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Abstract: The purpose of this study is to explore the social learning theory in terms of connectivism, constructivism, and
role modeling approach in a clinical setting and its consequences. This article aims to analyze the possible role of
connectivism, constructivism, and, role modeling as learning theories in terms of dealing with useful student learning
instructional strategies. All these approaches are key concepts to align any level of education (primary, secondary, and
particularly higher education). The research is qualitative in design and uses an inductive approach. Using a qualitative
content analysis approach enables in-depth study of studies as well as data interpretation, leading to conclusions
regarding the meaning of diverse experiences. The authors have given insight into designing teaching practices that
adapt to changes in how management, physicians, and medical students observe, learn, communicate, generate and
share new knowledge. The current study provides a summary of approaches and theoretical insights about planned and
unplanned learning. This research will be valuable in developing role modeling instructional programs. Encouraging
clinical instructors to make continual efforts to enhance role modeling and teaching time management and self-control
skills can assist clinical teachers to overcome the problems of learning with role modeling. The finding shows that
collective learning outperforms individualistic learning in terms of improving engagement, enhancing quality, and
producing positive interpersonal outcomes. Encouraging clinical instructors to make continual efforts to enhance role
modeling and teaching time management and self-control skills can assist clinical teachers to overcome the problems of
role modeling. The building is a theory that affirms that learning is a process for the learner Role modeling is effective
for medical students. The implications and future directions would be beneficial for researchers and academicians
seeking to empirically extend their study on connectivism, constructivism, and role modeling approaches.
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Introduction. Social learning research has increased dramatically in recent years, thanks in part to fruitful
encounters between conceptual and empirical studies. This is combined with a unique emphasis on learning
techniques that place the learning process within an approach of decision-making analysis. Recognizing why,
when, and how humans learn from others is a major challenge, but it is crucial in many different fields of
study (Boyd et al., 2016). the constructivist model suggests that understanding can only occur within the
human brain it does not have to correspond to any fact. Students would be constantly attempting to construct
their possible mental aspect of the entire globe based on their perceptions of it. Students will keep updating
their thought processes to represent new knowledge as they recognize each novel experience, and will thus
build their perception of reality. This is a fundamental but inadequate prerequisite for knowledge. People must
understand what they will be studying, what skills they are acquiring, and how they may showcase how much
they have understood. As a result, several scholars are skeptical about the true potential of informal learning
activities (Selwyn, 2010). The acquisition of structured and unstructured education aspects was developed in
response to the need to change formal training. It is even more important in light of the ever-changing
environment of educational technological innovations (Kamenetz, 2010; Sangra & Wheeler, 2013). Whereas
(Williams et al., 2011) claim that usage of digital knowledge and social networking does not always translate
into knowledge. Likewise (Wiley & Hilton, 2009) imply that individuals may be browsing through fascinating
and meaningful learning content, but they are concerned that the resources they are utilizing to study with
may not provide them with the specific information they want. Given that the teaching environment is
relatively stagnant, exploring how teachers can influence the role modeling parts of social learning. How a
student takes to make sense of their experiences is critical to all types of learning. Albert Bandura, the
psychologist who developed social learning theory, provides a valuable foundation for the cognitive systems
that allow role modeling learning based on attention, retention, reproduction, and motivation (Suliman &
Warshawski, 2022). Therefore, it becomes a vital aspect of learning for teachers, and students to know the
concepts of connectivism and constructivism in social learning. This study examined social learning theory in
terms of two widely recognized research approaches and hypotheses and social studies accomplished in this
domain. Aspects in recent research and fundamental principles in theory Its first chapter provides a brief
overview of both approaches. Moreover, the theoretical insights of the social learning theory are thoroughly
discussed in the second chapter’s findings. The third chapter of the review covers the authors' discussion and
conclusion.

Literature Review.

1. Social Learning Theory - Academic Perspective. The fundamental theory is that students learn more
easily as they participate in deliberately chosen groups for problem-solving exercises while being closely
supervised by teachers (Parker, 1979). The most critical aspect of social learning is collaboration. Although
instructors support encouraging discussions, students should be allowed to choose what they want or need to
discover to a better knowledge of the matter at hand on their own. Many outcomes indicate that collective
learning is much more successful than individualistic learning in terms of increasing engagement, improving
guality, and achieving beneficial interpersonal results (Snowman et al., 2009). Vygotsky, a social learning
researcher, observed that social relationships with classmates, teachers, and families aid in learning and
cognitive growth (King et al., 2009). Apart from social learning researchers, who study diverse settings
marked by variation within and through cultural networks, academic psychologists often study homogeneous
populations in laboratory or learning environments. When talking about «social learning», cognitive
scholars mean anything from instructor-student conversations to social learning (Salomon & Perkins, 1998).
While diverse viewpoints on the collective learning experience exist beyond educational science, they both
agree that it involves an interpretive mechanism in which students in the process exchange underlying
experiences and create common attributes (van den Bossche et al., 2011). According to (Tenenbaum et al.,
2001) .This includes grade point average, comprehension evaluations as well as learning metrics. Other
measures like dart throwing accuracy are also allowed. Total performance target orientation was not linked to
job performance. The correlation between performance approach target alignment and outcome was found to
be poor to negligible in the outcome. Finally, the average relationship between performance-avoidance target
orientation and performance was weak and negative. Self-efficacy and self-reactions had a variety of
subgroups in which work division accounted for a significant proportion of variance among self-regulation
factors. Nevertheless, several such examples contain a small number of trials necessitating restraint in analysis
(Cellar et al., 2011).

2. Social Learning Management Perspective

a) Overview of Connectivism. Modern-day learning is taking place via network connections as people
exchange respective skills, information, viewpoints, experience, and views in digital or online learning
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settings (Dunaway, 2011; Siemens, 2008). Because knowledge is continually evolving, its usefulness and
correctness may vary significantly when new contributions to a field are discovered. As a result, one's grasp
of a matter, as well as a student’s ability to learn about the subject at hand, will vary from time to time.
Connectivism emphasizes two crucial abilities that help to learn: the capacity to search for existing knowledge
and the capacity to eliminate alternative and superfluous knowledge. The process of learning is continuous in
the sense that individuals will access the network to exchange and discover new knowledge, subsequently
adjust existing views based on new understanding, and then reconnect to a community to communicate such
experiences and discover new knowledge again. Essentially it is, «the ability to understand is much more
important than what is known». The capacity to make judgments based on learned knowledge is seen as
essential to the education process (Siemens, 2008). Driscoll's research was used to classify knowledge «among
three main philosophical frames», notably objectivism, pragmatism, and interpretivism. Objectivism holds
that reality exists outside of the mind and that learning and perception are gained via experience. According
to pragmatism, learning is the result of a bargain involving thought and practice (Siemens,2008). The Internet
has been reshaped into a huge blended learning environment, with knowledge storage tanks such as online
virtual classrooms, online forums, and virtual societies to successfully execute, replicate, communicate, and
convey content into the grip of students and teachers (Allen et al., 2011; Kropf, 2013). More significantly, the
Internet became a central focus of connectivism, which is potentially dynamic in innovative educational
philosophy. (Adelstein, 2013) states that students nowadays are «do-it-yourself» thinkers. Connectivism sees
learning as an unstructured chance, and it converts individual learners into «networks» themselves, equally
skilled in exchanging their skills and experience with other people after gaining knowledge from a sequence
of nodes (Albert & Steve, 2013). Individuals may alter or reform their behavior in response to stimuli such as
incentives and penalties. Online communication platforms can turn learners into someone who can manage
their schedule and arrange their duties appropriately amidst the everyday turmoil of plentiful data (Couros,
2009; Garcia et al., 2012).

b) Overview of Constructivism. People learn through observation and research as per constructivism
theory. By engaging in life experiences and observing the results, people construct their understanding and
knowledge of the world. New information must be compared to our prior knowledge and opinions, which may
demand us to alter our belief systems or reject and consider the new information as insignificant. In any case,
we are active participants in the creation of our knowledge and experience. Ask questions, investigate and
evaluate what we already know to achieve this. The constructive approach to classroom room learning can
refer to a variety of different teaching practices (Bereiter, 1994; Tam, 2000). According to (Driscoll, 2005)
the constructivist model suggests that understanding can only occur within the human brain it does not have
to correspond to any fact. Students would be constantly attempting to construct their possible mental aspect
of the entire globe based on their perceptions of it. Students will keep updating their thought processes to
represent new knowledge as they recognize each novel experience, and will thus build their perception of
reality (Spector, 2001). The second idea is that learning is an active process instead of a passive one. Students
must encounter their comprehension given what they experience in the new setting. If what students
experience contradicts their existing knowledge, their insight can shift to match the new information. Learners
stay operational during this phase, applying existing knowledge, noting essential aspects in novel situations,
judging the coherence of previous and arising understanding, and modifying required knowledge based on
that judgment (Gopnik & Wellman, 2012; Moons & De Backer, 2013; Mvududu, 2005; Naylor & Keogh,
1999; Phillips, 1995).

c) Cultural Aspects. To depict cultural development, a variety of models have been developed. The
underlying premise is that non-genetic natural changes have produced, extended, and polished most of the
experiences and abilities utilized by individuals all over the globe every day. Such mechanisms are highly
dynamic since they result in change via genetic variation inefficiency. But, instead of biological factors,
transmission happens via social learning, and viability is measured by the number of people or groups that
acquire a characteristic from social learning (Heyes, 2015; Khushk et al., 2022). In the sense of different
cultural dilemmas, the concept of social learning is often applied. It highlights the importance of combining
insights from diverse fields to solve serious issues. Social learning takes place whenever people from different
backgrounds interactively exchange information to generate new understanding and beliefs, which also serve
as the foundation for effective participation (Scholz et al., 2013). In terms of selection, the evolution of social
learning theory has been studied. Whenever the level of their social learning changes with the settings under
which a pattern is viewed, Participants are said to be engaged in particular learning, targeted simulated, or
selective belief, or to be utilizing social learning techniques. The literature on specific social learning is
currently a rich and diverse source of knowledge about when participants replicate — the situations wherein
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they are much more likely to imitate than to conduct clearly stated actions or to introduce a different behavior
via asocial learning. Additionally, such data is used in new directions to investigate the impacts or roles of
social learning. This is being utilized, for instance, to explore the impact toward which copying helps to build
and sustain social relationships, and also to foster the growth of technical knowledge (Chen & Waxman, 2013;
Over & Carpenter, 2013) However social learning is usually compared with learning that is affected by
observations or contact with the other human or even its results. For instance, trials and error is a relatively
inexpensive method of collecting important knowledge. Yet, there are risks associated with duplicating; the
evidence received may be obsolete, deceptive, or unsuitable (Giraldeau et al., 2002; Robinson et al., 2013).
Currently, research results are generally stated in terminology that allows for both practical and mechanical
analysis. With numerous examples, ‘participants do not choose to acquire from anyone they see as
untrustworthy, and hence incompetent of logical behavior.' (Poulin-Dubois et al., 2011).

3. Social Learning from Healthcare Perspective. Humans have spread throughout the world over the past
600 centuries and today inhabit a larger area than most other mammalian creatures. Our capacity to respond
to such a wide variety of habitats is frequently clarified in associated with cognitive potential. Humans have
higher levels of testosterone and much more processing capacity than most species, which helps them to work
out how to survive in a variety of environments (Goldie, 2016). We attribute our achievements to our innate
desire to learn from others. This ability allows humans to increasingly absorb knowledge over centuries and
evolve well-adapted tools, values, and behaviors that would be too difficult for any one person to discover
throughout their lifespan (Heyes, 2012). Why do humans adapt to new environments much better than other
animals? Humans have larger brains and more processing capacity than most species, which helps us to
respond to a greater variety of conditions. A sequence of articles contains one of the clearest assertions of this
theory. Some species are restricted to «devoted knowledge», or domain-specific learning and decision-making
processes adapted to specific conditions. Human beings, on the other hand, have acquired «improvisatory
abilities», a set of fundamentally adaptable intellectual capabilities that in a variety of settings, our species
can develop locally adaptive actions (Ray & Heyes, 2011).

a) Social Learning in Clinical Setting. Social learning theory (SLT) asserts that social behavior is learned
by observing the behaviors of others. SLT has combined citations of (24798) by Hunter S. Thomson 2008 and
Albert Bandura 1977. According to Bandura, the theory of social learning suggests that attitudes and behavior
of others affect folk's behavior and attitudes. In other words, by perceiving how someone else complies, people
learn appropriate and regulatory behavior. In addition, such an apprentice allows people to be self-assured and
clarifies their behavioral and inspirational trends (Walumbwa et al., 2011). Ideas of social learning theory
were combined by (Burgess & Akers, 1996) from adaptive behavioral psychology with Sutherland's nine core
values of deviant behavior. Nowadays, this theory is widely accepted as one of the most influential models of
deviant behavior. In last the couple of years, role modeling has received great attention in medical education.
Students develop critical skills in the clinical course, and their professional identity is created as a result of
witnessing and working with clinical instructors. Given the importance of role modeling in medical education,
the current study tried to use a qualitative technique to investigate clinical instructors' perspectives on being a
role models for medical students. (Mohammadi, Mirzazadeh, et al., 2021) discovered five major categories
emerged: influencing others, growing diverse aspects of the learner, contextual self-awareness, assessment,
and constant efforts. Role models have a significant impact on medical students' attitudes and behavior.
Clinical teachers must make an explicit effort to describe what characteristics they are demonstrating. This
research can assist faculty members in being successful role models. Furthermore, the findings of this analysis
might serve as the foundation for faculty development programs designed to promote role modeling in clinical
settings. According to the findings (Mohammadi et al., 2020) of review, three key themes emerged: 1)
Characteristics of an excellent role model include teaching, clinical, and interpersonal abilities. 2) role
modeling self-improvement, and 3) faculty development programs.

Emotional intelligence development and enhancement in medical students is an essential component
of education. Several evidence-based strategies for cultivating emotional intelligence features in students,
such as self-reflection, self-awareness, problem-solving, and collaboration (Kaiafas, 2021). Students'
satisfaction with their clinical placements was positively correlated with their perception of the clinical
instructor as a role model. Resilience and teaching skills explained 75.3% of the variance in students'
satisfaction. Additionally, strong positive correlations were found between students' satisfaction with the
clinical placements and their perception of their role models. This included personal traits, clinical skills, and
teaching skills (Suliman & Warshawski, 2022). To investigate the extent to which student-reported
perceptions of teachers’ respect for diversity varied by demographic factors, multivariable logistic regression
was used, and logistic regression models were sequentially modified for demographic factors, family status,
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and economic ratios. Students' impressions of teacher role modeling of diversity respect by gender, racial
group, sexual identity, and age (Weiss et al., 2021). Eighteen participants from clinical education in a
gualitative study willingly engaged in a three-month role modeling educational program. Data analysis led to
the establishment of three major categories: increased attention to and promotion of role modeling, conscious
effort to exhibit role modeling, and creation of a favorable atmosphere to boost the efficacy of role modeling
(Mohammadi, Mortaz Hejri, et al., 2021). Simulation provides a safe and controlled learning environment. As
a classroom learning experience, using faculty-led role modeling during simulation allows for both inductive
and reflective learning. When a behavior or ability is displayed and then replicated by an observer, this is
referred to as role modeling. In faculty-led simulations, inductive learning and reflection allow students to
observe actions and build new information by combining past and newly provided knowledge. Through
simulation, this innovation introduces higher-level thinking into the classroom (Buckingham & Ferguson,
2012; Key et al., 2021).

Theoretical Insights. A rich and multidisciplinary conceptual framework supports research on social
learning strategies with active negotiations, such as the significance of compliance, if a copy decision would
more rely on the materials or the social environment, or whether or under what situations, social learning may
lead to the transfer of false information (Biele et al., 2009; Rendell et al., 2010; Whitehead and Richerson,
2009). Rogers' paradox, which is a simple hypothetical test that became the most constructive concept
regarding the development of social learning, was an essential starting point (Rogers, 1988). Alan Rogers, an
anthropologist, developed a simple numerical framework to examine how and when to learn better in a
dynamic world. Remarkably, the assessment concluded that social learning doesn't boost average population
wellness since its effectiveness is extremely frequency-dependent. Social learners rely heavily on asocial
learners to get their information, even though they can avoid the costs of asocial learning by using duplication
at lower frequencies. Nevertheless, as the rate of duplication increases, this is unfavorable because social
learners tend to copy other copyists. There is a significant distinction explained by (Diefendorff and Lord,
2008) between systemic and content philosophies of self-regulation. Without discussing the substance of what
is controlled, systemic theories explain self-regulatory structures and their interdependencies across the
period. Objectives, target power structures, guidance, and disparity elimination are several instances of self-
regulatory structures correlated with systemic theories. Theories such as social learning and control can be
considered structural belief systems, according to this distinction (Carver & Scheier, 1998). Self-regulation
content studies emphasized the kinds of behaviors people engage in as well as how the essence of one's
interests influences self-regulation. Whereas, Goal alignment theory, according to Diefendorff and Lord, is a
self-regulation content theory because it discusses the types of perceptions that individuals have in
achievement situations and how certain perceptions influence self-regulation. (Dweck, 1986).

More research combining structural and content perspectives of self-regulation is required, by these
researchers, to fully understand their accumulated influence on achievement and self-reactions. Trait goal
orientations can have a greater impact on self-regulation through activities and situations than aim alignment
settings. This is because trait target alignment decreases an individual's susceptibility to contextual primes
that contradict their trait preferences, making the contextual situation less powerful as a predictor of
conditional achievement. While reinforcement is fundamental to the relational mechanism of social learning
theory, some researchers argue that evaluations of the theory often concentrate on the presumed causes or
results of stimulus instead of reinforcement itself (Rebellon, 2006). Associations between peer relationships
and involvement in deviance, for instance, between cognitive behaviors and involvement in immoral behavior,
have been evaluated and recorded as proof of previous reinforcement and, as a result, seen as justification for
learning theory. Much is discovered about the adaptation effects of social learning, but less is understood
about the cognitive systems that allow it. Often in the instance of imitating, a kind of social learning behavior
is researched in both cognitive and social psychology, but there is very little cross-pollination between both
two fields. Two long-held beliefs have separated social learning from cognitive psychology: it is dependent
on a collection of particular components adjustments for social life; and such learning processes are essentially
different from the processes governing individual social cognition (Heyes, 2012).
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Figure 1 — Connection of social learning theory with other spheres
Sources: developed by the authors.

Connectivism implications for teaching and learning:

o Institution involves the provision of a supportive infrastructure as well as a review process.

e The importance of facilitators (or teachers) cannot be overstated. It is essential to understand employee
attitudes toward new technology adoption decisions because they are the ones contribute who to effective
maintenance and sustainability.

e The learning design perception adds another dimension to the incorporation of an online design and
application, making it more suitable for the layout of platform teaching methods.

e Once the proper training is provided in at least one specific situation; the implications for practical
application could be extended.

Constructivism's implications for teaching and learning:

e Inspire and recognize students' interest and effort.

o Use of tools, such as source data, original research, and engaging materials, and motivate learners to
use it.

e Inquire about students' conceptions of ideas before exchanging his/ possess knowledge of those
constructs.

e Motivate learners to respond in conversation with the instructor and with classmates. motivate learners
to respond in conversation with the instructor and with others.

e Empower and inspire children to communicate with the instructor and with others.

e Encourage students to participate in perceptions that demonstrate inconsistencies to their initial
conceptions, and then generate conversation.

Role modeling implications for teaching and learning:

o Itis an effective teaching strategy for transferring n medical knowledge, skills, and attitude.

¢ Setting aside time for students to engage in debate, contemplation, and evaluation.

¢ Be mindful of the consequences of modeling (positive or negative).

e Making a concerted effort to express what teachers are modeling and to make it clear.

Results. A learning theory is described as «a collection of constructs that correlate observed improvement
in behaviors with what has been assumed to cause such improvements». It discusses when and how learning
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takes place. Learning concepts are made up of internal or external factors that may be used to trigger learning.
Learning researchers may offer detailed interpretations of how students are learning when they track these
factors over time (Driscoll, 2005). A teacher's role is not only to define, generate, or convey content but also
to assist students in learning pathways and trying to connect with existing and new sources of information
(Anderson & Dron, 2011). Theories of social learning, such as connectivism, shed light on teachers'
responsibilities in these socially networked environments. (Kop & Hill, 2008) suggests integrating contextual
learning with social media platforms through the connective principle. In the age of social media, education
is no longer a private, individualistic activity. Scholars, on the other hand, use Wikipedia, Google Scholar,
and Academia to gather information. It is believed that individuals learn from facilitators like family, teachers,
and friends as well as from computers (Wertsch, 2008). Dweck's theory of underlying conceptions of
intelligence has also been widely developed to understand student learning techniques and performance, and
model-based treatments are being utilized to enhance student educational achievement. For instance, in an
organic chemistry class, researchers discovered that personal growth, as shown by an attitude toward
educational goals, was connected to better learning techniques and higher marks. Learners with a rigid attitude
were unable to recoup from a negative result (Richardson et al., 2020). (Banks et al., 2011) investigated
education in structured and unstructured contexts. Their reports suggest that structured schooling accounts for
just a limited portion of a person's lifetime learning process: From first to 12th grade, structured learning
accounts for approximately 19 percent of the student's time. It drops to 8% for undergraduate and 5% for
graduate studies. Since learning can occur anywhere and at any time, informal learning becomes increasingly
important as students move from high school to college and graduate school. Students gain information as a
result of connections with linked peers. Conversations encourage students to strengthen their bonds with
information and social relationships. Social interactions and channels are altering how we think about
information and knowledge sharing, as well as how we coordinate our learning and thoughts. (Canning et al.,
2019) claim it would be next to no investment for teachers to know how their thinking is expected to influence
students” motivation and productivity. We believe that motivating teaching staff to track encouragement and
critical awareness about self-reflection will have a greater influence. The constructivism approach is one of
the most important concepts in academic achievement. It has far-reaching significance because of how
educators teach and learn to educate. If we are to achieve success in reshaping outcomes, we must work with
students. The emphasis on student-focused learning could be constructivism's greatest significant
contribution. Individuals bring unique understanding, perspective, and aspirations to the educational process,
as per connectivism and constructivist learning theories, and those whose distinctive strengths link in
constructing their knowledge. Teachers and students both contribute to the facilitation and creation of
knowledge. Students are expected to challenge one another's comprehension and clarify one’s points of view.
These possibilities aid in the transfer of authority for knowledge generation to learners. Furthermore,
constructivism promotes productive instead of rote learning, as well as the use of group-based collaborative
learning, which is finest influenced by communication technology This research is also valuable in developing
role modeling instructional programs. Encouraging clinical instructors to make continual efforts to enhance
role modeling and teaching time management and self-control skills can assist clinical teachers to overcome
the problems of role modeling.

Conclusion. This article aims to analyze the possible role of connectivism, constructivism, and, role
modeling as learning theories in terms of dealing with useful student learning instructional strategies. All these
approaches are key concepts to align any level of education (primary, secondary, and particularly higher
education). There exists a significant recognition, as illustrated by learning approaches such as connectivism
and constructivism, that there is much more to educational contexts, mathematical skills, or historiography
than trying to master an organized body of subject matter and establish instructional strategies more often than
comprehending the «layout of the discipline» or a specific frame of mind. Enculturation is required if a learner
is to ultimately become an analyst, a member of the group in a profession, instead of someone watching the
subjects completely from the outside. The building is a theory that affirms that learning is a process for the
learner Role modeling is effective for medical students. According to SL theory, people will try and make
sense of all information that they consider, and as a result, every other person will «formulate» one’s purpose
from such details. Evaluation of the significance of different activities and interactions in the process of social
learning in future studies would open the path for a quite well method of framework participation in which
coordinators, for example, identify when antithetic and synthetic interactions are out of balance and use this
information to advise the initiative's supervisor or participants on how to conduct the discussions more
constructively (Beers et al., 2016). Education and research methods are crucial because it highlights the role
of helping learners by assisting students in adopting more effective study methods. The fact that learner social
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identity and perspectives of the teaching program were not effectively related to student’s academic
performance is not remarkable, and it implies that investigating the indirect impact of these variables, as well
as potentially everyone else, on academic performance might be a worthwhile path to follow in future studies.
Moreover, is social media learning more crucial than conventional learning? Future research needs to be
performed on this topic. However, it is reasonable to say that publicly available social media platforms give
learners access to more experience and knowledge than they might receive in a restricted setting only.
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Awmip Xymk, YHiBepcuTeT HayKH Ta TeXHOJOT1H, Kuraii

Myxammen Ixcan Jadondani, Yuisepcurer Myxammanis Merpo JlammyHnr, [Hnonesis

Hdingin Adaypoxim, Yaisepcuret [lacynnana, Ingonesis

Hacip Aman, YHiBepcuteT HayKku Ta TexHOJIOTiH, Kutait

Teopisi coliaIbHOT0 HABYAHHSA B KJIIHIYHMX YMOBaX: KOHHEKTHBI3M, KOHCTPYKTHBI3M i miaxix 1o poaboBoro
MO/Ie/TI0BAHHS

MeToro CTaTTi € HOCHiHKEHHS Teopil COILialbHOTO HABYAHHS 3 TOYKH 30py KOHHEKTHBI3MY, KOHCTPYKTHBI3MY Ta
MiAXOIy POIHOBOTO MOJEITIOBAHHS B KIIHIYHMX yMOBaX Ta WOTO HACHIIKIB. ABTOpPH MarOTh Ha METi MpoaHaji3yBaTH
MOXIJIMBY pOJIb KOHHEKTHBI3MY, KOHCTPYKTHBI3MY Ta POJIbOBOI'O MOJICJIOBAHHS SIK TEOPid HAaBYAHHSA 3 TOYKU 30Dy
po0OTH 3 KOPUCHUMH HABYAIBHUMH CTPATETIsIMU JJIs CTYACHTIB, 30KpeMa B cepi OTpUMaHHs MeIMYHOT OCBITH. Yl 1i
MIIX0/IM € KIIOYOBUMHU KOHLSTILISIMH JUIsl Y3TOJDKEHHS OY/b-sIKOI'0 PIBHSI OCBITH (II0YAaTKOBOI, CEPEIHBOI Ta 0COOIMBO
BUILOT OCBITH). JlOCHiPKEHHS Ma€ SIKICHUI TU3aiiH, a TAKOXX aBTOPH 3aCTOCOBYIOTh 1HyKTHBHUM Miaxia. Bukopucranus
MiZAXOMy SKICHOTO KOHTCHT-aHaJi3y JO3BOJISE MOTTUOJICHO BUBYATH JOCIIKEHHS, & TAKOXK IHTEPIPETYBATH JaHi, 110
JTa€ MOXKJIMBICTH POOUTH BICHOBKH IIOJIO 3HAYCHHS PI3HOMAHITHOTO OCBiLY. ABTOPH Jallil 3pO3yMITH, SIK pO3POOIATH
HaBYaJIbHI MPAKTUKH, SAKi aJaNTYIOTHCS 1O 3MiH Y TOMY, SIK KEPiBHHIITBO, JIIKapi Ta CTyIEHTH-MEIUKU CIIOCTEPITaroTh,
HaBYAIOTHCS, CIIUIKYIOTHCS, TCHEPYIOTh 1 JIIATHCS HOBUMH 3HAaHHAMMU. [IoTOYHE HOCIIIKEHHS MiCTUTh KOPOTKHIA BUKIIA]
MiIXO/IB 1 TEOPETHYHMX YSBJICHb NP0 3aIUIAaHOBAHE Ta I03alulaHOBe HaB4yaHHs. Lle mocmimxenHs Oyne miHHUM HpU
PpO3poOJIeHHI HABYAIFHUX MPOTPaM MOJIEITIOBAHHS. 3a0X0UYCHHS KITIHIYHUX IHCTPYKTOPIB AOKIAATH MOCTIHUX 3yCHIIb
JUIsl BIOCKOHAJEHHS POJBHOBOTO MOJEJIIOBAaHHS Ta HaBYaHHS HABWYKaM YIPABJIIHHS 4acOM i CAMOKOHTPOJIIO MOXeE
JIOTIOMOITH BHKJIanauam y cdepi MeIMYHOI OCBITH MOAOJIATH NPOOJEeMU HaBYaHHS 3a JOIMOMOTOI POJILOBOTO
MO/JICTIFOBaHHs. BHCHOBOK TOKa3ye, 110 KOJCKTUBHE HaBYaHHS MEPEBEPIIyE IHAMBIAyallbHE HABYaHHS 3 TOYKH 30pY
MTOKpAIIEHHS B3a€MOJii, MiIBUIICHHS SKOCTI Ta JOCSITHEHHS MO3UTHUBHUX MIKOCOOMCTICHHMX pe3yibTaTiB. ABTOpH B
CBOEMY JOCIIIKEHHI TOBOJSTH, III0 POJIHOBE MOJICIIIOBAHHS € NIHCHO e(eKTUBHHUM U CTYIEHTiB-MeAUKiB. BuCHOBKH
JOCTIKeHHS Ta MaiOyTHI HampsSAMKH HayKOBHUX PO3BiIOK OyIyTh KOPMCHMMH IUIS JOCTITHHUKIB 1 aKaJeMiKiB, sKi
MParHyTh EMIIPUYHO PO3MIMPUTH CBOi JOCHIPKEHHS MiAXOMIB KOHHEKTHBI3MY, KOHCTPYKTHBI3MY Ta POJIEOBOTO
MO/ICTIFOBaHHS B Pi3HUX cepax isIbHOCTI.

Kiro4uoBi cjioBa: Teopis cOIiaabHOTO HABYaHHS, KOHHEKTHBI3M, KOHCTPYKTHBI3M, POJILOBE MOJICIIOBAHHS, KITiHIYHI
YMOBH.
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