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Abstract�
�

Dina� Maileni� (2022)� :� The� Influence� of� Students‟� Linguistic� Intelligence� and�
Their� Reading� Interest� on� Reading� Comprehension� at� SMA�
Negeri�1�Pasir�Penyu�

�
�

This�research�was�aimed� to� find�out� the�influence�of� students‟�Linguistic�
Intelligence�and�their�reading�interest�on�reading�comprehension�at�SMA�Negeri�1�
Pasir� Penyu.� The� data� were� collected� through� students‟� Linguistic� Intelligence�
questionnaire,�students'� reading�interest�questionnaire�and�reading�comprehension�
test.� This� research� was� correlational� research� design� using� quantitative� method.�
The�subject�of�this�research�was�the�tenth�grade�students�of�SMA�Negeri�1�Pasir�
Penyu.� The� research� sample�was� taken� by� using� simple� random� sampling.�The�
total� population�was� 136� students,� so� the� total� sample�was� 68� students.� Simple�
linear�regression� and�multiple� regression�formula�were�used�to�analyze�the�data.�
The� research� findings� showed�that� first,� that� there�was�a�significant� influence�of�
students‟�Linguistic� Intelligence� and� their� students‟� reading�comprehension�with�
score�(0.00�<�0.05).�Second,�there�was�a�significant�influence�of�students‟�reading�
interest� and� reading� comprehension� with� score� (0.00� <� 0.05).� Third,� there�was�
significant�influence�of�students‟�Linguistic�Intelligence�and�their�reading�interest�
on� reading� comprehension� with� score� (0.01� � <� 0.05)� at� � SMA� Negeri� 1� Pasir�
Penyu.�

�

Keyword� :�Students’Linguistic� Intelligence,�Students’� Reading� Interest,�Reading�
Comprehension�
�
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Abstrak�

Dina� Maileni� (2002)� :� Pengaruh� Kecerdasan� Linguistik� Siswa� dan� Minat�
Membaca� Mereka� Terhadap� Pemahaman� Membaca� di� SMA�
Negeri�1�Pasir�Penyu��

�

Penelitian� ini�bertujuan�untuk�mengetahui�pengaruh� kecerdasan� linguistik�
siswa�dan�minat�membaca�mereka�terhadap�pemahaman�membaca�di�SMA�Negeri�
1� Pasir� Penyu.� Data� dikumpulkan� melalui� angket� kecerdasan� linguistik� siswa,�
angket� minat� membaca� siswa� dan� tes� pemahaman� membaca.� Penelitian� ini�
merupakan� penelitian� korelasional� dengan� menggunakan� metode� kuantitatif.�
Subyek�penelitian� ini� adalah�siswa�kelas�sepuluh�di�SMA�Negeri�1�Pasir�Penyu.�
Sampel�penelitian�diambil�dengan�menggunakan�sampel�random.�Jumlah�populasi�
adalah�136�siswa,�sehingga�total�sampel�adalah�68�siswa.�Regresi�linier�sederhana�
dan� rumus�regresi�berganda�digunakan�untuk�menganalisis�data.�Hasil�penelitian�
menunjukkan� bahwa� pertama,� bahwa� ada� pengaruh� yang� signifikan� antara�
kecerdasan�linguistik� siswa�dan�pemahaman�membaca�siswa�mereka�dengan�skor�
(0,00� <� 0,05).� Kedua,� terdapat� pengaruh� yang� signifikan� dari� minat� membaca�
siswa�dan�pemahaman�membaca�dengan�skor�(0,00�<�0,05).�Ketiga,�ada�pengaruh�
yang� signifikan� antara� kecerdasan� linguistik� siswa� dan�minat� membaca� mereka�

terhadap�pemahaman�membaca�dengan�skor�(0,01�<�0,05)�di�SMA�Negeri�1�Pasir�
Penyu.�

�

Kata�Kunci�:Kecerdasan�Linguistik,�Minat�Membaca,�Pemahaman�Membaca.�
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ال��خص

( ٟٕ١�١� ب ـٟ�(٠ٕ�2002 اٌم�ائٟ اٌفٙ� ٝ�� ثبٌم�اءح ز٘�ب�ٙ� ٚا ٌ���ة اٌ�ؽٛٞ اٌ�وبء �١��� :�

SMA�Negeri�1�Pasir�Penyu�

اٌ�ؽٛٞ� اٌ�وبء �١��� �٠��� إٌٝ اٌ��ا�� ٖ�٘ م�ائٟ�ٙ�ؾ اٌ اٌفٙ� ٝ�� ثبٌم�اءح ز�ب�ٙ� ٚا٘ ٌ���ة

�SMA�Negeri�1ـٟ Pasir�Penyu�، ت ٌ��بٌ اٌ�ؽٛٞ �وبء اٌ ا�زج١بٔبد ��ي ٓ� اٌج١بٔبد ��� �� .

ا��جب��١ ��ا�� ٓ� �جب�ح اٌج�� ٘�ا اٌم�اءح. ـٙ� ٚا�زجب�اد اٌم�اءح ـٟ اٌ��ة ا٘ز�ب�بد ٚا�زج١بٔبد

وبٔ اٌى��١. ا��ب١ٌت ـٟثب�ز��اَ اٌ�ب�� اٌ�ؿ ��ة ٓ� اٌ��ا�� ٖ�٘ �ٛ�ٛ�بد �SMA�Negeri�1ذ

Pasir�Penyuاٌ��ة ��� إ��بٌٟ ��ٛائ�١. �ٕ١� ثب�ز��اَ اٌج�� �ٕ١� أ�� �� ـ�631ْ. ٚثبٌزبٌٟ ، �بٌجًب

ٟ٘ ا���ب�١ٌ اٌج١ب1�ٔا١�ٌٕ� ٌز���١ اٌ�ز���ح ا�ٔ��ا� �١�ٚ اٌج��١ اٌ��ٟ ا�ٔ��ا� ا�ز��اَ �� بد.�بٌجًب.

( ثٕز��١ اٌم�ائٟ ٚا�ز�١بثٙ� اٌ��ة ٜ�ٌ اٌ�ؽٛٞ اٌ�وبء ث١ٓ ً ��٠ٕٛب ����١اً ٕ٘بن أْ أٚ�ً إٌزبئ� 0.00أظٙ�د

<0.0�( ث���� ٌ�م�اءح ٚا�ز�١بثٙ� ثبٌم�اءح اٌ��ة ا٘ز�بَ ـٟ ٕٞٛ�� �١��� ٕ٘بن ، �ب١ًٔب .)0.00<0.0�.)

���ٌ اٌ�ؽٛٞ اٌ�وبء ث١ٓ ٕٞٛ�� �١��� ٕ٘بن ، )�بٌ�بً ث���� اٌم�ائٟ اٌفٙ� ٝ�� م�اءح ثبٌ ز�ب�ٙ� ٚا٘ 0.06ة

ـ0.0�ٟ> )SMA�Negeri�1�Pasir�Penyu.

�

ال�ف��حية ل�ائٟ.الك���ت ـٙ� ، ثبٌم�اءح ا٘ز�بَ ، ٌؽٛٞ روبء :�

�
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CHAPTER�I�

INTRODUCTION�

A.�Background�of�the�Study�

Reading� is� defined� as� a� cognitive� process� that� involves� decoding�

symbols� to� arrive� at� meaning.� It� is� a� process� to� receive� written� symbols�

(letters,� punctuation� marks� and� spaces)� and� convert� them� into� words,�

sentences� and� paragraphs� that� communicate� something� to� us.� By� reading,�

one�can�interact�with�feelings�and�thoughts�and�obtain�information.�Through�

reading� the�students�get�knowledge�about�what�they� read.�It�makes�reading�

becomes�one�of�the�crucial�skills�in�learning�a�language�because�the�students�

will� read� the� text,� for� instance� in� learning� process� they�will� read� textbook�

and� take� test� that� is� in�written� text.� In�addition,� the� students� need� to� have�

good� reading� comprehension� because� it� is� the� way� of� understanding� the�

meaning�of�the�text.��

At�school�context,�reading� is�understanding� the�meaning� in�various�

types�of�written�interactional�and�monolog�text.�At�senior�high�school�level,�

there� are� three� types� of� the� text� which� are� taught� in� grade� tenth� namely�

report� text,� descriptive� text� and� news� item� text.� Report� text� is�a� text� that�

describes� the� details� of� an� object.� Details� in� this� text� are� scientific� details�

which� include� the� description� of� objects,� both� physical� and� non-physical,�

from�scientific�facts�about� the�object.�A�descriptive�text�usually�focuses�on�

describing�a�single�location,�object,�event,�person,�or�place.�It�endeavors�to�



2�
�

engage� all� five� of� the� reader's� senses� to� evoke� the� sights,� sounds,� smells,�

tastes,�and�feel�of�the�text's�subject.�News�item�text�is�a�text�which�informs�

readers�about�events�of� the�day.�The� events� are� considered� newsworthy�or�

important.�

One� of� the� important� factors� that� influence� students‟� reading�

comprehension� is� the�factor�of�Multiple� Intelligences� that�come� from�each�

individual�(Wulan,�2010,�p.�169).�Anna�(2008,�p.�3)�stated�there�were�nine�

Multiple� Intelligences� on� Howard� Gardner„s� theory;� they� are� Linguistic,�

Mathematic,� Spatial,� Bodily-Kinesthetic,� Musical,� Interpersonal� and�

Intrapersonal,� Naturalistic� and� Existentialistic� Intelligence.� Allah� SWT's�

words�in�surah�al-Isra�'�verse�84:�

��ج�١ًِ� ٜ�ٰ�٘ ا� �ٛ ُ٘ �ٓ ثِ�� �ُ�� ا��� ث�ىُ�� ـ��� � �ٗ بوِ��زِ �� ٝ�ٰ�� �ُ �����٠ وُ�� ���لُ��

Meaning:�Say� (Muhammad),�"Everyone�acts�according�to�his�own�nature."�

Then�your�Lord�knows�better�who�is�in�the�right�way”.�

Linguistic�Intelligence�is�the�sensitivity�to�the�sounds,�meanings�and�

rhythms� of� words.� The� examples� of� Linguistic� Intelligence� in� teaching�

learning� enables� the� students� to� do� presentation� through�Google�Meet� or�

Zoom,� speech,� story-telling,� news� anchor� or� any� journalism� activities,�

reading� through� electronic� library� or� interactive� storybooks,� reading� and�

writing� poems,� writing� an� article� in� the� blog,� social� media� or� website.�

Mathematic� Intelligence� is� an� ability� to� think� conceptually� and� abstractly,�

and� capacity� to� discern� logical� or� numerical� patterns.� The� students� think�
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conceptually�in�logical�and�numerical�patterns�making�connections�between�

pieces� of� information.�Always� curious�about� the�world� around� them;� they�

ask� lots� of�questions� and� like� to�do�experiments.� �Spatial� Intelligence� is� a�

capacity� to� think� in� images� and� pictures,� to� visualize� accurately� and�

abstractly.� The� students� tend� to� think� in� pictures� and� need� to� create� vivid�

mental�images�to�get�back�information.�They�enjoy�looking�at�maps,�charts,�

pictures,� videos,� and� movies.� Bodily-Kinesthetic� is� an� ability� to� control�

one's�body�movements�and�to�handle�objects�skillfully.�The�students�express�

themselves�through�movement.�They�have�a�good�sense�of�balance�and�eye-

hand� co-ordination.�Through� interacting�with�the� space� around� them,� they�

are� able� to� remember� and� process� information.� Musical� Intelligence� is� an�

ability� to� produce� and� appreciate� rhythm,� pitch� and� timber.� The� students�

immediately� respond� to�music� either� appreciating� or� criticizing�what� they�

hear.� Interpersonal� Intelligence� is� the� capacity� to� detect� and� respond�

appropriately� to� the� moods,� motivations� and� desires� of� others� while�

Intrapersonal� Intelligence�is� the� capacity� to�be� self-aware�and�in�tune�with�

inner� feelings,� values,� beliefs� and� thinking� processes.� Naturalistic�

Intelligence� is� an� ability� to� recognize� and� categorize� plants,� animals� and�

other� objects� in� nature.� Existentialistic� Intelligence� is� the� ensitivity� and�

capacity� to� tackle� deep� questions� about� human� existence,� such� as� the�

meaning�of�life,�why�do�we�die,�and�how�did�we�get�here.��
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Among� the� different� domains� of� MI,� Linguistic� Intelligence� is�

assumed� to� be� the� most� relevant� to� language� learning� ability.� Linguistic�

intelligence� is� related� to� a� language� where� the� students� can� receive� the�

meaning� of� spoken� and� written� words� easier� and� understand� it� clearly.�

Linguistic� Intelligence,� as� defined� by� Gardner� (1993),� is� sensitivity� to�

spoken�and�written�language,�the�ability�to�learn�languages,�and�the�capacity�

to� use� language� to� accomplish� certain� goals� (Samiyan,� 2013,� p.� 11).�

Chapman� and� Freeman�(1996�cited� in�Hemmati�&�Sadeghi,� 2015,�p.� 563)�

stated� that�people�who�have�good�ability� in�Linguistic� Intelligence� usually�

good�at�memorizing�vocabularies�which�lead�deliver�them�to�read�books�and�

to�be�engaged�in�the�books�and�have�a�good�appearance�in�English�classes.�

The�words�of�Allah�Surat�Al-Baqarah�verses�31-33:�

وُٕزُ� إِْ ٢�ُ�٘ءِ �ءِ �� ��� ثِ� جِ�ُِٟٛٔ أٔ� ـ�م�بي� �ِ ��ئىِ� ���ٌ ا ٝ�� �� �� ُٙ �� ���� ��ُ� ب �ٙ وُ�� �ء� �� ا���� �َ ا�� ء� ���� �� �ٚ ����بٌٝ: ُ� ل�بي�

� ُٙ جِ�� أٔ� َُ ا�� ��٠ء� ل�بي� }32{ ى١ُِ� ���ٌ ا �ُ١�ِ���ٌ ا ذ� أٔ� إِٔ�ه� �ب زٕ� ���� �� ب �� إِ�� �� �ٌٕ �����ِ �� بٔ�ه� ُ�ج��� ل�بٌُٛا }36{ �ٓ بِ�ل١ِ ��

ب �� �ٚ �ْ �جُ��ُٚ ب �� �ُ�� أ��� �ٚ ضِ ا���� �ٚ ادِ �ٚ ب اٌ���� ؼ��١ت� �ُ�� أ��� إِِّٟٔ ٌ�ىُ�� أ�لُ� ��� أٌ� ل�بي� �� ِٙ �ئِ �� ��� ثِ� ��ُ٘ � ج�� أٔ� � ـ����� �� ِٙ �ئِ �� ��� ثِ�

�ْ زُُ�ٛ ��ى� �{33}�وُٕزُ��

Meaning:�and�He�taught�Adam�the�names�(things)�of�all,�then�He�showed�it�

to�the�angels,� saying,� "Tell�Me�the�names�of�all� (things),�if�you�are�right!"�

They�replied,�“Glory�be�to�You,�we�know�nothing�but�what�You�have�taught�

us.�Indeed,�You�are�the�All�-Knowing,�the�All�-Wise.�”�He�(Allah)�said,�“O�

Adam!�Tell�them� the�names!�”�After�he� (Adam)�mentioned�his�names,�He�
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said,�"Did�I�not�tell�you�that�I�know�the�secrets�of�the�heavens�and�the�earth,�

and�I�know�what�you�reveal�and�what�you�hide?"��
�

The� next� factor� is� students‟� reading� interest.� It� is� strong� and� deep�

attentive�through�feelings�of�pleasure�to�the�activity�of�reading�that�can�drive�

someone� to� read� own� accord.� Reading� interest� will� be� able� to� grow� if�

someone� early� accustomed� to� read.� Rahim� (2005,� p.� 28)� pointed� out� that�

reading� interest� was� a� strong� desire� accompanied� by� someone� efforts� to�

read.�The� students�with� high� interest�usually� read� more� and� find� it�useful�

and� enjoyable� (Beale,� 2004).� They�will� spend� their� time� by� reading� than�

doing� other�activities� and�try� to� focus� and�absorb� it.�Besides,�having�high�

motivation� and� attempt� to� read� book� are� also� indication� of� interest� in�

reading.�In�the�Holy�Qur‟an�Surah�Al-Alaq�verses�1-5:�

��ك� �� اٌ�ِ�ٞ ثهِّ� �� �ِ ثِب�� أ� ��كٍ-ال��� �� �ٓ �ِ �ْ ب ��ٔ ِ ا�� ��ك� ��-َُ �� �و� ا�� ث�ه� �� �ٚ أ� ٌ�م���ِ�-ال��� ثِب ������ ����-اٌ�ِ�ٞ ��

�������٠ ���ٌ ب �� �ْ ب ��ٔ ِ �ا��

Meaning:� (1.� Read!� In� the� Name� of� your� Lord�Who� created.)�(2.� He� has�

created� man� from� a� clot.)�(3.� Read!� And� your� Lord� is� the� Most�

Generous.)�(4.� Who� has� taught� by� the� pen.)�(5.� He� has� taught� man� that�

which�he�knew�not.)�

From�the�situation�above,�students‟�Linguistic�Intelligence�and�their�

reading� interest� should� be� considered� which� are� the� crucial� factors� that�

influence�reading�comprehension.�Students�with�high�Linguistic�Intelligence�
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construct�a�clear�idea�and�use�the�words�competently�in�reading.�Therefore,�

the� students� should� pay� more� attention� about� their�Linguistic� Intelligence,�

because� it� might� be� a� strong� predictor� of� the� students‟� successful� in�

language� learning� including� reading� comprehension.� Then,� if� the� students�

try�to�improve�their�Linguistic�Intelligence�then�their�reading�interest�might�

be�increased�too�in�order�to�achieve�the�goals�of�reading�activity�at�learning.�

In� Indonesia� educational� use� 2013� Curriculum� (K13)� as� an�

operational�curriculum�that�is�designed�and�implemented�at�each�educational�

institution�(school).�The�2013�curriculum�is�the�newest�curriculum�focusing�

on� achieving� students‟� competencies� and�character� building� (Kementerian�

dan� Kebudayaan,� 2013)� in� Ekawati� (2017).� There� are� four� aspects� of�

competences� expected� to� be� achieved;� spiritual,� attitude,� knowledge� and�

skills�which�are� then�stated�in� the� core� competences� (Kompetensi� Inti/KI).�

SMA� Negeri� 1� Pasir� Penyu� is� one� of� the� schools� in� Indonesia� that�

implements� 2013� curriculum� (K13)� as� guidance� in� teaching� and� learning�

process.� There�are� four� skills� that� include� in� English� subject� are� listening,�

reading,� speaking� and�writing.�Reading� is� one� of� four� skills� needed� to�be�

learn� by� the� students� from�elementary� school� to� senior� high� school� as� an�

important� role�in� English�subject� to� improve� students‟� reading�skill.�While�

the�passing� grade�of� the� score�for�English� subject� is�75�points� on� the�first�

year�of�tenth�grade�at�SMA�Negeri�1�Pasir�Penyu.�
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Based�on�the�preliminary�research�at� tenth�grade�of�SMA�Negeri�1�

Pasir� Penyu,�English� teacher�on�March� 21,�2021�said� that� the�students�are�

less� interested� in� reading,� especially� in� reading� text.� Teacher� sometimes�

used� media� such� as� power� point� and� picture,� it� supposed� to� increase� the�

students‟�interest�better�but�most�of�the�students�about�60%�are�still�in�their�

less�interest�and�motivation.�It�can�be�proved�that�most�of�the�students�have�

problems�in�reading�English.�It�can�be�seen�also�from�the�interview�with�the�

students,�the�result� of� the�students�reading�interest�are�still� low.�They�were�

not�able�to�perform�their�English�subject�well.�Most�of�them�got�low�mark�in�

comprehending�a�text.�They�failed�to�comprehend�the�reading�text�well�that�

was�indicated�with�the�fact�that�they�did�not�pass� the�standard�quality�of�the�

school� (KKM).� The�students�also�confuse�about� the�meaning�of�words,� so�

they� did� not� understand� what� the� teacher‟s� instruction.�When� the� teacher�

gives�a�text�they�were�not�able�to�connect�ideas�in�a�passage.� It�is�related�to�

indicators�in�curriculum�2013,�the�difficulties�faced�by�the�students�are�they�

did�not�able�to�find�main�idea,�specific�information,�inference,�reference�and�

understanding�vocabulary.�

Purwanto� (1986)� says,� there� are� some� factors� that� can� influence�

learning�achievement�i.e.:��

1.� Internal�factor�that�is�the�factor�which�comes�from�the�students‟�inherent�

condition� for� instance:� interest,� intelligent,� attention,� motivation� and�

attitude.��
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2.�External�factor�that�is�the�factor�which�comes�from�outside,�for�instance:�

family,�school,�friends,�teacher�and�society.�For�the�school�itself�there�are�

some� factors� which� also� influence� the� learning� activity,� such� as�

curriculum�teachers,�motivation,�education�material�of�text�book,�etc.��

From�several� factors� above,� interest� is�one�of� the� students‟� internal�

factors.� It�may� have� a� significant� influence�on� the�reading�comprehension.�

Furthermore,�the�researcher�ask�the�teacher�about�the�criteria�of�the�score�in�

reading� skill.� Based� on� the� criteria� of� Brown,� the� reading� score� of� the�

students� is� poor� if� the� students� get� 45-69.�Based� on� the�data� obtained� by�

reading� test� from� the�students�of� the� tenth�grade�only� 33%�of� students�get�

score�above�criteria�and�67%�of�students�get�score�under�the�criteria.�It�can�

be�concluded�that�students‟�interest�in�reading�comprehension�were�still�low.��

Based� on� the� problem� stated� above,� the� researcher� interested� to�

conduct� a� research� entitled� “The� Influence� of� Students’� Linguistic�

Intelligence� and� Their� Reading� Interest� on� Reading� Comprehension� at�

SMA�Negeri�1�Pasir�Penyu.”�

�

B.�Statement�of�the�Problem�

In� this� research� the� problems� stated� are� relevant� to� the� students‟�

Linguistic�Intelligence�that�is�not�only�benefits�for�communication,�but�also�

of� great� importance� in� expressing� the� person's� thoughts,� wishes� and�

opinions.�Even�if�we�do�not�expect�to�be�a�superior�speaker,�being�say�with�
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words�and�having�strong�communication�skills�is�the�decisive�ability�which�

allows� the� students� to� communicate� with� each� other� in� their� social� and�

educational� lives.�The�one�of� example�benefits� from�reading� is� to� increase�

Linguistic� Intelligence.� The� students� who� are� interested� in� language,�

primarily�in�reading�usually�have�a�good�vocabulary�potential�which�allows�

them�to�read�and�perform�well�in�English�classes.��

There� are� some� previous� researches� about� Students‟� Linguistic�

Intelligence�and�their�reading�interest�such�as�Susanta�(2020)�described�How�

Linguistic� Intelligence� and� Reading� Interest� Influence� Reading�

Comprehension� at� Tridinanti�University� Palembang.�The� study� found� that�

the� students‟� reading� interest� contributed� students‟� Linguistic� Intelligence�

on� their� reading� comprehension.� He� found� that� the� students� were� not�

interested�and�motivated�to�read�did�not�go�to�the�library�in�their�free�time�to�

read� English� books� or� even� they� did� not� read� any� resources� to� do� the�

assignments.��

Then,� Handayani� (2021)� investigated� Linguistic� Intelligence� on�

Students� Learning�Outcomes� at� SMA�Negeri� 1� Sidrap.�The�study� showed�

that�learning�activities�were�still�low�and�only�a�small�proportion�of�students�

are� motivated� to� learn� especially� in� reading.� They� did� not� get� what� the�

instruction�and�the�ideas�of�the�text�given.�Setyowati�(2021)�made�research�

about�the�Implementation�of�Multiple�Intelligence�in�English�Learning�SMP�
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Muhammadiyah�1�Alternatif�Kota�Magelang.�This� study�had� gaps� that� the�

students‟�lack�of�motivation�in�learning�especially�in�reading.�

From� the� phenomena� above,� the� researcher� only� limited� on� the�

students‟� Linguistic� Intelligence� and� their� reading� interest.� Reading� � is� a�

number� of� interactive� process� between� the� reader� and� the� text,� in� which�

readers�use�their�knowledge�to�build,�to�create,�and�to��get�the�meaning.�On�

the�other�hand,�Linguistic�Intelligence�allows� the�students�to�enjoy�the�real�

communicating�through�reading.��

�

C.�Limitation�of�the�Problem�

In� this� research,� the� researcher� limit� the� scope� of� the� study.� The�

study�only� stresses�on�three�variables.�They�were�the�influence�of�students‟�

Linguistic�Intelligence�and�their�reading�interest�on�reading�comprehension.�

To�examine�the�Linguistic�Intelligence�and�their�reading�interest�on�reading�

comprehension,� the� researcher� focused� on� the� appropriate� questionnaire�

given.��

�

D.�Purpose�and�Objectives�of�the�Study��

� � The� purpose� of� this� study� was� aimed� to� identify� the� influence� of�

students‟� Linguistic� Intelligence� and� their� reading� interest� on� reading�

comprehension.�The�objectives�of�the�present�study�were�as�follows:��
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1.�To� find� out� the� tenth� grade� students‟� Linguistic� Intelligence� at� SMA�

Negeri�1�Pasir�Penyu.�

2.� �To� find�out� the� tenth�grade� students'� reading�interest�at�SMA�Negeri�1�

Pasir�Penyu.�

3.�To� find� out� the� influence� of� the� tenth� grade� students‟� Linguistic�

Intelligence�and�their�reading�interest�on�reading�comprehension�at�SMA�

Negeri�1�Pasir�Penyu.�

E.�Research�Questions�

Based� on� the� background� of� the� study,� the� researcher� formulated�

some�problems�as�follows:�

1.� Is� there� any� significant� correlation� between� students‟� Linguistic�

Intelligence� on� reading� comprehension� at� tenth� grade� students� of� SMA�

Negeri�1�Pasir�Penyu?�

2.� Is� there�any�significant�correlation�between� students'�reading�interest�on�

reading� comprehension� at� tenth� grade� students� of� SMA�Negeri� 1�Pasir�

Penyu?�

3.� Is�there�any�significant�influence�of�students‟�Linguistic�Intelligence�and�

their�reading�interest�on�reading�comprehension�at�tenth�grade�students�of�

SMA�Negeri�1�Pasir�Penyu?�

�

F.�Significance�of�the�Study�
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By� conducting� this� study,� it� expected� to� give� contributions� to� the�

theoretical� and� practically� benefit.� This� research� give� good� information�

related�to�the�students‟�Linguistic�Intelligence.�Also�this�study�to�provide�a�

favorable�description�for�further�research�that�wants�to�study�the�same�case,�

so�this�research�becomes�helpful�information�and�a�useful�reference�for�the�

next�study.��

In� practically,� for� the�English� teacher� the� researcher�hopes� that� the�

result� of� this� study� useful� to� give� information� about� how� strong� the�

relationship� between� students‟� Linguistic� Intelligence� and� their� reading�

interest� as�a�factor� that�can� influence� the� students‟� reading�comprehension�

achievement.� Meanwhile� for� students� this� research� will� enrich� the�

knowledge�of�Linguistic�Intelligence�so�they�can�find�a�way�for�themselves�

in�gaining�reading�achievement.�The�students�will�not�feel�forced�in�learning�

English�but�they�will�feel�happy�to� learn�since�they�are�put�in�an�enjoyable�

situation.�

�

G.�Rationale�of�the�Study�

� The� students� have� different� intelligence� in� learning� process�

including� their�abilities� in�reading,�namely�Linguistic�Intelligence.�It�might�

give� a� strong� contribution� to� the� students‟� reading� comprehension.�

Linguistic� Intelligence�can�help� the�students� to�understand�the� information�

of� the� text.� Linguistic� Intelligence� refers� to� the� ability� to� use� words� and�
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language.� The� people� with� linguistic� intelligence� usually� think� in� words�

rather� than� pictures.� This� intelligence� has� been� assumed� to� be� the� most�

important� domain� of� intelligence� contributing� to� reading� comprehension�

performance� because� it� deals� with� the� ability� to� manipulate� different�

components�of� language�including�syntax,�phonology,�and� the�semantics�or�

meaning�of�language.�

� Armstrong� (2009,� p.� 6),� states� that� a� person� who� has� linguistic�

intelligence� with� the� high� ability,� might� gravitate� toward� books� and� they�

think�through�the�words.�They�love�reading,�writing,�telling�stories,�playing�

word� games.� They� also� need� books,�writing�materials,� diary,� debates,� and�

other�things�to�support�their�learning�activities.�In�addition,�reading�is�one�of�

skills� which� correlated� with� linguistic� intelligence.� Students‟� linguistic�

intelligence� influenced� their� attitude� in� reading� learning� process.� This�

positive�attitude�will�affect�the�students�to�increase�their�learning�especially�

in�reading.�Therefore,� if� the�students�have�high� linguistic�intelligence,�they�

are� typically� good� at� reading,� and� they� tend� to� learn� best� by� reading.�

Furthermore,� linguistic� intelligence� includes� the� core� operations� of�

phonemic�discrimination,�a�command�of�syntax,�sensitivity�to�the�pragmatic�

uses� of� language,� and� acquisition� of� word� meanings� (Baum,� Viens,� and�

Slatin,�2005,�p.�12).�

Reading�is�one�way�for�a�reader�to�understand�the�information�about�

something.� The� ability� to� read� and� to� extract� meaning� from� text� is� a�
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fundamental�skill�necessary�for�most�forms�of�personal�learning,�intellectual�

growth,� and� educational� attainment.� Soedarso� (2006,� p.� 59)� argues� that�

reading� comprehension� involves� understanding� of� the� words,� seeing� the�

relationship� among�words,� and�concepts� organizing� the� ideas,� recognizing�

the�author‟s�purpose,�and�making�judgment�in�evaluation.�In�advance�stage,�

the�goals� to�be�achieve�are�broader�and�mostly�about�concept�of�reading.�It�

does�not�only�require�improvement�in�reading�speed�but�also�in�vocabulary�

recognition� and� comprehension� of� sentences� as� well� as� in� paragraph� and�

completely�reading�selections.�

Rationally,�based� on�the�explanation�above,�it� is�necessary�to�know�

the�difference�level�of�the�students‟�Linguistic�Intelligence�that�can�increase�

students‟� interest� in� � learning� especially� in� reading.� By� knowing� their�

interest� in� reading,� it� is� hoped� that� they� can� get� better� understanding� in�

acquiring�the�lesson�especially�in�reading�comprehension.��

�

H.�Definition�of�Terms�

In�avoiding�misunderstanding�for�the�readers,�some�definitions�of�terms�

related�to�study�were�given�in�the�following:�

1.�Linguistic�Intelligence�

Linguistic� Intelligence� is� the�ability�to�use� language�effectively�in�

written� or� spoken� language.� According� to� Gardner� (1999),� Linguistic�

Intelligence� is� the�capacity� to� use� language� to� express� what� is� on� your�
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mind�and�to�understand�other�people.�In�addition,�Linguistic�Intelligence�

is� the� ability� to� communicate� meaning� and� develop� knowledge� of�

language�functions.�

�

2.�Students’�Interest�

In�general,�the�interest�can�be�interpreted�as�a�tendency�that�cause�a�

person�trying� to� look�for�or�try�activities�in�a�specific�field. �Interest�is�a�

positive� attitude� towards� environmental� aspects.� Syah� (2006)� defines�

interest� as� a� high� inclination� and� excitement� or� a� great� desire� for�

something.�

Interest� implies� a� desire� attention�or�doing� anything.� Interest� also�

means� something� you� like� without� any� associated� or� unwillingly.�

According�to�Djali�(2011),�interest�is�pleasure�or�continuous�attention�to�

an�object� for� their�hope�of�gain�emergence.� In� this� research,�the�interest�

means� the� students‟� interest� in� reading.� The� interest� is� the� students‟�

personal�interest� in� reading.�The� researcher� wants� to�know�whether� the�

students�interested�in�reading�or�not�and�the�factors�make�them�interested�

or�not.�

3.�Reading�Comprehension�

According� to� Rubin� (in� Westwood,� 2001,� p.� 65),� reading�

comprehension� has� been� described� as� a� complex� intellectual� process�

involving� a� number� of� abilities.� Readers� must� use� information� already�
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acquired� to� filter,� interpret,� organize,� reflect� upon� and� establish�

relationships�with�the�new�incoming�information�on�the�page.�In�order�to�

understand�the�text,�a�reader�must�be�able�to�identify�words�rapidly,�know�

the�meaning�of�the�most�all�of�the�words�and�be�able�to�combine�units�of�

meaning�into�a�coherent�message.�

�

�

�
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CHAPTER�II�

REVIEW�OF�RELATED�LITERATURE�

�

A.�Review�of�Related�Theory��

1.� Reading�Comprehension��

Reading� is� a� process� text� meaning� through� some� process� of�

interaction�with�print�(Alderson,�2000,�p.1).�In�line�with�that,�reading�is�also�

defined�as�a�process�of�understanding�written�texts.�Reading�consists�of�two�

related� processes:�word� recognition� and� comprehension.�Word� recognition�

refers�to�the�process�of�perceiving�how�written�symbols�correspond�to�one„s�

spoken�language.�It�is�also�stated�word�recognition�is�a�process�of�accessing�

and� recognizing� individual�words� (Lems,� Miller,� and� Soro,� 2010,� p.� 65).�

Moreover,�Johnson�(2008,�p.�3)�defines�reading�as�an�activity�of�using�texts�

to�get�comprehension�and�the�meaning�of�the�texts.�

Another� definition� of� reading� is� stated� by� Murcia� (2001,� p.� 119)�

that�reading� is�a�process�of� trying� to�understand� a�written� text.�The� reader�

has� to� perform� a� number� of� simultaneous� tasks:� decode� the� message� by�

recognizing�the�written�sign,�interpret�the�message�by�assigning�meaning�to�

the� string� of� words� and� understand� what� the� author„s� intention� was.��

Meanwhile,�Nunan� (2003,� p.�68)� states� that� reading� is� a� fluent� process� of�

readers� combining� information� from� a� text� and� their� own� background�

knowledge�to�build�meaning.�The�goal�of�reading�is�comprehension.���
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In� defining� reading,� it� is� important� to� pay� attention� in� the� reader�

external� and� internal� factors,� both� factors� related� to� how� the� reading‟s�

readability� and� understanding.� There� are� some� factors� involved� both�

external� and� internal� such� as� reader‟s� intelligence,� experience,� and�

background�knowledge,�words,�phrases,�sentences,�and�grammatical�cues.�

So,�like� the�previous�statements,� reading�is�a�process�that� involves�

all�of�reader�attention�to�read�the�reading.�When�the�reader�read�the�text,�it�

will�be�better�if�the�reader�has�good�attention�especially�to�both�factors.�So,�

the� writer� concludes� that� reading� is� all� about� the� process� such� as� mental�

process,� brain� process,� and� the� process� how� the� reader�can�work�with� the�

text.� In� reading,� the� reader�who� has� background� knowledge� related� to� the�

text� is� better� than� the� reader� who� has� lack� background� knowledge.� This�

because�of�the�reader�can�easily�read�the�text.�Moreover,�because�of�reading�

is�a�mental�process� that�involves�brain�to�work�with,�the�reader�has�to�have�

ability� to�work�with� the�written�text� in�order� to�get� the�meaning�and�main�

idea�easily.�

From�the�definitions�above,�reading�can�be�described�as�the�process�

of� readers� in� extracting� information� interactively� from� printed� texts� or�

written� language� with� combining� information� from� a� text� and� their� own�

background�knowledge�in�order�to�reach�comprehension�and�the�meaning�of�

the�texts.�
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Comprehension�is�an�active�process�to�which�each�reader�brings�his�

or� her� individual� attitudes,� interests,� expectations,� skills,� and� prior�

knowledge� (reader� context).� This� process� can� involve� understanding� and�

selectively� recalling� ideas� in� individual� sentences� (micro� processes),�

inferring� relationships� between� clauses� and� or� sentences� (integrative�

processes),� organizing� ideas� around� summarizing� ideas� (macro� processes),�

and�making� inferences� not� necessarily� intended� by� the� author� (elaborative�

process).�These�processes�work�together�(interactive�hypothesis)�and�can�be�

controlled� and� adjusted� by� the� reader� as� required� by� the� reader‟s� goals�

(metacognitive�processes)�and�the�total�situation�in�which�comprehension�is�

taking� place� (situational� context).� Comprehension� means� what� the� reader�

remembers� soon� after� reading� the� text.� As� according� to� Irwin� (1986),�

comprehension� can� be� seen� as� the� process� of� using� one‟s� own� prior�

experiences�(reader� context),�the�specific� text�being�read�(text�context)�and�

the�total�situation�(situational�context)�all�exert�a�strong�influence�on�what�is�

comprehended.�

Reading� comprehension� is� the� process� of� understanding� the�

message� that� the� author� is� trying� to� convey.� Khalid� (2009)� stated� very�

simply,� it� is� making�meaning� from� the� text.� Furthermore,� the� readers� can�

comprehend� the� text� through� reading� process� that� includes� the� readers„�

background�knowledge.�Wolley�(2011,�p.12)�defines�reading�comprehension�

as� a� flexible� ongoing� cognitive� and� constructive� process.� It� is� a� two-way�
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process� that� integrates� information� from� text-based�with� information� from�

prior�knowledge�of�the�reader.�During�the�reading,�a�reader�attempt�to�gain�

an�overall�understanding�of�what�is�described�in�the�text�rather�than�to�obtain�

meaning�from�isolated�words�or�sentences.�

Reading�comprehension�is�crucial�for�the�students�to�be�able�to�get�

the� meaning� out� of� their� reading.� Reading� with� comprehension� means�

understanding� what� has� been� read.� It� is� an� active� thinking� process� that�

depends� not� only� on� comprehension� skills� but� also� on� the� students„�

experiences� and� prior� knowledge.� Comprehension� involves� understanding�

the�vocabulary�seeing�the�relationships�among�words�and�concept.��

According� to� Butler� (2002)� reading� comprehension� is� defined� as�

students‟� ability� to� demonstrate� an� overall� understanding� of� the� text,�

providing�inferential�as�well�as�literal�information,�drawing�conclusions,�and�

making� connections� to� their�own�experience.� It�means� that� a� reader� has� to�

know�what� the� purpose� of� reading� itself� to� get� the�meaning�what� we� are�

reading.� The�assessment�of� reading�comprehension� is�a�critical�component�

of�any�national�research�effort�aimed�at�improving�our�understanding�about�

what�reading�comprehension�is�and�how�it�can�be�best�taught.��

Klingner�(2007)�stated�that�reading�comprehension�was�the�process�

of� constructing�meaning� by� coordinating� a� number� of� complex� processes�

that� include� word� reading,� word� and� world� knowledge,� and� fluency.� The�

students�must�be�able�to�understand�the�meaning�of�each�word�and�also�the�
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text� is� about.�Reading� comprehension� is� necessarily� dependent� on� at� least�

adequate� word� reading:� readers� cannot� understand� a� whole� text� if� they�

cannot� identify� (decode)� the� words� in� that� text.� Likewise,� good� reading�

comprehension� will� depend� on� good� language� understanding� more�

generally.��

Furthermore,�according� to�Vaughn�and�Thompson� (2004),� reading�

comprehension�was�the�active�process�of�constructing�meaning�from�text;�it�

involves� accessing� previous� knowledge,� understanding� vocabulary� and�

concepts,�making�inferences,�and� linking�key�ideas.�Comprehension�cannot�

be� learned� through� rote� instruction,� but� requires� a� series� of� strategies� that�

influence�understanding�of�text.�

Based�on�those�definitions,�reading�is�an�important�activity�used�in�

learning� process,� but� it� becomes� more� useful� when� the� readers� can�

comprehend� what� they� read.� Overall,� reading� comprehension� can� be�

concluded�as�the�ability�to�understand�the�meaning�or�idea�in�the�written�text�

completely�and� chronically�or�one‟s� ability� in�comprehending� the�message�

of�the�English�reading�materials.�It�is� an�interactive�and�thinking�process�of�

transferring� printed� letters� into� meaning� in� order� to� communicate� certain�

message�between�the�writer�and�the�reader.�

a.�The�Importance�of�Reading�Comprehension�

� � The�whole�purpose� of� learning� to� read� is� to� understand� and� learn�

from� the� text.� As� stated� by� Dias,� Montiel,� and� Seabra� (2015,� p.� 406),�
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comprehension�was� the�ultimate�goal�of�competent� reading.� If� readers�can�

read� the�words�but�do�not�understand�or�connect� to�what� they�are�reading,�

they�are�not�really�reading.�Good�readers�are�both�purposeful�and�active�and�

have�the� skills� to�absorb�what� they� read,�analyze� it,�make�sense�of� it,� and�

make� it� their� own.� While� phonics� and� word� reading� are� the� beginning�

building� blocks� of� reading.�Comprehension� is� particularly� important� with�

English�language�learners.�The�foundation�skills�in�reading�are�acquired�by�

English� language� learners,� but� there� is� often� a� breakdown� with� reading�

comprehension.�This�breakdown�may�be�caused�by�many�reasons,�including�

failure� to� understand� word� meanings;� inadequate� background� knowledge;�

lack� of� interest� in� the� text;� or� disconnect� between� instruction,� text,� and�

learner.��

� � In�addition,�McNamara� (2009,� p.�34)� stated� that� it�was�crucial� for�

learners�not�only�to�read�but�also�to�understand�what�is�written.�In�line�with�

that,�Behjat,�Yamini�&�Bagheri�(2012,�p.�99)�stated�that�the�main�concept�in�

reading� skill� was� comprehension.� It� is� highly� valued� by� students� and�

teachers� alike� since� it� enhances� the� process� of� language� acquisition� and�

helps� students� to� read� for� different� purposes.� In� this� technological� era,�

students� are� surrounded� by� much� information,� either� online� or� offline.�

Reading� comprehension� enables� them� to� acquire� new� knowledge� and�

information�so�that�they�are�able�to�achieve�academic�success.���
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� � Schumm� (2006,� p.� 223)� says� there� are� three� elements� in� reading�

comprehension,�they�are:�(1)�the�reader�who�is�doing�the�comprehension.�To�

comprehend� the� text,� a� reader� must� have� a� wide� range� of� capacities� and�

abilities.�These�included�cognitive�capacities,�motivation,�and�various�types�

of�knowledge;� (2)� the� text� that�is�to�be�comprehended.�The� features�of�the�

text�have�large�effect�on�comprehension.�Comprehension�does�not�occur�by�

simply� extracting� meaning� from� the� text.� Texts� can� be� easy� or� difficult,�

depending�on�the� factors� inherent� in� the� text.�When� there� are� too�many�of�

these�factors�are�not�matched�to�the�readers‟�knowledge�and�experience,�the�

text� may�be� too� difficult� for� optimal� comprehension� to� occur;� and� (3)� the�

activity�in�which�comprehension�is�a�part.�A�reading�activity�involves�one�or�

more� purposes,� some� operation� to� process� the� text� at� hand,� and� the�

consequences�of�performing� the� activity.�The�consequences� of� reading� are�

part� of� the� activity.� Some� reading� activities� lead� to� an� increase� in� the�

knowledge�that�the�reader�has.�Another�consequence�of�reading�activities�is�

finding� out� how� to� do� something.� Moreover,� Kustaryo� (2000)� stated� that�

comprehension�was�the�relationship�between�the�elements�of�reading�skills;�

they�are�competence,�reading�techniques,�and�good�comprehension.��

� � Furthermore,� Harrison� (2004,� p.� 3)� argues� that� the� importance� of�

reading� is� not�only� related� to� the�development�of�knowledge�but�also� it� is�

related� to� the� people� thinking� capability.� This� capability� will�be� the� basic�
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development� of�emotional,� moral� and� verbal� intelligence.�Moreover,� these�

developments�determine�what�kind�of�person�people�would�be.��

�� � Referring� to� the� explanation� above,� reading� comprehension� is�

important.� By� understanding� and� learning� from� text,� the� readers� could�

develop� their� knowledge� and� develop� the� way� they� think� related� to� the�

development�of�their�moral,�emotional�as�well�as�Linguistic�Intelligence.���

�

�

b.�The�Types�of�Reading�

� � Acording�to�Wikipedia.com,�there�are�three�types�of�reading.�They�

are�as�follows:��

1)�Slow�reading��

� � Slow� reading� is� the� intentional� reduction� in� the� speed� of� reading,�

carried�out� to� increase� comprehension�or�pleasure.�The�concept�appears� to�

have�originated� in� the� study� of�philosophy� and�literature�as�a� technique� to�

more�fully�comprehend�and�appreciate�a�complex�text.�More�recently,�there�

has�been�increased� interest�in� slow�reading�as�result�of�the� slow�movement�

and� its� focus� on� decelerating� the� pace� of� modern� life.� The� use� of� slow�

reading�in�literary�criticism�is�sometimes�referred�to�as�close�reading.��

� � Slow� reading� is� contrasted� with� speed� reading� which� involves�

techniques� to� increase� the� rate� of� reading� without� adversely� affecting�

comprehension,�and� contrasted�with� skimming�which�employs�visual�page�
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cues� to� increase� reading� speed.� The� earliest� reference� to� slow� reading�

appears�to�be�in�a�masterpiece�of�a�german�philosopher,�Nietzsche's�(1887)�

preface� to�Daybreak:� "It� is�not� for�nothing� that�one�has�been�a�philologist,�

perhaps�one�is� a�philologist�still,�that� is� to�say,�a�teacher�of�slow� reading."�

An�American�essayist�and�literary�critic�of�Latvian�ancestry,�Birkerts�(1994)�

stated� "Reading,� because� we� control� it,� was� adaptable� to� our� needs� and�

rhythms.�We�are�free�to�indulge�our�subjective�associative�impulse;�the�term�

I� coin� for� this� is� deep� reading:� the� slow� and� meditative� possession� of� a�

book."� His� statement� speaks� to� the� idea� that� slow� reading� is� not� merely�

about�slowing�down,�but�about�controlling�the�pace�of�reading.�Slow�readers�

may� speed� up� at� times,� and� then� slow� down� for� the� more� difficult� or�

pleasurable�portions�of�a�text.��

2)�Subvocalization�or�silent�speech�

� � Silent�speech�is�the�internal�speech�typically�made�when�reading;�it�

provides�the�sound�of�the�word�as�it� is�read.�This�is� a�natural�process�when�

reading� and� it� helps� the� mind� to� access� meanings� to� comprehend� and�

remember� what� is� read,� potentially� reducing� cognitive� load.� The� term�

merges� the� internal� speech�with� involuntary�minute�movement� of�muscles�

associated�with�speaking,�which�does�not�require�the�literal�moving�of�one's�

lips.� Most� of� these� movements� are� undetectable� (without� the� aid� of�

machines)�by�the�person�who�is� reading.� It�is�highly�14� debatable�whether�
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such� involuntary� action� has� the� same� impact� on� faster� reading� as� loud�

internal�speech�has.��

3)�Speed�reading��

� � Speed� reading� is� any�of� several� techniques� used� to� improve�one's�

ability�to�read�quickly.�Speed�reading�methods�include�chunking�(chunking�

is� a� way� to� group�words� or� letters� in� order� to� be� easily� understood)� and�

minimizing�subvocalization.�This�type�also�contains�two�methods,�skimming�

and�scanning.�

� � Skimming� is� a� process� of� speed� reading� that� involves� visually�

searching� the� sentences� of�a� page� for�clues� to�meaning.�For� some� people,�

this� comes� naturally,� but� is� usually� acquired� by� practice.� Skimming� is�

usually�seen�more�in�adults�than�in�children.�It�is�conducted�at�a�higher�rate�

(700�words�per�minute�and�above)�than�normal�reading�for�comprehension�

(around� 200–230� wpm),� and� results� in� lower� comprehension� rates,�

especially�with�information-rich�reading�material.�

�� � Scanning� is� the�process� where�one� actively� looks� for� information�

using�a�mind-map�(organizing�information�in�a�visually�hierarchical�manner�

that� showcases� the� interrelatedness� of� the� information� for� better�

retrievability)� formed� from�skimming.�These� techniques�are�used�by�meta-

guiding�your�eyes)�and�Meta�guiding� (the�visual�guiding�of�the�eye�using�a�

finger�or�pointer,�such�as�a�pen,�in�order�for�the�eye�to�move�faster�along�the�

length�of�a�passage�of�text).��
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� � According�to�Harmer�(2007,�p.�99),�there�are�two�types�of�reading.�

They�are�extensive�and�intensive�reading.�To�get�the�maximum�benefit�from�

their�reading,�students�need�to�be�involved�in�both�of�them.�

1).�Intensive�reading���

� � The� notion� of� intensive� reading,� Harmer� (Harmer,� 2007,� p.� 99)�

defined�that�the�reading�activity�focuses�to�learn�the�composition�of�the�text�

which� is� the�variants� of� the� text� depends� on� the� purpose� of� the� reader.� In�

other� words,� studying� the� construction� of� the� text,� which� has� a� certain�

purpose�by�the� reader,� can�be� read� intensively.�Moreover,�Nuttal�(2005,�p.�

38)�explained�about� intensive�reading�as�the�activity�that�needs�guidance�to�

make�the�students�understand�the�text�which�was�the�reading�goal�is�not�only�

understanding� the� text� but� also� knowing� more� detail� about� words� are�

produced.�This�explanation�stated�that�intensive�reading�needs�guidance�that�

could�make�students� interpret�deeply�about�text.�In�Addition,�Nation�(2009,�

p.� 25)� stated� that� intensive� study� of� reading� text� can� be� � a� � means� � of��

increasing��learners‟�knowledge��of��language��features��and�their�control�of�

reading�strategies.�Here,� this�explanation�said�that�beside�detail�information�

that� the� reader� gets� through� it,� intensive� reading� also� makes� the� reader�

improves� his� understanding� of� language� features� that� are� a� focus� on� the�

language�that�is�being�used.��
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� � In�summary,�intensive�reading�is�reading�a�text�that�the�reader�must�

pay�attention�more� deeply� about�the� language�features.�Then,� it�also�needs�

guidance�to�help�and�force�the�reader�to�understand�it.��

2).�Extensive�reading��

� � After�discussing�the�intensive�reading,�now�this�term�will�focus�the�

extensive� reading.�Harmer� (2005,� p.� 99)� explains� that� the� term� extensive�

reading�refers�to�reading�which�students�do�often�(but�not�exclusively)�away�

from�the�classroom.�It�means�that,�the�time�for�reading�as�usual�and�can�be�

done�wherever�the�students�are�beside�the�classroom.���

� � Meanwhile,�Nuttal�(2005,�p.�128)�writes�a�slogan:�The�best�way�to�

improve�your�knowledge�of�a�foreign�language� is�to�go�and�live�among�its�

speakers.� It� is� assumed� that� going� to� go� to� other� countries,� which� have�

different� languages,� is� the� best� way� to� improve� our� knowledge,� but�many�

people�are�so�hard�to�reach�that�chance.�

� � However,� extensive�reading�concentrates� in� larger�text�and�can�be�

read� outside� at� the� class� time.� Later,� according� to� Nation� (2009,� p.� 49),�

extensive� reading� fits� into� the� meaning-focused� input� and� fluency�

development�strands�of�a�course,�depending�on�the� level�of� the�books� that�

the� learners� read.� It� means� that� extensive� reading� concentrate� in� meaning�

and� the� progress� of� understanding� the� book� that� the� reader� chooses.�

Furthermore,�Nation� (2009,� p.� 50),�adds� during� extensive� reading� learners�

should� be� interested� in�what� they� are� reading� and� should�be� reading�with�
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their� attention� on� the� meaning� of� the� text� rather� than� on� learning� the�

language� features� of� the� text.� In� this� sense,� the� reader� can� choose� the�

literature,� as� he/she� likes� because� the� objective� of� extensive� reading� is�

dealing�with�the�meaning�of�it.��

� � The�same�argument�by�Day�and�Bamford�in�1998�(cited�in�Nation,�

2009,� p.� 50)� that� characteristic� extensive� reading� as� involving� a� large�

quantity� of� varied,� selfselected,� enjoyable� reading� at� a� reasonably� fluent�

speed.� It� is� obviously� in� extensive� reading� emphasize� that� the� reader� can�

access,�enjoy�the�literature�which�he/she�has�chosen�wisely.�Reviewing�from�

all� definition� above,� extensive� reading� is� a� kind� of� reading� in� which� the�

reader�can�focus�on�the�value�of�story�in�a�book,�not�for�the�specific�items�of�

the�text.�

�

�

c.� The�Process�of�Understanding�a�Text�

Reading�implies�comprehension,�which�is� the�process�of�capturing�

and�building�up�meaning�from�a�text�(written�or�oral).�It�is�the�result�of�the�

interaction�that�takes�place�among�the�text�itself,�the�reader,�and�the�context�

(Duke� &�Carlisle,� 2011).� According� to� Kintsch� and� Perfetti,� the� reader‟s�

mind�works�on� the�meaning�of�words� and� the� syntax� of�the� text;� it� builds�

coherence� (identifying� degrees� of� relevance� among� different� fragments� of�

the�text),�and�generates�a�“situation�model�of�the�text”�(as�cited�in�Duke�&�
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Carlisle,�2011,�p.�200).�These�steps�are� influenced�by� the�context�in�which�

the�communicative�act�takes�place.�The�interaction�of�the�factors�mentioned�

above�makes�the�reading�process�a�highly�elaborate�enterprise.��

In�addition,� the�act�of�reading�and�understanding�a�text�consists�of�

functions� that� work� simultaneously.� It� implies� both� decoding� content� and�

relating� it� to�previous� knowledge� from� the� reader.� Similarly,�Snow�(2002,�

p.11)� stated�that�reading�comprehension�was�the�process�of�simultaneously�

extracting� and� constructing� meaning� through� interaction� and� involvement�

with� written� language.� According� to� the� author,� reading� comprehension�

involves� the� reader� as� the� process� agent,� who� uses� all� cognitive� and�

experiential� capacities� for� this� task,� including� the�purposes,�processes,�and�

consequences�associated�with�the�act�of�reading�and�the�text�as�the�printed�or�

electronic�object�to�understand.�These�aspects�interact�with�the�sociocultural�

context,�which�influences�the�attitudes�and�abilities�of�the�readers,�as�well�as�

the�activities�they�develop�regarding�the�text.��

Consequently,� reading� comprehension� is� a� complex� task� that�

demands� considerable� effort� from� the� reader� who� follows� a� series� of�

important� processes.� According� to� Lin,� comprehension� implies� obtaining�

and�analyzing�information�to�generate�a�cohesive�and�solid�product�that�will�

demonstrate� its� understanding� (as� cited� in� Hill,� 2011).� Assimilating� the�

content� of�a� text�goes� far� beyond�understanding�more�words;� it� requires� a�



31�
�

series� of� analytical� and� critical� skills,� intended� to� obtain� a� meaningful�

outcome�about�the�ideas�expressed�by�an�author.��

Swan� (1975)� complemented� these� ideas� by� defining� reading�

comprehension� as� the� capacity� of� capturing� the� highest� amount� of�

information� from� a� text� with� the� least� misunderstanding,� as� well� as� the�

capacity�of�re-stating�the�ideas�expressed�by�an�author.��

�

�

�

�

�

�

�

Swan� (1975)� stated� that� comprehension� deficiencies� can� be�

classified�in�two�categories:�

Table�I1.1�

Obstacles�for�Comprehension�When�Reading�Texts�

1)�Inadequate�habits�

a)��Paying�too�much�attention�

to�individual�elements�and�

details,�losing�the�general�

idea�of�the�text.�

2)�Text�complexity�

a)�Long�sentences,�

syntactically�complex.�

b)�Writer‟s�style:�loquacious�

and�repetitive�
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b)��Not�enough�attention�given�

to�detail;�especially�when�

reading�quickly.�

c)�When�there�is�previous�

knowledge,�or�any�strong�

feelings�about�the�topic.The�

interpretation�of�the�text�

may�be�selective�and�

biased.�

c)�Indirect�reference�to�

important�ideas�(especially�

difficult�when�reading�in�a�

foreign�language).�

d)�Vocabulary�that�is�not�

familiar�for�the�reader.�

�

�

� From�the�description�above,�it�can�be�concluded�that�the�process�of�

understanding� the� text,� the� reader� should� be� interacted� to� the� author.�

Reading� is� the� active� process� of� understanding� print� and� graphic� texts.�

Reading�is�a�thinking�process.�Effective�readers�know�that�when�they�read,�

what� they� read� is� supposed� to� make� sense.� They� monitor� their�

understanding,� and�when� they� lose� the�meaning�of�what� they� are� reading,�

they�often�unconsciously�select�and�use�a�reading�strategy�(such�as�rereading�

or� asking�questions)� that�will�help�them�reconnect�with� the�meaning�of�the�

text.��

d.�The�Components�of�Reading�Comprehension�
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There� are� some� components� in� reading� comprehension� skill.� The�

components� have� their�own�characteristic.�King� and�Stanly� (1998,�p.� 331)�

state�that�there�are�five�components�that�may�help�students�to�read�carefully.�

1)�Finding�factual�information�

� Factual� information� requires� readers� to� scan�specific� detail.� The� factual�

information� questions� are� generally� prepared� for� students� and� those�which�

appear�with�WH-question�word.�There�are�many�types�of�questions:�reason,�

purpose,�comparison,�etc�in�which�the�answer�can�be�found�in�the�text.�

2)�Finding�main�idea�

� Recognition�of� the�main� idea� of�paragraph� is� very� important�because� it�

helps�you� not� only� understand� the� paragraph� on� the� first� reading,�but�also�

helps�you�to�remember�the�content�later.�The�main�idea�of�paragraph�is�what�

the�paragraph�develops.�An�efficient� reader�understands� not�only� the� ideas�

but�also�the�relative�significance�as�expressed�by�the�author,�in�other�words,�

some�of�the�ideas�are�super�ordinates�while�another�is�subordinate.�

3)�Finding�the�meaning�of�vocabulary�in�context�

� It�means� that� the�reader�could�develop�his�or�her�guessing�ability� to� the�

word� which� if� it� is� not� familiar� with� him� or� her,� by� relating� the� close�

meaning�of�unfamiliar�words�to�the�text�and�the�topic�of�the�text�that�is�read.�
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The�words�have�been�nearly�equivalent�meaning�when�it�has�it�or�nearly�the�

same�meaning�as�another�word.�

4)�Identifying�references�

� In�English,�as�in�other�language,�it�would�be�clumsy�and�boring�to�have�

and� repeat� the� same� word� or� phrase� every� time� you� use� it.� Instead� of�

repeating�the�same�word�or�phrase�severral�times,�after�it�has�been�used�we�

can� usually� refer� to� it� then� repeat� it.� For� this� purpose,� we� use� reference�

words.�Recognizing�reference�words�and�being�able�to�identify�the�word�to�

which� they� refer� to� will� help� the� reader� understand� the� reading� passage.�

Reference�words�are�usually�short�and�very�frequently�pronoun,�such�as:�it,�

she,�he,�they,�this,�etc.�

5)�Making�inference�from�reading�text�

� Inference�is� skill�where�the�reader�has�to� be�able�to� read�between� lines,�

King�and�Stanly�devide� it� into�main�attentions,�draw� logical�inferences�and�

make�accurate�prediction.�

The�goal�of�reading�determines�the�best�way�to�read�the�material�in�

question.� A� thorough� understanding� of� the� levels� of� reading� is� necessary�

before� we� can� improve� our� reading� skills.� According� to� Kennedy� (2010),�

there�are�kinds�of�reading�comprehension:��

1)�Literal�comprehension��



35�
�

� Reading� to� understand,� remember,� or� recall� the� information� explicitly�

contained� in� a� passage.� It� refers� that� the� readers� can� know� what� a�writer�

says.� This� comprehension� focuses� on� the� readers'� ability� to� find� explicit�

information.��

2)�Inferential�comprehension��

� Reading� to� find� information�which� is�not� explicitly� stated� in�a� passage,�

using�the�reader's�experience�and�intuition.�It�refers�that�the�reader�has�to�be�

able�to�make�reasoning�or�finding�information�that�is�not�stated�in�the�text�or�

implicit�information.��

3)�Critical�or�evaluative�comprehension��

� Reading� to� compare� information� in� a� passage� with� the� readers'� own�

knowledge�and�values.��

Based� on� the� theory� above,� generally,� it� can� be� concluded� that�

reading� comprehension� is� the� process� extracting� and� understanding� the�

information�of�written� text�which�has�elements�for�thinking�of�reading.�The�

inside�element�as�reader,�text,�activity�whereas�the�outside�element,�there�are�

content� and� socio-cultural.� And� also� an� aspect� to� access� reading�

comprehension� should� able� to� finding� the� main� idea� and� specific�

information�of�the� text,� finding� the�reference�and�the�meaning�of�words�or�

expression�within�the�text,�and�making�inferences�from�the�text.��

The� researcher� reviewed� that� reading� comprehension� consists� of�

several�indicators,�there�are:��
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1)�Finding�Explicit�Information.�It�consists�of�finding�details�and�fact��

2)��Finding� Implicit� Information� It� is� consists� of� finding� the� main� idea,�

inferring� referents,� drawing� a� conclusion,� detecting� the� title� of� the� text,�

detecting�the�purpose�of�the�text�and�making�a�prediction.��

3)�Finding�Judgment.�It�is�consists�of�making�a�judgment.�

4)�Finding�Idea�

5)�Finding�meaning�of�certain�word�based�in�the�context�

From�the�explanation�above,�it�can�be�conluded�there�are�many�kind�

of� indicators� of� reading� comprehension.� In� this� study� the� researcher�

concludes� to�use�the� curriculum�2013�for�Senior�High�School� indicators� to�

measure�students‟�reading�comprehension�test;�1.�Determining�main�idea,�2.�

Finding� the� specific� information� or� part� of� text,� 3.� Finding� reference,� 4.�

Finding�inference,�5.�Understanding�vocabulary.�

e.� Factors�Influence�Students’�Reading�Comprehension�

� � In�the�efforts�to�help�the�students�achieve�comprehension�in�reading�

activity,�teachers�must� understand� the� factors� that�influence� their� students‟�

reading�process.�Some�experts�have�identified�a�number�of�factors�affecting�

comprehension�skill.�According�Dawson�and�Bamman�(1967),�there�are�five�

factors�which�affect�the�comprehension�skill,�they�are:�

1)��Intelligence�

� Students� have� different� intelligence,� so� it� will� be� possible� for� them� to�

produce�different�comprehension.�The�number�of�ideas�that�they�understand�
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and�depth�of�their�understanding�will�be�largely�dependent�upon�his�general�

capacity�to�learn.�

2)�Experience�

� Students�with� limited�experience�may�have�difficulty� in� comprehending�

many�ideas�and�activities�with�which�other�students�are�familiar�before�they�

come�to�school.�

3)�Mechanics�of�reading�

� Comprehension�will� be�easier� for� the� students� if� they� have� all�mastered�

the� skills� of� word� attack� and� word�meaning,� and� if� they� have� learned� to�

handle� material� books� properly.� Obviously,� there� must� be� a� fine� balance�

somewhat�in�each�student�between�careful�attention�to�word�attack�skills�and�

to�comprehension�skills.��

4)�Interest�and�interest�span�

� The�interest�span�is�related�to�personality�factors;�a�disturbed�student�who�

has�encountered�many�unfortunate�experiences�at�home�or�in�the�school�may�

be�unable�to�preserve�when�required�for�comprehending�reading�passage.��

�

5)�Skills�of�comprehending�

� Another� obvious� factor,� which� nfluences� the� depth� and� amount� of�

comprehension,� is� the� skill,� which� the� students� have� developed� for� that�

purpose.� Like� all� reading� skills,� the� ability� to� comprehend� what� we� read�

develops�gradually�from�the�simple�to�the�complex�skills.�
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f.� Teaching�Reading�

� In� teaching,�not�only�transfering�the�information�from�the�teacher�

to� the� students,� because� it� is� a� complex� process� which� can� do� many�

activities� when� teaching� learning� process� happens� � in� the� classroom.�

Teaching� is� not�an� easy� job,� but� it� is� vital,� and� it� can� be� quite� fulfilling�

when� we� see� our� children� grow� and� know� that� we� helped� to� make� it�

happen,� according�to� Jaremy�Harmer.� True,� certain� students� and� teachers�

can�be�challenging�and�frustrating�at�times,�but�it's�also�worth�remembering�

that�the�best�teaching�can� also� be� a� lot� of� fun� (Harmer,� 2008).���

� Based� on� the� aforementioned� definition� of� teaching,� the�

researcher� believes� that� teaching� entails� activities� and� � maintaining� a�

favorable� atmosphere� in��order�� to� create� and�� provide�opportunities� for�

students� in� the� learning� process� to� achieve� their� goals.� There� are� usually�

two�parts�for�teaching�reading.� It�can�first�be�applied�to�educating�students�

who�are� learning�to�read� for� the� first� time.�Second,� it� refers� to� instructing�

students� who� already� know� how� to� read� in� their� native� tongue.
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� In� teaching� and� learning� process� the� teachers� need� to� use� some�

ways�to�present� the� lesson� beause� students�have� the� different� character� in�

understanding� the� lesson� and� also� to� make� the� students� interesting� in�

conducting� their� lesson.� The� teacher� can� conduct� some� strategies� such� as�

summarizing.� Summarizing� is� the� process�of� reducing�enormous� amounts�

of� text� to� their� bare� essentials:� the� gist,� important� ideas,� and�main� points�

worth�noticing�and�memorizing.�

� In� summarizing,�students�need� to�view�the�main� ideas�of�the�text,�

how�to�ignore�irrelevant�information,�and�how�to�integrate�the�central�ideas�

in� a� meaningful� way.� Teaching� students� to� conclude� and� improve� their�

memory� for� what� is� read.� Summarization� techniques� can� be� applied� to�

nearly� any� type�of�content.�Questioning� is� the�next� technique.�One�of� the�

most� crucial� aspects� of� teaching� and� learning� is� questioning.� It� allows�

tutors� to� learn�what�pupils�know�and�comprehend,�as�well�as� for�students�

to� request� clarification� � and� � assistance� The� third� option� � is� to� skim.�

Skimming� is� a�technique��for��swiftly��grasping��the��essential� �points��and��

objectives� � of� � a� reading� selection� (Cahyono� et� al,� 2011).� The� fourth� is�

scanning.�Scanning�is�quick�reading�to�carry�out�the�general�idea,�scanning�

is�quick�reading�to�locate�specific�information.��
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2.�Linguistic�Intelligence�

Linguistic� Intelligence� is� the� ability� to� understand,� use,� and�

manipulate� written� or� spoken� language,� Gardner� (1983,�p.� 73).� Linguistic�

Intelligence� is� the� intelligence� of� words,� or� the� ability� to� use� the� core�

operations� of� language� with� clarity.� The� significant� components� of� this�

intelligence� are� employed� communicating� through� reading,� writing,�

listening� or� speaking.� It� enables�personal� perceptions� to�be� communicated�

and� his� highly� valued� in� schools,� Bellanca� (2009,� p.� 1).� Linguistic�

Intelligence� includes� the� ability� to� effectively� use� language� to� express�

oneself� rhetorically� or� poetically;� and� language� as� a� means� to� remember�

information� Samiyan� (2013,� p.� 89).� Thus,� writers,� poets,� lawyers� and�

speakers�are�among�those�as�having�high�Linguistic�Intelligence.��

Based� on� the� explanation� above,� Linguistic� Intelligence� involves�

having�a�mastery�of�language.�Linguistic�Intelligence�refers�to�the�ability�to�

use� words� and� language.� It� is� the� ability� to� use� language� effectively� to�

communicate�meaning�and�develop�knowledge�of�language�functions.��

a.�The�Aspects�of�Linguistic�Intelligence�

� � According� to� Armstrong� (2009),� Linguistic� intelligence� has� four�

basic�aspects,�they�are:�

1)�Phonology�

� Phonology�is�the�study�of�how�sounds�are�organised�and�used�in�natural�

languages.� The� phonological� system� of� language� includes� an� inventory� of�
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sounds� and� their� features,� as� well� as,� rules� which� specify� how� sounds�

interact�with�each�other.�Phonology,�the�sounds�of�words,�dictates�that�they�

can� rhyme�with� each�other� (“cat‟‟� and�“hat‟‟)�and�have�different� spellings�

yet�share�the�same�pronunciation�(“through‟‟�and�“threw”).�

2)�Syntax�

� Syntax� is� the� study� of� the� rules� whereby�words� and� other� elements� of�

sentence� structure�are� combined� to� form� grammatical� sentence.� It� governs�

the�systematic�order,�structure,�and�arrangement�of�words�in�sentences.�

3)�Semantics�

� Semantics,�a�more�applied�skill,�is�concerned�with�the�meaning�of�words�

and� their� connotations.� Semantics� is� the� study� about� the� meaning� of�

linguistic� expressions.� Frequently,� words� have� to� be� chosen� with� care�

because� small� differences� in� construction� can� really� alter�meanings� to� the�

ones� originally� intended;� think� of� the� subtleties� between� “simple‟‟� and�

“simplistic‟‟.�The�adjective�“simple”�means�plain,�ordinary,�uncomplicated.�

The� adjective� “simplistic”� means� overly� simplified� and� characterised� by�

extreme�and�often�misleading�simplicity.�

4)�Pragmatics�

� Pragmatics� is� the� ability� to� interpret� intended�meaning� and� is� a�way�of�

investigating� how� sense� can� be�made�of�certain� texts� even� when� the� text�

seems� to� be� either� incomplete� or� to� have� a� different�meaning� to� what� is�

really�intended.�You�also�need�to�consider�facial�expression,�body�language,�



42�
�

tone,�inflection,�and�sophisticated�language�devices�like�idioms�(“change�of�

heart”)�when�interpreting�what�someone�is�actually�saying.�

According� to� Armstrong� (2002),� the� aspect� of� Linguistic�

Intelligence�are�as�follows:�

1)�Rhetoric�

� It� is� an� ability� of� using� language� effectively� especially� in� persuading�

people.it� investigates�how�language�is�used�to�organize�and�maintain�social�

groups,� construct� meanings� and� identities,� coordinate� behavior,� mediate�

power,�produce�change,�and�create�knowledge.�

2)�Memorization�

� It� is� the� process� of� committing� something� to� memory.� It� is� a� mental�

process� undertaken� in� order� to� store� in� memory� for� later� recall� visual,�

auditory,�or�tactical�informatio�

3)�Explanation�

It�is�a�statement�or�account�that�makes�something�clear.�

4)�Metalanguage�

� In� linguistic,� a� metalanguage� is� a� language� used� to� describe� another�

language,�often�called� the�object� language.�Expressions� in�a�metalanguage�

are� often� distinguished� from� those� in� the� object� language� by� the� use� of�

italics,�quotation�marks,�or�writing�on�a�separate�line.�

�

�
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b.�The�Level�of�Linguistic�Intelligence�

According� to� Gardner� (1999)� every� student� is� unique� and� has�

his/her�own�style�of�understanding�and�comprehending.�It�is�easy�to�identify�

them.�The�characteristics�are:�

1)�Ideation�

� Think�and�remember�throught�internal�language.�Example:�sensitive�with�

rhymes,� sounds,� and� intonation� of� the� words,� good� memory� for� general�

knowledge.�

2)�Functional�literacy�

� Understand� the� rules� and� functions� of� language.� Example:� appreciate�

grammar�and�meaning.�

3)�Self-regulation�

� They�usually�enjoy�possessing�words,�enjoy�word�games,�jokes,�riddles,�

self�reflective,�and�uerstand�philosophy�and�abstract�reasoning.�

4)�Adaptation�

� Apply� rules�of�language�to�new�and�different�contexts.�Example:�like�to�

acquire�new�words�and�new�language.�

5)�Oral�and�written�expression�

� Explain�and�express�one‟s� self�verbally�and� in�writing.� Example:� enjoy�

talking�and�asking�questions,�love�to�listen,�love�to�write�and�read,�and�good�

with�spelling.�
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The� linguistically� Intelligent� people� have� an� inclination� towards�

languages.�It�makes�them�learn�more�than�one�language,�or�have�aptitude�for�

obtaining� the�skilss�of�Multiple�Intelligences,�Oak�(2016).�The�people�with�

Linguistic�Intelligence�usually�think�in�words�rather�than�pictures.�They�are�

sensitive�to�patterns,�regular,�systematic�basis,�to�argue,�like�to�listen�to,�love�

to� read,� love� to� write,� spell� easily,� love� to� play� the� word,� has� sharp�

memories�about� trivial� things,�public�speaker�and�debater� reliable,�Gardner�

(2001,�p.�342).�

c.� Factors�Influence�Linguistic�Intelligence�

� Linguistic� intelligence� can� be� developed� to� an� adequate� level� of�

competency�as�well�as� the�other� types�of� intelligence� (Amstrong,�2009,�p.�

15).�Gardner�(Prescott,�2001,�p.�328)�also�states�the�intelligence�is�changing,�

it�can�be�developed�or�nurtured.�No�intelligence�exists�by�itself.�People�who�

want� to� be� musicians� for� example� must� have� well-developed� musical�

intelligence� as� well� people� who�want� to� be� linguist� must� develop� follow�

distinctive� developmental� paths� to� become.� There� are� three�main� factors�

which�influence�the�growth�of�intelligence;�biological�endowment,�personal�

life�history,�and�cultural�and�historical�background�(Amstrong,�2009,�p.�27).��

� The�first�factor�is�biological�endowment�which�includes�heredity�or�

genetic� factors� and� insult�or� injuries� to� the� brain� before,�during,�and� after�

birth.�It�cannot�be�denied�that�there�are�some�people�born�with�special�gift.�
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However� there� are� some� studies�which� find� that� intelligence� is� developed�

through�practice�and�stimulus.��

� The�second�factor�which�contributes�in�intelligence�development�is�

personal� life� history;� including� experiences� with� parents,� teachers,� peers,�

friends,�and�others�who�awaken�intelligence,�keep�them�from�developing,�or�

actively�repress�them.�In�other�words,�society�and�environment�affect�much�

on�intelligence�improvement.�Therefore,�a�child�should�interact�with�people�

who�support�his�competence�and�motivate�him�to�learn�continuously.��

� The�third�factor�is�cultural�and�historical�background�including�the�

time�and�place�in�which� someone�was�born�and� raised,�and�the�nature�and�

the�state�of�cultural�or�historical�developments�in�different�domains.�Social�

environment� also� donates� much� on� intelligence� development.� A� society�

which� perceives� smart� children� are� those� who� have� good� achievement� in�

math� and� science� but� consider� playing� any� musical� instrument� is� an�

unimportant� skill,�will�motivate� children� in� developing�maths� and� science�

more�than�developing�music�intelligence.��

� In� addition,� from� the� definition� of� intelligence�which� is�proposed�

by� Gardner� above,� it� can� be� seen� that�Gardner� emphasizes� the� impact� of�

cultural� forces� on� human� intellect.� In� other�words,� there� are� some� factors�

which�play�great�role�in�shaping�any�intelligence�such�as�the�environment�in�

which� the� individual� lives,� the� culture� which� he� acquires,� and� the�

surrounding� people� with�whom�he� interacts.� This� is� the� reason�why� some�
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intelligences�are�growth�while�others�are�not�in�the�same�person.�People�can�

change� and� grow� the�multiple� intelligences� in� response� to� their� biological�

and�environmental�experiences.��

� Therefore,�some�people�have�a�high�level�in�some�intelligences�and�

low�for�others.�Although�everyone�is� born�with� linguistic� intelligence�gift,�

others�may�need�more�effort�to�develop�it�through�some�activities�related�to�

linguistic�intelligence.�As�Gardner�believes�that�every�people�can�change�or�

increase� the� intelligences� through� training� and� practice� (Richards� &�

Rodgers,� 2001,� p.� 115).� For� increasing� students‟� linguistic� intelligence,�

some�activities�can�be�practiced� in�English� language�classroom�which�will�

be�explained�in�the�next�subtitle.�

d.�Indicators�of�Linguistic�Intelligence�

� � Everyone� has� linguistic� intelligence.� It� is� proven� by� the� fact� that�

people�have�the�ability�of�listening,�speaking,�reading�and�writing�in�varying�

degree� (Gardner,� 2011,� p.� 82;� Lunenberg� &� Lunenberg� 2014).� This� is�

related� to� the� first� point� of� multiple� intelligence� which� states� that� each�

person�has�all�eight�intelligences�to�some�degree�and�displays�them�uniquely�

(Amstrong,� 2009,� p.15).� Each� person� has� a� unique� combination� of� these�

eight�intelligences�that�triggers�the�individual�difference.��

� � In�using�linguistic�intelligence,�everyone�also�has�different�way.�No�

individuals� perform� similarly.�Moreover,� Arifuddin,� (2010,� p.� 102)� stated�

that�deaf� people�who�are�not� suffering� damage�to� brain� language�area�can�
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still� learn� the� language� through� writing� and� sign� language.� This� view� is�

strengthened� by� Gardner's� observation� on� Aphasic,� which� shows� that�

damage�to�certain�specific�areas�of�brain�disturbed�speech�and�the�ability�to�

write.�Therefore,� linguistic�intelligence�not�only�can�be�seen�on�the�people�

who� can� speak� rhetorically� (such� as� debate� and� public� speaking)� but� also�

can�write�beautifully�(such�as�writing�poems,�journal,�and�novel).����

� � Students�who� have� linguistic� intelligence� show� brilliant� auditory�

abilities,�they�are�usually�fond�of�reading,�writing,�and�playing�word�games.�

They� also� are� good� at� remembering� names,�dates,� places,� and� they� prefer�

doing�word�processing�on�a�computer.�They�may�have�a�bright,�developed�

vocabulary� and� can� speak� fluently,� accurately,� and� phonetically� (Teele,�

2000).��

� � Laughlin� in� 1999� (cited� in� Sayed� Abdallah,� 2018,� p.� 26)� stated� a�

person�with�well-developed�verbal/linguistic�intelligence�usually�have�some�

characteristic�as�follow:��

1).� Listens� and� responds� to� the� sound,� rhythm,� color,� and� variety� of� the�

spoken�word�

2).�Learns�through�listening,�reading,�writing,�and�discussing�

3).� Listens� effectively,� comprehends,� paraphrases,� interprets,� and�

remembers�what�has�been�said�

4).��Reads� and� speaks� effectively,� comprehends,� summarizes,� interprets� or�

explains,�and�remembers�what�has�been�read�
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5).��Exhibits�the�ability�to�learn�other�languages�and�uses�listening,�speaking,�

writing,�and�reading�to�communicate,�discuss,�explain,�and�persuade.����

� � Summing� up� the� theories� that� have� been� elaborated,� it� can� be�

concluded�that� linguistic�intelligence�is�the�ability� to�use�language�either�in�

spoken� form� that�is� in� listening�and� speaking� or� in�written� form�that� is� in�

reading�and�writing,�clearly,�correctly,�and�beautifully�and�the�ability�to�use�

it�to�achieve�goals,�as�well�as�the�ability�to�learn�new�languages.��

e.� The� Correlation� between� Linguistic� Intelligence� and� Reading�

Comprehension�

Linguistic� Intelligence� refers� to� the� ability� to� use� words� and�

language.� The� people� with� linguistic� intelligence� usually� think� in� words�

rather� than� pictures.� This� intelligence� has� been� assumed� to� be� the� most�

important� domain� of� intelligence� contributing� to� reading� comprehension�

performance� because� it� deals� with� the� ability� to� manipulate� different�

components�of� language�including�syntax,�phonology,�and�the�semantics�or�

meaning�of�language.��

Armstrong� (2009,� p.� 6),� states� that� a� person� who� has� Linguistic�

Intelligence� with� the� high� ability,� might� gravitate� toward� books� and� they�

think�through�the�words.�They�love�reading,�writing,�telling�stories,�playing�

word� games.�They� also� need� books,�writing�materials,� diary,� debates,� and�

other�things�to�support�their�learning�activities.�In�addition,�reading�is�one�of�

skills� which� correlated� with� linguistic� intelligence.� Students‟� linguistic�
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intelligence� influenced� their� attitude� in� reading� learning� process.� This�

positive�attitude�will�affect�the�students�to�increase�their�learning�especially�

in�reading.�Therefore,� if� the�students�have�high� linguistic�intelligence,�they�

are�typically�good�at�reading,�and�they�tend�to�learn�best�by�reading.�

Furthermore,�Linguistic�Intelligence�includes�the�core�operations�of�

phonemic�discrimination,�a�command�of�syntax,�sensitivity�to�the�pragmatic�

uses� of� language,� and� acquisition� of� word� meanings� (Baum,� Viens,� and�

Slatin,�2005,�p.�12).�

3.�Students’�Interest�in�Reading�

a.�Reading�Interest�

Interest� is� one�of� the�psychic�factors�that�encourage� individuals� to�

stimulate� an� activity� which� is� implemented� to� achieve� the� goal� to� be�

achieved.� It� is� in�line�with�Lester�and�Alice�(1987),� they�define� interest�as�

something� that�can�show� the�ability� to�provide�stimulus�which�encourages�

us� to� pay� attention� to� someone,� something� or� activities� that� can� have� an�

impact� on� the� experience� that� has� been� stimulated� by� the� activity� itself.�

According� to� Meriam� Webster� dictionary,� interest� is� a� feeling� that�

accompanies�or�causes�special�attention�to�an�object�or�class�of�objects.�

In�general,�the�interest�can�be�interpreted�as�a�tendency�that�causes�

a� person� to� try�activities� in� a� specific� field.� Interest� also�means� a� positive�

attitude�towards�environmental�aspects.�Interest�is�a�persistence�tendency�to�

observe� and� enjoy� an� activity� with� pleasure.� Meichati� (1972)� defines� the�
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interest� as� a� strong� attention,� intensive,� and� individual� mastery� deeply� to�

diligently�perform�an�activity.�

Further,� interest� implies� a� desire� attention� or� doing� anything.�

Interest� also� means� something� that� someone� like� willingly� without� any�

associated.�According�to�Pawit� (1990),� interest�is� a�pleasure�or�continuous�

attention� to�an�object�for�their�hope.�In�similar,�Djali�(2011)�also�notes�that�

interest� is� a� sense� of� preference� and� a� sense� of� interconnectedness� on� a�

matter� or� activity,� with� no� one� force� to� do� it.� Moreover,� everyone� has� a�

tendency� to� always� be� in� touch�with� something� that� he� or� she� considered�

giving� pleasure� and� happiness.� The� feeling� of� pleasure� and� the� desire� to�

acquire�can�develop�what�has�made�him�or�her�happy.��

Slamet�(1987)�says�that� interest� is�a�permanent� tendency�to�notice�

and� remember� some� of� the� activities.� The� activities� demand� constant�

attention� of� someone� who� is� accompanied� by� a� sense� of� fun.� Interest� is�

always� followed� by� feelings� of� pleasure� and� satisfaction� derived� from� it.�

Great�interest�influences�on�learning,�because�if�the�lesson�materials�learned�

are� not� in�accordance�with� the� interests� of� students,� the� students�will� not�

learn� as� well� as� possible.� The� study� materials� which� attract� students� are�

easier�to�learn,�because�interest�adds�impetus�to�learn.�

According� to� Hurlock� (1999,� p.� 114),� the� interest� is� a� source� of�

motivation� that� drives� people� to� do� what� they� want� as� they� are� free� to�

choose.�When�they�see�something�to�be�profitable,�they�feel�interested.�This�
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will�bring�satisfaction.�From� the�definitions�above,� the�writer�can�conclude�

that�interest� is� a� tendency� related� to� individual� feelings,� especially� feeling�

happy�to�something�he�or�she�considers�valuable;�it�is�in�accordance�with�the�

needs;� and� it� gives� satisfaction� to� him� or� her.� Something� considered�

valuable�can�be�activities,�people,�experiences,�or�objects�that�can�be�used�as�

a� stimulus� which� requires� a� directional� response.� Interest� has� a� close�

relationship�with�encouragement�within�the�individual�that�causes�the�desire�

to�participate�or�involve�on�something�he�or�she�interested�in.�

Based�on�the�statements�above,�interest�is�one�of�the�psychological�

items� which� has� an� important� role� in� a� human� beings� especially� in�

education.�Interest�is�always�followed�by�feelings�of�pleasure�and�from�there�

can�be�obtained�satisfaction.�Interest�is�also�a�big�influence�in�the�learning,�

because�if�the�learning�material�is�not�in�accordance�with�the�interest�of�the�

students,�they�will�not� learn�as�well�as�good.�Learning�process�will�go�well�

if� someone� has� an� interest.� The� student�who� has� an� interest� in� learning� a�

subject� matter,� will� comprehend� the� material� at� a� deeper� level� than� the�

student�who�has�not.�

Rahim�(2005,�p.�28)�pointed�out� that�reading�interest�was�a�strong�

desire� accompanied� by� someone� efforts� to� read.� Someone� who� has� high�

reading�interests�will�be�seen�in�his�willingness� to�get�reading�materials�and�

read� them� on� his� own� consciousness� or� encouragement� from� outside.�

Reading� interest� can�make�them�consider�the� reading�activity� as�a�habitual�
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activity� for� them.�The�students� interested�in� reading�satisfy�the�basic�needs�

of�personal�adequacy�or�self-esteem,�others‟�esteem,�curiosity,�or�success.�

According�to�Mark�(2004,�p.�50),�reading� interest� is�motivation�to�

read,�to� respond�affectively,� to�seek,�and�to�enlarge�self-understanding�and�

sense�of�self-worth�through�reading.� In�addition,�Rahayu�(2009)� stated�that�

reading� interest� was�a� condition�when�someone�can� feel�happy�in� reading,�

and�also�know�the�advantages�of�reading.�In�other�words,�reading�interest�is�

a�condition�when�someone� is�happy� in� reading�and�knows�if� reading� is� an�

important�activity�to�increase�someone‟s�knowledge.�

According�to�Burs�and�Lowe�as�cited�in�Prasetyono�(2008,�p.�59),�

there� were� some� characteristics� from� students� that� have� good� interest� in�

reading:�

1)�The�Need�for�Reading��

� Reading,� for� most� of� people,� is� very� hard� task.� A� person� who� feels�

reluctant� in� reading� does� not� have� wide� purpose� than� the� information� he�

receives.�When�someone� reads,�he�has�specific�purpose�consciously�or�not�

which�is�different�with�someone�else.�Of�course,�there�must�be�a�lot�of�kinds�

of�purposes�from�reading�activities.�With�these�purposes,�make�the�reading�

becomes�the�activity�that�is�needed�in�order�to�reach�the�achievement.�

2)�The�Action�to�Look�for�Reading��

� Every�person�has�opportunity�in�reading,�yet�only�a�few�of�people�want�to�

utilize� them.� Reading� is� one� of� the� things� that� is� less� desirable� in�
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community.�Moreover,�It�tends�to�be�feared,�because�it�is�considered�boring�

and� tiresome.�Only� certain� group� of� people�who�has� high� reading� interest�

use� every� spare� time� to� read.� Here,� they� have� some� activities� to� make�

reading�more�interesting�and�enjoyable.��

3)�The�Feeling�of�Pleasure�for�Reading��

� Reading� for�pleasure� refers� to� read� something� that�has� intention� having�

enjoyment.� It� involves� varied� literatures� including� fiction� and�non-fiction.�

Reading� for� pleasure� becomes� a� practical� place� which� is� required� in�

learners‟�everyday�life�and�classroom-based�activity.�

4)�The�Desire�to�Always�Read��

� In�truth,�reading�is�closely�identical�with�knowledge.�It�is�one�of�the�main�

aspects� in� human� civilization� that� advances� humans‟� life.� Reading�

determines�to�make�science�growing�rapidly,�delivers�humans�into�dynamic�

life,�and�has�broadminded�perception.��

5)�The�Follow�Up��

� After�people�have�already� read�a�book,�they�are� suggested�to�apply�what�

they� get� from� it.� Doing� post� activity� after� reading� can� be� the� solution� to�

maintain� the� the� knowledege� that� is� gained� from� reading� activity.� For�

example,�presentation,�making�conclusion,�discussion�with�friends�etc.�

� � In� conclusion,� having� an� interest� in� reading� means� having� the�

motivation� to� read� and� respond� effectively� to� seek� self-understanding� and�

sense�of�self-worth�through�reading.�
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b.�The�Types�of�Interest�in�Reading�

Basically,� Interest� will� influence� the� students� to� follow� teaching�

and� learning� activity� in� the� process� of� learning.� Interest� will� make� the�

students�pay�attention�to�the�teacher.��

There�are�some�types�of�interest�as�follows�:��

1)�Personal�Interest��

� It�is�more�stable�personal�disposition�toward�a�specific�topic�or�domain.�It�

is� the� individual� interest� that� a� student� brings� to� the� classroom� such� as� :�

space�exploration�which�is�based�on�a�deep�level�knowledge.��

2)�Situational�Interest��

� It� is�more� temporary�and�specific� situation�of�attention�to�a�topic.�It� can�

be�increased�by�use�:�texts,�media,�and�presentation�or�slide.��

According� to� Sadoski,� Reading� interest� is� motivated� reader� to��

comprehend�the�main�idea�of�reading.�Rahim�(�2005,�p.2�)�pointed�out�that�

reading�interest�is�a�strong�desire�accompanied�by�someone��efforts�to�read.�

Additionally,� according� to� Yunita� (� 2011,� p.16� )� reading� interest� was� a�

strong�and�deep�concern�accompanied�by�feelings�of�pleasure�to�reading,�so�

that,� it� can� lead� someone� to� read� on� their� own� accord.� In� addition,�

Sinambela� in� Rahayu� (�2009)� stated� that� reading� interest� was� a� condition�

when�someone�can�feel�happy�in�Reading�and�also�know�the�advantages�of�

reading.��

�
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According� to� Saiful� (2005,� p.23)� there� were� some� characteristic�

from�students�that�have�good�interest�in�reading�:��

1)�Have�a�willingness�to�read��

2)�Always�reading�in�their�spare�time.��

3)�Make�reading�as�a�necessity.��

4)�Reading�continiously.��

5)�Reading�with�pleasure.��

From� the� explanation� above� the� similirity� between� personal� and�

situational� are:� First,� both� situational� and� personal� interest� result� in� the�

psychological� state� of� interest� that� involves� increased� attention� and�

cognitive�functioning,�persistence�and�has�an�affective�component.�Second,�

personal�and� situational� interest� emerge� from�the� interaction�of� the� person�

and�certain�aspects�of�the�environment�and�are�content�specific.�

c.� Factors�Influencing�Reading�Interest��

Interest� is�essentially�a�result�of�experiences.�Interest�develops�as�a�

result�of�activities�that�will�be�used�again�in�the�same�activity.�According�to�

the�crow�(1973),�there�are� several�factors�that�affect� interest.�These� factors�

are�as�follows:�

1)�The�factor�of�inner�urge�

� Stimulation� comes� from� environment� or� scope� that� corresponds� to�

someone's� wants� or� needs�will� be� easy� to� generate� interest.� For� instance,�
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tendency� towards� learning,� in� this� case,�someone�has�a�desire� to�know� the�

science.�

2)�The�factor�of�social�motive�

� It�is�a�person's�interest�toward�an�object�or�something.�Besides,�it� is�also�

influenced� by� factor� from� within� someone� and� social� motives.� To�

emphasize,�someone�is�interested�in�high�achievement�in�order�to�have�high�

social�status.�

3)�Emotional�factor�

�� This�feeling�and�emotional�factor�have�an�effect�on� the�object.�In�detail,�

someone� success� in� traveling� as� his/her� particular� activity� which� it� will�

generate�the�feelings�of�pleasure�and�increase� the�spirit�or�strong�interest�in�

the� activity.� Otherwise,� the� failure� experiences� will� flourish� someone's�

interest.�

� � In� addition,� according� to� Sukmadinata� (2010)� the� factors� which�

affect�interest�were:�

1)�Knowledge�

� Knowledge�is�the�result�of�knowing�that�occurs�after�people�do�sensing�of�

a� particular�object.�Sensing� occurs� through� five�senses� of� human,�namely:�

the� sense� of� sight,� hearing,� smell,� taste� and� touch.� Much� of� human�

knowledge�is�gained�through�education,�the�experiences�of�others,�the�mass�

media�and�the�environment.�

�
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2)�Experience�

� Experience� as� a� source� of� knowledge� is� a� way� to� gain� the� truth� of�

knowledge� by� repeating� the� knowledge� that� has�gained� to� solve� problems�

faced�in�the�past.�

3)�Information�

� In�general,�information�can�be�defined�as�the�result�of�processing�data�in�

a� form� that� is� more� useful� and� more� meaningful� to� the� recipient� that�

describes�a�real�events�used�for�decision�making.�Information�is�the�data�that�

has�been�classified,�processed�or� interpreted�to�use� in� the�decision-making�

process.�

� � In� conclusion,� having� an� interest� in� reading� means� having� the�

motivation� to� read� and� respond� effectively� to� seek� our� self� understanding�

and�our�sense�of�self�worth�through�reading.�

d.�Indicators�of�Students’�Reading�Interest��

Reading� interest� plays� important� role� in� increasing� students‟�

reading�comprehension.�Interest� in�reading�is�something�very�necessary�for�

those�that�are�expected�to�facilitate�the�learning�process.�With�self-interest�in�

reading� the� students� will� likely� be� able� to� motivate� them� to� learn� to� be�

independent�so�it�can�help�to�achieve�the�maximum�learning�achievement.��

Generally,�there�are�many�aspects�of�interest�and�principles�that�can�

be�affecting�the�students‟�interest.��
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According��to��Skinner�(1984)�there�are�four�indicators�of�students‟�interest�

as�follows:��

1)�Pleasure��

� Pleasure�will� emerge�one‟s� interest� to�objects�of� the�people� that�satisfy�

them.��

2)�Willingness��

� This�motivational�desire�will�produce�a�will,�attention,�and�concentration�

to�a�given�object,�then�the�interest�of�the�individual�will�appear.��

3)�Consciousness��

� A� person� can� be� said� to� be� interested� in� something� if� he/she� has�

consciousness.��

4)�Attention��

� When�the�students�observe�an�object,�he�perceives�only�what�he/she�pays�

attention�to�or�interested�in.�

� According� to� Hayati� (2009,� p.28),� there� were� several� ways� to�

measure�the�level�of�the�students‟�reading�interest�as�stated�below:�

1)�The� attention� that� students� give� toward� the� reading� activities,� like� the�

attention� in� reading� books,� reading� facilities� (such� as� library),� and� the�

activities�which�require�reading.�
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2)�The� intensity�of�reading�which�can�be�seen�from�students‟� frequency� in�

performing�reading�activities.�Whether�they�spend�a�lot�of�time�in�reading�or�

not�and�how�they�make�the�schedule�in�reading.�

3)�Concentration;� the�higher� the� interest�of� students� in� reading,� the� longer�

they�can�concentrate�in�reading.�

4)�The�statement�from�the�students�about�the�feeling�of�love�without�forced,�

need,� satisfied,� and� glad;� and� the� feeling� of� getting� benefits� from� the�

reading.�

In� similarly,� Burs� and� Lowe� as� cited� in� Prasetyono� (2008,� p.59)�

pointed� out,� the� indicators� in� determining� the� reading� interest� of� students�

were:�

1)�The�need�for�reading�

2)�The�actions�to�look�for�reading�

3)�The�feeling�of�pleasure�for�reading�

4)�The�desire�to�always�read�

5)�The�follow�up�(follow�up�what�has�been�read)�

In�addition,�Bafadal� (2008,�p.�203)�argues� that�a�sense�of�pleasure�

in�reading�can�be�caused�by�several�factors,�such�as;�he�knows�the�benefits�

of�reading;�he�realizes�that�books�and�other�good�literature�can�broaden�his�

horizons�(knowledge�and�insight).�

In�conclusion,� the�level�of�reading�interest�of�students�do�not�only�

measure�from�the�word,�“interest�or�happy”,�but� they�also�need�to�prove�it�
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with� the� actions� related� to� reading.� On� the� other� words,� the� penchant� of�

reading� is� closely� related� to� AIDA� action� framework;� attention,� interest,�

desire�and�action.�

In� conclusion� to� investigate� the� students‟� interest� in� reading,� the�

researcher�decided�to�use�four�aspects�of�interest�and�principles�that�can�be�

affecting� the� students‟� interest� as� the� indicators� are�mentioned�by� Skinner�

(1984),�they�are;�pleasure,�willingness,�consciousness�and�attention.�

e.� The� Correlation� between� Reading� Interest� and� Reading�

Comprehension��

Interest� is�one�of�the�internal�factors.�According�to�Shnayer�(1968,�

p.� 6)� high� interest� produce� greater� comprehension� which� often� enabled� a�

child� to� read� a� beyond� his�measured� reading� ability.� In� addition,� Mark� (�

2004,�p.�50�)�states�that�reading�interest�means�the�motivation�to�read�and�to�

respond�affectively,�to�seek�enlarge�ourself�understanding�and�our�sense�of�

self� worth� through� reading.� � Reading� interest� is� important� to� enhance�

students��success�in�the�school�and�to�comprehend�a�certain�issues�in�a�text.�

According� to� Jannette� (2007,� p.2)� pointed� out� that� reading�comprehension�

was� the� � process� of� constructing� meaning� by� coordinating� a� number� of�

complex�processes�that�include�word�reading.��

According�to�Donoghue�(2006,�p.�175)�there�are�some�factors�that�

influence�reading�comprehension,�they�are�:�purpose,�active�reader,�types�of�

the� text,� the� quality� of� literacy� instruction� and� interest� and� independent�
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practice.�In�conclusion,� reading�Interest�is�one�of�the�important�factors�that�

influence�Students�reading�comprehension.��

�

B.�� Related�Studies��

Related� studies� need� some� formerly� researches� conducted� by� other�

researchers� in� which� they� are� related� to� this� research.� Several� studies� are�

relevant�to�this�research,�including,�for�the�first�is�O‟Flynn�(2016).�The�title�

is�Students’�Reading�Interests�Impact�on�Reading�Comprehension�Abilities.�

This� study� aimed� to� see� if� there� was� a� correlation� between� a� student‟s�

interest� in� either� fiction� or� nonfiction� books� and� his/her� ability� to�

comprehend.� The� study� was� conducted� by� a� classroom� teacher� and� took�

place� over� a� three-week� period� with� eight� students.� The� study� found� that�

students�are� able� to� better� comprehend� nonfiction� texts� regardless�of� their�

interests.�

The�second,� the� study�by�Maulidar�(2018),� the�study�was�about�An�

Analysis�of�Students’�Interest�in�Reading�at�UIN�Ar-Raniry.�The�purposes�of�

the� study�were� to� know� the� interest� of� the� students� in� reading� and� some�

factors� influenced� their� reading� interest.�The� research� design� in� this� study�

was�mix�methods�which�combined�qualitative�and�quantitative�approaches.�

The� writer� used� random� and� cluster� sampling� technique� in� choosing� the�

sample�of�the� research.� The�writer�distributed�questionnaire� to�40�students�

of�English�Department�and�took�6�students�to�be�interviewed.�The�results�of�
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this� research� showed� that� the� students� had� low� interest� in� reading.� It�was�

also� supported� by� the� result� of� the� interview.� The� percentage�was� 47.5%.�

The�students�mostly�interested�to� read�only�when� they�had�the�assignments�

and� reading�was�not� their�hobby.� Furthermore,� the� students� explained� that�

some�factors�that�influenced�their�reading�interest�were:�1)�the�awareness�of�

the� importance� of� reading,� 2)� motivation� in� reading,� 3)� language,� 4)� the�

availability�of�books� in� the�library,�5)�the� intensity�of�times�for�reading,�6)�

perceptions�7)�environment,�8)�the�internet,�and�9)�the�learning�system.�

The� third,� a� research� from� Permatasari� (2013)� entitled� The�

Correlation�Between�Linguistic�Intelligence�And�Reading�Ability�of�the�First�

Grade� Students� of� SMA� Islam�Yakin� Tutur�Pasuruan,� this� research�was� a�

quantitative�study�aimed�to�know�whether�any�correlation�between�student‟s�

linguistic� intelligence�and�their�reading�ability�of�the�first�grade�students�of�

SMA� Islam� Yakin� Tutur� Pasuruan.� The� researcher� just� took� one� class�

randomly�as�sample�(cluster�random�sampling).�The�data�of�this�study�were�

obtained�by� distributing� questionnaire� set� and� the� reading� test.� Then,� they�

were�analyzed�by�using�Pearson�Product�Moment�Formula.�In�this�study,�the�

researcher� calculated� the� score� between� two� variables� and� found� that� the�

value�of�computed�r�was�0,822.�Otherwise,�the�value�of�r�at�the�table�with�35�

as�the�degree�of�freedom�(df)�=�N-2�was�0,325�at�0,05�level�of�significance,�

so�the�alternative�hypothesis�was�accepted.�It�could�be�concluded�that�there�

was�positive�correlation�between�linguistic�Intelligence�and�reading�ability.�



63�
�

Fourth,�Rahimi,�Sadighi,�and�Fard�(2011)�in�a� research�entitled�The�

Impact� of� Linguistic� and� Emotional� Intelligence� on� The� Reading�

Performance� of� Iranian� Efl� Learners,� this� study� examined� the� impact� of�

linguistic� intelligence� and� emotional� intelligence� on� the� reading�

comprehension� ability� of� the� Iranian� EFL� learners.� Data� was� gathered�

through� two� questionnaires� and� a� reading� test� and� analyzed� through� two-

way� ANOVA� and� Multiple� Regression.� The� results� revealed� that� the�

students�with�a�high�level�of�linguistic�intelligence�showed�a�higher�reading�

ability� than�those�with� a� lower� level�of� linguistic�intelligence.�The� results,�

however,� showed� no� significant� difference� among� the� students� with�

different�degrees�of�emotional� intelligence.�Moreover,�the�results� indicated�

that� linguistic� intelligence� is� a� relatively� strong� predictor� of� reading�

performance,�accounting�for�more�than�40%�of�the�variance�observed�in�the�

students‟�performance�on�the�reading�comprehension�test.�

Fifth,� a� research� by� Khairuddin� (2003)� which� entitled� A� Study� of�

students’� Reading� Interest� in� a� Second� Language.� This� research� was�

conducted� on� 2013� in� Kuala� Trengganu,� Malaysia.� The� researcher� used�

quantitative� research.� The� number� of� population� of� this� research� was� 86�

students.� In� this� research,� the� researcher� used� simple� random� sampling.�

From� this� study,� it� is� found� that� students� have� relatively� low� interests� in�

reading�English�materials�and�that� there�is� a�significant�difference�between�

male� and� female� students.� From� these� findings,� it� can� be� suggested� that�
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stakeholders� should� take�action� with� regards� to� developing� and�enhancing�

male� students‟� reading� interests.� It� is� hoped� that� the� finding� of� this� study�

would�enlighten�the�relevant�literature�of�the�area.��

The�sixth,�a�research�by�Mujiono�et�al�(2019)�entitled�The�Effect� of�

Verbal� Linguistic� Intelligence� and� Emotional� Intelligence� on� Academic�

Achievement� of� Indonesian� EFL� Learners.� He� found� that� there� was�

significant� correlation� between� linguistic� intelligence� and� the� students‟�

academic� achievement.� It� was� proven� by� the� result� of� the� correlation�

coefficient� was� 0.662� which� means� there� was� a� quiet� strong� relation�

between� students‟� linguistic� intelligence� and� academic� achievement.� The�

participant�of�this�study�was�English�Education�department�students.�It�also�

found� that� linguistic� intelligence� gave� strong� effect� on� students‟� English�

skills� including� reading� comprehension,� it� can� be� seen� from� the� data� that�

linguistic�intelligence�gave�44%�effect�on�academic�achievement.�

Seventh,�Rahimi� et� al� (2011)� in� a� research� entitled� The� Impact� of�

Linguistic� and� Emotional� Intelligence� on� The� Reading� Performance� of�

Iranian�EFL�Learners�reported�that�Linguistic�Intelligence�became�a�strong�

predictor�of� students‟�reading�comprehension.�Then,� the�participant�of� this�

study�was�90�Iranian�students�who�took�English�major.�Practically�speaking,�

it� also� noted� that� linguistic� intelligence� was� related� with� the� students‟�

cognition�which�was�involved�in�their�successful�in�reading�comprehension.�

It� also� found� that� linguistic� intelligence� predicted� the� students‟� reading�
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performance�because�intelligence�and�cognition�are�part�of�comprehension.�

It� means� that� linguistic� intelligence� is� very� essential� in� language� learning�

because� it� is� involved� in� reading� activity.�As� it�was� discussed� above,� it� is�

important� for� the� teacher� to� make� the� classroom� activity� that� is� more�

involved� the�students‟� linguistic�intelligence�so� that�they�can�improve�their�

ability�in�using�language.�

Next,�Hasanudin�and�Fitrianingsih� (2019)�entitled�Verbal�Linguistic�

Intelligence�of�the�First-Year�Students�of�Indonesian�Education�Program:�A�

Case�in�Reading�Subject.�They�found�that�that�there�were�some�indicators�of�

linguistic� intelligence�of�students� in�reading�subject.�First,� the�students�had�

excellent� knowledge� in� mentioning� words,� such� as� they� can� express� the�

words�in�his�mind�just�by�reading�the�title�of�the�books.�Second,�the�students�

were�enjoying�wordplay.�For�example�in�doing�the�scrabble�games,�they�can�

answer� the� questions� and� arrange� the� words� correctly.� Third,� they� can�

explain�the�meaning�of�the�words�that�they�have�read�and�discussed�it.�Forth,�

most� students� were� having� difficulties� in� mathematics� lesson,� they� prefer�

English,�social,�and�history�lesson�than�mathematics.�Thus,�the�data�showed�

that� they� only� answered� the� mathematics� questions� randomly;� because� it�

was�difficult�for�them,�they�also�prefer�reading�short�stories.�Fifth,� in�doing�

the�conversation,�they�used�some�words�that�related�to�something�they�have�

read� and� heard� before� such� as� the� words� that� they� had� heard� from� their�

classmates� and� the� words� that� they� had� read� from� articles.� Sixth,� the�
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students� had� the� ability� in� writing� the� poetry� based� on� their� personal�

experience.� In� line� with� the� findings� above,� the� indicators� of� linguistic�

intelligence� can� be� seen� through� the� students‟� characteristics� in� learning�

process.� Therefore,� it� can� be� inferred� that� the� students� who� have� good�

linguistic�intelligence�tend�to�have�creative�thinking�because�they�can�write�

poem�and�read�it�in�front�of�their�classmates.�

The� next,� preverious� study� is� The� Correlation� Between� Students‟�

Reading�Interest�And�Reading�Comprehension�At�The�Second�Year�Students�

of�SMA�N�1�Punggur�conducted�by�Susanto�et.al�(2016).�The�purpose�of�his�

research�is�to�find�out�the�correlation�between�students��reading�interest�and�

their� reading� comprehension.� He� chosen� as� the� sample� by� using� simple�

random�probably�sampling.�Students��reading�interest�scores�were�estimated�

by�using�Likert�Scale� in�the�range�of�1-5,�and�their�reading�comprehension�

was� tested� and�made� based� on� materials� that� have� been� taught.� He� takes�

only� one� class� as� the� subject.� The� result� showed� that� the� corfficient�

correlation� was� 0.673� and� it� was� significant.� The� result� also� found� that�

students�� reading� interest� influenced� students�� reading� interest�

comprehension�of�the�students��with�43.4%.�

The�last�previous�study�was�conducted�by�Erlina�et�al�(2019)�entitled�

Linguistic�Intelligence�under�Graduate�EFL�Learners�in�Higher�Education:�

A�Case�Study.�It�was�found� that�there�was�a�minimum�number�of� students�

who� had� dominant� linguistic� intelligence� on� their� study.� Besides,� the�
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participant�of�this�study�was�28� Indonesian�undergraduate�students�also�the�

writers�mentioned�that� the�aim�of�this�study�was�not�for�generalization,�but�

the� result� of� this� study�was� shown� by� phenomena� in� learning� a� language.�

The�result�showed�some�aspects�of�the�students‟�linguistic�intelligence.�First�

aspect� is� rhetoric� that� is� the� ability� in� using� the� language� effectively� to�

persuade�others.�However,�the�result�showed�that�only�3�of�28�students�who�

used� the� language� effectively� to� persuade� others.� For� instance,� some�

students� had� lack� of� linguistic� factors� in� persuading� others� and�delivering�

their� ideas�in�spoken�and�written�forms.�Second�aspect�is�mnemonic�that�is�

the� ability� in� memorizing� the� information.� It� was� found� only� 2� of� 28�

students�who� can� remember� and� retell� the� information� or� the� story�of� the�

text� that� they� have� read.�Third� aspect� is� explanation� that� is� the� ability� in�

delivering�the�information�orally�and�written.�Forth�aspect�is�metalinguistic�

that�is�the�ability�in�learning�the�language�itself.�

�Based� on� the� previous� studies,� it� showed� that� in� reading� class�

students�were�not�active�participate�in�asking�the�questions�about�the�words�

that�they�did�not�familiar.�Students�still�face�difficulties�in�using�descriptive�

and�figurative�language�in�order�to�deliver�their�ideas.�From�the�result,�it�can�

be�seen�that� in� reading�activity�students�still�faced�difficulties�in�delivering�

their�thoughts�in�spoken�and�written�forms.�

�

�
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C.�Operational�Concepts�and�Indicators�

� The�opertional�concept�is�a�concept�that�is�used�in�accordance�with�

literature�reviewed.�In�order�to�avoid�misunderstanding�in�carrying�out�this�

study,� it� is� necessary� to� determine� clearly� the� variables� which� will� be�

investigated�in�this�study.�There�are�three�variables�in�this�study;�Linguistic�

Intelligence,� students'� reading� interest� and� reading� comprehension.� The�

independent�variables�are�Linguistic�Intelligence�(X1)�and�students‟�reading�

interest�(X2)�while�Dependent�Variable�is�reading�comprehension�(Y).�

�

1.� Indicators�of�Students’�Linguistic�Intelligence�

� According� to� Armstrong� (2002)� there� are� some� indicators� of�

Linguistic�Intelligence�as�follows:�

a.� Rhetoric�

b.�Memorization�

c.� Explanation�

d.�Metalanguage�

�

2.� Indicators�of�Students'�Reading�Interest�

� � Indicators�of�Students‟�Reading�Interest��based�on�Skinner�(1984):�

a.� Pleasure��

b.�Willingness��

c.� Consciousness��
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d.�Attention��

3.� Indicators�of�Reading�Comprehension�

� According� to� curriculum� 2013� for� Senior� High� School,� the�

indicators�of�reading�comprehension�are�as�follows:�

a.�Main�idea�

b.�Specific�information�of�text���

c.�Reference���

d.� Inference���

e.�Understanding�Vocabulary���

�

D.�Assumptions�and�Hypothesis�

1.�Assumption�

� Reading� comprehension� is� one� of� important� English� aspects� which�

should� be� mastered� by� students.� In� Indonesia� in� particular,� students� can�

answer� the� questions� correctly� when� they� comprehend� the� text� in� the�

national�exam.�The�fact� is� that�it� is�hard� for� the�students� to�comprehend�a�

reading� text.�Basically,�many�aspects�contributed�to�these�problems�among�

others,� they� had� no� reading� habit;� they� thought� that� reading�was� a� boring�

activity� to� do.� The� most� important� factor� that� influence� reading�

comprehension� is�Linguistic� Intelligence.�The�students�with�high� linguistic�

intelligence� were� able� to� use� the� language� effectively� that� they� were�
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typically� good� at� reading,� playing� word� games;� memorize� words,�

storytelling,�and�making�poetry.��

Therefore,�in�this�study�it�was�assumed�that�there�is�a�significant� influence�

of� students'� Linguistic� Intelligence� and� their� reading� interest� on� reading�

comprehension�at�SMA�Negeri�1�Pasir�Penyu.�

2.�Hypothesis�

� According�to�Creswell�(2008,�p.�137),� there�are�two�kinds�of�hypothesis�

which� have� to� be�made� before� the� researchers� conduct� their� experimental�

research.� Hypotheses� are� formulated� to� draw� a� connection� between� three�

variables.�The�hypotheses�in�this�study�are�described�as�follows:�

a.�Ha1:� There� is� a� significant� correlation� between� students‟� Linguistic�

Intelligence�and�their�reading�comprehension�at�SMA�Negeri�1�Pasir�Penyu.�

b.�Ha2:�There�is�a�significant�correlation�between�students'�reading�interest�

on�reading�comprehension�at�SMA�Negeri�1�Pasir�Penyu.�

c.�Ha3:�There�is�a�significant� influence�of�students‟�Linguistic� Intelligence�

and�their�reading�interest�on�reading�comprehension�at�SMA�Negeri�1�Pasir�

Penyu.�
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RESEARCH�METHODOLOGY�

A.�Research�Design�

In� conducting� the� research,� the� researcher� choosed� a�correlational�

research.� Gay� and� Airasian� (2000,� p.� 345)� says� that� correlation� research�

attempts� to� determine� whether,� and� to� what� degree,� a� relationship� exist�

between�two�or�more�variables.�The�objective�of�this�research�is�to�establish�

the�relationship�between�the�variables.�The�correlation�method�is�used�in�this�

research� since� it� is� intended� to� the� correlation� between� the� variables�

Arikunto� (2007,�p.� 247).� This� is� also� supported�by�Creswell� (2012,�p.� 49)�

states� that� correlation� research� designs� are� quantitative� design� in� which�

investigators�use�a�statistical�correlation�technique�to�describe�and�measure�

the� degree� of� association� (relationship)� between� two� or�more� variables� or�

sets�of�a�score.�

According�to�Urdan�(2005,�p.� 79),� correlation�study�simply�means�

that�variation�in�the�scores�on�one�variable�correspond�with�variation�in�the�

scores� on� the� second� variable.� Furthermore,� Fraenkel� and�Wallen� (2009)�

stated� correlation� research� was� the� relationship� of� two� variables� or� more�

were�studied�without�any�attempt�to�influence�them.�Correlational� research�

involves�the�collection�of�data�to�determine�the�extent�to�which�two�or�more�

variables� related.� The� goal� of� this� research� is� knowing� the� correlation�

between� two� or�more� variables� that� specifically� together�with� the� statistic�
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data.� Correlational� research� investigates� the� factors� of� a� theoretical�model�

that�would�be�developed�and�explain�of�the�resultant�correlation.�

The�purpose�of�a�correlational�research�is�to�determine�relationships�

between�variables�or�to�use�these�relationships�to�make�predictions�(Gay�and�

Airasian� ,� 2000).� Therefore,� a� correlational� research� requires� collection� of�

data�in�order�to�measure�and�determine�whether�any�significant�relationship�

exists� between� the� two� or� more� quantifiable� variables� or� not.� Data� are�

gathered�from�multiple�variables�and�correlational� statistical�techniques�are�

then�applied�to�the�data.�Correlational�research�is�a�type�of�nonexperimental�

research� where� the� researcher� employs� the� data� derived� from� preexisting�

variables.�There�is�no�manipulation�of�the�variables�in�that�type�of�research.��

A�correlational�research�is�useful�in�a�wide�variety�of�studies.�The�

most�useful�applications�of�correlation�are:�(1)�assessing�relationship,�where�

correlational� research�method�used� to�assesses� the� relationship� among� two�

or�more� variables� in�a� single�group�of�subjects.� (2)�Assessing�consistency,�

where� correlational� research� can� be� used� to� measure� consistency� (or� lack�

thereof)�in�a�wide�variety�of�cases.�(3)�Prediction,�where�correlation�can�be�

predicted,�for�instance:�if�you�find�two�variables�are�correlated,�you�can�use�

one�variable�to�predict�the�other�Ary�et.al�(2006,�p.�351).�

Thus,�this�research�consists�of�three�variables.�Students‟�Linguistic�

Intelligence,�students'�reading�interest�and�reading�comprehension.��
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The� independent� variables� were� Students‟� Linguistic� Intelligence�

and�reading�interest�while�dependent�variable�was�reading�comprehension.�

Figure�II1.1�

The�diagrams�about�specifical�variables,�these�are�:�

Independent�Variables� � � � � Dependent�

Variable�

�

�

�

�

�

�

�

B.�Population�and�Sample�

� The� population� of� this� study� was� the� students� at� tenth� grade� of�

SMA�Negeri� 1� Pasir� Penyu� in� academic� year� 2021/2022.� There� are� four�

classes�which�consist� of�� class�X� IPS�1,� class�X� IPS�2,� class�X� IPA�1�and�

class�X�IPA�2.��The�total�number�of�all�students�of�the�tenth�grade�in�SMA�

Negeri�1�Pasir�Penyu,�in�academic�year�2021/2022�were�136�students.�Gay�

(2000)� stated� that� the� population� is� part� of� sample� to� comprise� the�

individual's� item� or� events� selected� from� a� larger.� Furthermore,� Healey�

Students‟�Linguistic�
Intelligence�

�(X1)�

Students'�Reading�
Interest�(X2)

Reading�
Comprehension�(Y)�
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(1987)� stated� the� population� was� the� total� of� a� collection� of� all� cases� in�

which�the�researcher�is�interested.�

Here�was�the�table�of�population�of�the�tenth�grade�students�at�SMA�

Negeri�1�Pasir�Penyu:�

Table�II1.1�Population�of�the�Tenth�Grade�Students�at�

SMA�Negeri�1�Pasir�Penyu�

Classes� Total�of�Students�

X�IPS�1� 36�

X�IPS�2� 35�

X�IPA�1� 35�

X�IPA�2� 30�

Total� 136�

�

In�order� to�minimize� the�number� of� the�population,� the�sample�of�

the�study�needs�to�be�taken.�Darmadi�(2014)�stated�that�sample�was�a�part�of�

number� and� characteristic� that� belong� to� the� population.� To� choose� the�

sample� of� this� study,� the� researcher� will� use� simple� random� sampling�

technique.�Kumar�(2011)�explained� that�“For�a�design� to�be�called� random�

sampling�or�probability�sampling,�it�was�imperative�that�each�element�in�the�

population�has�an�equal�and�independent�chance�of�selection�in�the� sample.�

Equal� implies� that� the� probability� of� selection� of� each� element� in� the�

population�is�the�same”.��
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Since�the�population�is�at�the�same�level�of�study,�it� �is�considered�

that�they�are�homogenous�based�on�their�characteristics.�They�have�average�

age� from� 15� to� 16� years� old� and� they� are� taught� by� the� same� teacher� at�

school�with�the�same�curriculum�as�well.��

Arikunto� (2009)� in� Darmadi� (2014),� choosing� the� sample� from�

which�the�number�of�population�is�over�100,�it�is�required�to�take�sample�of�

10%,�15%,�20%,�30%�and�so�on,�but�if�the�number�of�population�is�less�than�

100,� all� population� is� taken� as� the� sample.�The� greater� the� number� of� the�

sample,� the�least�mistake�of�the�data�distribution.�There�are�136�students�at�

tenth�grade�of�SMA�Negeri�1�Pasir�Penyu,�the�researcher�will� take�50%�of�

those�to�be�the�sample,�so�there�are�68�of�the�students�are�the�sample.�

�

C.�Data�Collection�Technique�

1.� Instrumentation�

� In� this� research,� there� were� three� variables.� Two� independent�

variables� and� one� dependent� variable.� The� independent� variables� were�

students‟�Linguistic� Intelligence� (X1)� and� their� reading� interest� � (X2)� then�

the�dependent�variable�was�reading�comprehension�(Y).�In�the�research,�the�

data�collected�by�using�some�techniques,�they�were�:��

a.�Test��

� � There� was� a� test� of� reading� comprehension� which� consists� of� 25�

items�constructed�in�multiple�choice�questions.�The�score�of�item�is�one,�so�
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highest�total�score�is�twenty�five.�The�time�of�reading�test�was�sixty�minutes�

including�the�preparation�and�explanation�of�doing�test.��

Table�II1.2�Blue�Print�of��Reading�Comprehension�Test�

�����

�

�

�

�

�

�

�

�

Table�II1.2�Blue�Print�of��Reading�Comprehension�Test�

b.�Questionnaire�

� In� order� to� get� the� data,� the� researcher� used� questionnaire� as� the�

technique� of� collecting� the� data.� According� to� Cohen� et� al� (2007,� p.� 317)�

questionnaire;� is�a�widely�used�and�useful� instrument� for�collecting�survey�

information,� providing� structured,� often� numerical� data,� being� able� to� be�

administered� without� the� presence� of� the� writer,� and� often� being�

comparatively� straightforward� to� analyze.� Through� questionnaire,� the�

collected�data�can�be�processed�quickly.�

No� Indicators� Item�Numbers�

1� Determining�main�idea� 5,�15,�22�

2� Understanding�Vocabulary�� 14,�7,�8,�10,�16,�24�

3� Finding�reference�� 2,�12,�14,�25�

4� Finding�the�specific�information�or�

part�of�text��

1,�3,�6,�11,�17,�18,�19,�20,�

21�

5� Finding�inference�� 9,�14,�23�

Total� 25�



77�
�

� The� Questionnaire� was� used� to� investigate� students‟� Linguistic�

Intelligence�and� their� reading� interest.�The�questionnaire�given� to�students.�

Questionnaire� is� as� widely� � will� use� and� useful� instrument� for� collecting�

survey�information,�providing�structured,�often�numerical�data,�being�able�to�

administer� without� the� presence� of� researcher,� and� often� being�

comparatively�straightforward�to�analyse�(�Cohen�et�al.,�2007).�

� The�questionnaire�through�a�likert�scale.�Nemoto�&�Beglar�(2014)�

state� that� a� likert�scale�is�a�psychometric� scale�that� has�multiple�categories�

from� which� respondents� choose� to� indicate� their� opinions,� attitudes,� or�

feelings�about� a�particular�issue.�Likert� skale�will�be� five�options,� they�are�

strongly�agree,�agree,�neutral,�disagree�and�strongly�disagree.� �

� In� this� research� the� researcher� provided� 20� statements� related� to�

Linguistic� Intelligence,� and� 25� statements� related� to� students'� reading�

interest.�

Table�II1.3.�Blue�Print�of�Students’�Linguistic�Intelligenc�

No.� Indicators� Number�of�Items� Total�

1� Rhetoric� 1,�2,�3,�4,�5� 5�

2� Memorization� 6,�7,�8,�9,�10� 5�

3� Explanation� 11,�12,�13,�14,�15� 5�

4� Metalanguage� 16,�17,�18,�19,�20� 5�

� TOTAL� 20�
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�

Table�II1.4.�Blue�Print�of�Students'�Reading�Interest��

�

D.�Pilot�Study��

� According� to� Gay� and� Airasian� (2000)� before� distributing� the�

questionnaire�participants�try�it�out�in�a�pilot�study.�The�purpose�of�the�pilot�

study�is�used�to�know�the�questionnaire� is�valid�and�reliable�or�not.�Before�

the�questionnaire�gave�to�participant,�the�researcher�checked�by�using�other�

87�participants� to�ensure� the�questionnaire� is� valid�and� reliable.�The�study�

was�conducted�at�grade�X�of�SMA�Negeri�1�Pasir�Penyu.�In�scoring�the�try�

out� test� the�researcher� determined� one�point� for�a�correct� answer�and�zero�

for�a�wrong�answer.�Therefore,� the�formula�was�used�in�scoring�the�try�out�

test� is� S=R� in� which�S� refers� to� the� raw� scores� and� R� refers� to� the� right�

answer.� For� example,� if� a� student� will� get� twenty� items� correctly,� so� the�

point�is�twenty.�

No� Indicators� Item�Number�

1� Pleasure� 8,9,11�

2� Willingness� 2,4,10,12�

3� Consciousness� 6,7,13�

4� Attention� 1,3,5,14,15�

Total�� 25�
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E.�The�Validity�and�Reliability�of�Instruments�

1.�Validity�

� According� to� Creswell� (2008)� states� that� validity� is� individual�

scores�from�an�instrument�make�sense,�meaningful,�enable�as�the�researcher�

to� draw� a� good� conclusion� from� the� sample� you� are� studying� to� the�

population.�It�can�be�concluded� that�validity�is�a�way�to�know�the�result�of�

suitable�or�not�a�questionnaire.�Here�the� researcher�examine� the�validity�of�

instrument�using�the�item�analysis�system�and�put� them�into�the�formula�of�

correlation�product�moment�by�Pearson�as�follows:�

�

��� �
�∑�� �  ∑�� ∑��

���∑�
�
�  ∑������∑�

�
�  ∑����

�

Where:�

rxy� :�Correlation�coeffiecient�between�X�adn�Y�

N� :�The�total�number�f�respondents�

∑X� :�Scores�of�each�items�

∑X2� :�The�total�of�squared�X�scores�

∑Y� :�The�total�of�Y�scores�

∑Y2� :�The�total�of�squared�Y�scores�

∑XY�:�The�total�of�the�product�of�paired�scores�

� Then,� varibale� that� will� be� correlated� to� respondents‟� answer� of�

each�item�and�will�be�correlated�with�the�total�score�of�all�items�that�will�be�
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obtained�by�every�respondent.�Then�rxy�of�each�item�will�be�consulted�with�

the�table-value�of�r�product�moment�with�significances�of�(α)�5%�(Arikunto,�

1992).�An�item�is�considered�valid�if�the�value�of�r�will�be�obtained�is�higher�

than�the�value�of�r�table�and�vice�versa.�

a.�Linguistic�Intelligence�

� Based� on� the� result� of� questionnaire� of� Linguistic� Intelligence�

validity� of� try� out,� the� try-out� of� Linguistic� Intelligence� consisting� of� 20�

items,�all� item�were�valid.�Thus,�20�valid�items�were�used�as�questionnaire.�

(See�appendix�1).�

b.�Students’�Reading�Interest�

� � Based�on�the�result�of�questionnaire�of�students'�reading�interest�in�

reading�validity�of�try�out,�the�try-out�of�students'�reading�interest�consisting�

of�25�items�were�valid.�Thus,�25�valid�items�were�used�as�students'�reading�

interest�questionnaire.�(See�appendix�2).�

c.�Reading�Comprehension�

� � In� try-out� of� reading� comprehension� instrument� validity� to� 25�

items,� all� items�were�valid.�Thus,� the�researcher� took�all�25�valid� items�of�

test�as�the�instrument.�(See�appendix�3).�

2.�Reliability�

� Reliability�is�a�way�to�measure�the�acceptable�questionnaire�created�

by� a� researcher�to� students�or�participants.�According� to�Cresswell� (2009),�

reliability� refers� to� whether� scores� items� on� an� instrument� are� internally�
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consistent,� stable� over� time� and� whether� there� was� consistency� in�

administration� test� and� scoring.� Furthermore,� H� Doughlas� Brown� (2003)�

state� that� reliability� has� to� do� with� the� accuracy� of� measurement.�

Commonly,� accepted� rule� of� thumb� for� describing� internal� consistency�by�

using�Cronbach�alpha�as�follows:��

��� � �
�

� � �
� � �� �

∑��
�

��
� ��

Where��:�

r11� � :�Reliabilities�of�instrument�

k� � :�Number�of�questionnaire�items�

∑��
��� � :�The�sum�of�item�variance�

��
�� � :�Total�of�variance�

The�formula�of�questionnaire�of�variance:�

���
� �

∑�� �
 ∑���

�
�

�

The�formula�of�total�variance�questionnaire:�

��
� �

∑�� �
 ∑���

�
�

�

� �

�

�

�

�
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� To�count�the�level�of�reliability�of�test,�the�reseracher�used�the�scale�

Sugiyono�(2013,�p.�257)�as�follows:�

Tabel�II1.5�The�Scale�of�Reliability�Level�

No� Reliability�Index� Clasification��

1� 0,00�-�0,199� Strongly�waek�

2� 0,20�-�0,399� Weak��

3� 0,40�-�0,599� Moderate��

4� 0,60�-�0,799� High��

5� 0,80�-�1,000� Strongly��High��

�

� � Then� the� result� of� the� reliability� instrument�was� correlated� to� the�

level�of�reliability�of�test,�so�that�has�been�found�the�level�of�classification.�

a.�Linguistic�Intelligence�

� � Based� on� the� result� of� questionnaire� of� Linguistic� Intelligence�

reliability� of� try� out,� rcount� was� 0,828.� It� was� consultated� with� product�

moment�value�with�N�=�30,�the�result�of�rtable�was�0,361.�Thus,� the�score�>�

rtable� (0,828� >� 0,361)� which� indicated� the� reliability� of� questionnaire�

distributed�to�the�students�was�strongly�high�reliable�because�the�value�was�

>� 0,80.� It� meant� the� test� was� reliable� and� acceptable� to� be� used� as� the�

instrument�of�data�collection.�(See�appendix�4).�

�

�
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b.� �Students’�Reading�Interest�

� � Based� on� the� result� of� questionnaire� of� students'� reading� interest�

reliability� of� try� out,� rcount� was� 0,818.� It� was� consultated� with� product�

moment�value�with�N�=�30,�the�result�of�rtable�was�0,444.�Thus,� the�score�>�

rtable� (0,818� >� 0,361)� which� indicated� the� reliability� of� students'� reading�

interest�questionnaire� distributed�to�the� students�was� strongly� high�reliable�

because�the�value�was�>�0,80.�It�meant�the�test�was�reliable�and�acceptable�

to�be�used�as�the�instrument�of�data�collection.�(See�appendix�5).�

c.�Reading�Comprehension�

� � Based�on� the�test� result�of�reading�comprehension�reliability�of�try�

out,�rcount�was�0,740.�It�was�consultated�with�product�moment�value�with�N�=�

30,� the� result� of� rtable�was� 0,361.� Thus,� the� score� >� rtable� (0,740� >� 0,361)�

which� indicated� the� reliability� of� students'� reading� comprehension� test�

distributed�to�the�students�was�high�reliable�because�the�value�was�>�0,60.�It�

meant� the� test�was� reliable�and�acceptable� to�be�used�as� the�instrument�of�

data�collection.�(See�appendix�6).�

�

F.�Data�Analysis�Technique�

In�order�to�find�whether�there�was�a�significant�correlation�between�

Students‟� Linguistic� Intelligence� and� their� reading� interest� on� reading�

comprehension,� the� data� was� analyzed� by� using� SPSS� 22.�The� researcher�

used� the� score� of� questionnaire� of� variables�X1� and�X2� and� test� score� of�
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variable� Y.� In� analyzing� the� data,� the� researcher� used� Pearson� product�

moment�correlation�and�multiple�regression.���

Pallant� (2010)� stated�that� Pearson� product�moment� is� the�analysis�

of�one�independent�variable�and�one�dependent� variable.�Freedman� (2009)�

stated� that� multiple� regression� has� an� intercept� variable� and� two� or� more�

explanatory�variables�with� its�own�slope�coefficient.� It�means�that�Pearson�

product� moment� refers� to� linear� approach� to� modeling� the� relationship�

between� independent� variable� and� dependent� variable.� For� more� than� one�

independent�variable,�it�is�called�multiple�regression.���

To�find�out�there�was�a�significant�influence�of�Students‟�Linguistic�

Intelligence�and�their� reading� interest� on� reading�comprehension,� it� can�be�

seen�from�significant�(sig.)�value�≤�0.05.�If�the�sig.�value�is�lower�than�0.05,�

it�means�Linguistic� Intelligence� and�students‟� reading� interest� influence�on�

reading� comprehension.� If� the� sig.� value� is� higher� than� 0.05,� it� means�

Linguistic� Intelligence� and� students‟� reading� interest� do� not� influence� on�

reading�comprehension.�Also,�the�data�analysis�was�supported�by�frequency�

distribution,�descriptive�statistics�etc.��

�

�

�

�



119�

CHAPTER�V�

CONCLUSION,�IMPLICATION�AND�RECOMMENDATION�

�
A.�Conclusion�

�� Based� on� the� analysis� at� chapter� IV,� finally� the� researcher�made��

conclusion� � of� � the� � research� � about� � “The� � Influence� � of� � Students‟�

Linguistic� Intelligence� and� Their� Reading� Interest� on� Reading�

Comprehension�at�SMA�Negeri�1�Pasir�Penyu”.��The��data� �of� � this��study��

had��answered��the�research�questions.��

� Firstly,� from� the� research� finding,� the� correlation� between�

Linguistic� Intelligence� and� reading� comprehension� by� using� Product�

moment� correlation� formula� in� SPSS� 22,� it� proves� that� sig.� value�was� in�

significance�level.�Thus,�the�alternative�hypothesis�one�is�accepted.� It��was��

seen� � from�� the� � significance� �value� �0.00� � that� �was� smaller� than�0.05.� It�

means� that� there� was� significant� correlation� between� students‟� Linguistic�

Intelligence� and� their� reading� comprehension� at� tenth� grade� students� of�

SMA�Negeri�1�Pasir�Penyu.�

� Secondly,� based� on� the� result� of� the� research� finding,� the�

correlation� between� students'� reading� interest� and� reading� comprehension�

by� using� Product�moment� correlation� formula� in� SPSS� 22,� it� proves� that�

sig.�value�was�in�significance�level.� It� can� be� seen� from� the� significance�

value� 0.00� which� was� smaller�than�0.05.�Thus,�the�alternative�hypothesis�

two�is�accepted.�It�means� that� there�was�a� significant� �correlation�between���
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students'� reading� interest� on� reading� comprehension� at� tenth� grade�

students� of�SMA�Negeri�1�Pasir�Penyu.�Lastly,� for� the� third� hypothesis,�

the� influence� of� students‟�Linguistic�Intelligence�and�their�reading�interest�

on� reading� comprehension� by�multiple� regression� formula� in� SPSS� 22,�it�

proves�that�sig.�value�was�in�significance�level.�It�also�can�be�seen�that�the�

significance� value� was� 0.01� which� was� smaller� than� 0.05.� Thus,� the�

alternative� hypothesis� three� was� accepted.� � It� �means� �that� � there� �was��a��

significant� influence� of� students'� Linguistic� Intel ligence� and� their�

reading� interest� on� reading�comprehension�at� tenth�grade�students�of�SMA�

Negeri�1�Pasir�Penyu.�

� In� summary,� the� study� findings� had� answered� all� research�

questions�(RQ�1,�RQ�2,�and�RQ�3).�Linguistic�Intelligence�gave�significant�

correlation� on� reading� comprehension� at� tenth� grade� s t u d e n t s � of�

SMA� Negeri� 1� Pasir� Penyu.� Next,� students'� reading� interest� gave�

significant�correlation�on�reading�comprehension�at�tenth�grade�students�of�

SMA� Negeri� 1� Pasir� Penyu.� Then,� Linguistic� Intelligence� and� students'�

reading� interest� also� gave� significant� influence�on� reading�comprehension�

at� tenth� grade� students� of� SMA� Negeri� 1� Pasir� Penyu.
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B.�Implication�of�the�Research�

� Based� on� the� research� finding,� it� can� be� known� that� there� is� a�

significant� influence� of� Linguistic� Intelligence� and� students'� reading�

interest� on�reading� comprehension.� It� implied� that� Linguistic� Intelligence�

and� students'� reading� interest� are� important� variables� in� giving� a�

contribution�to�their�reading�comprehension.��

� Linguistic� Intelligence� involves� having� a� mastery� of� language.� It�

refers� to� the� ability� to� use� words� and� language.� Students� who� have� high�

Linguistic� Intelligence� they� can� use� language� effectively� to� communicate�

meaning� and� develop� knowledge� of� language� functions.� Besides� that,�

reading�interest�is�an�important�factor�for�students�who�want�a�good�result�in�

reading�comprehension.�It�is�necessary�for�the�teacher��to�improve�students‟�

reading� interest� by� developing� and� provide� a� wider� array� of� reading�

materials.�So,�the�students�should�have�interested�in�reading.�If�the�students�

are� interested� in� reading� a� text� those� can� improve� their� reading� interest�

because�the�high�reading�interest�will�result�in�high�reading�comprehension�

while� the� low� reading� interest� will� result� in� low� reading� comprehension.



122�
�

C.�Recommendation�

� Based� on� the� data� analysis� conducted� in� the� capter� IV� and� the�

conclusion� of� this� research� found� that� there� is� a� significant� influence� of�

Linguistic�Intelligence�and�their�reading�interest�on�reading�comprehension�

at� tenth� grade� students� of� SMA�Negeri� 1� Pasir� Penyu.� There� are� some�

recommendations� are� provided� in� order� to� improve� the� students‟� reading�

comprehension.�The�recommendations� are� as� follows:� �

� Firstly,� teachers� are� recommended� that� they� build� students‟�

interest� in� reading.� Teachers� should� � select� the� suitable� text� so� the�

students�can�understand�the�lesson�easily.�To�build�an� interest� in� reading,�

teachers� need� to� consider� the� factors� which� may�affect�students‟�interest�

in� reading,� such� as� long� text,� the� topic� of� interest� or�characteristics� of� the�

text.� It� is� also� recommended� to� teacher� to� give� the� learning� style� to� the�

students� based� on� their� intelligences.� It� can� help� them� to� know�what� they�

need�in�learning�process.�

� Secondly,� the� students� are� recommended� that� it� would� be� better�

for� the� students� to� know� that� interest� in� reading� and� belief� in� ability� are�

absolutely�indispensable;�students�are�expected�to�increase�reading�interest�

for� supporting� their� learning.�All�students� should�be�motivated� in� reading�

and�have�ability�to�accomplish�specific� tasks�that�given�by�the�teacher�and�

submit� it� � on� � time.� So,� they� can� � develop� their� learning� through��

reading�comprehension�task.��



123�
�

� Thirdly,�the�researcher�realizes�that�the�results�of�the�research�are�

far� from�being�perfect;� therefore,� the� researcher� expects� this� research�will�

be� useful� as� a� reference� to� the� next� researcher� who� is� interested� in�

undertaking� a� similar� study� maybe� with� different� topics.� This� research�

recommendeds�for�conducting�further�research�in�the�form�of�correlational�

research�in�order�to�find�out�which�variable� is�better� to�influence�students‟�

reading�comprehension.� It� � is� � suggested� � that� � the� next� � research��would��

take� longer� time� and� wide� range� of� sample� in� order� to� give� better.



REFERENCES�

�

A.Dawson,�Mildred�and�Henry�A.�Bamman.�1967.�Fundamentals� of�Basic�
Reading�Instruction.�New�York:�David�McKay�Company.�

�

Airasian,�P�and�L.�R.�Gay.�(2000).�Educational�Research:�Competencies�for�
Analysis�and�Application�Sixth�Edition.�New�Jersey:�Prentice�Hall�
Inc.�

�
Alice,� Crow� &� Lester� D,� Crow.� (1992).� Educational� Psychology.� New�

Jersey:Litlefeld�Adams�and�co.�
�
Arikunto,�S.,� (2007).�Prosedur�Penelitian� Suatu�Pendekatan�Praktek�Edisi�

Revisi�VI�hal�134,�Rineka�Apta,�Jakarta.�
�
Armstrong,�Thomas.�2009.�Multiple� Intelligences� in�The�Classroom.�USA:�

ASCD�Member�Book.�

�

Baum,�S.,�Viens,�J.,�&�Slatin,�Barbara.� 2005.�Multiple� Intelligences� in� the�
Classroom:� A� Teacher’s� Toolkit.� New� York:� Teachers� College�
Press.��

�

Brassel,� Danny� and� Timothy� Rasinski.� 2008.� Comprehension� That�Works�
Taking� Students� Beyond� Ordinary� Understanding� To� Deep�
Comprehension.�Hunting�Beach,�CA:�Shell�Education.�

�

Brown,�H,�Douglas.�2003.�Language�Assessment:�Principles�and�Classroom�
Practices.�California:�Longman.�

�

Cohen� et� al� (2007).� Research� Methods� in� Education� Sixth� edition.�
Roudlegde�Taylor�and�Francis�Gruop:�London�and�New�York�

�
Cresswell,� Jhon,�W.� (2012).�Educational� Research:�Planning,�Conducting�

And� Evaluating� Qualitative� And� Quantitaive� Research,USA:�
Pearson�Education�

�
Djaali.�(2011).�Psikologi�pendidikan.�Jakarta:�Bumi�Aksara�



�
Duke,�N.�K.,�&�Carlisle,�J.�(2011).�The�Development�Of�Comprehension.�In�

M.�L.�Kamil,�P.�D.�Pearson,�E�B.�Moje,�&�P.�P.�Afflerbach�(Eds.),�
Handbook� of� reading� research:� volume� IV� (pp.� 199-228).� New�
York:�Routledge.�

�
Ewo� Priyo� Susanto,� et.al� (2016).� The� Correlation� Between� Students‟�

Reading�Interest�And�Reading�Comprehension�At�The�Second�Year�
Students�of�SMA�N�1�Punggur.�Ewopake@gmail.com��

�
F.Patel,�M.� Dr.� And� Praveen�M.� Jain.� 2008.� English� Language� Teaching�

Methods,� Tools,� And� Technique.� Jaipur:� Sunrise� Publishers� and�
Distributors.�

�

Fraenkel,� Jack.� R,� and� Norman� E.� Wallen.� 2009.� How� to� Design� and�
Evaluate�Research�in�Education�7th�Edition.�New�York:�McGraw-
Hill.�

�
Freedman,�David� a.� (2009).� Statistical�Models:�Theory� and�Practice.�UK:�

Cambridge�Univerity�Press.�
�
Gardner,� Howard.� (1983).� Frames� of� Mind:� The� Theory� of� Multiple�

Intelligences.�New�York:�Basic�Books.�

�

Gardner,�Howard.�1999.�Intelligence�Reframed.�New�York:�Basic�Books.�

�

Green,� C.,� &�Tanner,�R.� 2005.�Multiple� intelligences� and� online� Teacher�
education.�ELT�Journal,�59(4),�pp.�312-321.�

�

Haboush,� Ziyad� Yousif.� 2010.� The� Effectiveness� of� Using� a� Programme�
Based�on�Multiple�Intelligences�Theory�on�Eighth�Graders’�English�
Reading� Comprehension� Skills.� Unpublished� MA� Thesis.� The�
Islamic�University�of�Gaza.�

�

Harmer,� J.� 1998.� The� Practice� of� English� Language� Teaching.� London:�
Longman.�

�



Hughes,� Arthur.� 2003.� Testing� for� Language� Teacher:� 2nd� Edition.�
Cambridge:�Cambridge�University.�

�

IMI-Institute� of� � Multiple� Intelligence.� 2011.� (www.inmuin.com/verbal-
linguistic-intelligence).�

�

Kennedy,�C.� Eddie.� (2010).�Methods� in� Teaching�Developmental� reading.�
USA:�F.�E�Peacock�Publishers,�Inc.�

�

L.Tjokro,�Sutanto.�(2009).�Presentasi�yang�Mencekam.�Jakarta:�Elex�Media�
Komputindo.�

�

Laster,� D.G� and� Alice� G.� (1987).� Psikologi� pendidikan.� Surabaya:� Bina�
Ilmu.�

�

Leech,�G.�1990.�Semantics.�The�Study�of�Meaning.�London:�Penguin�Books.�

�

Lems,� Kristin,� et� al.� (2010).� Teaching� Reading� to� English� Language�
Learners�Insights�from�Linguistic.�New�York:�The�Guilford�Press.�

�

Maulidar,�Vera�(2018).��An�Analysis�of�Students’�Interest�in�Reading�at�UIN�
Ar-Raniry.�A�Thesis.�Banda�Aceh.�Uin�Ar-Raniry.�

�

McKenzie,�W.�2002.�Multiple� Intelligences� And� Instructional� Technology.�
Eugene,�OR:�ISTE�Publications.�

�

Meichati,� S.� (1972).� Motivasi� Pembaca.� Yogyakarta:� Universitas� Gadjah�
Mada.�

�

Mikulecky,� Beatrice� S.� &� Jeffries,� Linda.� 1996.� More� Reading� Power:�
Reading� � Faster,� Thinking� Skill,� Reading� for� Pleasure,�
Comprehension�Skill.�World�Language�Devision:�Longman.�



�

Nation,�J.�S.�P.�2009.�Teaching�ESL/AFL�Reading�and�Writing.�New�York:�
Roudledge�Publisher.�

�

Nunan,� D.� 2003.� Practical� English� Language� Teaching.� Singapore:� Mc�
Graw�Hill.�

�

O‟Flynn,�Kayleigh��(2016).�Students’�Reading�Interests�Impact�on�Reading�
Comprehension�Abilities.� Education�Masters�Ralph�C.�Wilson,� Jr.�
School�of�Education.�

�

Oakhil,� Jane,� Cain,� Kate,� and� Elbro,� Carsten.� 2014.� Understanding� and�
Teaching�Reading�Comprehension,�New�York:�Routledge.�

�

OECD� (2005).� E-Learning� In� Tertiary� Education� [Online].� Available� at�
http://www.cumex.org.�(Accessed�27�/02/�2014).�

�

Pallant,�Julie.�(2010).�SPSS�Survival�Manual.�Australia:�National�Library�of�
Australia.�

�

Purwanto,�A,�Pramono,�R,�Asbari,�M,�Hyun,�C.�C,�Wijayanti,�L.�M,�&�Putri,�
R,� S.� (2020).� Studi� Eksploratif� Dampak� Pandemi� COVID-19�
terhadap� Proses� Pembelajaran� Online� di� Sekolah� Dasar.�
EduPsyCouns:� Journal�of�Education,� Psychology�and�Counseling,�
2(1),�1–12.�

�

Rahim,�F.�(2005).�Penagajaran�Membaca�Di�Sekolah�Dasar.�Jakarta:�Bumi�
Aksara.�

�

Reading� Study� Group.� 2002.� Reading� For� Understanding� Toward� R&D�
Program�In�Reading�Comprehension.�Arlington,�VA:�RAND.�

�



Snow,� Chaterine� E.� (2002).� Reading� for� Understanding:� toward� a�
Reasearch�and�Development�Program�In�Reading�Comprehension.�
Arlington:�RAND�Education.�

�

Sugiono.� (2013).� Metode� Penelitian� Pendidikan� (Pendekatan� Kuantitatif,�
Kualitatif,�Dan�R&D).�Bandung�:�Alfabeta.�

�

Swan,� M.� (1975).� Inside� Meaning:� Proficiency� Reading� Comprehension.�
Cambridge:�Cambridge�University�Press.�

�

Syah,�Muhibbin,.�(2006).� Psikologi� Belajar.� Jakarta:� PT.� Raja� Grapindo�
Persada.��

�

Varghese,� Kait.� 2013.� Multiple� Intelligence.� (http://prezi.com/multiple�
intelligences).�

��

Vaughn,�Sharon�&�Thompson,�Sylvia�L.�2004.�Research-Based�Methods�of�
Reading�Instruction.�USA:�ASCD.�

�

Weiss,�Neil.�A.�2012.�Introductory�Statistics.�Adisson-Wesley:�Pearson.�

�

Westwood,� P.� S.� 2001.�Reading� ang� Learning�Difficluties:� Approaches� to�
Teaching�and�Assessment.�Camberwell:�The�Australian�Council�for�
Educational�Research�

�

�

�

�

�

�

�



TEST�OF�READING�COMPREHENSION��

��

Name�:��

Class�:�

�

Text�I�Adapted�from��(https://brainly.co.id/tugas/28658829)�(2020)��

This�text�for�questions�1�–�4��

One� of� the� best� known� international� radio� services� is� the� BBC� World�

Service.� The� name� BBC� is� short� British� Broadcasting� Corporation.� The�

world��

Service� started� in� 1935� in� order� to� provide� news� for� Britain�s� colonies�
overseas.��

Its� headquarters� in� Bush� House,� a� large� building� in� London.� The� world�

service� Broadcasting� programmes� in� 37� languages,� including� English.� It�

broadcasting� programmes� in� English� 24� hours� a� day� about� 25� million�

listeners.� Its� programmes� focus�on�news�and�current�affairs,�but�it� also�has�

programmes�on�music,�science,�sports�and�drama.�The�BBC�gets�its�now�in�

two� ways.� Firstly,� it� has� reporters� in� most� countries� of� the� world.These�

people� report� what� is� happening� in� these� countries.� The� second� way,� the�

BBC�gets�its�news�is�by� listening�to�other�radio�stations�all�over�the�world.�

The� BBC� listens� to� Indonesian� radio� to� find� out� what� is� happening� in�

Indonesia.� For� example,� if� there� is� report� of� a� headquake� in� Sumatra� on�

Indonesian�radio,�the�BBC�will�tell�its�reporter�to�go�there�and�collect�news.�

The�world�Service�is�very�useful�for�learners�of�English.�They�can�listen�to�

English� and� practice� their� listening� skills.� They� can� also� note� down� the�

pronunciation,�of�words�and�even�learn�new�words.��

�

1.� How� long� does� BBC� World� Service� broadcasting� programmes� in�

English?�It�broadcasts�……hours�a�day.��

a.�20��� �� b.�24����c.�28����d.�26������ e.�37��



2.� Its� programmes� focus� on� news� and� current� affairs,� but� it� also� has�

programmes�on�music,�science,�sports�and�drama.The�word�Its��in�the�

sentence�refers�to….�a.�Bush�house��b.�BBC� �c.�Program� �d.�London��

e.�News��

��
3.� BBC�World�Service�has�programmes�….��

a.�science,�music,�advertisement,�trade,�drama��

b.�music,�science,�sport,�movie,�drama��

c.�sport,�drama,�science,�music��

d.�music,�advertisement,�trade,�music��

e.�drama,�culture,�science,�sport,�music��

4.� World�Service�deals�mainly�with�….��
a.�Science�and�drama�� �� �� �� b.�News�and�music��

c.�Current�affairs�and�music�� �� �� d.�drama�and�news��

e.�news�and�current�affairs��

�

Text�II�Adapted�from��https://englishahkam.blogspot.com/2013/04/soal-

reporttext-multiple-choice-beserta-jawaban.html��

This�text�for�questions�5�–�8��

An� elephant� is� the� largest� and� stronger� of� all� animals.� It� is� a�

strange� looking� animal� with� its� thick� legs,� huge� sides� and� backs,� large�

hanging�ears,�a�small�tail,�little�eyes,�long�white�tusks�and�above�all�it�has�

a�long�nose,�the�trunk.��

The� trunk�is�the�elephant�s�peculiar� feature,�and� it�has�various�uses.�The�

elephant�draws�up�water�by�its�trunk�and�can�squirt�it�all�over�its�body�like�

a�shower�bath.�It�can�also�lift�leaves�and�puts�them,�into�its�mouth.�In�fact�

the� trunk�serves� the�elephant�as�a�long�arm�and�hand.�An�elephant�looks�

very-clumsy�and�heavy�and�yet�it�can�move�very�quickly.��

The�elephant�is�a�very�intelligent�animal.�Its�intelligence�combined�

with�its�great�strength�makes�it�a�very�useful�servant�to�man�and�it�can�be�



trained�to�serve�in�various�ways�such�as�carry�heavy�loads,�hunt�for�tigers�

and�even�fight.��

5.� The�third�paragraph�is�mainly�about�the�fact�that�……..��

a.� Elephants�are�strong�� �� b.�Elephants�can�lift�logs��

� c.�Elephants�are�servants��� d.�Elephants�are�very�useful��

e.�Elephants�must�be�trained��

6.� Which�of�the�following� is�NOT�part�of�the�elephants�described� in� the�

first�paragraph?��

a.� it�books�strange��� �� b.��it�is�heavy��

� c.��it�is�wild��� �� �� d.��it�has�a�trunk��

e.��it�has�a�small�tall��

7.� It� is� stated� in� the� text� that� the� elephant� uses� the� trunk� to� do� the�
following,��

� except�� ……..��

a.� To�eat�� �� b.�To�push�� �� c.�To�drink��

� d.�To�carry�things��� �� �� e.�To�squirt�water�over�the�body��

8.� “The�trunk�is�the�elephant�s�peculiar�feature…”��

The�underlined�word�is�close�in�meaning�to��

a.� Large���� b.�Strange�� �� c.�Thought��

� d.�Smooth��� e.�Long��

Text�III�Adapted�from��https://www.jondrihambani.com/2020/01/dec-9-

manjailed-for-striking-ri-maid-1.html��

This�text�for�questions�9�–�11��

SINGAPORE.��

A� supervisor� was� jailed� for� two� months� for� repeatedly� striking� his�
Indonesian�maid�on�the�head�and�back�with�a�television�remote.�Muhammad�
Shafiq�Woon�Abdullah�was�brought�to� court� in�Singapore�because�he�had�
physically�hurt�the�woman�on�several�occasions�between�June�and�October�
2002,� the� straits� time� said.� The� magistrate�s� court� heard� that� shafiq,� 31,�
began�striking�Winarti,�22,�about�a�month�after�she�started�working�for�him.��



He� hit� her� on� the� head� with� the� TV� sets� remote� control� because� he�was�

unhappy�with�her�work.�On�one�occasion,�he�punched�her�on�the�back�after�

focusing�her�of�day�dreaming.�S.S.�Dhillon,�Shafiq�s�lawyer,�said�this�that�

his�client�had�become�mad�when�he�saw�his�daughter�s�face�covered�as�she�

was� lying� in�bed.�He� said�his� client�thought� the�maid�had�put� the�child� in�

danger.��

9.� The�text�reported��

a.� The�arrest�of�a�supervisor�� �� ��

b.�The�working�condition�in�Singapore��

c.� An�Indonesian�worker�in�Singapore��

d.�The�Indonesian�workers��condition�in�Singapore��

e.� A�crime�by�a�Singapore�supervisor�towards�his�maid��

10.�“….�He� physically� hurt� the� woman…”� Paragraph� 2)� The� underlined�

word�is�close�in�meaning�to�….��

a.� Cut�� �� b.��Injured�� c.��offended��� d.��Punished�� e.��
Damaged��

11.�Why�did�shafiq�punch�Winarti�on�her�back?�She�was�accused�of�…..��

a.� Talking�much�time�for�herself��� �� b.�Not�working�properly��

� c.�Working�carelessly�� �� �� �� d.�Daydreaming��

e.�Being�lazy��

Text�IV�Adapted�from��By�Pustaka�Bahasa�InggrisPosted�on�October�26,�
2019��

https://www.text.co.id/50-contoh-soal-toefl-reading-comprehension-

lengkapdengan-kunci-jawaban-dan-pembahasan-part-a/��

This�text�for�questions�12�–�15��

Robert�Moog�was� an�American� inventor�who�developed� the�Moog�

synthesizer.� it�was�one�of�the�first� synthesizers�to�gain�widespread�use�as�a�

musical�instrument.�Moog�s�synthesizers�were�an�important�part�of�musical�

innovation� in� rock�and� jazz�music� in� the� 1960s� and� 1970s.�Robert�Arthur�



Moog�was�born�in�Queens,� a�borough�of�New�York�City�75�years�ago.�He�

became� fascinated� with� electronics� as� a� teenager,� particularly� an� early�

electronic�musical�instrument�called�the�theremin.�mood�studied�physic�and�

electrical� engineering� at�Queens�College�and�Columbia�University�both� in�

new� york� city� and� later� received� a� Ph.D.� in� engineering� physic� cornel�

University� in� Ithaca,� New� York.� in� 1954,� while� still� an� undergraduate�

student,�Moog�Formed� his� own� company� to� sell� theremins� and� theremins�

kits.��

Soon� after,� Moog� began� working� on� a� keyboard� instrument� that�

could�replicate�the�sound�of�any�musical�instrument�electronically.�working�

with�American� composer� Herbert� Deutch.� moog� introduced� the� prototype�

Moog� synthesizer� at� a� convention� in� 1964.� the� device� represented� a�

significant�advance�over� previous� electronic� synthesizer�because� of� its� use�

of�new�semiconductor�technology,�which�made�it�smaller�and�considerably�

cheaper� than� earlier� machines.� the� Moog,� as� it� was� known,� was� soon� in�

demand�by�musician�all�over�the�world.��

In�1964,�Moog�began�a�collaboration�with�American�composer� and�

organist�Walter�Carlos�who�released�the�best�selling�electronic�music�album�

switched-on�bach�in�1968.�Rock�groups�such�as�the�Beatles�and�yes�and�jazz�

musician� such� as� Harbie� Hancock� and� Chick� Corea� began� incorporating�

Moog� synthesizer� into� their� recordings,� a� trend� that� increased� when� the�

company�introduced�the�compact�and�portable�Minimoog�in�1970.�A�Moog�

synthesizer�was�also�prominently�featured�on�the�soundtrack�to�the�movie�A�

Clockwork�Orange�in�1971��

12.�The�word��prominently��in�paragraph�3�can�easily�be�replaced�by.���

a.�Significantly�� �� �� �� b.�Perfectly��

� c.�Accurately�� �� �� �� d.�Smartly��

13.�The�passage�describes�theremin�as�a/an.����

a.�The�prototype�of�Moog�Synthesizer��



b.�Initial�Electronic�Music�Instrument��

c.�Musical�Instrument�to�replicate�the�sound��

d.�Instrument�of�electronic�tool��

14.�The�paragraph�following�the�passage�most�likely�discusses.���

a.�Collaboration�between�the�Moog�and�other�musicians��

b.�The�description�of�compact�and�portable�mini�Moog��

c.�The�improvement�of�Moog�Synthesizer��

d.�Trend�in�the�music�industry�about�synthesizer��

15.�The�main�Idea�of�paragraph�three�is�…���

a.�The�Moog�s�collaboration�in�music�field�� ��

b.�The�Moog�in�the�movie�soundtrack��

c.�The�introduction�of�Minimoog��

d.�The�collaboration�of�the�Moog�with�music�groups.��

Text�V�Adapted�from��http://www.sekolahbahasainggris.com/25-soal-

readingcomprehension-part-iii-beserta-kunci-jawaban-dalam-bahasa-

inggris/��

This�text�for�questions�16�–�20��

We�believe�the�Earth� is�about�4.6�billion�years�old.�At�percent,�we�

are�forced�to�look�to�other�bodies�in�the�solar�system�for�hints�as�to�what�the�

early�history�of�the�Earth�was�like.�Studies�of�our�moon,�Mercury,�Mars,�and�

the�large�satellites�of�Jupiter�and�Saturn�have�provided�ample�evidence�that�

all� these� large� celestial� bodies� had� formed.�This� same� bombardment� must�

have� affected� Earth� as� well.� The� lunar� record� indicates� that� the� rate� of�

impacts� decreased� to� its� present� low� level� about� 4� billion� years� ago.� On�

Earth,� subsequent�erosion�and� crustal�motions�have�obliterated� the� craters�

that�must�have�formed�during�this�epoch.��

Scientists�estimate� the�Earth�s� age� by�measuring� the� ratios� of� various�

radioactive� elements� in� rocks.�The� oldest� Earth�s� rocks� tested� thus� far� are�

about� 3�1/3� billion� years� old.�But� no� one� knows� whether� these� are� oldest�



rocks�on�Earth.�Tests�on�rocks�from�the�moon�and�on�meteorites�show�that�

these�are�about�4.6� billion�years�old.�Scientists�believe� that� this� is� the�true�

age�of�the�solar�system�and�probably�the�true�age�of�the�Earth.��

�

16.�In�line�8,�the�word�“obliterated”�means.���

a.�created��� �� b.�destroyed��

� c.�changed�� �� d.�erosion��

17.�According� to� this� passage,� how� do� scientists�estimate� the� age�of� the�
Earth?.���

a.�By�measuring�the�ratios�of�radioactive�elements�in�rocks.��

b.�By�examining�fossils��

c.�By�studying�sunspots��

d.�By�examining�volcanic�activity���

18.�Scientists�estimate�the�age�of�the�Earth�as�…���

a.�4�billion�years�old.�� �� �� b.�3�1/3�billion�years�old.��

� c.�4.6�billion�years�old.�� �� �� d.�6�billion�years�old.��

19.�Which�of�the�following�processes�led�to�the�obliteration�of� the�craters�

formed�by�the�bombardment�of�the�Earth�by�the�celestial�bodies?���

a.�Volcanic�activity�� �� �� b.�Solar�radiation��

� c.�Gravity�activity�� �� �� d.�Crustal�motions��

20.�According� to� the� passage,�why�are� scientists� forced� to� look� at� other�

bodies�in�the�solar�system�to�determine�the�early�history�of�the�Earth?�(�

b�)��

a.�Human�alteration�of�the�Earth.��� b.�Erosion�and�crustal�motions.��

� c.�Solar�flares.�� �� �� �� d.�Deforestation�and�global�
warming.��

��

Text�VI�Adapted�from��waroeng-alam�� (http://waroeng�

� alam.blogspot.com/2017/11/contoh-report-textdinosaurus-

beserta.html)��This�text�for�questions�21–�25��



Dinosaurs�were�a�type�of�lizards.�They�lived�from�about�230�million�

to�about�65�million�years�ago.�In�1842,�Sir�Richard�Owen�created�the�word�

dinosaur.�It�came�from�Greek�words�deino.s,�meaning�“terrible”�and�sauros,�

meaning� “lizard”.� Dinosaurs� lived� on� earth� for� about� 140� million� years.�

During�the�dinosaurian�era,�the�days�were�short.�The�sun�was�not�as�hot�as�it�

is�today.�On�earth�there�was�only�one�big�continent�and�one�big�ocean.�The�

name�of�the�continent�was�pangea�(all�lands)�and�the�name�of�the�ocean�was�

panthallassa�(all�seas).��

There�were�many�kinds� of�dinosaurs.�Some� of� them�were�very�big�

and�some�others�were�small.�Some�dinosaurs�ate�leaves�and�some�others�ate�

meat.�Some�dinosaurs�could�fly.��

What� happened� to� dinosaurs?� Dinosaurs� became� extinct� because�

there�was�a�large�comet�hitting�the�earth.�The�comet�caused�fire�and�it�killed�

the�trees.�Dinosaurs�could�not�eat�because�there�were�no�trees�on�earth�and�

finally�they�died�and�became�extinct.��

21.�What�were�the�days�like�during�the�dinosaurian�era?��

a.� Long��� �� b.��Cold��

� c.��Warm��� �� d.��Short��

22.�What�is�the�main�idea�of�paragraph�3?��

a.� There�were�many�kinds�of�dinosaurs���

b.� Some�dinosaurs�could�fly�in�the�sky��

c.� Many�dinosaurs�were�small�in�form��

d.� Dinosaurs�ate�leaves�and�meat��

��
23.�The�writer�wrote�the�text�…��

a.� to�describe�what�the�dinosaurs�look�like��

b.� to�show�the�steps�how�to�measure�dinosaurs��

c.� to�inform�people�about�dinosaurs�and�their�lives��

d.� to�amuse�people�by�showing�the�dinosaurs��power��



24.�"Dinosaurs�became�extinct�because�there�was�a�large�comet�hitting�the�

earth"�The�underlined�word�is�similar�in�meaning�to�...��

a.� surviving��

b.� alive��

c.� vanished��

d.� extant��

25�"Some�of�them�were�very�big�and�some�others�were�small".���

The�underlined�word�refers�to�...��

a.�Lizards��

b.�Dinosaurs��

c.�Leaves��

d.�Animals���

��
Key�Anwer�of�Reading�Comprehension�Test��

��

1.�B���� 6.�A�� �� 11.�D���� 16.�B��� � 21.�D��

2.�B���� 7.�B�� �� 12.�A���� 17.�A���� 22.�A��

3.�C���� 8.�B�� �� 13.�B��� � 18.�C��� � 23.�C��

4.�E�� �� 9.�A�� �� 14.�C��� � 19.�D���� 24.�C��

5.�D���� 10.�B��� � 15.�A���� 20.�B��� � 25.�B�

�

�

�

�

�

�

�



QUESTIONNAIRE�OF�STUDENTS'�READING�
INTEREST��

Adapted�from�Gardner�(2004)��

��

The�purpose�of�this� questionnaire� is� to� investigate� the�students‟� interest� in�

reading.�It�is�for�research�purposes�only.�All�data�will�be�aggregated�and�will�

not� be� used� to� evaluate� you,� your� grade,� or� your� teacher.� There� are� 25�

questions.� All� items� are� closed-ended� questions� that� ask� about� each�

student‟s�personal�data�where�they�have�to�put�ticks�in�boxes.�The�questions�

are�in�the�form�of�Likert-Scale�with�five�options:���

(1)�Strongly�Disagree�(SD),���

(2)�Disagree�(D),���

(3)�Moderate�(M),���

(4)�Agree�(A),�and���

(5)�Strongly�Agree�(SA).���

��

Name:�……�

Class:�…….���

�� SA��

5��

A��

4��

M��

3��

D��

2��

SD��

1��

1.�I�always�review�the�lesson�by�reading�my�
textbook��

�� �� �� �� ��

2.�I�think�reading�is�really�important�to�me�� �� �� �� �� ��

3.�I�sometimes�go�to�library�to�read�textbooks�� �� �� �� �� ��

4.I�remember�things�I�have�heard�s�better�than�
things�I�have�read�in�E-learning�class.��

�� �� �� �� ��

5.When�I�read�some�books,�I�feel�bored.��� �� �� �� �� ��

6.�I�tend�to�give�up�and�not�pay�attention�when��

I�read�textbook��

�� �� �� �� ��



7.�I�always�apply�something�I�get�from�reading�� �� �� �� �� ��

8.I��make�note�after�reading�a�text.��� �� �� �� �� ��

�

9.I�prefer�plyaing�game�than�reading�a�book�� �� �� �� �� ��

10.I�enjoy�my�free�time�to�read�a�book�� �� �� �� �� ��

11.I�prefer�to�read�a�book�story�than�my�
textbook��

�� �� �� �� ��

12.�I�always�tell�to�my�family�or�my�friends�
about�a�book�that�I�have�read��

�� �� �� �� ��

13.�I�learn�best�in�class�when�I�can�participate�
in�related�to�reading�activities�on�E-learning�
class��

�� �� �� �� ��

14.�I�do�not�have�schedule�for�reading�activity�� �� �� �� �� ��

15.�I�can�read�and��understand�the�materials�that�
teacher�shows�in�every�meeting�in�E-�learning�
class��

�� �� �� �� ��

16.�I�try�to�find�out�the�meaning�of�word�when�I�
read�the�text��

�� �� �� �� ��

17.�I�use�my�mobile�phone�to�find�out�the�text�
on�internet��

�� �� �� �� ��

18.�I�read�the�text�when�my�teacher�asks�me�to�
do�the�task�on�e-learning�class��

�� �� �� �� ��

19.�I�read�all�of�the�text�when�I�have�reading�
test�on�e-learning�class��

�� �� �� �� ��

20.�I�use�google�translate�to�find�the�meaning�of�

the�text��

�� �� �� �� ��

21.�I�listen�to�my�teacher�when�he�reads�the�text�
on�e-leaning�class��

�� �� �� �� ��

22.�I�am�focus�on�the�text�when�I�read�the�text�� �� �� �� �� ��

23.�I�do�not�like�reading�on�e-learning�class�� �� �� �� �� ��



24.�I�can�not�follow�the�lesson�when�I�
seldom�join�on�e-learning�class�especially�
in�understanding�the�word�in�English��

�� �� �� �� ��

25.�My�concentration�is�not�good�when�I�see�the�
long�text��

�� �� �� �� ��

�

�

�

�

�

�

�

�
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QUESTIONNAIRE�OF�STUDENTS’�LINGUISTIC�INTELLIGENCE�

(Armstrong:�2002)�

� SA�
5�

A�
4�

M�
3�

D�
2�

SD�
1�

1.� Saya� mampu� membuat� orang� lain� tertawa�

dengan�lelucon�

� � � � �

2.�Saya�mampu�menegur�teman�yang�melakukan�

kesalahan�

� � � � �

3.�Saya�dapat�memberikan�saran�pada�orang�lain� � � � � �

4.�Saya� mampu� mengajak� teman� melakukan�

kegiatan�

� � � � �

5.�Saya�mampu�mempengaruhi�orang�lain� � � � � �

6.�Saya� dapat� mengingat� nama� orang,� nama�

tempat�dan�tanggal�dengan�baik�

� � � � �

7.�Saya�memiliki�kosakata�yang�baik� � � � � �

8.�Saya� dapat� mengingat� penjelasan� dari� guru�

dengan�baik�

� � � � �

9.�Saya�dapat�mengingat�apa�yang�saya�ucapkan� � � � � �

10.Saya�dapat�mengingat�kata-kata�sulit�yang�

baru�saya�dengar�

� � � � �

11.Saya�dapat�saling�bertukar�informasi�terbaru�

dengan�teman�

� � � � �

12.Saya�mampu�membicarakan�masalah�

pelajaran�yang�sulit�dengan�teman�

� � � � �

13.Saya�mamp�berbicara�di�depan�kelas� � � � � �

14.Saya�dapat�menyampaikan�informasi�secara�

lengkap�kepada�orang�lain�

� � � � �

15.Saya�dapat�menerangkan�kembali�apa�yang�

sudah�saya�baca�

� � � � �



16.Saya�dapat�menggunakan�tanda�baca�dengan�

benar�

� � � � �

17.Saya�dapat�menggunakan�aturan-aturan�tata�

Bahasa��

� � � � �

18.Saya�dapat�menggunakan�ejaan�yang�benar�

dalam�tulisan�saya�

� � � � �

19.Saya�dapat�menggunakan�kosakata�yang�

benar�sesuai�kaidah�Bahasa�saat�berbicara�

� � � � �

20.Saya�dapat�membuat�kalimat�dengan�struktur�

kalimat�sesuai�dengan�kaidah�bahasa�

� � � � �

�

�

�

�

�

�
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QUESTIONNAIRE�OF�STUDENTS’�LINGUISTIC�INTELLIGENCE�

(Armstrong:�2002)�

� SA�
5�

A�
4�

M�
3�

D�
2�

SD�
1�

1.�I�am�able�to�make�others�laugh�with�jokes� � � � � �

2.�I�was� able� to� reprimand� a� friend�who�made� a�

mistake�

� � � � �

3.�I�can�make�suggestions�to�others� � � � � �

4.�I�am�able�to�invite�friends�to�do�activities� � � � � �

5.�I�am�capable�of�influencing�others� � � � � �

6.�I� can� remember� people's� names,� place� names�

and�dates�well�

� � � � �

7.�I�have�a�good�vocabulary� � � � � �

8.�I� can� remember� the� explanation� from� the�

teacher�well�

� � � � �

9.�I�can�remember�what�I�said� � � � � �

10.�I�can�remember�difficult�words�I�just�heard� � � � � �

11.�I�can�exchange�the�latest�information�with�

friends�

� � � � �

12.I�am�able�to�talk�about�difficult�lesson�issues�

with�friends�

� � � � �

13.�I�can�speak�in�front�of�the�class� � � � � �

14.�I�can�pass�on�the�complete�information�to�

others�

� � � � �

15.�I�can�recount�what�I've�read� � � � � �

16.�I�can�use�punctuation�correctly� � � � � �

17.�I�can�use�the�rules�of�grammar�� � � � � �

18.�I�can�use�the�correct�spelling�in�my�writing� � � � � �



19.�I�can�use�the�correct�vocabulary�according�to�

language�rules�when�speaking�

� � � � �

20.�I�can�make�sentences�with�sentence�structure�

according�to�the�rules�of�the�language�

� � � � �

�

�

�

�

�
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