TANULO TARSADALOM
OKTATASKUTATAS JARVANY IDEJEN

Kattein-Pornéi Rita — Mrazik Julianna — Pogatsnik Monika
[szerk.)

HERA EVKONYVEK




TANULO TARSADALOM
OKTATASKUTATAS JARVANY IDEJEN



Lektoralta:

Boros Julianna
Buda Andras
Engler Agnes

Fehérvari Aniko
Forray R Katalin
Hegediis Judit
Hill Anna
Imre Anna

Jancsdk Csaba

Jozsa Krisztidn
Juhdsz Erika

Kattein-Porndi Rita
Kozma Tamas
Langerné Buchwald Judit
Liikd Istvdn
Mika Janos

Molnar Gyorgy

Mrazik Julianna
Nagy A’gos fon

Orsos Anna
Podraczky Judit
Pogdtsnik Monika
Polonyi Istvan
Pusztai Gabriella
Rébay Magdolna
T6th Péter
Urbinné Borbély Szilvia
V. Gonczi Ibolya
Varadi Judi
Varga Attila



HERA EVKONYVEK IX.

TANULO TARSADALOM
OKTATASKUTATAS JARVANY IDEJEN

Szerkesztette:

Kattein-Pornéi Rita — Mrazik Julianna — Pogatsnik Monika

Debreceni Egyetemi Kiado

HiTagariay |
‘ mh4
d
al

Research ‘

Education Association

Magyar Nevelés- és Oktataskutatok Egyesiilete

Budapest — Debrecen 2022



HERA Evkényvek sorozat kotetei
ISSN 2064-6755

Sorozatszerkesztok:
a HERA elnoksége

I. kotet: Juhasz Erika — Kozma Tamas (szerk.):
Oktataskutatas hataron innen és tal

II. kotet: Kozma Tamas — Kiss Virag Agnes — Jancsak Csaba — Kéri Katalin (szerk.):
Tanarképzés és oktataskutatas

III. kotet: Fehérvari Aniké — Juhasz Erika — Kiss Virag Agnes — Kozma Tamas (szerk.):
Oktatas és fenntarthatosag

IV. kotet: Mrazik Julianna (szerk.):
A tanulas 1j utjai

V. kétet: Endrody-Nagy Orsolya — Fehérvari Aniko (szerk.):
Innovacio, kutatas, pedagogusok

VI. kétet: Juhasz Erika — Endrédy Orsolya (szerk.):
Oktatas — gazdasag — tarsadalom

VII. kotet: Hideg Gabriella — Simandi Szilvia — Virag Irén (szerk.):
Prevencid intervencio és kompenzaciod

VIII. kotet: Juhasz Erika — Kozma Tamas — Toth Péter (szerk.):
Tarsadalmi innovacio és tanulas a digitalis korban

Boritoterv: Pete Balazs

© Szerzok, 2022
© Magyar Nevelés- és Oktataskutatok Egyesiilete (HERA), 2022

ISBN 978-615-5657-10-8
ISSN 2064-6755



TARTALOM

EIBSZO «.cuveneirenrinrenrnienrsinnenicseissessessessessusssnssissessessassssssessesssssssssessssssssasssesssssesssssesssssassssssessssses 9
Herbert Altrichter — Christoph Helm: Austrian schools in the Covid-19
pandemic ERA ..o et 11
Polényi Istvan: A pandémids oktatas néhany oktataspolitikai tanulsaga ...........ccc.cccceee. 45
I. TANULAS-TANITAS JARVANY IDEJEN ......coomnrimiimsmnsssssssssssssmssssssssssssssssssenes 57
Barna Viktor: Online kollégium? ,,Gyorsjelentés” a kollégiumok miikodésérol
a pandémia 1dOSZaKEban..............ooooiiiiiiiiiii e 59
Bencéné Fekete Andrea: Mddszertani paradigmavaltas az online 6rdkon....................... 71

Hegedis Judit — Matlari Andrea — Barnucz Nora: Kihivasok a pandémia

idején a Rendészeti FOISKOIAN ..........oooiiiiiiii e 79
Karl Eva — Cserko Jozsef — Molnar Gyorgy: A digitalis kor kihivasai

¢és lehetdségei a digitalis tanulas soran — Fokuszban az élménypedagogiai

MOASZETEK ... 89

Mezei Monika: Online tananyagok hasznalatanak tapasztalatai a tdvoktatas
idején — Az iwitness tananyagairol ..........cccceoueiiiiiireiiieree e 106

Modné Takacs Judit — Pogatsnik Monika — Kersanszki Tamas: A gamifikacio,

a puha készségek fejlesztésének egyik eSZKOZE ......oooveuririivniiniiiiiiccie e 117
Balogh Réka — Toth Csenge — Nguyen Luu Lan Anh — Varga Attila — Huszar
Zsuzsanna — Monus Ferenc: Globalis nevelés a magyar pedagogusképzésben ............. 138

Csopék Eva: Iras- és olvasastanitas tobbnyelvii kornyezetben

a Beregszaszi Magyar iskolak pedajan...........ooceiviieiiiiiiiiiiee e 152
Dancs Katinka: Pedagogusok vélekedése az allapolgari nevelés céljairol..................... 163

Janecsko Liliana Lenke — Chrappan Magdolna: ,,Ha tobb targyat tanitok,
tobb fizetés jarna” — Tanarok és tanarszakos hallgatok nézetei a komplex
természettudomanyos OKtAtASIOL .......cc.eeiiiiiiiiiiiie e 173

Kiss Gabor Ferenc: Ertékatadas torténelmi videointerjuk felhasznalasaval

a katonai kiképzés és honvédelmi nevelés tertiletén ............ccooooviviiiiiiiniiniiiieceeee 184
Kovacs Monika — Suhajda Csilla Judit: Tudasmenedzsment a Vuca-vilagaban............ 194

Krakker Anna: Kornyezeti nevelési oktatocsomagok alkalmazasi lehetdségei
ONIINE TETDEM. ...ttt 205

Langerné Buchwald Judit: Tanulokozosségek a kdznevelési torvény
MOAOSTEASA ULAN ...ttt e st eeneen 218

Mrézik Julianna: Kiiiriilnek az iskolak! Atrendez6dés a koznevelésben —
Egy kutatas folytatdsa 6t év muUItAN .........cooiiiiiiiiiii e 228



Szab6 Jozsef — Fintor Gabor: A helyi televizidk nézettsége és szerepe
a sportra Nevelés teKintetEDEN .........oouiiiiiiiiiii e 241

Papp Beata: Magyar — olasz két tannyelvii oktatas: Fokuszban a pécsi

Kodaly Zoltan GIMNAZIUM .........ooiiiiiiiiiiiiie e e 250
Szab6 Jozsef — Buda Andras: A tavolléti oktatas tapasztalatai

a Debreceni Egyetemen az oktatok korében végzett kutatasok alapjan...........ccceeeeee. 259
Szaboné Mojzes Angelika: A pozitiv hibakultira szerepe a kdznevelésben................... 275

Tank6 Veronika Zita: A romén nyelv oktatdsa a romaniai magyar
tannyelvil elemi osztalyokban a tantervi valtozasok tiikrében...........ccoccoviiiniinniis 283

Telegdi Attila — Bognar Jozsef: Az edzdi nézetek szerepe a gyorskorcsolyazok
képzésében: kiilonbozd szereplok tapasztalatai a hosszu tavu felkészités

OLdALATOL. ... 308

Thiir Antal — Fiigedi Balazs: A fizikai teljesitménymutatok

¢s a tanuloi kompetencidk, valamint tantargyi attitlid 6sszefliggéserl.........ocevvvevnvnnnnnnee. 321

Trembulyak Marta:Fejlesztettiink, avagy - ,,Szinten tartottunk™? ...........ccccoviiieinncnns 332
I1. KOZOSSEG ES INNOVACIO ....cooneersssmmssssissssssssssssnsssssssssssmsssssssssssssssmssssssssss 339

Kozma Tamas: KOZOSSEZ €S INNOVACIO........ovveeueriieriiiiiiie ettt 341

Bankutiné Mihalcsik Marta: Helyi kézmiives alkotokozosségek
¢s helyi értéktarak szerepe a Balaton-felvidéki kistelepiiléseken ...........coocevieiiiiinnnn. 349

Benke Magdolna: K6zosségépités okos és nem okos kistelepiiléseken............ccceueeeee. 359

Brinzan-Antal Cristina — Kovacs Lilla-Nora: Az erdélyi magyar civil
szervezetek online KOmMmUNIKACIOTA ........eeuiiiiiiiiiieiieie e 366

Dan Beata Andrea — Kovacs Karolina Eszter — Olah Andrea: A kozosségi
iskolak, mint élmény, érték és innovacio alapti pedagdgiai mozgalmak ........................ 379

Farkas Julianna — Benkei-Kovacs Balazs — Hiibner Andrea: A hungarikumok
¢s helyi értéktarak vizsgalata: elméleti alapokra €piilé empirikus kutatas
eredményei a nemzeti értékek rendszere Kapesan..........coeveevieiiiiiiiiiiiniiiiieee e 389

Kovacs Klara: A sportoldi €s a tanulmanyok melletti kitartas 6sszefiiggései

Karpat-medencei hallgatok KOTEben .............cooviiiiiiiiiiiie e 403
Malatyinszki Szilard: Generacids kiilonbségek a felndttképzési modszertanban........... 414
Sitku Krisztina: Egy tanul6é kozosséget formald eszkoz: A tefce toolboX .........eeeueeeeeee. 426

Velics Gabriella: ,Magunk miatt” — A digitalis kozosségépités szakmai
¢s személyes kompetenciafejlesztd hatdsa...........ccovveiviiiiiiiiiiii e, 437



IIL. PERSPEKTIVAK AZ OKTATASKUTATASRA .....ooveveeeeeveerereesesesesessesesesesssesens 449

Blatt Péterné: Hatranyos helyzetli didkok sportaktivitasat meghatarozo
SZeMELy1 €s tArgy1 tENYEZOK ...ccuveiiiiiiieiiiii i 451

Borbély-Pecze Tibor Bors — Suhajda Csilla Judit: Palyaorientaciés szolgaltatasok
a pandémia els6é évében. Egy hazai és egy globalis felmérés kozos tapasztalatai.......... 463

Boruzsné Biidi Katinka — Rébay Magdolna: A gydri és a soproni bencés
gimnazium tarsadalami karaktere a dualizmus koraban.............ccoccoviiiniiniinnin. 473

Forray R Katalin — Varga Aranka: Egyén és kozosség — A roma
szakkollégiumok helye €s SZEIePEe .......ocuueiriiiiiiiiiiiii e 490

Hecker Henrietta: Mesél6 forrasok — Levéltar-pedagogia gyakorlatok
055zehasonlitd VIZSZAIATA ........coouiiiiiiiiiiii e 504

Hegedis Judit — Fekete Marta: A covid hatédsa a biintetés-végrehajtasi
intézetekben €16 fogvatartott csaladdal valo kapcsolattartasara
a szakemberek SZemSZOZEDOL............coiiiiiiiiiiiiiii e 513

Koger Yvetta: ,,Ovoda vagy aggoda?” Ludas Matyi ironikus kérdései
AZ OVOLATOL ..o s 523

Meleg Attila: E-tanoda JArvany idején .........ccceovieviriiieininiene e 537

Mezeiné Rumpf Anita: A leanynevelés témaja az Iskolai Szemle cimi
folyodiratban 1885-1896 KOZOTE.....cc.ueeuiiriiriieiieciie e 547

Uricska Erna — Molnar Katalin: Az angol nyelvii jarvanyszotar 1étrehozasa
szerz01 €s SZerkeszZtO1 SZEMME] ........oouiiiiiiiiiiiiiii e 556

Monus Ferenc — Pribéli Levente — Sipos Florian: A covid-19 pandémiaval
kapcsolatos vélemények a kornyezeti attitidok és a politikai nézetek tokrében
egyetemi hallgatOKNAL ............coooiiiiiiii e s 565

Nobik Attila: A néptanitdi szakmasodas torténetének forrasair6l...........occovveeieennenn 585

Rébék-Nagy Andras: Zenetanulassal kapcsolatos tanuloi attitlidok
vizsgalatanak nevelésszocioldgial vonatkoZAasal ............eeveeeeieeriieeiieenieeeeeie e 595

Réti Tamas: A zenepedagogiai sajtd Magyarorszagon 1860-1950 kozott ..................... 604

Rosenberg Matyas: A romani nyelvtankonyvek vizsgalatanak néhany
1ehetSEZES SZEMPONLIA ...c.ueiiiiiiiiieeti ettt et e eebe e e e e ens 613

Ruzsonyi Péter: A kriminalpedagdgiai fokozott bortontigyi feleldssége
€8 @ COVIA-19 JATVANY ....eeiiiiiieeiie ettt sttt e ebe e enneeneeas 624

Szekeres Nora: Sajatos sportélet a Dagesztani Koztarsasag példajan...........ccooeeeeneee 634



Téthova Tarova Eva — Himpéan Veronika — Nagy Melinda — Darvay Sarolta —
Szencziova Iveta — Balazs Pal: Az alvasporblémak okainak vizsgélata
az alapiskolds korosztaly KOrében............coooooiiiiiiiiiiiiie s

Varga Andrea: A Hid-ban tanulokkal késziilt szociabilitds mérés...........cccccevvenniennnn.
IV. ENGLISH LANGUAGE STUDIES .......ccovininineiruinrisinsensunssessessessasssesssssesssssassassns

Melinda Fiirész-Mayernik: Bilingual and multilingual children:
Adapting theoretical knowledge to the practice of public education............cccccceceeenens

Abraham Gréta: Examining gerdner’s interpersonal and interpersonal
intelligences int the light of the continental education system ...........c.cccoocevniiieinenns

Heléna Endrédi-Kolip: Tracing multiple intelligences in nursery education..................
Gabriella Hideg: The added value of sport education is fair play.......c..ccooceeeviineenncnns

Anikoé Joo — Viktoria Molnar-Tamus — Adrienne Sz. Fodor: Arts education
1N tEACKET trAINING ...cc.eiiiiiiiieciie ettt

Moet Moet Myint Lay — Aniko Kalman: Continuous professional development

for teacher educator development in Myanmar education colleges............ccocevveennnnnee
Moses Njenga: TVET teacher continuing professional development in Kenya:

A mixed methods research into current Practices ..........ceoueevereereereenierieeeie e
Myo Sandar: How teacher learn to continue professional development

during the covid-19 PandemiC .........c.cceoiiriiiiiiiiiie e
Phavadee Sounantha:A review os self-regulated learning and the

motivated strategies for learning Questionnaire (MSLQ).......ocevvviriiniinciiieniiieceeenn
Tamas Varga: The innonative use of distance-learning materials combined

with virtual reality (VR) in the field of military education and training...............c........

Win Phyu Thwe: Continuous professional development of teacher trainers
in Myanmar during the pandemicC ............coccoiiiiiiiiiiiriie e

HERA 2020. 6VI DESZAIMOLO . ..cceeeeeeneeeeeeeereeeeeeeeseeresrssssssesssssessssssssssssssssssssssssosssssssssssssssssssss



Win Phyu Thwe

CONTINUOUS PROFESSIONAL DEVELOPMENT OF
TEACHER TRAINERS IN MYANMAR DURING THE
PANDEMIC

ABSTRACT

To place great emphasis on the continuous professional development of teacher trainers,
the Ministry of Education in Myanmar arranged trainings and workshops for teacher
trainers to improve their pedagogical skills, English skills and ICT skills. Win (2015) also
suggested that professional development based on the responsibilities and roles of each
staff member is necessary in the higher education sector. During the pandemic, workshops
and trainings for teacher trainers were swiftly moved from face to face to online mode.
The main purpose of this paper is to investigate the continuous professional development
of teacher trainers in Myanmar during the pandemic. Two questions are answered: (a)
which challenges did teacher trainers overcome during the pandemic? and (b) what are
the advantages of the continuous professional development of teacher trainers during the
pandemic?. The findings were based on the experience gained by participating in online
trainings. The teacher trainers faced power outage, poor internet connection and difficulty
in the use of learning apps. Despite some obstacles at the start of online learning, there
were developments in ICT abilities, communication skills, life skills, and confidence in
implementing online teaching. It can be concluded that the continuous professional
development of teacher trainers was implemented even during the pandemic. It can also
be supposed that these professional developments will lead to the lifelong learning of
teacher trainers.

Keywords- Continuous Professional Development, 1eacher 1rainers, Pandemic

Network: Vocational training and employment/ Vocational Pedagogy and Vocational
leacher 1raining Division

1. INTRODUCTION

The need for teachers to continue their professional development has never been more
crucial. Gall and Renchler (1985) identified the continuous professional development of
teachers as “efforts to improve teachers’ capacity to function as effective professionals by
having them learn new knowledge, attitudes and skills” (p. 6). Smith (2015)
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conceptualised the continuous professional development of teachers as all formal and
informal learning events on and off-site that are available to professionals such as teachers
and academics. The OECD (2009) stated the purposes of professional development that
are to upgrade academic knowledge, skills, attitudes, and teaching methodologies in light
of advancements in instructional approaches, as well as providing a forum for peer groups
to share knowledge and information. To place great emphasis on the continuous
professional development of teacher trainers, the Ministry of Education in Myanmar
arranged trainings and workshops for teacher trainers to improve their pedagogical skills,
English skills and ICT skills. Win (2015) also suggested that professional development
based on the responsibilities and roles of each staff is necessary in the higher education
sector. The National Teacher Competency Standards Framework is made up of four key
domains: professional knowledge and understanding, skills and practice, values and
dispositions, and professional learning and development. The last domain deals with
teachers’ continuing professional growth and development (Dabrowski & Spink, 2020).
The new curriculum for four-year Education Colleges is also based on the National
Teacher Competency Standards Framework for Myanmar. Smith (2015) contended that
teachers’ professional development is linked to systemic change, whether through the
introduction of new curricula, material, policies, or just attempting to improve the
efficiency and efficacy of the educational system. Postholm (2012) suggested that a
positive school culture with a good atmosphere and understanding of teachers’ learning,
in addition to co-operation with external resource persons, may impact the professional
development of teachers.

Training programmes such as the TREE (Towards Results in Education and English)
project support teacher trainers to develop their teaching competence and English
proficiency, before moving on to improving their teacher training and communication
skills and implementing the new curriculum. All teacher educators and education degree
college staffs are provided with professional development opportunities, and all have
equal access to opportunities. As a compulsory requirement in the competency standards,
all teacher educators need to attend at least one professional development programme each
year. Depending on their proficiency and needs; some teacher educators are actually
supposed to attend more than just one. Professional development allows teacher educators
to pursue areas of particular interest such as inclusive education or language teaching, and
to reflect on and improve their own knowledge and skills.

Education system and teacher training are also affected by the Covid-19 epidemic.
Consequently, the epidemic changed the way teachers taught and communicated with
their students. In this time of crisis and uncertainty, ICT technologies have shown to be a
lifesaver not just for the IT industry and businesses, but also for the disciplines of
education and training (Asgar & Ratra, 2020).
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It drove the educational sector towards internet learning and tutoring. Online teacher
training has been primarily supported during the pandemic. The majority of the teacher
trainers used technologies such as Microsoft Teams, Zoom, and Google Classroom to
create dynamic sessions. Our education policies and methods of teacher training and
development must be modified to be more informed and relevant if we are to escape from
the pandemic better and stronger than before (Cambridge, 2021).

1.1 PROBLEM STATEMENT

The National Teacher Competency Standards Framework promotes the importance of all
teachers being conscious of their position as leaders within the community and emphasizes
the need for active research to support teachers’ classroom success and continuing
professional growth. When Covid-19 shut down all schools in Myanmar in March 2020,
professional development programmes still continued to be implemented in different
ways. Teachers' continuous professional development has become more important in this
age of paradigm change, which has occurred as a result of the coronavirus outbreak, in
order to upgrade their teaching abilities, proficiency, and efficiency level to fulfill current
criteria (Asgar & Ratra, 2020). During the pandemic, workshops and trainings for teacher
trainers were swiftly moved from face to face to online mode. The scenario was described
by Mishraet al. (2020) as a methodological change from the traditional approach to a
current approach to teaching learning; from the classroom to a virtual platform; and from
seminars to webinars. According to a Myanmar Ministry of Education publication named
“’Myanmar COVID-19 National Response and Recovery Plan for the Education Sector”
(2020), a countrywide response and recovery strategy was devised to preserve educational
continuity during the COVID-19 outbreak. This strategy is divided into two parts: a
response phase and a recovery phase. During the response phase, the Ministry of
Education intends to use a variety of distance education methods to keep lessons going.

1.2 SIGNIFICANCE OF THE STUDY

Higher education institutions are expected to remain closed during the response phase to
prevent the spread of COVID-19, and specific measures will be required to assure
education continuity during the closure period. The Department of Higher Education also
intends to continue reforming the pre-service teacher education curriculum and will give
further support to education degree colleges to guarantee that the curriculum reform is
successful. In accordance with the instructions of the Ministry of Health and Sport,
education degree colleges must continue to play an important role in COVID-19
prevention.

786



Win Phyu Thwe — Aniko Kalman

In addition to developing learning materials for both current and new curricula for the e-
learning platform, teacher educators will be prepared to provide online education and
assistance to student teachers. An ICT/distance learning module for teacher educators is
also being developed by the TREE Project or other development partners supporting the
pre-service teacher education sub-sector. Thus it becomes necessary to examine the
continuous professional development of teacher trainers in Myanmar during the
pandemic.

1.3 PURPOSE OF THE STUDY

This paper focuses on the continuous professional development of teacher trainers.
Postholm (2012) recommended that teachers can learn through participation in various
courses, reflecting on their own teaching in school, and observing and reflecting on others'
teaching in collaboration with colleagues. Teacher collaboration is important for their
development, and some teachers are capable of leading such learning activities.
The main research questions for this study where the aim was to investigate the continuous
professional development of teacher trainers in Myanmar during the pandemic are

(a) Which challenges did teacher trainers overcome during the pandemic?

(b) What are the advantages of the continuous professional development of

teacher trainers during the pandemic?

2. METHODOLOGY
2.1 RESEARCH METHOD

In this study a qualitative research design was adopted to address the research aim and
questions. The epistemological underpinning of this study is based on constructivism.
From this perspective, knowledge is perceived as the construction of meaning and
understanding within social interaction. The individual's social community is thought to
have a significant impact on how he or she learns and grows. It is argued that courses and
lectures, and teachers’ development of a metacognitive attitude are critical aspects for
teachers’ learning within a constructivist frame of reference according to Postholm (2012).

2.2. PARTICIPANTS

The simple random sampling technique was applied to select the participants in this study.
There are 60 teacher trainers from various departments in Pyay Education Degree College.
Generally these departments can be classified into three main categories, namely:
Education departments, Methodology departments and co-curricular departments. Two
teacher trainers from each main department were randomly selected to participate in this
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study. The purpose of the study was explained to them clearly as well as the reason why
we needed them to participate in our study. It was guaranteed for them that their
demographic data and responses to other questions would be used anonymously for only
academic purposes and their information would be kept confidential.

2.3. DATA COLLECTION AND ANALYSIS

The main method for collecting qualitative data was the individual interview (Gay, et al,
2006). The data collection method for this study was making in-depth semi-structured
interviews with individual teacher trainers. Semi-structured interviews allow the
researcher to prompt the interviewee if he/she seeks more information or find what they
are saying interesting (Smith, 2015). The open-ended nature of the question provides
opportunities for both interviewer and interviewee to go deeper into particular issues. The
semi-structured interview in this study was conducted with the following questions.

1. What 1s your understanding of continuous professional development?

2. How do you usually improve your continuous professional development?

3. During the pandemic, what are the activities of your continuous professional

development?

4. How do you feel about attending workshops/ training online?

5. Would you elaborate on the barriers you faced?

6. After attending the online continuous professional development programme, what

are the changes?

Before the participants were interviewed with these questions, the experts suggested that
the interview questions were relevant to collect the information about the continuous
professional development of teacher trainers. “One-on-one interviews were conducted so
that participants will not be hesitant to speak, articulate, and share ideas comfortably”
(Creswell, 2012, p.218). The interviews were recorded with permission, and then
transcribed and edited for further consolidation. The collected qualitative data were coded
and analysed inductively.

3. FINDINGS

The findings were based on the experiences of teacher trainers gained by participating in
online trainings. As shown in table 1, the main challenges teacher trainers overcome and
the advantages of the continuous professional development of teacher trainers are also
found out during the pandemic. The detailed results will be described in a narrative form.
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Tablel: Challenges and the advantages of the continuous professional development of
teacher trainers during the pandemic

Challenges Advantages
electricity off improvement of ICT skills
poor internet connection better communication, life skills
difficulty in the use of learning apps confidence to implement online teaching

3.1 PERCEPTION OF TEACHER TRAINERS OF CONTINUOUS
PROFESSIONAL DEVELOPMENT

Regarding the two questions: What is your understanding of continuous professional
development?, and How do you usually improve your continuous professional
development?, all of the participants responded that continuous professional development
means keeping their professional skills upgraded, namely teaching skills, management
skills, subject mastery and all competencies that can be applied in their work.

They gain pedagogical knowledge and skills through reading books related to education,
learn from other teacher trainers and sometimes attend the workshops such as Training of
Trainers for the New Curriculum workshop organised by the Ministry of Education and
the TREE project, which support English proficiency and inclusive practices.

Half of the respondents said they also learn English as a second language, focusing on
academic writing and speaking skills, by enrolling in a course taught by specialists during
their time off and paying the tuition costs. Few respondents mentioned that they upgrade
research skills and also study further in PhD programmes. With regard to professional
improvement, a respondent admitted that teaching and learning techniques can sometimes
be learnt through movies.

3.2 CONTINUOUS PROFESSIONAL DEVELOPMENT OF TEACHER
TRAINERS DURING THE PANDEMIC

The activities of continuous professional development, the feelings about attending online
workshops and/or trainings, the barriers they faced and advantages they gained were
investigated because workshops and training for teacher trainers were swiftly moved from
face to face to online mode during the pandemic.

Because the education degree colleges are closed and there is no course for student
teachers in the pandemic, teacher trainers have enough time to improve their professional
and personal skills. Therefore, they can upgrade their ICT skills that can be used in their
teaching and managerial tasks. Some participants learn other skills that are not related to
their profession such as working with a sewing machine, knitting or learning a new
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language. Before the pandemic, they were always busy therefore they had less opportunity
and no time to improve their personal and professional skills but only profited from the
professional development given under the arrangement of the Ministry of Education.

As soon as the online trainings started, a few respondents felt unconfident and excited to
learn something new, especially to use Zoom app and Microsoft Office. They worried that
unlike face to face learning, they would not comprehend online trainings well. Most of
the teacher trainers were afraid of power cuts and they faced the problem that the internet
connection was slow while they were attending online trainings for their professional
development. Some teacher trainers stated that they had joined other local and global
online courses such as Future Learn based on the experiences in the online workshop and
trainings under the arrangement of the Ministry of Education. As a result, they started to
communicate better with other academics all around the world. The significant change in
their teaching profession during the pandemic will be that they can deliver teacher
education to student teachers online and can integrate ICT skills with their teaching skills.
Most of the respondents said that now they have confidence to teach student teachers both
online and offline.

Although they faced challenges such as power cuts, poor internet connection and difficulty
in the use of learning apps to continue their professional development, they discovered
they had improved. They also mentioned the advantages of the online programmes. Their
ICT skills are upgraded and they can communicate with national and international experts
and academics during the pandemic. Finally, they have become confident to deliver
teacher education to their prospective teachers.

4. CONCLUSION

The findings of this study revealed that the teacher trainers understand continuous
professional development as all formal and informal ways of learning in which they
acquire new knowledge, attitudes and skills. This view is supported by the conceptions of
continuous professional development proposed by Gall and Renchler (1985) and Smith
(2015). According to their responses, the challenges teacher trainers faced during the
pandemic were addressed and they profited from advantages for their continuous
professional development. Mohapatra (2020) also presented that the education industry
has turned obstacles into advantages.

Professional development is only as good as the programs and the feedback and follow-
up support they provide (OECD, 2021). Although technology has been a saving grace for
many educational systems, this has not been the case for emerging and developing
countries. Many teachers in underdeveloped nations lack the appropriate internet tools and
technology to teach online, in addition to connection limitations with their region's ICT
infrastructure (Cambridge, 2021).
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During the pandemic, although all schools close down, teachers and students do not
abandon the learning process. Teachers have to work from home and teach and learn
online. The silver lining is that teachers have the access to attend online training provided
by local and global learning centres. In addition, not only professional development but
personal development can also be achieved.

The findings of this study may serve as a reminder to educational stakeholders, including
policymakers, that broad and rigorous professional development programmes for teacher
trainers are needed. Governments encourage teachers to participate in professional
development by providing funding for training and financial assistance to cover lost
wages, linking training to the certificate of higher qualifications, and making professional
development a requirement for salary increases or career advancement (OECD, 2021). It
will be critical to adapt to new regimes and training plans. Teachers used to be trained in
institutions of education, taught face-to-face, and learned how to teach at the front of the
classroom. In the context for online teacher professional development, there are a couple
of difficulties to be solved, particularly in developing countries in the field of online
training (Asgar & Ratra, 2020). Teachers now need to be educated how to teach in an
online classroom as a result of COVID-19 (Cambridge, 2021). The COVID-19 epidemic
is the nature's method of preparing us for the future, has launched us into the digital age,
resulting in the digitization of training and an increase in the use of online learning
(Ahmed& Tkram Khan, 2020; Asgar & Ratra, 2020). The post-pandemic education system
is expected to be extensively digitized and digitally skilled (Ahmed& Tkram Khan, 2020).
It can also be concluded that continuous professional development of teacher trainers was
implemented even during the pandemic although there were some difficulties at the
beginning. Online teaching and teacher training become more prominent in the next years
and global education policy is necessary to prioritize complete access for developing
countries as well. It can also be supposed that this will lead to lifelong learning for teacher
trainers. Lifelong learning may be understood as the continuous pursuit of knowledge for
personal or professional objectives. Lifelong learning promotes personal development,
active citizenship and employability. This implies that professional development linked
to lifelong learning involves professional learning that leads to a critical stance towards
current thinking and practices thus enabling teachers to engage in the process of
collaboratively seeking novel solutions to educational problems.
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