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Introduction

This internship approaches Literacy Practices in an EFL classroom
whose purpose is to focus on discovering, analyzing and promoting students’
interpretative process and thoughts based on their real contexts as it is stated

by Kumaravadivelu,1990.

This project will strengthen the basis of educational research due to the
role of students, who are taken as potential agents of change by making a
positive impact on themselves. School community is expected to be affected
positively by critical reflections developed among EFL reading practices. From
this perspective, the pedagogical proposal will provide EFL students with critical

means, so as to relate himself to his environment.

Therefore, as a proposal developed as an internship, this project
understands language as a means to express inner processes and generates
an outcome based on links among background knowledge, new content and

inquiry results.

Promoting meaningful experiences in an English Language learning
related to literacy practices is developed in this project as a result of student
empowerment and engagement in working on critical thoughts in EFL

classrooms.



For this pedagogical intervention we considered the teacher’s role as a
guide, who gives general instructions for accomplishing a successful reading in
terms of basic structure of the class. By means of reading, students will take an
active role which requires an accurate text in order to express their ideas for

sharing and comparing them.



Statement of the Problem

This work focuses on promoting critical thinking and context analysis
through second language reading. This is a worrying aspect because of evident
lack of development of students’ critical skills in public educational setting from

literacy practices in EFL classroom.

Current EFL classroom practices do not go beyond tests and grades,
which discourage students to learn a Second Language by their own
commitment. Teacher activities sometimes tend to be inflexible to the point that

it limits teaching practices, according to their own reality.

In public educational setting, this phenomenon is highly found through
English language teaching whose condition allows low quality education and
knowledge gaps. Students are not engaged in learning, even though in EFL
classroom as long as they do not see how to relate their social background to
the second language learning in order to explore their change agents’

potentialities.

During our practicum experience in either primary or secondary school,
we identified the difficulties students have in order to have the capacity to
express their own ideas in the foreign language based on their contexts in this
language. We can say that current teaching of English is mainly focused in

providing assessment of the process required in a curriculum.



Understanding this, we have decided to work or solve the problem by

fostering the reading skill and for that we have stated the following objectives.



Objectives

To create a strategy in their learning process through reading activities

in order to make them have a critical view of their own social context.

To foster critical thinking in public educational context in Colombia,
towards sociocultural environment, embracing student’s” role as a

potential change agent for social transformation.

To analyze the process of critical thinking about students’ thoughts, and
how it can be stimulated by readings in the second language, exploring

the potentiality of EFL pedagogical practices.



Theoretical framework

In order to develop this project based on the problematic and the
corresponding objectives, we need to look for some background knowledge in

terms of critical thinking, literacy practices and critical reading.

Firstly, it is important to underline that this project aims towards reading
as a holistic process, which involves not just literacy as we traditionally,
understand but also as “reading the world”. This term, coined by Freire (1981),
is clearly embraced as the basis for the literacy process and it is inherent and
imperishable. Reading the world is the first step of recognizing what is
presented to us. It is developed by perceptions, which help us to comprehend

the world itself.

Thus, reading has to be addressed as a complex term. Kingston (1967)
describes it as a condition of reader’s interpretation, much as when interpreting

an abstract painting.

This implies then that reading is the confrontation of the reader with the
text. The approach is developed according to the particularity of context. On the
other hand, he says, “reading comprehension is often measured by the degree
to which readers conform to some authority figure’s interpretation (e.g., teacher
or test constructor)”. In pursuance of students’ emancipation, we come to critical

literacy as a support.
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After understanding, there-reading concerns, it is important to have

certain knowledge about critical literacy.

Shor (1999) as “language use that questions the social construction of
the self-defines critical literacy. When we are critically literate, we examine our
ongoing development, to reveal the subjective positions from which we make
sense of the world and act in it.” That is we read from what we are, from our
experiences and background knowledge. Therefore, it gives an important

valuation to environment and cultural frame in the reading process.

This converges to what we delineate at the beginning with “reading the
world” stated by Freire. In this way, students are able to adopt a critical view
towards the text. The perspective allows to analyze input laid in the foundation

of one’s experiences, empowering the student in their own learning process.

Critical thinking seen as an extra linguistic skill is one of the focus on our
intervention as a means to make students be able to analyze arguments, state
positions, make inferences using inductive or deductive reasoning through the

use of the L2. (Brookfield, 1987).

According to (Halpern, 2013) One goal in education is to make students

have a critical view of the text (Halpern, 2013) However, traditional English

practices do not really focus on that aspect because of syllabus designs do not

11



provide students’ opportunities to stand different positions towards English
classes. This internship wants to foster extra linguistic skills as the core of study

rather than grammar.

“Critical thinking is a subject of considerable current interest, both in
terms of theory and pedagogy” (Bailin, 1999) This author considers that critical
thinking is a skill which can be taught isolated and it can be applied to particular
contexts, based on this, critical thinking as an extra linguistic skill fits perfectly in
our project because we pretend to use English as a means for students to

communicate their inner reflections.

After having understood the main constructs of this project, it is important

to get to know the participants and context which helped us to develop this

internship
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Pedagogical Intervention

Teachers provide students suitable resources, approaching criticism

based on readings related to real living situations.

Participants
e Ninth and Tenth graders
e Teachers from School

e Pre-service teachers

Population

This Project was developed with ninth and tenth graders aged 14 to 15

years old, in a male public school.

Setting

The setting in which the project was carried out is “Colegio Nacional

Nicolas Esguerra”, a public school located in the south - western part of Bogota.

This school is located in an industrial area.

One building where all different courses are organized composes the

infrastructure. Due to the location, it has students from different living contexts

which means that students do not belong to the same social stratum.
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It is relevant to say that this school is in the process of establishing

“Jornada Unica”, which means: only one schedule.

General description about the institution

In our first weeks, we faced some confusions with the schedule due to
school changes. According to (LEY JORNADA UNICA) stablished by Ministerio
de Educacion Nacional, all public schools have to start implementing an only

one schedule. It means unifying two shifts into one.

As this is the first year in which the only one schedule is implemented at
Nicolas Esguerra school, the principal made the decision to fire some teachers,
close some grades’ groups and reorganize the schedules. This was even more

complex to the fact that this is also the first year of the principal in this school.

Students did not react smoothly to the possibility of the implementation of
jornada unica so a strike took place during the second week. At the end, the
Secretaria de Educacioén Distrital had a meeting with students and the principal
with students ‘leaders in order to draw some agreements regarding the

problem.
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As a conclusion, students would take classes from 6am to 2pm and
distrital government would guarantee two breaks by providing snacks as a

commitment towards the only one schedule.

At the beginning, this was not fulfilled and students had only one break.
They were considerably less attentive and opened to carry out school duties.

Nevertheless, some weeks later, they were offered two breaks as promised.

This meant a modification in the general schedule of the school. During
this transition, teachers ‘schedules were affected as well, and subsequently we
had some irregularities in the development of our project. So, we had to change

several times and the process was delayed in some sessions.

Due to this situation, our week activities did not take place as planned
but it was defined according to the process of each group.

Another important problematic we experienced was the implementation
of students’ classroom change at the end of each lesson. The school
community was not prepared and this eventuality generated a chaotic situation

environment.

Additionally, specialized classrooms were taken as normal classrooms

and they did not have the usage for their specific purposes. As a result, we

were not able to access easily to media resources. We would ask for the
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means, which were not enough to cover the population needs, when all the

community demanded them.

Considering that some students attended occasionally to immersion
English classes, and the implementation of Jornada Unica, the principal decided
to close this space. Nonetheless, English intensity was increased from 4 hours

to 6 hours weekly for all levels.

Regarding instruments and materials for developing our classes, we also
were responsible of bringing the copies for each student so we did not have to

ask students for them.

In addition, it is important to highlight that the school is situated in an
industrial area so students did not have the opportunity to find a place to get
copies. Furthermore, we were not given the possibility to access to school

printing facilities.

Description of Students’ Background

Nowadays teaching practices are interfered by the usage of cellphones
in a current way. Students are highly dispersed during the classes and it is
difficult to keep their attention. We faced this as a continuous issue which
affected class flow. We controlled this problematic by stablishing and

maintaining rules commitment in all classes.

16



One of the main problematic situations, and for us the hardest, was the
drug consuming inside the institution. Hallucination substances in classes
evidently affected some students. About this, teachers advised us to keep
distance due to possible students aggressive ‘reactions. This situation was

lately controlled by principal of the school.
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Theoretical Framework

The postmethod pedagogy

This method was born in 1970s as a response to the realization of the
insufficiency of old methods and how they cannot bring success. The
application of one method became not a solution but a limitation. Arikan (2006)
states that it is “characterized by leaving methods-only arguments to find
effective strategies to teach in the most appropriate and effective way while
considering the practitioner’s views and roles”. The postmethod pedagogy is a
holistic pragmatic of teaching which leads to a high level of responsibility. In this
way, teaching practices approach students’ voices so as to identify how to

proceed and re-new the development inside the classroom.

The postmethod represented a renovation of theory, whose application
was controversial. It was said that it denied the value from past methods.

Nevertheless, this method intervened for teachers as it was a response
to the recognition of his role. As written by Arikan (2006), it demonstrates “the
growing importance of the teacher as having a place and voice in theory
discussions unlike the past methods discussions which treated them as

practitioners rather than theorizers”.

The postmethod requires an analytical teacher with a considerable sense

of responsibility towards his practices and how it influences the process of
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learning. In this way, it is important that teacher has an active and engaged role
where he can be dynamic and learn from his own practices. As follows, teacher
relies on his experience and what takes place in the classroom in order to
decide and re-state his practices. Thus, learner contributes as a co-participant

with the teacher, in favor of having a successful learning process.

We need to read about students’ role and teachers’ role as well. This

helps us to build an effective understanding about postmethod theory.

Students’ Role

As provided by the postmethod theory, learner has an autonomous role
which involves three main aspects: academic autonomy, social autonomy and
liberatory autonomy. We have focused on the last two due to their proper

approach to our concern of inquiry.

As stated by Kumaravadivelu (2001), on one hand we have social
autonomy focus on the interpersonal aspect of learning as it addresses learner
willingness to be a cooperative actor who collaborates with his community by
participating actively. Student takes each opportunity to communicate and he is

deeply interested in learning and feedback.

Hand on hand with liberatory autonomy, learner develops a sensibility

towards his immediate learning context. In this way, student is enabled to unfold
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his critical thinking. This can be awaken by observations and expositions to
elements, which make him, reflect about his sociocultural context.
Kumaravadivelu (2001) suggests that World Wide Web is a material with a
great potential in leading to discussion into the classroom. All this process

requires high commitment from students so as to accomplish the learning goals.

Considering student as an autonomous learner, the postmethod also
highlights the teacher’s duty of standing for the indicated learner’s role.

Therefore, teachers’ role is approached afterwards.

Pre-service Teachers’ Role

In correspondence with what has been afore mentioned, teacher is
autonomous. In the postmethod, by valuating his professional as well as his
personal experience, the teacher has autonomy when it comes to the choices

related to his practices.

As Kumaravadivelu (2001) affirms, “it evolves over time, through
determined effort. Under these circumstances, it is evident that teachers can
become autonomous only to the extent they are willing and able to embark on a
continual process of self-development”. Hence, teacher’s articulation of his own
background allows him to carry out a process of self-improvement based on his

criteria.
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Teachers’ role in the postmethod, according to Lamb (1996) as cited by
Kumaravadivelu (2001), seeks to allow teacher to become a self-exploring
person so as to manage the learning and teaching processes in which he is

involved.

It endeavors to increase teacher’s self- development through his own
reflections and conclusions. As summed up by Kumaravadivelu (2001) and
exposed by “it involves keeping one's eyes, ears, and mind open in the
classroom to see what works and what does not, with what group(s) of learners,
and for what reason, and assessing what changes are necessary to make

instruction achieve its desired goals”.

Teacher can enhance his practices by observing and experiencing in the
classroom. By the means of surveys, interviews, and application of strategies
help him to determine the next step in his teaching practice so as to provide
fitting resources. In terms of delve into classroom environment, teacher self-
analysis concerns about gathering components for improvement. This entails an

exploration for improving his planning.

Then, teachers’ role guarantee students’ beneficial experience by a
regular observation of class quality, involving materials, management, activities,
and so on. It entails a total commitment and attention from the teacher towards
every situation in the classroom, understanding students are human beings in

first instance.
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In short, teacher has a role of constant self-improvement where he is
able to evaluate his proceeding in order to achieve learning goals. For this,
teacher also provide opportunities for communication with students so as to

construct a critical reflective practice.

For concluding teacher’s role, it is important to quote Hammer (2007),
who establishes that the teacher’s role involves controlling the rhythm and
timing, and evaluates the suitability of the topics. At the same time, he has a
role of assessment. That is to give feedback during the learning process, who is
also a promoter and a participant throughout in terms of ensuring the quality of

the pedagogical work.

Both student and teacher are empowered in the post method theory,
being recognized and valuated for their background with the purpose of
improving teaching and learning process. It is a method which deals with
practicality, suitability and particularity of the parts involved, in regards to how
they can work together for improving the experience and making it more
advantageous. It is fundamental that teacher and student are responsible in
understanding their role in learning process in EFL classroom, which is leaded

by the postmethod principles stated above.
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Why the postmethod theory in this pedagogical intervention?

We chose this method as it provides a holistic view of teaching practices,
where teacher is acknowledged as an active participant with the ability to define
what more appropriate to the classroom is. Consequently, teacher has the
autonomy to develop his practices and keep improving them in order to
succeed. Learner is also a fundamental and responsible part who can
potentiate his own learning process. To sum up, this method is a collaborative
process between learner-teacher where they work together looking forward to

learning itself.

We wanted to have some freedom in terms of theory due to the lack of
support from a single-one procedure. Indeed, we tried to have an experience
with reading in a different way so students felt more comfortable towards these
practices. The postmethod was a suitable guide as it does not have a restraint
but it gets the benefits from all of what the teacher considers useful and
advantageous. It redeems not just the teacher but also the student as it boosts

both participants towards autonomy, which is required in this process.

Secondly, we selected this theory because it allows teacher to have a
critical perspective of his own practices. As a result of his reflections, he
improves his teaching and benefits the learning process. Furthermore, learner
has also a critical view when he is engaged in collaborative work, identifying

himself as a part of a social background.
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Consequently, it is comprehensible that students’ role in this project
leads to responsibility and compromise as fundamental elements, contributing
to one of the primary elements from critical thinking in action, which is the main

aim in this intervention.

Macrostrategy 1. Maximize learning opportunities

This macrostrategy confronts teacher's traditional practices in class in
which students are given different opportunities of creating and testing their
performance in class by teachers giving them a set of different strategies and
opportunities. This macrostrategy is beared in the intervention because
students have room to maximize their interventions and inputs brought by them

while carrying out English class a way they are not used to.

Macrostrategy 2. Facilitate Negotiated interaction

This macrostrategy refers to learner — teacher interaction in which the
students act actively in the development of the class while proposing,
suggesting, participating and teacher handles the flow of the class. This
macrostrategy fits well the intervention in terms of self — autonomy in which
students look for alternatives to carry out the class by presenting their insights
and teachers to see how students have been able to come up with that

approach.
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Macrostrategy 3. Minimize perceptual mismatches

This macrostrategy approaches to possible situations that may happen in
the flow of the class in which teacher’s intention and learner’s interpretation do
not get along. For that, teacher must foresee and stand in students’ position to
think on the possible situations. According to Kumaravadiveu (1994) there can
be several mismatches in class, however, ten are more to happen such as:
cognitive, communicative, linguistic, pedagogic, strategic, cultural, evaluative,
procedural, instructional and attitudinal. This macrostrategy has mainly taken
place when more code — switching from Spanish to English than English to

Spanish.

Macrostrategy 4. Activate Intuitive Heuristics

It is about providing enough data for students to infer grammatical affairs.
So, students can underline grammatical rules in order to use them for
communicate purposes. Our classes do not directly focus on grammairr,
however, in some cases clarifying grammar is necessary for students to
succeed in class as a way of not having lacks when completing the tasks and/or

stating their arguments.
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Macrostrategy 6. Contextualize Linguistic Input

Grammar must not be taught isolated, this macrostrategy leads to
contextualize grammar, it means language usage is introduced simultaneously
in class. This macrostrategy works in our intervention as an option in which
sometimes by giving an explanation about a topic which students could infer the

grammar rule and saw they usage in context without a formal explanation.

Macrostrategy 7. Integrate language skills

This macrostrategy looks for integrate the four skills to fulfill the asked
aspects in a class curriculum. However, in the postmethod the implementation
of all four is a must sometimes, if not, it looks like audiolingual method approach

which does not fit well either in the intervention or in the postmethod itself.

Macrostrategy 8. Promote learner autonomy

It is about helping learner to learn by himself, teach him how to monitor
his own learning, to be self-directed when asked as he is able to lead his own
learning investment. This macrostrategy perfectly adapts to the intervention due
to students are able to research and bring insights to the class so we just have
to clarify some information rather than explain the whole topic because it is

already done by them.
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Macrostrategy 9. Raise cultural consciousness

Teaching culture is an aim when teaching an L2 to students to get to
know about L2 culture while learning the L2 itself. In this case, teacher’s role is
highly important as he works as a transmitter of this knowledge and students
see how it is applied in the L2 context. In our intervention, this macrostrategy
corresponds to L2 background and to see how it differs from one foreign culture

from theirs.

Macrostrategy 10. Ensure social relevance

This macrostrategy has a social focus in comparison to the others, this
one looks for the implementation of being sensitive when giving the class, the
social aspect may have an impact in the class. This macrostrategy becomes
one of the main cores of the implementation as students are asked to stand
their own position regarding the topic of the class. Each class is about a
problematic in their immediate context so students feel very close to the topic

and they feel they are capable of participating as they have experienced it.

At this point, it is important to approach how each class proposal was

relevant in terms of the macrostrategies previously addressed. Consequently,

we developed the following section around the collected evidence.
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Description of the intervention process

Week 1-2: Introduction

General description

Preservice teachers were introduced to the group and they made a brief
presentation of the. After this, preservice teachers divided the group into two to
have a better management of the class. For breaking the ice, students were
encouraged to introduce themselves before applying the initial survey.

Following this, students fulfilled the survey and they it back to the teacher.

For concluding the session, teachers proposed some vocabulary
activities and games in order to get to know the students in an easygoing way.

This also helped to measure students’ vocabulary booster.

Preservice teachers’ perceptions

At first, we were very nervous, as we had never faced a male population

context before. We had some uncertainty in terms of students’ reactions and

disposition towards our intervention. It is important to highlight that we had high

expectations about students’ English level, but we did not find that.
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Nevertheless, students’ disposition was better than expected. This was

supported by their answers in the surveys.

We also carried out this lesson almost totally in Spanish for guarantying
a successful understanding of what the project was about. This was really
challenging for us because this was a very large group of adolescents which
implied a difficult context. The authority could be a problem due to our young

age.

Initial Analysis

We started our intervention by applying a survey so it would allow us to
identify the population and their particularities. We noticed students had high
expectations in terms of reading as a potential element for reflection (see annex
26 to 28). Firstly, when defining reading, they focused on how reading is
experience, learning, and putting themselves in the others’ shoes (see Annex

20)

It is very interesting to analyze the answer from the student in Annex 21.

He did a direct relation to moral issues. That means students identify reading as

fundamental experience and its effect in the person.

As we can see in Annex from number 22 to 24, students had a clear

vision towards reading and its relation to analysis. They highlighted the
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importance of identifying a relation between the reading content and their
background. Therefore, we can follow student in Annex 25 who understands

reading as a ground for stating a position and supporting their ideas.

Baring this in mind, we built up the following classes and we wanted to
recognize students’ level and reactions towards reading activities. We
approached this based on their suggestions about topics. This is why the next

lesson is called as “Need Analysis”.

Week 3: Need Analysis

General Description

We began the class by dividing the group into two and we handed out a
set of pieces of paper, which they had to select according to the relation to
reading. Consequently, they were given a worksheet about bullfighting in

Bogota.

It had a part about grammar issues, reading comprehension and
personal impressions. The task was not completed in class so teachers
recurred to the usage of Facebook for students to have access to the class

material.
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Preservice teachers’ perceptions

Before the class, we thought about this the accuracy of bullfighting
because it was an issue related to their sociocultural background. During the
class, we realized that the topic was attractive for them but the reading was not.
Most of the students just focused on the grammar part, and we think it is a

result of their daily English classes.

The dynamic was easier with some groups because they had a previous
knowledge about reading scaffolding techniques. Few students did not
complete the task. They were overwhelmed by it. In consequence, the

management of the class was demanding. They were unfocused and confused.

Postmethod Strategy

“Minimize Perceptual Mismatches” macrostrategy

We emphasize on this strategy to avoid learners have any complication

while developing the basis for our actual work. Considering Kumaradivelu

(1994), we had a close follow-up to students’ outcome. We assisted this activity

being careful not to affect their autonomy.
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The result was clear: Students did not have enough knowledge
resources to approach this text. Most students had evident difficulties identifying

grammar and fundamental arguments in the text (main and supporting ideas).

Although some of the students made an effort trying to identify the tenses
and ideas, they did not succeed due to their difficulties when facing reading
exercises. In annex 1, we can perceive that the student made the task taking
each subtitle as an individual text. We can infer his intent to complete the
activity even though he did not have clarified how to approach it. In contrast,
annex 2 and 3 are examples of rushing over good development. In this case,
students gave preference to give answers instead of paying attention to the
quality of them. The common issue surrounds the lack of confidence in terms of

reading.

For approaching critical thinking in depth, we also asked some questions
relating their perception towards the reading. Firstly, students identified the
different positions and arguments behind the problematic so as to understand
beyond their own view (see Annex 6). Thereafter, annex 4 and 5 shows how
students had to answer question as “Do you think the right to work must be
applied for the bullfighter. The idea behind was to put students in an
“confrontational” position where critical thinking was fundamental, where any
answer could seem banned and a discussion took place. In these two

examples, we can also evince students’ further opinion towards bullfighting.
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They stated and strengthened their position and they gave further

reasons to give a support to their arguments.

This needs’ analysis gave us an important perspective for identifying not
just the English reading-writing level but also their argumentative potential and

their way for approaching a text.

Week 4: “1984” song

General Description

First, there was a memory game with vocabulary related to the following
activity. This game consisted of matching images to the corresponding word
and organizing them by lines. Then, teachers carried out the main activity by

giving a worksheet with the lyrics of the song and playing it several times.

Students had the chance to fill-in the gaps and sing altogether. For
concluding the lesson, teachers explained the origin of the song, which was
based on the book “1984” by George Orwell. Students took notes and as a
homework, they answered some questions in order to encourage the

knowledge of the book.
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Preservice teachers’ perceptions

The reaction from the students, in comparison with the last class, was
much better. They participated more, and were very active during the whole
lesson. They were engaged in the development of the initial game as well as

following the song.

The only aspect taken as a traditional class was the explanation of how
to say numbers in English. This is something we did not take into account at the

beginning but we felt the necessity to address it.

Postmethod macrostrategy

“Integrate Language Skills” macrostrategy

We wanted to examine how students reacted to a different way of

approaching an argument so we developed a listening activity with a critical

message. Understanding reading as stated by Freire (1991), the objective of

this lesson was to consider other means of reading.

We also based on this macrostrategy as its potentiality to give us a

meaningful perception to continue our project. We could find that listening is a

“‘more friendly way” for approaching reading. Their disposition was clearly
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different from the previous class and even though they were excited for the

song, they tried to catch the meaning beyond the vocabulary itself.

“Promote Learner Autonomy” macrostrategy

We also applied this macrostrategy as a way to introduce one of the
main issues implied in a critical reading process: autonomy. This followed the
first as a support and a means to identify their level of responsibility and
engagement towards the project.

If we analyze annex 7, we can identify the meaning the student gave
based on the previous explanation and their own inquiry. He applied autonomy
for going deeper into the problematic for further comprehension. In addition,
case of annex 8 speaks of the “reading of the song” led students to a position of

analysis and personalization.

These are deep answers, which leads us to the book where the song

was taken from. Learner’s autonomy and inquiry is evident and there is a clear

example of critical thinking in development, which is the pillar of our project.
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Week 5: Awakening Critical Thinking in Current Topic (Death Penalty

case: Reading activity)

General Description

To begin with, there was a warming up activity. This appealed to their
physical response and their team spirit. Then, teachers gave the worksheet to
make a reading activity. Students were resistant towards the reading. We had to
negotiate with them so we finished translating the reading after they read each

paragraph.

Preservice teachers’ perceptions

We selected this topic because there was a relevant news taken place at
the moment. We firstly thought of taking students outside the classroom but we
talked to the head teachers and they advised us not to, because there were too
many students. We also had to reconsider this due to the absence of board in

other spaces.

They really enjoyed this activity and, for us, it was very satisfying. The
main activity had to change and it implied an immediate reaction from us so the
class was accomplished successfully. Students had also the opportunity to

practice vocabulary in context and they were very willing to complete the task.
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Postmethod macrostrategy

“Facilitate Negotiated Interaction” macrostrategy

We recurred to this macrostrategy as a way to embrace students’
suggestions. It was mostly evident during the first activity, which required team

spirit and cooperation from the group.

When developing the main activity, the application of this strategy
allowed us to interact effectively with the students in order to identify how they
approached to a reading. We also facilitated this interaction by considering their
proposals for a better understanding, which ended up being the key to the

success of the lesson.

“Raise Cultural Consciousness” macrostrategy

This macrostrategy played an important role from the beginning while

stablishing the objective of the lesson. In this way, we also realized students’

consciousness by asking for their cultural background and what they knew

about this problematic around the globe.

Some of them shared their own comparison with their context, and this

macrostrategy was more emphasized. They also added their opinion, even if it
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was not specifically asked. It became clear that students were starting to feel

confident about reflecting and sharing their ideas.

“Ensure Social Relevance” macrostrategy

Although this specific topic was not part of their experience, this

macrostrategy was another key to our internship as it allowed us to embrace a

sensitive problematic in the society.

As stated previously, students began to feel confident due to the

familiarity with the topic. At the time this class was developed, the breaking

news in the country approached the case, which was addressed in this lesson.

This previous knowledge also led to their interest towards the activity, which
was one of our focuses in this proposal. Additionally, it was noticeable when
interviewing the students at the end of the process considering that some of

them even rated this lesson as one of their favorites.

To sum up, these macrostrategies opened a door for comprehension and

it was fundamental for our intervention as it gave us more clarity in terms of
theory based proceeding. This is how it meant the first part of a two-class
lesson to go in depth in this topic so as to make the most of their interest

previously awakened.
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Week 6: Questioning and Testing Critical Reflections (Video exercise)

General Description

Preservice teachers began the class with another memory game,
addressing their background knowledge about the vocabulary related to the
main topic. Teachers worked with volunteers. After, teachers played the video

and it was paused for checking students’ understanding.

Teachers developed the activity altogether with the whole group. The
task was not completed in class so teachers recurred to the usage of Facebook

for students to have access to the class material. (ANNEXE 17)

Preservice teachers’ perceptions

This was the first time we worked with technological material so it was a
new experience for us. The class did not have the resources so we had to go
and find them by our own. It is important to underline that it is difficult to carry

the elements from classroom to classroom but we faced the situation.

We did not know how to manage the material either so we have to learn
by trial-and-error, which implied some loss of control over the class. On the
other hand, the technological elements are very limited so at the end of the

application of this lesson, we decided to take our own material to the class.
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About the class itself, we had a very good experience due to students’
reaction towards the usage of media resources because they were very
attentive and participative. They also enjoyed developing the activity

collectively.

Regarding the grammar, we noticed that students had a lack in the
comprehension of the gerund and infinitive form. As a result, we had to clarify

this for the success of the lesson.

Postmethod macrostrategy

“Facilitate Negotiated Interaction” macrostrategy

When carrying out this lesson, students had to participate as much as
possible in order to finish the task, preservice teachers just played and stopped
the video when it was necessary. Students negotiated interaction as they knew
what the video was about, but they lacked to know how to express it in the
proper way, that is when teachers interfered, however, students” position
remained the same (ANNEXE 19) students discussed among them how to fulfill
the chart (ANNEXE 18) as they acknowledged this task was easier to be

developed as they worked all together.

“Promote Learner Autonomy” macrostrategy
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Besides, the students knew how to complete the task as they have already
started with the process, they showed autonomy when bringing all completed
(ANNEXE 19 — 18) they were told to complete the chart as we run out of time in
the class, students knew how to fulfill the chart and regarding the chart they
were able to generate enough arguments to stand their position about the topic
of the class, some of them gave their opinions based on what they watched on
the video, others were more objective when it comes to close situations as what
if they were in those kind of situations or if those situations came to happen in

their immediate context.

Week 7: Raising awareness towards Environmental Issues

(Reading- Crossword exercise)

General Description

This lesson had two parts. The first one started by developing an activity
based on drawings. One volunteer had to draw a given word and the rest of the
group had to guess what he was drawing by saying the word in English. These
words were needed for completing the following activity. Then, preservice
teachers handed a crossword and they also wrote the clues on the board.
Students followed the writing in their notebooks. The clues corresponded to the

meaning of the words previously addressed.
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The second part of this lesson was carried out in groups, and students

had to organize a set of papers regarding a specific environmental issue. Each

group had a different one, and they had to design a poster in order to generate

consciousness about it.

Preservice teachers’ Perceptions

At first, we thought of developing a dictation activity as a way to discipline

them because they had been a little talkative. Unfortunately, we could not do it
and we ended up writing the complete clues on the board. A positive aspect

was that students liked the warming up activity and they were participative.

In the crossword, students were more polite. In the second part of the
lesson, students had the opportunity to work in groups as they wanted. This
activity was unsuccessful due to the gathering in groups of friends and they
found it difficult to focus. We noticed that students took advantage of the
situation and the most dedicated ones were given the task. We underline

Facebook as a means to hand out the homework presented all the posters.
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Postmethod Macrostrategy

“Maximize learning opportunities” macrostrategy

Firstly, we wanted to see how students react regarding a different
approach towards the learning of an L2 by means of changing the traditional

process of the class by implementing the roles stated by the postmethod.

Kumaravadiveu explains how by changing roles, the teacher is able to
create learning opportunities as students see things in a different way. We
wanted to do so, as students had the need to share their inner reflections which
were the goal of the class (screenshots of conversation where they wrote the

homework and photos of themselves with the crafts environmental issues)

“Contextualize Linguistic Input” macrostrategy

Furthermore, when introducing students had to know a set of words in
order to be able to follow the class, we carried out activities as they could either
identify the topic of the class, or get to know the words they would use, the
author states that introducing words isolated can isolate the student of a
meaningful learning and have a successfully learning and knowledge towards
the class and topic, that is why we prepared classes regarding a topic to display

how connected every aspect of the class was (annexes 11 — 12)
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“Promote Learner Autonomy” macrostrategy

Students, moreover, were asked to follow up the process by themselves
(annexes 11 — 12 - 13). Students had to make posters in which they wrote down
their opinions regarding an environmental issue that affected their immediate
context. They were divided into groups and took a different issue, they posted
the craft on Facebook as a way of demonstrating how committed they were to

the class.

Kumaravadiveu (1994) in this macro strategy explains how important it is
for students to do an autonomy work to demonstrate interest. Students are able
to complete a task in their own flow, when an activity is given with a set of rules
(time, deadline) it is hard for students to make as they feel the pressure,
however, if they are given the opportunity to manage their time to make, there

can be better results as they completing in a satisfactory way.
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Week 8 and 10: Approaching Drug Dependency (Film projection and “The

A Team” Song)

General Description

This lesson had 2 sessions. The first one was the projection of “Requiem
for a dream” film. Preservice teachers took notes in the meantime. This worked
as an introduction of our main topic related to drug dependency.

The second part addressed this topic by the playing of a song. This
session began with a hangman activity, which consisted of a review of

vocabulary related to the main material.

First, students watched the video to identify the problematic in it. Then,
they were given the worksheet to complete it regarding to the song. Preservice
teachers paused it to clarify meaning and spelling. Some questions were asked

and teachers took the time to answer them.

A post listening activity was found in the back of the sheet. It was a

compilation of activities related to grammar, vocabulary, listening

comprehension and argumentative skills.
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Postmethod strategy

“Raise Cultural Consciousness” macrostrategy

Notwithstanding the focus of our intervention, in the English class is
important to teach about the L2 context as students can get to know about
multiculturalism as stated by Kumaravadiveu in this macrostrategy. We took
aspects of the other’s problematics and displayed them as ours. For example,
the song is about a problematic, which affects another’s context, but also it is a

problematic that affects ours.

That is to say, the reality of the other culture and ours do not differ.
Students were able to reflect about behaviors, think about them and state their

opinions about it as an aspect that affects community and self- development

“Ensure Social Relevance” macrostrategy

We were intended to see how students stood their own position

regarding a problem that surrounds them. For this particular case, we chose a

song related to drug consuming. Some students had been found doing drugs in

the school, situation that really worries teachers and community members.
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When students see how a problematic can take a person down, they can
stand a position and give a well-stated argument. (ANNEXES 9 AND 10)

students gave a piece of advice and put in an affected person’s situation.

This macrostrategy helped us to examine how students explained their
arguments with just giving them a topic, they knew by themselves how to
interpret what asked as it is a problematic seen. For this type of activities, there
is no need to introduce the topic as they acknowledge it in their daily basis,

even if they are not the ones performing it the action itself. (ANNEXE 9)

Preservice teachers” perceptions

This topic was thought as a suggestion of the head teacher due to the
exacerbated problematic in the school. We had already noticed that this was a
relevant issue into the students’ context and it had affected students’ learning

process.

We considered this was the best activity because it appealed to their
background experiences and daily involvement. Correspondingly, students were

truly attentive and the impact was noticeable.

In some moments of the first part, we had to intervene because the

scenes were too intense for them. Nevertheless, they were engaged even

though the task could be demanding for them. It was evident that they enjoyed
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the activity from beginning to end. We verified this by checking the answers

given in the final survey.

Week 9: Interviews

General Description

Head teachers were in the process of taking notes so preservice
teachers had the opportunity to carry out some interviews. They chose the
participants according to students’ development and participation during the
sessions. Students were called one by one, or in groups depending on how they

felt more comfortable and time availability.

Preservice teachers’ perceptions

We had to switch from Spanish to English in some cases so students
could feel at ease for answering the question properly. We also had to clarify
some terms that were unknown for them before developing the interview. They
were aware that we should record their answers and they were willing to

participate anyways.

We noticed that the students indeed acknowledged their process with us.

They continuously gave emphasis to the opportunity our classes gave to them

in order to participate and had a nonstandard approach to the English language.
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They also talked about the freedom to express their own critical reflections

during our sessions.

Week 11 — 12: Closure

General Description

Preservice teachers announced this was the final session of the project.
Afterwards, they handed out the survey and they explained how to answer it.
Students could express themselves and this was taken a feedback for teachers.
When this activity was over, students received a candy as a form of gratitude.
At the end, teachers gave a little speech thanking them for having been part of

the process.

Concluding, teachers gave the final grades to them and to the head

teachers. The grades were also clarified when needed. The last day, preservice

teachers were given feedback from the head teachers of the school. This was

also recorded. Preservice teachers took the opportunity to thank them.

Preservice teachers” perceptions

We could realize that students really enjoyed our classes and they took

advantage more than we could notice before. They had a gratitude position and
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they advised us to continue with this kind of activities. They also highlight the

motivation they felt during the process.

On the side of the head teachers, they expressed their thankfulness for
helping them in their teaching practices. They considered that we also helped
them to make an internal analysis and they were grateful for the opportunity to
work with us. They stated that they were willing to continue working with

preservice teachers due to the good experience they had with us.

Final thoughts

The students showed an improvement when it comes to reactions regarding
English classes and critical thinking, they acknowledged they felt at ease in
class (ANNEXES 28 — 30) They knew the importance and relevance of
discussing such topics in the school, and they enjoyed it was in English as they

were making reflections and learning about the use of the language itself.

Students think normal English classes have the same dynamic (ANNEX 29)
and they are not able to expand their vocabulary as they do not explore other
topics but just grammar. They think learning English can be meaningful if
different activities are carried out, as they previously stated in the previous
annexes they found motivation in learning the language and going on
discussing such important topics as they learnt from different opinions and have

the space to listen to each other and built they all ideas and get to conclusions.
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Schedule of Activities

According to the guidelines and statements provided by acuerdo 038,

this project had been carried out in a semester. This internship was developed

during the first semester of 2017 with a length of 428 hours divided as:

Process Time Details
Direct class work | 194 2 hours per group, 9 groups per week.
hours

Mediated work 30 hours | In average, 3 hours per week for mediated work using media

[Facebook) with all courses.

Material 70 hours | Selecting reading materials related to their context fo

development stimulate critical thinking and analysis of the chosen topics.

Tutorship with our | 50 hours | Feedback, evaluation and writing of the document itself

director during and after our internship process

Internship writing | &4 hours | Production of our final document and data analysis for

further research.
Need Drug
Introduction Song | Reading | Video | Crossword Interview | Song Il | closure
Analysis dependecy

o0 Feb22ih Margin | Mariam | Marrin MarZ7in Aprard | ApriTin | AprzZin
o02 Mar7ih Maridth [SCATE | MarZ8th | MarZist Aprdin | Aprigth | Apr2sin
905 Margéth LATE LATE | War13th | Mar27th Marzth Aprard | Apri7th | Apr2ith
a06 Marist LATE LATE Mardth | Mar1&th Mar2%th Aprsth | Apr19th | Apr26th
1001 Feb2Znd | Feb22nd | Mar7ih | Maridin | Mar2ist | Mar22ih Aprard | Aprigin | Apr2sin
1002 FebTin Feb21st | Marisi | Mardth | Marigih | Marz2nd Mar2gth Aprdin | Aprifih | Apr2ein
1003 Feh7th FebZist | Mar3rd | Mar1Oih | Mar17th har24th War3ist Aprfth | Apr2ist | May3rd
1004 Fehfth FebZZnd | Mar3rd | Mar10th | Mar17th Mar24th Mar3ist Aprith | Apr21st | Apr23th
1006 Febgih Feb22nd | Marist | Margin | Marioth | WarZznd Mar2gth Aprdin | Apr2Gth | WMay5th
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Data collection Instruments and Techniques

Instrument

Intervention

Informal interview

9" week

Teachers' reflections

Questionnaire 15t week, 16th week
Recordings 2 week, 4" week. 6" week
Field _rmtes and general | Every week

oVETViEW

Students’ reflections 12ih week

Head teachers’
feedback

2" week, 9" week, 127 week

The Project was developed twice a week, where the main session was
direct work with groups. Subsequently, it was made by students’ interventions

and socialization of critical analysis based on their second language reading

In order to implement the usage of
mediz n our mtsmmship project, 2
part of our pedagogical
mterventicn will be done wath
direct clazzaz and another part
through 2 websrte agreed with
students.

Chronogram of activities

process. The other session was developed online as we had already opened a

Facebook profile and a group per course (ANNEXE 14). There, teachers

followed the process and provided help for those students who needed it. It was

a space for clarifying instructions and strengthening supervision, representing a

support and an impulse to direct classes.
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Nurmnber of weeks

Topics

Hours

Details

0. January 30th -
February Jrd

School-student teacher

intro-duction

Wat included in hours
chromogram but
important to highlight
any detail of the

Prezervice teachers will be introduced by the
tutor of the school teachers o the school
staff.

pIOCESS
1. February 8th - Introduction 2 hours Prezarvice teachers will be introduced to the
10st Qroups.
Preservice teachers will gather soms general
information abouwt students.
2. February 13"- Introduction 2 haurs Due to some scholar issues, presenvice
17" teachers will assign two weeks for
dewveloping the intreduction.
4. February 20"- Neads analysis: Bullfighting | 2 hours Exgplanation of classes’ procedurs.
Zith Developing of ne=d analysis.
4, February 27"- Generating critical 2 hours First activity, preservice teachers will carmy
March 3™ refl=ctions out a song-based activity.
5. March 8" 10" Awiakening Critical 2 hours Frezervice teachers will take a jounalistic
Thinking in Current Topic article to work in class.
&. March 12"~ 17th | Questioning and Testing 2 haurs Preczervice teachers will provide a video-
Crtical Reflections bas=d sclivity.
7. March 207 24" Raising awareness towards | 2 hours Prezervice teachers will carry out a dictation
Environmental |ssuss aciivity.
&, March 2731 Introducing Cirug 2 hours Presernvice teachers will project 3 movie.
Dependency Prezervice teachers will collect grades.
2. April 3st- Tih Indiwidual Interviews 2 hours Prezemnvice teachers will carry out some

intervizws 35 part of their intervention.

April 10'"- 14" HOLY WEEK
10. Aprl 17th — 21" | Re-approaching Drug 2 hours Preservice teachers will play 3 song about
Dependency this topic.
11. April 24" 28* Clasure 2 hours Freservice teachers will apply a final survey
35 @ way to conclude the course.
12, May 1% 5" Clasure 2 hours Prezervice teachers will continue with

concluding the course due to some scholar
schedule issues.
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Conclusions

Once we completed the direct part of our internship, and being involved
in this rewarding experience, we found new acknowledgements beyond the
topic addressed in this project. We had an invaluable contact with the reality of

teaching.

In terms of the project objectives, we found that we developed a
successful strategy based on the postmethod theory, which approached us
towards fostering critical analysis. This was the way in which reading activities
went beyond in the direction of a students’ new reading perspective. That is,
this internship promoted critical inquiry and gave the opportunity to express

students’ position approaching their social context.

Each class had an objective addressing students’ critical thinking in order
to raise awareness about their analytical potential. The idea behind was always
to approach situations close to their community issues so students could feel

easily related to the topic, and then, they could participate actively.

It was a challenging process for us from the enormous range of topics
and practice freedom, to the context itself. Due to students’ reactions and
school problematics, we adjusted our intervention to achieve an outstanding

result which appealed to the students directly.
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In this way, we needed to develop a meticulous step-by-step process so
we could take a positive advantage of the spaces we had. Therefore, we
evinced our task as an incomparable chance to develop EFL classes

approaching their context in a direct way.

We carried out a thorough program where each lesson had to be
precisely accurate in order to generate and develop critical thinking. This is how
we had a comprehensive view of the importance of teaching practices as EFL
teachers. Hence, we had a priceless opportunity to promote English language

learning by stimulating students’ analytical potentiality.

Students showed empathy towards the class in terms that they wanted to
have a different English class experience, and therefore, they started to become
aware that the common English classes are not enough to learn the language.
In that way they wanted to have a meaningful learning in the class. In every
single class they were given a topic, including a reflecting session and the

actual exercise of practicing English.

The use of facebook and multimedia resources helped us to see the
importance of the implementation of materials accessible to students.

Using this kind of materials, students could realize how close English can
be to them and how different classes can be if they try something new or

different.
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Generating critical reflections in students who are building themselves in
such critical age is a key in terms of making students aware of how different

decisions can shape them.

Moreover, when students were asked to carry out any activity, they did it
without feeling ashamed from making mistakes. Sometimes, the learners
handled the class by themselves as they had to work cooperatively most of the

time and the teachers took a passive role.

In terms of generating critical reflections, we could identify that students
do not really care about grammar as long as they can communicate their ideas,
something which is strongly unusual as English class are focus on form, no

content. (Annex 29 and 30)
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Annexes

Annex 1.
Bullfighting is still very much a thing in Colombia
written by Stephen Gill
Taken from http.//colombiareports.com/bullfighting-still-much-thing-colombia/
January 23, 2017

There were violent clashes between protesters and police in Colombia’s capitalBogota on Sunday as’
bullfighting returned to the capital after a two-year bap.

Protesters took to the streets screaming slogans such as “Assassins, assassins!” and “No more Ole Ole!”as they
blocked the entrances from the Planetarium district near the National Museum amid the presence of a 1,200
man police operation put in place to “guarantee the constitutional right of [bullfighting] fans.”

Authorities reported that there were 18 arrests as the crowd of predominantly young protesters confronted =

olombia’s anti-riot police ESMAD with insults, eggs, rocks, pieces of brick, sticks and botties, according to
reports from El Tiempo. The return of bullfighting came after a constitutional court over ruled the city mayor’s
2012 ban on the sport, much to the jubilation of 10,300 bullfight enthusiasts who packed the Macarena in the
nation’s capital.

“It is the triumph of culture and tradition. It was lamentable the drought of the runs in Bogota. We respect
those who oppose, but we demand the same respect towards us,” said Rafael Oliart from the Bulifighting
Center of Lima who traveled from Peru to see the return of the bulls, reported El Tiempo.

Court orders Bogota to end ban on bullfighting
Colombia’s constitutional court lifted the ban on bullfighting in Bogota which was imposed by former mayor
Gustavo Petro three years earlier citing that the sport is “an artistic expression.”

The preserF:e' ofa mi!ority of young people amongst the protesters reflects a deep social division between
~J older, wealthy, conservative members of Colombian society who enjoy the tradition and radical, young animal
rights activists.

“Everyone you see going are old, conservative elites,” said David Saitru, a 17-year-old protester dressed in
black to mourn what he considered the barbaric killing of the bulls reported ABC News. “My generation thinks
differently. We are not prepared to see animals suffer,” added the protester.

Bulifighters in Colombia and Spain protest Bogota ban
ogota’s major Enrique Pefialosa said he agrees with animal rights activists and con a “cruel

which is not part of a ci\)ﬁjgﬁ society” but he said that he had no choice but to enforce the court’s

decision.
The issue of bullfighting continues to arouse controversy throughout thé seven or so countries where Spanish-
style bullfighting M ra&m;mmmm ruling a ban, arguing that it is 4

‘important part of
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Annex 2.

Bullfighting is still very much a thing in Colombia

written by Stephen Gill
Taken from http.//colombiareports.com/bullfighting-still-much-thing-colombia/
January 23, 2017
There were violent clashes between p and police in Colombia’s ébﬂalﬁ!ogota on Sunday as’

bulifighting returned to the capital after a two-year ban.

Protesters took to the streets screaming slogans such as “Assassins, assassins!” and “No more Ole Ole!”as they
blocked the entrances from the Planetarium district near the National Museum amid the presence of a 1,200
man police operation put in place to “guarantee the constitutional right of [bullfighting] fans.”

Authorities reported Wﬂmnrmmmmmm.mmﬁ'wnfmmed ’

olombia’s anti-riot police ESMAD with insults, eggs; rocks, pieces of brick, sticks and bottles, according to
reports from El Tiempo. The return of bullfighting came after a constitutional court over ruled the city mayor’s
2012 ban on the sport, much to the jubilation of 10,300 bulifight enthusiasts who packed the Macarena in the
nation’s capital.

“It is the triumph of culture and tradition. It was lamentable the drought of the runs in Bogota. We respect
those who oppose, but we demand the same respect towards us,” said Rafael Oliart from the Bullfighting
Center of Lima who traveled from Peru to see the return of the bulls, reported El Tiempo.

Court orders Bogota to end ban on bullfighting
Colombia’s constitutional court lifted the ban on bullfighting in Bogota which was imposed by former mayor
Gustavo Petro three years earlier citing that the sport is “an artistic expression.”

The presence of a mij/ority of young people amongst the protesters reflects a deep social division between
= older, wealthy, conservative members of Colombian society who enjoy the tradition and radical, young animal
rights activists.

A

“Everyone you see going are old, conservative elites,” said David Saitru, a 17-year-old protester dressed in
black to mourn what he considered the barbaric killing of the bulls reported ABC News. “My generation thinks
differently. We are not prepared to see animals suffer,” added the protester.

Bullfighters in Colombia and Spain protest Bogota ban

Bogotals major Enrique Pefialosa said he agrees with animal rights activists and considers bullfighting a “cruel
sp which is not part of a civl%za society” but he said that he had no choice but to enforce the court’s
decision.

The issue of buIIng"htinF éb_gmues;to arouse mntmvemmmdwmﬁ‘mnmmmm where Spanish-

style bullfightin racticed with Spain’s Constitutional too over ruling & bap, arguing that it is an’
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Annex 3.

Bulifighting is still very much a thing in Colombia
written by Stephen Gill
Taken from http://colombiareports.com/bullfighting-still-much-thing-colombia/
3 January 23, 2017

| There were violent clashes between protesters and police in Colombia’s capital Bogota on Sunday as ‘]
bulifighting returned to the capitallafter/a two-year ban.
Protesters ¥ogk to the streets screaming slogans such as “Assassins, assassins!” and “No more Ole Olel”as they
Iblocked{the entrances from the Planetarium district near the National Museum amid the presence of a 1,200
man police operation put in place to “guarantee the constitutional right of [bullfighting] fans.”

e pat

Authorities attﬂm were 18 arrests as the crowd of predominantly young protesters confronted
Colombia’s anti-riot police ESMAD{itH insults; egas, rocks, pieces of brick, sticks and bottles, according to
reports from El Tiempo. The return of bullfighting came after a constitutional court over ruled the city mayor’s

2012 ban on the sport, much to thof 10,300 bulifight enthusiasts who packed the Macarena in the
nation’s capital.

{itis)the triumph of culture and tradition. It wasJlamentabrelthe drought of the/runy in Bogota. We respect
those who oppose, but we demand the same respect towards us,” said Rafael Oliart from the Bullfighting
Center of Lima who traveled from Peru to see the return of the bulls, reported El Tiempo.

& -d@,o

Court orders Bogota to end ban on bulifighting

Colombia’s constitutional court lifted the ban on bullfighting in Bogota which(wasimposed by former mayor
Gustavo Petro three years earlier citing that the sport is “an artistic expression.”

The en ¢ of a majority of young people amongst the proteste@ a deep social division between
older, onservative members of Colombian society who enjoy the tradition and radical, young animal
rights activists.

“Everyone you see going are old, conservative elites,” said David Saitru, a 17-year-old protester dressed in
black to mourn what he considered the barbaric killing of the bulls reported ABC News. “My generation thinks
differently. We are not prepared to see animals suffer,” added the protester,

Bullfighters in Colombia and Spain protest Bogota ban

Bogota’s major Enrique Pefialosa said he agrees with animal rights @ and considers bullfighting a “cruel
spectacle which is not part of a civilized society” but heGaid'that he had no choice but to enforce the court’s
decision. = e

The issue o@m@cominues to arouse@nmex_'sy)hroughout the seven or so countries where Spanish-
styleﬁmy@j still practiced with Spain’s Constitutional too over ruling a ban, arguing that it is an
important part of Spanish heritage.
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Annex 18

Annex 19

Annex 20
6. ¢ Crees que leer te ayuda a reflexionar sobre tu propia vida, tu
entorno, etc?
® Si O No

¢Por qué?

ANNEXE 21
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6. ¢ Crees que leer te ayuda a reflexionar sobre tu propia vida, tu
entorno, etc?
@ Si O No
¢Por qué? ,
S ovQr pUQ df‘ ye CloxionQr
okre  \6 ™MD o bueng

Annex 22

6. ¢ Crees que leer te ayuda a reflexionar sobre tu propia vida, tu
entorno, etc?
@ Si O No
¢ Por qué? '
Foraue ey \O\o > ) \o ucden SN
ca \a \Nde co\deng

Annex 23

6. ;Crees que leer te ayuda a reflexionar sobre tu propia vida, tu
entorno, stc?

@ Si 0 No
¢Por qué?
(Jando Jetf (0000 Yue ke ruertean du vida _ea LR*P#J’
Lontedto s,

Annex 24

6. ¢ Crees que leer te ayuda a reflexionar sobre tu propia vida, tu
entorno, etc?

@ Si O No

¢Por qué? ‘

e org apfende  mchel (o

ad __g'dex AL
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6. ;Crees que leer te ayuda a reflexionar sobre tu propia vida, tu
entorno, etc?

® Si O No

¢ Por qué? '

Te aucdo o cambiay to pu{ﬂo de vista _en
q\o\}l)aJ comaa_de la vida
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Annex 26

: Para ti, ;qué es leer?
o geuir G Mment §
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1. Para ti, ;qué es leer?

€ _Apende hocer  olios  (OseR
_ngéamicm;a_m Sl |
t'\euorm el mleﬂ\

ANEXXE 28

1. Para ti, ;/qué es leer? o
ﬁbe’tf 'lu mer\{f <) da'tezcﬂcs cvvoum(cmek

Annex 28
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7. Para nosotfros, es muy importante tu aporte, pues
asi podremos mejorar nuestra labor. Escribe aqui tus
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Reflexion
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Official Documents for the Internship

ARL Certificate from Positiva Assurance Company

POSITIVA

COMPARIA 1t SEGLUROS

POSITIVA
COMPANIA DE SEGUROS S.A
NIT 860.011.153-6

CERTIFICA QUE:

Verificada la base de datos de la compania se encontré que el sefior (a) DILAM
STEVEN ORTIZ PAEZ identificado(a) con Cédula Ciudadania 1.030.647.879, trabajador
de la empresa UNIVERSIDAD DISTRITAL FRANCISCO JOSE DE CALDAS esta
afiliado(a) a POSITIVA COMPANIA DE SEGUROS con tipo de vinculacién Dependiente
desde el 16/02/2017 con riesgo 1y se encuentra ACTIVO.

Dada a los 16 dias del mes de Febrero de 2017.

Cordialmente.

Hugo Ernesto Huiza
Gerencia de Afiliacion y Novedades.

Impreso por Internet el 16/02/2017 12:13:55 p. m.
ISCDC: 16/02/2017 12:13:85 p. m.

1det
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POSITIVA

COMPANIA v SEGLIROS

POSITIVA
COMPANIA DE SEGUROS S.A
NIT 860.011.153-6

CERTIFICA QUE:

Verificada la base de datos de la compariia se encontré que el sefior (a) ALEJANDRA
FERNANDEZ GONZALEZ identificado(a) con Cédula Ciudadania 1.136.887.087,
trabajador de la empresa UNIVERSIDAD DISTRITAL FRANCISCO JOSE DE CALDAS
esta afiliado(a) a POSITIVA COMPANIA DE SEGUROS con tipo de vinculacién
Dependiente desde el 16/02/2017 con riesgo 1y se encuentra ACTIVO.

Dada a los 16 dias del mes de Febrero de 2017.

Cordialmente.

Hugo Ernesto Huiza
Gerencia de Afiliacion y Novedades.

Impreso por Internet el 16/02/2017 12:13:09 p. m. 1del
1SCDC: 16/02/2017 12:13:08 p. m.
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Willing Agreement from Unidad de Extension

AT THR,

UNIVERSIDAD DISTRITAL
FRANCISCO JOSE DE CALDAS

Espacio para

logotipo

ACUERDO DE VOLUNTAD PARA LA REALIZACION DE PASANTIAS DEL PROYECTO CURRICULAR
LICENCIATURA EN EDUCACION BASICA CON ENFASIS EN INGLES, DE LA FACULTAD DE CIENCIAS Y
EDUCACION,

FUNDAMENTADO EN EL ACUERDO 038 DE JULIO 28 DE 2015 SOBRE MODALIDADES DE TRABAJO DE
GRADO DE LA UNIVERSIDAD DISTRITAL FRANCISCO JOSE DE CALDAS Y COLEGIO NACIONAL
NICOLAS ESGUERRA

El presente documento acordado entre las dos partes tiene como objeto establecer bases de cooperacién
académica y/o educacional y/o social entre la UNIVERSIDAD DISTRITAL FRANCISCO JOSE DE CALDAS y
COLEGIO NACIONAL NICOLAS ESGUERRA para la realizacién de PASANTIAS de los estudiantes DILAM
STEVEN ORTIZ PAEZ y ALEJANDRA FERNANDEZ GONZALEZ.

OBLIGACIONES DE LA UNIVERSIDAD DISTRITAL: Esta se obliga a: a.) Presentar por escrito al COLEGIO
NACIONAL NICOLAS ESGUERRA los estudiantes que desarrollaran la pasantia. b.) Asignar al Docente
DIRECTOR, quien sera el/la profesor(a) MEYNELL KAREN MORENO PATINO responsable de la supervision y
evaluacién del proceso de pasantia y del logro de los objetivos propuestos. c.) Establecer los comectivos
necesarios en caso que el estudiante contravenga las normas del COLEGIO NACIONAL NICOLAS ESGUERRA
. d.) Velar porque el estudiante cumpla con los pactos del presente acuerdo. e.) Velar porque el estudiante esté
afiliado a una EPS o al SISBEN y tenga contratada una péliza de accidentes escolares o esté afiliado a una ARL,
documentos que se deberan presentar al COLEGIO NACIONAL NICOLAS ESGUERRA antes del inicio de las
pasantias. PARAGRAFO: El tiempo reglamentado para el desarrolio de la pasantia sera de minimo 384 horas y
la distribucién de ese tiempo se establecera de acuerdo con el plan de trabajo previamente aprobado.

OBLIGACIONES DEL COLEGIO NACIONAL NICOLAS ESGUERRA OFERENTE DE LA PASANTIA: Esta se
obliga a: a.) Certificar la legalidad y permanencia de esta institucién mediante registro de Cdmara de comercio y
Matricula de Industria y Comercio vigentes u otras formas equivalentes de certificacion de existencia legal
juridica. b.) Manifestar su interés de trabajo con la UNIVERSIDAD DISTRITAL y declarar sus responsabilidades
mediante la firma de este documento dentro del cual se establecen los objetivos de la pasantia y la remuneracién
respectiva, si existiere. c.) Designar a una persona de la institucion oferente que actlie como profesional
encargado del acompafiamiento del proceso de pasantia, quien en este caso sera el sefior(a) MEYNELL KAREN
MORENO PATINO. d.) Avalar el plan de trabajo y la propuesta de desarrollo e innovacién del estudiante donde
de estipule el cumplimiento de las 348 horas minimas reglamentadas para el desarrolio de la pasantia,
distribuidas en trabajo presencial, documentacion, busqueda bibliogréfica u otras requeridas por la pasantia. Este
plan de trabajo debe ser concertado entre el profesional encargado del acompariamiento de la pasantia, el
Docente DIRECTOR y el PASANTE. e.) Suplir las necesidades de recursos humanos, fisicos y técnicos para la
realizacion de las pasantias. f.) Oficializar un Concepto de finalizacién de pasantia que se remitiré al Docente
DIRECTOR, en el que se evalle el desemperio de los pasantes y los resultados obtenidos, para ser usados
como instrumento de soporte en la evaluacion y calificacion final del trabajo de grado.

OBLIGACIONES DEL PASANTE: a.) Cumplir la labor asignada en el plan de trabajo segun la distribucién de
horas acordadas que beneficien tanto a la UNIVERSIDAD DISTRITAL como al COLEGIO NACIONAL NICOLAS
ESGUERRA, oferente. b.) Demostrar ante el COLEGIO NACIONAL NICOLAS ESGUERRA que estan afiliados a
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Espacio para
logotipo

una EPS o SISBEN y que tiene contratada una pdliza de accidentes Escolares o que esté afiliado a la ARL. ¢))
Los estudiantes no podrén por si o por terceros reclamar personal o judicialmente a la INSTITUCION
indemnizaciones en dinero 0 en especie por cualquier enfermedad, o accidente que sufriere mientras se
encuentra en desarrollo de la pasantia. d.) Cuidar los Utiles, materiales y equipos que para adelantar la pasantia
se les haya facilitado. e.) Cumplir los reglamentos y normatividad del COLEGIO NACIONAL NICOLAS
ESGUERRA y de la UNIVERSIDAD DISTRITAL. f.) Concurrir puntualmente al lugar donde se desarrollara
su pasantia y asumir las instrucciones disciplinarias que impone el COLEGIO NACIONAL NICOLAS
ESGUERRA, si ésta asi lo considera. ¢.) Elaborar un trabajo tedrico-practico producto del desamolio de la
pasantia, segun los lineamientos reglamentarios del Consejo Curricular de la Licenciatura En Educacién Bésica
con Enfasis en Inglés. h.) Socializar el trabajo de pasantia ante la comunidad académica y ante los docentes
DIRECTOR y Evaluador.

OBLIGACIONES DEL DOCENTE DIRECTOR: a.)Verificar el desarrollo del plan de trabajo del PASANTE. b.)
Garantizar el desarrolio del plan de trabajo def PASANTE. c.) Garantizar la previa programacion y disefio de las
clases y/o actividades académicas con los pasantes, asi como con su respectiva evaluacion y/o su comreccion en
caso de ser necesario. d.) Realizar seguimiento por escrito de las actividades presenciales y no presenciales del
pasante, acordadas en el plan de trabajo. e.) Promover el estricto cumplimiento del horario establecido en el
presente acuerdo por parte de los pasantes. f.) Generar y garantizar a los pasantes los espacios necesarios que
garanticen el buen desarrollo de la pasantia, asi como los espacios para el desarrollo bibliogréfico y de contenido
para la elaboracién del documento final que los pasantes se comprometan a entregar al COLEGIO NACIONAL
NICOLAS ESGUERRA. g.) Evaluar en conjunto con el profesional encargado del acompafiamiento por parte del
COLEGIO NACIONAL NICOLAS ESGUERRA, el desempefio general del pasante en el desarrolio de la pasantia.
h.) Presentar al Consejo Curricular mediante oficio, el documento final realizado por el pasante, con sus
respectivos soportes, y una copia del concepto final emitido por el profesional encargado del acompariamiento en
la Institucién.

OBLIGACIONES DEL PROFESIONAL ENCARGADO DEL ACOMPANAMIENTO EN EL COLEGIO NACIONAL
NICOLAS ESGUERRA: a.) Suministrar la informacion institucional requerida para el desarrolio de la pasantia. b.)
Realizar seguimiento, acompafiamiento y evaluacién al plan de trabajo del pasante y a las actividades
programadas. ¢.) Facilitar la consecucion de recursos institucionales. d.) Apoyar al pasante en las actividades
académicas que se programen. e.) Convocar al pasante a las reuniones programadas por la institucién. f.)
Realizar seguimiento por escrito de las actividades presenciales y no presenciales del pasante, acordadas en el
plan de trabajo de la pasantia. g.) Evaluar en conjunto con el Docente DIRECTOR el desemperio general de los
pasantes durante el desarrollo de la pasantia. h.) Elaborar el informe final de la pasantia y remitirlo al Docente
DIRECTOR.

EVALUACION: El resultado final del proceso de la pasantia se precisa a través de Ia evaluacién permanente por
parte del profesional encargado del COLEGIO NACIONAL NICOLAS ESGUERRA y del Docente DIRECTOR. El
Docente DIRECTOR mediante un oficio, presentara ante el Consejo Curricular el documento final realizado por
los pasantes, con sus debidos soportes, al igual que una copia del concepto final emitido y firmado por el
profesional encargado del acompanamiento en la Institucion.
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UNIVERSIDAD DISTRITAL
FRANCISCO JOSE DE CALDAS
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Para constancia se firma en la ciudad de Bogota, el dia (30) treinta de (11) noviembre de (2016} Dos mil diez y

seis.
MARIO MONTOYA CASTILLO RENATO SALVATORE CADAVID MENESES
Decano Rector

Facultad de Ciencias y Educacion
Universidad Distrital Francisco José de Caldas

RUTH AMIRA CALDERON

Docente Director

Proyecto Curricular: Licenciatura en Educacion Basica
con Enfasis en Inglés

Facultad de Ciencias y Educacion

Universidad Distrital Francisco José de Caldas

Dilom Ortiz

DILAM STEVEN ORTIZ PAEZ

Estudiante

Proyecto Curricular: Licenciatura en Educacion Basica
con Enfasis en Inglés

Facultad de Ciencias y Educacion

Universidad Distrital Francisco José de Caldas

Colegio Nacional Nicolas Esguerra

A
p ATIﬁO

_ME
Docente Encargads
Colegio NSCIOI"IB| Nicolas Esguerra

Estudiante
Proyecto Curricular: Licenciatura en Educacién Basica
con Enfasis en Inglés

Facuitad de Ciencias y Educacién

Universidad Distrital Francisco José de Caldas

PROYECTO Susana Zabala

Asistente Unidad de Extension

veB° Lyda Mojica Rios

Directora Unidad de Extension
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Signature Format from School Tutor: Teacher Karen Moreno Patifio
Intern Dilam Ortiz Paez

UNIVERSIDAD DISTRITAL FRANCISCO JOSE DE
CALDAS
FACULTAD DE CIENCIAS Y EDUCACION
LICENCIATURA EN EDUCACION BASICA CON ENFASIS
: EN INGLES
TRABAJO DE GRADO PASANTIA

COLEGIO NACIONAL NICOLAS ESGUERRA

DESARROLLADO POR: Dilam Sieven O3 Paej CODIGO: 2cf21165108

DOCENTE DIRECTOR: Ruth Amira Calderén

TUTORA EXTERNA: Karen Moreno P.

CERTIFICACION DE HORAS DE PASANTIA

FECHA ACTIVIDAD NUMERO DE FIRMA DOCENTE
DESARROLLADA | HORAS Tl.}TOR

febee 3 /2013 | Twtrodvedch 1 Hora 4S5 min B Y o oy
Feheo 1 /72017 Tt redu ccion 1 Hera 1S min

Fevrere & /2019 | Treduccion 1 Hotw 30 min Sl

Febreic § F2017 | Tndrodu caion 1 Ye:a A4S min = \

Floem 10/2019 Torceducadn Z Hormas c\&@
Rbew 21 /2013 | Needs Andlysis 2 Hovas ] e
Febeve 2\ /zo\y Needs Bndlysis 2 Heras N s
Rbiec 22 /003 Needs  Analysis 2 foi0s K\ \ )
| Fewrew 21 /q0iy Tdreduedion 2 Howas X 1)
Febiers 22/2013 Teleaen |2 bom L E )
Febere 22/2013 Needs  Analysis 2 Msas )
Moy 1 /20107 Listening  Ackividy 2 Moras Q»\I\:

Maze f /201 L\:aen\.\ﬁ Ackvidy 2 Meias Q_‘\,l\ X 1\
Maze 4 /203 Teackers' Discussion Z  Heios N

Maszo 1 /2ciy Tatreducticn 2 Metas )
Md'ygc 3/2¢)3 LL&!enmﬁ Ag\\mj 2 Hoyas M%é@
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Faan WUVENIT D

DESARROLLADA |HORAS TUFOR
Mazo 3 /201 Teadhers! piscussion 2 Horas . )
Mazs 3 /201 Lisiening Achvity | 2 Horas Sde :
Moo /2011 | lisdening Adiviy | 2 doray 22
Moo ¢ /2011 Tndvodu chion Z Yoras
Maze 3 /2017 | Listening Pdivl—ij 2 Heros
Marze 1 /zo\3 Tntrodvchion 2. MHeras
Margo 8/ 2012 Zeading Exercise 2 Hords .
harge ¥ /2017 Readng Exercise 2 Woras
Masge 8 /2013 Teachers’ Piscossion| 2 ¥oras
Mgy 5 /2013 |Liskning Achwiy 2 Horay
Mege 1o /2011 [Reading eyercise 2 Mooy
Mdi3o 40 /z013 | Teadhers' piscussion 2 Heras
Mor3e 40 /21y Reading Exerciye 2 Hos
Mage 13 /2073 \Qeqc\ms Liemise 2 Horas
Mavze 43/z013 Reading exercise 2 ' Mords
lmzo 19 /2013 Reading  Exercise 2 Hows
wie 49 /2013 | Imreduciion /N A. 2 Meras
o e o & Noms
e 7RO e e T e
e 18 /20137 Teadrs’ Discussijon 2 Wogas
wyp A5/f2alze Ty ‘}:Z:;ﬂl 2 JeraS
:u§°' 13 / zciQ Srulysing Death Penalty 2 Horas

I ases video oxeraise
w3 13 /26t Teackers' Discvssien Z Horas




DESARROLLADO POR: Dilum Stevea Octig Petes
DOCENTE DIRECTOR: Ruth Amira Calderén

UNIVERSIDAD DISTRITAL FRANCISCO JOSE DE

A A

CALDAS N
FACULTAD DE CIENCIAS Y EDUCACION 4 3
LICENCIATURA EN EDUCACION BASICA CON ENFASIS &u/)
EN INGLES el
TRABAJO DE GRADO PASANTIA

COLEGIO NACIONAL NICOLAS ESGUERRA

CODIGO: z0121l6 5 (08
TUTORA EXTERNA: Karen Moreno P.

CERTIFICACION DE HORAS DE PASANTIA

FECHA ACTIVIDAD NUMERO DE FIRMA DOCENTE
DESARROLLADA | HORAS TU‘J OR
e R oyt B I e = 1Y
vargo A9 /200 Lol i a2 Horas | JbanC))
Maze 21 /2¢i3 '::c{'jauy&uf ”«fafhy 2 Hoo b ‘\\/! \
Mor3s 21 /2011 [t MK | 5 Yonat \
Mar3o 22 /2013 I“‘“‘%’L‘é@"’“’"""*"' 2 Horas Z2n .
Moizs 22 frer In.oduc;:i :marmmal 2 Horas { “ . T
Mo 24 /2017 mmivim) il BT ) L)
Maygo 24 faopy oo el S O
- Marzo 24 Loia | Teackers' Discussion 2 Hord§ \_b
Marse 29 /2017 t::y Sl?;fii:i? ik 2 Horas \S\,J.g\ ‘Tﬁhg\ )
Mox30 27 /2013 |in3ns bk Rl 2 Hordas )
marze 28/2013 L"Jdu;'_;gefm”o'wnh 2 Hovas %q"\ )
Mar3oe 28/2019 Qeadms Exercise 2 Yoras Q_}#‘ ol
farp 24 /2013 Tntrodwcry drog - dopendancy 9 Yor0s ; )
Margo 24 /2017 Tuhoducing deg d’apwmy 2 Horas Q;ﬁ )
130 4/ 20\ » LS DINUSSION " ‘\r/é&l
Ma 2972013 | ggda's 2 Yoras \/13@)

79



FECHA gg;:g)g&ADA :231:5&0 DE FIRMATgORCEMTE
Maggo 29 /2017 [Tuiodvcng dug dependag] 1) Horas S
Marse 31 /2013 |Thoheny dug dcacy] 2 Hoias By
Moz 24 /2013 | Tedders' Discossion) 2 Horchs
Marzo 31 /04y Palidiong dvg &#r&m"{ 2 Horag
Moul 372013 |First term grades | 2 Hoias
Nowl 3/2013 | Fust dewn giades 2 teids
Mol 4 ol |Fist dam geades 2 Hords
Poil -4 -/20y7 | Fust dem gradS| 7 Woras
Aol § /2017 | Fist derm grades 2 Horas
Poil S /2013 | Brst e qrades 2 Moias
bl S /2012 | Teadhers’ Bscussion 2 Hoias
pbiil 5/2017 | st dem grades 2 Hoias
Abal A /201 Fist Ve grades 2 Voras
povit /2013 Bt verm gracks 2 Horas M
Bha) 3 /20\? Tuders'  DiSasson 2 Horas M
Abil 13 72017 |Poproaching D4 Mok 2. Homs i) )
Aol 17 2017 [yoody Diq dyoceny | 2 Horas L
Boal 18/291F  [pprosching Divg cpdrcy| 2 horas \ : .
Pl 487200 |gpioadhing Dug cepetrey 2 Yfoas W
Mol 19 /2013 |fppoacing bug dgadeey |~ 7 fforas %@
Bbil 19 /2013 2 Hovas N )
Abal {a /ZOH Teaders’ Discussion 2 Heoras \H\' !
Abil 19/2013  [Appoading Drg depencency 2 Hovas Nt
fbit 20 /207 | hopmchug Do dopudiy| 2 foras
Modl 21 /2613 Bvoackna Vi darticios 7 Yovas \%@%ﬁi)




UNIVERSIDAD DISTRITAL FRANCISCO JOSE DE
CALDAS N
FACULTAD DE CIENCIAS Y EDUCACION r@
LICENCIATURA EN EDUCACION BASICA CON ENFASIS
EN INGLES o
TRABAJO DE GRADO PASANTIA
COLEGIO NACIONAL NICOLAS ESGUERRA

DESARROLLADO POR: Dilam Skewen Orh3 Ris CODIGO: 2oz (657108
DOCENTE DIRECTOR: Ruth Amira Calderén TUTORA EXTERNA: Karen Moreno P.

CERTIFICACION DE HORAS DE PASANTIA

FECHA ACTIVIDAD NUMERO DE FIRMA DOCENTE
DESARROLLADA | HORAS TUTOR
Abal 24 /2013 Teackers' Digcossil 7 Wuias e ‘ = '\)
Mol 24/ 2010 | clswve session 2 Hoas *%\)L?(dC‘
Mol 24/ 2¢11 | cdoswe session 2 horvals ‘1&5\}&_@
Al 2< /2019 | closure  session J Horos ‘v@s@é@
Abol 2S/2017 | doswe session 2 Horas \“'AC/'*”‘PQB
Mol 26/z03 | Chswe  session 2 Hova$ < ‘@
Nocl 26/2011 | ppicading Dug dgeby| 2 Worets B

Abil 2¢ /29013 Teackers' Discussion 2 Hoids . @‘EK@
i \
Rbnl 26 /2007 [duswe sessen 2 Horas %&%@3@

Mot 28/217 Teaders' Discussion 7 Heos

Rbiil 28/2013 | closwe sssion .2 Hovas

Moo 3 /2012 tlosure Session 2 toras o ) ) )
Mayo § /2013 Teachers' (eedback L %é.?é@
Waye 5 /2ol Yooy 5 feedbaci 2 Horas NP )
Moy S /201 closure Sessien 2 Haas Q\J(i
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Signature Format from School Tutor: Teacher Karen Moreno Patifio
Intern Alejandra Fernandez Gonzalez

UNIVERSIDAD DISTRITAL FRANCISCO JOSE DE

CALDAS ok
FACULTAD DE CIENCIAS Y EDUCACION i W
LICENCIATURA EN EDUCACION BASICA CON ENFASIS @
EN INGLES s
TRABAJO DE GRADO PASANTIA

COLEGIO NACIONAL NICOLAS ESGUERRA

DESARROLLADO POR: Akjandd fnindey c135CODIGO: 2012116505 2
DOCENTE DIRECTOR: Ruth Amira Calderbn TUTORA EXTERNA: Karen Moreno P.

CERTIFICACION DE HORAS DE PASANTIA

FECHA ACTIVIDAD NUMERO DE FIRMA DOCENTE
DESARROLLADA | HORAS TUI,T\OR

febrere A /2013 | Taivodwecion {Hoi 45 min Qg@

Fehere 7/ 2013 | Tndreduccion 4 Heva 1S min AN :

ALY -
Bebrers & /017 Trtreducacn 1 Hoig 30 min %
" \
febierc § /2017 Tioduccion 1 Hora 15 min @
|
‘M

Febiers |0 /2017 Tnhicduccion Z Hoxds

febieve 21/ 200R Needs  Pndlyss Z Woras

Femec 20 /2003 Needs  Analysss 2 horas

febiec 22 /2003 Needs Andlysis 2 Horas

febiere 22 /2017 Tndreduccicn AR NTTON i\ )
Rbiero 22 /2012 N]Z‘:A\;dvﬁf:x;,s‘-s 2 ¥o.as : ]

Febierw 22/ 2001 | Needs Padysis 2 Hows ! A%('@
m°‘30 1 /72019 Usteniaq )y vidy 2 hoas ) )

e

Mage 1 /2017 | Lsieany Schuing 2 Heras M
. \

Marye 1 /2017 Teachers' Discussion 2 hoias N@L@

"\(,\\3-\_ 1/ 2013 Tareducticn 2 Moroy

Mayze 3/ 2007 Lsdening  Acdividy 2 WHeios ,@@@
S5 (e
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FECHA ACTIVIDAD NUMERO DE FIRMA DOCENTE
DESARROLLADA |HORAS TU'(FQR

Mai 3o 3/ 209 Listenvag -~ Betivi y 2 g M

Mards 3 /201 Teaders' | Disaussion 2 Mo (%@

Mo 6 /2013 |lswning Achvity 2 Horas \’A‘T) )

Mazo 6 / 20 Tahvo duction 2 ¥oros ! ], )

Marzo 3 /72013 Lstening Adhivity 2 Hovas L 3

Wavzg 3 /2017 Inhaduction 2 Mevog 7/\};

Movze § /2013 Redd\ns Exercise 2 Hevas '\\M

Maze @ /2013 Readng  €xercise 2 Hosa) \ »

Marzo 5 AoiA Tedcher's discussion 2 ¥edas Qu W)

Marze ¥ /2013 | Listening Ackivity 2 Mesad ’ )

Marze 10 /2019 Read-ﬂg Exercive 2 Horos \

mage 10 /2007 | Teackers Discyssion 2 Horas “\A\JH )

Maizo 10 /20 (3 R@Cldm\y Exeicige T c% ’ )

Mar3o 13 /20013 Qmo‘mg Exercise 2 Moyas Q-\U({Ly]

Mav3 e 43/2{31\ P«ud-.«j Exerc se 2 Horas @_

Mavgo 14 /203 Reading €Exercise 2 Hova ! ‘._/

Ma3e 14 /2017 | Twroduction /N €. < kvas N :

e e e e d T Vow

W 15 /2017 |iwass b froby o s

Maze 15 72013 Teacheis' Discssion Z  Hers

MarSe AT/201%  |ia ek aske ceimie ] 2 Woras

o ATF2017 ity e el |

mdize 13 /2017 Teackers' Discussion 2 Herad

83



DESARROLLADO POR: #ejondra fernandes 6.
DOCENTE DIRECTOR: Ruth Amira Calderén

CALDAS

FACULTAD DE CIENCIAS Y EDUCACION
LICENCIATURA EN EDUCACION BASICA CON ENFASIS

EN INGLES

TRABAJO DE GRADO PASANTIA

UNIVERSIDAD DISTRITAL FRANCISCO JOSE DE

COLEGIO NACIONAL NICOLAS ESGUERRA

CODIGO: 20121165052
TUTORA EXTERNA: Karen Moreno P.

CERTIFICACION DE HORAS DE PASANTIA

FECHA ACTIVIDAD NUMERO DE FIRMA DOCENTE
DESARROLLADA | HORAS TU[I OR

o 18/2003 [ BTt | 2 bows  |Nibie@p

My % o [omes skt |0 e Ao

Mage 2 /2009 e S ERY) o bag S dge)

Morge 212013 |y S Rl | 2 horas 3 @'-lﬂ;g_;

Mage 22 /2013 ™93 Srvementl o onas '

Ma3o 22 /2013 I"“x::s‘:j.;g Fresmentd 2 Horas

Marge 24 /2013 wmdﬁges&wmmnb‘ 2 Moras

Muzo 24 /2013 .'rw-'nsd;:;:g> Envi rorimrenl 2 \ords

Mago 24 /2013 | Teackers Discwssion] 2 Horas

Marze 23 /2003 tilfnfdgjd:, :i" ;H F 2 Hows

Maze 23 /2013 z;jfff'aiw:ﬁzy-n 2 Hords

Mazo 287201 ’"*"“d“‘;sz_ sl 2 Hovas

Marze 2872017 l?ead»ng Exeruse 2 Horas

Mage 294/2017 | Jnbroducng dig dependug 2 Woras

Margo 24 /20 | Siodeng drvg depordoncy| 7 Horas

Mazo 19 /2013 [ Teaders' Oiscossion 2. Horas
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PECHA  |ofsapeciiape  |"""UAQSE TRV QRCENTE
Narze 29 /201 Tatioducing - dvug dopendency 2° Noraas \ {(\@
I\\0r3o M /2013 In*rodvo\g drug deperiong] 2 tHoids . )
Mdrgo 31 /2012 | Raders? Drscossion 2 Horas \\_‘ )
Mozo 3172013 ubioduang Dig degndoncy 2 YogdS \&e ) )
Abyil  3/2013 |Fust Term CGrades 2 Yoras \#L\’Lﬁé;\
Bbiil 3/2917  |[Fust Yem Grades 2 Yoras P
Mol ¢ /2017 Fiest deem grades 2 Movds N {/g )
Poil 4 72003 ki jem gades 2 Hovas &h))‘ )
Obyil S /2013 Fist feim grades 2 "Horets ‘(zLﬁi )

ol /2017 LFs tem gades 2 Woias Lot

Pbol S/2013 | Teackars Dis cussion 2 fovas Vi
Doi |l S /2019 | Fist temm geades 2 Hores A

Pl 3 /2003 [ Fust dem grades 2 Hotas c L

Aol 3 /2003 Rt dam grades 2 Yoas \Qﬁf\ )
foal X 12007 Teackess' Discugsion 2 HorGS S S
Abvit 13 /2013 A(’?-':Gdl;r:}ét::u deperdency 2 Horas .
Aol 11/z01a [ pg dopendency|] 2 Horats !

Noril 18 /2012 | Popioacking Prg depardircy 2 Horas %g@
Aol 18/2017 ey Diyg dopederg) 2 Honals NS
Mol 44 /2017 |hpoadig Dy dpotng] 2 Moras { Ml e
bl 14 /2017 2 Yoras N : )
Abal 12 /2013 Teadess' biscussion 2 MHeras E) )
Abiil 19 /2013 Agpoading Dogdoprbryl 2 Horaes [LLD
Abil 21 /7013 |Moproachivg Drg ditnbi] 2 Howw s U )
Pl 2t S2op Aoprodduing Sog dpendincy 2 Hood \%L)@%@)
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CALDAS

FACULTAD DE CIENCIAS Y EDUCACION )
LICENCIATURA EN EDUCACION BASICA CON ENFASIS &% j

EN INGLES
TRABAJO DE GRADO PASANTIA
COLEGIO NACIONAL NICOLAS ESGUERRA

UNIVERSIDAD DISTRITAL FRANCISCO JOSE DE

DESARROLLADO POR: filgjandva Rradnde3 essCODIGO; 2012165052

DOCENTE DIRECTOR: Ruth Amira Calderén

TUTORA EXTERNA: Karen Moreno P.

CERTIFICACION DE HORAS DE PASANTIA

FECHA ACTIVIDAD NUMERO DE FIRMA DOCENTE
DESARROLLADA | HORAS TUTOR
i,'\b\\l 21 /20)7 Tadts Discussian Q \_{D‘fd; b M@
: TN
Abil 24 /2010 (\vm? LSIoN 2 Ho|q5 . &L%{@
R
Aol 24 72015 | losore sessien 2 Moras <y M,
Abul 2S5 /2¢A Q\\)m? 3§ 10N Z Hosas S leg\(@
Abi L 25 /2013 closywe yession 2 Haas @y \K\\i@
A : : \ J
Ah]\[ Z(,/ZL| 2 d\)&\) ye  Jeshions £ HDK}\S C ‘%'\(@
Abil 26/201%  [Iypoackng Og bpindy 2. Hevcts WE( )
\
Poril 2¢ /zo17 | Teadkess' Discussion 2  Hoa Q\,\&L,‘gr\ég)
\
Poiil 2¢ /2017 | Clsvie  session 2 Meras N\‘M
\
Mol 29 /2017 Tedckers Discussion 2 Hovas Q&kﬁ@
Ronl 29 /2017 (losvie session 2 Movas SN %
Md‘&o 3 /w13 coswe fession 2 Yoras \W
Mose S /2017 |Teadess” peedback 2 Movas m
\
Maye S 72017 Fee's feedback 2 loras M
\ SR :
Moy s /2017 Closwe session 2 Moras 2
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General Observation Format: Teacher Karen Moreno Patifo

Intern: Dilam Steven Ortiz Paez

Universidad Distrital Francisco José de Caldas
Facultad de Ciencias y Educacion
Licenciatura en Educacién Basica Enfasis en Inglés

Internship
FORMATO DE OBSERVACION
NOMBRE DEL PASANTE: Ullcm Sleven Oz Diex FECHA: 5 de moye 2013

OBSERVADOR: Mevnell ¥aren Moveno Bikiso
Valore el proceso del eStudiante marcando E (excelente), B (bueno), A (aceptable) o D (deficiente)

ASPECTOS CRITERIOS B/AID OBSERVACIONES

1, Es puntual

ASPECTO 2, Cumple con el horario de clase
LABORAL |3, Demuestra compromiso

4, Prepara sus clases.

5, Se evidencia organizacién en el manejo del tiempo

e evidenaa basiunle Compromise en
\a ‘)\uneauo?‘ e sus e,

1, Sus clases plantean un objetivo claro.
2, Tiene en cuenta las necesidades de los estudiantes para
el desarrollo de las actividades.

ASPECTO 3, Evalta procesos de aprendizaje formal e informalmente.
PEDAGOGICO |4, Las actividades desarrolladas en clase tienen relacion
con los objetivos propuestos.
5. Las explicaciones y las instrucciones son claras y sencillas.

Oawamente Jlas clases que E-epoyoror\
p\anleabcm o\@ehvos clavos.
Tamb;e’h, 0\ augeny un ¥emo»

@ ser cbovdado teniendo en

cvento las necesidades de los
eshudiontes, lo hicieron bastante

XX IR > P X m

6. Manejo de grupo. X COm pren Si hie ¥ Vama bvo.
1, Tiene en cuenta los estilos individuales de aprendizaje s < ejewmpre )
para la planeacién de actividades. A \-“5 0(% V'daded s | F {Ut?ro
2, Sa_preocur:a igualmente p‘::; Ios' estudiantes que tienen " d;@ yen les e i nnoquo «;1336. uieon
ventaja y por los que necesitan refuerzo. eshudia k", o~
A'S,SP‘ECCJ.O 3, Realiza actividades significativas que involucran temas ; e\ PYC(eSc de (adc:\ s 2 “
AFECTIVO | de agrado para los estudiantes. Al pesac C}ue eon 3% o 40
4, Las actividades permiten la participacion activa de todos
los estudiantes. A
5, Utiliza variedad de actividades para la presentacién y X
préctica de contenidos.
ASPECTO |1, Habla claro y maneja un tono de voz adecuado. X Excelenk dominio de la lengua .
LINGUISTICO |2, El habla empleada tiene diversidad léxica. A Solo debe subiy e\ Wumen dﬁ e lavor .
3, Demuestra seguridad al corregir errores sobre uso de \
lengua. X K\‘ \ [\
Notas Adicional | T\ W =
SECAGR SISy

sy

(C 52190 237 B¥A
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General Observation Format: Teacher Karen Moreno Patifio

Intern: Alejandra Fernandez Gonzalez

NOMBRE DEL PASANTE: A\ \eiandra Ferndadez Gonad ez

Universidad Distrital Francisco José de Caldas
Facultad de Ciencias y Educacién
Licenciatura en Educacion Basica Enfasis en Inglés
Internship
FORMATO DE OBSERVACION

FECHA: _J de wyvo 2013
J l§
0BSERVADOR: Mevnell Koven Movene Ribivo
Valore el proceso del dstudiante marcando E (excelente), B (bueno), A (aceptable) o D (deficiente)
ASPECTOS CRITERIOS E OBSERVACIONES
1, Es puntual X Se evdencia Prepovacioty Y compromiso
ASPECTO |2, Cumple con el horario de clase A en su quehacer como dotente
LABORAL 3D tra compromiso A
4, Prepara sus clases. X
§, Se evidencia organizacién en el manejo del tiempo X
1, Sus clases plantean un objetivo claro. X Los qd’,v;dgdes gue se pre Pa raron paves
2, Tiene en cuenta las necesidades de los estudiantes para i . - L
| el desarrollo de las actividades. X bs clases s SHpye e U o\‘ﬂe Ho
ASPECTO |3, EvalUa procesos de aprendizaje formal e informalmente. X clavo.
PEDAGOGICO |4, Las actividades desarrolladas en clase tienen relacién % Tuvievon en cvento  los recesidades
con los objetivos propuestos. g evidenciavon en los estudiande’s
5. Las explicaciones y las instrucciones son claras y sencillas. | X 9 g l 4{‘ ‘ /7,(0
6. Manejo de grupo. X para  Plonreay  lasS 7eho hicag
1, Tiene en cuenta los estilos individuales de aprendizaje : wiLico -
a 1 laiaaoith s noitiias X Todos las ackvidades fueion Sﬁ i
,Sep pa igual por los estudi que tienen -}—;va S) los 4{?)"05 fueron (Jé Ctjyao/o
ventaja y por los que necesitan refuerzo. Cj nderés o e\\ aS.
ASPECTO e e M
PSICO- 3, Realiza actividades significativas que involucran temas CI . do
AFECTIVO | de agrado para los estudiantes. X u }) ]i 20Y0n O\C}gv; o cleb vaviadas
4, Las actividades permiten la participacion activa de todos " l ] ¢ "SCG 5
los estudiantes. POYO‘ PTt‘S?V\)’ oY as “f yna :
5, Utiliza variedad de actividades para la presentacion y
préctica de contenidos. X
ASPECTO |1, Habla claro y maneja un tono de voz adecuado. A Tiene un excelen® dominio de la
LINGUISTICO |2, El habla empleada tiene diversidad Iéxica. = X len ua. Su volumen de Vot es
3, Demuestra ridad al corregir errores sobre uso de £
lengua. - - < adecuaéo, {* (\
Py !
i SOt N

\ e 57160 239 Bk -
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General Observation Format: Teacher Irma Inés Herrera

Intern: Dilam Steven Ortiz Paez

i 0
OBSERVADOR: Tymy Lnty vy U
Valore el proceso del estudiante marcando E (excelente), B (bueno), A (aceptable) o D (deficiente)

Universidad Distrital Francisco José de Caldas
Facultad de Ciencias y Educacién
Licenciatura en Educacién Basica Enfasis en Inglés

Internship
FORMATO DE OBSERVACION

NOMBRE DEL PASANTE: Di\um S\T\M\ 6\\'\-7_ ?0‘&1

FECHA: 5 ¢ \‘\mu\b 2613

ASPECTOS CRITERIOS E|B OBSERVACIONES s
1, Es puntual ( S Llosks ool una - Qland -
A eC 0 2Cumple oon ol horario do ciase ! Gea Lttt it kg
LABORAL |3, Demuestra compromiso X ) ) N
4, Prepara sus clases. X 0} '\'3\'& Nt wb QMX Litamy 3 N \c\ T n\fa\[ 1\\. -
5, Se evidencia organizacién en el manejo del tiempo § INERIWOLY s \Wds RGRLL [STR ;
1, Sus clases plantean un objetivo claro. ) S Vi Ve A aden Ve
2, Tiene en cuenta las necesidades de los estudiantes para M 0‘-‘“\‘\ \\ W Y““—‘ Wind \\J* ugay \ \/\t\%'\
| el desarrollo de las actividades. al DR & ve |y 9 GUN gn tondi-
ASPECTO 3, Evalta procesos de aprendizaje formal g informalm.eme. ' Cleney g &( u \Q o \-‘\\Q \\'\"\"\&n\ra ‘\6. D Y5
PEDAGOGICO | 4, Las actividades desarrolladas en clase tienen relacion X . \1 SR e W 5 \o\eos
gt sriaanieg Nakging odewwndns o\ {eboladg
5. Las explicaciones y las instrucciones son claras y sencillas. | _ X W Qg\u’( 4
6. Manejo de grupo. X :
il individuales de _.-'7- ‘J‘\,, ) < \~ r\ | .
el e T X o un tnaedp ek g
2 Se.preowp:a;,_; i ...ptzgtft tudi que tienen 7\ \‘\t\\a' vo\w é\'\:k"\ :)'léi\é dx i‘a\\:&-‘ G-
ventaja y por los que necesitan refuerzo. ) i
9 e N o cieas
Agglsc(g-o 3, Realiza actividades significativas que involucran temas )( \";) TN i JC\\\):\ &A h\Q pIE
AFECTIVO  |de agrado para los estudiantes. Deseatn toakenidsy Quk c\\it cht
4, Las actividades permiten la participacion activa de todos 7( \J\f \‘\ - X( é . \ . A
los estudiantes. D71 TV VT Ty 0 WS ph
5, Utiliza variedad de actividades para la presentacién y X Vi *t \\
practica de contenidos. Uy ‘\ atth, : 1
ASPECTO | 1, Habla claro y maneja un tono de voz adecuado. hd Ec) XTREY 51D E\\ ‘{k‘u wRY 9V O1y-
LINGUISTICO |2, El habla empleada tiene diversidad léxica. ¥ WYSd & \oustav }\ ) \ﬁ DL
3, Demuestra seguridad al corregir errores sobre uso de X 3 3 e \?; k \ ) G )\&L) !
N Akt (AR WAYVEA Y

lengua. N
otas Adicionaies: Tigufiiiy 1o un"m.m&x_ﬁL_\.Q\#&umL.ﬁL—Q' v
SO TR S \Xntm\»t') q(\h\n’b\' Codp W7 mibs,

5

5 _ MLV

BRI T el A SO
?‘\W\&@wk 54650839
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General Observation Format: Teacher Irma Inés Herrera

Intern: Alejandra Fernandez Gonzalez

Universidad Distrital Francisco José de Caldas
Facultad de Ciencias y Educacion
Licenciatura en Educacion Basica Enfasis en Inglés
Internship
FORMATO DE OBSERVACION

NOMBRE DEL PASANTE: ‘\\mdmévc\ Towendet Cpazeler rECHA: S Ai “\L\m‘D 2647

| OBSERVADOR: ___ Ltto Lres \wwva Qoyed
\ Valore el proceso del estudiante marcando E (excelente), B (bueno), A (aceptable) o D (deficiente)

ASPECTO 1, Habla claro y maneja un tono de voz adecuado.

LINGUISTICO |2, El habla empleada tiene diversidad léxica.
3, Demuestra seguridad al corregir errores sobre uso de

E)&\‘lt%c\ 5N é\b‘c«x"ﬁe &N ‘w\wm\(m

thesina 4 ¥ Rupva hasty haw
oL galndty ton clangads .
g iy Ao TRV S AW V14 ﬁ\\me Y L‘umetéux(

e =
?Mw&\m\// S54.250. @35

ASPECTOS CRITERIOS E/B/A|D g OBSERVACIONES
ASPECTO JJ-EE%“—UQ el horario de ci i Lo slanengen & 5v> - Hass ‘d}f‘&‘?‘“
2. Cumple con el horario de clase g il I T 0
LABORAL 3, D compromiso X E\r\w\imﬂ \‘{ i\\ ul\.}» \\)‘; (L\)Y(t 2 lﬁ,\u‘.
4, Prepara sus clases. y c\?\l ey e o Lot botien .
5, Se evidencia organizacién en el manejo del tiempo B _
1, Sus clases plantean un objetivo claro. Y + 9o 3t : \ ‘1\\""ﬂ0 co
2, Tiene en cuenta las necesidades de los estudiantes para )< 6\\’ t \0 \xm\m.lk al g “:l‘/ : n.
el desarrollo de las actividades. Llay sy dun en Gadytioms A\K\Cl W,
ASPECTO 3, Evalia procesos de aprendizaje formal e informalmente. X imae’ SXa ; ) . B e
PEDAGOGICO |4, Las actividades desarrolladas en clase tienen relacién N gl "\“‘}éc  toha \*‘)mb adeovodis
| con los objetivos propuestos. a la Qeblacea esulay,
5. Las explicaciones y las instrucciones son claras y sencillas. |\
6. Manejo de grupo. X ‘ =
e s e 4 A Moneyy R\\&\ ATTIIT S K%\m’vlwé
2, Se preocupa igual por los estudi que tienen X M B’)\véltmhb TR SC\\U A ’t\{
ventaja y por los que necesitan refuerzo. ; (
ps‘ccg_o 3, Realiza actividades significativas que involucran temas X C\D\ﬂ,\ '\T\L\\U\){\l\éb \hb u\é\.q\&wlu)&-
AFECTIVO | 0e agrado para los estudiantes. ey sty to \{‘ .
=R - T - { Lot vix
4, Las actividades p 1 la p P activa de todos \ o 4 { : \m‘ .
os estudiantes. ) Predeity tonenices vt QSM n P
o T pags PR P TR ) I "" N A . \
Dkiee i comeiion paainp oyl Huameaht o bbos 65 gankicifankn
\
\
X

lengua. N \ \
Notas Adiclonales: Dyindtrty |0y (abapnzb o0 Vo Onerand ol
RN R Sy \Q‘mimn\d‘\ 3 mim\.\»\ PTNETRETTEN

=3
=
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Approval Letter from Colegio Nacional Nicolas Esguerra

Co/egio Maciona/ %co/a’é &guerm

INSTITUCION EDUCATIVA DISTRITAL

Bogota, 18 de noviembre de 2016

Sefiores

CONSEJO ACADEMICO

Licenciatura en Educacién Bésica con Enfasis en Inglés
Universidad Distrital

Bogota D.C.

Asunto: Aceptacion de solicitud para realizar pasantia

Reciban un cordial saludo.

Para informaries que los estudiantes Dilan Steven Ortiz Pdez con C.C. No. 1030647879
de Bogota, codigo estudiantil 20121165108 y Alejandra Fernandez Gonzéalez con C.C.
No. 1136887087 de Bogota y cédigo estudiantil 20121165052, han sido aceptados para
realizar la pasantia en el Colegio como modalidad de trabajo de grado segun lo estipulado
en el acuerdo 038 de 2015 emanado por el Consejo Académico de la Universidad Distrital
Francisco José de Caldas.

Atentamente,

QU
RENATO SALVATORE CADAVID MENESES
Rector

Claudia B.

Calle 9C No. 68 - 52 - Teléfonos:420 12 16 - 260 73 88 - 260 42 57- Bogota, D.C.
www.colegionicolasesguerra@edu.co - colnanicolasesguer8@redp.edu.co

Secretaria

RESOLUCION 2562 DEL 28 DE AGOSTO DE 2002 AI.GALD[A YOR
DE BOGOTA, D.C.

Educacién
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Approval Letter from school teacher Karen Moreno Patifio as a tutor for the

internship

Bogota, Noviembre 30 de 2016

Sefiores

UNIVERSIDAD DISTRITAL FRANCISCO JOSE DE CALDAS
Atn:

Consejo Curricular .

Licenciatura en Educacién Bésica con Enfasis en Inglés

El motivo de la presente es para comunicarles que, siguiendo lo estipulado en el Capitulo II
Articulo 5 (correspondiente a los requisitos ) del Acuerdo No.38 del 2015, el profesional
responsable del acompaiiamiento de la Pasantia propuesta por los estudiantes del Proyecto
Curricular Licenciatura en Educacién Basica con Enfasis en Inglés, DILAM STEVEN
ORTIZ PAEZ, con Codigo 20121165108, Cédula de ciudadania No. 1030647879 y
ALEJANDRA FERNANDEZ GONZALEZ, con Codigo 20121156052, Cédula de
ciudadania No.1136887087, con titulo “Leading Critical Reflections through Readings
related to Sudents’Sociocultural Background”, sera la profesional docente en Lengua
extranjera MEYNELL KAREN MORENO PATINO del COLEGIO NACIONAL
NICOLAS ESGUERRA, donde se realizara la Pasantia, quien es la persona que seguira de
cerca el proceso de desarrollo de dicho proyecto. Dicha Pasantia se iniciara en febrero 3 de
2017 y finalizara el 23 de junio de 2017, por tanto tendra una duracion de 5 meses.

Agradeciendo la atencion prestada,

Dilom Ortie dliguda 4

DILAM STEVEN ORTIZ PAEZ ALEJANDRA FERNANDEZ GONZALEZ
CC. 1.030.647.879 CC. 1.136.887.087

Pasante Pasante

Cédigo: 20121165108 Codigo: 20121165052

~olegio Nacional Nicolé—sﬂégguerra
Docente Encargada
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Consent Format for data management

Format from grade 901
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Format from grade 902




Format from grade 905




Format from grade 906




Format from grade 1001




Format from grade 1002




Format from grade 1003




Format from grade 1004




Format from grade 1006




