying instructions and strengthening supervision, representing a 

support and an impulse to direct classes.   
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Conclusions 

 

Once we completed the direct part of our internship, and being involved 

in this rewarding experience, we found new acknowledgements beyond the 

topic addressed in this project. We had an invaluable contact with the reality of 

teaching.  

 

In terms of the project objectives, we found that we developed a 

successful strategy based on the postmethod theory, which approached us 

towards fostering critical analysis. This was the way in which reading activities 

went beyond in the direction of a students’ new reading perspective. That is, 

this internship promoted critical inquiry and gave the opportunity to express 

students’ position approaching their social context. 

 

Each class had an objective addressing students’ critical thinking in order 

to raise awareness about their analytical potential. The idea behind was always 

to approach situations close to their community issues so students could feel 

easily related to the topic, and then, they could participate actively. 

 

It was a challenging process for us from the enormous range of topics 

and practice freedom, to the context itself. Due to students’ reactions and 

school problematics, we adjusted our intervention to achieve an outstanding 

result which appealed to the students directly.  
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In this way, we needed to develop a meticulous step-by-step process so 

we could take a positive advantage of the spaces we had. Therefore, we 

evinced our task as an incomparable chance to develop EFL classes 

approaching their context in a direct way.  

 

We carried out a thorough program where each lesson had to be 

precisely accurate in order to generate and develop critical thinking. This is how 

we had a comprehensive view of the importance of teaching practices as EFL 

teachers. Hence, we had a priceless opportunity to promote English language 

learning by stimulating students’ analytical potentiality.  

 

Students showed empathy towards the class in terms that they wanted to 

have a different English class experience, and therefore, they started to become 

aware that the common English classes are not enough to learn the language.   

In that way they wanted to have a meaningful learning in the class.  In every 

single class they were given a topic, including a reflecting session and the 

actual exercise of practicing English. 

 

 The use of facebook and multimedia resources helped us to see the 

importance of the implementation of materials accessible to students.  

Using this kind of materials, students could realize how close English can 

be to them and how different classes can be if they try something new or 

different.  
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Generating critical reflections in students who are building themselves in 

such critical age is a key in terms of making students aware of how different 

decisions can shape them. 

 

Moreover, when students were asked to carry out any activity, they did it 

without feeling ashamed from making mistakes. Sometimes, the learners 

handled the class by themselves as they had to work cooperatively most of the 

time and the teachers took a passive role. 

 

In terms of generating critical reflections, we could identify that students 

do not really care about grammar as long as they can communicate their ideas, 

something which is strongly unusual as English class are focus on form, no 

content. (Annex 29 and 30) 
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Annex 10. 
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Official Documents for the Internship 
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Willing Agreement from Unidad de Extensión 
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Signature Format from School Tutor: Teacher Karen Moreno Patiño 

Intern Dilam Ortiz Páez 
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Signature Format from School Tutor: Teacher Karen Moreno Patiño 

Intern Alejandra Fernández González 
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General Observation Format: Teacher Karen Moreno Patiño  

Intern: Dilam Steven Ortiz Páez 
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General Observation Format: Teacher Karen Moreno Patiño  

Intern: Alejandra Fernández González 
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General Observation Format: Teacher Irma Inés Herrera  

Intern: Dilam Steven Ortiz Páez 
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General Observation Format: Teacher Irma Inés Herrera  

Intern: Alejandra Fernández González 
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Approval Letter from Colegio Nacional Nicolás Esguerra 

 

 



92 

 

Approval Letter from school teacher Karen Moreno Patiño as a tutor for the 

internship 
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Consent Format for data management 

 

Format from grade 901 
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Format from grade 902 
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Format from grade 905 
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Format from grade 906 
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Format from grade 1001 
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Format from grade 1002 
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Format from grade 1003 
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Format from grade 1004 
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Format from grade 1006 

 

  


