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Revised 

Abstract 

The following post hoc analysis examines cultural and/or linguistic information from a previous 

systematic literature review of 24 studies investigating demographic information, encounters, 

assists and suggestions of study participants enrolled in post-secondary education institutions 

with autism spectrum disorder (ASD). The analysis and discussion of results appeal for the need 

to not only include and focus on diversity but to refocus on cultural consciousness. Implications 

and future directions for research and for educator preparation programs are proposed. 

Keywords: Autism Spectrum Disorder, ASD, cultural and linguistic diversity, transition, 

educator preparation, cultural consciousness 
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Systematic Literature Review of Experiences and Supports for Students with Autism 

Spectrum Disorder Post hoc: Findings Regarding Diversity and Implications for Research 

and Educator Preparation 

The rise in the number of students with Autism Spectrum Disorder (ASD) transitioning 

into colleges and universities is rising (Jackson, et al., 2018). We are seeing this trend across the 

United States and globally (Anderson, et al., 2017). An interesting question to note, however, is 

that as programming and supports are increasingly being discussed in the literature, are the 

populations representative of culturally and linguistically diverse (CLD) populations who also 

have the ASD diagnosis, being discussed in these studies? Thus, this post hoc of a systematic 

literature review conducted regarding encounters and assistance for students with ASD in post-

secondary education (PSE; Davis et al., 2021) provides some initial insight into the lack of 

cultural and linguistic considerations. Discussion of these considerations and significance of 

transition planning, particularly for students with ASD, set the stage for the current investigation 

that analyzes the manuscripts for demographic information as well as academic/non-academic 

supports. The results lead to suggestions for moving beyond the characteristics and behaviors 

associated with ASD and developing cultural consciousness to be embedded in research and 

practice. Because educators can serve as the catalysts for CLD students with ASD and their 

families exploring PSE opportunities, it is important to consider practical implications for 

educator preparation programs tasked with training future educators to serve increasingly diverse 

student populations.  

Cultural and Linguistic Considerations for Students with ASD  

The literature suggests that there has been over- and under- identification of CLD 

populations with various diagnosis and special education eligibility categories (Hartzler & 
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Snyder, 2017; Tincani et al., 2009). Although identification of ASD is overall increasing 

(Jackson et al., 2018), the identification in CLD populations is often under recognized (Nowell et 

al., 2015). Tincani and colleagues (2009) suggested the under-representation could potentially be 

due to lack of timeliness in identifying student and/or family views regarding disability. In 

another study, researchers argued the under-representation could be due to reasons such as lack 

of access to health care and inequitable practices when diagnosing students from CLD 

backgrounds (Nowell et al., 2015). 

Recent studies have indicated a rise in the number of students with ASD attending PSE 

institutions (Jackson et al., 2018). However, besides best practices for assisting with transition of 

CLD students (e.g., Suk et al., 2020), research focused on CLD students with ASD transitioning 

to PSE is extremely limited. 

Transition Planning for CLD Students  

Just like our society, today’s schools are becoming increasingly diverse. Every year, 

teachers are faced with the challenge of meeting the needs of students who come from diverse 

cultural, ethnic, and linguistic backgrounds. In addition, research suggest that poor post-school 

outcomes for this student population especially those with disabilities, lags behind of their 

typical peers (Greene, 2011). Therefore, transition services for CLD students with ASD must be 

strengthened to ensure their successful transition to post-school environment, including high 

education. As such, it is critical for researchers and practitioners alike to identify practices and 

resources that educators can utilize to support effective transition planning for students with 

ASD from diverse backgrounds. 

Current literature highlights recommendations for practicing cultural responsiveness that 

includes: (a) reflecting on one’s cultural values; (b) emphasizing the importance of diversity; (b) 
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engaging families, community stakeholders, and cultural organizations; (c) practicing cultural 

reciprocity; (d) considering cultural and religious events; and (e) promoting trust when 

collaborating with families (Baumgartner et al., 2015; Suk et al, 2020). These culturally 

responsive practices can be implemented in transition planning for diverse students with ASD 

(and other disabilities) and facilitate educators’ professional growth. 

Students with ASD Considering Higher Education 

Higher education has a huge impact on the future of all young adults, including those 

with ASD. By offering learning experiences, opportunities to advance education, preparation for 

a future career, and the potential for increased financial independence, PSE has become a desired 

outcome for many students with and without disabilities. Like their typical peers, students with 

ASD are increasingly pursuing PSE: an estimated 43% of post-secondary students with ASD 

participate in higher education after leaving high school (Chiang et al., 2012), and the number of 

students with ASD in higher education is likely to grow (Gelbar et al., 2014; Kuder & Accardo, 

2018). As result, their college readiness becomes a critical issue for the students, their families, 

and educators who are called to support post-school goals and aspirations of their students. It is 

also imperative that educators provide information about available post-secondary options and 

processes, support student autonomy, and help them make important decisions (Rowe et al., 

2018). Therefore, transition planning for CLD students with ASD must be improved and 

educators play a key role in the process. 

Method 

A systematic literature review had been previously conducted analyzing the designated 

manuscripts (Davis et al., 2021), focused on experiences and supports that exist for students with 

ASD attending PSE. As a post hoc to the systematic literature review, the same 24 manuscripts 
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were analyzed for demographic information that specifically included cultural and/or linguistic 

information, cultural and/or linguistic experiences reported by the study participants, culture 

and/or language academic and non-academic supports reported, and any cultural and/or linguistic 

recommendations.  

Analysis focused on culture, defined as race and/or ethnicity. Language was defined as 

the native language of the study participants. The articles were split between the two 

investigators and analyzed. Six articles (25%) were analyzed by both investigators to determine 

inter-rater reliability rate, which was at 100% agreement. 

Results 

The 24 examined studies were conducted globally and included the United States, 

Ireland, Australia, Belgium, Canada, England and the Netherlands. As indicated in Table 1, the 

PSE participants in the studies had the following diagnosis: Autism Spectrum Disorder, 

Asperger’s Syndrome, High Functioning Autism, and Pervasive Developmental Disorders Not 

Otherwise Specified. Thirteen studies (24%) made no mention of cultural or linguistic 

demographic information of the research sample. The remaining 11 studies (45%) included racial 

(including multiracial) and ethnic demographic evidence of the study participants related to 

culture, including one study that also indicated English being not the native language. None of 

the studies indicated cultural or linguistic experienced by the participants. Only one study (4%) 

mentioned cultural nonacademic support in regard to “personal space” and related culturally 

biased implications. Finally, four studies (17%) mentioned cultural implications in their 

recommendations.  

<INSERT TABLE 1 HERE> 

Discussion 
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Cultural and Linguistic Findings 

As indicated in the results, less than half the examined studies reported any cultural 

demographic information, with only one study including native language information. Even 

fewer studies indicated any cultural or linguistic supports or recommendations, with one study 

indicating that cultural factors could impact instruction with personal space while interacting, 

and four studies offering recommendations with reference to culture. Two studies indicated the 

need to include and analyze ethnicity as future research implications, one study recommended 

two-year institutions may be a better match for students with ASD due to the student population 

being non-conventional, and lastly, one study discussed how worldview may impact experiences 

and interactions of students with ASD in PSE settings.  

Moving from Clinical Elements to Fostering Cultural Consciousness and Practice 

Granted, limitations of this post hoc study included a small sample size of examined 

studies. In addition, the studies were selected based on a recent systematic review and were not 

specifically investigating cultural or linguistic variables. However, as important as the scientific 

component may be, this brings to light the fact that investigators may be solely looking at the 

clinical components and perspectives (Sue et al., 2019) associated with students with ASD in 

PSE settings. This demonstrates the need to move beyond the medical model and approach into 

integrating cultural awareness and practice by researchers and practitioners. This further calls for 

expanding cultural competency and fostering cultural consciousness (Azzopardi & McNeill, 

2016) for research investigators as well as current and future educators involved in transitioning 

CLD students with ASD. As Azzopardi and McNeill’s (2016) model brings to the forefront, the 

multifaceted cultural systemic implications indicating the need for moving beyond support by 

actively encouraging enrollment of CLD students with ASD in PSE institutions as well as 
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including this student population in research investigations that would translate into evidence-

based findings to increase their positive PSE outcomes.  

Limitations 

A number of limitations to this study must be acknowledged. First, only a limited body of 

literature was examined based on research of Davis et al. (2021), which extended the 

foundational systematic research in the area of PSE for students with ASD by Gelbar et al. 

(2014) and Anderson et al. (2018). Another limitation is that the rigor of the studies was not 

systematically evaluated. Also, given the intended scope of this study, it is possible that recent 

publications addressing important topics on CLD students with ASD in higher education were 

not included. 

Implications 

Study Implications 

Practice and Research 

Despite such limitations, this study has several implications for practice and future 

research. First, this study adds to the limited research literature on PSE for CLD students with 

disabilities and especially those with ASD. Employing systematic analysis of current literature, 

this study offers practical recommendations for consideration by educators and other 

stakeholders. Further, this study’s findings might offer suggestions for researchers focusing on 

transition to PSE for students with ASD who come from diverse backgrounds. 

Context, Families and Service Providers 

Next, this study highlights the need for educators, researchers, and policy makers to 

consider educational, economic, and cultural context when working on supports for CLD 

students with disabilities transitioning to post-school environments. Another implication that 



SYSTEMATIC LITERATURE REVIEW OF  8 
 

emerges from this study is the need to expand PSE research to address not only the needs of 

CLD students with disabilities, but also their families and those who serve them. 

Implications for Educator Preparation Programs  

Developing Cultural Consciousness and Practices 

In addition to implications for educators and researchers, this study also has implications 

for PSE professionals participating in educator preparation programs. These PSE professionals 

are responsible for cultivating cultural awareness and culturally responsive practices among pre-

service teachers and adequately prepare them to enter the field of education. To advance and 

shape future teachers, PSE institutions should consider some of the best culturally responsive 

transition practices that include understanding cultural biases, intentionally collaborating with 

families and other stakeholders, empowering students to be active agents in their education and 

life, and supporting teachers’ professional development (Baumgartner et al., 2015; Green, 2011; 

Suk et al, 2020). Educators would benefit from becoming aware about their own view on cultural 

diversity, practicing cultural sensitivity and reciprocity, considering cultural and religious events 

when creating lessons, developing culturally responsive IEPs and transition plans for their 

students, and building trust when working with CLD students and families. Because cultural 

competency training is generally not emphasized or offered by school districts (Gothberg et al., 

2019), embedding culturally responsive pedagogy and strategies in all teacher preparation 

courses will increase the likelihood of positive outcomes for CLD students with disabilities while 

in school and beyond. These are steps in moving towards cultural consciousness. 

Future Directions 

Research 
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Given the paucity of studies focusing on CLD students with ASD, the need for additional 

research is highly important. First, additional research is needed to expand the scope of 

investigation to include CLD with ASD and other disability categories. Future research should 

also explore the impact of gender and neurodiversity in promoting success for CLD students in 

PSE and other post-school settings. 

More research is needed to investigate effective strategies and practices to support CLD 

students with ASD and other disabilities in PSE settings. It is also critical to determine how to 

integrate culturally conscious transition planning, promote teacher competence, and foster 

successful transition to post-school environments for CLD students with disabilities. Because 

CLD students with ASD comprise a highly heterogeneous group, teachers and other school 

professionals will also benefit from studies focused on translating research to practice exploring 

strategies for meeting the needs of these students.  

Finally, future research should include studies that provide insight into professional 

development and training for educators. One example would be to study perceptions of educators 

and pre-service teachers on transition practices for CLD students with disabilities. Future 

research is also necessary to investigate evidence-based transition practices and the impact of 

early transition in promoting post-school success for CLD students. 

Educator Preparation  

           Preparing future educators in appropriate nondiscriminatory identification of CLD 

students with ASD and with other disability categories early on is essential (Tincani, et al., 

2009). It is recommended educator preparation programs should develop targeted partnerships 

with school districts and other community entities that provide effective services to diverse 

communities and who operationalize cultural consciousness in their assessment processes, 
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interventions, and services. This assists with appropriate early identification and intervention 

services for students and their families and may allow future educators to learn and work through 

this model.       

Furthermore, educator preparation programs should place students interested in transition 

in these same diverse school districts that partner with PSE institutions that are providing 

effective transition and intervention support services. These practical experiences should focus 

on moving beyond cultural competency and emphasize the practice of cultural consciousness, 

operationalizing this model in working with CLD students with ASD and/or other disabilities 

both in secondary and post-secondary settings. 

Conclusion 

PSE outcomes for CLD students with ASD continue to pose concerns for researchers, 

practitioners, students, and their families. The results of the post hoc analysis indicated a need for 

both researchers and current/future educators to move beyond the clinical aspects of a disability, 

as found with the current study of CLD students with ASD in PSE settings. Although the fields 

typically start from this standpoint, due to increased diversity in our schools and PSEs, there is a 

call to action. Scholars and practitioners must develop knowledge and skills beyond mere 

awareness and/or acknowledgement of diversity to cultural consciousness in investigations and 

in actual application with students (Azzopardi & McNeill, 2016; Baumgartner, et al., 2015; 

Buchanan, et al., 2021; Gothberg et al., 2019). The call exists to strengthen transition planning 

and supports for CLD students with ASD to improve their education outcomes and overall 

quality of life. Increasing awareness among professionals and enhancing PSE system of support 

are important considerations for improving PSE experiences and outcomes for CLD students 

with ASD. 



SYSTEMATIC LITERATURE REVIEW OF  11 
 

References 

*Accardo, A. L., Kuder, S. J., & Woodruff, J. (2019). Accommodations and support services 

preferred by college students with autism spectrum disorder. Autism, 23(3), 574-583. 

http://doi:10.1177/1362361318760490 

*Alverson, C. Y., Lindstrom, L. E., & Hirano, K. A. (2019). High school to college: Transition 

experiences of young adults with autism. Focus on Autism and Other Developmental 

Disabilities, 34(1), 52–64. http://doi:10.1177/1088357615611880 

*Anderson, A. H., Carter, M., & Stephenson, J. (2018). Perspectives of university students with 

autism spectrum disorder. Journal of Autism and Developmental Disorders, 48(3), 651-

665. http://doi:10.1007/s10803-017-3257-3 

Anderson, A. H., Stephenson, J., & Carter, M. (2017). A systematic literature review of the 

experiences and supports of students with autism spectrum disorder in post-secondary 

education. Research in Autism Spectrum Disorders, 39, 33–53. 

https://doi.org/10.1016/j.rasd.2017.04.002 

Azzopardi, C., & McNeill, T. (2016). From cultural competence to cultural consciousness: 

Transitioning to a critical approach to working across differences in social work. Journal 

of Ethnic & Cultural Diversity in Social Work, 25(4), 282-299. http://doi: 

10.1080/15313204.2016.1206494 

Baumgartner, D., Bay, M., Lopez-Reyna, N. A., Snowden, P. A., & Maiorano, M. J. (2015). 

Culturally responsive practice for teacher educators: Eight recommendations. Multiple 

Voices for Ethnically Diverse Exceptional Learners, 15, 44–58. 

*Bell, S., Devecchi, C., McGuckin, C., & Shevlin, M. (2017). Making the transition to post-

secondary education: Opportunities and challenges experienced by students with ASD in 

https://doi-org.tamusa.idm.oclc.org/10.1177/1088357615611880
https://psycnet.apa.org/doi/10.1016/j.rasd.2017.04.002


SYSTEMATIC LITERATURE REVIEW OF  12 
 

the Republic of Ireland. European Journal of Special Needs Education, 32(1), 54–70. 

https://doi:10.1080/08856257.2016.1254972 

*Bolourian, Y., Zeedyk, S. M., & Blacher, J. (2018). Autism and the university experience: 

Narratives from students with neurodevelopmental disorders. Journal of Autism and 

Developmental Disorders, 48(10), 3330-3343. http://doi:10.1007/s10803-018-3599-5 

Buchanan, N. T., Perez, M., Prinstein, M. J., & Thurston, I. B. (2021). Upending racism in 

psychological science: Strategies to change how science is conducted, reported, reviewed 

and disseminated. American Psychologist, 76(7), 1097-1112. 

https://doi.org/10.1037/amp0000905 

*Cai, R. Y., & Richdale, A. L. (2016). Educational experiences and needs of higher educational 

students with autism spectrum disorder. Journal of Autism and Developmental Disorders, 

46, 31–41. http://doi:10.1007/s10803-015-2535-1  

Chiang, H., Cheung, Y., Hickson, L., Xiang, R., & Tsai, L.Y. (2012). Predictive factors of 

participation in postsecondary education for high school leavers with autism. Journal of 

Autism and Developmental Disorders, 42(5), 685-696. http://doi: 10.1007/s10803-011-

1297-7  

Davis, M. T., Watts, G. W., & López, E. J. (2021). A systematic review of firsthand experiences 

and supports for students with autism spectrum disorder in higher education. Research in 

Autism Spectrum Disorders, 84, 1-12.  

*English, L. (2018). Supporting the transition of autistic students into university life: Reflections 

on a specialist peer mentoring scheme. Good Autism Practice, 19(1), 63-67. 

Gelbar, N. W., Smith, I., & Reichow, B. (2014). Systematic review of articles describing 

experience and supports of individuals with autism enrolled in college and university 

https://doi-org.tamusa.idm.oclc.org/10.1080/08856257.2016.1254972
https://doi-org.tamusa.idm.oclc.org/10.1080/08856257.2016.1254972


SYSTEMATIC LITERATURE REVIEW OF  13 
 

programs. Journal of Autism and Developmental Disorders, 44(10), 2593-2601. 

http://doi:10.1007/s10803-014-2135-5 

Gothberg, J. E., Greene, G., & Kohler, P. D. (2019). District implementation of research-based 

practices for transition planning with culturally and linguistically diverse youth with 

disabilities and their families. Career Development and Transition for Exceptional 

Individuals, 42(2), 77–86.  

Greene, G. (2011). Transition planning for culturally and linguistically diverse youth. Paul H. 

Brookes. 

*Gurbuz, E., Hanley, M., & Riby, D. M. (2018). University students with autism: The social and 

academic experiences of university in the UK. Journal of Autism and Developmental 

Disorders, 49(2), 617-631. http://doi:10.1007/s10803-018-3741-4 

Hartzler, B. M., & Snyder, A. (2017). Caring by numbers: Evaluation of inconsistencies and 

incompleteness in the reporting of racial and ethnic data. Journal of Racial and Ethnic 

Health Disparaties, 4, 1092-1099. http://doi: 10.1007/s40615-016-0314-0 

*Hastwell, J., Martin, N., Baron-Cohen, S., & Harding, J. (2017). Reflections on a university 

based social group for students with Asperger syndrome. Good Autism Practice, 18(1), 

97-105. 

*Hillier, A., Goldstein, J., Murphy, D., Trietsch, R., Keeves, J., Mendes, E., & Queenan, A. 

(2018). Supporting university students with autism spectrum disorder. Autism, 22(1), 20–

28. https://doi:10.1177/1362361317699584 

*Jackson, S. L., Hart, L., Brown, J. T., & Volkmar, F. R. (2018). Brief report: Self-Reported 

academic, social, and mental health experiences of post-secondary students with autism 

https://doi.org/10.1007/s10803-014-2135-5
https://doi-org.tamusa.idm.oclc.org/10.1177/1362361317699584


SYSTEMATIC LITERATURE REVIEW OF  14 
 

spectrum disorder. Journal of Autism and Developmental Disorders, 48(3), 643-650. 

http://doi:10.1007/s10803-017-3315-x 

*Jansen, D., Petry, K., Ceulemans, E., Noens, I., & Baeyens, D. (2017). Functioning and 

participation problems of students with ASD in higher education: Which reasonable 

accommodations are effective? European Journal of Special Needs Education, 32(1), 71–

88. http://doi:10.1080/08856257.2016.1254962 

*Koegel, L. K., Ashbaugh, K., Navab, A., & Koegel, R. L. (2016). Improving empathic 

communication skills in adults with autism spectrum disorder. Journal of Autism and 

Developmental Disorders, 46(3), 921-933. http://doi:10.1007/s10803-015-2633-0  

Kuder, S. J., & Accardo, A. (2018). What works for college students with autism spectrum 

disorder. Journal of Autism and Developmental Disorders, 48(3), 722-731. 

http://doi:10.1007/s10803-017-3434-4 

*Lucas, R., & James, A. I. (2018). An evaluation of specialist mentoring for university students 

with autism spectrum disorders and mental health conditions. Journal of Autism and 

Developmental Disorders, 48(3), 694-707. http://doi:10.1007/s10803-017-3303-1 

*McLeod, J. D., Meanwell, E., & Hawbaker, A. (2019). The experiences of college students on 

the autism spectrum: A comparison to their neurotypical peers. Journal of Autism and 

Developmental Disorders, 49(6), 2320-2336. http://doi:10.1007/s10803-019-03910-8 

*McMorris, C. A., Baraskewich, J., Ames, M. A., Shaikh, K. T., Ncube, B. L., & Bebko, J. M. 

(2018). Mental health issues in post-secondary students with autism spectrum disorder: 

Experiences in accessing services. International Journal of Mental Health and Addiction, 

17(3), 585-595. http://doi:10.1007/s11469-018-9988-3 



SYSTEMATIC LITERATURE REVIEW OF  15 
 

Nowell, K. P., Brewton, C. M., Allain, E., & Mire, S. S.  (2015). The influence of demographic 

factors on the identification of autism spectrum disorder: A review and call for research. 

Review Journal of Autism and Developmental Disorders, 2, 300-309. doi: 

10.1007/s40489-015-0053-x 

*Roberts, N., & Birmingham, E. (2017). Mentoring university students with ASD: A Mentee-

centered approach. Journal of Autism and Developmental Disorders, 47(4), 1038-1050. 

https://doi:10.1007/s10803-016-2997-9 

Rowe, D., McNaught, J., Yoho, L., Davis, M., & Mazzotti, V. (2018). Helping students make 

informed decisions about transition via web-based resources. Career Development and 

Transition for Exceptional Individuals, 41(4), 252-259.  

*Sayman, D. M. (2015). I still need my security teddy bear: Experiences of an individual with 

autism spectrum disorder in higher education. The Learning Assistance Review, 20(1), 

77-98. 

*Schindler, V., Cajiga, A., Aaronson, R., & Salas, L. (2015). The experience of transition to 

college for students diagnosed with Asperger’s disorder. The Open Journal of 

Occupational Therapy, 3(1). https://doi:10.15453/2168-6408.1129 

*Shmulsky, S., Gobbo, K., Donahue, A. T., & Banerjee, M. (2017). College students who have 

ASD: Factors related to first year performance. Journal of Postsecondary Education & 

Disability, 30(4), 375-385. 

*Spiers, I. (2016). Experiences of students on the autism spectrum at the University of 

Wolverhampton: The student perspective. Good Autism Practice, 17(1), 23-29. 

Sue, D. W., Sue, D., Neville, H. A., & Smith, L. (2019). Counseling the culturally diverse (8th 

ed.). Wiley. 

https://doi-org.tamusa.idm.oclc.org/10.1016/j.lindif.2017.09.003
https://doi-org.tamusa.idm.oclc.org/10.1016/j.lindif.2017.09.003


SYSTEMATIC LITERATURE REVIEW OF  16 
 

Suk, A. L., Sinclair, T. E., Osmani, K. J., & Williams-Diehm, K. (2020). Transition planning: 

keeping cultural competence in mind. Career Development and Transition for 

Exceptional Individuals, 43(2), 122–127.  

Tincani, M., Travers, J., & Boutot, A. (2009). Race, culture and autism spectrum disorder: 

Understanding the role of diversity in successful educational interventions. Research & 

Practice for Persons with Severe Disabilities, 34 (3-4), 81-90. 

http://doi:10.2511/rpsd.34.3-4.81 

*Tops, W., Van Den Bergh, A., Noens, I., & Baeyens, D. (2017). A multi-method assessment of 

study strategies in higher education students with an autism spectrum disorder. Learning 

and Individual Differences, 59, 141–148. https://doi:10.1016/j.lindif.2017.09.003 

*Weiss, A. L., & Rohland, P. (2015). Implementing a communication coaching program for 

students with autism spectrum disorders in postsecondary education. Topics in Language 

Disorders, 35(4), 345–361. https://doi:10.1097/TLD.0000000000000071 

*White, S. W., Richey, J. A., Gracanin, D., Coffman, M., Elias, R., LaConte, S., & Ollendick, T. 

H. (2016). Psychosocial and computer-assisted intervention for college students with 

autism spectrum disorder: Preliminary support for feasibility. Education and Training in 

Autism and Developmental Disabilities, 51(3), 307–317.  

Note: References preceded by an asterisk (*) denote the studies included in the review. 

 

  

https://doi-org.tamusa.idm.oclc.org/10.1016/j.lindif.2017.09.003
https://doi-org.tamusa.idm.oclc.org/10.1097/TLD.0000000000000071
https://doi-org.tamusa.idm.oclc.org/10.1097/TLD.0000000000000071


SYSTEMATIC LITERATURE REVIEW OF  17 
 

Table 1 

Cultural and/or Language Demographics, Experience, Supports, and Recommendations 

for Students with ASD  

Study and 

Country  
Settings  N  Diagnosis  Reported 

Cultural and/or 

Language  

Demographics   

Cultural 

and/or  
Language 

Experiences  

Cultural 

and/or  
Language 

Academic 

& Non-

Academic  
Supports  

Cultural and/or 

Language 

Recommendations

  

Accardo et al. 

(2018)  
USA  

University  23  
  

ASD   None reported None  

reported 
  
  

None 

reported 

  
  

None reported 

  

Alverson et al. 

(2015)  
USA  

University,   

community 

college  

5  
  

AS  Ethnicity 

(Caucasian, 

multiracial)  

None reported None  
reported 

None reported 

Anderson et al. 

(2018)   
Australia  

University  48  
  

AS  None reported None reported None 

reported 

None reported 

Bell et al. (2017)   
Ireland  

Institutions of 

higher 

education  

6  
  

ASD   None reported None reported None 

reported 

None reported 

Bolourian et al. 

(2018)  
USA  

University  13  
  

ASD  Ethnicity info was 

reported 

in demographic: 

African American 

(2), Asian (1), 

Caucasian (8), 

Latino (2), 

multiracial (0)  

None  None 

reported 

None reported 

Cai & Richdale (20

16)  
Australia  

University,  T

AFE  
23  

  
ASD  None reported None reported   None 

reported 

None reported 

English (2018)  
UK  

University   1  
  

Autism  None reported None reported   None 

reported 

None reported   

Gurbuz et al. 

(2019)  
UK  

University  26  ASD  None reported   None reported   None 

reported   
None reported   

Hartwell et al 

(2017)   
UK  

University   28   HFA and  

AS  
None reported None reported   None 

reported 

None reported   

Hillier et al. 

(2018)   
USA  
  

University   
  

52  
  

ASD  Ethnical data: 

Caucasian (45), 

Hispanic (4), Asia 

(2), African 

American (1)  

None reported None 

reported 

None reported   

Jackson et al. 

(2018)   
USA, Canada, UK  

University, 

community 

college, 

transition  

56  
  

ASD, 

HFA, AS, 

PDD-

NOS  

Ethnical data: 

White (45), 

Hispanic (2), 

Black (1), Asian 

(4), Mixed/other 

(4)  

None reported   None 

reported   
None reported   
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Jansen et al. 

(2017)   
Belgium  

Institution of 

higher 

education   

43  
  

ASD  None reported   None reported   None 

reported   
None reported   

Koegel et al. 

(2016)  
USA  

University  3  ASD  Ethnicity: 

Caucasian (2), 

Middle Eastern 

(1),   

None reported   None 

reported   
None reported   

Lucas & James 

(2018)  
UK  

University  12  
  

N/A  None reported   None reported   None 

reported   
None reported   

McLeod et al. 

(2019)  
USA  

University, 

community 

college  

95  Autism  Race: Black, 

Hispanic, Asian, 

Mixed Race, 

Other race; 

None reported   None 

reported   
Two-year PSE 

setting may be less 

threatening due to 

environment 

having non-

customary and 

underprivileged 

peers  
McMorris et al. 

(2018)  
Canada  

University  45  ASD  Ethnicity: 

(European-

Canadian) 73%  

None reported   None 

reported   
Increasing sample 

size to explore how 

ethnicity impacts 

contacting and 

usage of services  

Roberts & 

Birmingham 

(2017)  
Canada  

University  9  HFA  Ethnic 

backgrounds: 

Caucasian (6), 

Japanese (1),  

Chinese (1), 

Sri Lanken(1);     

English is second 

language (1) 

None reported None 

reported   
Exploring matching 

mentors with 

mentees based on 

ethnicity 

Sayman (2015) 

USA  
Community 

college  
1  ASD  Caucasian (1)  None reported   None 

reported   
None reported   

Schindler et al. 

(2015)  
USA  

University  11  
  

AS  Caucasian (9), 

African-American 

(1), Hispanic (1)  

None reported   None 

reported   
None reported   

Shmulsky et al. 

(2017),   
USA  

University   23  ASD  None reported   None reported   None 

reported   
None reported   

Spiers (2016),  
UK  

University   7  Autism   None reported   None reported   None 

reported   
None reported   

Tops et al. (2017),   

Netherlands  
University  26  ASD   None reported   None reported   None 

reported   
None reported   

Weiss &  

Rohland (2015),   
USA  

University   23  ASD   None reported   None reported   When 

training in 

communic-

ation, 

personal 

space may 

be 

culturally 

latent 

Worldview may 

impact perceptions  

and interfacing   

White et al. (2016), 

USA  
University  8  ASD   Primarily 

Caucasian (5), 

Other 1  

None reported   None 

reported   
None reported   
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Note: ASD= Autism Spectrum Disorder; AS=Asperger’s Syndrome; HFA=High Functioning Autism; 

PDD-NOS= Pervasive Developmental Disorders Not Otherwise Specified; N/A=Not Available; 

TAFE=Technical and Further Education 
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