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Chapter

Mental Health Issues of Japanese
Elementary School Teachers: The
Effects of the Japanese Classroom
Management Style
Miyuki Matsumoto, Michiko Ishikawa and Sadananda Reddy

Abstract

Teachers in Japan face work-related mental health issues, such as depression and
adjustment disorders. The number of elementary school teachers taking leave of
absence due to mental illness has been increasing every year and is high according to
international standards. One of the reasons for this was the workload on a single
teacher, resulting in long working hours. The authors believe that the reason for long
working hours may be the Japanese classroom management style. This chapter com-
pares the Japanese classroom management style of elementary school teachers with
the classroom management styles of other countries, such as India, and discusses the
reasons for the long working hours under the Japanese classroom management style.

Keywords: Japanese elementary school teachers, Japanese classroom management
style, mental health issues, long working hours

1. Introduction

Japanese teachers are extremely busy, dealing with problems of truancy, bullying,
and the COVID-19 pandemic. The circumstances teachers have to adapt to and situa-
tions they need to address have left them feeling alone and mentally overwhelmed.

In this chapter, we will discuss the reasons for their mental state, citing Japanese-
style classroom management as one of the risks for Japanese teachers to become
mentally overwhelmed and develop mental health issues, such as depression and
adjustment disorder.

Comparing classroom management in Japan with that in other countries is useful
in understanding how the Japanese situation differs, and what issues it faces. This
chapter will focus on India as a country for comparison, given that there are many
similarities between the Japanese and Indian primary education systems, despite their
cultural differences. These similarities can be attributed to the historical background
of both countries, where Western education systems were introduced after the defeat
in war or colonialism and applied over existing local education systems [1, 2]. Such a
comparison will be beneficial for both countries. For Japan, the comparison with
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classroom management in a different culture can help clarify local issues. Meanwhile,
India’s pressing need for elementary education reform can be aided by examining
Japan’s elementary education classroom management.

Classroom management consists of all the actions taken by teachers to create an
environment supporting and promoting both academic and social-emotional learning
[3, 4]. While there are numerous definitions of classroom management, they usually
include actions taken by teachers to establish order, attract students, and elicit cooper-
ation [5]. For instance, classroom management is also often understood as classroom
discipline, which emphasizes on issues like the treatment of cheating [6], and as the
process by which teachers create a classroom setting and maintain appropriate student
behavior [7]. Proper classroom management improves student performance and
achievement [8]. Japan’s Ministry of Education, Culture, Sports, Science and Technol-
ogy (MEXT) states that “Classroommanagement is generally considered to be managed
and developed in accordance with the goals and policies of classroom management
developed by the homeroom teacher based on the educational goals of the school and
the actual situation of the classroom, and by creating the necessary conditions.”

The Organization for Economic Cooperation and Development (OECD) is an
international organization with 38 developed countries, mainly European countries
but also including Japan and the U.S.

2. What is the reason Japanese teachers are over-occupied?

According to the MEXT, 5180 public elementary and secondary school teachers
took a leave of absence due to mental illness in 2020 in Japan; in 2019, the number was
5478, a record high.

Previously published data show that the number of teachers who took leave due to
mental illness was about 1600–1900 every year from 1997 to 1999, and about 2300–
2700 every year from 2000 to 2002.

The number increased in the 2000s and has remained at approximately 5000 per
year since 2007 (Table 1) [9].

From 2004 to 2016, 1323 school faculty members (615 men and 708 women, mean
age 47.2 years) visited the Kyushu Central Hospital Mental Health Center. Of these,
138 (59 males, 79 females, average age 46.1 years) took a leave of absence. Table 2
shows what the attending physicians judged to be the “main causes” of faculty mem-
bers’ leaves of absence [10].

The results indicate that dealing with students and parents is a common cause of leave
for elementary school teachers. In other words, many teachers suffer from mental health
problems due to strained relationships with certain students or parents or because their
classes are no longer feasible because of these problems, leading to a leave of absence.

How many teachers take sick leave up to a month, if not a leave of absence? In
Japan, a leave of absence for public school teachers is an administrative action during
which their salaries may be cut. Before this leave, they could take sick leave. In most
cases, sick leave lasts up to 90 days.

Table 3 shows that the number of teachers who obtained long-term treatment of
1 month or more due to mental illness was 8071 in 2016, 8470 in 2017, 9062 in 2018,
9642 in 2019, and 9452 in 2020. The rate of increase from 2016 to 2020 shows that the
number of teachers on long-term treatment due to mental illness is 1.28 times higher,
especially in elementary schools. The rate of increase from 2016 to 2020 shows that
the number of those in long-term treatment for mental illness is 1.28 times higher in
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elementary schools and 1.66 times higher among teachers in their 20s. This is followed
by teachers in their 30s, who are 1.43 times more likely to be under long-term
treatment for mental illness. These results indicate that mental health problems are
more serious among young teachers in their 20s and 30s in elementary schools [11].

Elementary

schools

Secondary

schools

High

schools

Special

support

Total

Dealing with difficult students 32 12 1 0 45

Dealing with parents 15 4 0 2 21

Relationships with teachers in management 8 3 1 1 13

Unfamiliar work environment due to transfer 3 2 2 1 9

Relationships with co-workers 2 2 1 3 8

Large overall workload 3 1 0 0 4

Stress at home 3 0 0 0 3

Content of subject matter instruction 0 0 1 0 1

Research classes 1 0 0 0 1

Others (health, nursing care, etc.) 16 14 3 0 33

Total 83 38 9 8 138

Table 2.
The main reason for the faculty member’s leave of absence.

Table 1.
Personnel administration status survey of Japanese public school teachers in 2020.
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One of the reasons for the increase in the number of elementary school teachers
with mental health problems is that although there tends to be a large number of
young teachers in their twenties and thirties in elementary schools, the number of
teachers in their mid-forties to fifties who can guide these teachers is small, and they
are not able to practically guide the teachers [12]. In this case, teachers have no one to
consult when they have to deal with complaints from parents or when they are unable
to cope with classroom management, which leads them to face problems alone.

There is a serious shortage of teachers and instructors in Japan. The number of
teachers who are on long-term medical treatment or leave of absence is increasing, but
the number of teachers who cannot replace them is increasing all over Japan, espe-
cially in urban areas. To compensate for the shortage of manpower in the field of
education, mid-career and veteran teachers have been assigned to cover the remaining
teachers, and they have become so busy that it has become difficult for them to
provide guidance to the remaining young teachers, listen to their concerns and sup-
port them, and take organizational action before the problem becomes too big.

Furthermore, the fact that COVID-19 measures require manpower and additional
attention increases the burden on the educational field.

International comparisons confirm that Japanese teachers’ busyness is among the
worst in the world.

According to TALIS2018, in which 48 regions and countries, including OECD
countries, participated, teachers’work hours per week were 54.4 hours for elementary

2016 2017 2018 2019 2020 Increase from 2016 to

2020

Elementary schools Mental illness 3668 3889 4290 4729 4691 1.28

Nonmental illness 4134 4010 3922 3863 3794 0.92

Secondary schools Mental illness 2155 2268 2348 2387 2292 1.06

Nonmental illness 2003 2048 2092 1949 1789 0.89

High schools Mental illness 1193 1243 1309 1329 1273 1.07

Nonmental illness 1378 1453 1426 1386 1317 0.96

Special support

schools

Mental illness 1044 1054 1092 1157 1143 1.09

Nonmental illness 1198 1201 1153 1153 1147 0.96

2016 2017 2018 2019 2020 Increase from 2016 to

2020

20s Mental illness 1286 1576 1765 1950 2140 1.66

Nonmental illness 776 852 806 833 884 1.14

30s Mental illness 1788 2012 2302 2614 2563 1.43

Nonmental illness 2126 2019 2126 2038 2062 0.97

40s Mental illness 2024 2057 2141 2228 2138 1.06

Nonmental illness 1909 1893 1757 1668 1574 0.82

50s and above Mental illness 2973 2825 2854 2850 2611 0.88

Nonmental illness 3917 3962 3933 3849 3574 0.91

Table 3.
Number of public school teachers receiving medical treatment for more than 1 month (including those on leave).
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school teachers and 56.0 hours for secondary school teachers, the longest among the
participating regions and countries. The average working hours for the participating
regions and countries (secondary school teachers) was 38.3 hours. This is not because
of the long hours of teaching, but because of the long hours of extracurricular activi-
ties, especially for junior high school teachers (7.5 hours, the longest among the
participating regions and countries, with an average of 1.9 hours).

The time spent on administrative activities was also long for both elementary and
junior high school teachers (5.2 hours for elementary school teachers and 5.6 hours for
junior high school teachers, both the longest in the participating regions and coun-
tries). The average time was 2.7 hours. On the other hand, Japanese elementary and
junior high school teachers spent the least amount of time on professional develop-
ment among the participating regions and countries (0.7 hours for elementary
teachers and 0.6 hours for junior high school teachers, an average of 2.0 hours). Based
on the results of this survey, many Japanese elementary and junior high school prin-
cipals pointed out a lack of support staff and teachers capable of teaching students
with special needs and provide quality instructions. However, few cited the lack of
teaching materials and textbooks [13].

3. Classroom management of Japanese elementary school teachers

The Japanese style of classroom management can be seen as “teaching according to
students’ difficulties and creating a group based on an understanding of each student’s
situation” [14].

In a study in which 17 Japanese elementary school teachers were interviewed about
how they think about classroom management, the interviews were analyzed using a
modified version of grounded theory, and six categories were identified. These six
categories are listed in Table 4 [15].

3.1 Data collection and study participants

Teachers were selected based on the criteria that they (1) had at least 2 years of
experience as school teachers and (2) worked in schools in the three prefectures to
which the authors had access. All 17 teachers had experience in public elementary
schools, had come to teach at the graduate school of teaching, and were recommended
by administrators or school boards, such as supervisors at practicum schools or in-
service teacher students. Private elementary school teachers were excluded since
private schools have their own methods and goals, and it is not possible to generalize
about them. Each teacher was informed in advance, in writing, of the purpose of the
study, that they were free to discontinue the study, that the data would only be used
for research purposes, and that they would not be personally identified, and their
consent was obtained.

3.2 Data collection period

Data collection was conducted from September to December 2017. Thus, the
collected data were unaffected by the COVID-19 pandemic.

In addition, a survey of 261 Japanese elementary school teachers was conducted to
create the “Japanese Classroom Management for Elementary School Teachers’ scale,
and its reliability and validity were confirmed [14]. The results of an exploratory

5

Mental Health Issues of Japanese Elementary School Teachers: The Effects of the Japanese…
DOI: http://dx.doi.org/10.5772/intechopen.104530



factor analysis showed that there were a total of 17 items: 9 items on how to create a
group (creating a classroom that gives direction to the individual and the group), 3
items on understanding children (understanding individual children), and 5 items on
teacher attitude (attitude as a teacher).

In Japanese classroom management, the focus is on integrating individuals into a
group. Elementary school teachers must focus on dealing with each child and orga-
nizing them into groups.

In this context, teachers are required to work with students to grasp their situa-
tions accurately. In Japan, elementary school teachers are expected to spend time with
students not only during class time but also during recess, lunch time, cleaning time,
special activity time, club activities, and all other times in their school life.

As mentioned earlier, most elementary school teachers in Japan today are in their
20s and 30s, with little experience, while there are few experienced teachers in their
late 40s and 50s.

Therefore, it is difficult for inexperienced teachers to implement ideal classroom
management, and various difficulties are expected to arise.

When Japanese elementary school teachers face difficulties, they cannot simply
ignore them. This is because the people around them, and most importantly the
teachers themselves, cannot forgive them. Elementary school teachers who face diffi-
culties in classroom management try to tackle them on their own because they have
little experience and no other teachers to consult. This leads to longer working hours.

In addition, trying to tackle the work on their own can lead to a decline in self-
esteem if they feel they cannot do it.

Category Definition

I Understanding children and connecting

with children

For teachers to deepen their understanding of each

child through their own experiences and also to devise

ways to connect with children.

II Understanding the developmental stages of

children and dealing with individuals and

groups

Understand the developmental stages of children in the

lower, middle, and upper grades and coordinate with

the individual and the group to nurture them as a class

group.

III The will and skills of the homeroom teacher

to give direction to the class while also

providing special needs education.

The homeroom teacher has a policy for the child’s

upbringing and not only deals with children who have

difficulties but also gives direction to the classroom.

IV Responding to parents on the basis of

responding to children

Classroom management, including the creation of the

classroom environment, lesson planning, and the

opening of the classroom, is a major task for teachers,

but it is also necessary to collaborate with parents

through the relationship with children in classroom

management.

V To develop into a chief through work Teachers report and discuss their daily work with

senior teachers and administrators and are promoted to

senior teachers through this experience.

VI A teacher’s attitude to learn from failure Teachers learn from their mistakes and overcome

them, so that the growth of the children becomes their

own joy and sense of mission.

Table 4.
Categories of classroom management for Japanese elementary school teachers.
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4. Classroom management of Indian elementary school teachers

Ishikawa, who investigated the classroom management of Indian elementary
school teachers, said, “India is a secular country with diverse ethnicities and cultures,
premised on the segregation of people, so Indian teachers are unlikely to have the
concept of rising groups” [16].

India comprises 28 states and 8 union territories. Education in India is under the
joint direct control of federal and state governments. However, substantive authority
to control education in each state rests in the hands of state governments. The union
territories are directly governed by the Union Government of India, but it should be
noted that they do not necessarily have a unified educational system [17].

In India, the primary and secondary levels of education are 12 years long, that is, the
10 + 2 system of education has been standardized, with 10 years for early primary
education and 2 years for early secondary education. However, the structure of the first
10 years of education differs from state to state and from Federal District to Federal
District (2009–2010, 5–2-3 system: 18 states and 4 federal jurisdictions; 4–3-3 system: 8
states and 3 federal jurisdictions; 5–2-3 system: 1 state; 4–4-2 system: 1 state).

The National Council of Educational Research and Training (NCERT) formu-
lates the framework of the national curriculum, and each state’s councils of edu-
cational research and training organize its state curriculum based on this
framework.

While elementary schools in Japan are mostly public schools, those in India are
classified according to the entities that establish and operate them. The two main
types of schools are government and private. Government schools include Central
schools established and operated by the federal government, state schools established
and operated by the state education departments, and schools established and oper-
ated by local governments. Private schools are classified according to whether they are
accredited, subsidized by the government, and legal.

Starting with the Compulsory Education Act of the British colonial era, India, has
pursued a policy of universalization of education up to the present day. The govern-
ment’s policy of universalizing primary education has contributed to increasing school
enrollment by building more schools and classrooms and increasing the number of
teachers. However, the policy’s emphasis on quantitative expansion has caused vari-
ous qualitative problems. Many of the children of the first generation of learners, who
grew up in illiterate families and had never been educated before, were concentrated
in public schools. However, public schools could not keep up with the growing num-
ber of students, and, as a temporary measure, unqualified contract teachers were
sometimes hired at low wages. In the less developed states, where there was still a
shortage of teachers, double-enrollment classes were implemented, where one teacher
taught several grades simultaneously, and one-teacher schools were established,
where one teacher ran the entire school operation.

In response to this situation in public schools, wealthy and middle-class people,
mainly in urban India, enroll their children in unsubsidized private schools that
provide paid education, rather than in public schools that provide free education. In
this way, the number of unaided private schools that provide paid education is
expanding in India against the backdrop of rising national income.

However, despite this situation, public schools are more popular among prospec-
tive teachers than private schools. One of the reasons for this is that salaries in private
schools are not always paid, as stipulated by the government, and are not treated as
well as teachers in public schools.
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The survey data for the number of teachers in 2016–2017, as presented in the
U-DISE, are shown in Tables 5 and 6 [18].

An interview study with 29 Indian elementary school teachers revealed their views
of classroom management (Table 6) [16]. The interview data were analyzed using a
modified version of grounded theory, and 5 categories and 15 concepts were gener-
ated. The five categories identified are listed in Table 7.

4.1 Data collection and study participants

Teachers were selected based on the criterion of schools in four Indian states to
which the authors had access. Twenty-nine teachers had elementary school experi-
ence. The quality level of teachers in Indian public schools was excluded because it
was considered to vary widely, and most of the teachers were private school teachers.
Three teachers from private Montessori schools were also included. Montessori
schools are very popular in India. Only two of the public school teachers were
trained by the American nonprofit foundation, Teachers for India: A Better Education
Movement.

All area Rural area

Primary only 31.93 36.86

Primary with upper primary 24.88 24.84

Primary with upper primary and secondary and higher secondary 13.03 8.66

Upper primary only 6.93 8.55

Upper primary with secondary and higher secondary 8.13 7.57

Primary with upper primary and secondary 9.31 7.53

Upper primary with secondary 5.78 6.00

All schools (N) 8,323,024 6,108,966

Table 5.
Percentage distribution of teachers by school category: 2016–2017.

All government

managements

All private

managements

Primary only 2.8 5.3

Primary with upper primary 6.4 8.5

Primary with upper primary and secondary and higher secondary 18.9 24.0

Upper primary only 3.7 4.9

Upper primary with secondary and higher secondary 23.0 15.9

Primary with upper primary and secondary 11.6 13.7

Upper primary with secondary 11.0 7.4

All schools 4.5 9.7

Table 6.
Average number of teachers per school by school category: 2016–2017.
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4.2 Data collection period

The data collection period was from June to October 2018. Thus, the data collected
were unaffected by the COVID-19 pandemic.

In Indian classroom management, the focus is team education. Elementary school
teachers do not work alone but collaborate with many other professionals, such as
assistant teachers, counselors, and school doctors.

There is a division of labor, with nonteaching staff providing instruction during
nonclass hours such as recess, lunch, and special activities.

As mentioned earlier, many Indian elementary school teachers are in their 20s and
30s and have little experience; however, team education through multidisciplinary
cooperation compensates for this lack of experience.

Elementary school teachers in India focus on the individuality of children to
increase their motivation to learn and provide academic education. However, they did
not have the perspective of a classroom group. The interviewee said, “There is a
45-minute lunch break, when the teacher returns to the staff room. Teachers are
responsible for teaching the subjects and leave the school daily at 4 pm.”

5. Table 8 Summarizes a comparison of Japanese and Indian classroom
management

According to a 2018 UNICEF study, 59million children of primary school did not go to
school (Table 8). This represents 8 percent of children of that age. By region, 32 million
children are in Africa, South of the Sahara, followed by 13 million in South Asia. Class-
roommanagement is one of the most important issues in the field of educational devel-
opment and is a research field that aims to expand and improve educational opportunities.

However, it should be noted that classroom management as used in this educa-
tional development is the management of the “learning environment” to expand and
improve educational opportunities, which is different in meaning from the “classroom
management” used in Japan [19].

In Japan, classroom management is expected to play a broad role, not only in
nurturing academic skills but also in developing children’s personalities and

Category Definition

I Clarify rules and responsibilities focus

on teaching subjects

Teacher sets rules, develops a sense of responsibility in the

child, and then concentrates on teaching the subject.

II Respect for teachers while

communicating between teachers and

children

Teacher praises the child, communicates, and inculcates

respect in the child for the teachers.

III Frequent meetings with parents There are frequent meetings with parents, and teachers and

parents work together.

IV Inclusive education and separation

education

Inclusive education and separation education, and public

schools that accept the poor.

V Montessori education that stimulates

children’s senses

Performing Montessori education that stimulates children’s

senses.

Table 7.
Categories of classroom management for Indian elementary school teachers.
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socializing. However, in many Asian countries, the role of classroom management is
to provide the highest quality of education to as many children as possible. The Indian
elementary schools that we compared in this study were in urban areas and attended
by children from relatively affluent families. Therefore, while Indian elementary
school teachers pay a lot of attention to teaching the subjects (“Teacher instruction
and inclusive education “), they also value communication with children (“Teachers’
attitude toward children”) and do not miss cooperation with parents (“Cooperation
with families”), similar to Japanese elementary school teachers.

On the other hand, the inclination toward “group activities” was not found among
Indian elementary school teachers. According to Ishikawa, in Japanese school educa-
tion, both academic and extracurricular activities are often conducted in the class-
room. In addition, instruction in daily life, such as school lunches and cleaning, is
conducted mainly in the classroom. Classroom management in Japan is not limited to
classroom management for learning but extends to most school activities. Indian
schools excel in terms of education toward multicultural understanding, and globali-
zation. Therefore, it is necessary to clarify the actual classroom management situation
of teachers in both the countries [20].

6. The Japanese style of classroom management that leads to long
working hours

The reason for the long working hours of Japanese elementary school teachers lies
in the Japanese-style classroom management.

Figure 1 summarizes the overall picture of educational activities in Japanese ele-
mentary and junior high schools. School life in elementary and junior high schools
generally lasts approximately 8 hours, from 8:00 a.m. to 4:00 p.m. (club activities in
junior high schools are held until around 6:00 p.m.). The remaining two-fifths of the

Japanese-style classroom management Indian-style classroom

management

I Understanding children and connecting with

children

Teacher’s attitude

toward children

II Respect for the teachers while

communicating between teachers

and children
V To develop into a chief through work

VI A teacher’s attitude to learn from failure

III The will and skills of the homeroom teacher

to give direction to the class while also

providing special needs education

Teacher

instruction and

inclusive

education

I Clarify rules and responsibilities

focus on teaching subjects

IV Inclusive education and

separation education

V Montessori education that

stimulates children’s senses

IV Responding to parents on the basis of

responding to children

Cooperation with

families

III Frequent meetings with parents

II Understanding the developmental stages of

children and dealing with individuals and

groups

Group activities

Table 8.
Comparison of Japanese classroom management and Indian classroom management.
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time is spent on nonacademic activities such as recess, cleaning, lunch, and after-
school activities. Surprisingly, in Japan, the classroom teacher plays the role of a leader
not only during academic time but also during nonacademic times (Figure 2) [21].

7. New classroom management based on a mix model of Japanese
classroom management

As we have seen, the long working hours of Japanese teachers, especially elemen-
tary school teachers, have resulted in work-related mental health issues, such as
depression and adjustment disorders. The cause of the long working hours is Japanese-
style classroom management.

Japanese education, which aims to build groups in the classroom while addressing
the individual needs of children, strongly promotes not only academic learning but

Figure 1.
Overall concept of educational activities in schools.

Figure 2.
Shared Leadership in School Activities.
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also the personal growth of children. In this sense, efforts to create groups in the
classroom are unique.

The Japanese educational style has been introduced, and some countries have
adopted it as a mixed model in their education system. In recent years, more and more
schools in Egypt have introduced Japanese-style education, such as “special activities”
(tokkatsu) [22]. However, it would be difficult to introduce such activities only by
classroom teachers, as has been done in Japan.

Extracurricular activities are group-building activities. This activity should be
incorporated into classroom management, but it is believed that multiple staff mem-
bers are needed to carry out this activity. To achieve this, it is necessary to shift the
leadership structure of teachers in schools from occupied to shared type. Discussions
on reforming the leadership structure of teachers are also taking place in the United
Kingdom and Canada [19].

Until now, teaching in Japan has been structured in such a way that the classroom
teacher has a strong authority to guide the children, which is called “instructional
leadership.” When discussing the leadership of teachers, especially principals, there is
an argument that we should move from instructional to shared leadership. In Japan,
the leadership of the classroom teacher toward children is strong. Due to the extent of
classroom management, a single classroom teacher tends to work too many hours.
Therefore, a structure in which various people involved in the classroom perform the
function of a leader based on the content of the activities seems to be suitable. In the
Japanese style of classroom management, especially in “group activities,” people other
than classroom teachers can serve as leaders (Figure 2).

There is considerable discussion on the importance of interpersonal relationships,
especially between teachers and students, in classroom management [4, 23, 24, 25].
Effective teacher-student interpersonal relationships have been shown to enhance
students’ academic performance and inhibit problem behaviors [8]. Conversely, poor
teacher-student interpersonal relationships have been shown to have a significant
impact not only on students but also on the mental health of teachers [26]. The
teacher-student relationship centered on “group activities” in the new classroom
management presented here emphasizes two-way communication, in which teachers
and students interact to understand each other, rather than the one-way communica-
tion of academic instruction, in which teachers teach students.

While this chapter does not deal directly with the interpersonal relationship
between teacher and student, the relationship is an important factor in the new
“classroom management” presented here. In the future, it will be necessary to detail
the interpersonal relationships between teachers and students within classroom man-
agement. The possibilities of new classroom management shown here can be applied
to classroom management not only in Japan and India but also in other countries as
well.

Conclusions

This chapter compares the Japanese and Indian classroom management styles of
elementary school teachers, who are often responsible for classroom management,
and discusses why the Japanese style of classroom management leads to long working
hours.

In Japan, the number of teachers taking leave due to mental illness has been
increasing annually, which is very high, even by international standards. One reason
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for this is the long working hours due to the various tasks and workload placed on
classroom teachers alone. These long working hours have increased the rate of absen-
teeism due to mental illness among Japanese teachers. Through a comparison of the
classroom management of elementary school teachers in India, it became clear that
one of the reasons for long working hours is the Japanese-style classroom manage-
ment. The Japanese-style classroom management is an excellent system that not only
improves academic performance but also promotes children’s personal growth. How-
ever, it is essential to reform the leadership structure of teachers when adopting this
system.

Before introducing Japanese-style education to the international community, it is
necessary to clarify its characteristics.
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A. Appendices

a. Japanese ClassroomManagement Scale Items for Elementary School Teachers in
Japan.

1.Creating a classroom with directions for dealing with the individual
students and the group.

• Whenever I have something good to say about a student, I try to
speak comfortably with the child’s parents promptly via phone calls
and home visits.

• I try to encourage the children to think about the classroom policies.

• At class openings, I try to create an image for the students and their
parents by showing the policies, strengths, and cheerfulness of the
homeroom teacher. In the upper grades, I teach the students to form
independent classroom groups.

• In my dealings with parents, I emphasize that students should be at
the center of the conversation.

• For middle-grade students, I try to use their mischievous energy to
help the group.
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• For students who need help, I created an individual chart and
discussed ways to help them.

• Formulating and sharing rules, and reinforcing them with praise.

• Younger students who are not used to school life, we try to help them
adjust to the group first.

2.Attitude as a teacher.

• I take pleasure with the changes in and growth of my students.

• I try to have a sincere attitude, sense of mission, and cheerfulness.

• I try to learn from my mistakes.

• I will make sure that I tell the students what they need to know and
guide them properly.

• I try to grow so that I can become a head teacher in a few years.

3.Understanding individual children.

• Trying to understand each student’s personality and life.

• Listening to students and interacting with them.

• Trying to notice the changes in each student’s participation in
different groups.
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