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CHAPTER I

INTRODUCTION

In this studv it is postulated that a person's
knowledge of an ethnic group may affect his attitude
toward that group. It may be important to measure educa-

tion counselors' knowledge of the Mexican American and

look for ways to increase that knowledge soO that coun-

selors may interact more effectively with Mexican American

pupils. Possibly, counselor trainee attitudes toward

Chicanos can be modified by increasing knowledge of

Chicanos.

The Problem

Education counselors interact with students to: (1)

advise students cn selection of courses; (2} assist stu-

dents to decide on career choices or college and supply

information about scholarships and other financial aid;

(3) offer guidance to students who enccocunter personal

problems in adjusting to schocl environments; (4) main-

tain contact with the students' and (5) where

necessary, refer students and

agencies which

seeks to provide an accepting atmcspnere SO that students

may freely discuss th=ir acadsmic and sccial proilems.

-




These services offered by the counselor are of special
importance for children of different ethnic backgrounds.
However, the U.S. Commission on Civil Rights, in Report

VI, Mexican American Education Study, February 15974,

reports that counselor preparation programs éenerally do
not require any unigque or additional course work related
to minority students. Some states require anthropology
and sociology and recommended related training in race
relations, the family, community and intergroup relations,
and the school and the community. However, none of the

states has established reguirements for Spanish, the his-

tory of Mexican Americans and other ethnic studies courses
which would be especially suitable for counselors to work
with Chicanos. In addition, counselor tréinees have lit-
tle opportunity to work with Chicanc pupils.

Carter (1970) writes that " .. . . counselor prepar-

ation institutions blithely continue to certify counselors

who will have lifelong contact with Mexican Americans but

do little or nothing special to prepare them for that
task" (p. 103). Carter stresses that counselor prepara-
tion institutions have done, and continue to do, little to

cope with the problems associated with cross-cultural

schooling and the counseling of the ethnically different

Mexican Amexican.

WAy res BTN BT e 'S 30 BRI hPT ¢ et s v
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code includes reguirements for:

. . . each school with a substantial population
of students of diverse backgrounds provide an
inservice preparation program designed to pre-
pare teachers and other professional school
service personnel to understand and effectively
relate to the history, culture, and current prob-
lems of these students and their environments
(Reyes, 1975).

The letter and spirit of this mandate rest on the premise

that increased knowledge about ethnic groups will improve

|

attitudes toward, and ultimately the\education of, these

@roups.

Research (Rosenthal & Jacobson, 1968; Whitehead &
Miller, 1972; Williams, Whitehead, & Miller, 1971;
Woodworth & Salzer, 1971; Jensen & Rosenfeld, 1974) evi-
dences that teacher and other educational personnel atti-
tudes affect the performance and drop-out rates of stu-
dents and that Mexican American students find themselves
in cultural conflict with the school and personnel. In
response to these problems, California has mandated multi-
cultural education inservice programs for school staffs,

but to date no corresponding mandates have been made for

‘counselor preparation curriculum.
i

roup may arifect a perscn's attitude toward that grou
P Y E o B

If it is postulated that knowledge cf an ethnic

then, it is important to measure counselor education stu-

dent knowledge of Chicanos.
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purpose of the Study

The purpose of this study, then, is to measure
counselor educaticn student knowledge of Chicancs as re-
vealed by the level of agreement with the criterion meas-
ures in the specified areas of Mexican American politics,
psychology, heritage, scciology and education of the LOCCI
Instrument (Appendix A). The LOCCI Instrument was devel-
oped by the writer and constitutes the instrument for this

study. The 35 items of the guestionnaire were developed

=

1

from a review of the literature in the areas of lMexican

American politics, psychology, heritage, scciology and edu-

cation. The items selected zre considered within a reason-

ol
]

able range of knowledge about Mexican Americans that
education cocunselor should have as part of his/her prepara-
tion.

It is a basic assumption of this study that there
ought to be a relationship between the educational curricu-
lum of the Counselor Education Department at San José State
University and the level of agreement with the criterion
measures in the areas of Mexican American vclitics, psychol-

ogy, heritage, scciology and educaticn.

1

Note: For example, if the Counselor Education
Department is effective, then any student who is a mencer
of the Department will demcastrate a nigh level of agree-

ment with the criterion measures of ths LOCCI Instrument
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which contains statements of knowledge about Mexican
Americans in. the areas of politics, psychology, heritage,
socioclogy and education.

Assumptions, however, often dictate a methodology.

As a result, the study was developed as a means of initially
determining the relation between selected variables and
levels of agreement with the criterion measures in the spec-
ified areas. Subsequently, it became apparent that in

order to determine the level of significance of the rela-
tionships, the study would have to include methods fcr
determining the extent of knowledge about Mexican Americans
possessed by members cof the population. Therefore, the
Statistical Package for the Social Sciences was employed as
a method of statistical analysis.

The research gquestion asks: Is there a significant
relationship between selected variables and the levels of
agreement of counselor education students on the critericn
measures in specified areas outlined in the LOCC& Instru-
ment? The research gquestion the study is designed to ex-
plore is intended to bring about a better understanding of
the relationship between counselor education preparation

and knowledge about Chicanos.

t

In sum, the purpose of this study is to exact a
determination of negative or positive impact of ccunselor

education prevaration on knowledge akout Chicanos by means
X Y
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of an assessment of the relationship between the curriculum

of the Counselor Education Department at San José State
University in terms of units completed and other related

variables.

Significance of the Problem

If one accepts that educational counselors' knowledge
of Chicanos has significant influence cn the self-concept
and educational/career choices made by Mexican Americans,
then the education counselor's training and preparation
should be analyzed through research. This study is a dirxect
attempt to determine whether, as a counselor educaticn stu-
dentAmoves through a counselor education department, there
is an increase in knowledge of Chicanos. Possibly any dif-
ference in knowledge will be attributed to differences in
work experience, age and ethnic group identification, and
maturation levels. But if a lack of a significant relation-
ship.between counselor educéticn students' preparation and
knowledge about Chicanos can be determined, there is the
possibility that corresponding curricula changes can be
made in a counselor education department, given that such
preparation is not only mandated by State guidelines but is
also a necessary -pedogocical requirement for the educaticnal

counselors in San José, Santa Clara County, California and

the Southwest.
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Cefinition of Terms

N
Attitude, as defined by Rokeach (1968), is an

empirical generalization:-

An attitude is a relatively enduring organ-
ization of interrelated beliefs that describe,
evaluate, and advocate action with respect to
an object or situation, with each belief hav-
ing cognitive, affective, and behavioral com-
poenents (p. 457).

| Chicano and the term Mexican American are stipula-
tively defined and used interchangeably ({(althcugh some
persons prefer to identify with one or the other or
neither) to refer to a person of Mexican, Hispanic or Latin
American or Black descent who may speak Spanish (or a diat
lect of English and Spanish) and who may speak English and
who may adhere to Mexican, Hispanic, Latin American oOr
Black cultural traditioms.

The term Anglo is used to refer to a member of the

majority U.S. population, often referred to as a member of

the dominant group or dominant culture.

Criterion measures denote the items in the areas cf

knowledge about Chicanos in Politics, Psychology, Heritage,

Sociology and Education.

LOCCI TInstrument constitufes the instrument for this

study and comprises 35 items or criterion measures in the




areas of Mexican American politics, psvchology, heritage,
sociology and education (see appendix A).

Knowledge of (or about) Chicanos is operaticnally

defined in terms of the level of agreement (low, medium,
high) with the criterion measures in the specified areas of
politics, psychology, heritage, sociology, and education of

the LOCCI Instrument.

£

Units completed in the Counselor Education Department

refers to any unit(s) for courses listed on pages 142-144

of the San José State University Graduate Catalog 1874-76

and for which a final grade has been issued and recorded in
the official transcripts of the Registrar of the University.

Beginning Counselor Education Student in the Counsgelox

Education Department of San José State Universitv is opera-
tiocnally defined és a student who has completed zerc to
nine or fewer units in the Counselor Education Department
of the University. The units completed must show a final
grade and be recorded in the official transcripts of the
Registrar of the University.

Advanced Counselor Educztion Student in the Counselor

Education Department of San José State Univaxsity 1S opera-

tionally defined as a student who has completed 20 or more
units in the Counselor Education Department of the Univer-

sity. The units completed must show a final grade and be

1]

recorded in the official transcripts of the Registrar of
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the University.

Hypothesis to be Tested

The research hypothesis for this study states that
there is no significant relationship between the variables
sex, ethnic group identification, counseling experience,
teaching experience, teaching/counseling level of experi-
ence, number of units completed in the Counselcr Education
Department, and number of units completed in ethnic studies
and the level of agreement (low, medium, high) with the
criterion measures in the areas of Mexican American pel-
itics, psychology, heritage, sociology and education of the

LOCCI Instrument.

Delimitations of the Problem

This study proposes an exploration and an assessment
of the relation between selected variables and counseloxr
education students' levels of agreement with the criterion
measures in specified areas. As such it will not seek to
eétabiish necessary and sufficient cause-effect relation-
ships between those variables and levels of agreement with
the criterion measures. Nor will the study seek to identi-
fy, establish, or assess relations involving Counselor
Education Department staff performance, curricuvlium, and
student performance. All such guestions fall beyond the

purpose and scope of this study.
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The population from which the sample for this study
is drawn comprises the population of students in the
Counselor Education Department of San José State University,
San José, California.

A sample of 153 students voluntarily responded to the
LOCCI Instrument. The sample represents approximately 75%
of the population.

Generalizations based on the findings of this study
must therefore reflect the purpose and scope of the study

as well as the characteristics of the sample.

Summary and Overview

The U.S. Commission on Civil Rights (1973) and Carter
(1970) have noted a lack of education counselor preparation
to work with Chicano students. Furthermore, Johnson (1951)
indicates a correlation between knowledge of a group and at-
titudes toward that group. The research of Rosenthal and
Jacobson (1968), Williams, Whitehead, and Miller (1971),
Woodworth and Sal;er (1971), and Jensen and Rosenthal (1974)
shows a relationship between teacher attitudes and student
performance. This thesis is a quantitative analysis of the
relationship between Counselor Education Department curricu-
lum at San José State University and knowledge of Chicanos
as measured by the level of agreement with the criterion
measures in the areas of Chicano politics, psychology, her-

itage, sociology and education of the LOCCI Instrument.




Chapter II will review literature relevant to atti

tudes and knowledge; school personnel attitudes toward

performance with Mexican American pupils and other eth-
nically different pupils; teacher expectation; counselor
training; and recent legislation affecting employment of

Mexican American counselors.

11

" Mexican Americans; counselor and teacher interaction and -
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CHAPTER II

REVIEW OF LITERATURE.

This survey of literature discusses attitudes and
knowledge; school personnel attitudes toward Mexican
americans; counselor and teacher interaction and perform-
ance with Mexican American pupils and other ethnically
different pupils: teacher expectations; counselor training:
and recent legislation affecting employment of Mexican
American counselors. Abundant literaturée, educational
statistics and research are available to reinforce the
perspective that the Mexican american child is to blame
for failure because his culture and values "hinder" him.
This study takes the perspective that possibly the schools
must reevaluate their performance, seeking ways to make
schools responsive to the unigue educational needs--

specifically counseling needs--of Mexican American pupils.

Attitudes and Knowledge

Rokeach (1968) believes that an attitude functions
as an enduring entity when dependent upon a residue of
past experiences. Its function is to approach, to associ-
ate, to infer and to determine what action is proper to a
subseguent situation. However, an attitude is subject to
change by the introduction of new residues acquired

through new experiences in new situations. The result is
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a synthesis of old and new residues used to behave in a
particular situation. This synthesis may be described as

the interplay between conforming and changing behavior.
Bernard (1967) describes this concept:

Social attitudes are as numerous as
relationships between people, but
they may be classified according

to several general criteria, the
most significant of which are: the
collective relationships which
standardize and stereotype atti-
tude through interconditioning
(urban, rural, sectarian, racial,
actionalistic, political, occupa-
tional, etc.); the objective oOr
aim of the behaving person (human-
itarian, exploiting, protective,
etc.); and the time reference of
the attitude (traditional, progres-—
sive, temporary. permanent, etc.)
(p. 306).

.Consequently, there are many conceptual bridges

" between persisting psychological states of the individual
and the social objects of orientation. An individual uses
attitudes as a tool to come to grips with his own world
and taxonomy Of social objects and social events of ori-

entation.

Alper and Korchin (1952) discovered that material

that conforms to a learner's attitudes is remembered
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petter than that which presents conflicts. Selection of
vocabulary following this pr;pciple may affect his learn-
ing. Havron and Cofer (1957) found out that it was easier
for subjects to learn attitude-relevant verbal responses
if they were congruent with their existing attitudes.
Subject matter to be learned added to the complications of
the learning process. And since attitudes depend upon ex-
perience and "By arranging environmental consequences cr
contingencies, the probability of a behavior's occuring
can be increased; by eliminating the conseguences, the

probability can be decreased," (Encyclopedia of Educational

Research, 1969, p. 708) a counselor training program ideal-
ly provides the "environmental contingencies™ conducive to
acquiring knowledge of Mexican Americans and conducive to
developing a positive concept of Mexican Americans.

DeCecco (1971) defines attitudes as cognitive, affec-
tive and behavioral. Research in education and social sci-
ence should stress the collocation or ‘intersection of
these three dimensions of attitudes. The integration of
thought, feeling, and behavior describes a process of
change as well as attitudinal states. The integration or
change process is'dialectical in the Hegelian sense, with
each synthesis or state of integration challenged in turn
by a new antithesis or disintegration and thereby evolving

ever higher levels of cognitive, affective and behavioral
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development.

The educational taxonomy of dividing educational ex-
perience'and learning into three domains--cognitive, affec-
tive and motor, places attitudes in the affective domain.
The inherent problem in the taxonomy is that attitudes are
not secondary but pertain to all three levels simultane-
ously. To study attitudes in this taxonomy requires a re-
synthesis of all three domains.

This study measures counselor trainees' knowledge of
the heritage, cultural anthropology, social psychclogy and
educational achievement of Mexican Americans. And since
attitudes are "not secondary but pertain to all three
levels simultaneously," counselor trainees' attitudes
toward Mexican Americans are determined, in part, b§ their

knowledge of Mexican Americans as an ethnic minority.

~Lee (1973) states:

Belief is an attitude. Knowledge is not to
be defined as an attitude: its differentia
is evidence. Beliefs are not necessarily
propositiocnal, but knowledge is proposition-
al. When belief is of propositions, some
evidence is necessary for justified belief,
but it may not be sufficient to establish
knowledge. It follows, then, that there

is no absolute dividing line between belief
and knowledge (pp. 134-135).

15
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Johnson (1951) measured the attitudes of-bilingual

' --male students toward the Anglo ethnic group and found that ..

a profound knowledge of the Anglo culture or no knowledge

of it yielded the least cultural prejudice.

School Personnel Attitudes Toward Mexican Americans

Dr. Tomis Arciniega (1972) classifies four approcaches
to the education of the Mexican American child: (1) the
Mexican American student viewed as noble poor approach,

(2) the Mexican American viewed as pathological approach,
(3) educating Mexican Americans to be more effective

copers approach, and (4) the Mexican American viewed as
oppressed approach. Arciniega believes the schools reflect
a pathological or cultural deficiency approach which is
based on the "false premise that the problem lies primar-
ily within the Mexican American's culture" (p. IX-18).
School practices have a clear intent: ". . . the young-
ster must first be 'de-Mexicanized'" (p. IX-18).

Arciniega maintains that schools are geared to middle-
class Anglo children and the school system maintains the
status quo. To adjust, schools employ machanisms such as
goal displaéement (original goals are displaced partially
or completely and the means, rules, regulations, procedures,
etc. become more important; means are elevated to the

status of goals); tracking; technical-vocational schools

which serve almost entirely minority-group students;
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school zone gerrymanderingd practices; co-curricular activ-
ity prograﬁs for the academically talented which are
participated in primarily by 2nglo middle- and upper-class
students; and special education practices kpp. IX-21-22).

Arciniega has labeled a school adaptive mechanism
the "Lénguage Ability and Accent Coefficient (SLAAC)" (p-.
1X-23). The school uses this measure in subtle and extra-
official ways. & student's SLAAC rating will determine
the extent to which he participates in activities and will
determihe what the school expects of him. "It appears
that school expectations for a Mexican American student
rise in inverse relation to his SLAARC rating as perceived
by the school" (p. IxX-24).

Johnson, Scales, and smith (1974) point out that
middle-class teachers have negative attitudes about the
culturally different and that those attitudes affect stu-
dent achievement. The middle-class teacher, trained in a
middle-class college and university, may perceive the
culture of culturally different children as inferior and
design curriculum in the light of middle-class back-
grounds only. This negative perception presupposes cer-
tain limits on the intelligence aﬁd abilities of minority
children. They £efer to a recent study oI teachers in a
metropolitan school system which revealed that attitudes

about students became less favorable as the compesition of
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the student body became more non-white (Wiles, 1971).

Two. Mexican American educators, Aragdn and Ulibarri
(1971), believe that "the whole notion of counseling pre-
sumes that there is a common understanding between the
professional and the client. Even when this commonality
exists, counseling and guidance present a most difficult
task. The problem becomes doubly difficult when the
professional and the client are culturally different. Such
a counselor's training presumed that he would work only
with 'normal' abnormal students. It has not always worked
out that way. In some instances, a counselor trained to
work with culturally different children at best learned to

define them as products of the 'culture of poverty'" (p.

87) .

Palomares (1971) believes that counselors "express
in indirect verbal and nonverbal ways those attitudes and
values willed to us by our history, our schools, and other
social institutions. Further, the attitudes and values we
utilize in counseling relationships tend to be those willed

to us by history and environment more than those we want

to believe we possess" (p. 132).

In another study on teacher attitudes, Yee (1968)
shows that "lower-class children are more affected by
teachers' attitudes toward them than are middle-class chil-

dren" (p. 275). Yee holds that, in effect, these teachers




discriminate against jower-class students by failing to

~:mpra.‘};r\\&J;tte“rhﬂ:::'\.or;’c.o their crucial affective needs. -- -

The Ramirez and Taylor (1967) study on picture card
perception points out that "both teachers' and students'
perceptions are conditioned by respective cultural back-
grounds, which in the end will determine how they will re-
late to each other" (p. 4). This study indicates that
whenever Mexican American students experience "interper-
sonal relationships with teachers, counselors, and school
administrators who were concerned about them, theixr per-
formance in school improved. Thus, when these students
perceived their teachers as beind interested in their
welfare, they performed much better" (p. 4).

another study by simmons (1966) states that society.
and therefore, school, perpetuates the mutual images and
expectations of both Anglo Americans and Mexican Americans.
He avérs that "Anglos and Mexican Americans interact on a
basis of society's expectation of what their role should
pe" (p. 16). For Anglo counselors and teachers this has
meant for too long that Mexican Americans are obviously
n3isadvantaged" and therefore very little in the way of
academic success can be expected of them.

A study by Anderson and Safar (1967) in two multi-

cultural Southwestern comnunities shows the attitudes and

perceptions of community members and school personnel
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demonstrated a ubiguitous feeling that Spanish-American
-and Indian children are less capable of achieving desir-
able goals than are their Anglo contemporaries. This
lack of achievement of the minority groups appears to be
perceived as a iack of innate ability and support rather
than as the fault of inadequate school programs.

School and Society (November 12, 1966) cites a three-

year field study completed by Parsons in a Southwestern
elementary school where more than half of the nearly 600
pupils were Mexican American. The study documents blatant
discrimination by both school administrators and teachers
toward Mexican Americans.

In a report by the U.S. Commission on Civil Rights
(1968) , examples of individual experience with the schools
were cited which included negative teachers' attitudes
expressed in lunchrooms; inexperienced teachers failing
students by labeling them inferior instead of analyzing
their own teaching techniques; and specifically, the exper-
ience of one graduate who perceived counselors as the stu-
dents' biggest enemies. Counselors tended to push Mexican
American students toward shop courses. The Commission goes
on to cite charges made against school administrators, in-
cluding labeling Chicano children as psychotic and mentally
ill; suspending Chicanos .sithout their parents being aware

of the childrens' rights and telling Chicano children to
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return to Mexico where they belonged. 1In addition,
teachers were said to have avoided communication with
Chicano parents, and then, to have used the‘excuse that
Chicano parents were not interested in their children's
educations.

The purpose of a survey conducted by Hurtado (1972)
was to determine thg existence and conseguently the degree
of prejudice toward Mexican Americans by counselor educa-
tion students. As a result of the writer's personaltex—
perience with counselor education students, he hypothesized
that counselor education students hold prejudicial atti-

tudes toward Chicanos based on stereotypic information.

|
>
*¥

The results of the survey, however, did not show the degree
of negative bias or ignorance toward Mexican Americans

that was expected. Hurtado attributed the results to

ol oo e S

weaknesses inherent in the questionnaire approach and to

el B e

the possibility that counselor education students, like

other college students, are "extremely test-wise and know

: socially (acceptable) and expedient manner possible” (p.
40) .
The same survey showed that 85% of the students felt

their counselor education department should provide more

E ; the 'game' of answering such guestionnaires in the most
E training to help counselors work with Chicano students.
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Counselor and Teacher Interaction and Performance with

Chicano Students .

The findings of the U.S. Commission on Civil Rights
(1973) in a study on teacher interaction with Anélo and
Chicano pupils in three Southwestern states show thefe are
important\eifferences in teacher interaction with Mexican
American students and Anglo students. The Flanders Inter-
action Analysis System (modified to specify ethnicity) had
six categories showing statistically significant dispar-
ities: (1) praising or encouraging, (2) acceptance or use
of student ideas, (3) guestioning, (4) positive teacher
response, (5) all noncriticizing teachexr talk, (6) all
student speaking. Mexican American pupils in the survey
area received considerably less of some of the most educa-
tionally beneficial forms of teacher behavior than did
Anglos in the same classrcomé. Teachers speak less often,
and less favorably, to Mexican Americans than to Anglos.
At the same time, Chicano pupils generally speak out less

in class than do Anglo pupils.

Report VI of the Mexican American Education Study

(1974) published by the U.S. Commission on Civil Rights
quotes Dr. Miguel Arciniega: "Counselors are On the whole
just not doing a good job with students, particularly
Chicano students" (p. 42). A counselor's job reguires

time to familiarize himself with the students' family
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backgrounds,Atime to get t? know students as individuals
with individual aSpirationé and unique capabilities.
Heavy workloads often leave little time for individual
attention; and|advice on spch matters as selection of
academic courses is made oﬁ the basis of incomplete or
inaccurate information about a student's capabilities.

|

"Some counselors hold stereotyped images of Mexican

Americans and advise Chicano students on the basis of

these stereotypes" (p. 42*.

The same report cités statistics compiled in 1969
which show for the Southwest a ratio of 1,926 Mexican
American pupils for every:counselor in secondary schools
in districts with ten pergent or more Mexican Americans.
That ratio is two times higher than the ratio of Black
pupils per counselor, and;almost six times higher than the
ratio of Anglo pupils peﬁ counselor. The ratios at the
eleméntary levels are even higher. The lack of counselors,
and particularly the lack of Mexican American counselors
in the schools of the Southwest, has the effect of deny-
ing many Chicano students the benefit of advice and guid-
ance from pexrsons whose own backgrounds would tend to
assure a more sympathetie understanding of the problems
these children face in séhool.

Counselors are foréed to rely heavily upon IQ and

standardized achievement tests, Very often being fully
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aware that such tests carrf cultural and language bias and
are inadequate for validity assessing Chicano students'.
actual intelligence and abilities.

In an issue of the Journal of Mexican American

Educators (2673), dedicated to educational testing, the
consensus of the contributors is that IQ tests are inade-
guate to measure the intelligence and school potential of
children from backgrounds different from the dominant
society. As far back as 1934, Sidnchez pointed out the
controversial nature of intelligence and intelligence
testing, especially as they apply to children who display
fundamental personal, social, and cultural differences.
DeAvila (1973) asks why IQ tests in the first place?
The pat answer is that the IQ test is used to screen for
mental retardation. However, according to DeAvila, there
is serious doubt that the test is valid even for that.
Research indicates that most Mexican Americans placed in
special education classes do not belong there and are
normal learners (Arciniega, 1972) . Special education
classes in the Southwest, almost without exception, are
comprised of Mexican American and Black student populaticn.
Arciniega (;972) avers that Mexican Americans are
not being counseled properly and that preference is usu-
ally given in public schéols to the college-bound students.
Basic criticisms of counéeling and guidance programs

{

i
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include: (1) overemphasis on college-prep students, (2)

|
culturally insensitive counselors, (3) counselors overly

preoccupied with IQ and achievement testing, (4) coun-

selors channeling Mexican Americans into vocational trades
|

and Armed Services, and (5) counselors not interested in

relating to Mexican American parents and cormmunity.

Teacher Expectations

Rosenthal and Jacobson touched off a great deal of

research on expectancy effects with the publication of

their book Pygmalion in the Classroom (1968). In their
study involving Chicano chgldren, they manipulated teach-
ers' expectations by proviaing teachers with information
concerning students' capabﬁlities for academic achieve-
ment. They report that a "teacher's attitude affects not
only the student's desire'to learn, but his performance,
his grades, and most significantly his IQ scores" (p. 65).

Also revealed was that by allowing teachers to believe in

a student's increased potential to learn, this factor alone:
n

could cause the student's performance to improve consider-

2 ably in school achievement as well as in IQ scores. How-
ever, in many classrooms, initial expectations for stu-

dents' classroom behavior may result from social stereo-

types. If stereotypes do influence teachers' expectations
for student achievement and classroom behavior, then it

follows that teachers will devalue Black and Chicano




students in line with thef

|

of studies supoort this ldea- Whitehead and Miller (1072),

r ethnic stereotypes. A number

Williams, Whitehead, and Alller (1971), Woodworth and
salzer (1971).

Social class, like ethnicity, may also serve as a
basis for stereotyping, and numerous investigations have
documented the negative sﬁereotypes which portray lower-
class students: Becker (1952), Miller (1973), Rosen (1969),
Sexton (1961), Sewell, Haller, and Strauss (1969).

Ethnic and socilal ciass cues are transmitted both
visually and vocally. Seéord (1958) , Clifford and Walster
(1973) and Williams, Whitéhead, and Millexr (1971) offer

evidence supporting the idea that ethnic and social class

3
¥k )
5
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cues are transmitted wvisually.
. ,

The aim of a study performed by Jensen and Rosenfeld

(1974) was to investigate' the possible influence cf ethnic

rand social class stereotyping on teachers' judgments of
students as well as the way in which these stereotypes

é might be transmitted. After seeing, hearing, or seeing
and hearing videotapes of;middle— and lower-class Anglo,

| Black and Chicano studenté, teachers evaluated students
on a set of 15 semantic differential scales dealing with
teachers' classroom evaluative criteria. Patterns in the

data showed that 2Znglcs were rated most favorably. Middle-

class Anglos and Blacks ﬁere rated more favorably than

O i
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lower-class Anglos and Blaéks, respectively; however, .
class made no difference in the ratings of Chicanos. In
practical terms, this study provides evidence that educa-
tional equality for students from different ethnic and
social-class backgrounds ﬁs a myth, at least in the
study's test city. Teachérs' expectations for students'
classroom behavior are affected by their stereotypes of

different ethnic and social-class groups.

Ethnically Different Counselors and Students

Maes and Rinaldi (1974) list desired characteristics
of the counselor who worké with Chicano children, and
emphasize that the counselor does not have to be Chicano
to be successful. The counselor, from any background,
must display empathy, warﬁth and positive regard for
Chicano children as humag beings. Bilingualism, however,
is considered very important to have full range of dis-
cussion with the children and to build rapport, and use
of a translator is considered to be of questionable value.
The counselor should also have a cultural awareness to
understand goals, values and behavior based on first-hand
experience and understanding of Chicanc religion, history,
art, music, dance and liferature. In addition, the
counselor should have a thorough counseling repertoire,

including behavior modification and Adlerian technigues.

t




el e v duit

by b v

e R ey

28

And since the family is of utmost importance to the child,
the counselcr must act as consultant-to teachers- and prin-
cipals to insure educational environments conducive and
responsive to Chicano children's language, culture and
psychosocial needs.

In a summer school reading project, Hosford and
Bowles (1974) identified learning reinforcers by sex and
ethnicity (Anglo and Chicano) by means of guestionnaires,
personal interviews, observations, surveys of literature
on reinforcers, and reviews of literature having relevance
to Chicano values and interests. The implications result-
ing from the research are that "providing students with the
opportunity to select their own reinforcers might well be
a potent technique for teachers and counselors to use to
help students modify a variety of behaviors. In addition
to allowing the students to select their own reinforcers,
it might also be advantageous to encourage them to choose
their own contingencies for earning them" (p. 299). This
position holds great promise for counselors of the ethni-
cally different because the children can develop their own
reinforcers based on their own value systems.

In a dialogue, Nelson, Myers, Moore, and Callao
(1974) react to propositions made about counseling cultur-
ally different children. All agree that every effort

should be made to have culturally different children
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participate as fully as possible in all school activities,
but keeping in mind their needs and desires. The four
barticipanfs (each one representing an ethnic group) sug-
gest that those who "work with children és teachers or
counselors need to experience both empathy and respect for
their customs, patterns of behavior, and environmental
conditions. Differences should be valued over homogeneity;
within group differences should be looked at so that ster-
eotypes and generalizations are avoided" (p. 308).

Ho and Shipley (1974) discuss the situation of
minority counselors counseling white students, and suggest
that the minority counselor "makes an effort to understand
his cross-racial feelings and their social and cultural

antecedents" (p. 288).

Counselor Training

The well-known educator, Thomas P. Carter (1970},
writes that "counselor preparation institutions blithely
continue to certify counselors who will have lifelong
contact with Mexican Americans but do little or nothing
special to prepare them for that task" (p. 103). Carter
stresses the point that counselor preparation institutions
have done, and continue to do, little to cope with the

problems associated with cross-cultural schooling and the

counseling of the ethnically different Mexican American.
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public schools are attempting much more. (Colleges and

universities are not only failing to pave. .the way towards

improved school ‘opportunity for this minority, but they

are also failing to follow the lead of the lower-level
institutions. Carter contends that "no counselor can suc-
ceed with the culturally different and/or poverty commun-
ity unless some rather personal things occur” (p. 150).

The student's basic assumptions about himself and the

world he lives in, and his explanations of both, must be
subjected to reappraisal. The "folk myth" explanations
of such items as race achievement, or poverty must be
destroyed. Also Carter holds that no teacher should be
just told about Mexican American culture. Instead programs
must be established to force him "to see it and feel it"
(p. 150).

Palomares (1971) avers that counselcrs have tended

to experience frustrations in communicating with persons
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from divergent racial and ethnic groups as largely their
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fault. "We have blamed the lack of genuine communication
on those whom we counsel” (p. 144). Palomares points out
that it was groups of minorities who forced educators to
examine the racist attitudes, values and communications

within the entire educational system. "Now no section of

LAk . b

the country, no segment of the educational establishment

can rest secure against such critical self-scrutiny”
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(p. 140).. He continues by saying that counselor education
. training has not eguipped counselors to ". . . include
ethnicity, race, or the minority perspective as valid
reasons for being and feeling. As a result, we have not
been made to systematically scrutinize those verbal and
nonverbal behaviors which handicap our communication with
ethnically divergent persons” (p. 140). Palomares rec-
ommends that counselor training should include: (1) inten-
sive scrutiny of trainees' non-verbal behavior (via video-

tape), (2) trainees' encountering persons from other ethnic

_groups as their peers in training, and (3) training insti-

tutions utilizing Chicanos and members of other ethnic

_groups in planning, developing, coordinating and imple-

menting training programs.

In discussing the counseling needs of Mexican
American children, Guerra (1965) stated "the problem orig-
inates at the institution of counselor preparation where
the counselor receives his training" (p. 6). Guerra
maintains that to date, no curriculum for counselor educa-
tion requires a trainee to take Spanish language instruc-
tion or the sociology of Spanish-speaking communities.

In general, future teachers, counselors and administrators
are not required fo follow courses which in any way pre-
pare them to work with Chicano children. He goes on to

say that at present in all state colleges in California,
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jess than one percent of the graduates ever take a course

" in Spanish language or Mexican American sociology. The ,

problem lies in the current practice of grouping the soc=-
iology of all ethnic minorities into one course as if

their problems were similar or identical. "In other words,
the counselor, who has a key job of establishing a unique
rapport with children, does not often have the professional
background that is necessary to do the job™ (p. 6).

Aragén and Ulibarri (1971) identify five aspects of
behavior that begin to identify culture in the context of
the educational world: language, diet, ethics, costuming
and social patterns. "A group of people who are alike in
these five areas could safely be called a cultural group"
(p.89). That is why education counselors need preservice
preparation and inservice training, experience that famil-
jarizes them with "the magic components that make a cultur-
ally diverse society exciting and productive" (p. 89) .

According to Report VI: Mexican American Education

Study (1974) publishedAby the U.S. Commission on Civil
Rights, most couthwestern states require counselors to
have teaching certification or experience. And because

of the low numpber of Chicano teachers, there are very Ifew
Chicano counselors. In addition, counselor preparation
programs generally do not require any unique OT additional

course work related to minority students. Some states
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require anthropology and sociology courses, but none has :
established requirements for courses such as Spanish,xghe

history of Mexican Americans, and other ethnic studies
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courses which would be especially suitable for training
counselors to work with Chicano pupils. In addition,

counselor trainees have 1ittle opportunity to work with

Chicano pupils since most universities are not located in

areas of heavy Chicano population; and since most trainees

are Anglos also living outside these areas, there is little
chance that these trainees will have practice counseling
experience in a school with a high proportion of Mexican

Americans.

Legislation |

Recent Task Force findings (1975), specifying reme-
dies for eliminating past educational practices ruled un-

lawful under Lau V. Nichols, indicate that "schools must

develop strong incentives and encouragement for minority

students to enroll in electives where minorities have not

traditionally enrolled" (p. 14) . 1In this regard, coun-
selors, principals and teachers have a most important
role. Title VI compliance guestions are raised by any

E .~ analysis of counseling practices which indicates that

minorities are being advised in a manner which results in

their being disproportionately channeled into certain
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subject areas Or coOurses. and " . . . insist that to elim-
inate discrimination and to provide equal educational oppor-

tunities, districts must take affirmative duties to see

that minority students are not excluded from any elective
courses and over-included in others" (p. 15).

Recent 1975 amendments to California Title V Admin-

istrative Code mandate that "each public education agency
will develop and implement an a;firmative action employ-
ment program for all operating units . . . DO later than
January 1, 1976" (Section 34, Division I; Part I). In
the same chapter, earlier legislation under Section 30

"Findings of Fact" states under (c):

It is educationally sound for the minority
student attending a racially impacted
school to have available to him the pos-
itive image provided by minority teacher,
counselor, and administrator. It is
likewise educationally sound for the
child from the majority group to have
positive experiences with minority peo-
ple which can be provided, in part, by
having minority teachers, counselors,

and administrators at schools where the
enrollment is largely made up of
majority-group students . . . -

Summary and Overview

This review of literature did not attempt to be
comprehensive, but sought: (1) to define briefly the term
attitude, (2) to show the relationship between attitude/

belief and knowledge, (3) to document the existence of

D




negative attitudes toward Mexican American children held

by school personnel, (4) to document the lack of adeguate
counselor tfaining to work effectively with Mexiban
Americans, and (5) to present recommendations for coun-
selor training institutions to meet the need for programs
to prepare traineés to work effectively with Chicano
counselees.

Rokeach (1968) believes that attitudes are dependent
upon experience. In education, environmental experiences
are controllable to a certain extent, and the resultant
attitudes of these experiences depend upon the insepar-
ability of knowledge and belief. Johnson (1951) has shown
that in terms of attitudes towards a group, a profound
knowledge of their culture or no knowledge of it yielded
the least cultural prejudice.

Educational literature has produced an abundance
of research on Mexican American pupils that generally
tends to put the blame for underachievement on the pupil
himself and on his cultural traditions which "hinder"
success. In contrast, the authors Arciniega (1972),
Johnson (1951), Aragdn and Ulibarri (1971), Yee (1968),
Ramirez and Taylo; (1967), Simmons (1966) and Anderson
and Safar (1971) have demonstrated that the negative at-

titudes of school personnel toward Chicano pupils have

consistently managed to keep Mexican Americans from
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attaining educational successS. The primordial source

jdentified is school personnel who do not take 'into con-
sideration the cultural values and attributes displayed

by Mexican American pupils, and often openly reject those

values, thus rejecting the child personally.

Blatant discrimination against Mexican American
children is cited in the U.S. Ccivil Rights Commission
reports of 1968, 1973 and 1974. They also point out that
teachers interact less favorably and less often with
Mexican American children than with Anglb children. More
specifically, counselors do not meet the needs of Chicano

counselees, depending too much on I.0. tests which do not

accurately measure Chicano children's potential (sanchez,
1971; DeAvila, 1973); counsel Mexican Americans less often
than Anglos; and place more Chicano than Anglo children in
special education classes (Arciniega, 1972).

Teacher expectations have been shown to directly
affect student performance (Rosenthal & Jacobson, 1968;
Whitehead & Miller, 1972; Williams, Whitehead, & Miller,
1971; Woodworth & Salzer, 1971). Social class and eth-
nicity can also determine teachers' judgments (Becker,
1952; Miller, 1972; Rosen, 1969; Sexton, 1961; Sewell,
1969; Secoxrd, 1958; Clifford & Walster, 1973; Williams,
Whitehead, & Miller, 1971; Jensen & Rosenfeld, 1974).

Necessary requirements for counselors who work with
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Chicanos, according to Maes and Rinaldi (1974), include:
cultural awareness; a thorough counseling repertoire;
interaction with the family; consultant work to teachers
and principals to insure a positive environment for
Chicano children.

In‘addition, Hosford and Bowles (1974) discovered
that the best learning reinforcers are those chosen by
the children themselves. These results can be effectively
applied to the ethnically different child, because the
child himself chooses reinforcers that fit his own cultural
value system.

The recommendations of four ethnically different
counselors (Nelson, Myers, Moore, & Callao, 1974) include:
making sure all children participate as fully as possible
in school activities; counselors being aware of their own
values and prejudices; counselors placing value on hetero-
geneity; and counselors avoiding the pitfalls of stereo-
types.

When the tables are turned and ethnically different
counselors counsel Anglo children (Ho & Shipley, 1974),
the recommendations are basically the same; i.e., to re-
member that a child is a person first and a‘member of an
ethnic grouﬁAsecond.

Counselor training institutions, according to educa-

tors, Mexican American counselors, the Civil Rights
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Commission, and California State and U.S. federal law

(Carter, 1970; Palomares, 1971; Aragén,ﬁxylibarri, 1971;

U.S. Commission on Civil Rights, 1968; Lau v. Nichols,
1975; and California Title V., 1975) must take the respon-
sibility for adequate preparation for trainees to work with
Mexican American counselees. Most of the recommendations
involve: (1) special courses in the sociology, history,
language and culture of Mexican Americans in the United
States; (2) trainee value clarification to be able to
perceive other cultural value systems as different rather
than inferior; (3) on-the-job experience working with
Chicano children; (4) developing awareness of the educa-
tional inequality that has disenfranchised Chicano chil-
dren; (5) developing an open attitude to seek ways a school
and community may meet the needs of Chicano children; (6)
trainees encountering persons from other ethnic groups as
peers in training; and (7) training institutions utilizing
Chicanos as staff members planning, developing, and
implementing training programs.

In conclusion, the recommendations for improved
education counselor preparation indicates a strong rela-
tionship between pre-employment course work and field
experience and knowledge of Chicanos. This propositicn
as a basic assumption tends to support the research

question which is designed to bring about a better
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understanding of the relation between counselor education
» - -preparation and knowledge about Chicanos.
Chapter III presents the specific procedures and

statistical methods used to test this hypothesis.
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CHAPTER III

METHODOLOGY.

This chapter comprises descriptions of the popula-
tion and sample, procedures .for the collection of data,
rationale for the instrument, and statistical methods used
to test the research hypothesis: There is no significant
relationship between selected variables and the level of
agreement with the criterion measure in specified areas of

the LOCCI Instrument.

Definition of the Population

The population for this study consisted of students
enrolled in courses in the Counselor Education Department
of San José State University at the time of this study

(fall semester of 1975).

The Sample

A sample of 153 students voluntarily responded to
the LOCCI Instrument. The sample represents approximately
75% of the population. Table 3.1 displays the percentages
of the sample in selected demographic categories taken

from the LOCCI Instrument.




TABLE 3.1

PERCENTAGES OF SAMPLE IN

EIGHT SELECTED DEMOGRAPHIC CATEGORIES

TOTAL N = 153

Categories Percentages
Sex Male 40
Female 60
Age 20 - 25 28.0
26 - 30 32.0
31 - 40 29.0
41 or more 10.0
Ethnic Group
Identification Mexican American 15.0
Black 7.2
Anglo 63.0
Asian 7.0
Other 8.0
Counseling
Experience None or 1little 50.0
1l - 2 years 31.0
3 - 5 years 13.0
5 or more 6.0
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Teaching

Experience None or a little 40.0
1 - 2 years 17.0
3 - 5 years 15.0
5 or more 28.0

Teaching/

Counseling Level Elementary 20.0

of Experience
Middle 9.0
Secondary 39.0
College/Adult Ed./ 32.0
Agency

No. of Units

Completed in 0 -9 50.0

Counselor Educa-

tion Department 10 - 19 20.0
20 - 29 22.0
30 or more 8.0

No. of Units

Completed in 0 -9 66.0

Ethnic Studies
10 - 19 22.0
20 - 29 5.0
30 or more 7.0

e I bl
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Procedures for the Collection of Bata

The following steps were followed in collecting the o

data for the study:

1. The LOCCI Instrument was completed by students
in attendance at ten counselor education classes during a
two-week period in October 1975. Approximately one-third
of the classes selected for the study were arbitrarily
designated as beginning, one-third at the intermediate,
and one-third at the advanced stage of the counselor educa-
tion curriculum seguence.

2. Scorings on the LOCCI Instrument itself had to
be translated into workable data cards by transfering
responses to code sheets and by punching cards from the
code sheets. Identifiable values were assigned for each

variable.

3. The resultant punched output cards were of the
form necessary for use in the Statistical Package for the
Social Sciences (SPSS).

4, A speclal program was designed (see Appendix C)
which allowed for manipulation and calculation of the data
and for sufficient print-out detail for accurate analysis.

5. For analysis, categories of "Jow," "medium,"
and "high" were assigned to indicate levels of agreement
with the criterion measures. One or two correct responses

out of seven items in each area were assigned to the "low"

[ ——— g
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category; three to five correct responses were assigned to

the "medium" category; and six Or se&ven correct responses
were assigned to the’“high“ category.
6. The criterion measures were preceded by requests
for responses in eight selected demographic categories:
(a) sex, (b) age, (c) ethnic group identification, .(4d)
counseling experience, (e) teaching experience, (£) teach-
ing/counseling level of experience, (g) number of units
completed in the Counselor Education Department of San
José State University, and (h) number of units completed
concerning any ethnic group at any college or university.
7. Tables were constructed to compare the levels
of agreement (low, medium, high) with the criterion meas-

ures in the specified areas and with: (a) sex, (b) ethnic

_group identification, (c) years of counseling experience,

(d) years of teaching experience, (e) level of counseling
experience, (£) number of units completed in counselor

education, and (g) number of units completed in ethnic

studies.

8. A separate table was constructed to compare the
percentage difference between the levels of agreement (low,
medium, high) with the criterion measures and the two var-
iables: 0 to 9 uﬁits completed in the Counselor Education

Department; and 20 or more units completed in the Counselor

Education Department.
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9. . The mean percentage was computed for each var-

iable for each level of agreement (low, medium, high) and

presented on a separate table.

10. In addition, a percentage summary is presented

as an indication of total levels of agreement with the

criterion measures in the specified areas of the LOCCI

Instrument.

11. An ANOVA table was constructed displaying the

R at the .05 alpha level, the F for each variable and

—

significance when applicable.

Description of Selected Variables

Five subgroups were selected and constituted the

specified areas of Mexican American politics,,psycholpgy,

heritage, sociology and education, making up the 35 cri-

terion measures of the LOCCI Instrument. The 35 items

were divided equally into the five specified areas. Al-

though statements concerning any social group defy abso-

lute categorizat

areas for purposes of this study. Appendix B classifies

the criterion measures in their respective areas.

Instrumentation

The LOCCI Instrument (See Appendix A)

by the writer and constitutes the instrumentation for

this study. The instrument was generated to meet the

icn, the items were assigned to specified

was developed




particular design of this study. A review of instruments

~available in the field revealed an abundance of attitude

scales which were found to be inappropriate. Although

a relationship may exist between attitudes toward a specif-
ic group and knowledge of that group, more reliable re-
search results may be generated by measuring levels of
knowledge or levels of agreement. The 35 items were
developed from a review of the literature in the areas of
Mexican American politics, psychoclogy, heritage, sociology
and education. The items selected are considered within
reasonable range of knowledge about Mexican Americans

that an education counselor should have as part of his/her
preparation.

The LOCCI Instrument comprises a total of 35 positive
and negative declarative statements (approximately one-
half positive and one-half negative), with seven state-
ments per area. The items were altered so that all the
responses would not require an "agree" response. In
addition, the statements were mixed sO that no item fol-
lowed another item belonging in the same area. Respond-
ents indicated their level of agreement with the criterion
measures by marking: agree (A), don't know (DK), and dis-
agree (D). Statements marked "don't know" and statements
left unmarked were coded as incorrect. No answer sheets

were rejected for inccmplete data.
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A pilot run of the instrument was administered to
50 counselor education students at San José State
University. The respondents were encouraged to write
comments on the test items and on the definitions of
Chicano, Mexican American and Anglo. The pilot run re-
sults and respondents' comments served to generate the

present version of the LOCCI Instrument.

Statistical Methods

The research hypothesis of this study states that
there is no significant relationship between the level of
agreement with the criterion measures in the specified
areas and selected variables.

The statement of the research hypothesis suggested
three statistical tests: ¥?, t and one-way ANOVA.

To compute the value of x?, the following formula

(Smith, 1970) was applied):

k 2
(£ - £.)
t
X% = E °©
1

£y
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To compute the value of t, the following formula

was applied (Smith, 1570):

t= Py - P2
\[;191 + P20,
Nl N2

To compute the one-way ANOVA values, the following

formulas (Roscoe, 1975) were applied where:

F= __  withdf=k-Il, N-k

calculated at the .05 alpha level.

Summary and Overview

The specific procedures for the collection of data,
related descriptions of population sample, variables,
instrument, and the statistical methods used to test the
research hypothesis of this study were presented in this
chapter.

Data resulting from the application of these pro-
cedures and statistical methods will be presented in

Chapter IV.




CHAPTER IV

ANALYSIS OF DATA

Purpose

. The purpose of this study, as previously noted, is

to measure counselor education students' knowledge of

5
Chicanos as revealed by the level of agreement with the

criterion measures in specified areas of the LOCCI Instru-

ment.

Chapter IV presents the findings of the study. The
analysis of data is presented in two parts. The first
part restates the original hypothesis in versions modified

to adequately assess the relationship between variables

and levels of agreement with the criterion measures in thej

{

specified areas.
; The second part presents the results or findings and
|

= interpretation of the hypotheses under investigation in

. terms of Xz values, t distrirution and one-way analysis of

variance.

Hvpotheses i
|

From the general research hypothesis, 16 null hypoth

eses were formulated:

1. There is no significant relationship between the

variable sex and the level of agreement with the criterion

L




measures in the areas of politics, psychology and educa-

tion.

2. There is no significant relationship between the
variable sex and the level of agfeement with the criterion
measures in the areas of heritage and sociology.

3. There is no significant relationship between the

variable ethnic group identification and the level of

agreement with the criterion measures in the areas of soci-
ology and education.
4. There is no significant relationship between the

variable ethnic group identification and the level of

agreement with the criterion measures in the areas of pol-
itics, psychology and heritage.
5. There is no significant relationship between the

variable years of counseling experience and the level of

agreement with the criterion measures in the areas of pol-
itics, psychology, heritage, sociology and education.
6. There is no significant relationship between the

variable years of teaching experience and the level of

agreement with the criterion measures in the areas of pol-
itics, psychology, heritage, sociology and education.
7. There is no significant relationship between the

variable level of counseling excerience and the level of

agreement with the criterion measures in the areas of pol-

itics, psychology, heritage, sociology and education.
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8. There is no-significant relationship between the

variable 0-to 9/20 - or more units completed in.counselor

education=-scoring "low" and the level of agreement with

the criterion measures in the areas of politics and educa-

tion.

9. There is no significant relationship between the

variable 0 to 9/20 or more units completed in counselor

education--scoring "low" and the level of agreement with

the criterion measures in the areas of psychology, herit-

‘age and sociology.

10. There is no significant relationship between the

variable 0 to 9/20 or more units completed in counselor

education--scoring "medium” and the level of agreement

with the criterion measures in the areas of politics, psy-
chology, heritage and sociology.
11. There is no significant relationship between the

variable 0 to 9/20 or more units completed in counselor

education--scoring "medium" and the level of agreement

with the criterion measures in the areas of education.
12. There is no significant relationship between the

variable 0 to 9/20 or more units completed--scoring "high"

and the level of agreement with the criterion measures in
the areas of politics, heritage ané education.
13. There is no significant relationship between the

variable 0 to 9/20 or more units completed--scoring "high"
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and the level of agreement with the criterion measures in

the areas of psychology and sociology.
14. There is no significant relationship between

the variable 0 to 9/10 or more units completed in ethnic

studies--scoring "low" and the level of agreement with the

criterion measures in the areas of politics, psychology,
heritage, sociology and education.
15. There is no significant relationship between

the variable 0 to 9/10 or more units completed in ethnic

studies--scoring "medium" and the level -of agreement with

the criterion measures in the areas of politics, psychol-
ogy, heritage, sociology and education.
16. There is no significant relationship between

the variable 0 to 9/10 or more units completed in ethnic

studies--scoring "high" and the level of agreement with

the criterion measures in the areas of politics, psychol-

ogy, heritage, sociology and education.

1

Findings

Table 4.1 presents a comparison of levels of agree-
ment (low, medium, high) with the criterion measures in
the specified areas for the variable sex. It includes
the corresponding-x2 values and levels of significance
at the .01 and the .001 levels.

Null hypothesis 1, which states that there is no
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significant relationship between sex and the levels of

. agreement with the criterion measures in the specified

. areas of politics, psychology and education, is accepted;

and null hypothesis 2, which states that there is no sig-
nificant relationship between sex and the levels of
agreement with the criterion measures in the specified
areas of heritage and sociology, is rejected.

By comparison)of the percentage results in these
data, it appears that men possess more knowledge of
Mexican American heritage and sociology.

Table 4.2 shows a comparison of the levels of agree-
ment (low, medium, high) with tﬁe criterion measures in

specified areas and the variable ethnic identification.

It includes the corresponding x? values and levels of
sign at the .05 and .001 levels where applicable.

Null hypothesis 3, which states that there is no
significant relationship between ethnic group identifica-
tion and the levels of agreement with the criterion meas-
ures in the specified areas of sociology and education is,
therefore, accepted. It is interesting to note, however,
that the area of sociology, with a x? value of 14.57 and
a level of significance at the .06, approaches very
closely this study's established level of significance of
.05.

The null hypothesis 4, which states that there is
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no significant relationship between ethnic group identi-
fication and the levels of agreement on the criterion
measures in the specified areas of politics, psychology
and heritage, is rejected.

Table 4.3 compares levels of agreement (low, medium,
high) with the criterion measures in the specified areas

and the variable years of counseling experience. It in-

cludes the corresponding y? values. It is interesting to
note‘that none of the x? values approached a .05 level of
significance. The null hypothesis 5 is, therefore, ac-
cepted, since it states that there is no significant re-
lationship between years of counseling experience and the
levels of agreement on the criterion measures in all the
specified areas.
Table 4.4 shows the comparison of the levels of

agreement (low, medium, high) with the criterion measures

in the specified areas for the variable years of teaching

experience& It also includes the corresponding x? values,

none of which reach an .05 level of significance. Hence,
null hypothesis 6, which states that there is no signifi-
cant relationship between the years of teaching experience
and the levels of agreement with the criterion measures
in all the specified areas, is accepted.

Table 4.5 shows a comparison of the levels of agree-

ment (low, medium, high) with the criterion measures in the
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completing 20 or more counselor education units.
Table 4.7 compares the levels of agreement (low,
medium, high) with the criterion measures of the specified

areas for the two variables 0 to 9 units and 10 or more

units completed in ethnic studies. Under low, medium and

high and for each area, the difference is indicated as a
percent. The t test of proportionality was applied and
null hypothesis 14 is rejected. It states that there is
no significant relationship between the "low" level of
agreement with the criterion measures in all the specified
areas of respondents who have completed 0 to 10 units in
ethnic studies and the "low" level of agreement with the
criterion measures of respondents who have completed 10 or
more units in ethnic studies. Similarly, null hypothesis
15, for the "medium" level of agreement with the criterion
measures in all the specified areas, is rejected, since
there is a significant relationship between the responses
of respondents who have completed 0 to 10 units and re-
spondents who have completed 10 or more units in ethnic
studies. 1In contrast, null hypothesis 16 is accepted,
since it states that there is no significant relationship
between the "high" level of agreement with the criterion
measures in all the épecified areas of respondents who
have completed 0 to 10 units in ethnic studies and re-

spondents who have completed 10 or more units in ethnic
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specified areas for the variable level of counseling exper-

ience. It includes the corresponding x? values, four of
which do not meet the criterion .05 level of significance.
The xz value of 12.177 for the area of education, however,
approaches the .05 level, falling closest to a .20 level
of significance. Nevertheless, the magnitude of the dif-
ference is not sufficient to reject null hypothesis 7,
which states that there is no significant relationship
between the levels of counseling experience and the levels
of agreement with the criterion measures in all the spec-
ified areas.

Table 4.6 compares the levels of agreement (low,
medium, high) with the criterion measures of the specified

areas for the two variables of 0 to 9 units completed in

the counselor education department and 20 or more units

completed in the counselor education department. Under

low, medium and high and for each area, the difference is
indicated as a percent. The t test of proportionality
was applied, hence, null hypothesis 8 is accepted. It
states that there is no significant relationship between
the "low" level of agreement with the criterion measures
in the areas of politics and education of respondents who
have completed 0 to 9 counselor education units and the
respondents who have completed 20 or more counselor educa-

tion units. In contrast, the t values show a significant
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relationship exists between the "low" level of agreement
with the criterion measures in the areas of psychology,
heritage and sociology of respondents who have completed
0 to 9 counselor education units and the corfesponding
results of respondents who have completed 20 or mere
counselor education units. Null hypothesis 9 is, there-
fore, rejected.

Table 4.6 also indicates that null hypothesis 10 is
accepted, since the t values indicate no significant re-
lationship between the "medium" level of agreement with
the criterion measures in the areas of psychology, herit-
age, sociology and politics for respondents who have
completed 0 to 9 counselor education units and respondents
who have completed 20 or more counselor education units.
However, for that same group, but in the area of education,
the t values show a significant relationship and hence
null hypothesis 11 is rejected.

For respondents scoring at the "high" level of agree-
ment, there is no significant relationship between their
responses in the areas of politics, heritage and education,
which leads us to accept null hypothesis 12. However,
null hypothesis 13 is rejected, since it pertains to the
area of psychology and sociology and there is a signifi-
cant relationship between the responses of respondents

completing 0 to 9 counselor educaticn units and respondents
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studies.

Table 4.8 presents a mean percentage comparison of
the levels of agreement (low, medium, and high) with the
criterion measures in the specified areas and all the
variables.

Table 4.9 summarizes all the levels of agreement
(low, medium, high) with the criterion measures in all the
specified areas and indicates their corresponding percent
of the total number (N = 153).

Table 4.10 is a summary of a one-way analysis of
variance for all the variables. It also indicates the
corresponding degrees of freedom, the critical regions of
rejection, the F values and significance at the .05 alpha
level.

Although in these tables each variable is not broken
down by specified area, the levels of significance support
the decisions made to accept and reject the 16 null hypoth-

eses.

Summary

Chapter IV presented the results, findings and inter-
pretations of the hypotheses under investigation. These
hypotheses, describing significant relationships between
the variables and the criterion measures in specified

areas, were subjected to t tests of pro ortionalit v ?
—_— y' A 4
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and ANOVA tests.

Hypotheses 1, 3, 5, 6, 7, 8, 10, 12 and 16 were
accepted, since the t test or x? results did not meet the
.05 alpha level of significance.

Hypotheses 2, 4, 9, 11, 13, 14 and 15 were rejected,
since the t tests or x? results reached or exceeded the
.05 alpha level of significance.

It is interesting to note, as shown in Tables 4.1
through 4.7, no respondents scored in the high range for
the areas of politics and heritage. That is, regardless
of sex, ethnic group identification, years of counseling
experience, years of teaching experience, level of coun-
seling experience, number of units completed in counselor
education, or units completed in ethnic studies, no re-
spondent scored "high." It is possible, therefore, that:
(1) there is an inherent and consistent weakness in the
critérion measures for those two areas; Or (2) the coun-
selor education students in this study indeed possess less
knowledge of Mexican American politics and heritage than
they do of Mexican American psychology, sociology and

education.

There is another pattern that appears from observa-
tion of the percentage data on Tables 4.1 through 4.7.
Respondents scored more frequently in the "high" range

for psychology and education than for other areas.




Possibly this pattern is attributable to the fact that

the academic preparation for counselor education students
gives more emphasis to the areas of psychology and educa-

tion than to politics, heritage and sociology of any group.
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CHAPTER V

SUMMARY AND CONCLUSIONS

purpose of the Study

The purpose of this study was to assess the level of
knowledge of Chicanos that counselor education students
have, as measured by the level of agreement with the cri-
terion measures in the specified areas of politics, psy-
chology, he;itage, sociology and education. Analysis of
the relationships between selected variab;es and the level
of agreement was undertaken by means of a t test of pro-
portionality, x?, and ANOVA tests.

Sixteen hypotheses were formulated from the general
hypothesis: There is no significant relationship between
fhe variables sex, ethnic group identification, years of
counseling experience, years of teaching experience, level
of counseling experience, units completed in counselor
education and units completed in ethnic studies and the
level of agreement (low, medium, high) with the criterion
measures in the specified areas of Mexican American pol-
itics, psychology, heritage, sociology and education of
fhe LOCCI Instrument. The 16 subsequent null hypotheses

are summarized:




Variable

Sex

Sex
Ethnic group identification

Ethnic group identification

Years of counseling

experience

Years of teaching

experience

Level of counseling

experience

0 - 9/20 or more units
completed in counselor

education--scoring "low"

73

Level of Agreement

in the Area(s) of:

Politics, psychology,

education

Heritage, sociology

Sociclogy, education

Politics, psychology,

heritage

Politics, psychology,
heritage, sociology,

and education

Politics, psychology,
heritage, sociology

and education

Politics, psychology,
heritage, sociology

and education

Politics, education




9.

10.

11.

12.

13.

14.

15.

0 - 9/20 or more units

completed in counselor

education--scoring "low"

0 - 9/20 or more units
completed in counselor

education--scoring "medium"

0 - 9/20 or more units
completed in counselor

education--scoring "medium"

0 - 9/20 or more units
completed in counselor

education--scoring "high"

0 - 9/20 or more units
completed in counselor

education--scoring "high"

0 - 9/10 or more units
completed in ethnic

studies--scoring "low"

0 - 9/10 or more units
completed in ethnic

studies--scoring "medium”

74

Psychology, heritage,

scciology

Politics, psychology,

heritage, sociology

Education

Politics, heritage,

education

Psychology, sociology

Politics, psychology,
heritage, sociology,

education

Politics, psychology,
heritage, sociology,

education




.
Rl

16. 0 - 9/10 or more units Politics, psychology,

completed in. ethnic heritage, sociology,

studies--scoring "high" education

It was theorized that counselor education students
are ill-prepared to counsel Mexican American students be-
cause of a lack of adequate relevant coursework and field
training experience. It would appear that the number cf
units completed in counselor education has little impact
on a counselor education student's level of kncwledge
about Chicanos.

A review of the literature revealed no studies di-
rectly related to the problem under investigation: level
of counselor education students' knowledge about Mexican
Americans. There is evidence that current research
underway seeks to determine counselors' and teachers'
attitudes toward Chicanos; however, no empirical investi-
gations concern the relationship between counselor prep-
aration and knowledge about Mexican American politics,

psychology, heritage, sociology and education.

Methodology

The population under investigation consisted of
students enrolled in courses in the Counselor Education

Department of San José State University, San José,
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California, at the time of this study (fall semester of
1975). A sample of N = 153 students out of approximately
225 were requested to respond voluntarily to the criterion
measufes of the LOCCI Instrument.

In order to test the hypotheses, it was necessary to
collect data on sex, ethnic group identification, coun-
seling experience, teaching experience, level of counseling
experience, number of units completed in the Counselor
Education Department of San José State University, and
number of units completed in ethnic studies at any col-
lege or university.

Students responded to the criterion measures divided
into the areas of politics, psychology, heritage, sociolo-
gy, and education, by indicating their level of agreement
(agree, don't know and disagree). One or two correct
responses out of seven items in each area were assigned to
the "low" category; three to five correct responses were
assigned to the "medium" category; and six or seven cor-
rect responses were assigned to the "high" category.

Hypotheses 1-7 were statistically analyzed by x?
values. Hypotheses 8-16 were analyzed using the t test of
proportionality. The .05 level of significance was se-

lected as the critical region of rejection.

Conclusions of the Study

The tests of significance revealed the following




findings and conclusions:

1. A non-significant relationship between sgg‘and
the areas of pélitibs, psychology and education indicates
that sex does not make a difference in the level of agree-
ment for those areas. However, SeX does make a difference
when responding to the criterion measures in the areas of
heritage and sociology.

2. A non-significant relationship between ethnic
group identification and responses in the areas of sociocl-
ogy and education indicates that ethnic group identifica-
tion does not make a difference in the way respondents
scored for thosé areas. However, for the areas of politics,
psychology and heritage, ethnic group identification does
make a difference.

3. A non-significant relationship exists between
responses in all the specified subgroups (politics, psy-
chology, heritage, sociology and education) and the fol-
lowing variables: (1) years of counseling experience,

(2) years of teaching experience, and (3) level of coun-
seling experience. Hence, there is insufficient evidence
to indicate that neither the years of teaching and coun-
seling experience nor the level at which the counseling
experience is gaiﬁed increase a respondent's knowledge of
Mexican Americans.

4. A non-significant relationship exists between
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responses of subjects scoring "low" who have completed
0-9 units and-responses of subjects who have completed

20 or more units in counselor education in the areas of
politics and education. In addition, a non-significant
relationship exists between responses of subjects scoring
"medium" who have completed 0-9 units or 20 or more units
in counselor education in the areas of psychology, herit-
age, sociology and politics. In addition, a non-signifi-
cant relationship exists between responses of subjects
scoring "high" who have completed 0-9 units or 20 or more
units in counselor education in the areas of heritage,
politics and education. This lack of significance indi-
cates that the number of units completed in counselor
education does not affect‘the way subjects respond to the
criterion measures for those areas.

5. A significant relationship, on the contrary,
does ‘exist between the responses of subjects scoring "low"
who have completed 0-9 or 20 or more units in counselor
education in the areas of psychology, heritage and sociol-
ogy; between responses of the same group of subjects
scoring "medium" in the area of education; and between the
responses of the same group of subjects scoring "high" in
the areas of psycﬁology and sociology. Thus, respondents
who have completed 20 or more units in counselor education

respond more accurately to the criterion measures for
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those areas.

When comparing conclusions 4 and 5, we note that
there exists a non-significant relationship for ten sets
(e.g., 0-9 and 20 or more scoring "low" in politics, etc.).
Conversely, there is a significant relationship existing
for only six sets (e.g., 0-9 and 20 or more scoring "low"
in psychology, etc.). The greater number of sets of non-
significant relationships indicates that for this study,
there is a predominate lack of relationship between the
number of units completed in counselor education and ac-

curacy in response to the criterion measures.

6. A significant relationship exists between the
responses of subjects scoring "low" and scoring "medium"
who have completed 0 to 9 and 10 or more units in ethnic
studies in all the areas. It is only for respondents
scoring "high" that there is no significant relationship
between their responses and the number of units completed
in ethnic studies. These results indicate that the more
units respondents completed, the more accurately they
respond to the criterion measures. It is interesting to

note, however, that even where we see a positive relation-

ship between units completed and responses, a low number
of respondents (14 out of a total N = 153) who have

completed 10 or more units, scored in the "high" range.
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Discussion

The research hypothesis for this study postulated
no significant relationship between certain variables and
the levels of agreement (low, medium, high) with the
criterion measures in specified areas of the LOCCI Instru-
mént.

The analyses of the data in Chapter IV indicate that
there were both significant and non-significant relation-
ships between sex and ethnic group identification and the
levels of agreement with the specified areas. A perusal
of Table 4.8, which presents the percentage mean for each
variable indicates that in terms of mean percentages,
males scored with higher percentages in the medium and
high ranges than females.

Tbe x? results in Table 4.2 indicate a significant
relationship between ethnic group identification and the
levels of agreement in the areas of politics, psychology
and heritage and no such relationship for sociology and
education. However, the mean percentages reported in
Table 4.8 show that Mexican Americans scored better over-
all than any other group. However, the guesticn may be
asked why Mexican Americans were not represented heavily
in the "high" ranée, since the criterion measures con-
cerned their cultural historical background. Although

possibly closely associated with the culture, Mexican
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American counselor education students are products of a

white, middle-class educational system, and Chicano stu-

dents who have reached the graduate level are possibly

the Mexican Americans who have most effectively become

acculturated and assimilated. Hence, as products of the

same educational system as the other ethnic groups,

Mexican Americans would tend to respond at the same levels.

Chapter IV also shows x2 results which indicate that

neither the number of years of counseling and teaching

experience nor the level at which the counseling experi-

ence was acquired seem to make any difference in the way

students responded. It is also interesting to note the

percentage means in Table 4.8 indicate, for example, the

same mean pefcentage of 49.8 in the "low" range for both

students who have little or no experience in counseling

and
The
all
the
may

had

students who have five to ten years' experience.

same pattern is repeated for the "medium" range for
three of these variables. This lack of difference in
way inexperienced and experienced counselors respond
indicate California's Education Code Article 3.3 has
little effect on counselor inservice.

Of particular interest in this study is the relation-

ship between the number of counseling units completed and

levels of agreement with the criterion measures in the

specified areas. An analysis of the various related
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hypotheses and the results of the data indicate that the

number of units completed in counselor.education has little

impact on a counselor education student's knowledge about

Mexican Americans. On the contrary, however, respondents
who have completed ten or more units in any type of ethnic
studies seem to have greater knowledge of Mexican Americans

than respondents who have completed less than ten units.

Recommendations

San José State Uﬁiversiéy is located in an area with
a 25% Mexican American population. Hencé, the Counselor
Education Department of San José State University must take
the responsibility to prepare future counselors to effec-
tively counsel Mexican Americans in the schools.

Results of this study indicate that counselor educa-
tion students who responded tc the guestionnaire lack
sufficient knowledge about Chicano politics, psychology,
heritége, sociology and education.

It is recommended, therefore, that counselor educa-
tion curriculum changes be directed toward:

1. establishing a multicultural/cross-cultural
component reflected in all the course work in order to
increase knowledge about ethnic groups.

2. providing the opportunity to learn counseling

techniques which facilitate effective interaction with
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Chicano pupils and families.

3. requirihg students to counsel Mexican Americans
in schools and/or community agencies as a part of pre-
service training.

4. requiring a pre-~ and post—questionnaire (diag-
nostic) to measure the levels of knowledge about Chicanos
and other ethnic groups.

5. vrequiring Spanish as a second language for those
students planning to counsel in schools with high Mexican
American populations.

As a complement to curriculum modifications, an
increase in the number of Chicano Counselor Education
Department staff members is recommended. In support of
the multicultural/cross—cultural component, Counselor
Education Department staff--both classified and certifi-
cated--and students could actively participate in in-
service training devoted to counseling in multicultural/

cross-cultural environments.

In addition to the above recommendations, the
American Association of Colleges for Teacher Education
(1974) has proposed the following recommendations for
improving minority-group education. A few of those rec-

ommendations which pertain particularly to Chicanos are

presented here:
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1. Institutions which train counselors should
actively recruit Chicanos as trainees and staff members,
establishing numerical goals and timetables for securing
equitable Chicano representation.

2. 1Institutions which train counselors should main-
tain data on the trainees' ethnic background to determine
the representation of various ethnic groups and to provide
needed information to school districts seeking increased
minority representation on the counseling staffs of their
schools.

3. 1Institutions which train counselors should
actively recruit candidates who have previous experience
in working with youth, community organizations, and social
or welfare agencies.

4. State departments of education in all five
southwestern states should modify state certification re-
guirements for counselors to insure that all counselors,
pefore they are certified, receive instruction in the
history, language. and culture of Chicanos.

5. State departments of education should regquire
that\school districts with students whose primary language
is not English provide counselors who speak the students'
language and understand their cultural background.

(a) State departments of education should

establish procedures for assessing the language
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skills and cultural understanding of applicants for

counseling certificates.

(b) Btate departments of education should
indicate on all counselors' certificates the cultural
and linguistic groups of students the certificate

holder is qualified to counsel (pp. 274-275).
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APPENDIX A

LOCCI INSTRUMENT

These statements about Mexican Americans (or Chicanos)

come from five areas: sociology, psychology, education,

politics and heritage. We are asking your cooperation in

responding to the items with the hope that the results

will provide information to improve the education and

training of counselors.

PLEASE DO NOT MARK YOUR NAME ANYWHERE, but please circle:

1. Your sex
(a) female (b) male
2. Your age

(a) 20-25 (b) 26-30 (c) 31-40

3. Your ethnic group identification
(a) Mexican American or Chicano
(b) Black

(c) Anglo

4. Your counseling experience
(a) none or a little
(b) 1-2 years

(c) 3-5 years

(d) 41-50 (e) over 50

(d) Asian

(e) Other

(d) 5-10 years
(e) more than 11

years
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5. Your teaching experience
(a) none or a little (d) 5-10 years

(b) 1-2 years (e) more than 11 years

(c) 3-5 years

6. What teaching/counseling level(s) is your experience in
(a) elementary (d) college/adult ed
(b) middle (e) agency

(c) secondary

7. The number of units you've completed in the Counselor

Education Dept., SJSU

(a) 0-9 (d) 30-39
. (b) 10-19 (e) 40-49

(c) 20-29 (f) 50 or more

8. The number of units you've completed in any coursework

&

dealing with Chicanos and/or minorities at any college or

s

= university (e.g., courses in Mexican American Graduate
Studies at SJSU, Chicano Studies, sociology, psychology,

anthropology, history, etc.
(a) 0-9 (d) 30-39

(b) 10-19 (e) more than 40

(c) 20-29

b LB KD ittt s o
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DEFINITIONS:

DIRECTIONS:

It is recognized that one cannot define a
person or a group. However, in this question-
naire, the term Chicano and the term Mexican
American are used interchangeably (although
some persons prefer to identify with one or
the other or neither) to refer to a person of
Mexican, Hispanic or Latin American or Black
descent who may speak Spanish (or a dialect
of English and Spanish) and who may speak
English and who may adhere to Mexican,
Hispanic, Latin American or Black cultural

traditions.

The term Anglo is used here to refer to a
member of the majority U.S. population, often
referred to as a member of the dominant

group or dominant culture.

Please circle A for agree
DK for don't know

D for disagree

1. Chicanos do not form the largest ethnic A DK D

group in the Southwest
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3.

4.

5.

6.

7.

8.

9.

10.

Chicano students display characteristics

of marginality (living in two cultures--
Anglo and Mexican American--but not

completely belonging to either).

In the Southwest, the number of students
per counselor is almost six times as

great for Chicanos as it is for Anglos.

Cinco de mayo is Mexican Independence Day.

César Chévez started his training as a
community organizer in Sal Si Puedes

in San José.

Chicanos are a mixture of European and

American Indian descent.

Bilingual education and ESL (English as

a second language) have the same goals.

"Machismo" is encouraged by all members

of the Chicano family.

There are less than six million

Spanish-speaking people in the U.S.

World War I represented a turning point

in the history of the Chicano.

A

DK

DK

DK

DK

DX

DK

DE

DX

DK
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One of the provisions of the Treaty of A DK D
Guadalupe Hidalgo established Spanish

as an official language in the Southwest.

90% of the Mexican Americans live in A DK D

rural rather than urban areas.

Mexican Americans account for more than A DK D
40% of the so-called mentally handicapped

in California schools.

"curanderismo" (witchcraft and folk A DK D
o medicine) provides great psychological

emotional comfort to Chicanos.

o 15. The Los Angeles riots of the 30's were A DK D
representative of the Chicano's struggle

for identification.

16. San José has the largest California A DK D

Mexican American population after

San Diego.

17. Chicanos are descendants of and carry A DK D
on many of the traditions of one of

the world's greatest civilizations.
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18.

19.

20.

21.

22.

23.

24,

25.

The dominant Anglo society's rejection
of Chicano nutrition habits is reflected

in Chicano self-concept.

Mexican American parents don't care
very much about their children's

education.

Chicanos pioneered the mining, land
distribution, irrigation, agriculture

and government systems of the Southwest.

Chicanos have not organized to

represent themselves politically.

The father is the ultimate authority
in the Chicano extended family
("extended" as opposed to the smaller

"nuclear” family).
MECHA is a Mexican American fraternity.

The ideal situation is to have only
Chicano counselors to counsel Chicano

children.

Over the years, thousands of Chicanos
have been illegally repatriated (sent

to Mexico).

DK

DK

DK

DK

DK

DK

DK

DK




26.

27.

28.

29.

30.

31.

32.

33.

For the Chicano family, money represents

an end rather than a means.

Four out of five Chicanos fall behind
Anglo classmates before they reach

the 5th grade.

Death, in the Chicano culture, is

accepted as a part of living.

The 16th of September is celebrated by

U.S. Chicanos, but not in Mexico.

Chicanos are still underrepresented in
the State legislatures, State boards of
education, and State Departments of

Education.

Research shows that teachers and
counselors interact more favorably with

(
Anglo children than with Chicano children.

Historically, churches have supported
the Mexican American movement for

economic, social and political equality.

Females in a Chicano family are regarded
as secondary members often being left

unprotected.

DK

DK

DK

DK

DK

DK

DK

DK




34.

AMAE is the Mexican American Elk's

organization.

Chicano children have great respect
for age, i.e., for persons older than

themselves.




Politics

APPENDIX B

SPECIFIED AREAS OF THE LOCCI INSTRUMENT

Item Number

5.

10.

15.

21.

23.

25.

30.

César Chévez started his training as a community

organizer in Sal Si Puedes in San José.

World War I represented a turning point in the

history of the Chicano.

The Los Angeles riots of the 30's were represent-

ative of the Chicano's struggle for identifica-

tion.

Chicanos have not organized to represent them-

selves politically.
MECHA is a Mexican American fraternity.

Over the years, thousands of Chicanos have been

illegally reéatriated (sent to Mexico).

Chicanos are still underrepresented in the State
legislatures, State boards of education, and

State Deéartments af Education.
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Psychology

Item Number

2.

14.

18.

19.

28.

33.

35.

Chicano students display characteristics of
marginality (living in two cultures--Anglo and

Mexican American--but not completely belonging

to either).

"Curanderismo" (witchcraft and folk medicine)

provides great psychological emotional comfort

to Chicanos.

The dominant Anglo society's rejection of Chicanoc
nutrition habits is reflected in Chicano self-

concept.

Mexican American parents don't care very much

about their children's education.

Death, in the Chicano culture, is accepted as. a

part of living.

Females in a Chicano family are regarded as sec-

ondary members often being left unprotected.

Chicano children have great respect for age, i.e.,

for persons older than themselves.
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Item Number

4.

6.

11.

17.

20.

29.

32.

Cinco de mayo is Mexican Independence Day.

Chicanos are a mixture of European and American

Indian descent.

One of the provisions of the Treaty of Guadalupe

Hidalgo established Spanish as an official lan-

~guage in the Southwest.

Chicanos are descendents of and carry on many of
the traditions of one of the world's greatest

civilizations.

Chicanos pioneered the mining, land distribution,
irrigation, agriculture and government systems

of the Southwest.

The 1lé6th of September is celebrated by U.S.

Chicanos, but not in Mexico.

Historically, churches have supported the
Mexican American movement for economic, social

and political equality.




Sociology

Item Number

1.

12.

16.

22.

26.

Chicanos do not form the largest ethnic group in

the Southwest.

"Machismo" is encouraged by all members of the

Chicano family.

There are less than six million Spanish-speaking

people in the U.S.

Ninety per cent of the Mexican Americans live

in rural rather than urban areas.

can José has the largest California Mexican

American population after San Diego.

The father is the ultimate authority in the
Chicano extended family ("extended" as opposed

to the smaller "nuclear" family).

For the Chicano family, money represents an end

rather than a means.
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Education

Item Number

3. In the Southwest, the number of students per
counselor is almost six times as great for

Chicanos as it is for Anglos.

7. Bilingual education and ESL (English as a second

language) have the same goals.

13. Mexican Americans account for more than 40% of
the so-called mentally handicapped in California

schools.

24. The ideal situation is to have only Chicano

counselors to counsel Chicano children.

27. Four out of five Chicanos fall behind Anglo

_classmates before they reach the 5th grade.

31. Research shows that teachers and counselors
interact more favorably with Anglo children than

with Chicano children.

34, AMAE is the Mexican American Elk's organization.
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