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ABSTRACT
This paper outlines and details historical L2 curriculum development for segments of China’s
State education system over a ten-year period beginning with the start of the Sino — Foreign joint
programs classes in 2011. A two-year post assessment from 2015~2017. Tracking students
continuing test results for both the CET (College English Test) series examinations and the
IELTS (International English Language Testing System). And includes a three-year look back
period ending in 2021. Also included are institution summaries, skill level and ability gaps
examples, diagnostics and assessment examples. Dual language Ministry of Education

recommendations excerpts and support justification narrative.

Keywords: China state education system, Sino ~ foreign international joint program
classes, Curriculum Research, Communication Research, Second Language Instruction, Verbal

Communication, Vocabulary Development, Diagnostic Teaching

Common abbreviations
(CET College English Test / IELTS International English Language Testing System

TEFL Teaching English as a Foreign Language)
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Optimizing L2 Curriculum for China State Education

Statement of the Problem

Beginning in 2011 at Ningbo College of Vocational Technology a substantial majority of
students from a variety of course majors, such as English, art design, tourism, and investment
and finance lacked the basic capacity to ask and answer questions in a manner that is consistent
with L2 language skills that are associated with exchanging basic information, “wh” questions in
general. This core ability allows dialogic pedagogy, Edwards-Groves (2018) to take place both
inside and outside the classroom, a necessary element of inclusive teaching.

Informal interviews with students and local primary education institutes established that
the English language programs focused on grammar and translation skills without emphasis on
spoken language practice or building core vocabulary that support and facilitate information
exchange.

This curriculum weakness produced a significant gap in critical and essential skills that
college and university students must possess in order to meet testing, certification, advancement,
and graduation requirement under CET 4 and 6 series and IELTS nonacademic testing.

As a compensatory measure, colleges and universities place vocabulary emphasis that
target CET (college English test) vocabulary and which excludes foundation vocabulary and
interrogative skills commonly used in information exchange.

Within a month of the start of the State sponsored Sino ~ US joint classes, modified
testing of student L2 English skills commenced to establish baseline language functions. The
rationale was to identify skills gaps and defects that incoming freshmen students had, that would
preclude them from meeting a program graduation metric consisting of scoring a 5.5 band on the

non-academic IELTS examination.
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Given that the joint program classes were, “new” many deficiencies were noted in both
the State curriculum and staff training presented a persistent barrier in the program utility and
graduation outcome for the students. The curriculum in itself assumed student L2 proficiency at
the time of enrollment would be at or near IELTS band 4.0, and that in the next two years of L2
language courses students would be able to achieve the required IELTS score of band 5.5.

These programs were further hampered by the fact that the “foreign experts* whom were
employed as native speakers were not teachers, but only degree holders. In addition, that some of
the institutional staff were given their positions due to social relation status and that only one of
the institutional staff had taken and passed the academic IELTS and possessed sufficient skill to
present or teach this type of curriculum.

Literature Review

The nature and scope of this paper was to chronicle and establish guidelines for the new
Sino — Foreign international joint programs classes beginning in 2011. Venkatraman ( 2007 )
Discusses at length TQM modes towards existing educational practices, for the Sino — Foreign
programs classes the integration and reconciliation of western and eastern continuous
improvement practice required the creation of a hybrid model that compromised between rigid
metrics for review and improvements against return of investment applications. Kohoe (1995),

Adaptation of TQM eight quality elements to better comport with State and institutional

1 State Administration of Foreign Experts Affairs (SAFEA; Chinese: [ % #E % J5) duties
abosorbed by Ministry of Science and Technology of the People’s Republic of China in 2019.

2017 Budget of the Former State Administration of Foreign Experts Affairs. (n.d.). Center for
Security and Emerging Technology. Retrieved January 14, 2022, from
https://cset.georgetown.edu/publication/2017-budget-of-the-former-state-administration-of-foreign-
experts-affairs/
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paradigms concerning program improvement lead to streamlining to take advantage of available
State testing data for mandated CET and IELTS standard testing that was as a requisite for
advancement and graduation. Mohammed ( 2014 ), and Almazan ( 2017 ) Mention long periods
of planning in order to implement and integrate TQM policies and practices into the higher
education framework, however the focus of this paper is the continuous integration of TQM
policies and practices dynamically and as an organic component of the Sino — Foreigner joint
project classes.? Thus establishing some basic foundation guidelines “a how to”, that could be
modified on the State and institutional levels to fit programs and offer some tools to help craft
better curriculum and outcomes for students.

As such the general literature review for this type of project relies on hybrid pedagogical
methods to fill the “void” that existed for the joint programs classes. Then quantifies the results
and takes a look back to form a comparative basis for continuous improvements in State L2
curriculum programs moving forward.

Limitations of Study

The limitations of study focuses on specific core communication skills and does not use
complex language diagnostics testing to pinpoint specific regional causatives. As noted in the
body of the paper IELTS and CET vocabulary arrays along with “wh” descriptors used to
establish the minimal number of vocabulary words necessary to ask, answer and convey basic
information within the context of the questions. Furthermore the study was limited to (6)
institutions, (primary schools, vocational college, and university) with c. 2,000 students over

eight noncontiguous academic years, 2011 — 2020.3

2 Appendix A TQM matrix
3 Appendix B Institution summaries
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Assessment Methods and Methodologies

All classes 2011 ~ 2015 were administered written and oral examinations to establish a
language function baseline. The written examinations specifically tested for vocabulary grade
level and oral examination tested for basic comprehension of listening and speaking core skills to
assess the ability respond correctly and accurately to basic information exchange prompts.

The most critical being “wh” framed questions, which are crucial for accurate
information exchange.

Two Stage Primary Vocabulary Testing

A.) The first stage was an unaided test (no dictionaries or other aids) with a range of
grade level vocabulary starting at the US grade level 3 and ending at grade level 8. *

B.) The second stage vocabulary test consisted of an aided test (paper dictionary only.)
and required students to choose appropriate definitions for words based on context related to
course major vocabulary in art design, business and finance, English, tourism and teaching.

The following is noted in the complied results that the freshmen classes had an average
grade vocabulary (US standard) of 3.4, sophomore classes 4.5 and junior classes 5.3.

Course Major Vocabulary

Specific core vocabulary associated with course majors in English, tourism, writing, art
design, investment and finance, business and teaching comparisons with non-participating
accounting and information technology classes. The foundation vocabulary for all of these

disciplines were noted as being absent, anemic or minimal and that critical vocabulary necessary

4 Language Assessment Battery - English. (n.d.). Ericae.net. Retrieved January 14, 2022, from
http://ericae.net/eac/eac0127.htm
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for basic communication and support of course majors were superseded by institutionally -
mandated vocabulary booklets that focused on CET series vocabulary which is / was neither
course major related nor used in everyday spoken language.

This lead to the development of optimized vocabulary components. The Vocabulary
modifications sought synonym and antonym bridges that would logically lead from simplified
foundation vocabulary to course major specific vocabulary and links to both CET and IELTS
component vocabulary.

Oral testing and examination to gauge information exchange ability

The examination consisted of randomly selected questions, (from a question pool) and
given under a timed element and covered a wide range of basic information questions, “wh”
framed questions, object questions, opinions (comparative value response) , personal and
demographic information. Student were also required to ask ad hoc questions during the exam,
(within a set written guidelines) to evaluate spoken form and structure.

Oral examination assessments indicators

Using CET / IELTS test definitions and standards indexed against real time classroom
performance results generated the baselines and provided a comparative benchmark of college /
university freshman grade level English language skills and abilities in the following categories,
listening, speaking, reading and writing.

The database compiled over a period of four years includes comparative components

from first, second and third year students. (freshmen, sophomore, junior) °

Identification of Missing /Absent Communication Skills
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1.) Prepositional time components / AM / PM associations / seasonal information. ( 96%
failure rate ) The causative is time reckoning by lunar calendar as part of the cultural norms and
mandated under State curriculum.

2.) Color identification was severely limited to five colors, and 99% of all students could
not identify the seven color names associated with a rainbow, indigo and violet being absent.
Nor could students identify the three basic metallic colors (copper, silver and gold (commonly -
reported as red, white and yellow)) this also extended to transparent, clear, and translucent. This
vocabulary deficit directly affects a student’s ability to describe and communication a wide
variety of information during exchange tasks.

3.) Sequencing events is a critical skill in communication / information exchange,
including the ability to give directions. Wide gaps in prepositional and descriptive skills (object
and event) associated with sequencing information and events were evident in both written and
oral based examinations. 92% of students lacked the functional vocabulary and skill to sequence
information sets greater than five events in length / depth, with the average being three.

4.) Appropriate place preposition usage is a necessary foundation skill when conveying
information for events, directions, and locations. 84% of students misidentified or omitted
situational place prepositions in both written and oral examinations.

5.) Identification by description of objects is a crucial skill for information exchange, and
must encompass the ability to accurately describe objects when the common name is not known.
Students were orally examined with common room objects and with portable common objects.

All students demonstrated gaps and deficiencies in vocabulary and language operation associated

® Tables page 21
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with object descriptors. [length, size, color, name, material and usage] Smithsonian Institute

learning labs®. (2017). Hattie, Yates. (2013).

Photo one. Common portable objects.’

6.) Oral examinations identified gaps in information exchange oriented vocabulary,

“wh” questions ) and appropriate application of both inquiry and answer modes. 84% of
students could not identify or remember which “wh” questions are typically used in daily
conversation and information exchange. [who, what, when, where, why, how... ]

7.) A number of critical academic / language oriented skills were absent from the students
toolbox of foundation skills when entering post-secondary educational institutions. Including
research skills, (library and internet) contextual connection skills, abstract connection skills and
logical connection skills were all conspicuously absent.

Assessment of Institutionally Provided / Available Textbooks, Methods and Materials

® https://learninglab.si.edu/collections/the-use-of-objects-in-teaching-language-communications-
and-information-exchange/MTouyYeGJImVpkTdu#r/97875
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The typical work / textbooks, [foreign / locally published, (Pearson, Longman English
et.al)] that institutions purchase for classes rely on a number of assumptions which do not take
into account students actual operational L2 function levels. This includes assumptions in cultural
context, operating vocabulary, (idiom and slang variants...), and situational appropriacy, which
renders much of the lesson content inert in both dialogic pedagogical utility and for teaching
basic information exchange skills to students.

These types of textbooks are generally more appropriate for students who attend “training
schools” which are nonacademic throughput business oriented environments and are by virtue of
their business model embrace, casual, non-time critical, non- metricized settings.

The State book selections, including those developed in country and published under
State business concerns often suffer from translation defects, mismatched vocabulary, and / or
poor / incorrect word choice and grammar construction. [In the vernacular “chinglish”
(reconciled Chinese/English)].

This often muddies students understanding of correct forms and content / context
paradigms and leads to source conflicts between State education staff and foreigner language
experts, as students will often poll both sources in an attempt to reconcile conflicting information.
Guadagni (2017)

Many of the textbooks vocabulary falls outside of the necessary core vocabulary needed
to effectively communicate basic information and ideas. This extends to reading class materials,
which have some utility for reading practice, however as noted previously without providing

cultural context and clarification to literary / period vocabulary that in some instances draws

" Appendix E Visual learning environments
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upon old English and other predecessor forms including those from other languages, any
provable utility and value towards L2 acquisition is very limited.
L2 Bridge Curriculum Package

After identification of the missing foundation skills, curriculum development based on
the concept of “in a country cold” (without any native language skill) began and formed the
framework for the curriculum package. The development phase for the base package relied on
TQM (Aminbeidokhti et al. 2016) continuous improvement models with applied testing,
feedback, and corrections.

Establishing classroom hierarchy and teacher / student familiarity with the freshmen
students in mainland China, required proactive introduction prior to or concurrent with the
students military indoctrination training® which occurs a few weeks before the beginning of the
formal school class schedule, ( Guadagni, 2017 ) this provided / provides a window of
opportunity to conduct informal oral examinations and gauge general language function.

Furthermore, this provides western educational psychology for Chinese students in both
the cognitive and behavioral perspectives used to frame hybridized classroom management
methods. Guadagni ( 2017 )

Another specialized feature incorporated into the 2011 ~ 2015 curriculum entailed group
field trips to course major specific businesses, areas, migrant schools and museums ( Dysthe,
2021 ) to enhance and place course major specific vocabulary and communications into context

for work related environments.

8 Appendix F Establishing rapport / dialogic pedagogy
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This added feature along with attendance of student programs and “shows” creates and
encourages communication engagement beyond the classroom, Cox (2010) and affords informal
dialogic communication exchanges without the formal pressure of the classroom environment.

Finally and perhaps, most interesting is that the classroom and communications
environments utilized “inclusive teaching” principals that were later framed by the Columbia
Center for Teaching and Learning and used in “Inclusive Teaching: Supporting All Students in
the College Classroom”. (2020 )

The L2 bridge curriculum core elements.

Phase one 2011/12 freshmen/sophomore

A.) Enhanced testing schedules that include mid-term examinations.
B.) Adjusting working vocabulary levels to comport with student’s upper grade
level range and including basic specialized vocabulary for course major
studies.
C.) Realignment of classroom into an active participation environment.
D.) Focusing on information exchange skills. “wh”.
E.) Introduction of and utilization of room and common portable “objects”.

Phase two 2012/13 freshmen/sophomore/junior

A.) Requirement to take written lecture notes / paper dictionaries requirement.
B.) Deemphasizing PowerPoint presentations in favor of live blackboard
supported lectures.

C.) Realignment of foundation vocabulary with emphasis on information
exchange ability. Intermediate specialized vocabulary for second year course

major studies.
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D.) Realignment of lecture practices to include L2 interdisciplinary skills in
classes.

Phase three 2013/14 freshmen/sophomore/junior

A.) Integration of academic topics within the lesson framework. (topic / cultural
context)
B.) Synchronizing lesson objectives with other L2 interdisciplinary language
classes.
C.) Extracting appropriate lesson content from course assigned language
textbooks.

Academic Environmental Variables

Limitations on this section include general information summaries without expansive
investigative caveats that would change the overall nature of the study. The statements were
verified as part of an international academic investigation and should not be construed to reflect
on the integrity of institutions as this was part of the newly formed Sino — U.S. / Australian joint
programs classes.

Continuous assessment of incoming freshman classes revealed systemic shortcomings
with admission standards and general language function performance failures in the academic
post-secondary environment.

What was found was that the admissions testing for the institution had set their
acceptance threshold too high as many of the prospective students did not rise above an IELTS
band 1.5 for language function and scored poorly on a CET equivalent vocabulary battery tests

that were part of the admission criteria.
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Students’ progress suffered from persistent language deficits indicative of inadequate
staff proficiency levels at the institutional level. This bifurcated into subgroups, local staff and
foreign staff, and was quantified as hiring non-proficient, non-educational aligned instructors,
lecturers, and teachers. In general, local staff shortcomings included inability to pass the CET
and pass either regular or academic IELTS exams at a band level sufficiently high to assist
students in achieving L2 language fluency necessary to meet the graduation standards for the
institution.

This was further compounded by the assumption that “foreign experts” equipped with a
qualifying 60 hour TEFL® certification automatically had the language facility or L1 fluency
necessary to assist to the student properly to achieve graduation standards for the institution. This
assumption also embraced the misconception that any foreign degree holder was a de-facto L1
language expert capable of teaching post-secondary education classes.

Some of the compensatory measures taken to overcome these deficits included inviting
off campus language tutoring programs that specialized in IELTS preparation and attempts to
mandate enrolled student to subscribe and pay for the additional specialized services.

This lead to the liberalization of program standards and test metrics used for the joint
country portion of the programs. Resulting in spurious and diluted qualification certifications and
results which neither helped the students or prepared them for graduation.

The combination of admissions dilutions and teaching deficiencies nurtured the butterfly

effect, which made the institution programs appear very successful on the surface but ultimately

® SAFEA State Administration of Foreign Experts Affairs / rule change to 120 hour TEFL
certificate for foreign experts in 2017
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produced successive graduating classes were only a few of most talented students could actually
pass a standard IETLS test and meet the graduation requirements.

On March 6 2014 a set of recommendations and guidelines were submitted to China’s
Ministry of Education.'® Which included enhanced vetting for local institute staff as qualified to
teach programs containing IELTS L2 English course elements and secondarily the realignment of
both admissions and graduation standards to assure that qualified students meet base standards
set to IELTS band requirements for core elements to Band 2.5 and 4 respectively. Restructuring
course content to provide necessary bridge components to ensure those with the weakest set of
skills had an opportunity to meet graduation metrics without having “training school” course -
augmentation and cost added to the already enhanced tuition fees already associated with
specialized programs such Sino ~ US, Sino ~ foreign, TAFE NSW. (Technical and Further
Education, New South Wales) et al.

At the end of the 2014 school year, the curriculum templates and core materials were
delivered to the International School at Ningbo City College of Vocational Technology.

Initial Deployment

Deploying the developed framework commenced at Taizhou University! at the start of
the 2014 ~ 2105 school year for English, teaching, and business course majors. Student progress
was continuously assessed against classes given by other “foreign experts” (without education /
teaching credentials) and local staff which afforded a real-time opportunity to gauge the

effectiveness when compared to traditional institution modes and approaches.

10 MOEPRC recommendations. Excerpts for testing and qualifying teachers. Page
11 Appendix G Taizhou University program recommendations.



OPTIMIZING L2 CURRICULUM FOR CHINA STATE EDUCATION 17

Comparatives used classes taught by three “foreign experts” and two university staff
members observed both in parallel and contiguous course modes. (same content, and intra / inter
disciplinary content )

Post Assessment

Beginning in the fall semester of 2015 (September 2015 and continuing through the end
of the fall semester of 2016 (February 2017) student progress was evaluated through a number of
mechanisms, which included.

A.) Open assistance with continuing studies, either in person or via social chat clients QQ
international / WeChat, typical assistance included.

i.) Oral dialogue
ii.) Written dialogue exchanges
iii.) Assistance with school writing, research assignments, and thesis papers.
B.) Attending student and school functions such as sports meets and talent
shows, student volunteer activities, and basic military indoctrination sessions.
C.) Attending outside social functions.

D.) Follow-up on subsequent CET 4 & 6 and IELTS examination tests and scores.

2017 — 2020 Look Back Evaluation of Initial Program Construction and Curriculum

The viability of the initial program and curriculum construction underwent re-evaluation
and assessment using State primary school L2 programs to compare initial observations from
2011, and whether changes to the State institutions L2 English languages programs had occurred.
And if changes occurred did those changes impact the original curriculum construction and

structures from 2011.
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General comparatives included language programs and academic content functions for

reading, writing, spoken components.

Additional Institutional Assessments
(Look back)

This revaluation process occurred 2017 — 2020 at the following State School institutions.
And Includes pandemic online classes March — June 2020.

(2019 - 2020)  Chaoyang Middle School Affiliated with Beijing Normal University,
Chaoyang District, Beijing, China PRC (7th, 8th, 10", grades)'? #&th ifi i k2% 55—} J& vh 2%

(2018 - 2019) The High School Affiliated to University of International Business and
Economics HS 94, Wangjing, Beijing PRC (10th, 11", grades)'® b1 Bt # & F i Sl /N3

(2017 - 2018) Beijing Institute of Education Chaoyang Branch. Primary & Middle
School Schools, Beijing, China PRC (3rd — 71, grades)™  db5t #& 255 GABH 4 5 I 8 22 0)

Look Back Recommendation for Program Curriculum Inclusion

After reviewing classroom environments and changes in technologies, most notably
handheld communications devices, cellphones, iPad, electronic dictionaries and other portable
devices. And the paramount necessity to establish a common vocabulary definition base, it is
recommend for all L2 language classes to mandate students regardless of grade level to use an
institutionally chosen grade level appropriate dual language paper translation dictionary. ( L1 >

L2/L2>L1). Thisis viewed as necessary to ensure that all students use the same definition for

12 Appendix B  Institution summaries
13 Appendix C  Assessment examples
14 Appendix D Diagnostic error result examples
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the same word to accurately place language lessons into proper context.®® This method is cost
effective and controls accurate language outcomes and context understandings.®
Results
General core vocabulary, both operable (useful) and accumulated (pool) components
reflected increases over other classes not participating in the optimized curriculum courses.
Operable vocabulary increased on average 90 ~ 180 words per semester and accumulated
vocabulary on average 40 ~ 110 words per semester for first year students. Second year students

averaged 230 and 180 respectively.

When applied to CET standards the realized total vocabulary increased of up 12% of the
standard requirement for the CET 4 (2nd year students) and nearly 16% for the CET 6 (3rd +

year students) on the average 540 words and 1040 words respectively.

Writing and translation “on the fly “accuracy and speed improved by an average of 8%.

General listening abilities for the active environment improved by 23% and information
extraction rates as measured in cloze / error correction performance improved by 17%.

Oral communication and information exchange ability nearly double as gauged by
student’s ability to ask and answer questions requiring information exchange skills. When
applied to IELTS band standards for speaking this reflected a general improvement of three
quarters of band for first year students and over one-band for second year students. Third year

students averaged one-third to one-half band level improvements.

15 Appendix G Taizhou University program recommendations
16 paper dictionary requirement for classes 2017-2020. (6" — 12" grades all)
(4™, 5" grade advanced classes) MOE PRC recommendation submission.
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For minimal skill students entering college / university this translates from IELTS band

3.5 at admission to band 5 ( + .3 ) at graduation.

This compares with minimal to one-half band improvements for other non-participating

classes for first, second and third year students. Including those from TAFE NSW programs.

Response time and information accuracy improved for all students following the first
semester of curriculum. General response times decreased on the average of 30% for freshman -
and nearly 55% for sophomore classes over the course of school year. Keeping in mind that

midterm and final oral exams have a 3-minute time limit.

Over a four-year period 2011 ~ 2015 only eight students failed to pass the L2 course

curriculum and three of those students were absent without leave during their scheduled test date.

General results averages 2011 — 2014

IELTS band improvement averages Program students Alt programs students
Admission 3.5 3.5

First year - second year 4.2 3.8

Second year - third year 4.8 4.2

Third year 5.3/5.5 46/5

Testing ( oral exam ) average response time

Three minute allotment 180 180

First year -> second year 140 165

Second year -> third year 120 145

Third year 100 130
Vocabulary Span averages Opearable / Accumlated Operable / Accumuated
First year - second year 40 /180 30/120

Second year - third year 180/ 230 160/ 185

Third year 340/ 840 260 / 640
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Discussion

Historically the defects in the L2 language programs for primary school students lead to
the proliferation of “training schools” in China to take advantage of greater disposable wealth
generated during the second half of the first decade of the twenty-first century. This also allowed
foreign programs access to the language program markets to fill the gaps left by the State
mandated curriculums and the emphasis on English language proficiency needed to be successful
in post-secondary education employment.

The affluent / non-affluent gaps generally begin at the 3rd grade level as parents seek to
enroll their children in after school hours “training school” programs. Beijing recently
recognized that these programs were overused by parents and that the extra hours being allocated
to attending “training school” classes and sessions was counter-productive and having a negative
impact on students’ performance in State mandated school programs. *’

This placed the majority of non-affluent students at a distinct disadvantage when entering
post-secondary education programs and caused a catastrophic failure rate for mandated State
sponsored CET 6 series exanimation and IELTS examinations to academically advance, meet
graduation criteria and employment requirements.

The construction of the L2 curriculum accurately targets defects and skill gaps allowing
those students with the lower tiered skill sets to acquire sufficient skill advancement to align -
more closely with institutional standards necessary for academic advancement and meeting

graduation criteria and employment requirements.

17 China issues guidelines to ease burden of young students - Ministry of Education of the
People’s Republic of China. (n.d.). En.moe.gov.cn.
http://en.moe.gov.cn/news/media_highlights/202107/t20210727_547230.html
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Deficiency assessments and diagnostics made during the (look back) conducted between
2017 — 2020 supports the original observations that the information and curriculum gaps
experienced by post-secondary students are endemic to the persistent features gaps of the States
basic L2 language programs and magnified by outside training school programs. Which afforded

affluent students some L2 language advantages in the both the /%% National College Entrance

Examination (NCEE) and general post-secondary admissions testing therein.
Conclusion

The overall utility of the this type of curriculum when used in hybridized classroom
settings, Guadagni (2017) is better able to take advantage of the hierarchical collective learning
environments, EImore (2014) and dialogic pedagogy strategies, Alexander (2018 ) to provide a
significant advantage and utility over conventional institutional and State L2 programs. This
allows the majority of students to build language skills and communication abilities in manner
that is more consistent with necessary post-secondary needs and functional levels.

This in turn reduces the necessity for “training schools”, which can constitute an
additional expense beyond institutional tuition and ameliorates some institution programs that
may demand concurrent student enrollment into “training school” programs in order to meet
advancement / graduation testing and examination criteria and requirements.

With the addition of grade level specific dual language translation dictionaries the L2
language content functions as context equalizer for all students and offers a low cost, high impact

means to present L2 curriculum uniformly through the teaching lens.
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Furthermore, this type of curriculum offers a flexible framework and ease of integration
into State L2 course curriculum programs and models. Moreover, requires minimal additional
training of State educational staff, “foreign experts” and teachers / educators coming to or
already teaching in mainland China to provide better skill acquisition and learning environments
for their students and greater added value to institution programs and course major outcomes.

Given the current Governmental paradigms and policy changes that are affecting
“training schools” in China at this time. It is conceivable that a more global subscription to this
type of L2 curriculum modification and deployment when applied at the primary school level,
could in fact ameliorate, narrow or eliminate affluent / non-affluent gaps and provide all students
with greater language leverage and success opportunities in post-secondary educational

environments.
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Tables

Table one. Vocabulary / IELTS baseline class averages.

=

freshmen baseline class average

0 |‘ ‘l ‘l ‘l |‘

English Business Tourism Teaching Accounting IT

IELTS band level
= ) w Fs
L LI S W, ) P,

o
v

major

Evocabulary Mreading Mwriting M speaking

Indexed against US primary education grade levels and IELTS band level.
Class size maximums: left to night: 66, 35, 37, 23, 38, 34, 35

Class year: left to right: FS, FSJ, F5J, SJ1, FS,FS,FS

Table two. Student / course major grade level skill distribution.

grade level skill distribution

0 I|Ill I|| I|I |II I|I I|II |I-

English Business Tourism Teaching Accounting IT

S 8

precentage of class
5888 358

5

average grade level ability

m3 4 m5 n6 m7

Indexed on quantitatve and subjective testing result.
Class vear: left to right: FS, FSJ, FSJI, ST, FS, FS, FS

Averaging based on total class enrollment numbers 2011 ~ 2015,
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MOE PRC Recommendations
Excerpt from recommendation submission to State Ministry of Education. Chinese
language translation provided by Ningbo Education Bureau, Department of International

Cooperation and Exchange.

TEACHING STAFF STANDARDS:

In addition to local education requirements, all teachers that are retained ( full
time, part time or substitute ) and / or teach enhanced tuition programs in
which English language proficiency is either a requisite, requirement or
foundation. And who give instruction for any skill or academic discipline that
requires any level of English language proficiency. e.g. listening, reading writing,
oral etal.

Shall be required to meet the following minimal standards to be eligible to give
instruction and / or teach in these classes.

Freshmen class requirement: Instructor, teachers, administrators shall have a
minimum of the one-year prior experience teaching entry level and / or
advanced English skills, and be certified / trained to exceed the freshman class
skill level by one or more IELTS bands.

e.g. Freshman student admission standards of an IELTS 4.5 should require the
teaching / instructor to be certified at an IELTS 5.5 or above for the discipline
being taught. (General IELTS)

Sophomore class requirement: Instructors, teachers, administrators should
have a minimum of two years prior experience teaching entry level and / or
advanced English skills, and be certified / trained to exceed the graduation
standard for a two year certificate / degree / diploma program.

e.g. Sophomore requirement of an IELTS 5.5 to graduate, should require the
teaching / instructor to be certified at a minimum IELTS 7.0 in each discipline
being taught. (Academic IELTS)

If the Joint program extends to a third / fourth year, without raising the
graduation standard. Then the second year qualifications are sufficient to teach
/ instruct third / fourth year students.
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“EHEZMBARR A, B, TRARNEZFELHEFNANERRERIAESRAE
Rag , ERBEYNBRFENIER/Z/ZFHREME NELIRENRED.

m: —FERERMER 55 TN FFER BB EERRRBENME 7.0, ( FARM
)

o

MRRABUVERE=, IF , RFUHRETFRS, —FRANHAFRARBRABR=.,
mEFERRIR,

BB RAMTBRARMAREZDBRRHEEZRVFZTLAHRR, HESZS2BFTFH
_iAiEo

FERE HIH/HRARIEER
—ERFE 4.5 #HF6 (BBIER)
—ERFESS HF 75 (FRHES)
=FRFE60RALE HESRUL (ERHR)

9 B ERems  SREERAn, BB, RAALEELER
% HiE



OPTIMIZING L2 CURRICULUM FOR CHINA STATE EDUCATION

ACADEMIC STANDARDS:

Freshmen students: Test score and performance equal to 70% of the semester
grade. Two testing sessions, mid-term and semester / yearly final. Weighted at
50 and 50 respectively. Attendance and participation scores equal 30% of the
total grade.

Sophomore students: Test score and performance equal to 80% of the
Semester grade. Two testing sessions, mid-term and semester / yearly

Final exam. Weighted at 40 and 60 respectively. Attendance and participation
scores equal 20% of the total grade.

Third and fourth year students 85% and 90% respectively.

e.g. Midterm (MT) 87 Semester final (SF) 80 freshman standard
87*5+80*.5 (42+40=283.5) Fraction .5 or below rounded down.
Final performance score 83. Weighted total score 83 * .7 =58.1 PS 58 points.

Attendance and participation score (0 to 30 points) e.g. AP 24 points.
P5 58 + AP 24 = Final grade 82

Rationale: Typically, grading scores and scales are ad hoc without a foundation
towards academic or pedagogical goals. Typically, the lowest possible standard
is applied to grade calculations so that AP (love/hate) factors can raise an
academically challenged student’s score into the passing range without
reflecting or supporting the necessary skills or ahility to successfully graduate.
Typically seen is the 50 / 50 standard of grading. This effect is grounded in
performance based monies (for teachers) for having a high grade score average
for a class. This particular pecuniary benefit is counterproductive in a teaching
environment.

27
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Appendix A

TQM Matrix
Business Educational Primary / secondary, trinary
Senior management MA State / institutional / MPR
commitment

MAC Ab PR

MAC / institution AMR
Company-Wide improvement | MAC | State / institutional Ab PR

Commitment to training and MAC | Institutional / Dedicated Department | MR
education

Ownership of the process M Dedicated Department Ab M
Emphasis on measurement MAC | Dedicated Department / institution Ab PR
and review

Teamwork MA Dedicated Department / Apportioned | MAR

task workloads ( non-management )

Modes: A active / P passive / M mandatory / C continuous / R reactive Ab / absent

There are reconciliations across the spectrum of TQM core tasks to align the models with
State education mandated and policies. Absent TQM elements are integrated into the existing
institutional hierarchy.

Generally, TQM is an active mode programs that seeks to achieve continuous
improvement as part of a business model. The Integration into the State education model
deemphasizes most active core components in favor of passive and reactive modes in order to
achieve measures of both quality and class / course improvements.

These limitations are associated with apportionment of resources and time for ownership
and training for items deemed publically visible and necessary to support throughput goals in
standard educational models and settings. Adoption and deployment of TQM elements are
typically applied to State post-secondary education programs that offer joint programs classes.
And to a lesser degree in training schools and other non-State educational schools and programs

mainly as a talking point for enrollment purposes.
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Appendix B
Institution Summaries

Zhejiang

Ningbo City College of Vocational Technology. Ningbo, Zhejiang

TR EAZ R I E T RIS HERFRE 9IS

2011 /2014

English Major EM / Art Design AD /Investment and Finance IF / Tour TG / Descriptive Writing

group DWG. (Sino-US Project Classes start 2011 AD / IF)
(two Russian students 2013/2014 not included )

2011 EM260 EM356 AD 27 IF38

2012 AD1 44 AD232 [/ IF1 47 IF2 44 SWGS38
2013 AD1 38 AD236 /IF136 IF2 38 TG3 8
(AD 177) (IF203) (EM 116) (DWG 8) (TG 8)

Total 512

Taizhou University. Linhai, Zhejiang

WL AR I T 22 5F T R X 2R 5 KIE 605 5

2014 /2015

English Major EM / Teaching Major TM

13th TM 32 EM 35 TM 29 96
14th TM 32 EM 30 EM 34 EM 35 EM 34 165

Total 261

181

175

156
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Ancillary Presentation Location. Linhai, Zhejiang

2015
I N T BEHBHAZ X, Linhai Renzi School Xinyang Campus. Linhai /]N2/Fh 22 905 U FE
Feht B SOEMRFE  Primary / Middle school basic oral English courses.

N T.#2 | Volunteer teaching.

Beijing 2017 — 2020

Chaoyang middle school (At 2 & B (FHEH 73 B it J& 22 K%)

Beijing Institute of Education (Affiliated School of Chaoyang Branch)
(X B 15)

2017 /2018

7t (24, 22) (22, 22) (24,22) 136

Total 136

Chaoyang primary school ( b 3E 20 & 27 B 5HPH 73 B B & 2 (/N #358))
Beijing Institute of Education (Affiliated School of Chaoyang Branch)

LT ERIX 3 23 2 5 HEAT 8 )

2017 /2018

3rd (30,28) 58
4th (32,35) 67
5th (32,34) 66
6th (25) 25
6th advanced (14) 14

Total 230
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Wangjing No. 94 The affiliated high school to UIBE

JEEC I HOE A5 B 5256/ 7 (RIS SR X ) (A6 ¢ T 5 B X B2 5 B il o el 309 )
2018/2019

10t 128 8-split classes  upper/lower level

11t 149 10-split classes upper/lower level

Total 277

HSY Chaoyang School. 1% affiliated middle school of Central China Normal University
A TR 26— BT v 2 (1 FH 2 A%) (IS TR X AR s 6 5 F 1 54k 2°5)
2019 /2020

7th 31, 30, 30, 29, 30, 30 180

gth 21, 20, 21, 20 82

10t 32,32,32,32 128

Total 390

36
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Appendix C
Assessment Example
HSY Chaoyang School 1% affiliated middle school of Central China Normal University.

2019-10-15

GEMERAL PROFICIEMCY FOR 7™ 8™ & 10™ GRADE
LISTEMIMG AND SPOEEM EMGLISH SEILLS!

Student were verbally polled with the follewing guestions

1.} 'Who ara you?

2.} What are you hobbles?

3.} What did you do during the holidays?

4.} Where are war?

Listening evaluation methods.

Students listaning werbally tested by roll call method

4] Calling the students English name

B.J Fallowing simply warbal instructions when hearing their English namse.
i.] Raiza you right arm
il.] say “here®,

Skill evaluation method

.} Classes were tested for two metrics of English function skills and usage,
i) Gensral location prepositions | an, in, along, efc)

ii.] Ability to recognize B “wh™ question functions, wheare, when, why, who,
oy, wihat.
Resuls:

] 7B% sUccess rate
B.) 4 7% suocess rate

L) 3% suoiess rate

1 ygrbal, warien, and vivesl inmbrection [ am posiions | were med
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All student were directly tested and 120 students were given the “wh” quiz®

"Wh' definitions 120 students

»
P
a3 2 )
™
13
» 9
I o

°

i 2 3 B s A

No student tested was able to define all 6 “wh"” questions.

e

The test is a "one word answer” ¢.g. where = place etc.

As noted in the table nearly 30% { 37 ) of students could not identify any *wh"
questions. General function gaps, “what”, “why”, “when”, “how”

Given the functional lack of foundation skills grade level class leaders should
identify skill and function goals for the semester.

| am respectfully,
Donald Guadagni

@A G

ESL / acquisition / curriculum
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Diagnostic Error Result Examples

Appendix D

39

(Chaoyang primary school ( b3 20 E 2 B 8 BH 7 B B J8 22452 (N 22358

5th grade class example.

2017-09-04
Class 5-1 incorrect correct
necklace 24 8
glasses 23 9
flower 11 21
English 8 24
agree 26 6
center 20 12
equal 19 13
aid 15 17
coffee 12 20
bind 19 13
177 143
2% AIEH  1IEHR
6" grade class examples
2017-09-05 grade 2
Class 6-1 incorrect correct
theater 22 8
vanilla 25 5
toss 22 8
sour 13 17
December 9 21
street 6 24
above 23 7
below 22 8
barn 26 4
stick 20 10
37.30% 188 112
AIERf IEFR
2017-09-05 grade 1
Class 6-2 incorrect correct
apple 3 21
book 6 18
cup 10 14
red 6 18
wet 10 14
dog 3 21
big 11 13
fast 16 8
lunch 14 10
five 6 18
64.50% 85 155
AIEfs  IEFR

pass / fail 24.4=70%

correct answer

SLIK fail jewerly
fail help you see
fail aplant
1T pass language or country
fail to say yes
fail the middle
fail the same amount
fail to help
fail awarm drink
fail to tie up
ERER
NSNS

pass / fail 21=70%

S fail
fail
fail
fail

1E3K pass

pass
fail
fail
fail
fail

eSS

pass / fail 16.8=70%

1K pass
pass

S fail
pass
fail
pass
fail
fail
fail
pass

NESES

correct answer
watch movies
flavor
to throw
a taste
a month
where you drive
higher place
lower place
where animals live
apiece of atree

IEHRER

correct answer
fruit

something you read

used to drink
acolor
not dry
type of pet
something large
moving quick
midday meal
anumber

IEER

common incorrect answer

clothing
help you talk
type of food
iaafood
to be unsure
the start
a small amount
to see
acandy
to cook

EIAERER

common incorrect answer
a place to read
adrink
to drive
afood
aweek
where you teach
in the middle
higher place
where people live
a piece of food
EIRERER

common incorrect answer
vegetable
something you watch
used to sleep
afood
not strong
type of food
something small
moving straight
evening meal
a color
BEHAERER
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Appendix E
Visual Learning Environments
Ningbo City Vocational and Technical College Art Design Class, field trip April 26, 2012,
Ningbo Museum, Ningbo, Zhejiang

(Acquiring career specific vocabulary and language by visual examinations and examples)

Dialogic pedagogy in the learning environment.
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Appendix F

NBCC / TZU Establishing Rapport / Dialogic Pedagogy Foundations. (%ill)

41
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Appendix G
( 6.) Taizhou University Post Program Recommendations. 8
As appearing on page 3 of 17.
Typical students are required to have a paper dictionary for each class. The use of cell phone
dictionaries is prohibited as electronic dictionaries vary in applications of definitions. In order to
keep each class lesson in context all student should operate using the same definition for the

same word in the same situation.

Mandating a paper dictionary also facilitates proper IPA usage and new vocabulary acquisition,

improves reading skills, and proper language assimilation skills.

*khkhkkkkkkhkik

Class session are generally divided between lecture (theory and background) and practical

application. (Usage in context.)

Typically, student are required to keep lecture notes in a notebook and these notebooks are

checked and signed at both the midterm and final exams.

Tests use randomly selected questions from all class sessions and lectures. Student are required
to listen carefully and respond to each question. Responses must conform to set standards and
use proper grammar, context and sequences. For each test session, students are given a study

guide that covers the content the students are responsible to know.

18 As submitted to the Director of the International Exchange Department Andrew Shi, Taizhou
University. July 15th, 2015
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