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ABSTRACT 

Selvi Bellavia Rani (2022) : The Correlation Between Students‟ Perspective 

on Teacher‟s Interpersonal Behavior and 

Students‟ Learning Motivation at Senior High 

School  1 Pasir Penyu 

Teacher‟s interpersonal behavior is an important element of learning environment. 

The relationship between students‟ and teacher must become one of important 

keys for the success of teaching and learning activity because it will support the 

creation of a good class environment. Not only that, the most significant factor in 

determining the job of a successful teacher is the relationship between teacher and 

students which play an important role in academic field for carrying out students‟ 

learning motivation. The purpose of this research was to examine if there is 

significant correlation between teacher‟s interpersonal behavior and students‟ 

learning motivation at Senior High School 1 Pasir Penyu. This research used 

quantitative research. The correlational quantitative method was used in this 

research. This research was conducted on September until October 2021 at Senior 

High School 1 Pasir Penyu. The population in this research were grade XI 

students of Senior High School 1 Pasir Penyu that consisted of 4 (four) Science 

classes with total 140 students and the samples were 33 students selected through 

purposive sampling. Beside that, the research used two questionnaires to measure 

students‟ perspective about teacher‟s interpersonal behavior and students‟ learning 

motivation with different contents. The findings showed that the researcher used 

Rank Spearman Correlation Coefficient through SPSS 22.00 to analyze the data. 

The research results showed that sig (2-tailed) was 0.729. It can be said 0.729 > 

0.05 which means the alternative hypothesis (Ha) is rejected while the null 

hypothesis (Ho) is accepted. The correlational coefficient (r) was 0.063. 

Therefore, it can be concluded that there is no significant correlation between 

students‟ perspective about teacher‟s interpersonal behavior and the students‟ 

learning motivation at Senior High School 1 Pasir Penyu.  
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ABSTRAK 

Selvi Bellavia Rani (2022) :   Hubungan Perspektif Siswa Terhadap Perilaku 

Interpersonal Guru Dengan Motivasi Belajar 

Siswa di  SMAN  1 Pasir Penyu. 

Perilaku interpersonal guru merupakan elemen penting dari lingkungan belajar 

Hubungan antara guru dan siswa harus menjadi salah satu kunci penting untuk 

keberhasilan kegiatan belajar mengajar di kelas karena akan mendukung 

terciptanya lingkungan kelas yang baik. Tidak hanya itu faktor yang paling 

signifikan dalam menentukan pekerjaan guru yang sukses melainkan hubungan 

antara guru dan siswa memainkan peran penting di bidang akademik untuk 

membawa motivasi belajar dari siswa. Tujuan penelitian ini adalah untuk menguji 

apakah ada hubungan yang signifikan antara perilaku interpersonal guru dengan 

Motivasi Belajar Siswa di SMA Negeri 1 Pasir Penyu. Penelitian ini 

menggunakan penelitian kuantitatif. Metode kuantitatif korelasional digunakan 

dalam penelitian ini. Penelitian ini dilaksanakan pada bulan September sampai 

Oktober 2021 di SMA Negeri 1 Pasir Penyu. Populasi dalam penelitian ini adalah 

siswa kelas XI SMA Negeri 1 Pasir Penyu yang terdiri dari 4 (empat) kelas IPA 

dengan jumlah 140 siswa dan sampelnya 33 siswa yang diambil secara purpossive 

sampling. Selain itu, peneliti menggunakan dua kuesioner untuk mengukur 

perspektif siswa tentang perilaku interpersonal guru dan motivasi belajar siswa 

dengan konten yang berbeda. Temuan menunjukkan bahwa peneliti menggunakan 

koefisien korelasi Rank Spearman melalui SPSS 22.00 untuk menganalisis data. 

Hasil penelitian menunjukkan bahwa sig(2-tailed) adalah 0,729. Dapat dikatakan 

0,729 > 0,05. artinya hipotesis alternatif (Ha) ditolak sedangkan hipotesis nol (Ho) 

diterima. Koefisien korelasi (r) adalah 0,063. Kesimpulannya, tidak ada hubungan 

yang signifikan antara perspektif siswa tentang perilaku interpersonal guru dengan 

motivasi belajar siswa di SMA Negeri 1 Pasir Penyu.  
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 ملخّص
لتلاميذ حول السلوك الشخصي للمدرس ودافع تعلم (: ارتباط بين منظور ا٢٢٢٢سيلفي بيلا راني، )

 فاسير فينيو ١التلاميذ في المدرسة الثانوية الحكومية 

يعتبر السلوك الشخصي للمدرس عنصرا مهما في بيئة التعلم. ويجب أن تكون العلاقة بين المدرس والتلاميذ أحد 
المفاتيح المهمة لنجاح أنشطة التعليم والتعلم في الفصل لأنها ستدعم إنشاء بيئة فصلية جيدة. والعامل الأكثر أهمية 

قة بين المدرس والتلاميذ مهمة أيضا في المجال الأكاديمي في تحديد عمل المدرس الناجح ليس ىو فقط، بل العلا
لجلب الدافع للتعلم من التلاميذ. والهدف من ىذا البحث ىو معرفة ارتباط ىام بين منظور التلاميذ حول السلوك 

 فاسير فينيو. وىذا البحث ىو بحث كمي. ١الشخصي للمدرس ودافع تعلم التلاميذ في المدرسة الثانوية الحكومية 
في المدرسة  ٠٢٠١فطريقة كمية ارتباطية تم استخدامها في ىذا البحث. وتم إجراؤه من شهر سبتمبر إلى أكتوبر 

فاسير فينيو. ومجتمعو تلاميذ الفصل الحادي للعلوم الطبيعية في عشر المدرسة الثانوية الحكومية  ١الثانوية الحكومية 
تلميذا تم الحصول عليها من  ٣٣تلميذا وعيناتو  ١٤٢ فصول، وعددىم ٤فاسير فينيو الذين يتكونون من  ١

خلال تقنية العنيات الهادفة. وفضلا عن ذلك فالباحثة استخدمت استبيانين لمعيار منظور التلاميذ حول السلوك 
الشخصي للمدرس ودافع تعلم التلاميذ بمحتوى مختلف. والباحثة استخدمت معامل ارتباط رتبة سبيرمان من 

لتحليل البيانات. ونتيجة البحث دلت على  ٠٠،٢٢الحزمة الإحصائية للعلوم الاجتماعية لإصدار خلال برنامج 
. وذلك بمعنى أن الفرضية البديلة ٢،٢٥<  ٢،٧٠٠. فيمكن أن يقال ٢،٧٠٠ sig (2-tailed)أن نتيجة 

الباحثة أن ليس ىناك . وبناء على ما سبق استنتجت ٢،٢٦٣مقبولة والفرضية المبدئية مردودة. ومعامل الارتباط 
ارتباط ىام بين منظور التلاميذ حول السلوك الشخصي للمدرس ودافع تعلم التلاميذ في المدرسة الثانوية الحكومية 

 فاسير فينيو. ١
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CHAPTER I  

INTRODUCTION  

A. Background of the Problem 

Teacher‟s interpersonal behavior is a crucial element of the learning 

environment (Wei, M., & Onsawad, A, 2007). The classroom environment can 

be used as a source of predictor and criterion variables in the research. A good 

learning environment is made by good interaction between teachers and 

students in the classroom since interpersonal interaction between teacher and 

students accompanies learning activities (Goh & Fraser, 2009) .  

The relationship between teacher and students should be one of the 

crucial keys for successful teaching and learning activities in the classroom 

because it will support creating a good classroom environment. Not only is the 

most significant factor in determining a successful teacher's work and the 

relationship between teacher and students play an essential role in academics 

to bring learning motivation from the students. 

Bakar (2014 ) , states that some characters indicate high motivation 

students, such as initiative, diligence and active in learning, not easy to satisfy, 

punctual and disciplined, always trying to learn with the best result. So we 

need collaboration between teachers' interpersonal behavior to bring interest to 

the students in the learning environment, and of course, they have learning 

motivation.  
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In line with the curriculum of 2013 that is used in ordinary schools in 

Indonesia, especially Senior High School 1 Pasir Penyu, there are four main 

competencies included in the K13 document. The competencies are religious 

attitude, knowledge, and practical competence. These all should be delivered 

during the teaching and learning process. The teacher takes an important role 

in providing the four competencies as an educator. A teacher adds that 

religious and attitude competencies in knowledge and practical competence 

should be based on good relationships with the students. So in education, 

motivation is effective in students' learning. Due to motivation, students do 

any task and achieve the goal (Bakar, 2014). 

According to Maulana, R., Opdenakker, M.-C., Brok, P., & Bosker, R 

(2011) Generally, every teacher has different interpersonal behavior. Some 

teachers are distant, and some others are pleasant. Some are well-organized, 

and others are chaotic. It can also be said that teacher interpersonal behavior 

will influence the students‟ interest in learning English, and it also impacts 

their output or motivation in learning English. Meanwhile, if there is no two-

ways interaction between teachers and students, it can be a factor of the lack of 

students‟ interest. How teacher interpersonal behavior influences students‟ 

interest and motivation in the learning needs to investigate more from the 

students' perspectives.   
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The term of interpersonal behavior could be developed in many 

focused topics. Most of the previous researchers interested in developing the 

relationship between teacher‟s interpersonal behavior with another field such 

as students‟ learning motivation (e.g. (Bakar, 2014) ;  nun Misbah a, 2015);  

Ari Riswanto,  et al., (2017);  Agus Muji Santoso, et al., (2017);  Sondang 

Pondan Perlindungan Leoanak, (2017) ;  Fatih Koca, (2016);  Mehrak Rahimi 

a, (2015) and classroom environment (e.g. Kim at al., (2010). The others have 

focused on students‟ perception of their teacher‟s interpersonal behavior (e.g., 

Telli et al., (2007); Omozele, (2017); Koul & Fisher, (2005) and some on the 

importance of teacher‟s interpersonal behavior (e.g., Brok et al., (2005); 

Maulana et al., (2011). Fewer studies have examined the improvement of 

interpersonal behavior (e.g., Brok et al., (2002) and compared one country to 

another (e.g., Wubbels & Levy, (1991). Most of these studies suggest 

comparing the perceptions‟ differences between students and teachers. They 

also propose the differences in perceptions between male and female students 

since gender differences in perceptions of preferred behavior have not been 

investigated before (Brok, P. & Oord, L. V, 2004). 

Most of these studies suggest comparing the perceptions‟ differences 

between students and teachers. Both perceptions will get different results even 

if it carries out simultaneously; since teachers and students have different ways 

to perceive teachers' interpersonal behavior.   
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They   also   propose the differences in perceptions between male and 

female students, since gender differences in perceptions of preferred behavior 

have not been investigated before (Brok, P. & Oord, L. V, 2004). These 

suggestions can be a consideration for the subsequent research. 

The relationship between teachers' interpersonal and their students in 

Indonesia as an EFL country is relatively scarce. This topic can be used for 

teachers, teacher trainers, and policymakers in Indonesia because this study 

consists of how communicating among teacher-students (Maulana, R., 

Opdenakker, M.-C., Brok, P., & Bosker, R, 2011). 

Besides, many of the previous studies have been carried out on 

examining learning environments in different parts of the world. Still, just a 

few have been reported from Indonesia. Teaching and learning English as a 

foreign language in Indonesia may provide an additional knowledge base 

regarding teacher-student relationships from an Indonesian perspective. The 

relationship between teachers‟ interpersonal and their students in Indonesia as 

an EFL country are relatively scarce. This topic can be used for teachers, 

teacher trainers, and policymakers in Indonesia because this study was about 

how communicating among teacher-students does (Maulana, R., Opdenakker, 

M.-C., Brok, P., & Bosker, R, 2011). 

As one of the formal institutions, this school provides English lessons 

for the students. Based on the researcher's preliminary study by observation 

interviewing some students, communication between teachers and students is 
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an important thing to use in the teaching and learning process, both verbal and 

non-verbal communication. Then, good communication between teachers and 

students is also a crucial factor in students‟ motivation to learn. The teacher 

had also tried to build a good environment in the classroom. As a result, some 

students enjoyed and paid their full attention to their teacher during the 

teaching and learning process. On the other hand, some students thought their 

teacher was serious about delivering knowledge. For some reason, they were 

afraid of this teacher. This kind of situation influences their communication 

with the teacher, impacting their teacher's perspective it consists of friendly/ 

helpful, it means actually the teacher can be students‟ friend and help them 

ehen it is needed and  also could cause the two-way communication itself can 

or cannot be achieved. 

Furthermore, some students often skip classes when they don't like 

them. Even though only one student disliked the lesson, when the child is 

truant, the child invites other friends. Besides that, it was found that students 

were embarrassed when the teacher was delivering learning material in class. 

It turned out that the student was reluctant and afraid to ask the teacher if the 

student did not understand the learning material he was delivering at that time. 

From there, it also appears that two-way communication between teachers and 

students is not going well, and it can automatically affect student motivation in 

learning. Meanwhile, two-way communication is the crucial thing to make a 

good environment in the classroom (Goh, & Fraser, 2009). 
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Based on the phenomena above, the writer is interested in 

investigating the problems above into research entitled.  

“The Correlation between Students‟ Perspective on Teacher‟s 

Interpersonal Behavior and Students‟ Learning Motivation at Senior 

High School 1 Pasir Penyu”. 

B. Problem of the Research 

1. Identification of the Problem 

To help researcher easier to conduct the research letter on, the 

researcher needed to identify the problems discussed in the following 

questions: 

a. Some students thought their teacher was serious about delivering 

knowledge 

b.  Some students often skip classes when they don‟t like them 

c. Students were embarrassed when the teacher was delivering 

learning material in the class 

d. Students was reluctant and afraid to ask the teacher if the student 

did not understand the learning material he was delivering at the 

time 

2.  Limitation of the Problem 

This research only focused on students‟ perspective of their 

teacher‟s interpersonal behavior. Since students directly got the effort 

of interpersonal of teacher, students‟ perspectives were better to take. 

Students‟ perspectives would give clear representation of teacher‟s 

interpersonal behavior and also only do in the classes which have the 
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same English teacher. So, the students only assessed the interpersonal 

behavior of   one   teacher.   It   was   chosen   because of the   different 

interpersonal behavior of every teacher. 

3. Formulation of the Problem 

Based on the aims of the study, the writer specifies the problems 

discussed in the following formulated questions: 

1. How is the students‟ perspective on their English teacher‟s 

interpersonal behavior? 

2. How is the students‟ learning motivation in English? 

3. Is there any correlation between the student‟s perspective on 

their English teacher‟s interpersonal behavior and their 

learning motivation in English? 

C. Objective and Significance of the Research 

1. Objective of the Research 

Based on identification of the problem, the researcher 

specified the objective of this research as follows: 

a. To know how the students‟ perspective on their English 

teacher‟s interpersonal behavior. 

b. To know how the students‟ learning motivation in English. 

c. To find out the correlation between the students‟ perspective 

on their English teacher‟s interpersonal behavior and their 

learning motivation in English.  
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2. Significance of the Research 

In the end of this research, the research findings were 

expected to be valuable both practically and theoretically. 

a. Practically, the research findings were expected to be 

valuable and helpful for teachers and students in the teaching 

and learning process related to teachers‟ interpersonal 

behavior and students‟ learning motivation. 

b. Theoretically, the research findings were expected to be 

useful as a reference for developing the theory of language 

teaching, especially in teachers‟ interpersonal behavior for 

increasing students‟ learning motivation. 

D.  Reason for Choosing the Title 

 

There are some reasons why the researcher was interested in 

carrying out this research. The reasons were as follows: 

a. The researcher is interested in the title of the research. Since the 

researcher is a pre-service English teacher, it is important to 

know how a teachers‟ interpersonal behavior is and its 

correlation to students‟ learning motivation. 

b. Based on the problem of the research, this topic needed to be 

investigated more because of the lack of study regarding 
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teacher‟s interpersonal behavior and students‟ learning 

motivation. 

E. Definition of key terms 

1. Correlation 

Correlation is a connection between two or more things. In 

this research, things or the objects being correlated are teachers‟ 

interpersonal behavior and students‟ learning motivation. 

2. Teacher Interpersonal Behavior 

  A teacher is usually a person who teaches in the classroom. 

The teacher is also defined as a parcel in the teaching and 

learning process. It is caused by the teacher not only 

transferring but also capable of changing the behavior of 

students to be better (Alexakos, 2015). This research uses the 

term of teacher‟s interpersonal behavior for every behavior that 

teacher do in the classroom related to their interpersonal with 

the students. 

3. Students‟ Learning Motivation 

Motivation  is  very important in determining the activity of 

learning, because a motivated group will be more successful than  

those who do not have the motivation (Bakar, 2014). In this 

research, the term of student‟s learning motivation refers to the 

students when they do learning process in the class. 
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CHAPTER II 

 LITERATURE REVIEW 

This chapter explained the literature that had relation to this 

research. The purpose of this chapter was to explain the basic theories and 

concepts of the studies related to interpersonal behavior as a basis to 

obtain and analyze the data. The first section of this chapter was a 

theoretical framework that was an overview of the theories related to the 

research. The second section of this chapter was about relevant research 

to support this research. The third section of this chapter was an 

operational concept that would guide the researcher to do the research, 

and the last was assumption and hypothesis related to the prediction of the 

research. 

A.  Theoretical Framework 

1. Teacher‟s Interpersonal Behavior 

a. Definition of Interpersonal Behavior 

 

According to Huang, T.H., Liu, Y.C., & Yu, P.C (2016 ) 

Interpersonal behavior can be defined as every behavior that is shown by 

someone to someone else. It is also such as a relationship between few 

groups of people which includes idea, awareness, and reaction to others. 

This kind of behavior is called interpersonal behavior. While (Leary, 

2004) refers interpersonal behavior to private perceptions, conscious 

reports, symbolic and unwitting expressions, as well as to clear actions. 
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Finally, interpersonal behavior is defined as the most important dimension 

of personality. 

Wubbels, T., & Levy, J (2005) state that interpersonal behavior is 

not the only way that people can behave. By interpersonal style, it can 

describe someone‟s manner of interacting. People‟s actions are also 

influenced by their partners in the communication. Thus, how someone 

behaves will vary across different relationships and depends on the 

interpersonal styles of the people involved. A central concept in this 

interpersonal theory is the complementarity principle (Carson, 1969 as 

cited in Kiesler, D. J, 1983). Complementarity can be used  to  predict 

people‟s  reactions  to   the   behaviors   of   their  partner   in   the 

communication. So, it can be said that interpersonal is part of 

communication, since interpersonal itself is two ways communication 

with other people. 

b. Interpersonal Dimensions 

In line with Leary's communication theory (1957) and Watzlawick, 

Beavin and Jackson's human communication theory (1967), Wubbels, 

Créton, and Hooymayers (1985) developed a model to map teacher-

student interpersonal behaviors.  (Darell Fisher, Barry Fraser, John 

Cresswell, 1995) applied  Leary‟s  general  model  for interpersonal  

relationships  to  the context   of   education,   which formed  the  basis   
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Dominan

ce 

Submission 

Cooperation Opposition 

for   the  Model   of Interpersonal Teacher Behavior (MITB). In the 

MITB, they labeled the two dimensions, Influence (Dominance-

Submission) and Proximity (Opposition-Cooperation). They structured 

interpersonal teacher behavior     into     eight     segments:     leadership,    

helpful/friendly, understanding, giving students freedom and 

responsibility, uncertain, dissatisfied, admonishing, and strict.  

 

 

 

 

 

 

 

 

 

Model for Interpersonal Teacher Behaviour (MITB) 

 

 

 

Proximity 
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The Proximity dimension indicates the degree of cooperation 

between those who are communicating. Meanwhile, the influence 

dimension indicates who is directing or controlling the communication 

and who it often (Wubbels, T., & Levy, J, 2005). 

In the teaching and learning process, the eight-segments of teacher 

interpersonal behavior are important to use. Levy (2005)  the best teachers 

as being leader. They are more friendly and understanding and less 

uncertain. Dissatisfied and admonishing, best teachers also provide 

students with a little more responsibility and freedom. 

Generally, the dimension of interpersonal behavior by  (Darell 

Fisher, Barry Fraser, John Cresswell, 1995) can be described as follows: 

1.  Dominance-Cooperation 

This section consists of leadership and friendly/helpful. Leadership 

means a teacher is able to take a position as a leader. Friendly/helpful 

means a teacher can be students‟ friend and help them when it is needed. 

This dimension shows that the teacher dominates in controlling the 

communication but still closes each other between teacher and students. 

2.  Dominance-Opposition 

This section consists of strict and admonishing.  Strict means the 

teacher is very disciplined in time, rules, or even during the teaching and 

learning process. Admonishing means the teacher looks down on students. 

The teacher will warn or even give advice for students if there are some 

mistakes made by students. This dimension also shows that the teacher 
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dominates in controlling the communication but it makes a space between 

them. 

3.  Submission-Cooperation 

This  section  consists  of  understanding  and  student  freedom.  It 

means the teacher understands the students well and even leaves  scope for 

students. This dimension shows that the students dominate  in controlling 

the communication but still closes each other between teacher and 

students. 

4.  Submission-Opposition 

This section consists of dissatisfied and uncertain people. This is 

the negative feeling from teachers toward students, but it is needed. 

Dissatisfied means the teacher looks for things to improve on and strive to 

become better. Uncertain is a negative feeling by the teacher toward 

something unsure. This dimension shows that the students dominate in 

controlling the communication and it makes a space to close with the 

teacher. 

Finally, there are 8 segments included in the model of teacher‟s 

interpersonal behavior by  (Darell Fisher, Barry Fraser, John Cresswell, 

1995). The 8 segments are leadership, helpful/friendly, understanding, 

students‟ freedom, uncertain, dissatisfied, admonishing, and strict. Then, it 

all is labeled by two dimensions, influence (dominance-submission) and 

proximity (corporation-opposition). 
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c.   Factors of Interpersonal Behavior 

 

According to Patricia (2015)  generally, there are 8 factors affecting 

interpersonal at the workplace: 

1. Demographics and environment 

 

Demographics and environment here mean the situation 

that interpersonal is held. By demographic, organizations 

have many environmental characteristics that can facilitate 

friendship making. The way interpersonal relationships are 

ruined also based on the environment of the workplace.  

Some ways demographics and environment can be help  

to increase interpersonal relationships that are providing 

the opportunity to socialize, and encouraging them to act 

friendly toward one another and to seek each other for 

emotional support. 

2.  Personality 

Every people have different personality and it can be 

influenced the way   they   do   interaction   toward   others,   

such as extraverts, agreeable, and emotionally stable 

individuals. The extraverts tend to be social, assertive and 

bold in nature. They should form and maintain interpersonal 

relationships at work. On the other side, agreeable 

individuals are described as compassionate, flexible, fair, 
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generous and considerate. Meanwhile, emotionally stable 

individuals are described as confident, controlled, and well- 

adjusted.  They have a tendency to be calm, unemotional and 

secure (Patricia, 2015). 

3.  Interaction setting 

Interaction setting means the place where interaction is 

held. When people work in different parts of the 

organization, under different organizational cultures, for 

different bosses and in different jobs, it makes different 

needs of interaction setting. Often interpersonal interaction 

only happened on job requirements (Patricia, 2015). 

4.  Job requirement 

Psychologically, how two people are distant or close 

in the workplace is determined by job requirements.  More 

complex situations in the workplace require different 

knowledge from each person, high trust, much interaction, 

and have an uncertain outcome that calls for a more intense 

interpersonal relationship. On the other side, work 

situations that are simple and familiar to both, do not 

require strong feelings, demand little interaction, and have 

a high certainty of outcomes call for minimum task 

relationships (Patricia, 2015). 
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5.  Organizational culture 

The culture in each country provides a different 

general nature of relationships in the workplace. The more 

sociable and personal the culture, the more people are 

likely to share non-work information and feelings. 

(Patricia, 2015) explains there are four primary factors 

decide the interaction pattern of organizational culture: 

Openness (sharing thoughts and feelings with others), 

Trust (believe, honest, and   supportive),   

 Owning   (responsibility   for   a   other   people 

problem), Risk of Experiment (punished for trying 

something new, especially if it fails, versus doing things in 

safe, approved-of ways). 

6.  Trust level 

Patricia (2015) argues Trust is developed and grown 

simultaneously with relationships to each other. 

Sometimes, trust also learned from the past that they will 

not be hurt by making themselves vulnerable to each other. 

To increase trust with each other can be done by sharing 

and keeping more personal information. 

 

  



18 
 

 

 

             7.  Compatibility 

 Patricia (2015) found that Compatibility in 

relationships is the same as harmoniousness with each other. 

It will be gained   if there is no space for conflicts and 

misunderstanding in relationships. It will be difficult if two 

people have different aims and attitudes to carry up the 

level of relationship. So, same backgrounds and similar 

goals will be easier doing interpersonal relationships.  

                         8.  Communication  

Interpersonal behavior is related to communication 

between two people or more.  To increase interpersonal 

relationships, feelings must be expressed while the 

individuals need to communicate with each other 

effectively for better understanding. It is the vital role in all 

types of relationships whether it is personal or 

professional. 

From 8 factors that affect interpersonal at the 

workplace, just a few of them really affect interpersonal of 

someone. Patricia (2015) explained that some of the factors 

may not appear in the workplace environment. The other 

external factors also should be considered as a factor in 

affecting interpersonal behavior of someone. 
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2.  Students‟ Learning Motivation 

a.  The Nature of  Motivation    

Bakar (2014) argue that the nature of motivation to learn is 

internal and external encouragement to students who are learning to 

hold a change of behavior. Students' motivation in the learning 

process can be seen from their behavior in learning, students who 

have high motivation to learn diligently working on the task, 

resilient face of adversity, show interest in a variety of problems, 

prefer to work independently, and not get bored in doing the task. 

   On the other hand, Ming-Hung Lin, Huang-Cheng Chen, 

Kuang-Sheng Liu (2017) stated that learning motivation is a 

mediator between stimulation and reaction. In other words, 

learning motivation is a learner‟s individual opinions about affairs, 

and learners would present different knowledge acquisition needs 

because of distinct opinions.  

Furthermore, According to Bakar (2014) „‟Motivation is 

influenced by intrinsic and extrinsic factors. The intrinsic factors, 

among others,   re students‟ attitude, interests, intelligence; and 

extrinsic factors are factors beyond the student, such as, 

environmental factors, among others, family, school, or community 

environment‟‟. 
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  Overall, learning motivation here is very crucial in the 

learning process, because motivation here is a key to success in 

learning itself.  Students who are motivated to learn will pay 

attention to lessons delivered, read the material so that they can 

understand, and use supportive, specific learning strategies. 

Students who have the motivation to learn will depend on whether 

the activity has interesting content or a fun process. 

b. Classification of Motivation 

According to Ur (1996) Motivation can be divided into 

two types, intrinsic and extrinsic motivation. 

1)  Intrinsic Motivation 

Intrinsic motivation is a drive to do something based on 

their desire enjoyable. According to Ur (1996) motivation 

is urge to engage in the l earning activity for its own sake. 

In addition, Harmer (2001) stated that intrinsic motivation 

comes from within individual. Thus a person might be 

motivated by the enjoyment of learning process itself or by 

a desire to make themselves feel better. It means motivation 

is a desire or natural tendency which come from inside to 

do something. In addition, Gardner (1985) stated that 

motivation is the combination of effort plus desire to 

achieve the goal of learning the language plus favorable 
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attitudes toward learning the language. It means that there 

are three components in motivation, they are: 

a)  Effort 

Effort is trying hard, use of strength and energy 

to do something. Effort means the use of physical or 

mental energy to do something; exertion. In learning 

activity, the indicators of students‟ efforts do to achieve 

the goals are 1) Practice English everyday 2) Asking to 

the teacher when getting difficulties and 3) Doing 

English assignment. 

b)  Desire 

Desire is a strong felling of wanting to have 

something to happen. Based on Wikipedia, desire is a 

sense of longing or hoping for a person, object, or 

outcome. The indicators of student desire in 

motivation are: 

(1) Students have strong desire to be able speak English 

 

(2) English is very important for students‟ carrier in the 

future 

 

(3) Students exercise English by watching English 

program in TV 
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c)  Attitude 

Attitude considered as the people‟s tendency to 

act positively or negatively of learning something. An 

attitude prepares an individual to be motivated in 

specific ways; a student who has a positive attitude of 

learning assignment will be motivated to make her/his 

assignments, which is given a teacher. While a student 

with a negative attitude will not study at all or will 

study poorly. The indicator of attitude is: 

(1) Students like to speak English. 

 

(2) Students considered English as an Interesting lesson. 

 

(3) Speaking in English is important program in the 

school. 

Based on the theory above, the researcher 

deduces that intrinsic motivation is energy that the 

people got from inside of themselves and the interest in 

learning or do something is the indicator that a person 

has intrinsic motivation. 
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2)  Extrinsic Motivation 

 
Extrinsic motivation is drive to do something 

based on outside factors. Ur (1996) stated that Extrinsic 

motivation is that  which  drives from  the  influence  of  

some  kind  of  external incentive, as distinct from the 

wish to learn for its own sake or interest in the tasks. 

Based on the statement, it is assumed that extrinsic 

motivation is caused by factors from outside of 

students. It can be conclude that Extrinsic motivation 

comes from three basic elements, those are teachers, 

parents  and  environment.  The concept of three basic 

elements would be described as follows: 

a) Teacher 

Teacher is the key instrument to socialize and 

shaping motivation among students. Teacher has an 

important role in learning activity because they will be 

the students‟ parents as long as they stay at school.  

Dornyei (1994) Inform that teacher‟s skill in motivating 

students should be seen as the central in teaching and 

learning process. Teacher is not only a person who 

transfers the knowledge to the students, but also as a 

motivator who always motivates and supports the 

students in teaching and learning. 
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Teacher has an obligation to arise motivation for 

the students to learn hard. It can be through teach using 

an interesting method in teaching process and give 

appreciation or reward to the students for every effort 

they have, so that they fell enjoy and have good spirit 

to follow the lesson and the teacher becomes an 

inspiration for them 

b) Parents 

Parents  are  a  part  from  of  the  culture  of  the  world 

around students, their attitude to language learnig will be 

greatly affected by the influence of people who are 

close to them. Harmer (2001) stated that the attitude of 

parents and older sibling will be crucial. Parents are 

expected to motivate their children to achieve the good 

goals in school. Students who are encouraged by their 

parents will try new things and try to give high 

performance to get reward from their parent.  

As a result, they will get better achievement. Besides, 

parents can encourage students to learn English by: 

asking students to follow an English private course, 

helping students to overcome difficulties and giving 

rewards. 



25 
 

 

 

c)  Environment 

 
Motivation is not only from individual factor, 

but also an environment factor. According to Tabrani 

(2003), Environment is everything which exists around 

us, which has correlation and gives influence to 

ourselves. The teaching and learning activity in which 

conducted in good, clean, and healthy environment can 

give better satisfaction to both teacher and students. 

Environment also will cause students‟ motivation. 

Students will be more comfortable, if the 

situation in the classroom is very interesting, and it 

makes students have high confidence to speak. Not only 

in the classroom, if he students have high confidence, 

where ever they are, will they easy to speak. 

Based on the theory above, the researcher 

deduces that extrinsic motivation is motivation which 

comes from outside of students, which give some 

influences to the individual like give incentives, social 

pressure or punishment. This motivation appears or 

come from teacher, parents and their environment. 
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c.   Factors Influencing Student‟s Learning Motivation 

      Motivation is an important subject in management, 

organizational behavior and psychology in general. It is the key to 

student learning, students‟ educational experience and in later life. It 

consists of different factors that are keeping us interested in some 

specific subject, job, role and goal achieved. Those factors could be 

either extrinsic or intrinsic, and sometimes both. According to    

Hodo (2016) basically every individual is motivated to do at least 

something. When it comes to learning processes, one has to 

differentiate between various kinds of motivation that lead to a 

positive learning effect. As mentioned above, motivation has to come 

from the learner or student himself   in the first place. If he is not 

able to motivate himself, the teacher has to manipulate the student in 

that way, that he is motivated to learn. The difference and 

importance of these and other types of motivation for learning and 

second language acquisition will be explained in this chapter. 

       On the other hand, Intrinsic and extrinsic types of motivation 

have been widely studied, and the distinction between them has shed 

important light on both developmental and educational practices. 

Extrinsic motivation to engage is an activity as a means to an end. 

Individuals who are extrinsically motivated work on tasks because 

they believe that participation will result in desirable outcomes.  
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  While for Intrinsic motivation comes from within. It‟s the 

sort of motivation that you get when you are doing something you 

enjoy. Think of something you love- perhaps computer games, 

playing the guitar, cooking, painting and any activity you enjoy. So 

from both of factors above, the extrinsic motivation is the external 

reward for matching the expectations.  

  Therefore, intrinsic motivation is the best side of 

motivation, but it is very hard to control and improve it. It is easier to 

establish intrinsic motivation in classes with fewer students, where 

you can perform an individual approach. The role of teacher-student 

relationships is fundamental in the development of intrinsic 

motivation, and controlling the side effects of extrinsic.  

  By creating trusting, supporting relationships the students 

tend to copy the patterns of the respected teacher, which instantly 

motivates them to learn the selected subject. It will be better if the 

teachers try to develop trusting, mutually affected, respectful 

relationships with their students, which is surely to lead to 

motivation that comes from students' hearts. 
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3.  The Correlation between Teacher‟s Interpersonal Behavior  and  

Students‟ Learning Motivation 

 

  According to  Petegan (2008), Interpersonal relationships are 

believed as a dimension of classroom climate. A warm and supportive 

classroom climate is important in motivating students to contribute 

constructively in lessons. More student involvement in lessons  is  positive  

for  their  understanding.  The better understanding will affect their 

performance in the classroom, which indirectly affects their learning 

motivation.    

On the other hand, teachers who are friendly, helpful, and display 

an understanding of their students are better able to get the most out of 

their students.  (Goh, & Fraser, 2009) Interpersonal relationship among 

teacher and students is one of points that accompany learning activities 

and will support to create a good classroom environment. Furthermore, 

a motivated teacher is crucial to a successful classroom. So, their get  

students motivation in learning too. Motivation helps to energize, direct 

and sustain positive behavior over a long period of time.  

  According to Mehdipour, Y., & Balaramulu (2013) Not only are 

the most significant factors in determining a successful teacher's work, but 

also the relationship among teacher and students plays an important role in 

the academic achievement of students. Means of academic achievement 

here, will be achieved if the relationship of interpersonal between the 

teacher and students goes well, and of course the student's motivation  
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appears in the learning and student achievement can be obtained from his 

motivation in the learning process. 

Teacher and student positive relationships have effects on both 

sides. This means that, when  teachers  have  positive  relationship  with  

their  students,  this  will  raise  better satisfaction with their job and with 

preventing of burnout (Sondang Pondan Perlindungan Leoanak & Bonik 

Kurniati Amalo, 2018) On the other side, when students experience 

teachers‟ positive interpersonal behavior, this will lead to their positive 

motivation and performance in all subjects. Thus, a positive connection is 

necessary between teacher-student relationship and learning activities in 

the classroom. In addition, it is agreed that a healthy interpersonal 

relationship would create better results for students to engage in learning 

activities. Many   previous   studies   also   have   shown   that   teacher‟s 

interpersonal behavior correlate with students learning motivation  (e.g   

Goh , & Fraser, (2009) , Sondang Pondan Perlindungan Leoanak & Bonik 

Kurniati Amalo, (2018) , Perry den Brok, Jack Levy et al, (2006) , Zainun 

Misbah a, (2015)  

B.  Relevant Research 

Many previous studies developed the term of interpersonal 

behavior to other topics. Most of previous researchers interested in 

developed the relationship between teachers‟ interpersonal behavior with 

another fields such as students‟ learning motivation (e.g Goh, & Fraser, 
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(2009) Sondang Pondan Perlindungan Leoanak & Bonik Kurniati Amalo, 

(2018) Perry den Brok, Jack Levy , et al, (2006) Zainun Misbah a, (2015) .  

The others have focused on students‟ perception of their teachers‟ 

interpersonal behavior (e.g. Petegan et al., 2008; Telli at al., 2007; Wei & 

Onswad , 2007; Koul & Fisher, 2005; Oord & brok, 2004) and some on 

the importance of teachers‟ interpersonal behavior (e.g. Maulana et al., 

2011; Brok  at   al.,  2005).  Fewer studies have examined the 

improvement of interpersonal behavior (e.g. Brok et al, 2002) and 

comparing one country to another (e.g. Wubbels  & Levy, 1991). 

In another study by Brok et al (2010) found that in Netherlands 

with 45 Physics teachers  and  32  EFL  teachers  about  interpersonal  

teacher  behavior  and student outcomes, school effectiveness and school 

improvement found that Interpersonal behavior explained up to more than 

half of the variance in student outcomes at the teacher-class level. By using 

QTI, Brok et al (2010) analyzed the data by multilevel analyses with 

various covariates. This study also suggested that interpersonal behavior as 

perceived by students may be an important variable for educational 

effectiveness researchers. 

The next study by Goh, & Fraser (2009 ) 1,512 boys and girls from 

government elementary schools in Singapore about teacher interpersonal 

behavior and students' outcomes also found that consistent associations 

between teacher interpersonal behavior and student outcomes. Meanwhile, 
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study by Zainun Misbah (2015) in Netherlands about teacher interpersonal 

behavior and students' learning motivation. Found that, this section first 

presents the statistics of the dimension scores. Next, the profiles of teacher   

interpersonal   behavior in competence-based and less-competence-based 

learning environments are presented. The MANOVA and MANCOVA 

results provide insights into the associations between teacher interpersonal 

behavior, which focused on the two dimension scores, and students' 

learning motivation. MANCOVA  tests  showed  a   significant  interaction   

effect  of learning environment and perceived teacher interpersonal behav- 

ior  on the  four   intrinsic  motivation  subscales,   V ¼ 0.08,   F(4,2971) ¼ 

6.15,  p ¼ 0.00.   

The other focused topic related with interpersonal behavior is a 

study by (Zanden, Et al, 2015) with 33 teachers and their 784 pupils in 

Netherlands about the effects of general interpersonal and bullying. By 

using Wubbels, T., & Levy, J (1991) theory with multilevel regression 

analyses, they found that teachers‟ bullying-specific and general 

interpersonal behaviors independently contributed to pupils‟ bullying 

behavior. Also related with attitudes, Brok  (2005) found that the teacher's 

interpersonal behavior and students‟ attitudes both  teacher  influence  and  

proximity  were  positively  associated  with students‟ attitudes in India. 

They analyzed 1021 students with multilevel variance analyses by giving 

them QTI. 
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Meanwhile Kim Et Al (2010)  in South Korea about classroom 

environment and teacher interpersonal behavior found that students‟ 

perceptions of teachers‟ interpersonal behavior suggest that students 

should receive  more  teacher  support  and  involvement  in  the  teaching/  

learning process and cooperate with other students more than at present. 

The questionnaire from543 students were analyzed by a one-way 

ANOVA, simple correlation and multiple regressions.  The findings also 

revealed teachers‟ behaviors could be changed to be more helping/ friendly 

and understanding in order to cater for the students‟ interests. 

 On the other side, a study by (Petegan, 2008) found that in 

Belgium about the influence of student characteristics and interpersonal 

teacher behavior in the classroom found the positive relationship between 

students‟ perspectives and their teacher interpersonal behavior. He gave 

WISE, QTI, and tests on language and math to 549 students, and all of 

them were analyzed by a multilevel analysis. Students‟ perceptions of 

teachers‟ interpersonal behavior in secondary schools in Turkey that 

conducted by Telli et al (2007) with 647 students also found that Turkish 

teachers were perceived by their students as very cooperative and 

moderately dominant by analyzing the QTI. 

Regarding the other focused topics related with interpersonal 

behavior, it can be said that interpersonal behavior is the important 

element as Maulana et al. (2011) and Brok et al. (2005) tried to find. In 

Indonesia context, a study by Maulana et al. (2011) about teacher–student 
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interpersonal relationships and importance to student motivation found 

teacher interpersonal behavior and their learning motivation are associated. 

1900 students were given QTI and QMD then were analyzed by using 

anova. (Brok, 2005) with 1305 students in Brunei also found strong and 

positive effects of Influence and Proximity on students‟ enjoyment of their 

class by analyzing QTI with multilevel analyses. 

In another study and site, Brok, P. D., Koul , R., & Fisher, D 

(2002) who tried to diagnose and improve the quality of teachers‟ 

interpersonal behavior in the Netherlands found 3 main findings. First, 

there are 8 different types in both Dutch and American classes. Second, the 

authoritative and the tolerant type are patterns in which students perceive 

their teachers relatively high on proximity dimension.  The  last,  research  

has  also  connected  interpersonal communication styles to other variables 

The last study by Wubbels, T., & Levy, J (1991) with 537 students 

in the US and Netherlands about comparison of interpersonal behavior of 

Dutch and American teachers by using QTI found that both versions have 

the same internal structure. In addition, the participating American and 

Dutch teachers displayed similar interpersonal behavior towards their 

students. The groups differed, however, in one aspect: American teachers 

want to be stricter than their Dutch colleagues, whereas the Dutch teachers 

want to provide their students with more responsibility and freedom. One 

other important result of the  study  was  its  further  confirmation  of  the  

Leary  model‟s  cultural generality. 
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C.  Operational Concept 

The operational concept is a concept used to give an explanation 

about theoretical framework and avoid misinterpretation and 

misunderstanding of this research. Operational concepts are concluded 

from related theoretical concepts on all of the variables that should be 

practically and empirically operated in an academic writing a research 

paper (Syafi‟i, 2018)  

1.  Variable X (Teachers Interpersonal Behavior) 

Following (Wubbels, 1985) 

 there are 8 segments in teacher‟s interpersonal behavior: 

1)  The teacher is a good leader 

 

2)  The teacher can be students‟ friend and help them when 

it is needed 

3)  The teacher understands how the students‟ behavior well 

 

4)  The teacher gives students freedom 

 

5)  The  teacher  looks  for  things  to  improve  on  and  

strive  to become better 

6)  The teacher has negative feeling by the teacher toward 

something unsure 

7)  The teacher admonishes students 

 

          8)  The teacher is very discipline 
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2.  Variable Y (Students Learning Motivation)  

Extrinsic Motivation 
 

There are some indicators of extrinsic motivation 

adapting from the Attitude/Motivation Test Battery (AMTB) by 

Gardener. According to Gardener‟s theory of second language 

acquisition mentioned that three components of motivation they 

are teacher, parents, and environment as cited in (Ur, 1996) as 

follows: 

a) Teacher 
 

Teacher has an important role in learning activity because 

they will be the students‟ parents as long as they stay  at  

school. Teacher is not only a person who transfers the 

knowledge to the students, but also as a motivator who 

always motivates and supports the students in teaching and 

learning. 

b) Parents 

Parents are expected to motivate their children to achieve 

the good goals in school. Students who are encouraged by 

their parents will try new things and try to give high 

performance to get reward from their parent. 
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c) Environment 

The teaching and learning activity in which conducted in 

good, clean, and healthy environment can give better 

satisfaction to both teacher and students. Environment also 

will cause students‟ motivation. Students will be more 

comfortable, if the situation in the classroom is very 

interesting, and it makes students have high confidence to 

speak. 

D.  Assumption and Hypothesis 

 

1.  Assumption 

 

The researcher assumes that: 

 

a. The better the students‟ perspective on English teacher‟s 

interpersonal behavior, the better the students‟ learning 

motivation will be. 

b. The lower the students‟ perspective on English teacher‟s 

interpersonal behavior, the lower the students‟ learning 

motivation will be. 
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2.  Hypothesis 

 

Ha: There is a significant correlation between students‟ perspective 

on English teacher‟s interpersonal behavior and students‟ 

Learning  motivation  at  Senior High School 1 Pasir Penyu . 

Ho: There is no significant correlation between students‟ 

perspective on English teacher‟s interpersonal behavior and 

students‟ Learning motivation at Senior High School 1 Pasir 

Penyu. 
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CHAPTER III  

METHOD OF THE RESEARCH 

A. Research Design 

 

This research was used quantitative as a correlational research 

design. Cresswell (2012) referred a correlation to a statistical test to 

determine the pattern for two (or more) variables or two sets of data to 

vary consistently. Correlational research used when to seek the relation 

of two or more variables to see if they influence each other (Lodico, 

M. G., Spaulding, D. T., & Voegtle, K. H, 2010).  

Furthermore, this research was used correlational research 

design because  the  researcher  wants  to  investigate  whether  or  not  

there  is  a correlation between students‟ perspective on teacher‟s 

interpersonal behavior and students‟ learning motivation. Type of 

correlational design that the researcher used in this research was an 

explanatory design. As (Cresswell, 2012) Said that explanatory 

research design is a correlation design where changes in one variable 

are described in changes in the other. Furthermore, he adds that 

correlation is a statistical test to measure and define the tendency or 

pattern for two (or more) variables or two sets of data to vary 

consistency. 
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In this research, there were two variables. Since there were two 

variable, this research included into bivariate correlation (Hartono, 

2015) First, independent variable was students perspective on teacher‟s 

interpersonal behavior which is symbolized by “X” and second, 

dependent  variable  was  the  students‟  learning motivation which  

was symbolized by “Y”. 

Variable X                                                 Variable Y 
 

 
 
 

 

B.  Time and Location of the Research 

        This research was carried on September to October 2021 at 

Senior High School 1 Pasir Penyu. It is located at Indragiri Hulu 

regency. 

C.  Subject and Object of the Research 

    The subject of this research was XI grade students of Senior  High 

School 1 Pasir Penyu in the academic year 2020/2021. The object of 

this research was the students‟ perspective on English teacher‟s 

interpersonal behavior and their learning motivation. 

D.  Population and Sample of the Research 

 1.  Population of the Research 

  According to Cresswell (2012) a population is a group of 

individuals who have the same characteristic. The population of this 

Students‟ perspective on 

teacher‟s   interpersonal  

behavior 

Students‟ learning 

motivation 
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research was eleventh science grade students of Senior High School 1 

Pasir Penyu. The total population was 140 students.  The students are 

divided into 4 classes. The detail distribution of the population can be 

seen in table III.1: 

                      Table III.1 

          Population of the Research 
 

No Classes Number of Students 

1.                 XI IPA 1 35 

2.                 XI IPA 2 35 

3.                 XI IPA 3 36 

4.                 XI IPA 4 34 

      Total 140 

 

2.  Sample of the Research 

 

         Considering the number of population was relatively large, Creswell 

(2012) suggested that the researcher needed at least 30 participants to 

conducting a correlation research. The technique that was used in this research   

was   purposeful   sampling   which   was   specifically into convenience 

sampling type. According to Arikunto (2010) purposive sampling is the 

process of selecting a sample by taking a subject that is not based on the level 

or area, but it is taken  based on the specific  purpose. 

 Purposeful sampling was chosen because the researcher had specific 

purpose in choosing the sample (Lodico, M. G., Spaulding, D. T., & Voegtle, 

K. H, 2010). In this technique, the sample was taken by selected the 

participants who only taught by the same English teacher, so that the 
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participants would gave a clear representation of the teacher's interpersonal 

behavior. It was chosen because of concerning to different interpersonal 

behavior of every teacher.  

This kind of this technique included into non-principal sampling. 

selection of the sample was a very  important step in conducted a research 

study. Sample was a part of the population which would analyzed. Sample 

must be representative as one is to be able to generalize with confidence from 

the sample to population. The classes that were being the sample of this 

research were chosen in the school by considered the appropriate class with 

the title of the research and also the class which had the same English teacher. 

In non-probability sampling, not all populations had chance of being included 

in the sample of the research (Ary, D., Jacobs, L. C., & Sorensen, C, 2010). 

The researcher took only 1 class as a sample. The selected sample can be seen 

in table III.2: 

                               Table III.2 

                   Sample of the Research 
 

No Class           Sample 

1.                 XI IPA 4  33 

      Total 33 
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E.  Data Collection Technique 

  1.  Questionnaire 

     Questionnaire was an instrument consisted of some statements 

or questions in which respondents provided written responses to 

questions or mark items that indicated their responses (Ary, D., Jacobs, 

L. C., & Sorensen, C, 2010). This research used questionnaires 

developed by  (Darell Fisher, Barry Fraser, John Cresswell, 1995) as a 

model, then the researcher develop some items by considering  the 

school context in Indonesia and administrate was used in Indonesia 

language.  (Darell Fisher, Barry Fraser, John Cresswell, 1995) applied 

Leary‟s general model for interpersonal  relationships  to the context of 

education, which form the basis for the Model of Interpersonal 

Teacher Behavior (MITB).  

  Using the MITB as the starting framework, they introduced a 

diagnostic instrument called the Questionnaire on Teacher Interaction 

(QTI). It used a closed questions type and aims to reveal students‟ 

perspectives about teacher‟s interpersonal behavior.  In order to get the 

data of students' perspective on teachers' interpersonal behavior, the 

researcher used a set of questionnaires consisted of 18 items. Whereas 

it used a closed questions type and aims to reveal students‟ learning 

motivation, in this research questionnaires adopted (Gardner, 2004) 

would a 5-point Likert Scale adapted from Likert Scale format 5 

original points from Gardner's Attitude / Motivation Test Battery 
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(AMTB), from 'Strongly Agree' to 'Strongly Disagree. The 

questionnaire consisted of 10 items with respondents‟ opinions in 

following opinions based on the likert scale. So, in this research there 

were two questionnaires for x and y variable with total 28 items were 

questioned. This scale could represented for x and y variable the 

respondents‟ answered (Cresswell, 2012). 

      Table III.3 

          Likert-scale Rating 
 

Option Score 

Strongly agree 5 

Agree 4 

Not sure 3 

Disagree 2 

Strongly disagree 1 
 
 

Table III.4 
Blueprint of Questionnaire for Students‟ Perspective of  

English Teacher‟s Interpersonal Behavior 
  

Variable Sub Variable Indicators Items 

 1. Leadership 
 
 
2. Friendly/ 

The teacher is able to take a position 
as a leader to lead the students in any 
situations 
 
The teacher can be students‟ friend 

1-3 
 
 
4-6 

 Helpful 
3. Strict 

and help them when it is needed 
The teacher is very discipline in time, 

 
7-8 

  
 
4. Admonishing 

rules, or even during teaching and 
learning process 
The teacher is warning or telling 

 
 
9 

Teacher 
Interpersonal 
Behavior 

 
 
5. Understanding 

seriously if there are some mistakes 
students make that 
Teacher understands how the 

 
 
10-12 

  
6. Student 

students well 
Teacher is leaving scope for 

 
13-15 

     Freedom 
7. Dissatisfied 

Students 
Teacher looks for things to 

 
16 

  improve on and strive to become 
better 

 

  
8. Uncertain 

 
It is a negative feeling by the 

 
17-18 

                                                                      teacher toward something unsure   ________________ 
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Indicators   of Intrinsic Motivation: Teacher, Parents, and Environment. 
As describe on the next table: 

  

  Table III.5 

Blueprint of Students‟ Learning Motivation Questionnaire 

 
   Variable            Dimension                  Indicators             Items Number 

                         Extrinsic  Motivation         Teacher                   19,20,21,22 

         Parents                    23,24 

     and Environent          25,26,27,28 

 

 
 

 

F.  Validity and Reliability 

 

1. Validity 

Validity was an evidence to demonstrate that the test 

interpretation that was assumed to measure matches it‟s proposed. 

It means that validity was the extent to which inferences made 

from assessment results were appropriate, meaningful, and useful 

in terms of the purpose of the assessment (Creswell, 2012).  

According to Taherdoost (2016), there were four types of 

validity they are content validity, construct validity, criterion 

validity, and consequential validity. In this research, to know the 

validity of the questionnaire, the researcher used content validity, 

because the researcher adopted from previous researcher and for 

the items in X variable adopted from  (Darell Fisher, Barry 

Fraser, John Cresswell, 1995) for Questionnaire on Teacher 
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Interaction ( QTI) while for Y variable adopted from (Gardner, 

2004) for Attitude Motivation Test Battery (AMTB). 

   a. Validity of Students‟ Perspective of Teacher‟s      

Interpersonal Behavior and Students‟ Learning 

Motivation Questionnaire 

 

  Validity is a measurement that shows the degree of 

instrument validity. An instrument can be said as the valid 

one if it can show the data from the research variable 

accurately (Arikunto S. , 2006).   

In this research, for validity X variable the researcher 

adopted from (Darell Fisher, Barry Fraser, John Cresswell, 

1995) for Questionnaire on Teacher Interaction ( QTI) 

while for Y variable adopted from (Gardner, 2004) for 

Attitude Motivation Test Battery (AMTB) and for both 

validity of the questionnaire, the researcher used content 

validity.  

2.  Reliability 

According to (Gay & Airasian, 2012) reliability is the 

degree to which a test consistently measure whatever is 

measuring with accuracy of measurement. In this research, for 

reliability X variable the researcher adopted from (Darell Fisher, 

Barry Fraser, John Cresswell, 1995) for Questionnaire on Teacher 
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Interaction (QTI) while for Y variable adopted from (Gardner, 

2004) for Attitude Motivation Test Battery (AMTB) and for 

both validity of the questionnaire. 

G. Data Analysis Technique 

1.  To analyze the data of the students‟ learning motivation, the 

researcher would use SPSS 22.0 program for windows, while for 

indicated the scale to classify the  gained  score  of questionnaire 

as follows (Arikunto S. , 2006):  

Tabel III.6 

The Classification of Questionnaire 

Students Learning Motivation 

Category 
 

No                               Score                                                       Category 

1                              80 - 100                                                    Very Good 

2                               61 – 80                                                         Good 
3                               41 – 60                                                       Enough 

4                               21 – 40                                                          Less 

5                                0 – 20                                                           Fail 

 

2. Then analyze the correlation between teacher‟s interpersonal 

behavior and students‟ learning motivation, the researcher used 

Rank Spearman correlation as formula. This formula was used 

because Rank Spearman correlation is Non-Parametric statistic 

ordinal data that is usually used to find out the significance of the 

correlation between two variables and the data obtained were in 

the form of ordinal data obtained from a questionnaire with a 



47 
 

 
 

 

Likert-scale. (Raharjo, 2013)The Spearman rank correlation 

coefficient formula are follows some steps: 

 

  Description :        

  ρ   =    Level correlation coefficient 

1    =   Fixed number 

n    =   Number of samples 

    ∑D2 = The sum of the squares of the difference in the rank of 

variables X and Y 

The basis for decision making in the Spearman correlation test are: 

a. If the value of sig. < 0.05 , then it can be concluded that there 

is a significant correlation between the variables connected. 

b. On the other hand, if the value of sig. > 0.05 then, it can be 

concluded that there is no significant correlation between the 

variables connected. 

 As for the criteria for the level of relationship, the correlation 

coefficient between variables ranges from ± 0.00 to ± 1.00 the + sign is 

positive and the - sign is negative. The interpretation criteria are 

(Sugiyono, 2016): 

a. 0.00 to 0.20 means almost no correlation 

( − 1) 
= 1 − 

 6∑
 

²



48 
 

 
 

 

b. 0.21 to 0.40 means low correlation 

c. 0.41 to 0.60 means that the correlation is  

d. 0.61 to 0.80 means high correlation 

e. 0.81 to 1.00 means perfect correlation 

Meanwhile, in order to get easy in analyzing the data, the   

researcher would use SPSS 22.0 program for windows. 

Statistically, the hypotheses were: 

 
Ha: Sig. ˂ α (0.05)  

 
Ho: Sig ≥ α (0.05) 

 
Ha was accepted if Sig. ˂ α or there was a significant 

correlation between students‟ perspective on English teacher‟s 

interpersonal behavior and students‟ Learning motivation. 

Ho was accepted if Sig. > α or there was no significant 

correlation between students‟ perspective on English teacher‟s 

interpersonal behavior and students‟ Learning motivation. 
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CHAPTER V 

 CONCLUSION ANDSUGGESTION 

A.  Conclusion 

 
This research was conducted to determine whether there is a 

significant correlation between students‟ perspective on teacher‟s 

interpersonal behavior and students‟ learning motivation of the  

eleventh  grade students at Senior High School 1 Pasir Penyu. Based on 

the previous chapters' explanation, presentation and analysis, the 

researcher concluded that  

1. Overall, students at Senior High School 1 Pasir Penyu, especially 

for eleventh-grade science with total 85% had positive 

perspective toward their English teacher‟s interpersonal behavior. 

2. The mean score of students‟ learning motivation of the Students at 

Senior High School 1 Pasir Penyu is 79,27. It is categorized into 

“Good” level. 

3. There was no significant correlation between students‟ perspective 

on teacher‟s interpersonal behavior and students‟ learning 

motivation of  the  eleventh grade students  at  Senior High School 

1 Pasir Penyu. So it can be said that students‟ perspective on 

teacher‟s interpersonal behavior of the eleventh grade of science 

students at Senior High School 1 Pasir Penyu did not significantly 

contribute to students‟ learning motivation. 
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B.  Suggestion 

Based on the finding, the researcher would like to propose 

suggestions, as follows: 

 

1.   For the teacher 

      Since interpersonal behavior of teacher does not affect students‟ 

Learning motivation, the teacher can find another way to help 

students to get better learning motivation. On the other hand, the 

teacher should stimulate motivation in learning and should let 

students like learning and find academic satisfied, so they can be 

more active and better progress in learning English. 

 2.  For the student 

 The students should  be able to bring up his learning motivation in 

the class, because his motivation in learning will also affect their 

achievement as well. 

 3. For other researchers 

     It is important to be able to understand the perspective teacher's 

interpersonal behavior and factor or characteristics of learning 

motivation because this will affect the overall research. This 

research can be used as a reference for conducting more detailed 

research about the relationship between students' perspective on 

teacher's interpersonal behavior and their learning motivation in 

English. 
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APPENDIX I 
Questionnaire of Students‟ Perspective on Teacher‟s Interpersonal Behavior 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 

 

„'Angket Perspektif Siswa Tentang Perilaku  

Interpersonal Guru‟‟ 

 

Nama Inisial  : 

Kelas  : 

Petunjuk: 

1. Di dalam angket ini ada beberapa pertanyaan yang harus Anda jawab.  

Berilah tanda ( X ) atau (√) pada jawaban yang Anda anggap paling tepat 

dan paling sesuai dengan diri Anda.  

2. Adapun jawaban tersebut terdiri dari :  

SS : Sangat Setuju  

S : Setuju TS : Tidak Setuju  

RR : Ragu-ragu 

S: Setuju 

STS : Sangat Tidak Setuju  

3. Dalam setiap pernyataan tidak ada jawaban yang benar maupun salah, 

jadi sebisa mungkin yang Anda pilih adalah jawaban yang paling sesuai 

dengan Saudara.  

4. Jawaban Anda merupakan informasi yang sangat berarti, oleh karena itu 

kelengkapan pengisian angket dan kejujuran dalam menjawab 

pertanyaan-pertanyaan sangat peneliti harapkan. Hasil penelitian ini tidak 

akan mempengaruhi nilai anda.  

Kerjakan setiap pernyataan dengan teliti dan jangan ada yang tertinggal. 

5. Terimakasih banyak atas kesediaannya meluangkan waktu dan berkenan 

memberikan jawaban pada angket yang telah disediakan.  

 

 

 

 



 
 

 

   No Pertanyaan Sangat 

Setuju 

Tidak 

Setuju 

Ragu-

Ragu 

 Setuju 
Sangat

Tidak 

Setuju 

     1. 
Guru bahasa 

Inggris kami 

mengetahui hal- 

hal yang terjadi 

didalam kelas 

     

     2.  Guru bahasa 
Inggris kami 
mampu menarik 
perhatian siswa 

     

     3. Guru bahasa 

Inggris kami dapat 

membuat tugas 

dan mengatur 

prosedurnya 

secara  jelas 

     

     4. Guru bahasa 

Inggris kami 

berperilaku 

sebagaimana 

mestinya terhadap 

siswa 

     

     5. Guru bahasa 

Inggris kami mampu 

memberikan 

candaan selama 

pembelajaran 

     

     6. Kelas pembelajaran 

bahasa 

Inggris kami 

menyenangkan 

     

     7. Guru bahasa 

Inggris kami 

memegang teguh 

norma dan aturan-

aturan 

     

     8. Kami tidak boleh 

berisik selama 

pembelajaran 

bahasa Inggris 

     

     9. Guru bahasa 
     



 
 

 

Inggris kami 

mengkoreksi dan 

memberi hukuman 

jika kami berbuat 

salah 

    10. Guru bahasa 

Inggris kami mau 

menerima 

permintaan maaf 

Siswa 

     

    11. Guru bahasa 

Inggris kami 

adalah orang yang 

sabar 

     

    12. Jika kami ingin 

memberikan 

pendapat, Guru 

bahasa Inggris 

kami akan 

mendengarkan 

dengan seksama 

     

    13. Kami dapat 

mengambil 

keputusan sendiri 

terhadap 

beberapa hal di 

dalam kelas 

     

    14. Guru bahasa 

Inggris kami 

memberikan kami 

jeda waktu sejenak 

untuk melepas lelah 

     

    15. Jika kami tidak 

setuju terhadap 

Guru bahasa 

Inggris kami, kami 

dapat 

mendiskusikannya 

     

    16. Terkadang Guru 

bahasa Inggris 

kami akan diam 

dan menunggu 

kami tenang jika 

kami membuatnya 

kecewa 

     



 
 

 

    

 17. 

 

Guru bahasa 

Inggris kami tetap 

berhati-hati dalam 

menyampaikan 

materi untuk 

menghindari 

kesalahpahaman 

     

    18. Guru bahasa 

Inggris kami dapat 

menerima dan 

meminta maaf jika 

berbuat 

kesalahan 

     

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

APPENDIX II 
Questionnaire of Students‟ Learning Motivation 

 

 

 

 

 

 

 

 

 

 

 

 



 
 

 

„‟Angket Motivasi Belajar Siswa‟‟ 

Nama: 

Kelas: 

Petunjuk: 

1. Di dalam angket ini ada beberapa pertanyaan yang harus Anda jawab.  

Berilah tanda ( X ) atau (√) pada jawaban yang Anda anggap paling tepat 

dan paling sesuai dengan diri Anda.  

2. Adapun jawaban tersebut terdiri dari :  

SS : Sangat Setuju  

S : Setuju TS : Tidak Setuju  

RR : Ragu-ragu 

S: Setuju 

STS : Sangat Tidak Setuju  

3. Dalam setiap pernyataan tidak ada jawaban yang benar maupun salah, 

jadi sebisa mungkin yang Anda pilih adalah jawaban yang paling sesuai 

dengan Saudara.  

4. Jawaban Anda merupakan informasi yang sangat berarti, oleh karena itu 

kelengkapan pengisian angket dan kejujuran dalam menjawab 

pertanyaan-pertanyaan sangat peneliti harapkan. Hasil penelitian ini tidak 

akan mempengaruhi nilai anda.  

Kerjakan setiap pernyataan dengan teliti dan jangan ada yang tertinggal. 

5. Terimakasih banyak atas kesediaannya meluangkan waktu dan berkenan 

memberikan jawaban pada angket yang telah disediakan.  

 

 

 

 

 

 

 



 
 

 

No Pertanyaan Sangat  

Setuju 

Tidak 

Setuju 

Ragu-

Ragu 

Setuju Sangat 

Tidak 

Setuju 

 

 

19.  

 

Saya berharap 

saya bisa 

berbicara banyak 

bahasa asing 

dengan sempurna 

     

     

    20. 

Saya selalu 

berlatih bahasa 

Inggris hampir 

setiap hari 

     

     

 

    21. 

Ketika saya 

mengalami 

kesulitan dalam 

belajar bahasa 

Inggris, saya 

selalu bertanya 

kepada guru 

     

    

 

    22. 

Saya langsung 

mengerjakan 

tugas bahasa 

inggris yang 

diberikan oleh 

guru 

     

     

   23. 

Belajar bahasa 

Inggris benar-

benar 

menyenangkan 

     

 

   24. 

Saya ingin bisa 

berbicara bahasa 

inggris dengan 

lancar 

     

 

 

   25. 

Saya ingin 

menguasai bahasa 

Inggris karena 

akan menunjang 

karir saya di 

kemudian hari 

     

    

   26. 

Saya lebih suka 

menonton 

program televisi 

yang berbahasa 

inggris daripada 

bahasa Indonesia 

     

     Saya sangat      



 
 

 

 

   27. 

menyukai 

pelajaran bahasa 

Inggris karena 

saya ingin bisa 

berbahasa Inggris 

dengan lancar 
 

   

   28. 

Belajar bahasa 

Inggris adalah 

bagian yang 

sangat penting 

dari program 

sekolah 

     

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 

 

 

 

 

 

 

 

 

 

 

 

APPENDIX III 
Students‟ Perspective on Teacher‟s  Interpersonal Behavior  Questionnaire Score 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 

 

 

 



 
 

 

 

 

 

 

 

 

 

 

APPENDIX IV 
Student‟s Learning Motivation Questionnaire Score 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 

 

 

  



 
 

 

 

 

 

 

 

 

 

 

 

 

APPENDIX V 
Thesis Guide Activity 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

   

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 

 

 

 

 

 



 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 

 

 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

 



 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  



 
 

 

 

 

  

 

 

   

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 

 

 

 

 

 

 

 

 

 

 

 

 

APPENDIX VI 
Documentation 

 

 

 

 

 

 

 

 

 

 

 



 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 

 

 

 

 

 

 

 

 

 

 

 

                                                  STUDENT 1 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 

 

 

 

 

 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 

 

 

 

 

 

 

 

 

 

 

 

 

STUDENT 2 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 

 

CURRICULUM VITAE 

Selvi Bellavia Rani is the first daughter of Mr. Ali 

Hanafiah and  Mrs. Mariani. She was born in Pekanbaru, 

March 11th, 1999.  In 2011, She finished her study at  TK 

Pertiwi Airmolek in 2004, she has finished study at SDN 

004 Candirejo in  2011, she has finished study at SMPN 1 

Pasir Penyu in 2014 then she finished her study at SMAN 

1 Pasir Penyu in 2017. 

In 2017, she was accepted as one of the students in English Education 

Department, Faculty of Education and Teacher Training, UIN Suska Riau. 

On July  2020,  she  was  doing  KKN  (Kuliah  Kerja  Nyata)  program  in  

Candirejo, Airmolek. Then, she was doing Pre-Service Teacher Practice (PPL) 

program at MTS Ummatan Wasathan PTR from October-Desember 2020. Finally, 

she passed thesis examination entitled „‟The Correlation between Students‟ 

Perspective on Teacher‟s Interpersonal Behavior and Students‟ Learning 

Motivation at Senior High School 1 Pasir Penyu‟‟ 

 

 

 

 

 

 

 

 

 

 

 

 


