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ABSTRACT

AN ENGLISH LANGUAGE NEEDS ANALYSIS OF PREPARATORY CLASS
STUDENTS AT GAZIOSMANPASA UNIVERSITY

Yilmaz, Fatih
M. A., Department of Teaching English as a Foreign Language
Supervisor: Dr. Kimberly Trimble
Co-Supervisor: Dr. Julie Mathews Aydinl
June 2004

This study investigated the English language needs of the students in the
voluntary preparatory classes of Gaziosmanpasa University from the perspectives of
the current students, former students, EFL teachers, and the director of the program,
in the hopes of being able to make needs-based curricular recommendations for
preparatory program.

Data were collected through three different questionnaires from 40 current
students, 81 former students, and seven EFL teachers and through a structured
interview with the director of the program.

The questionnaires were initially analyzed using frequencies and percentages.
Chi-square tests were conducted on one key question. 7-tests were also conducted on
the common questions for students ‘questionnaires. The interview with the director
of the program was transcribed and analyzed as well, and the data used to answer the
research questions.

The study found that while students are generally satisfied with the program

and felt it meets their needs, there are specific areas that need to be improved. The



results suggest the program goals and objectives need to be clearly identified and
communicated to students and faculty. Further, program curriculum and courses need
to be aligned with these goals. Students desire the broader use of additional materials
and methods in classroom instruction. Although students accept the importance of all
language skills, special attention should be paid to the listening and speaking aspects
of the program that were identified as being especially weak. Additional English
language courses may be given to the students in their own departments after they

have completed the program.
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OZET
GAZIOSMANPASA UNIVERSITESI HAZIRLIK SINIFI OGRENCILERININ INGILiZCE
DIL OGRENIM IHTIYACLARI ANALIiZi
Yilmaz, Fatih
Yiiksek Lisans, Yabanci Dil Olarak Ingilizce Ogretimi
Tez Yoneticisi: Dr. Kimberly Trimble
Ortak Tez Yoneticisi: Dr. Julie Mathews Aydinh

Haziran 2004

Bu ¢aligma, ihtiyaca dayali bir miifredat hazirlanmasi beklentisiyle, Gaziosmanpasa
Universitesi istege bagl hazirlik sinifi égrencilerinin Ingilizce dil 6grenim gereksinimlerini;
eski dgrenciler, su anda okuyan 6grenciler, Ingilizce dgretmenleri ve program direktdriiniin
perspektiflerinden arastirmistir.

Bu ¢aligsma i¢in veri, anket ve miilakat araciligtyla toplanmistir. Ankete halen programa
kayitli bulunan 40 hazirhik sinifi dgrencisi, programdan mezun 81 &grenci, ve yedi Ingilizce
Ogretmeni katilmistir. Miilakat, program yéneticisiyle yapilmustir.

Anketler ilk olarak frekans ve yiizde analizi yontemleri ile analiz edilmistir. Ki-kare
yontemi bir soru iizerinde kullanilmistir. Daha sonra ise #-test, 6grenci anketlerinde bulunan
benzer sorular lizerinde uygulanmistir. Program yoneticisi ile yapilan miilakat kaydi
¢Oziimlenmis ve incelenmistir. Elde edilen veri arastirma sorular1 cevaplanirken
kullanilmistir.

Bu ¢aligsma, 6grencilerin, genel olarak programdan memnun olduklarini ve programin

kendi ihtiyaglarini karsiladigini diistinmelerine ragmen, belirgin alanlarda gelismeye ihtiyag
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duyuldugunu ortaya ¢ikarmistir. Ayn1 zamanda, program hedef ve amaglarinin net bir sekilde,
Ogrenci ve 6gretmenlerle iletisim kurularak belirlenmesi gerektigini ortaya ¢ikarmustir.
Bununla beraber, programin miifredat: ve dersler bu amaglara uygun olmalidir. Ogrenciler
materyal ve ¢esitli metodlarin gelistirilerek ders islenmesini istemektedirler. Ogrencilerin
biitiin dil becerilerinin 6nemli oldugunu ifade etmelerine ragmen, zayif olduklar1 belirlenen
dinleme ve konusma becerilerine miifredatta daha 6nemli bir yer verilmelidir. Ogrencilere

kendi boliimlerinde, programi tamamladiktan sonra, Ingilizce dersleri verilebilir.
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CHAPTER 1: INTRODUCTION

Introduction

Because of the developments and innovations in language teaching and
curriculum design, the importance of the learners in the educational process has been
recognized. The focus in language teaching has changed from the nature of the
language to the learner; the learner is seen as the center of learning and teaching.
Learners are seen to have different needs and interests, which have an important
influence on their motivation to learn and on the effectiveness of their learning
(Hutchinson & Waters, 1987). Brindley (cited in Johnson, 1989) points out that
teaching programs should pay attention to learners’ needs as the principle of a
learner-centered system of language learning. In a learner-centered approach to
curriculum design, learners are asked what they think about the curriculum, and their
wishes and wants are taken into consideration. The resulting curriculum is thus a
collaborative effort between teachers and learners, since learners are closely involved
in the decision making process regarding the content of the curriculum and even how
it is taught (Nunan, 1988). This contribution of students to the curriculum can create
a better learning atmosphere, as well as motivating them by involving them in the
designing of curriculum. In a learner-centered curriculum, the teacher creates a
supportive environment in which learners can take initiative in choosing how and

what they want to learn.



Although there have been developments in the literature on curriculum design
focusing on learners’ needs, many language programs have not adopted this
approach. In the preparatory classes at Gaziosmanpasa University (GOP University),
for example, the design of the curriculum has not involved students in the curriculum
designing process. To address this situation, this study aims at identifying the
language needs of students in the preparatory classes of GOP University. A needs
analysis will be used to gather information that may serve as the basis for developing
an appropriate curriculum to meet the learning needs of the students.

Background of the Study

A curriculum is an organized set of formal educational or training intentions.
A number of different elements are often included within what is called a curriculum.
Dubin and Olshtain (1986) suggest that a curriculum should encompass what the
learners are expected to know at the end of the course, the course objectives, in
operational terms; what is to be taught or learned during the course, when it is to be
taught and at what rate of progress; how it is to be taught, including procedures,
techniques and materials; and how it is to be evaluated. To develop this range of
elements, curriculum planners go through a variety of steps. Nearly all curriculum
designers start the process with planning and end with evaluation. While there may
be some small variations, most theorists agree that curriculum development includes
planning procedures, including data collection and needs analysis; content selection;
methodology, including the selection of learning activities and materials; and the
evaluation of courses, students, materials, teachers, and administrator of the program.
(Dubin & Olshtain, 1986; Yalden, 1987; Brown, 1995; Graves, 1996; Richards,

2001; Nunan, 1988; Stoller, 2001; Flowerdew & Peacock, 2001; White, 1988).



A number of theorists have cited needs analysis as an important tool for
identifying learning needs of students and developing a curriculum to meet them.
Richards (2001) notes that needs assessment has been used widely for curriculum
development purposes and may take place prior to, during, or after a language
program, so the curriculum, materials, needs, can be checked. Nunan (1988) also
recognizes the important role of needs analysis in providing input to the language
program, developing goals and objectives, and providing data for reviewing and
evaluating the existing program. According to Brown (1995), there are various
groups which may be involved in a needs analysis study, namely the target group,
which generally consists of the students, the audience, who will eventually be
required to act upon the analysis, the needs analysts, who are the people carrying out
the study, and finally various resource groups, who may serve as additional sources
of information about the target group.

Despite being aware of its multiple functions, Brown (1995) notes needs
analysis’ critical role in curriculum planning. He identifies needs analysis as the first
step in setting up the goals and objectives for language program. Using information
from needs analysis, needs can be stated in terms of goals and objectives, which in
turn, can serve as the basis for developing tests, materials, teaching activities, and
eventually evaluation activities.

In discussing needs analysis to collect information about students, Graves
(1996) makes an important distinction between objective and subjective needs:
objective needs are derivable from different kinds of factual information about
learners, such as their use of language and language difficulties; subjective needs are
the cognitive and affective needs of the learner in the learning situation, derivable

from the factors such as personality, attitudes, confidence and wants. In assessing



objective needs for language programs, information about students’ hometown,
education, particularly former language education, and age may be important. In
assessing subjective needs, information about students’ attitudes toward the target
language and culture is often collected. As Richards (2001) notes, attention to both
objective and subjective needs can help teachers make choices as to what to teach
and how to teach it.

Within this broad framework, Nunan (1988) makes an important distinction
between traditional and learner-centered curriculum development. The traditional
teacher-centered approach places control for learning in the hands of the teacher. The
teachers use their expertise in content knowledge to help learners make connections.
Twenty-first century classrooms challenge traditional, teacher-centered curriculum to
meet the increasingly diverse needs of students and make the required increases in
achievement gains. However a learner-centered curriculum is a collaborative effort
between teachers and learners, since learners are closely involved in the decision-
making process. As pointed out in a recent study, Altan and Trombly (2001) focus on
positive effects of learner-centeredness in language teaching and offer learner-
centeredness as a model for countering classroom challenges because of its
possibility for meeting different needs. In learner-centered classrooms students are
placed at the center of classroom organization and their learning needs, strategies,
and styles are respected. In learner-centered classrooms, students can be observed
working individually or in pairs and small groups on distinct tasks and projects. In
another study, Chan (2001) argues that while developing language curricula, syllabus
design should meet the needs of learners. In this study the learners were shown to
know their needs best because they knew what they wanted to do with the target

language in the Hong Kong Polytechnic University. The study emphasized how a



needs assessment is necessary to develop the curriculum and to determine whether it
meets the students’ and teachers’ needs.

There have been a number of studies carried out using needs analysis in
different institutions in Turkey. These include: an English language needs analysis of
management students at the Faculty of Political Sciences at Ankara University
carried out by Atay (2000) and an investigation into students’ academic and
occupational English language needs at the Office Management and Secretarial
Studies Departments of Nigde University’s Vocational Colleges by Celik (2003). In
both of these studies researchers investigated the academic and occupational English
needs using the perception of learners and teachers.

This study differs from the previous ones in at least one important way. In
both of these institutions, English classes are compulsory, with students required to
take these classes. The preparatory program in GOP University, founded in 2001, is a
relatively new institution, and enrollment in English preparatory classes is voluntary.
This study will provide important data that may be used to design an appropriate
curriculum with the involvement of current students, former students, EFL teachers,
and the director of the program through the needs analysis study.

Statement of the Problem

A needs analysis aims to describe a current situation, to analyze the
deficiencies of the situation and to contribute to plans for improving it. Without such
important analyses, a program’s real needs, goals, and objectives, may be
misidentified and learners, teachers and institutions waste valuable time and energy.
While needs analysis are useful for all institutions, they can be especially important
for newly founded programs where there may not be a well-established curriculum

and students’ needs may not have been taken into account.



Voluntary preparatory classes, as opposed to mandatory ones, are rare in
universities in Turkey. Voluntary preparatory classes were opened in GOP
University in 2001. Students at GOP University either go to the full-time
preparatory classes for one year or enter directly into their departments and take only
a three-hour weekly compulsory English course. Students who enter the preparatory
school are rank ordered at the beginning of the semester according to the results of
the preparatory school’s own placement test. Despite these attempts to place students
in appropriate classes, the students’ needs, goals and objectives are different.

The School of Foreign Languages at GOP University has expressed several
concerns about the preparatory program. There is still neither any overarching
curriculum or syllabus, nor any common teaching approach in the school, with each
teacher designing his or her own plans and materials. For each of its three years, the
program has used different textbooks, and there has not been a careful study to
determine the appropriateness of the texts. Further, the English language needs of the
students enrolled in this program have never been clearly defined.

The aim of this study is to determine the English language learning needs of
students in the preparatory classes of GOP University based on the perceptions of
current students, former students, EFL teachers, and the director of the program. This
study will help to clarify the objectives and goals of the program, and assist teachers
in planning a curriculum matching students’ expectations and needs.

Research Questions
The following constitutes the research questions of the study:
1. What are the English language needs of students in the voluntary

preparatory classes of Gaziosmanpasa University?



2. To what degree do the preparatory classes meet the English language needs
of students?

3. What are the EFL teachers’ expectations from students and their ideas
about teaching English?

4. What are the goals and objectives of the program for English language
teaching?

Significance of the study

Although many needs analyses have been reported in the literature, including
a needs analysis of the freshman reading course (Eng 101) at Middle East Technical
University (Akar, 1999) and the English language needs of management students at
the Faculty of Political Sciences at Ankara University (Atay, 2000), none, however,
have been directly related to the English needs of students in voluntary preparatory
classes. This study is important for several reasons. This study will provide
information about the needs of voluntary preparatory classes’ students in a Turkish
medium university. Since students’ objectives for attending voluntary programs are
likely to be different from those in a compulsory one, there is a need to study why
the students choose the voluntary preparatory classes of GOP University.

A second important objective of the study is to provide information for
urgently needed revisions in the curriculum for the preparatory classes. Since a needs
analysis of English language learning in the School of Foreign Languages at GOP
University has never been conducted, it is important to study the needs of students so
a curriculum can be designed that addresses them. Students come to this school from
different departments with their own needs and language skills, and study English in
the same class. The identification of students’ needs, and goals, and the success of

the program in meeting these expectations will help the teachers in designing a



curriculum, syllabus, and in choosing course material. The students will take part in
curriculum development with the needs analysis and this process may contribute to
increasing their motivation and lead them to become more autonomous learners.
With the clarification of the program objectives, students joining in the following
years will be able to make better-considered decisions about whether or not to enroll
in this program.

Key Terms
Needs Analysis: Needs analysis is the sum of the process in collecting information
about the learners’ current and future language use needs, in order to develop a
curriculum which will meet the needs of students.
Curriculum: Curriculum is a process of activities, which aims to strengthen
educational programs so that students will have improved learning opportunities.
Curriculum Development: Curriculum development is a process of planning,
diagnosing needs, and selecting of content, materials, and method and evaluating the
curriculum.

Conclusion

In this chapter, a brief summary of the issues related to curriculum

development and needs analysis was given. The statement of the problem, the
significance of the study, and the research questions were covered as well. The
second chapter is a review of related literature on curriculum, curriculum
development, needs analysis, types of needs, steps in needs analysis, and the
purposes of needs analysis. In the third chapter, participants, instruments, procedures,
and data analysis will be presented. In the fourth chapter, the procedures for data
analysis and the findings are presented. In the fifth chapter, the summary of the

results with respect to research questions is given and implications,



recommendations, limitations of the study, and suggestions for further study are

stated.



CHAPTER 2: REVIEW OF THE LITERATURE

Introduction

The purpose of this study is to determine the English language needs of
students in preparatory classes of GOP University, based on the perspective of
current students, former students, EFL teachers, and the director of the program. As
background for this study, both the literature on curriculum development and needs
analysis will be reviewed. This chapter has two sections. The first section analyzes
the literature on curriculum, and curriculum development processes. The second
section reviews the definition of needs analysis, types of needs, steps in a needs
analysis, and the purpose of a needs analysis.

Definition of Curriculum

A curriculum is a process of activities, which aims to strengthen educational
programs so that students will have improved learning opportunities (Pratt, 1980). A
curriculum helps students, parents, teachers, and administrators of language
programs to develop learning and teaching activities. The more responsive to the
expectations of learners the curriculum, the better the language program will be.

The term course, curriculum and syllabus have been used interchangeably in
the literature. For example, Nunan (1988) uses curriculum to refer to a product to be
taught, a process for driving materials, a methodology, and the planning of a
program. Hutchinson and Waters (1987) use course as “an integrating series of
teaching learning experiences, whose ultimate aim is to lead the learners to a

particular state of knowledge” (p. 65). Thus syllabus design is a part of course

10



development, and a course is part of a curriculum. White (1987) uses syllabus as a
content of a course. Pratt (1980) uses curriculum as an organized set of formal,
educational, and training rules in the program. Dubin and Olshtain (1986) use the
curriculum as a process of describing a program currently in operation. Tyler (as
cited in Nunan, 1988) uses the curriculum as a content, methodology, and evaluation
of a program. Johnson (1989) uses the curriculum to include all the relevant decision
making processes of all the participants in the curriculum. Breen (as cited in Carter &
Nunan, 2001) uses the syllabus as a plan of what is to be achieved through teaching
and learning. What these researchers say with curriculum, syllabus, and the course is
similar, so the main issue of the curriculum includes the purposes, implementation,
process to promote learning, and evaluation in a language program.

Curriculum should involve the goals of the program, the reasons why the
learners should study at this program, the content of the program, what will be taught
and by whom will be in the curriculum, and the implementation of the teaching
activity, methodology, and textbooks will be included in the curriculum. The last
phase in the curriculum is the evaluation of all these issues in the program. Moreover
curriculum is an intention about what skills learners will develop, the criteria
according to which students will be admitted and assessed, the materials and the
quality of teachers at the program, so most researchers define the curriculum as
goals, content, implementation, and evaluation of the program (Bellon & Handler,
1982; Brown, 1995; Dubin & Olshtain, 1986; Hutchinson & Waters, 1987; Johnson,
1989; Pratt, 1980; Rodgers, 1989).

In discussion of curriculum, the terms, goals and aims are used
interchangeably to refer to a description of the general purposes of a curriculum and

objective to refer to a more specific and concrete description of purposes. The aims

11



of curriculum are to provide a clear definition of the purposes of a program, to
provide guidelines for teachers, for learners, and materials writers and to help
provide a focus for instruction, and to describe important and realizable changes in
learning (Richards, 2001). These aims are generally derived from information
gathered through a needs analysis. According to Brown (1995), in driving goals from
perceived needs, four points should be remembered. “1. Goals are general statements
of the programs purposes. 2. Goals should usually focus on what the program hopes
to accomplish in the future and particularly on what the students should be able to
when they leave the program. 3. Goals can serve as one basis for developing more
precise and observable objectives. 4. Goals should never be viewed as permanent,
that is, they should never become set in cement” (p.71-72).

The reason for the last point is that needs of the students may change. Needs
assessment and curriculum developments should be ongoing processes. A curriculum
will often be organized around the goals of the program. Objectives describe a
learning outcome and they should be consistent with the curriculum aim. Thus,
objectives should be precise, objectives that are vague and ambiguous are not useful,
and objectives should be feasible. A number of sources are available to help
formulate objectives from the goals of a program. These include other programs and
their curricula, the books and journals that constitute the language teaching literature.
(Brown, 1995 & Graves, 2000).

The learner is significant in language programs. In many programs, students
are expected to take an active part in the learning process. Students should share
responsibilities, make decisions, evaluate their own progress, and develop individual
preferences. Learners should take part in all the processes of curriculum issues; so

learner-centered curriculum can be achieved. In recent years the importance of the

12



learner in the curriculum process has become more apparent. If language learning is
to be successful, the learners’ needs, rather than the structure of the language, must
be the basic instrument of curriculum and instruction. All people related to the
curriculum should take part in curriculum development process. Current students
former students, teachers, administrators will be the main sources of work to help in
developing a curriculum. Curriculum development aims to make better programs and
meets the needs of students. Since the curriculum is a process there is not big
difference between curriculum and curriculum development.

Curriculum Development

Most curriculum theorists agree that the curriculum development process
starts with the planning, including goals, objectives, organization, and diagnosis of
needs, selection of aims. The second phase is the selection and organization of the
content, and syllabus design. The third phase is the application of methodology,
developing materials, activities, and implementation. The last phase is the evaluation,
and outcomes including testing, and evaluation of all courses, materials, students,
teachers, administrators, and the program as a whole (Bellon & Handler, 1982;
Breen, 2001; Brown, 1995; Taba, 1962 as cited in Dubin& Olshtain, 1986; Galton as
cited in Moyles & Hargreaves, 1998; Graves, 1996; Johnson, 1989; Nunan, 1988;
Richards, 199; Stoller, 2001; White, 1988).

Although these researchers name these processes of the curriculum
development in different ways, they all agree upon these major phases of the
curriculum development.

As mentioned above, the starting point of curriculum development is the
collection of information about the learners, teachers, and administrators (Nunan,

1988). The collection and analysis of data is commonly referred to as needs analysis
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(Brown, 1995; Nunan, 1988). As Brown (1995) suggests, needs analysis “refers to
the activities involved in gathering information that will serve as the basis for
developing a curriculum that will meet the learning needs of a particular group of
students” (p.35).

For a good planning of the curriculum people in the curriculum process have
to make basic decisions about the needs analysis, researchers should gather the
information from the related people who are in the learning, teaching process, and
they should use these information and analyze it in an appropriate way to develop an
appropriate curriculum (Bellon & Handler, 1982; Breen, 2001; Brown, 1995; Taba
1962 as cited in Dubin & Olshtain, 1986; Galton as cited in Moyles & Hargreaves,
1998; Graves,1996; Johnson, 1989; Nunan, 1988; Richards, 1990; Stoller, 2001;
White, 1988).

The curriculum designers have to know the learners, teachers, administrators’
purposes as well as the sorts of language skills, and content. For successful teaching
these needs should be identified and the curriculum should be designed according to
them. Following the data collection, the data should be analyzed to obtain the results
of the investigation. The analysis and interpretation of the results need to be reported
in order to use in curriculum development. After defining the needs, the following
step is the selection and organization of the content.

Decisions about the curriculum content are probably the most basic issue in
curriculum development. Content selection, testing, materials, syllabus design,
selecting and developing materials and activities, and selection of learning
experiences are all the part of the selection and organization of the contend. Richards
(2001) mentions about the content as decisions about the curriculum content

reflecting the planners’ assumptions about the nature of language, language use and
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language learning. Curriculum content also needs to address the distribution of
content throughout the program. This is known as the scope and sequence of the
program, a kind of mapping of the program. Scope deals with the subjects to be
studied in the program and sequencing of content deals with ordering the content in
the program. Graves (1996) defines this step as the conceptualizing content where is
the aspects of language and language learning that will be included, emphasized, and
integrated into the course are determined.

Another aspect of selection and organization of the content is the design of
the syllabus. In Taba’s (as cited in Dubin & Olshtain, 1986) curriculum development
process, syllabus design is concerned with the choice and sequencing of instructional
content. Clear criteria for content selection give guidance to the selection of materials
and learning activities. In the selection and organization of the content Nunan (1988),
suggests the importance of involving students and by making explicit the content
objectives of the course and by training the learners to set their own objectives the
following benefits occur. “Learners come to have a more realistic idea of what can be
achieved in a given course and learning comes to be seen as the gradual accretion of
achievable goals” (p.5). All these issues about content selection and organization are
one of the most important issues of the course and will lead how to teach this content
in the program. The third phase of the curriculum development is the application of
the method.

Methodology includes the selection, and development of materials, selection
of learning experiences, learning activities, and classroom implementation of these
(Bellon &Handler, 1982; Brown, 1995; Graves, 1996; Nunan, 1988; Richards, 1990;
White, 1988). When surveying the teacher population, their comment of the target

language, teachers’ educational background, and their teaching experience are
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important. Teachers’ attitudes and expectations from the learners are important and
should match with the learners’ goals and objectives. Teachers should not have
workload more than their performance and should start to instruct with defining the
needs of students. Teachers’ population affects the strategy to develop, adopt, and
adapt the materials.

In surveying the materials used in the program, materials compatibility with
needs, goals and objectives, identified in the first and the second phases are critical.
It is easy to adopt, develop, and adapt materials for a program that is well defined in
terms of objectives and tests. Most materials provide alternatives to the teachers and
learners, so the language skills used in the materials and the authenticity of the
materials are important, and the types of materials used in the program are more
important than any other elements in a curriculum. While deciding on the textbooks
students should take part in the process of choosing the textbooks. Textbooks should
be chosen according to the needs of students and the visual and audio tools may be
used to help students listen a native speaker where there is not a native speaker. For
many teachers, the materials they use are the backbone of the program. Teachers
should consider a variety of factors in developing, choosing, or adapting materials,
such as students’ age, interest, and their educational field. In addition they must also
consider their effectiveness in achieving the purposes of the program. Further,
materials must be appropriate for the students. Appropriateness includes student
comfort and familiarity with the materials, language level, interest, and relevance
(Graves, 1996). Developing new materials and activities for using them requires time
and a clear sense why they will be used how and by whom. Because of the lack of

time teachers often adapt existing materials (Brown, 1995).
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Another important aspect of methodology is teaching. Brown (1995) offers
three characteristics of good teaching, which are consistency, relevancy and
efficiency. Consistent instruction is the first of the qualities important to sound
language teaching. He says “a program should be consistent over time and between
sections of the same course” (p. 192). The instruction must be effective not some of
the time but all the time and throughout the courses thus teachers may deliver same
results.

Relevant instruction is the second crucial characteristic of the sound
instruction. According to Brown (1995), the relevance of a program’s instruction
can be defined “as the degree to which a program delivers what it claims to be
offering, as well as the degree to which what it is producing reflects sound language
teaching practices” (p.192). The aims of the program should be based on the data
gathered from students, teachers, and the administrators.

The last important characteristic of good teaching is efficient instruction.
Since there is a time limitation in teaching language, efficiency must be considered
an important characteristic of teaching. Language preparatory programs in Turkey
are one year and there is not language instruction after finishing the preparatory
programs so the efficiency of the programs is important. Brown (1995) divides the
efficiency into two dimensions. One is program efficiency “as the degree to which a
program is efficient in the sense of not being wasteful of the funding, resources, and
the energy of people who make it work™ and the other is the instructional efficiency
“as the degree to which the teaching is efficient in the sense of not wasting the
students’ money, time and energy” (p.193). The important point in the instruction is
whether it is consistent and relevant, as well as reasonably efficient for the learners

(Brown, 1995). The programs should meet their expectations and should be

17



consistent and relevant to their expectations and their time should be spent
efficiently.

The last important phase of curriculum development is called evaluation.
Evaluation focuses on collecting information about different aspects of a language
program in order to understand how the program works, how successfully it works,
and whether the program meets learners’ needs (Richards, 2001). The evaluation
process should be a type of ongoing needs assessment. Brown (1995), divides the
evaluation as formative and summative. Formative evaluation takes place during
development and implementation of the curriculum for purposes of modifying it as it
is being developed and summative evaluation takes place after the curriculum has
been implemented.

The evaluation process is different in traditional and learner-centered
curricula. In traditional curriculum models, evaluation has been identified with
testing and seen as an activity, which is carried out at the end of the learning process,
often by someone who is not connected with the course itself. However, in a learner-
centered system, evaluation generally takes the form of an informal monitoring
during the teaching-learning process by the teachers and learners (Nunan, 1988).

According to Richards (2001), once a curriculum is in place, evaluation is
needed to answer a number of important questions. These include:

Is the curriculum achieving its goals? What is happening in classrooms and

schools where it is being implemented? Are those affected by the curriculum

(e.g., teachers, administrators, students, and parents) satisfied with the

curriculum? Have those involved in developing and teaching a language

course done a satisfactory job? (p. 286).

At this stage curriculum evaluation focuses on collecting information about

different aspects of a language program in order to understand how the program is

working
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Graves (1996), focuses on the importance of course evaluation and according
to him evaluation means, assessing students’ proficiency, progress or achievement
for teachers. Such evaluations may not be directly linked to assessment of student
progress, but student evaluation and test results can provide feedback on the
effectiveness of the course. If the students do well on the tests, the course is
effective. But if students do not make progress the effectiveness of the course may be
questioned.

Although evaluation is discussed here as the final phase of the curriculum
process, evaluation processes affect all the phases of curriculum development. The
evaluation of the curriculum should go beyond test results and cover the collecting of
information and making judgments about all the phase of the curriculum, from
planning to the implementation.

Needs Analysis

In this section a general overview of needs analysis will be given as well as
the types of needs. In addition, steps in a needs analysis and the purposes of needs
analysis are given as well.

Overview of Needs Analysis

Needs analysis is an important tool for determining the objectives of the
curriculum and organizing the content of a program. When the needs of learners have
been defined, they can be stated in terms of goals and objectives. Tests, materials,
and teaching activities can be designed based on the needs of the students (Brown,
1995; Richterich & Chancerel, 1980). Moreover, analyzing the needs of learners is
also a critical means of finding criteria for reviewing and evaluating the existing
curriculum (Richards, 1984), because needs analysis is a means of gathering detailed

information about students, program, and teachers.
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Brown (1995) defines needs analysis as “a process of gathering information
that will serve as the basis for developing a curriculum that will meet the learning
needs of a particular group of students” (p. 35). Needs analysis is necessary in
planning educational programs.

As suggested earlier, needs analysis is the starting point for designing
curriculum, materials, and teaching processes. The first task in conducting needs
analysis is to decide on what data need to be collected. The starting point for
developing a learner-centered curriculum development is generally the collection of
various types of student biographical data. These may include current proficiency
level, age, educational background, previous language courses, nationality, marital
status, and current occupation. It may also include language educational and life
goals. Information can also be collected from learners, as the preferred length of
course, preferred methodology, learning style and general purpose in coming to class
(Nunan, 1988). Before starting a need analysis, several factors should be considered.
The collected data is used to design an appropriate curriculum for the learners, the
data about the materials will be used to choose or to design authentic materials for
the learners and as a general the data collected by the needs analysis will be used for
teaching process. Deciding the exact purposes for the curriculum, the time and the
performer of the needs analysis, the way of conducting the analysis, and the
participants can be listed as important factors. According to Richards (1990),
collecting this data serves the purposes of “providing a mechanism for obtaining a
wider range of input into the content, design and implementation of a language
program and providing data for reviewing and evaluating the current program”(p. 1-

2).
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Types of Needs Analysis

There are various definitions of types of needs analysis in the literature.
Brindley, (1989) claims that the concept of language needs has never been clearly
defined and remains ambiguous. Different researchers identify a variety of need
within needs analysis, including objective and subjective needs (Brindley, 1989;
Ricterich, 1980), target needs and learning needs (Hutchinson & Waters, 1987),
situational and communicative needs (Richards, 2001), situation and language needs
(Brown, 1995), and felt and perceived needs (Berwick, 1989).

Brindley (1989) and Richterich (1980) as cited in Graves, (1996) distinguish
between objective and subjective needs. They define objective needs as derivable
from different kinds of factual information about learners, their use of language in
real life communication situations and their current language proficiency and
difficulty. Subjective needs are the cognitive and affective needs of the learner in the
language situation. According to Brindley (1989), the subjective needs are based
upon a variety of information including “...affective and cognitive factors such as
personality, confidence, attitudes, learners’ wants and expectations with regard to the
learning of English” (p.70). In assessing subjective needs, researchers can include
information about students’ attitudes toward the target language and culture, and
toward learning. Objective needs, on the other hand include information about the
students’, which may include country of origin, culture, age, and other personal
information.

Hutchinson and Waters (1987) make a distinction between target needs and
learning needs. Target needs are what the learner needs to do in the target situation
and learning needs are what the learners need to do in order to learn. Needs

assessment is clearly a sensible task when students have target needs such as needs to
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work abroad or to study at a foreign university, so teachers can assess and define
their goals and they can be translated into realistic goals. To analyze learning needs
researchers use a checklist of why the learners are taking the course; how the learners
learn, and what resources are available.

Situational and communicative needs were defined by Richards (1990).
Situational needs focus on the general parameters of a language program and involve
the goals, learning styles and proficiency levels of learners. Situational needs involve
the teachers’ expectations, teaching styles and techniques. Communicative needs
refer to learners’ requirements in the target situation, such as the ability to
communicate while working at a hotel reception, or to present papers in a
conference.

Berwick (as cited in Johnson, 1989) distinguishes between felt needs and
perceived needs. Felt needs are related to the feelings and thoughts of the learners.
They can be defined as wants and desires. Perceived needs are thoughts of experts
about the educational gaps in other people’s experience. Perceived needs are real and
objective because they reflect teachers’ outsider perception of learners’ needs.

Brown (1995) distinguishes between situation and language needs. Some
situational needs are based on the programs’ human aspects, such as physical, social,
and psychological context in which learning takes place. According to Brown “such
needs are related to administrative, financial, logistical, manpower, pedagogic,
religious, cultural, personal, or other factors that might have an impact on the
program” (p.40). Language needs are about the target linguistic behaviors that the
learners will acquire. The information about the language needs are the learners’
reasons to learn the target language and details about the situation in which the

language will be used.
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Steps in Needs Analysis

According to Brown (1995) there are three steps in needs analysis: first,
making the basic decisions about the needs analysis; second, gathering information;
and third using this information.

Before any needs analysis study takes place, researchers must make certain
decisions about the people involving in the needs analysis, and the types of
information to be gathered. What will be asked in the needs analysis and how the
points of view and program philosophy might interact is important in needs analysis.

Four categories of people may be involved in a needs analysis. These are the
target group, the audience, the analysts and the resource group (Brown, 1995). The
target group refers to the people about whom information will be collected. In this
study, the target group includes EFL teachers, current and former students and the
director of the program. The audience refers to all people who will apply the results
of analysis, such as teachers and program administrators. The needs analysts are
those who responsible for conducting the needs analysis, in this case an EFL teacher.
The last group is the resource group, which consists of any people who may serve as
sources of information about the target group. Parents of current and former students,
EFL and content teachers may be in the resource group (Brown, 1995).

Gathering information is the next step. There are various techniques that can
be used for collecting data for a needs analysis. Information may be gathered through
existing information, tests, observations, meetings, interviews, and questionnaires.
Brown (1995) claims that the first three instruments may leave the needs analysts in
the position of being an outsider, but the other three force the needs analysts back
into the process of actively gathering information from the participants. Tests can

provide information about general ability levels and specific language problems of
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students. Observations involve watching individual or group of students and
recording their behaviors. Interviews are used to gather personal information and
views privately or in small groups with questions that allow more completed
response than with questionnaires. Meetings can be useful to reach a consensus
among people who have different ideas. The last tool is the questionnaire which is
more efficient for gathering information on a large scale requires less effort by the
researcher (Brown, 1995; Hutchinson & Waters, 1987). Questionnaires are also easy
to prepare and permit open-ended questions to be included.

The last step is using collected data, which will be analyzed with statistical
techniques and interpreted by the researcher. Reliability, validity, and usability
compose the sound information gathering procedure. Brown (1995) defines
reliability “as the consistency with which a procedure obtains information” (P. 51).
Reliability must be considered when selecting or creating a procedure for analyzing
needs. Reliability can be checked statistically or by commonsense examination of
what happens when the procedure is used. If results are the same when it is used
repeatedly or by a different analyst, such consistency is an indication that the
procedure is fairly reliable. There are two types of reliability one is internal
reliability and the other is external reliability. If someone else collects the same data
and gets the same results, it means that its internal reliability is high. To check the
internal reliability researchers can get someone and have two interpretations, member
check, and make sure researchers have all tools accessible. External reliability can be
checked by having the procedure replicated by another researcher. If someone
applies the procedure in another place and gets the same result, it means that its

external reliability is high.
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Validity is defined by Brown (1995) as “a degree to which the instrument is
measuring what it claims to measure” (P.51). Each procedures involved in a needs
analysis should be carefully examined question by question to determine to what
degree it appears to measure what it claims to be measuring and to what degree that
measurement is appropriate for the particular needs analysis being conducted. If the
instrument is consistent with each of these, its internal validity is high. External
validity concerns issues of the degree to which the sample studied represents the
larger group that the study wishes to generalize to. Brown (1995) defines the
usability as “...the degree to which a procedure is practical to use, administer, score,
and interpret?” (pp. 51-52). The procedure used in the study should be practical, easy
to practice and evaluate. Reliability, validity, and usability are interrelated and they
are equally important. A procedure should be reliable, valid, and usable before it is
used in a needs analysis.

Collected data should be analyzed to obtain the results of the investigation.
The next step in both of these models is the interpretation of the results and the
discussion. The analysis and interpretation of the results need to be reported in order
to use in curriculum design.

Purpose of Needs Analysis

Needs analysis in language teaching may be used for different purposes.
According to Richards (2001), the purposes of needs analysis is to find out what
language skills a learner needs, to help in determining whether the existing course
address the needs of students, to collect information about students’ particular
problems, to find out the attitudes of students towards language learning and
program, and to provide data to serve as the basis for reviewing and evaluating the

existing program. Like Richards, Graves (1996) also focuses on the purposes of

25



needs analysis, and she claims that the basic goal of a needs analysis is to define the
purpose of a language program. Needs analyses in language teaching programs aim
to find out language needs of students to help in the design and evaluation of the
existing curriculum, to explore the gap between what students need to learn and what
teachers expect from students, and to assess the courses and textbooks used in the
programs. Brown (1995) emphasizes, the importance of needs analysis “...since
sound needs analysis forms a rational basis for all the other components of a
systematic language curriculum, examining the aims, procedures and the application
of needs assessment will create a sound foundation for further discussion of the
curriculum” (p. 35).

Richterich and Chancerel (1980) argue that since needs analysis is an ongoing
process, it may be reasonable to conduct a needs analysis during and after the course.
This may be necessary to check whether the curriculum is operating in a way that
will achieve the predetermined goals and objectives.

Conclusion

In this chapter, literature on curriculum and curriculum development was
reviewed. In addition, an overview of needs analysis, types of needs, steps in a needs
analysis, and the purposes of needs analysis were discussed The next chapter will
outline the methodology used in this study, including participants, instruments, data

collection and data analysis procedures.
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CHAPTER 3: METHODOLOGY

Introduction

The purpose of the present study was to investigate English language needs
of students in preparatory classes at Gaziosmanpasa University (GOP University)
and to find out the degree to which the preparatory classes meet these students’
needs. In addition, EFL teachers’ expectations of students, and the perceived goals
and objectives of the program were investigated. GOP University has been providing
voluntary English language preparatory classes since 2001. The study was
considered as an initial step for developing a curriculum for this recently founded
program.

The study, then, focused on the following questions:

1. What are the English language needs of students in the voluntary
preparatory classes of Gaziosmanpasa University?

2. To what degree do the preparatory classes meet the English language needs
of students?

3. What are the EFL teachers’ expectations from students and ideas about
teaching English?

4. What are the goals and objectives of the program for English language
teaching?

There are 8426 students at GOP. Of these, fifty-eight are currently enrolled in
voluntary English preparatory classes. If students chose to take English,they are

placed in specific classes based on their University Entrance Examination results.
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There are three classes in the preparatory program: one elementary-level class and
two pre-intermediate level classes. During the first year of the program (2001-2002),
54 students were successful and received certificates from the preparatory program.
Last year 62 students successfully completed courses, with 17 receiving
intermediate-level certificates, 37 pre- intermediate level certificates, and 8
elementary-level certificates. One hundred and sixteen students have so far graduated
from the preparatory classes (Spring 2004). Students who complete the preparatory
classes are not required to take first-year English courses and do not take any English
courses in their own departments.

Participants

There were four groups of participants in this study. The first group was
made up of all current students studying at the preparatory classes at GOP
University. The second group was composed of all former students who have
graduated from the program, and are now studying in their chosen departments. The
third group was made up of the EFL teachers teaching at the preparatory classes.
Finally the director of the program who also teaches at the preparatory classes was
included.

There are 58 currently enrolled students in the preparatory classes. Since nine
of the students participated in the pilot study, they were not included in the main
study, so questionnaires were administered to the remaining 49 students. 40 of the
students who received the questionnaires completed and returned them to the
researcher.

This present semester (Spring 2004) there are 116 former students studying in
their own departments. In order to contact former students, the researcher contacted

the director of the program to learn their departments and contacted the advisors of
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each student in each department. The researcher learned that some of the former
students had left the University, so the researcher was able to contact only 105
students. Each student was given a questionnaire, and 81 of them completed and
returned the questionnaires to the researcher.

There are 14 EFL teachers at GOP University; only seven of them teach
preparatory classes. All seven of these teachers received questionnaires and all of
them completed and returned the questionnaire. The researcher also conducted an
interview with the director of the program to determine the goals and objectives of
the preparatory programs, as well as the strengths and weaknesses of the program.

Instruments

For this study data were collected using three questionnaires and a structured
interview. The first questionnaire was administered to current students to determine
their perceived English language needs. A similar though slightly different
questionnaire was given to former students who had completed English preparatory
classes and were pursuing their studies in their chosen departments. This
questionnaire was meant to identify former students’ perceived language needs and
the degree to which the program addressed them. The third questionnaire was
administered to EFL teachers in order to reveal teachers’ expectations for students,
their ideas about teaching English, and their perceptions of the goals and objectives
of the program. Questionnaires were chosen to gather data because they are efficient
tool for collecting information on a large scale and require little time or extended
writing from the participants (Brown, 1995; Oppenheim, 1993). They are also useful
to make group comparisons among large groups, which was appropriate for this

study.

29



Questions on the questionnaires were developed to answer the research
questions of this study. They also reflect the researcher’s experience teaching
English, as well as informal interviews with EFL teachers and former students. The
categories in the students’ questionnaires were developed by the researcher through
readings of literature, especially Brown, (1995); Nunan (1988).

Piloting

The first drafts of the questionnaires were initially prepared in English and
then translated into Turkish by two experienced EFL teachers. They were then
translated back into English again by two other experienced EFL teachers to check
for content accuracy and clarity. The rationale for such a double check was to ensure
that the questionnaires did not contain any items that could cause misunderstandings
among the study participants. The revised questionnaires for students were piloted
with nine preparatory students and with seven former students at GOP University
and the questionnaires for EFL teachers were piloted with three experienced EFL
teachers. The interview questions were read by an experienced EFL administrator
and changes made for clarity and content. Additional minor changes were made after
the piloting of the questionnaire. These changes were not about the content but about
the wording of sentences to make them clearer. The revised Turkish versions of the
questionnaires were used to collect data for the study to ensure that every student,
even those who did not know English well, understood the questions and could
provide accurate information.

Current Student Questionnaire

In the Current Students’ Questionnaires, there were three open-ended
questions, 44 Likert-scale questions, and two multiple response questions. The

questionnaire consisted of three parts. In the first part, questions solicited information
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about students’ educational background, including any intensive English language
education. Students were also asked to identify the department in which they study in
order to track identified English language needs by departments. Students also
identified their reasons for studying English.

The second part of the questionnaire was made up of 44 multiple-response
questions. These included questions about expectations for language learning,
testing, classroom activities, and teaching methods. Additional questions solicited
students’ opinions on specific aspects of the preparatory program, including the
course hours, materials, textbooks, and skills learned in the courses. All questions
used a Likert-scale consisting of four different options: strongly disagree (1),
disagree (2), agree (3), and strongly agree (4). Students chose among these to
indicate the degree to which they agree or disagree with the statement.

In the third part of the questionnaire, one open-ended question was asked to
current students in order to give them an opportunity to list their expectations of the
preparatory program.

Former Student Questionnaire

In the Former Students’ Questionnaires, there were five open-ended
questions, 34 Likert-scale questions, and two multiple response questions. As with
the Current Students Questionnaire, Former Students Questionnaires were also
divided into three parts. In the first part, students were asked about their educational
background including whether they had any intensive English language, the
department in which they study, and the year they completed the preparatory
program. Students were also asked to identify their reasons for learning English.

The second part of the questionnaire consisted of 34 multiple-response

questions. As with the Current Students Questionnaire, these questions asked
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students to indicate their level of agreement (strongly disagree, disagree, agree, or
strongly agree) with each statement. These questions addressed students’ needs and
ideas about learning English, including the questions about English language skills,
expectations for language learning, testing, classroom activities, the physical
environment, methodology, course hours, target language use and textbooks and
materials used in the preparatory program.

In the third part of the questionnaire, two open-ended questions were asked
to give former students opportunities to discuss their expectations for the preparatory
program and the degree to which they were met.

EFL Teacher Questionnaire

The EFL Teachers Questionnaire consisted of 39 open-ended and multi-
response questions. As with both the Current Students and Former Students
Questionnaires, this questionnaire was divided into three parts. In the first part,
teachers were asked five questions to solicit information about aspects of their
teaching English in the preparatory program. These included the number of years
teaching, their teaching load, and their contact with their colleagues. An additional
multiple-response question asked to identify students’ reasons for learning English.

The second part of the questionnaire contained questions to determine
teachers’ expectations for students and their perceptions of students’ English
language needs. These questions also used Likert-scale responses (strongly disagree,
disagree, agree, and strongly agree) to ask teachers to indicate their level of
agreement with each of the 28 statements.

In the third part, teachers were asked five open-ended questions to determine
teachers’ attitudes towards using English in class, the goals of the program, and the

perceived strengths and weaknesses of the program.
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Interview Questions

A structured interview consisting of eight questions was conducted with the
director of the program. The questions were about the placement procedures of the
program, students’ attitudes towards the voluntary aspect of the program, how the
program determined the needs of the students, the textbook selection procedure,
general goals and objectives of the program, and the strengths and the weaknesses of
the program. The interview was tape recorded and transcribed by the researcher.

Procedures

Permission to administer the questionnaires to the students and EFL teachers
and to conduct an interview with the director of the program for this study was
obtained from the director of the School of Foreign Languages on 26 January 2004.
The questionnaires for current and former students were piloted on 16 March 2004.
Based on information from the pilot study, small changes were made in the
questionnaires to increase clarity. The revised questionnaires for current, former
students and for EFL teachers were administered at GOP University on 29 March
2004 by an English Instructor from the preparatory classes. The researcher conducted
the interview with the director of the program on 29 March 2004 in his office.

Data Analysis

In analyzing the data, the Statistical Package for Social Sciences (SPSS 10.0)
was used. Initially the data were analyzed using descriptive statistical techniques,
including frequencies, and percentages. Frequencies and percentages were calculated
to have a general view about the participants of the study. Means were calculated for
each item to provide a standard way of comparing answers across items. In addition
to these, standard deviations were also calculated to identify the extent of agreement

in the participants’ responses to the questions. A secondary analysis was carried out
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on items common to the three questionnaires. Pearson Chi-square was applied just to
one question to examine the similarities and dissimilarities in responses to the same
question included on three questionnaires. Standard significance values larger than
0.05 (p <0.05) were considered to be non-significant in this study. 7-tests were also
applied to the Likert-scale questions to compare the results of current and former
students’ questions. The rationale behind the #-test was to compare two groups with
the same questions. There are 34 identical Likert-scale questions both in current and
former students’ questionnaires.

The interview was transcribed from the tape and analyzed with qualitative
analysis techniques by dividing the transcription. The data was used to supplement
data from the students’ and teachers’ questionnaires.

Conclusion

In this section, background information about the participants of the study
and the development of the instruments used to collect data were given. The data
collection and analysis procedures in the process of data collection were also
discussed by the researcher. The following chapter will discuss the results of the data

analysis process.
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CHAPTER 4: ANALYSIS OF THE DATA

Introduction

The aim of this study was to investigate the English language needs of
students in preparatory classes at Gaziosmanpasa University (GOP) and the degree to
which preparatory classes meet the English language needs of students, EFL
teachers’ expectations of students, and the goals and objectives of the program. In
this chapter the questionnaire data from 40 current students, 81 former students, and
seven EFL teachers and the interview data from the director of the program are
presented.

In analyzing the data from students’ and teachers’ questionnaires, first the
frequencies and percentages for each response were calculated for each item. Then,
the chi-square value and the significance level were calculated for two items on part
IT in order to see whether there were significant differences among their choices. For
the Likert-scale items in current and former students’ questionnaires, ¢-tests were
conducted for the 34 identical questions. The teachers’ questionnaire was not
included in comparing the results of the data because there was a limited number of
EFL teachers (seven) in this study.

The questionnaire for the current students consisted of 49 questions, 41
questions for the former students, and 39 questions for the EFL teachers. There were
also questions asking for general information, and open-ended questions on the

questionnaires. There were eight questions in the structured interview with the
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director of the program. The interview was transcribed and is discussed together with
the results of the questionnaires.

The calculations for each item are displayed in tables and explained. For
parallel questions in the students’ and teachers’ questionnaires, the tables are
displayed and explained together for the 34 questions in order to compare the
perceptions of current students and former students. In this section, the 34 questions
are grouped into five categories: the questions about the preparatory program, course
hours, materials, skills, and method. The additional 10 questions which were asked
only of the current students were analyzed separately (See Table 1).

Table 1

Types and numbers of questions on current, former students’, and EFL Teachers’
questionnaires

Respondents General Program Course Materials Skills Method Open- Other

Info Hours ended
Qs
n n n n n n n n
Current
Students 4 6 5 8 8 7 1 10
N 40
Former 5 6 5 8 8 7 2 0
Students
N 81
EFL 6 3 2 5 8 7 5 3
Teachers
N7

Note: N=number of participants ~ n: number of questions

In this section of the study, the results of the students’ and teachers’
questionnaires will be analyzed. The results of the questions are presented according
to the types of questions. Data from the open-ended questions on the students’ and
teachers’ questionnaires and the data from the interview with the director of the

program will be analyzed separately. The data from the interview and open-ended
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questions however are included in an appropriate discussion of the results of
questionnaires.
Data Analysis Procedure

A quantitative analysis was done for the questionnaires except for the open-
ended questions and interview. Questions on all three questionnaires were analyzed
using chi-square, #- test, percentages, and frequencies. The Statistical Packages for
Social Sciences (SPSS 10.0) was used to compute these analyses. Frequencies and
percentages were found for all the questions on the entire questionnaire except for
open-ended questions, and chi-square was calculated for one question on Part II.
Independent #-tests were used to compare responses of current and former students in
order to see whether there were any significant differences in their responses. Since
the study is intended to investigate the English language needs of the students,
frequencies and percentages were the most important statistical value for this study.
The interview results were analyzed by coding the data according to the categories as
the researcher prepared the questions for the questionnaire.

Results of the Questionnaires

Analysis of Part |

Questions in Part I intended to collect general background information on
both current and former students and EFL teachers. There were 63 male students and
58 female students. The number of students presently studying (former students) or

planning to study (present students) in each department can be seen in Table 2.
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Table2

Types of departments in which students are studying

Department No of Students  Percentage (%)
Agriculture 22 18.5
Physics 7 59
Chemistry 6 5.0
Biology 6 5.0
Mathematics 2 1.7
History 2 1.7
Literature 1 .8
Economics 19 16.0
Administration 20 16.8
Tourism 21 17.6
Electricity 1 8
Textile 3 2.5
Accounting 4 34
Management 2 1.7
Secretary 2 1.7
Midwifery 1 8

Most of the students are either from the Economics and Administration
Faculty (32.8 %) or Tokat Vocational School (Tourism, Electricity, Textile,
Accounting, Management, and Secretary Department (28.5 %)). The rationale behind
asking the participants’ department is that it is assumed that students from different

schools and departments might have different language needs.
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Table 3

The type of high schools students graduated from

Type of High School No of Percentage(%)
Students

General High School 82 68.3
Commercial High School 9 7.5
Industry and Occupation High 10 8.3
School

High School with Intensive 11 9.2
English

Other 8 6.7

The type of high schools students graduated from can be seen in Table 3.
General High schools, Commercial, Industry and Occupation High schools are state
schools, where foreign languages are often not taught and classes are held in Turkish.
High schools with intensive English, such as Anatolian High Schools, have a
reputation for educating students successfully in a foreign language. Their language
of instruction is English. Others include state schools where the instruction is in
Turkish. Table 3 shows that most students who participated in these questionnaires
graduated from General High Schools where instruction is in Turkish and foreign
language instruction is not intensive. Most students participating in this study began
learning English for the first time at the Preparatory School of Gaziosmanpasa
University.

The last question in Part 1 of the former students’ questionnaire asked for the
year former students graduated from the Preparatory Program. The results are shown
in Table 4. Most of the former students who participated in this study were 2002-

2003 graduates.
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Table 4

Graduation vear of former students

Graduation year  No. of Students  Percentage (%)

2001-2002 24 32.4

2002-2003 50 67.6

In Part I, EFL teachers were asked their level of teaching experience, their
work load, and how often they come together to discuss classes. Most of the teachers
are experienced, as shown in Table 5. Most of the teachers teach 21 to 25 hours a
week. They have a heavy workload but nonetheless come together at least once in a
month to talk about the teaching and learning related issues.

Table 5

Years of experience of EFL teachers

Years of Teaching No of Teachers  Percentage (%)
1-3 Years (Novice) 1 14.3
5- More than 5 (Experienced) 6 85.7

Analysis of Part 11

Part II contained 45 questions on the Current Students’ Questionnaire, 35 on
the Former Students’ Questionnaires, and 29 on the EFL Teachers’ Questionnaires.
These included one multiple-response question with the rest being Likert-scale
questions. The multiple-response question, which asked participants to identify up to
two reasons for studying English, was common to all three questionnaires. The
responses to this question were treated separately. That is, participants’ first choice
was treated as one question and participants’ second choice as a distinct question.
Frequencies and percentages of the responses are presented in Table 6 and 7. Chi-

square results are presented in Table 8 and 9.
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The multiple-response question asked for the students and teachers to identify
their reasons for studying English. The options for this question were: to pass the
English course (O1), for future career (02), to continue with MA or PhD studies
(03), to get a certificate (O4), and other (O5). The participants’ first choice for
learning English, for each of the groups is shown in Table 6.

Table 6

First choice for studying English: Current students, Former students, and EFL
teachers

Options Current Students Former Students  EFL Teachers
F P F P F P
O1 (To pass) 1 2.5 5 6.2 2 28.6
02 (Career) 36 90.0 69 852 5 714
03 (MA/ PhD) 2 50 5 6.2 0 0
04 (Certificate) 1 25 0 0 0 0
O5 (Other) 0 0 2 2.5 0 0

Note: Question: Why do the students need English in General? F: Frequency P: Percentage

For all groups, future career was the first choice. The second most important
reason to learn English is shown in Table 7. For both current and former students, the
most frequent second choice to learn English was to continue with their MA or PhD

studies.
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Table 7

Second choice for studying English: Current students, Former students, and EFL
teachers

Options Current Students ~ Former Students ~ EFL Teachers
F P F P F P
Ol (To pass) 0 0 0 0 0 0
02 (Career) 1 25 5 10.0 2 286
03 (MA/ PhD) 17 425 27 54.0 1 143
04 (Certificate) 5 125 10 20.0 3 429
O5 (Other) 5 125 8 16.0 1 143

Note: Question: Why do the students need English in General? F: Frequency P: Percentage

To compare the results of the questionnaires the researcher conducted a chi-
square and gets the following results as displayed in Tables 8 and 9. The chi-square
analysis results on the first choice for learning English (Table 8) show no
significance. In other words, currents students, former students, and EFL teachers all
generally agreed on the most important reason for students studying English. For the
second choice of reasons for learning English, the results show that there is a
significant difference between the results of EFL teachers and students’
questionnaires. For teachers, the second most important reason was to get a
certificate. Since the number of teachers is small (seven) however, the statistical

results may misleading.
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Table 8

Differences among the three groups for studying English: First choice

Groups To Pass Career

MA/PhD  Certificate Other )

F P F P

Current S 1 25 36 90.0

Former S 5 6.2 60 85.2

EFL 2 28.6 5 714
Teachers

F P F P F P

2 50 I 25 0 0

5 6.2 0 0 2 25

0 0 0 0 0 0

10.57

Note: Question: Why do the students need English in General?
F: Frequency P: Percentage ¥*: chi-square *p<.05

Table 9

Differences among the three groups for studying English: Second choice

Groups To Pass Career

MA/PhD  Certificate Other ¥*

F P F P

Current S 0 0 1 3.6

Former S 0 0 5 10.0

EFL 0 0 2 286
Teachers

F P F P F P

17 60.7 5 179 5 179

27  54.0 10 200 8 16.0

1 143 3 429 1 143

7.87*

Note: Question: Why do the students need English in General?

F: Frequency P: Percentage ¥* : chi-square

*p<.05

The next questions in the questionnaires were the Likert-scale questions.

There were 34 such questions divided into five categories. These were identical in

the current and former students’ questionnaires, and 17 of these were identical to
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those on the teachers’ questionnaire. Since these were only seven teachers’
questionnaires, however the researcher did not compare these with the student
questionnaires in analyzing the data. In this section, those questions that are parallel
in the two different questionnaires are analyzed and compared, frequencies,
percentages were calculated and #-tests were calculated for these questions.

There were four options for students and teachers to choose from to show
their level of agreement with the statements. “Strongly disagree” was assigned a
value of 1; “Disagree” a value of 2; “Agree” a value of 3; “Strongly agree” a value of
4. Means were calculated using these values. The Likert-scale questions are
discussed in groups of related questions: program issues, course hours, materials,
skills, method, and other questions, which were not common to all questionnaires.

In Table 10, the questions related to the program are analyzed and compared
according to the perceptions of current students and former students. In this table,
means and #-test results are shown. There are six questions related to the program.
Frequencies, percentages, and ¢-test results of questions related to the program are
shown in Table 10.
Table 10

Perceptions of current students and former students towards the program

Questions/Item Data Source N M sd t
Q2 I like studying English in this Current Students 40 3.02 .70 -2.17
program Former Students 81 3.29 0.6

Q12 Additional Courses after program Current Students 40 3.42 .71 -.82
Former Students 81 3.53 .65

Q13 Program should be compulsory Current Students 40 2.85 1.17 -72
Former Students 81 3.00 1.04

Q14 Program is successful Current Students 40 3.02 .66 -1.12
Former Students 81 3.16 .63

Q15 Students are happy at the program  Current Students 40 3.08 .88 -2.24
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Former Students 81 3.39 .60

Q19 Students would like to continue Current Students 40 3.62 .62 -1.54
studying English Former Students 81 3.78 .45

Note: N: Number of participant group M: Mean sd: Standard Deviation : ¢-test value

For all the questions asking about the program, analysis results showed that
both current and former students’ perceptions about the program were similar.
Students would like to continue studying English after finishing the program.
Especially former students think that there should be courses after they finish the
preparatory program. This is probably because former students do not have any
English courses after the program. Former students suggested in the open-ended
questions that they were concerned that they might begin to forget what they had
learned from the program. In the open-ended questions, most students also stated that
they would like to go on studying English. Some students stated that the preparatory
program should be at the end of the university education in order not to forget
English.

Three of the questions related to the program were asked to the EFL teachers.
The responses to these questions were similar to the students’ responses. Frequencies
and the percentages of the results are shown in table 11.

Table 11

Perceptions of EFL teachers towards the program

Questions/Item Data Source N SA A D SD M
Q16 Additional courses after program EFL Teachers 7 2 5 0 0  3.29
would be useful

Q17 Program should be compulsory =~ EFL Teachers 7 6 1 0 0 3.86

Q18 Program is successful EFL Teachers 7 1 6 0 0 3.14

Note: N: Number of participant group M: Mean SA: Strongly agree A: Agree D: Disagree SD:
Strongly Disagree
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As can be seen in Table 11, teachers’ responses were similar to the students’
responses. When the overall results are observed, both students and teachers think
that there should be additional English courses after this program. Students and
teachers also think that the program should be a compulsory, though former student
and current students feel much less strongly than teachers about this.

There were additional issues about the program that came from the open-
ended questions and the director’s interview. Both students and teachers found the
program to be successful. Students seem quite happy to be studying in this program.
The director of the program stated that the program was newly founded and a
“developing program”. He also said that students were not involved in the program
evaluation process, but teachers came together to discuss and evaluate the program.

In Table 12, the questions related to the course hours are analyzed and
compared according to the perceptions of current students and former students. In
this table, means and ¢-test results are shown.

Table 12

Perceptions of current students and former students towards the course hours

Questions/Items Data Source N M sd t
Q11 The number of the course hours is  Current Students 40 2.83 1.06 93
enough to learn English Former Students 81 2.67 .77

Q21 The number of grammar courses is Current Students 39 2.80 .92  -.12
adequate Former Students 81 2.81 .97

Q22 The number of reading courses is ~ Current Students 40 3.07 .76 3.90*
adequate Former Students 81 2.51 .73

Q23 The number of listening and Current Students 40 3.43 .87 6.83*
speaking courses is adequate Former Students 81 225 .90

Q24 the number of writing courses is Current Students 40 3.02 .86 3.53*
adequate Former Students 81 247 .79

Note: N: Number of participant group M: Mean sd: Standard Deviation  #: t-test value ~ *p<.05
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For the first question (Q11) asking about the number of course hours (28 per
week) in the program, both current and former students think that the number of
ourse hours is enough to learn English. The mean value for this question is 2.83
(current students) and 2.67 (former students). For the second question (Q21) asking
about whether the grammar courses are adequate, the result was similar to the first
question. Both current and former students think that grammar course hours are
adequate to learn English. On the other hand, for the questions about reading,
listening and speaking, and writing courses, the mean values are different and the
results point out a significant difference between the current and former students.
The greatest difference occurs on the question asking about the listening and
speaking course. The means for current students is 3.43 and for the former students
the mean is 2.25, with a level significance of .000. Although current students are
quite happy with the number of course hours, they are not happy with the course
itself. Open-ended questions reflected that current students are not happy with the
listening and speaking course. During the six hours of instruction per week they do
not practice listening and speaking activities in the class. They also complain that the
course instruction was similar to instruction in the grammar course. A similar
difference can be seen for the question about the writing course hours with a value of
3.02 (current students), and 2.47 (former students). It should be noted that, this year
students have four hours for writing but the former students had just two hours
instruction for writing course. Former students think that two hours instruction for
writing is not adequate. For all the course hours current students think that, it is
adequate but former students think it is not adequate the reason may be that if the

former students could have had more course hours they would have learned more.

Table 13
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Perceptions of EFL teachers about course hours

Questions/Items Data Source N SA A D SD M
Q15 The number of course EFL Teacher 7 3 1
hours is enough.

Q34 The number of my course is EFL Teachers 7 7 0 0 0 4.00
adequate

Note: N: Number of participant group M: Mean SA: Strongly agree A: Agree D: Disagree SD:
Strongly Disagree
As shown in Table 13, teachers agree with students that there are enough

course hours for students to learn English. The mean value for this question was
4.00, which may suggest that all the teachers strongly agree on this question. It
should be noted, however, that due to a typographical error on the questionnaire,
teachers may have interpreted the question as referring to the number of classes they
taught instead of the number of hours.

Table 14

Perceptions of current students and former students about the materials used in the
program.

Questions/Items Data Source N M sd t
Q20 Teachers provide additional Current Students 38 2.08 1.05 -3.67*
materials Former Students 80 2.75 .86

Q25 We use the language laboratory Current Students 40 138 .74 -7.56*
Former Students 81 2.66 .93

Q26 We only use textbooks in the Current Students 40 3.33 .89 2.89*
courses Former Students 81 2.83 .89

Q27 Extra materials should be used Current Students 39 3.72 .46 1.47
Former Students 81 3.56 .61

Q31 I like using the language laboratory Current Students 33 3.28 .98  -.07
Former Students 81 3.29 .62

Q33 The grammar textbook helps me  Current Students 40 3.20 .85 53

learn English Former Students 81 3.10 .88

Q34 The writing textbook helps me Current Students 39 2.57 1.07 -.69
learn English Former Students 81 2.67 .89

Q35 The reading textbook helps me Current Students 40 3.05 .81 -1.19
learn English Former Students 81 3.20 .63
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Note: N: Number of participant group M: Mean sd: Standard Deviation  #: t-test value *p<.05

In table 14, the questions related to the materials are analyzed and compared
according to the perceptions of the current and former students. For the first three
questions (Q20, Q25, 26), the results point out a significant difference between the
current and former students. The mean value for the question (Q20) about teachers
providing additional materials in courses is 2.08 (current students) and 2.75 (former
students), indicating that current students are less likely than former students to think
that teachers provide extra materials in the courses. In the open-ended questions,
most current students complained about the lack of extra materials. One student
stated that “We do not have any extra materials. We do not watch and listen to any
materials in the courses. Teachers should give us stories to read and we should
summarize them and report on them in class as homework™.

For the second question (Q25) about the use of laboratories, there is also a
significant difference between the current and former students. The mean value for
this question is 1.38 (current students) and 2.66 (former students). The results show
that current students do not use the laboratory as part of the course. Responses to the
open-ended questions also support this, with current students complaining about not
using the laboratory. Former students’ responses seem to suggest a higher level use
of the laboratory for courses but they did not use it efficiently and former students
were not completely happy with using the laboratory. For the question asking
whether the students only use textbooks in courses, there is again a significant
difference between the current and former students. Current students report that they
only use the textbook, not extra materials. On the other hand former students slightly
disagree on this. Former students used more extra materials than the current students.

For question (Q31) asking whether students like using the language laboratory, all
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students agree that they like using language laboratories, with the mean value of 3.28
(current students) and 3.29 (former students), suggesting both current and former
students like and want to use the laboratories. One of the current students in the
open-ended question stated that “We never use the laboratory, but I would like to
watch films and use the laboratory in the courses”. For the next three questions (Q33,
34, 35) about the textbooks, the results suggest, that both current and former students
are generally happy with the textbooks they use in courses.

Table 15

Perceptions of EFL teachers about the materials used in the program

Questions/Item DataSource N SA A D SD M

Q20 I provide additional materials EFL Teachers 7 6 1 0 0 3.86
Q24 Audio-visual materials are EFL Teachers 7 4 3 00 3.58
important tools for students

Q28 I can provide enough materials EFL Teachers 7 4 3 0 0 3.58
Q30 The textbook is important tool for EFL Teachers 7 2 5 0 0 3.29
helping students

Q33 The textbook I use helps to teach EFL Teachers 7 2 4 1 0 3.14

Note: N: Number of participant group M: Mean SA: Strongly agree A: Agree D: Disagree SD:
Strongly Disagree

As shown in Table 15, teachers think that they provide additional materials
for the students, but the students’ responses did not match the teachers’ responses.
Teachers think that audio-visual materials are important tools for learning English
(mean value of 3.58) which shows that teachers feel strongly about the importance of
the materials. While the researcher cannot statistically compare the results of
students’ and teachers’ responses and the questions are not exactly the same, there

seems to be an important difference between the groups. For the students, the mean
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value is 1.38 for the question about laboratory use (Q25) which shows that students

feel these materials are not frequently used. Open-ended questions also support these

results.

In Table 16, the questions related to the skills are analyzed and compared

according to the perceptions of current students and former students. In this table

means and 7-test results are shown.

Table 16

Perceptions of current students and former students about the skills

Questions/Item Data Source N M sd t

Q3 Reading is important in learning Current Students 40 3.16 .77 -2.33
English for me Former Students 81 3.44 .59

Q4 Speaking is important in learning Current Students 40 3.08 .76 -5.64
English for me Former Students 81 3.74 .52

Q5 Grammar is important in learning ~ Current Students 38 3.79 41 2.20
English for me Former Students 81 3.56 .59

Q6 Writing is important in learning Current Students 39 349 .56 1.30
English for me Former Students 80 3.33 .67

Q7 Listening is important in learning Current Students 40 2.73 .93 -3.96*
English for me Former Students 81 3.35 .74

Q8 Translation is important in learning  Current Students 40 3.48 .75 -29
English for me Former Students 80 3.51 .64

Q9 Vocabulary is important in learning Current Students 40 3.63 .54 .01
English for me Former Students 80 3.63 .56

Q10 Pronunciation is important in Former Students 40 3.05 .93 -2.92

learning English for me Current Students 81 3.46 .59

Note: N: Number of participant group M: Mean sd: Standard Deviation : ¢-test value *p<.05

Only for Question 7, the importance of listening to learn English, do the

results point out a significant difference between the current and former students.

The mean value for current students was 2.73 and 3.35 for former students. The

results show that current students think that listening is less important than the
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former students think. Most of the current students stated in the open-ended
questions that they do not like the listening course because students never listen to
English conversations in class. For the rest of the skills are important for both current
and former students.

Table 17

Perceptions of EFL teachers about the skills.

Questions/Item DataSource N SA A D SD M
Q7 Reading is important to learn EFL Teachers 7 5 2 0 0 3.71
English for my students
Q8 Speaking is important to learn EFL Teachers 7 0 7 0 0  3.00
English for my students
Q9 Grammar is important to learn EFL Teachers 7 5 2 0 0 3.71
English for my students
Q10 Writing is important to learn EFL Teachers 7 1 6 0 0 3.14
English for my students
Q11 Listening is important to learn EFL Teachers 7 1 6 0 0 3.14

English for my students

Q12 Translation is important to learn EFL Teachers 7 2 5 0 0 3.29
English for my students

Q13 Vocabulary is important to learn EFL Teachers 7 6 1 0 0 386
English for my students

Q14 Pronunciation is important to learn EFL Teachers 7 1 6 0 0 3.14
English for my students

Note: N: Number of participant group M: Mean SA: Strongly agree A: Agree D: Disagree SD:
Strongly Disagree

As shown in Table 17, as for the questions about the skills, teachers think that
reading, speaking, grammar, writing, listening, translation, vocabulary, and
pronunciation are all important for students in learning English. For the question

about listening, there is a small but a noticeable difference between current students’

(2.73) and teachers (3.14).
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Table 18

Perceptions of current students and former students about the method

Questions/Item Questionnaire Type N M sd ¢
Q16 The number of the students is ~ Current Students 40 3.03 95 1.60
appropriate to promote learning Former Students 81 2.75 .84

Q17 Teachers should tell about the  Current Students 40 3.58 71 435
content of tests Former Students &1 2.85 .92

Q18 Teachers should tell about the  Current Students 40 3.60 .67 1.65
content of the courses Former Students 81 3.40 .63

Q28 In learning a foreign language  Current Students 40 3.80 46 -.86
it is important to practice a lot Former Students 81 3.86 34

Q29 I like working in small groups  Current Students 40 3.53 5 1.28
Former Students 81 3.35 71

Q30 Whole class work is the most Current Students 38 3.34 81 1.36

effective way to learn English Former Students 80 3.13 .85.

Q32 The English courses are boring Current Students 39 1.69 g3 .17
Former Students 81 1.67 7

Note: N: Number of participant group M: Mean sd: Standard Deviation ¢: t-test value *p<.05

In Table 18, the questions related to teaching methods are analyzed and
compared according to the perceptions of the current and former students. For all the
questions related to the materials, both current and former students’ responses are
similar. Only for the first question (Q16), does there seem to be a small difference
between the current and former students. The question asked whether the number of
students in the courses was appropriate to promote learning. The mean value for this
question is 3.03 (current students) and 2.75 (former students). This may reflect the
smaller class size this year as compared to previous years. For the last question
(Q32), the results show that both current and former students think that the English

courses are not boring. The mean value for this question is 1.69 (current students)
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and 1.67 (former students). Responses to open-ended questions support this result.
Most students agreed with this comment “I am happy to study in this program, and
the more I learn the better I like English”.

Table 19

Perceptions of EFL teachers about the method

Questions/Item DataSource N SA A D SD M

[98)
—
(e

Q19 The number of students is EFL Teachers 7 3 3.29
appropriate to promote learning

Q21 I think students learn well in EFL Teachers 7 7 0 0 0 4.00
small groups

Q22 Whole class work is the most EFL Teachers 7 0 3 4 0 243
effective way of learning

Q25 I think it is important to use EFL Teachers 7 3 3 1 0 3.29
only the target language

Q27 I feel confident in preparing EFL Teachers 7 4 3 0 0 3.57
appropriate exams

Q31 It is more important to be EFL Teachers 7 5 2 0 0 3.71
grammatically accurate than fluent

Q32 It is more important to be fluent EFL Teachers 7 1 3 3 0 271
than grammatically accurate

Note: N: Number of participant group M: Mean SA: Strongly agree A: Agree D: Disagree  SD:
Strongly Disagree

As shown in Table 19, teachers broadly agree with the students’ questions
about the method although there are some important differences. Teachers think that
the number of the students is appropriate to promote learning (Q19). The numbers of
students in class influences the methods teachers apply in the class, so the researcher
included this question in the methodology section. For the question asking whether
students learn well in small groups (Q21), the mean value is 4.00, which means that
all the teachers strongly agree that students learn well in small groups. Not

surprisingly for the question about whole class learning, the mean value is 2.43,
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which means that teachers disagree on whole class learning as the most effective way
for students to learn. This contrasts somewhat with students’ responses. While
students say they enjoy working in small groups, with current students (3.53) more
positive than former students (3.35), both groups also view whole-class instruction as
effective (current students 3.34; former students 3.13). For the open-ended questions,
however, current students complained about not practicing English in class much,
perhaps suggesting the reliance on whole-class instruction to the exclusion of other
methods. For the next question (Q25), teachers think that using the target language is
important in learning. Teachers also feel confident in preparing the appropriate
exams (Q27). Questions 31and 32 about grammatical accuracy show that being
grammatically accurate is more important than being fluent in English according to
the teachers. These questions are asked to find out, what type of methodology and
activities teachers apply in classes. This suggests that teachers pay a great deal of
attention to grammar in their teaching. Responses to open-ended questions support
this idea, and the director of the program also mentioned in the interview that the
first goal of the program is to prepare students for the UDS exam, a grammar and
reading-based exam, for master and PhD studies in Turkey. When asked about the
goals and objectives of the program, the director said that:

When our students graduate from university they apply to post graduate

programs and in Turkey you know that they have to get a score from the exam

given by OSYM named UDS. The expectations of this exam are clear: a good

knowledge of vocabulary, grammar, and reading comprehension, So I believe

this firstly should be the goal of the program.

Both teachers and the director of the program pay more attention to accuracy

than fluency. In Table 20, the questions which are not parallel between current and

former students’ questionnaire are analyzed. These questions were asked only to the
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current students because the former students did not have separate speaking,

listening, vocabulary and pronunciation courses.

Table 20

Perceptions of just current students about materials, course hours and method

Questions/Item Data Source N M sd
Q36 The listening textbook helps me learn Current Students 40 2.40 1.01
English
Q37 The speaking textbook helps me learn Current Students 40 2.56 .90
English
Q38 The vocabulary textbook helps me learn ~ Current Students 40 3.50 .72
English
Q39 The pronunciation textbook helps me Current Students 39 2.54 1.02
learn English
Q40 I like having courses early in the Current Students 40 2.53 1.13
morning
Q41 The tests are too difficult Current Students 40 2.20 .69
Q42 We have homework everyday Current Students 40 3.13 .85
Q43 I am comfortable when speaking English ~ Current Students 39 2.28 1.05
Q44 The number of vocabulary and Current Students 40 2.90 .98
pronunciation course is adequate
Q45 The number of translation course is Current Students 40 2.18 1.20

adequate

Note: N: Number of participant group M: Mean sd: Standard Deviation

Questions about the listening and speaking textbooks (Q36, 37), show that the

listening and speaking textbooks are not felt to be helpful to students. The mean

value for these questions is 2.40 and 2.56. The responses to Question 38 suggests

students think the vocabulary textbook helps them to learn English, but they are not

happy with the pronunciation textbook (Q39). Students have a separate pronunciation

textbook, and they stated in open-ended questions that the pronunciation textbook is
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quite difficult for them. Some students also complain about the pronunciation
textbook as being “boring”.

For the responses to the Question 40, students would like to have courses
early in the morning. Responses for the question 41 suggest that students do not think
that tests are too difficult (mean 2.20). Students also indicated that they have
homework everyday (Q42). Perhaps a more important issue emerged from Question
43, students’ comfort level in speaking class. The mean value for this question (Q43)
is 2.28, which shows that students do not feel comfortable in speaking English in
class. In the open-ended questions the students stated that they would like to speak
English in class but they have difficulty in speaking English.

The mean value for Question 44 (2.90) seems to indicate that the students
think that the number of vocabulary and pronunciation course is adequate. The
current students have six hours of pronunciation and vocabulary courses in a week.
The mean value for Question 45 (2.18), however, indicates that the students think
that the number of translation course hours is not adequate. The current students
presently have two hours for translation courses a week. In the open-ended questions,
one student stated that “I would like more translation courses, the number of
translation course is not adequate and I would like to have translation courses instead
of listening and speaking course”.

Analysis of part 111

Part I1I contained open-ended and yes/no questions. The researcher asked one
open-ended question to the current students about their expectations from the
program. Two open-ended questions were asked the former students about their
expectations and how their expectations were met by the program. EFL Teachers

were asked two yes/no questions about using English in class and about whether
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teachers used students’ needs to plan courses. Three additional open-ended questions
were asked about the goals, strengths and weaknesses of the program.

Question 46 asked current students their expectations of the program. The
responses were transcribed and analyzed question by question. Since the program is
voluntary, it was not surprising that students were satisfied with the program. Most
students restated their most desire to learn English was to assist them in future career.
Students’ responses to the open-ended questions reinforced much of the information
from the other questions on the questionnaires. There were additional topics that
students mentioned in the open-ended questions. Most students would like to
continue to have English courses after the program, as they are afraid they will forget
English after they graduate from the program. The students expected to be able to
practice what they learned in class and complained about the listening and speaking
course, not providing these opportunities. They also complained about the limited
use of the language laboratory. They expressed a desire to watch films and use
videos in classes. Further students said that they would like extra materials such as
stories, film, English CDs, and games to be used in class. Students want more
translation courses and less listening and speaking courses.

For the former students, questions Q36 and 37 asked them about their
expectations of the program and whether their expectations were met. The responses
show that most of the students thought that the program did not meet all their
expectations, but they thought this program was a good start to learn English. Like
the current students they desired more speaking and listening activities in class and
more extra materials for courses. Most of the former students would have liked to use
the language laboratory as part of their class. In looking back on their experiences,

the former students have several specific suggestions about the program. Some said
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that they had learned English well, but they were unable to speak English. The
students thought that the teachers were the strengths of the program. Most of the
students felt that additional English courses after they graduate from this program
would be useful and they complained about not having chances to study English in
their own departments. Some students from departments with additional English
classes thought that the preparatory program helped for them in these classes. Some
students believed the program would be improved by having courses by native
speakers. As students had only three level courses, some students felt more levels,
including advanced level, would be helpful.

In responding to the open-ended questions, the EFL teachers provided
additional information about their planning and teaching courses. The question about
the use of English shows that all the teachers said they used Turkish in class in order
to explain and clarify (Q35). For the next question (Q36) about whether teachers use
students’ needs to plan their courses or not is asked. Most teachers also said they
planned their courses based on their assumptions about the needs of students.
Expressing a common sentiment, one of the teachers said “I have chosen subjects
that my students will need, such as phonetic symbols, intonation, word stress,
sentence stress”.

For the open-ended questions, the teachers provided information about the
program. When asked to identify the goals of the program, teachers responded in a
variety of ways. These included teaching English for students’ future career, to
prepare students for post-graduate studies, to enable students to use the target
language, to have the basic knowledge of English, and to prepare them for academic

purposes.
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Teachers also identified several deficiencies of the program (Q38). They
mentioned the lack of in-service training, lack of native speakers, lack of
communication among teachers in discussing and sharing ideas about students, lack
of authentic materials, lack of testing specialists, and the need for a needs analysis. In
outlining program strengths (Q39) teachers felt that students in the program
developed a good understanding of grammar. They also believed the program
benefited from being level-based, and utilizing placement tests for placing students
according to their levels.

Conclusion

In this chapter, the data collected from current students, former students, EFL
teachers, and the director of the program were analyzed according to appropriate
statistical tests. Frequencies, descriptive, chi-square, and ¢-tests were conducted in
this study. In the next chapter, the findings revealed in the data analysis section will
be discussed in reference to the research questions. Pedagogical implications,

limitations of the study, and suggestions for the further studies will be given.
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CHAPTER 5: CONCLUSION

Overview of the Study

This study investigated the English language needs of the preparatory
students at Gaziosmanpasa University (GOP). Four groups were involved in this
study. The first group consisted of 40 current students in the preparatory program.
The second group of participants consisted of 81 former students, who are studying
in their own departments. The third group of participants was the seven EFL teachers
teaching at the preparatory program and the last participant was the director of the
program.

This was a descriptive study in which data related to the perceptions of the
participants were collected through questionnaires and an interview. Questionnaires
consisting of parallel questions were administered to the current students, former
students, and EFL teachers. In addition to the parallel questions, some questions on
the current student and teacher questionnaires were answered only by one group of
participants. The director of the program was interviewed and tape-recorded.

In analyzing the data in the questionnaires, the first step was calculating the
frequencies and the percentages of the responses for each item. Chi-square tests were
conducted and a chi-square value and significance level were calculated for the
common question on the student and teacher questionnaires in order to compare the
results and to see whether the choices in each item were significantly different. For
the identical questions on the current and former student questionnaires, z-tests were

conducted and #-test values and significance levels were calculated. Because of the
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limited number of teacher questionnaires (seven), the researcher could not
statistically compare the results of teacher questionnaire with the student
questionnaires, and only frequencies and percentages were discussed. The open-
ended questions on the student and teacher questionnaires were analyzed and
compared, though no statistical analysis was used. The interview with the director of
the program was transcribed and discussed with the results of the questionnaires.

The research questions to be answered in the study were:

1. What are the English language needs of students in the voluntary
preparatory classes of Gaziosmanpasa University?

2. To what degree do the preparatory classes meet the English language needs
of students?

3. What are the EFL teachers’ expectations from students and ideas about
teaching English?

4. What are the goals and objectives of the program on English language
teaching?

In this chapter, the research questions will be answered by discussing the
results of the questionnaires and the interview.

Discussion of the Results

Research question 1: What are the English language needs of students in the

voluntary preparatory classes of Gaziosmanpasa University?

An important source for determining the language needs of students is the
students themselves. In both multiple-choice questions and open-ended questions,
students provided detailed information about what they perceived as their language

needs. These seem to fall into two categories: reasons or goals for studying English
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and skills to be learned. Although these are related, they will be discussed separately
here.

Both the current students (90%) and former students (85.2%) were clear on
their primary goals in studying English; they want to learn English for their future
career. In the open-ended questions students expanded upon this. Students said that
they would like to find a good job and they are aware of the importance of English
when looking for a job.

A second important goal for many current students (42.5%) and former
students (54%) was to go on to MA or PhD studies. These students are aware that for
entry into an advanced degree program, they must pass the UDS and KPDS foreign
languages proficiency exams, which are a grammar and vocabulary, based exam. The
English preparatory program seems as an important step towards passing these
exams

The importance of these exams is reinforced by the director of the program.
In the interview with him he mentioned that he gave “information to the students
about what will happen and the role of the exams, when they graduate from this
university about post-graduate studies.”

The skills students see as important are closely related to their goals for
studying English. While all students say all four major skills are necessary, grammar
(current students) and speaking (former students) were identified as the most
important. These are consistent with the goals of learning English for their future
careers and further university graduate studies. The emphasis upon grammar is also
reinforced by the nature of the preparatory program. The exams and tests in the
program are mainly based on grammar. Even for the listening and speaking course,

listening and speaking ability are not tested. In addition, the foreign language
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proficiency exams required for entry into graduate schools (UDS and KPDS) are
largely grammar, reading, and vocabulary based. Students’ goals for learning English
for these two distinct reasons create challenges for the program.

Research question 2: To what degree do the preparatory classes meet the English

language needs of students?

In general students and teachers are satisfied with the English preparatory
program, though they have some concerns about specific aspects of it. Most of the
students think that the program is successful (Question, 14) and are generally happy
with the number of the course hours. Most of the students also satisfied with the EFL
teachers in the program. The comments of one former student are typical “...our
teachers teach well and they try their best to teach us and they help both in class and
out of the class”. This satisfaction does not extend to all elements of the program.

While students were happy with the course hours for most courses, they did
not think the correct balance had been struck for the translation and listening and
speaking courses. According to the students listening and speaking course hours (6 in
a week) should be decreased and translation course hours (2 in a week) should be
increased. The dissatisfaction with listening and speaking course extended beyond
the course hours. Current students think the listening and speaking courses are
boring, perhaps explaining why they want fewer hours for the course. In the open-
ended questions, students complain about not being able to speak and understand
what they hear. One of the current students said that “Grammar, reading, and
vocabulary courses are helpful but not the listening, speaking, and pronunciation
courses”. The generally negative view of the listening and speaking course (Q7, 23)

was reinforced by other specific complaints. When asked whether they were
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comfortable when speaking English (Q43), the current students generally were not
(see Table 20).

Many students seemed especially dissatisfied with both the activities and the
materials used in the listening and speaking classes. In the open-ended questions
current students complained that they never listen to or watch any English videos in
the classroom. One student complained that “we never use language laboratory, we
do not watch films and other language programs”, another student said that “the
number of the course (listening and speaking) hours should be reduced and we do not
learn anything from this course and we just use textbook and we do not watch films
and never use computers”.

In the current and former students’ questionnaires, the responses to questions
about the materials used in classrooms (Table 14, 20) were also revealing. The
results show that students do not think that the speaking, listening, and pronunciation
textbooks help them to learn English. The mean value for the listening textbook is
2.40, for the speaking textbooks are 2.56, and for the pronunciation textbook 2.54.
These concern the broader issue of curriculum in the program. According to Graves
(2000) the materials used in a program should match the goals and objectives of the
program. Textbooks should be chosen according to the needs of students and the
audio-visual tools may be used to help students to listen a native speaker where there
is not a native speaker. For many teachers, however, the materials they use are the
backbone of the program. Teachers at the preparatory program adopt the materials
and make few changes to the textbooks. As the director noted, “we (EFL teachers)
base our decisions to Headway syllabus”, suggesting that teachers use the textbook

as a syllabus and do not prepare their own syllabus. Current students’ observations
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on question 20 about teachers’ use of additional instructional materials (mean value
of 2.08) seem to support this “textbook as syllabus” interpretation

Despite these criticisms, however, students seem to feel the program holds
value for them. Most current students would like the program to be compulsory
(mean value of 2.85 on question 13), with former students feeling more strongly
(3.00). Most students also think that there should be additional courses after the
program (Question 12). Current students strongly agree with this idea (3.42) and
former students expressed their agreement even more strongly (3.53). Students seem
to think that they will soon forget what they have learned in the program. As one of
the students said, ... unfortunately I am losing my English because I do not have
chance to practice and study English”. Other students agreed, with another saying “ I
believe that I learned the basic issue of English, but I am about to lose what I learn”.

Research Question 3: What are the EFL teachers’ expectations from students and

ideas about teaching English?

The teachers in the study were asked questions covering essentially the same
content as the students. In responding to these questions, the teachers revealed that
they have many of the same issues as the students, though with some important
differences. Most of the teachers (71.4%) thought that their students wanted to learn
English to assist them in their future career. Differing somewhat from the students,
they identified the second reason for learning English as being to receive the
certificate. This option was chosen by very few students in their questionnaire
(17.9%). Instead, students indicated that in addition to their future careers, they were
studying English to assist them in possible graduate work. Only one teacher
suggested this as an important motivation for studying English. It is not entirely clear

what this difference means. On the questionnaire, teachers indicated that they
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planned their courses based on students’ needs. If teachers have a different
perception of students’ motivations for attending the program, however, it suggests a
probable mismatch between the courses and students’ needs.

Teachers generally think that all the skills are important for students (Table
17), and results of the mean values support this idea. Teachers are aware that
students should be proficient in all the skills. As a related issue, however, teachers
believe that it is more important to be grammatically accurate than fluent. This
discrepancy reinforces the importance of the need for clarity of the goals and
objectives of the program. The students have to know the goals and objectives of the
program before they are enrolled. The goals and objectives of the program and
syllabus should be given to the students when they come to enroll in the university.
Another contradiction occurred in teachers’ responses to the issue of methods and
materials. Teachers indicated that whole-class instruction was not the preferred
instructional strategy (Q22). Students, however, were occasionally critical of the
teachers in the open-ended questions. One student, for example, said, “our teachers
should be more active”. In addition, teachers must know the program goals and
objectives in order to make curriculum decisions that align the course activities with
student expectations. Teachers also claim that they provide additional materials, and
they believe that audio-visual materials are important tools to learn English (Table
15). On the other hand students complain that teachers provide few extra materials.

Research question 4: What are the goals and objectives of the program on English

language teaching?

Both the EFL teachers and the director of the program were asked to identify
the goals and objectives of the program. Several teachers identified broad goals, such

as to teach a basic knowledge of English and to encourage students to learn English.
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Another teacher was more specific, saying the program should prepare students for
post-graduate studies, and their future career, prepare them to communicate in the
target language, to make them fluent in speech, accurate in grammar, and prepare
them for academic purposes. These data suggest that there is not a shared set of goals
and objectives for the program. The teachers each have their own goals and
objectives that they use to plan and teach. Clearly EFL teachers and the director of
the program should come together and evaluate the program and set the goals and
objectives of the program according to the needs of the students. This study is a first
step in helping to develop the curriculum. Language programs should be centered on
learners’ needs and learners themselves should exercise their own responsibility in
the choice of learning objectives, content and methods and evaluation (Nunan, 1988).
The curriculum, which will be developed for this program, will be learner-centered,
because the needs of the students are taken into consideration. All language
curriculums have the same process, including planning, implementation, and
evaluation. If language learning is to be successful, the learners’ needs, rather than
the structure of the language should be focused (Brown, 1995). In a learner centered
curriculum, the individual needs of learners, the role of individual experience, and
the need to develop awareness, self reflection, critical thinking, learner strategies,
and other qualities and skills that are believed to be important for learners to develop
(Richards, 2001).
Pedagogical Implications

This study suggests several important steps that need to occur in the English
Preparatory Program at Gaziosmanpasa University. In order to address the students’
English language needs, clear cut objectives should be set for the preparatory

students and the courses should be planned and organized based on the goals and
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objectives set for each course. In order to develop a learner-centered curriculum,
first, students’ needs and interests should be taken into consideration. If the students’
needs are not taken into consideration, the apparent mismatch, which presently exists
in the program, will continue and learners will not be successful. This study is a first
step in moving towards developing such a curriculum. Students should also be
informed about their English language needs. Before students enroll in the
preparatory programs they should know what the goals and objectives of the program
so they make informed decisions about their participation in the program. The next
phase for the curriculum development is the selection of content and materials. The
method and the materials used in the program should match with the goals and the
objectives. A Materials Development Unit and Testing Offices are crucial for
preparatory programs. Tests should match the goals and objectives of the courses, as
evaluation is one of the most important processes of learning and teaching English.
The Testing Office should assume a much more active role in aligning learning goals
and objectives with evaluation. The last phase is the evaluation, which has to be an
ongoing process in each phase. Testing should match with the goals and objectives of
the courses. The English language curriculum should be revised according to the
current needs of students.

If speaking should be an important goal of the program, teachers should
consider making significant changes in their teaching methodology. Students made
clear on the questionnaires that they are not comfortable speaking English and feel
they have few opportunities to practice speaking either in or outside the classroom.
Teachers should be trained to use and develop classroom speaking and listening
activities that provide students with practice to build these language skills.

Workshops that focus upon these pedagogical skills, including cooperative learning
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and using audio, video, and music in the classroom, might be offered to help teachers
begin to modify their teaching. Students reported very limited usage of the language
laboratory and limited usage of materials that supplement the textbooks. Once again,
teachers would benefit from training on how to effectively integrate the language
laboratory into classes to meet the course objectives. In addition, workshops and
adapting and developing materials would also be useful to teachers trying to build
students’ skills. The Materials Development Unit within the program could play a
leading role in this.

Since there are not any English courses following the preparatory program
Teachers should promote students’ learning autonomy and assist students in
discovering their own learning style. Learning a language is a continuous process so
students at the university may wish to consider additional English courses to address
students continuing need to learn English.

Teachers and the director of the program have to come together to talk about
the needs of the students and to evaluate the syllabus and courses to in order to make
necessary modifications. Most of the teachers mentioned that meeting and talking
about teaching and learning processes would be useful. The director of the program
may also wish to develop a structured means to gather feedback from teachers and
students about the courses and the program. The evaluation could then be discussed
with the faculty of the program.

Limitations of the Study

One limitation of the study emerged in the data analysis process. Since the

number of the teachers was small (7), this number was not sufficient to conduct any

statistical analysis, so the researcher was unable to compare the results with the
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students’ results statistically. The researcher was only able to analyze the frequency
and descriptive statistics and compare them with the means of the results.
Suggestions for Further Research

The following step after such a needs analysis study would be to develop an
appropriate curriculum for the preparatory students at GOP University. Assessing the
needs of the students will lead to other studies of such topics as materials evaluation,
development and design, implementation and evaluation of the courses in the
program to meet the needs of the students. This study is a starting point for the
developing and reshaping of the English language curriculum at the preparatory
program at GOP University.

This study can be a model for the voluntary English language preparatory
programs and the results can be compared with the compulsory English language
programs.

Using information from the present study, program evaluation can be done to
assess ongoing functioning of the program. Additionally, case studies which look at
important issues related to materials, method, and courses could be carried out.
Students’ and teachers’ attitudes towards the voluntary aspect of programs might also
be investigated. Experimental studies could also be done on teaching methodologies
and instructional materials. Further, studies that look at student and teacher
motivation within the voluntary preparatory program could also be done. Studies on
differences between students’ and teachers’ perceptions on teaching and learning
English might also provide important information about the program.

Conclusion
As defined by Brown, (1995) and Jordan, (1997) this study attempted to

determine the English language needs of the target group by considering a wide
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range of audiences such as current students, former students, EFL teachers, and the
director of the program Various types of needs of the learners as defined in the needs
analysis literature were sought.

In this study, first the literature on needs analysis was reviewed to make the
reader aware of the role of needs in language teaching. Then, information about how
the study was prepared and conducted was given in the methodology section. The
data were reported and analyzed. Possible explanations were made on those results
replying to the research questions. Limitations are mentioned and some pedagogical

implications and further research were presented based on the results of the study.
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APPENDIX A QUESTIONNAIRES IN ENGLISH

A: QUESTIONNAIRE FOR CURRENT STUDENTS

My name is Fatih Yilmaz and [ am a student in the Master’s of Art in the Teaching of
English as a Foreign Language Program at Bilkent University. For my thesis, I am doing an
analysis of English language needs of students at the preparatory classes of the School of
Foreign Languages at Gaziosmanpasa University. To obtain the necessary information [ am
asking you to respond to the questionnaire below carefully. This information will help me to
determine the English language needs of the students at the preparatory program. Cooperation
is, of course, voluntary. Your completion of the questionnaire is assumed to grant permission
to use your answers for this study. No other use of the information will be made without your
permission. Thank you for taking the time to answer the questions fully and thoughtfully.

If you have any questions or concerns about this study, please feel free to contact:

Fatih YILMAZ OR Kim TRIMBLE, Director
MA TEFL Program MA TEFL Program
Bilkent University Bilkent University
Ankara Ankara
fatihy@bilkent.edu.tr trimble@bilkent.edu.tr
3122906256 312 2902746

PART I: Please answer the following questions below:

Which of the following high school types did you graduate from?
( ) General high school
() Commercial high school
( ) Industry and Occupation high school
( ) High school with intensive English education, such as Anatolian high
school.
( ) Other

PART II:
1-Why do you need English? (You may choose up to two options)
( ) To pass my English course.
( ) For my future career.
( ) To continue with my MA or Ph. D. studies.
( ) To get a certificate from the program.
() Other, please SPeCIty......cuviiiiriiii i i

Put a tick (&) inside the bracket that corresponds to your answer.
(1) Strongly disagree (2) disagree (3) agree (4) strongly agree

2- I like studying English in this program.
1) 2() 30) 40)
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3- Reading is important for me in learning English.

1) 20) 30) 4(0)

4- Speaking is important for me in learning English.

10 20) 30) 40)

5-Grammar is important for me in learning English.

1) 2() 30) 40)

6- Writing is important for me in learning English.

10) 2() 30) 40)

7- Listening is important for me in learning English.

10) 20) 30 40)

8-Translation is important for me in learning English.

10) 20) 30) 40)

9-Vocabulary is important for me in learning English.

10) 20) 30 40)

10- Pronunciation is important for me in learning English.

1() 2() 30) 40)

11- The number of the course hours in the preparatory classes is enough for me to
learn English.

1() 2(0) 30) 4(0)

12- Additional English courses following the preparatory program in my department
would be useful.

1) 2() 30) 40)
13- The preparatory program should be compulsory.
1() 2() 30) 4()
14- 1 believe the preparatory program is successful in teaching me English.
1) 20) 30) 4(0)
15- I am happy I attend the preparatory classes.
1() 2() 30)
16- The number of students in my class is appropriate to promote learning.
1) 2() 30) 40)
17- Teachers should tell us about the content of tests before the test is administered.
1() 2() 3(0) 4()
18- Teachers should tell us about the content of the courses at the beginning of the
semester.
1() 2(0) 30) 4()
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19- I would like to continue studying English.

1() 20) 30 4()
20- The teachers provide additional materials in my courses.

1() 20) 30) 40)
21- The number of grammar courses in the preparatory classes is adequate.

1() 20) 30) 4()
22-The number of reading courses in the preparatory classes is adequate.

1) 2() 30) 40)
23-The number of listening and speaking courses in the preparatory classes is

adequate.

1) 2() 30) 4()

24- The number of writing courses in the preparatory classes is adequate.

10) 20) 30 40)

25- We use the language laboratory as part of my courses.

10) 20) 30) 40)

26- We only use textbooks in the courses.

10 20) 30 40)

27- Materials in addition to the textbook should be used in my courses.

1O 20) 30) 40)

28- In learning a foreign language it is important to practice a lot.

10) 20) 30 40)

29- I like working in small groups in class.

1() 20) 30) 40)

30- Whole class work is the most effective way for me to learn English.

10 20) 30 40)

31- I like using the language laboratory for learning English.
1) 20) 30) 40)

32- The English courses are boring.

10) 20) 30 40)

33- The grammar textbook helps me learn English.
1) 20) 30) 40)

34- The writing textbook helps me learn English.
10) 2() 30) 40)
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35- The reading textbook helps me learn English.

1) 2() 30) 4()
36- The listening textbook helps me learn English

10) 20) 30) 40)
37- The speaking textbook helps me learn English.

1() 20) 30) 4()
38- The Vocabulary textbook helps me learn English.

1) 2(0) 30) 40)
39- The Pronunciation textbook helps me learn English.

10) 20) 30) 40)
40- I like having courses early in the morning.

1) 20) 30) 40)
41- The tests are too difficult.

10) 20) 30) 40)

42- We have homework everyday.
1) 20) 30) 40)

43- I am comfortable when speaking English in class.

10) 20) 30 40)

44- The number of vocabulary and pronunciation courses in the preparatory classes
is adequate.

1() 2() 30) 40)
45- The number of translation courses in the preparatory classes is adequate.

1() 2() 30) 40)
PART III:

46- What are your expectations from the preparatory program?..........................
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B: QUESTIONNAIRE FOR FORMER STUDENTS

My name is Fatih Yilmaz and I am a student in the Master’s of Art in the Teaching of
English as a Foreign Language Program at Bilkent University. For my thesis, I am doing an
analysis of English language needs of students at the preparatory classes of the School of
Foreign Languages at Gaziosmanpasa University. To obtain the necessary information I am
asking you to respond to the questionnaire below carefully. This information will help me to
determine the English language needs of the students at the preparatory program. Cooperation
is, of course, voluntary. Your completion of the questionnaire is assumed to grant permission
to use your answers for this study. No other use of the information will be made without your
permission. Thank you for taking the time to answer the questions fully and thoughtfully.

If you have any questions or concerns about this study, please feel free to contact:

Fatih YILMAZ OR Kim TRIMBLE, Director
MA TEFL Program MA TEFL Program
Bilkent University Bilkent University
Ankara Ankara
fatihy@bilkent.edu.tr trimble@bilkent.edu.tr
3122906256 312 2902746

PART I: Please answer the following questions below:
RIS SRR .

Which of the following high school types did you graduate from?
( ) General high school
( ) Commercial high school
( ) Industry and Occupation high school
( ) High school with intensive English education, such as Anatolian high
school.
( ) Other

PART II:
1-Why do you need English? (You may choose up to two options)
( ) To pass my English course.
( ) For my future career.
( ) To continue with my MA or Ph. D. studies.
( ) To get a certificate from the program.
() Other, please SPeCify......c.oviiiiiiiiiiiiiii i

Put a tick (&) inside the bracket that corresponds to your answer.
(1) Strongly disagree (2) disagree (3) agree (4) strongly agree

2- I liked studying English in this program.
10) 2() 30) 40)
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3- Reading is important for me in learning English.

1) 20) 30) 4(0)

4- Speaking is important for me in learning English.

10 20) 30) 40)

5-Grammar is important for me in learning English.

1) 2() 30) 40)

6- Writing is important for me in learning English.

10) 2() 30) 40)

7- Listening is important for me in learning English.

10) 20) 30 40)

8-Translation is important for me in learning English.

10) 20) 30) 40)

9-Vocabulary is important for me in learning English.

10) 20) 30 40)

10- Pronunciation is important for me in learning English.

1() 2() 30) 40)

11- The number of the course hours in the preparatory classes was enough for me to
learn English.

1() 2(0) 30) 4(0)

12- Additional English courses following the preparatory program in my department
would be useful.

1) 2() 30) 40)
13- The preparatory program should be compulsory.
1() 2() 30) 4()
14- 1 believe the preparatory program was successful in teaching me English.
10 20) 30) 40)
15- I am happy I attended the preparatory classes.
1() 2() 30)
16- The number of students in my class was appropriate to promote learning.
1) 20) 30) 4(0)
17- Teachers should tell us about the content of tests before the test is administered.
1() 2(0) 30) 4()
18- Teachers should tell us about the content of the courses at the beginning of the
semester.
1() 2(0) 30) 4()
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19- I would like to continue studying English.

1() 20) 30 4()
20- The teachers provided additional materials in my courses.
1() 20) 30) 40)
21- The number of grammar courses in the preparatory classes was adequate.
1() 20) 30) 40)
22-The number of reading courses in the preparatory classes was adequate.
1() 20) 30) 4()
23-The number of listening and speaking courses in the preparatory classes was
adequate.
1) 2() 30) 40)

24- The number of writing courses in the preparatory classes was adequate.

10) 20) 30 40)

25- We used the language laboratory as part of my courses.

10) 2() 30) 40)

26- We only used textbooks in the courses.

10 20) 30 40)

27- Materials in addition to the textbook should be used in my courses.

10) 20) 30) 40)

28- In learning a foreign language it is important to practice a lot.

10) 20) 30 40)

29- I like working in small groups in class.

1() 2() 30) 40)

30- Whole class work is the most effective way for me to learn English.

10 20) 30 40)

31- I like using the language laboratory for learning English.
1) 2() 30) 40)

32- The English courses were boring.

10) 20) 30 40)

33- The grammar textbook helped me learn English.
1) 2() 30) 40)

34- The writing textbook helped me learn English.
10) 2() 30) 4(
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35- The reading textbook helped me learn English.
1() 2() 30) 4()

PART III:
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C: QUESTIONNAIRE FOR EFL TEACHERS

My name is Fatih Yilmaz and [ am a student in the Master’s of Art in the Teaching of
English as a Foreign Language Program at Bilkent University. For my thesis, I am doing an
analysis of English language needs of students at the preparatory classes of the School of
Foreign Languages at Gaziosmanpasa University. To obtain the necessary information I am
asking you to respond to the questionnaire below carefully. This information will help me to
determine the English language needs of the students at the preparatory program. Cooperation
is, of course, voluntary. Your completion of the questionnaire is assumed to grant permission
to use your answers for this study. No other use of the information will be made without your

permission. Thank you for taking the time to answer the questions fully and thoughtfully.

If you have any questions or concerns about this study, please feel free to contact:

Fatih YILMAZ OR Kim TRIMBLE, Director
MA TEFL Program MA TEFL Program
Bilkent University Bilkent University
Ankara Ankara
fatihy@bilkent.edu.tr trimble@bilkent.edu.tr
312 2906256 312 2902746

PART I: Please answer the questions below:

5- How often do you meet with colleagues to discuss classes?...........c..ccvvevnennen.
PART II:

6- Why do your students need English in general? (You may choose up to two options)
() To pass their English course.
() For their future career.
() To continue with their MA or Ph. D. studies.
() To have a certificate from the program.
() Other, please SpeCify.....c.ovvriiiiiiiiii i

Put a tick (&) inside the bracket that corresponds to your answer.
(1) Strongly disagree (2) disagree (3) agree (4) strongly agree

7- Reading is important for my students in learning English.

1) 2() 30) 40)
8- Speaking is important for my students in learning English.
1) 2() 30) 40)
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9-Grammar is important for my students in learning English.

1(O) 2() 30) 40)

10- Writing is important for my students in learning English.

10 20) 30 40)

11- Listening is important for my students in learning English.

1) 2() 30) 40)

12-Translation is important for my students in learning English.

10) 20) 30) 40)

13-Vocabulary is important for my students in learning English.

10) 20) 30 40)

14- Pronunciation is important for my students in learning English.

10) 20) 30) 40)

15- The number of the course hours in the preparatory classes is enough for my
students to learn English.

1) 20) 30) 4()

16- Additional English courses following the preparatory program in this would be
useful.

1) 2() 30) 4()

17- The preparatory program should be compulsory.
1() 2() 30) 4()

18- I believe the preparatory program is successful in teaching English.
1) 20) 30) 4()

19- The number of students in my class is appropriate to promote learning.
1() 2() 30) 4()

20- I provide additional materials in my courses.
1) 20) 30) 40)

21- I think students learn well in small groups.
1() 2(0) 30) 4()

22- Whole class learning is the most effective way for students to learn English.
1) 20) 30) 40)

23-I give homework everyday
1() 2() 30) 4()

24-1 think audio-visual materials are an important tool for helping students learns
English.
1() 2() 3(0) 4()
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25- 1 think it is important to use only the target language in the classroom.

1() 2() 30) 4()
26- My most important goal is to prepare students for the examinations.
1() 20) 30) 4(0)
27- 1 feel confident in preparing appropriate examinations for my courses.
1() 2() 30) 4()
28- I feel I can provide my students with enough materials for my classes.
1() 20) 30) 40)
29- 1 know what the students want to learn.
1() 2(0) 30) 4()
30- The textbook is an important tool for helping students to learn English.
1() 20) 30) 40)
31- It is more important for students to be grammatically accurate than fluent in
English.
1() 20) 30) 4()
32- It is more important for students to be fluent than grammatically accurate in
English
1() 20) 30) 4()
33- I think the textbook I use in the class helps to teach English
1() 2() 30) 4()

34- 1 think the number of my course is adequate.

10) 20) 30) 40)
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PART III:

35-Tuse ONLY English in the classroom.
a) Yes b) No
If no, why not?

36- Do you use your students’ needs to plan your course and lessons?
a) Yes b) No
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APPENDIX B QUESTIONNAIRES IN TURKISH

A. HAZIRLIK OGRENCILERI iCIN ANKET

Adim Fatih Yilmaz ve Bilkent Universitesi’nde Yabanci Dil Olarak Ingilizce Ogretimi
programinda yiiksek lisans 6grencisiyim. Yiiksek lisans tezim i¢in, GOP
UniversitesiYabanci Diller Yiiksekokulu Hazirlik siniflarinda okuyan 6grencilerin
Ingilizce dil gereksinimleri konusunda arastirma yapmaktayim. Gerekli bilgileri elde etmek
icin sizden asagidaki sorular1 dikkatlice doldurmanizi rica ediyorum. Bu bilgiler hazirlik
siniflarinda okuyan dgrencilerin Ingilizce dil ihtiyaclarini belirlemede bana yardimei
olacaktir. Ankete katilmak isteginize baglidir. Anketi doldurmaniz cevaplarinizin bu
caligmada kullanilmasina izin verdiginiz anlamina gelmektedir.Sizin izniniz olmadan bu
bilgiler baska yerlerde kullanilmayacaktir. Sorular1 eksiksiz ve dikkatli bir sekilde
cevaplandirmak i¢in zaman ayirdiginizdan dolayi tesekkiir ederim.

Bu ¢aligma ile ilgili soru veya merak ettiginiz bir konu varsa asagida isim ve adresleri
olan kisileri liitfen arayiniz.

Fatih YILMAZ Veya Kim TRIMBLE, Program Y 6neticisi
Bilkent Universitesi Bilkent Universitesi

Yabanci Dil Olararak Ingilizce Yabanci Dil Olararak Ingilizce
Ogretimi Boliimii (MA TEFL) Ogretimi Boliimii (MA TEFL)
Ankara Ankara

312 2906256 312 2902746

fatihy@bilkent.edu.tr trimble@bilkent.edu.tr

Boliim I : Liitfen asagidaki sorulari cevaplayiniz.

Asagidaki lise tiirlerinden hangisinden mezun oldunuz?

( ) Genel Lise

( ) Ticaret Lisesi

( ) Endiistri ve Meslek Lisesi

( ) Yabanc1 dille egitim veren lise (6rnek: Anadolu Lisesi)
() DIGCT ittt e

Boliim 11

1. Neden Ingilizce 6greniyorsunuz? (En fazla 2 segenek isaretleyiniz).
() Ingilizce dersinde basarili olmak i¢in

() Gelecekteki kariyerim i¢in

( ) Yiksek Lisans veya doktora yapmak i¢in

( ) Program bitince sertifika almak icin

() Diger, liitfen belirtiniz...........cceevveerieeirienieeiieeieeeeee e
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Sizin i¢cin dogru olan secenegi asagidaki olcege gore (gd)isaretleyiniz.
(1) Hi¢c katilmyorum (2) Katilmiyorum (3) Katihyorum (4) Tamamen katillyorum.

2. Bu programda Ingilizce 6grenmek hosuma gidiyor.

10 20) 30 40)

3. Reading (Okuma Becerileri), Ingilizce 6grenmede benim i¢in dnemlidir.

1) 2() 30) 40)

4. Speaking (Konusma Becerileri), Inglizce 6grenmede benim igin dnemlidir.

10) 2() 30) 40)

5. Grammar (Dil Bilgisi), inglizce 6grenmede benim igin énemlidir.

10) 20) 30 40)

6. Writing (Yazili Anlatim Becerileri), Inglizce 6grenmede benim i¢in énemlidir.

10) 2() 30) 40)

7. Listening (Dinleme Becerileri), Inglizce 6grenmede benim igin énemlidir.

10) 20) 30 40)

8. Translation (Ceviri), Inglizce 6grenmede benim igin dnemlidir.

1() 2() 30) 40)

9.Vocabulary (Kelime Bilgisi), Inglizce 6grenmede benim igin énemlidir.

10) 20) 30 40)

10.Pronunciation (Telaffuz), Inglizce 6grenmede benim i¢in énemlidir.

10) 2() 30) 40)

11. Hazirlik simifindaki ders saati ingilizce 6grenmem icin yeterli.

10) 20) 30 40)

12. Béliimiimde hazirlik okulunu takip eden Ingilizce derslerinin olmasi faydali olur.

10) 2() 30) 40)

13. Hazirlik programi zorunlu olmalidir.

10 20) 30 40)

14. Hazirlik programinin bana Ingilizce 6gretmede basarili olduguna inantyorum.

10) 2(0) 30) 40)

15. Hazirlik programina katildigim i¢in memnunum.

10) 2(0) 30) 4()

16. Siniftaki 6grenci sayis1 6grenmemi kolaylastiririyor.

10) 2() 30) 40)
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17. Ogretmenler sinav yapilmadan 6nce sinav igerigi ile ilgili bilgi vermelidir.

1() 20) 30 4()
18. Ogretmenler donem basinda derslerin igerigi ile ilgili bilgi vermelidir.

10) 2() 30) 40)
19. Ingilizce 6grenmeye devam etmek isterim.

1() 2() 30) 4(0)
20. Ogretmenler, sinifta ekstra materyal kullaniyorlar.

10) 2() 30) 40)
21. Hazirlik sinifindaki (Grammar) dilbilgisi ders saati yeterli.

1) 2() 30) 40)
22. Hazirlik snifindaki (Reading) okuma becerileri ders saati yeterli..

10) 2() 30) 40)
23. Hazirlik sinifindaki (Listening and Speaking) dinleme ve konusma ders saatleri

yeterli.

1() 2() 3() 4()
24. Hazirlik sinifindaki (Writing) yazili anlatim ders saati yeterli.

1) 2() 30) 40)
25. Derslerimizin bir kismini dil labaratuvarinda yapiyoruz

1() 2() 30) 4(0)
26. Derslerde sadece ders kitab1 kullantyoruz.

1) 2() 30) 40)
27. Derslerde ders kitabr disinda materyallerde kullanilmali.

1() 2() 3() 4()
28. Yabanci dil 6grenmede pratik yapmak onemlidir.

1) 2() 30) 40)
29. Sinifta kiigiik gruplar halinde ¢alismak hosuma gider.

10) 2() 30) 40)
30. Biitiin sinifla birlikte yapilan aktiviteler, Ingilizce 6grenmede benim i¢in en etkili

yoldur.

10) 2(0) 30) 4(0)

31. ingilizce 6grenmek igin dil labarotuvarini kullanmak hosuma gidiyor.

10) 2() 30) 40)

32. Ingilizce dersleri sikici.

10) 20) 30 40)
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33. Dilbilgisi (Grammar) kitabi Ingilizce grenmemde bana yardimei oluyor.

1) 2() 30) 40)

34. Yazili anlatim (Writing) kitab1 Ingilizce 6grenmemde bana yardimci oluyor.

10 20) 30 40)

35. Okuma becerileri (Reading) kitabi Ingilizce 6grenmemde bana yardimer oluyor.

1) 2() 30) 40)

36. Dinleme (Listening) kitab Ingilizce 6grenmemde bana yardimci oluyor.

10) 2() 30) 40)

37. Konusma (Speaking) kitab1 Ingilizce 6grenmemde bana yardimet oluyor.

10) 20) 30 40)

38. Kelime Bilgisi (Vocabulary) kitabi ingilizce 6grenmemde bana yardime: oluyor.

10) 2() 30) 40)

39. Telaffuz (Pronunciation) kitab1 Ingilizce 6grenmemde bana yardimci oluyor.

10) 20) 30 40)

40. Derslerin sabah erkenden olmasini seviyorum.

1() 2() 30) 40)

41. Smavlarin ¢ok zor oldugunu diistiniiyorum.

10) 20) 30 40)

42. Ogretmenler hergiin ddev verir.

10) 2() 30) 40)

43. Sinifta ingilizce konusurken kendimi rahat hissederim.

10) 20) 30 40)

44. Hazirlik sinifindaki (Vocabulary and Pronunciation) Kelime ve Telaffuz ders
saati yeterli.

1() 2() 3(0) 4()
45. Hazirlik sinifindaki (Translation) Ceviri ders saati yeterli.

1() 20) 30) 4()
BOLUM III:

46. Hazirlik programindan beklentileriniz neler?...........ocoocveviieiiienieeiiieieeieeeeee e
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B. PROGRAMI BIiTiREN OGRENCILER iCiN ANKET

Adim Fatih Yilmaz ve Bilkent Universitesi'nde Yabanci Dil Olarak Ingilizce Ogretimi
programinda yiiksek lisans 6grencisiyim. Yiiksek lisans tezim i¢in, GOP
UniversitesiYabanci Diller Yiiksekokulu Hazirlik smiflarinda okuyan dgrencilerin
Ingilizce dil gereksinimleri konusunda arastirma yapmaktayim. Gerekli bilgileri elde etmek
icin sizden asagidaki sorular1 dikkatlice doldurmanizi rica ediyorum. Bu bilgiler hazirlik
siniflarinda okuyan dgrencilerin ingilizee dil ihtiyaclarini belirlemede bana yardimei
olacaktir. Ankete katilmak isteginize baglhdir. Anketi doldurmaniz cevaplarinizin bu
caligmada kullanilmasina izin verdiginiz anlamina gelmektedir. Sizin izniniz olmadan bu
bilgiler baska yerlerde kullanilmayacaktir. Sorular1 eksiksiz ve dikkatli bir sekilde
cevaplandirmak i¢in zaman ayirdiginizdan dolay1 tesekkiir ederim.

Bu caligsma ile ilgili soru veya merak ettiginiz bir konu varsa asagida isim ve adresleri
olan kisileri liitfen arayiniz.

Fatih YILMAZ Veya Kim TRIMBLE, Program Y 6neticisi
Bilkent Universitesi Bilkent Universitesi

Yabanci Dil Olararak Ingilizce Yabanci Dil Olararak Ingilizce
Ogretimi Boliimii (MA TEFL) Ogretimi Béliimii (MA TEFL)
Ankara Ankara

312 2906256 312 2902746

fatihy@bilkent.edu.tr trimble@bilkent.edu.tr

Boliim I : Liitfen asagidaki sorular cevaplayimz.

Hangi y1l hazirlik sinifini bitirdiniz...........cccoeeeveeeieniienieniieen. (Y1)
Asagidaki lise tiirlerinden hangisinden mezun oldunuz?

( ) Genel Lise

( ) Ticaret Lisesi

( ) Endiistri ve Meslek Lisesi

( ) Yabanci dille egitim veren lise (6rnek: Anadolu Lisesi)

Bolum Il

1. Neden Ingilizce dgreniyorsunuz? (En fazla 2 secenek isaretleyiniz).
() Ingilizce dersinde basarili olmak igin

( ) Gelecekteki kariyerim icin

() Yiksek Lisans veya doktora yapmak i¢in

( ) Program bitince sertifika almak i¢in

() Diger, liitfen belirtiniz...........cceeeveeriieriieniieiecieeee e

Sizin i¢cin dogru olan secenegi asagidaki olcege gore (z&)isaretleyiniz.
(1) Hi¢ katilmiyorum (2) Katilmiyorum (3) Katihyorum (4) Tamamen katiliyorum.

2. Bu programda Ingilizce 6grenmek hosuma gitti.

10) 20) 30 40)
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10.

11.

12.

13.

14.

15.

16.

17.

18.

19.

. Reading (Okuma Becerileri), ingilizce 6grenmede benim i¢in dnemlidir.

1) 2() 30) 40)

. Speaking (Konusma Becerileri), Inglizce 6grenmede benim i¢in énemlidir.

10 20) 30 40)

. Grammar (Dil Bilgisi), Inglizce 6grenmede benim i¢in dnemlidir.

1) 2() 30) 40)

. Writing (Yazil1 Anlatim Becerileri), Inglizce 6grenmede benim i¢in énemlidir.

10) 2() 30) 40)

. Listening (Dinleme Becerileri), Inglizce 6grenmede benim i¢in énemlidir.

10) 20) 30 40)

. Translation (Ceviri), Inglizce 6grenmede benim igin dnemlidir.

10) 2() 30) 40)

. Vocabulary (Kelime Bilgisi), Inglizce 6grenmede benim i¢in dnemlidir.

10) 20) 30 40)

Pronunciation(Telaffuz), Inglizce 6grenmede benim i¢in dnemlidir.

1() 2() 30) 40)

Hazirlik sinifindaki ders saati Ingilizce grenmem igin yeterliydi.

10) 20) 30 40)

Béliimiimde hazirlik okulunu takip eden Ingilizce derslerinin olmasi faydal olur.

10) 2() 30) 40)

Hazirlik programi zorunlu olmalidir.

10) 20) 30 40)

Hazirlik programiin bana Ingilizce 6gretmede basarili olduguna inantyorum.

10) 2() 30) 40)

Hazirlik programina katildigim i¢in memnunum.

10) 20) 30 40)

Siniftaki 6grenci sayist 6grenmemi kolaylagtirdi.

1() 2() 30) 40)

Ogretmenler sinav yapilmadan 6nce siav igerigi ile ilgili bilgi vermelidir.

10) 20) 30 40)

Ogretmenler donem basinda derslerin igerigi ile ilgili bilgi vermelidir.

1() 2() 30) 40)

Ingilizce 6grenmeye devam etmek isterim.

10 20) 30 40)
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20. Ogretmenler, siifta ekstra materyal kullanirlards.

1) 2() 30) 40)

21. Hazirlik sinifindaki (Grammar) dilbilgisi ders saati yeterliydi.
1() 2() 30) 40)

22. Hazirlik sinifindaki (Reading) okuma becerileri ders saati yeterliydi.

1) 2() 30) 40)

23. Hazirlik sinifindaki (Listening and Speaking) dinleme ve konusma ders saatleri
yeterliydi.
10) 2() 30) 40)

24. Hazirlik sinifindaki (Writing) yazili anlatim ders saati yeterliydi.
1) 2() 30) 40)

25. Derslerimizin bir kismini dil labaratuvarinda yapardik.

1() 20) 30 40)

26. Derslerde sadece ders kitab1 kullaniyorduk.
1) 2() 30) 40)

27. Derslerde ders kitab1 disinda materyallerde kullanilmali.
1() 2() 30) 4()

28. Yabanci dil 6grenmede pratik yapmak onemlidir.

1() 2() 30) 40)

29. Sinifta kiigiik gruplar halinde ¢alismak hosuma gider.
1() 2() 30) 4()

30. Biitiin sinifla birlikte yapilan aktiviteler, Ingilizce 6grenmede benim icin en etkili
yoldur.

10) 20) 30 40)

31. ingilizce 6grenmek i¢in dil labarotuvarini kullanmak hosuma giderdi.

1() 2() 30) 40)

32. ingilizce dersleri sikiciydi.

10) 20) 30 40)

33. Dilbilgisi (Grammar) kitabi Ingilizce 6grenmemde bana yardimet oldu.

10) 20) 30) 40)

34. Yazil anlatim (Writing) kitabi Ingilizce 6grenmemde bana yardimet oldu.

10) 20) 30 40)

35. Okuma becerileri (Reading) kitab1 Ingilizce 6grenmemde bana yardimet oldu.

10) 20) 30) 40)
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BOLUM III:

36. Hazirlik programindan beklentileriniz nelerdi?............ccccoeeveeeiiieniiieniieeeiieeeeeens
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APPENDIX C INTERVIEW QUESTIONS

INTERVIEW QUESTIONS

1-

As far as | know the preparatory program is completely voluntary, Could you tell me
how you choose and place your students in this program?

Could you tell me about the students’ general attitudes towards the voluntary aspect of
the program?

How does your faculty determine the needs of students?

How does your faculty plan the courses?

Could you please tell me how the faculty determines which textbooks to use?

What are the general goals and objectives of the program?

What do you see as the strengths and weaknesses of the program?

Is there anything you would like to add?
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Interview Transcriptions

F: Hello Mr. Oncu thank you very much for taking part in this interview your ideas
about your program will help to determine the English language needs of students at this
program. I know that you are the director of this program ok as far as I know the prep
program is completely voluntary, could you tell me how you choose and place your students
in this program?

O: now as you told me in your question there are two steps one is choosing and the
other is placing the students. In the first step our students fill a form and in this form
mmmmmmm they are required to answer such questions as their names their departments,
faculties faculty numbers and the most important is the score of university entrance exam and
we choose our students according to this score we sort the scores of students in a descending
order I mean from high to low and from this list we choose about 75 students from different
departments as determined beforehand and there is a quota from departments and in the
second step we give a placement test to our students and we divide our students into three
groups 25 in each group and we have three classes.

F: Thank you very much; what are the general attitudes of students towards the
voluntary aspect of the program. They choose it

O: Yes, they choose they come here they start learning English and the program is
voluntary not compulsory but our students know the meaning of voluntary and they know that
voluntary does not mean studying is voluntary as well they know they have to study here
harder and harder than any other students in other departments. However towards the end of
the course we lose about twenty percent of our students who think that just coming to school
sitting in the classroom and listening to teacher will be enough to learn English. That is the
case

F: You are right how does your faculty determine the needs of students?

I mean do you determine the needs of students?

O: Yes. now we are as foreign languages department of Gaziosmanpaga University we
are new appliers of this program at the end this is the first year of my responsibility year as an
administrator now we ask our students their expectations what they expect from learning
English and we enlighten them about what is beyond this education what is waiting and what
will happen when they graduate from university what does post graduate study mean we
enlighten them then the needs we review the needs and we try to prepare a syllabus according
to this.

F: Do you mean you ask the students orally you ask questions?

O: Yes

F: Is it formal?

O: Yes this is not a formal study of course as 1 told you before this is a new program
and the yeah I don’t think we are experienced enough this does not mean that we are
rediscovering America but when students change when environment changes so do the so are
the needs of the students

F: And Ok how does your faculty plan the courses? How do you plan your courses?

O: Now at the beginning of the term we the staff of our department the teachers come
together and we discuss the course types 1 mean should it be heavily based on a main course
or should it be skilled based program we discuss the hours of the course as well and we decide
it together at the beginning of the term we as teachers.

F: when do you come together when you discuss

O: We do it we do it at the end of the term in fact when the term finishes. we discuss
the deficiencies of the last term and we try to be ready for the next term.

F: Ok could you please tell me how the faculty determines which textbooks to use?
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O: Now this is our third year and we have been using main course book headway for
three years. and I believe headway is a good text book our decisions is based firstly on
whether the it reflects students understanding or not I mean if it is available to students’ ages
or not and then we have other textbooks also we based on our decisions to headway syllabus.

F: Ok what are the general goals and objectives of the program?

O: Now of course what somebody expects from preparatory program is not different
from what we do here there is a general objective to teach our students English. Apart from
this year I decided to give our students an ESP course 1 mean 1 want our course to be an ESP
course because when our students graduate from university they apply to post graduate
programs and in Turkey you know they have to get a score from the exam given by OSYM its
name is UDS the expectations of this exam is clear a good knowledge of vocabulary grammar
and reading comprehension so 1 believe this firstly should be the goal of my program

F: And ok you mentioned about the ESP program. What do you mean with ESP
program?

O: Of course there is a general understanding of what an ESP program is however by
saying a program of academic purposes 1 especially based my ideas on the expectations of the
exam UDS that’s all.

F: In this process do the students take part in deciding or determining the goals and
objectives of the program you mentioned about the ESP and the general goals

O: Of course as 1 told you before though it is not a formal way 1 ask my students about
the expectations of the program and 1 give information to them about what will happen when
they graduate from this university about postgraduate studies. And it is their decision to say
yes or no for such a program

F: Your students are lucky what do you see as the strengths and weaknesses of the
program?

O: Now yes of course there are weaknesses and may be there are strengths however 1
don’t want to mention these as strengths or weaknesses of deficiency because 1 see my
program on development 1 mean we are a developing department yes we have some
deficiencies but this doesn’t mean there are things going wrong. This means we are
developing

F: As I understand you are working you are studying on developing your program and
you are on the right track ok Mr Oncu yes is there anything you would like to add?

O: Ok thank you very much for applying my ideas it was chance for me to state my
ideas to take part in such a study. I wish you luck that’s all 1 can say

F: Ok thank you very much for your precious ideas on determining your students’
needs of learning English. Thank you very much Mr. Oncu

O: You are welcome.

Note: F: Fatih Yilmaz O: Osman Oncii
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APPENDIX D: TRANSCRIPTION OF OPEN-ENDED QUESTIONS ON
CURRENT STUDENTS, FORMER STUDENTS, AND EFL TEACHERS
QUESTIONNAIRES

A. Transcription of Open-ended Questions on Current Students
Questionnaires (Question 35)

1.Derslerin daha eglenceli hi¢ stkmadan islenmesini isterim. Translation ders
saati cok az ama listenimg ve speaking dersi saati ¢cok fazla.

2.Ben hazirlik sinifina geldigim i¢in asla pisman olmadim. Ne 68renirsem
kardir diye diisiiniiyorum. Fakat hazirlik sinifin1 daha farkli hayal etmistim. Ornegin biz h-2
siifi olarak higbir zaman ortak bir ¢alisma yapmadik, yapamayacagizda. Sinifta insanlarin
birbiri ile yarigsmalari hosuma gitmiyor. Hi¢ kimse bilgisini baskasi ile paylagsmak istemiyor.
Birlik diye birsey yok bizim sinfta. Ama dgretmenlerden ok memnunum. Onlar ellerinden
gelenin en iyisini yapmaya calisiyorlar.keske sinif ortami daha farkli olsaydi. Belki o zaman
daha eglenceli bir yil gecirebilirdik. Ben lisede iken ingilizceden nefret ederdim ¢iinki
hacamizi sevmezdim bence bir 6gretmen 6grencinin psikolojisinde ¢ok onemli. Dersleri biraz
daha eglenceli hale getirebiliriz. Meesela dil laboratuvarini pek kullanmiyoruz. Film, degisik
egitici programlar izleyemiyoruz. Bunlarida umarim yapariz. Burada osdugum icin herseye
ragmen ¢ok memnunum. Higbir zaman pigsmanlik duymadim.

4o

5. Yabanci dili gelistirebilecek cesitli aktiviteler 6grencilere ¢esitli roman yada hikaye
okutturup 6zet istemeleri ve bunun gibi.

6. Emegimin karsiligini1 albilmek ve ingilizcemi genisletmek uluslararasi bir dil
oldugundan ve kariyerim i¢in gerektiginden hayatimin bir pargasi olarak gérgyorum.

T

8. Listening ve speaking derslerinin bir faydasi oldugunu diigiinmiiyorum umarim
hazirlik ilerde kariyerim i¢in bana faydal olur.

9. Translation saati artmali

10. Bana diizgiin bir sekilde ingilizce gramer, listening ve speaking dersleri verilsin
yeterli. Benim i¢in sertifika 6nemli degil 6nemli olan ingilizceyi konusmak konusurken de
anlamak. Hocalarimda bunu ¢ok giizel basariyor. Kendilerine tesekkiirii bir borg bislip
huzurunuzda onlara tesekkiir ediyorum. Thank you very much.

11. Insan diisiindiigii ve uygulamaya koydugu birseyden medet umar. Ve o
beklentilerini almaya ¢alisir. Benim hazirlik programindan beklentim zorlagan hayat sartlarina
bir nebze olsa su serpmektir. ileriki hayatimda daha rahta is bulma imkani1 saglamaktir. Diger
yandan yeni bir dil 6grenmek ¢iinki her lisan bir insandir.

L2 e

13. Dokiimalarin artirilip tek tarafli ders yapilmamasi biz sadece kitaptan ders
isliyoruz. Ayrica arda birde olsa oyunlar oynayip dersler daha eglenceli hale gelebilir.
Ornegin listening dersinde film izlenebilir ve zornlu olarak bize 10 giinde bir kitap
okutturulup bunun 6zetini istemeliler ¢ilinki olayr mecbur kilmak 6grencilere her zaman
avantajli seyler yapmaya yoneltir. Basta ne kadar sikici gelsede. Tesekkiirler.

14, i

16. Dili telaffuzu konusmasiyla grameriyle tam 6grenme becerisi edinmek. Kendimi

gelistirebilecegim tek bagima ilerletebilecegim agamaya gelmek. Listening dersini ¢ok
sevmek istedim ama malesef beni ingilizceden suguttugunu diisiinliyorum.gorsel efektler
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kullanilmal1 bu ders i¢in, yoksa kendimizi berbat hisssediyoruz. Gerekiyorsa para toplanip
yinede inglizce gorsellige dayanan seyler(film ve bunun gibi seyler yapiolmalr)

17.Grammar reading vocabulary derslerinin faydali olmasiyla birlikte speaking ve
pronunciation dersinin su asamada gereksiz oldugunu diisiiniiyorum. Ileri seviyede bu
derslerin yarari kesinlikle olacaktir. Fakat yeterli gramer bilgisine sahip olmasdan 1yi bir
telaffuzla konusamayacagimi biliyorum. Burada bulundugum hazirlik sinifinda umdugumu
bulabildim. Yeteri kadar olmasada en azindan iyi bir gramer bilgisi ile bu yili
tamamlayacagim. Siireyi daha iyi degerlendirmeyi ve bilgilerimi konusmaylada ifade
edebilmeyi umardim. Ama yeteri kadar ¢alismadigim i¢in ingilizce konustugumu
sOyleyemiyorum. Bize verilen egitim yeterli ve dogruydu. Fakat daha iyisi ileriki senelerde
olacaktir. Ayrica aldigimiz egitimin yararli hale gelebilmesi i¢in bizlere imkan saglanmasi
gerektigini diisiiniiyorum. Boliimlerimizde staj imkaniniz var bence bu sinif iginde olmali
bence asil 6nemli olan yeni bir dili kullanabilme becerisidir.

18. Ben bu programda 3. kura gectigim takdirde tiim deslserde hacalarin 6gretme
acisindan daha ¢ok seyler vermesini istiyorum. Artik kii¢iik ingilizce oyunlar oynamka ve
ingilizce gazete ¢ikarmak istiyorum. Ayrica bu program bittilten sonra bdliimiimdede
ingilizce almak istiyorum. Ciinki uzak kalirsam bilgilerimi untacagumi diigiiniiyorum.

19.0ncelikle hazirlik sinifinda video dersleri olmaliydi. O zaman ingilizceyi cok daha
kolay 6greniridk. Ingilizce 6grenmek icin dsadece derslere bagl kalmak yeterli degildir.
Farkli aktiviteler yapilmali yani 6grendiklerimizi uygulamaya geg¢irmeliyiz.

20. Bu programu iyi bir derece ile bitirmek istiyourum. Bunun i¢in derslerde ders
kitabindan bagska materyallerde kullanilmali bence. Dil laboratuvarininda kullanilmamasida
¢ok kotii.

21. Liselerdeki hazirlik programlarini diisiindiigiimde tiniversitedi programslarin
yetersiz oldugunu diisiinliyorum. Kelimelerin daha akilda kalict olmasi i¢in kelimeleri 15-20
defa yazilmasi daha akilda kalici oldugunu diisiinliyorum. Bunu 6grencilerin kendilerinin
yaptiginada inanmiyorum. Ogretmen konrolunde olmas daha faydal olacag tarftariyim
bilgisayar ile iilkeler arasi chatlesmek bir seyler iiretmemiz bakimindan faydali olur
bence.hazirlik sinifinin okulun bitiminde yani 4. sinftan sonra olmasi daha iyi olurdu ¢iinki
Ogrenciler liniversiteye gelince ders calismak istemiyorlar {iniversite sinavindan sonra
iniversiteyi tatil yeri gibi diisliniiyorlar. Tabiri caiz ise ayrica doktora ve mastir yapacaklar
icin ise iyi olur. Bir cogumuz mezun olana kadar 6grendigimizi unutacagimiz kanisindayiz.
Su an 6grencilerin bir ¢cogu yeteri kadar ders ¢aligmriyor, hazirlik sinifinin kiymetini
bilmiyoruz sanirim 4 sene sonra bunu anlayacagiz. Su ana kadarki ingilizce egitiminin bana
cok faydali olduguna inantyorum.

22. Bence listening dersi ¢cok fazlalistening ders saati azaltilmali zaten bu derrsten pek
birsey 0grenemiyoruz .birde eksik ¢ok sey var sadece ders kitaplarindan kopnu isleniyor . hig
ekstra birsey yok mesela filim izlenmiyor, bilgisayarlarla ilgili hi¢bir aktivite yok.

23. Ingilizce 6grenmemiz i¢in daha fazla egitim verilmeli.

25. Derslerin biraz daha eglenceli hale getirilerek yapilmasini ve 6devlerin biraz daha
az verilmesini istiyorum dil laboratuvarina inilmesini ve hazirlik siniflar1 i¢in bilgisayar
odasin1 agilmasini istiyoruz.

26. Ben translation ve pronunciation derslerinin tizerinde daha iyi durulmasini ve ders
saatleriin artirilmasini istiyorum.

28. Tam ingilizce konusabilmeyi isterdim ama bu 6grenim sisteminde bunun
gerceklesecegine inanmiyorum.
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29. Okudugum ingilizce metinleri veya kitaplar1 daha rahat anlamak kendimi ingilzce
olarak daha rahat anlatmak ve ileriki kariyerimde arastirmalarimi daha genis kapsaml
yapabilmek.

30. Bekledigimden daha iyi bir 6gretmen kadrosu ve ders miifredat1 buldum.

31. Ingilizce 6grenmemizi kolaylastirmak icin derslerimizde kitap haricinde
materyallerde kullanmamuz iyi olur. Ingilizceyi pratige uygularsak daha faydali olur.

32. Listening dersinin kaldirilmasi.

33. Gelecekteki kariyerim i¢in daha iyi bir egitim verilmesi ve ve ingilizce hazirlik
programinin zorunlu kilinmasi ayrica ingilizce derslerinin boliimdede 4 sene boyunca devam
etmesini istiyorum. Haftada 3-4 saat olsada yeterli.

34. Sadece listening dersinin gereksiz olduguna inaniyorum. Bu dersin yerine diger
ders saatlerinin artirilmasini istiyorum.

35. Programa devam edebilmek ve ileride 6niimdeki ingilizce engelini agsabilmek
kariyer ve is i¢in yurtdisinda staj ve is bulabilmek i¢in.

36. Hazirlik okulunun daha resmi olmasini istiyorum. Ornegin kimlik kartimizin
olmasi. Ayrica dil laboratuvarini kullanamiyoruz bununbir an 6nce aktif hale getirilmesini
istiyorum.

37. Ingilizcenin giin gegtikce Snem kazandigina inaniyorum ve ingilizce grenmenin
benim i¢in 6nemli oldugunu diisiiniiyorum. Bu yiizden hazirlik siniflarinda verilen egitimde
daha fazla dokiiman verilmeli ve verilen dokiimanlar konularin 6nemli yerlerinden olmali tek
tek sinifta incelenmeli ve ingilizce diline yonelik daha fazla aktiviteler olmali 6rnegin bir
bilgisayardan kesinlikle yararlanilmali 6grenciler kitaplara bagimli kalmamalidir.

38. Listening dersinin hi¢bir yarar1 oldugunu diisiinmiiyorum. Bu yiizden kaldirilmasi
iyi olur. Hazirlik programinin gelecekteki isime yarar1 olmasini bekliyorum.

39. Listening ve speaking derslerinin 6grenciye bir katkis1 bulunmadigini ve
kaldirilmasi gerktigini diigiiniiyorum. Umarim hazirlik programi gelecegim i¢in iyi bir temel
olusturacak.

40. Vocabulary ve pronunciation, grammar, translation derslerinin arttirilmasini
istiyorum. Ingilizce pratik yapmada zorlaniyoruz. Listening ve speaking dersi ¢ok sikici
oluyor. Hocamiz iyi anlatiyor ama islenen program sikici ¢ok basik. Translation ¢ok yetersiz.
Bize gelecekte en yararli olacak dersler translation, vocabulary ve pronunciation dir.
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B. Transcription of Open-ended Questions on Former Students Questionnaires
(Questions 36,37)

1.a-Hazirhik progranu iiniversite kapsaminda gerekli. GOP Universitesi’nde daha fazla
imkan taninacagina eski hazirlik sinifi 6grencisi olarak inantyorum. Ayrica 6grencinin sadece
sene gecirmek i¢in degil gercekten 6grenmesi ve aktif hale getirilmesini bekliyorum.

b- Gegen yil simavlardan basarili olamayan 6grenciler i¢in 2. bir firsat taninmasi beni
¢ok memnun etti.

2.a-Hazirlik programina katilmamin amact daha 6nceki yillarimda ¢ok az bir ingilizce
bilgisine sahiptim. Kendimi gelistirip daha sonraki yillarda ders programlarimda basarili
olmak i¢in girdim. Sertifika almak istiyorum.

b- Tam anlamiyla karsilayamadim. Ama yinede bilgi diizeyimin arttigin1 biliyorum.

3.a- Hocalarin daha samimi olmasi ve kaliteli bir egitim i¢in 6zveri.

b- 70 % karsiland.

4.a- Daha fazla pratik yapilabilirdi. Hocalar ¢ok ¢abaliyor ama yeterli degil.

b- biiylik 6l¢iide karsiladi.

5.a- Hazirlik programinda beklentilerim hazirlik sinifina gitmeden once ingilizcem
yetersizdi ve inglizcemi gelistirip sevmeyi 6grendim daha da faydali olmasi1 ve devaminin
gergeklesmesi sahsimin elinde.

b- Ingilizceyi kavram ave sevmeyi dgrendim bilmiyorum diyemiyorum yada pasif
kalmiyorum.

6.a- Ortaokul ve lise yillarimdan 6grendigim ingilizceyi daha da gelistirmekti ayrica
ileriki is hayatimda kendimi ingilizce alaninda ispatlamakti

b- Tam olarak karsiladi diyemem tabiki. Programin ilk &grencileri oldugumuz i¢in
programin eksik yonleri bize rastladi. Ama herseye ragmen ingilizce 6grenmek benim igin
ayricalikti.

7.a- Ingilizceyi en iyi sekilde Ogrenebilmek ve gelecekte kariyerimde basarili
olabilmek i¢in ingilizceyi ilerletmek. Hazirlik programindan beklentilerimden biride gerek
hocalarimizla gerekse siniftaki arkadaglarimizla kurulan dostluklardi.

b- Benim igin hazirlik programinda okumak biiyiik bir sansti. GOP Universitesindeki
en glizel yilim1 ve en giizel dostluklarimi hazirlik sinifinda yasadim. Ben bir turizm ci olarak
GOP Universitesinmin hazirlik programinda okudugum i¢in ¢ok memnun ve kendimi gok
sanslt goriiyorum.

8.a- Cok 1yi derecede ingilizce 6grenmek. Almis oldugumuz egitimi gelistirmek.

b- ingilizce hazirlik sinifina baslamadan once hi¢ temelim yoktu. Hi¢ sevmedigim bir
dersti. Fakat su anda en cok sevdigim derslerden biri haline geldi. Istedigimi aldigima
inaniyorum.

9.a- Su an ingilizcemin ¢ok kétiiledigini goriiyorum. Bu konuda yani hazirlik sinifi
sonrasi Onerilerle 6grencilere sertifika verilsydi unutma oranimiz diiserdi.

b- Siki calismaya zaman ayirabilirsem ¢ok basarili olabilirim. Bu inanci kendimde
buluyorum. Ciinki alt yapim var.

10.a- Beklentilerim herkesin esit sekilde egitim gormesi.l. yilimin bos yere
gitmemesini 6nlemesi idi.

b- Higbirsekilde karsilamadi ve 1 yilim bos yere gitti. Pismanim.

11.a- Biz hazirlik okudugumuzda ilk defa hazirlik uygulaniyordu. Bu yiizden eksikleri
vardi. Burada kaldigim zamanla eksikliklerin gittik¢ce azaldigini gériiyorum. Bence yapilmast
gereken sinif igindeki ingilizceyi sevdirmeye yonelik calismalar olmali ve smif igerisinde
birlik kurulmasina yardimci olunmalidir. Boylece toplu olarak yapacagimiz alistirmalarr ve
giinliik ingilizce kelimeler 6grenmemize yardimci olur.
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b- Ben smiftaki eksiklikler yoniinden cok 1iyi derece ingilizce 6grendigime
inanmiyorum fakat bir temel olusturmama yardime1 oldu . smifta durumu iyi olan bir 6grenci
olarak goriinliyordum ama bu sinif seviyesine goreydi. Ben benim gibi olanlarla aynmi sinfta
olmak isterdim. Ama anlayanlarla anlamayanlar ayni sinfta olunca geri kaliyordum bu da
derste n silmamiza sogumamiza neden oldu. Dersler ¢ok yavas ilerledi ve gelebilecegimiz
seviyeden ¢ok geri kaldik. Normal ders kitaplarin1 bile bitiremedikkis baska aktiviteler
yapalim. Beklentilerimi karsilamadi ama tamamen yararsiz oldu diyemem. Daha iyi olabilirdi.
Bence oOgrenciye dersi sevdirmek dersin akisin1 hizlandirmak, dayanismayr saglamak
Ogretmenlere aittir ama dgretmenler herseyi 6grenciden bekliyor.

12.a- Bir yabanciyla kars1 kariya kaldigimda omun ne demek istedigini anlamak ona
cevap verebileck bir ingilizce seviyemin olmasini istedim.

b- Ingilizce bilgimin gelistigine ve artik konusulanlar1 anlayip cevap verebilir bir
seviyeye geldigimi diislinliyorum fakat hazirliktan sonra ingilizce derslerindeki yetersizlik
yliziinden ve pratik yapamadigimdan dolay1 unuttugum bir ¢ok nokta var.

13.a- Ingilizce yi 6grenebilmekti. Kariyerim igin gerekli

b- Alt yapiyr aldim tam anlamiyla 6grenemedim ama su anda mesleki yabanci dil
dersim igin faydali oldu.

14.a- En biiylik beklentim dogru telaffuzlu dil konusabilmekti elimden geleni yapipO
en iyisini saglayabilmekti konusmada ve terciimede

b- Programda son kurla ilgili problemler vardi. Onun disindaki ilk iki kur ¢ok verimli
idi. Su anda ise pasif kaldigimi diisliniiyorum.

15.a- Diislinebilecek sekilde ingilizce 6grenmek

b- Kendi eksiklerimden dolay1 tam kargilayamadim.

16.a- Ingilizceyi konusabilecek ve yabancilarm sdylediklerini anlayabilecek kadar
ingilizce 6grenmis olmakt1 ve heryerde gecerliligi olacak bir sertifika sahibi olabilmekti

b- Bizim basladigimiz sene yeni acildigi icin bize fazla bir katkisi olmadi.yeni
uygulanan sistem hakkinda fazla bilgim yok. Ama hazirlik sinifindan anladigim kadarryla
ingilizceyi Ogrenirken Ozellikle gramer yapilarinda tiirkgedeki krsiligi olan dilbilgisi
konusundaki eksiklerimizden dolayr konular1 kavrayamadigimizi goérdiim. Eger ingilizce
derslerinin yaninda dilbilgisi dersi de konursa ingilizcedeki gramer dersiyle konularin uyumlu
bir sekilde islenmesiyle konular1 kavrama hizinin artacagundan eminim.

17.a- Oncelikle bu hazirlik kursuna katilmadan &nce ingilizce hakkinda pek fazla
bilgim olmadigin1 sdylemek isterim. Ama bu hazirlik kursundan sonra ingilizce hakkinda
birseyler 6grendigimi saniyorum. Beklentimde bu idi zaten ingilizce hakkinda birseyler
ogrenmek ve bunu kazandigimi diisiiniiyorum.

b- Yukaridaki aciklamadan sonra daha fazla birsey sdylemeye gerek varmi
bilmiyorum. Ama beklentilerimi karsiladigina inantyorum.

18.a- Hazirlik programi ingilizceyi ¢ok iyi derecede olmasada orta derecede 6gretmeli
konusulanlar1 anlamamizi saglamalidir. Ve orta derecede konusabilmeliyiz.

19.a- Ingilizce dgrenimimde bana temel olusturmasiydi. Kendimi en azindan ifade
edebilecek ve hi¢ bilmeyenlere 6gretebilmemdi.

b- Yukaridaki beklentilerim aynen gergeklesti.

20.a- Daha etkili yapilmali bilgisayarli egitim yapilmalidir. Anadili ingilizce olan
hocalar belli bir diizeyden sonra gelmelidir.

b- Ingilizce temel atmamda biiyiik bir katkis1 oldu.

21.a-Dil 6grenme konusundaki gayretim belki fazla degildi ama hocalarimizin bizi bir
sekilde derse yogunlastirmasini isterdim.ayrica ingilizce O0grenmeyi ¢ok istiyordum hem
gelecegim hem meslek yasantim hemde sosyal hayatta basarili olmak i¢in ancak yeterince
memnun kaldigim sdylenemez. Ders veren hocalarin biraz daha tesvik¢i dersi sevdiren ,
derslerin hem zevkli hemde 6gretici olmasini isterdim ama olmada.
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b- Yukaridada belirttigim gibi beklentilerimin karsilandigini diisiinmiiyorum. Ozellikle
hocalarin biraz daha 6zverili ve yansiz olmalarini diisiiniiyorum. Hi¢ dersle sinavlarla alakasi
olmayanlar 3. seviyeden sertifika alirken , stirekli dersi takip eden ancak birka¢ eksiginden
dolay1 sertifika almayan bir¢ok arkadagimiz var.. son olarakta derslerde daha fazla materyalin
olmasini isterdim. Tesekkiirler.

22.a- Cok iyi ingilizce konugabilmek.

b- Yeterli olmada.

238

b- Bekledigim gibi degildi.

24.a- Aslinda

b- Pek karsilamadi.

25.a- lyi ingilizce 6grenmek.

b- Cok iyi olabilirdi fazla olmadi.

26.a- Ingilizceyi en iyi sekilde dgrenmek.

b- Ingilizce konusunda bir alt yap1 olusmasina yardimei oldu. Bu konuda cok sey
ogrendigime inantyorum.

27.a- Inglizceyi tam olarak yada tam olmasa bile temelini atmakti.

b- sadece 3. kura kadar geldik. Ben 4. kura devam etmek isterdim.

28.a- Yabanci dilim almancayd: ingilizceyi hi¢ bilmeden hazirlik siifina basladim.
Siniftaki arkadaslarim ingilizceyi onceden biliyordu.. ben sadece dersleri dinleyerek ve
derslere siirekli katilarak ingilizceyi 6grendim.

b- Pre- Intermediate seyiyede ingilizce 6grendim.

29.a- Ingilizceyi bilmiyordum ve aldigim derslerle ingilizceyi 6grendim. Daha cok
gelistirdim.

b-Yeterli derecede ingilizce 6grendim.

30.a- ingilizce 6grenmek istedim.

b- Yeterli oldu.

31.a- Binkere her boliime hazirlik verilmesi beni hayal kirikligima ugretti. Ogrencilerin
boliimlerine gore ingilizce dersi verilmeliydi. Gergi iiniversitemizin dgrenci kapasitesi bunun
icin yeterli degil.

b-yinede ingilizce dersi gordiim diyebiliyorum en azindan bir turistle tanigabilecek
durumdayim.

32.a- Ingilizce 6grenme adina pratik yapabilecegim ortamlar hazirlanmasini isterdim.

b- Tabiki yeterli dl¢lide katki sagladi fakat hazirliktaki tek sorun speak (konusma)
yetenegini vermemesiydi sadece gramer (dilbilgisi) gelistirdi.

33.a- ilk basta hi¢ ingilizce bilmedigim icin azda olsa 6grenmem gerektigini
diistindiim ayrica boliimdeki sinavlarda basarili olmak i¢in ve gercekten bilmem gerektigini
diisiindiigm i¢in hazirlik aldim. Simdi ise ingilizce 6grenimime devam etmek istiyorum.

b- Onceden ingilizce hakkinda higbir bilgim yoktu su anda az da olsa birseyler
yapabilirim konusabilirim. Kesinlikle herkesin 6grenmesi gerektigini diisliniiyorum.

34.a- Hazirlik programindan beklentilerim daha ¢ok pratik olmaliydi ve hazirlik
programinin zorunlu olmasi grekmekteydi.

b- Ingilizce dersimden muaf olmami sagladi. Boliimiim icin gerekli oldugu icin
ingilizce 6grenmem ban aavantaj sagladi.

35a- Daha fazla egitim siiresi.

b- 100 basamakli bir mrredivenin 20. basamaginda tuttu.

36.a- lleride ingilizcemi gelistirmek i¢in bana saglam bir gramer temeli
olusturmasiydi.
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b- Istedigim oldu temel gramer kurallarini 6grendim.bu gergeklestikten sonrada gerisi
zaten Ogrenciye kalmis..Gelistirmek veya unutmak tamamen bizim elimizde . iyiki hazirlik
almisim.

37.a- Hazirlik programinda bence yazili materyal kullanilmali kullanilmali ama daha
cok gorsel materyal kullanilmali. Dil laboratuvarmi daha fazla kullanmaliyiz. Ceviri
dersleride her kurda konulmali. Bizdeyken sadece 3. kurda ¢eviri dersleri vardi.

b-Tamamen karsilamadi. Tabiki bunda hazirlik programindan degil kendim
calismadigimdandi.. bence bizim hazirlik programindaki hocalarimiz ¢ok iyi egitim
veriyorlar. Bize birseyler 6gretmek i¢in ellerinden geleni yaptilar. Sadece derslerde degil ders
disinda bizlerle ilgilenip derdimizi paylastilar.

38.a-Derslerde daha ¢ok speaking yapilmalidir. Dersi dgretirken hocalarimiz daha
aktif olmalidir. Ogrenilenlerin akilda daha kalic1 olmasi igin listening derslerinde video daha
¢ok izlenmelidir. Gordiigiimiiz 3 kur yeterli degildi 4 kur olmaliydi.

39.a- Ingilizceyi iyi bir sekilde 6grenebilmekti.

b- Tam olarak karsilad1 denemez ¢iinki ders calismaya yeterince tesvik edilemedim.

40.a- Ingilzceyi miikkemmel sekilde 6grenmekti.

b- Konugmada pratik yapamadim. Kelime hazinem ¢ok az kaldi. Grameri biraz daha
iyi 0grendim. Kelime daha ¢ok ezberleme ve daha c¢ok pratik (yazma ve konusmada)
yapilmasi iyi olur.

41.a-Ben hazirlik programina ingilizce hakkinda higbirsry bilmeden bagladim.
Beklentim elbette ingilizceyi dilbilgisi ile konusabilmekti.

b-Beklentilerimi tam alorak karsiladigini sdyleyemem. Bunun nedeninin benden
kaynaklandigini diisiiniiyorum. Beklentilerin tam olrak karsilanabilmesi 6grencinin kissel
cabasina bagli diye diisiiniiyorum.

42 a-Ingilizceyi en iyi sekilde dgrenebilmeki gerektigi yerlerde dilimi en iyi sekilde
kullanabilmek ileriki meslek hayatimda hayatimda bana yardimci olabilmesi icin gerekli
sekilde yararlanmak.

b-Tam olmasada kendimi bir 6l¢iide gelistirdim.ingilizceyi tam olarak degilde ama
genede bana lazim olmas1 gerktigi bicimde faydalandim.

43.a-Ingilizceyi 6grenmek ve en dnemlisi ingilizce konusabilmek.

b- ingilizce temelini aldigima inaniyorum. Fakat benden de kaynaklanan birseyler
olmalig1 i¢in unutmaya basliyoruz. Kendi bolimiimde ingilizce ders saatlerinin artirilmasi
gerektigini diisiiniiyorum.

44.a-Hazirlik programina gelmeden oOnce hi¢ ingilizce bilmiyordum. Bu yiizden
beklentim ingilizcenin temel yapilarini 6grenmekti. Bunun yaninda ¢ok iyi diizeyde ingilizce
konusmak isterdim.

b- Cok ileri diizeyde ingilizce 6grenemesemde ingilizcenin temel yapisini 6grendigime
inantyorum. Fakat neyazikki pratik yapmadigim i¢in unutmaya bagladim.

45.a- Ingilizceyi tam anlaniyla 6grenmek istiyordum. Kariyerim icin bu gerekliydi.

b-Tam karsilayamadi ¢iinki istedigim diizeye ulasamadim. Bunun i¢inde yeterli zaman
yoktu sosyal aktiviteler yoktu.

46.a-Ingilizceyi diisiincelerimi akici bir sekilde ifade edebilecek kadar rahat
konusabilmekti.

b- Ingilizceden korkuyordum. Kendimi giivenimi kazanmama yardimci oldu. Ama
maksimum verimi alabilecegimiz bir hazirlik donemi olmada.

47.a-Ingilizceyi 6grenmek.

b- ingilizceden temel olusturdum. Bunun ileride is hayatima faydasi olacagina
inaniyorum.

48.a- Bana iyi bir sekilde ingilizce 6gretilmesiydi.
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b- Beklentilerim tamamen karsilandi.

49.a-Temeli olmayan biri olarak ban aingilizce temel vermesi yoniinden iyiydi.

b-Hemen hemen biitiin beklentilerimi karsiladi.

50.a-Universitede gosterilen ingilizce programmin bu derecede basit ve siradan
olmasi1 gereklidir. Daha ileri diizeyde daha siki ve mesleki diizeyde olmasini isterdim.

b-Yeterli diizeyde ingilizce 6grendigime inanmiyorum. Fakat saglam bir temem
olusturdugum kanaatindeyim.

51.a-Cok 1yi bir ingilizce egitimi almak gibi bir beklentim yoktu. Sadece ingilizcenin
temelini olusturmak amacindaydim.

b-Hazirlik beklentilerimi fazlasiyla karsiladi. Ingilizce konusunda kendimi fazlasiyla
gelistirmemi sagladi.

52.a-Ingilizceyi biiyiik 6lciide unuttugumdan dolay1 tekrar etmek ve aslinda upper
seviyede ingilizce gérmek beklentisindeydim.

b-Upper olmasakta ingilizcemin ¢ok gelisti§ine inaniyorum.ayrica hazirlikta ingilizce
dgrenirken hocalarimizla diyaloglarimiz ¢ok iyiydi. Iyiki hazirlik okumusum.

53.a -Bulundugum diizeyden daha iyi bir seviyeye ingilizcemi ¢ikarmakti.

b-Hazirlik siifinin mecburi olmamasi ve buna bagli olarak 6grenci sayisindaki azlik
nedeniyle seviye tespit sisteminin kullanilmamasi zaten var olan bilgileri tekrar ederek zaman
kayb1 yasamamiza neden oldu bu diizeltileebilsydi 3 kur yerine 4 kur ders alarak mezun
olabilecekti buda beklentilerimi daha tatmin edecekti.

54.a-Temelim olmadig1 icin daha fazla ingilizce temeli lazimdi. Yani ilk konular
tensler daha etkili ve yavas islenmeliydi. Tabiki bunda hocalardan ¢ok bizim su¢umuz daha
fazla.

b-Daha 6nce boyle uzun siireli ingilizce gérmdigim icin ¢ok fazla faydasi oldu.

55.a-lIyi bir yabanci dil konusabilmek, zevkli ve ¢abuk 6grenmek istiyordum.

b-Cok iyi bir sekilde 6grenemesemde kendimi karsidaki kisiye anlatacak kadar
o6grendim. Okuduklarimi anlayabilecek diizeye geldim. Bu programdan zevk aldim ama ¢ok
hizli 6grenemedim.

56.a-Ben hazirlik programinit 4 kur iizerinden alacagimi saniyordum.3 kur olunca
yeterli olmadigina inandim. Bence extra aktiviteler yapilarak 4 kur olmali.

b- Ben daha iyi bir ingilizce (speaking) dersinin olacagini diisiinliyordum bence daha
cok gramere agirlik verildi. Konugmamin yeterli olmadigini diigiiniyorum.

57.a-Daha iyi bir ingilizce egitimi alacagimi tahmin ediyordum. Boliim ikincisi olarak
hazirlik programini bitirdim ancak yeterli degil.

b-Yeterli bulmuyorum 6grenci sayisi daha az olmali.

58.a-Smuftaki 6greci seviyeleri arasinda ¢ok fark vardi. En azindan orta seviyede bir
siiftan baglasaydim su an ingilizcem ¢ok daha iyi olurdu. Hi¢ bilmeyenlerle ortanin
istiindekiler malesf ayni1 sinifi paylasti. Bana gore en biiyiik eksiklik buydu. Konusma, ceviri
yeteneginin igzerinde daha fazla durulmaliydi.

b-Lisede aldigim ingilizceye biraz gramer bilgisi ekledim. Okuma ve ¢eviri yetenegim
eskisine gore daha iyi.

59.a-Ingilizceyi hi¢ bilmedigim igin tam anlamiyla ingilizce égrenmeyi bekliyordum.
Kelime dagarcigimin ve gramer bilgimin en azindan bir metni ¢evirmeme yeterli olmasini
isterdim ve bir turistle az da olsa sohbet edebilmek isterdim.

b-Hazirlik programi beklentilerimi ¢ok iyi karsilamadi. Su an ingilizce bilgim sifir
olmasada sifira biraz yakin.

b-Bekledigimi aldim ¢iinki benim ingilizcem c¢ok kotliydii. Bazi derslerden verim

alamasamda dersimiz ¢ok faydali oldu. Benim i¢in gelecekte yarali olacaktir. Ama su anda da
tekrar edilmesi i¢in dersler yapilmali.
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61.a-Akict bir sekilde ingilizce konusabilmek ve ben ingilizce biliyorum demek
istiyorum.

b-Sonuglar pek 6yle degil. Hazirlikta bize pratik egitimi verilmedigi kanisindayim.
Kendimi ingilizce konugmakta yeterli bulmuyorum. Turistlerden kagiyorum.

62.a-Gelecekte kariyerim i¢in aldim ama ingilizceyi sevmek istiyorum ve ilerisi i¢in
tabiki gelistirmek istiyorum.

b-Ingilizce konusamiyorum. Anlayabiliyorum ama konusabilmek insanin kendisini
gelistirmesine bagli ben yazin ingilizceye agirlik verecem . hazirlik programindan benim
zaten fazla bir beklentim yoktu. Alacagimi aldim. Bundan sonrasi bana bagl:.

63.a-Glinlimiiz teknolojiyi takip etmek ve kullanmak i¢in ve yurtdisindaki insanlarla
ileyisimi saglamak icin ve de sertifika almakt.

b-Biiytik 6l¢iide beklentilerimi karsiladi. Buda beni fazlasiyla memnun etti.

64.a-Ingilizceyi Ogrenmek ve ileriki yillarda calisma hayatimda bana basar
saglamasini diisiinerek tercih ettim. Daha Onceden korkarak baktigim ingilizceyi simdi
seviyorum.(¢ok iyi 6grenememigsem bile).

b-ingilizce hazirlik benim igin ger¢ek anlamda hazirhik oldu. Ingilizce fobim artik
hobi. Devam edersem basarabilecegimi diigliniiyorum.

65.a-Ogrencilere daha Kkaliteli bir dil &gretilebilirdi.6grencilere pratik agirlik
yapilabilirdi. Her kur sonucu speaking dersi yapilmasi daha iyi olurdu ¢iinki bizim zamanda
cogu kopya ¢ekip kuru gectiler ama bir {ist kurda anlamadilar ¢iinki bilmiyorlardi.

b-Hig bir dlgiide karsilamadi. Biitiin hocalarimizin hanife yorulmaz hocamiz gibi ders
islemeleri c¢cok uygun olur. Smifa girdin mi dont speak Turkish olmasi gerektigini
diisiiniiyorum nitekim sadece Hanife yorulmaz hocamiz bunu uyguladi su an biraz da olsa
ingilizce konusabiliyorsak veya anlayabiliyorsak onun sayesindedir diyebilirim. Kendi adima
tabiki.

66.a-Ogrencilere daha saglkli dil 6gretebilmeleri ve kitaplar disinda kaynaklar
kullanip 6grencilere daha kalici ingilizce Ogretmeleri pratik konusma kazandirmalarini
isterdim.

b- Bekledigim gibi olmadi ben daha iyi ingilizce 6grenmek isterdim ama olmadi.

67.a-Hazirlikta sosyal aktigviteler ve diyalog olanagi kisitliydi 6rnek olarak ben
sOylenenleri anltyordum ama konusamiyordum yani diyalog olanagi kisitliydi.

b- Hig bir sekilde karsilamadi.

68.a-Goriilen 3 kur 4 kur olmalidir. Derslerde akilda kalici sekilde islenmelidir. Daha
cok speaking ve listening uygulamalari1 yapilmalidir.

b- Ogrendigim grammar beni tatmin edici idi writing de dyle.

69.a- lyi bir ingilizce grenmek ingilizcenin tiim seviyelerinin gdsterilmesi.

b- %60 karsiladi.

70.a-Ingilizceyi tamamen kavramak ama benim i¢in ne kadar &nemli oldugunu
sonradan farkina vardim.

b-Pek iyi degerlendiremedigim i¢in pismanim. Su anda biitlin derslerimin agir olmast
nedeniyle pek zaman ayiramiyorum. Konusmada zorluk c¢ektigim gercek  grammaer
konusunda hig bir sikintim yok.

71.a-Benim ingilizcemi bir turist ile konusabilecek duruma getirebilmek onu
anlayabilmekti ve buda oldu diye diisiiniiyorum.

b-Biiytik bir 6l¢iide karsiladi benim i¢in ¢ok faydali oldu hig ingilizcem yoktu. Bunun
sayesinde bana yararli oldu diye diisiiniiyorum.

72.a-lyi bir ingilizce egitimi almak ve konusabilmek.

b-Bana gore ingilizce egitimi iyi gecti ve beklentilerimi karsiladigini agiklayabilirim.

73.a-Hazirlik programindan beklentim iyi bir ingilizce 6grenmek konusmak okumak
yazmak konusulanlari anlamak gibi.
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b-Hazirlik programindan istedigim basariy1 elde edemedim ben konusmak
okuduklarimi anlamak yazmak isterdim ama bunlart tam olarak yapamiyorum yinede
ingilizcem gelisti.

74.a-Kur sayist artirilsaydi daha verimli olurdu. Belki donem basinda bir seviye sinavi
yapilsaydi ve o kurdan baslansaydi daha iyi oludu, boylece kur seviyesi ylikselebilirdi.ve
diger kurlara daha ¢ok zaman kalirdu.

b-Ogretim verimliydi. Fakat kur sayis1 biraz yetersizdi sanirim. Kurlar seviye sinavi
yapilip baslansaydi donem basinda diger kurlara zaman kalacakti. Onun disinda bence iyiydi.

75.a-Hazirlik sinifinda uygulama alaninda daha ¢ok beklentim vardi. Pratik acisindan
biraz daha etkin olsa daha iyi olurdu.seviye tespit sinavina tabi tutulup alinsa ve ona gore ders
verilse daha iyi olurdu. Yani hi¢ bilmeyenlerle bilenler ayn1 tutulmamali dersler agisindan.

b- Hazirlik smifindaki ortam benim derslere olan bagliligimi dahada artird.
Birikimimi biraz daha ilerletti. Ayrica aldigim seretifikaylada kariyerime etkisi oldu. Dahada
pekisti bilgilerimi pratik ve kelime bilgim gelisti. Hemen hemenistediggimden fazlasi oldu.
Tesekkiirler.

76.a- Ingilizceyi en iyi sekilde grenmek istiyordum.

b-Hazirlik okumadan onceki ingilizcem ¢ok zayift1 fakat su anda normal diizeydeyim.
Bekledigimden ¢ok daha iyi durumdayim.

77.a-Ingilizceyi 6grenmek icin hazirlik smifi bence yol gosteriyor. Ogrencinin kendi
gayreti ve Ogrenme istegi onemli hazirlik sinifi bittikten sonra 6grencinin devam etmesi
gerekiyor.

b-ingilizceyi hi¢ bilmedigim igin biraz 6grendim. Su anda hazirliktaki bilgilerimle
calistyorum. Speaking dersinin fazla olmasi gerekiyor. Kelime bildigim halde ¢ok fazla
konusamiyorum.

78.a- Oncelikle iyi bir dil 6grenimi gelecekte yardimei olabilmesi igin sertifika.

b-Derslerimde ingilizce 6grenimimi kolaylastirdi. Bagarimi yiikseltti.

79.a-Bu programdan beklentilerim egitimin daha kaliteli olmasiydi. Ingilizceyi en az
orta diizeyde konusmakti.

b-Beklentilerimi tamamen kargilamadi yani umdugum gibi olmadi.

80.a-Gergekten ingilizceyi Ogrenmek okuldan ayrilacagimi diislinmiistim. Fakat
ingilizceyi kullanamadigim i¢in ¢ok ¢cabuk unutuyoruz.

b-Beklentilerimi tam karsiladigini sdyleyemem. Fakat bizim ic¢in ¢ok fazla olmasada
yararlt oldugunu diistiniiyorum.

81. a-Yeterli derecede ingilizce Ogrenebilmek ve gelecek kariyerim i¢in faydali
olmasiydi.

b-Kismen karsilayamad: fakat artik kendi kendime ¢alisabiliyorum.
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C. Transcription of Open-ended Questions on EFL Teachers Questionnaires
(Questions 35, 36, 37, 38, 39)

1
35. No: sometimes I have to use mother tongue in order to understand their learning accuracy
of the subject, especially about abstract subjects.
36. Yes: as 1 have taught writing skill this term I have tried to give importance to the subjects
that will be useful for their future career academically.
37. To establish a Basic English language at least, to help them improve English and
encourage them self- studying English.
38. They forget their English knowledge after finishing the program and they do not have the
habit of self studying English.
39. One of the most strengths of the program is its teachers but the lack of relation between
the teachers makes this program weaker.
2.
35. No: since I teach grammar, I sometimes need a bit of mother tongue however I do not
mean that you cannot teach grammar without using students’ mother tongue.
36. yes: when our students graduate from their departments they will apply for post- graduate
programs then the first requirement is to bring a score from UDS exam. I want to prepare my
students for such an exam which requires a good knowledge of grammar reading and
vocabulary, so when planning the course I take this into consideration.
37. As I explained the goal of the program is to prepare the students for post graduate studies.
38. As it is our only third year in the program, we need more experience to make the program
match the needs of our students. I think some of the course hours need to be changed.
39. I think we are developing our students’ reading abilities, and giving a good understanding
of grammar.
3.
35. No: sometimes you have to make sure that students have understood correcting what they
are supposed to do e.g. while doing exercises or doing pair/group works. In addition there are
some abstract terms which at times make it necessary to use the native language. In
translation courses of course, you have to make use of the mother tongue to see if the students
have correctly understood the structure and the word/s.
36. Yes: I have taught vocabulary and pronunciation this term. In pronunciation course I have
chosen subjects that my students will need such as phonetic symbols, intonation word stress
sentences stress. [ have not devoted my class time to the theories which may possibly bore the
students.
37. The goals of the program as follows: to teach students English, which will help them in
their future studies/career. To show them how to improve their English on their own.
38. The program cannot provide students self-study facilities in its own premises.
39. Teachers are good and a great resource to the students. The teaching staff does their best
in order to teach and help the students learn English. This I think is the most important
strength of the program.
4.
35. Yes:
36. Yes: my Students’ needs: communicative performance, that is the use of the language by
individuals in speech, knowing what topics may be talked about in different types of speech
events. Knowing how to begin and end conversation, knowing how to use and respond to
different types of speech ACTS, such as requests, apologies, thanks and invitations. In short
we can say that my students need to know how to use the target language appropriately. My
course and lesson plans are based on these components.
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37. To enable the students to use to communicate the target language pragmatically,
sociolinguistically appropriate manner. The goals of the program: acquisition, rich context
rich fluid, learner centered classes.

38. As speaking is a productive skill learners find it difficult. In fact doing homework such as
discussions topics writing dialogues is a bit difficult for them. I know my duty is to facilitate
the learning process.

39. Our textbook and supplementary materials are really enjoyable and relevant to the
students’ age. Discussion topics are interesting, so the students are really interested.

5.

35. No: I teach grammar and translation to elementary level and pre- intermediate. Elementary
level students aren’t fluent enough to follow me and in translation course we sometimes use
Turkish to discuss.

36. Yes: I focus on the topics according to my students’ needs and motivation. I try to prepare
tests according to their needs. I have some exam-centered class for KPDS, Toefl. My methods
are arranged according to their needs.

37. To make students speak fluent English, to make them accurate in grammar. To provide
comprehension.

38. since the prep. Program is not compulsory it is not well organized. It is not an exact prep
class of university. The program is (as if) in high school. The success and motivation of
students I teach are low.

39. Some of my colleagues are very well- disciplined and experienced.

6.

35. No: in order to benefit from the intersection of the languages and to prevent
misunderstandings resulting from fake similarities.

36. No: by preparing plans in accordance with the needs and targets of students.

37. To have the basic knowledge of English in order to communicate with others and to
benefit from scientific texts.

7.

35. No: they (Ss) do not understand.

36. Yes: By adapting or adopting materials. By preparing supplementary materials.

37. To prepare them for their academic purposes. To teach them general English for their
future career.

38. 1) our students do not have any chance to use English outside the class. 2) Lack of native
speaker teachers. 3) Lack of communication discussions about Ss and their needs, exchange
of information among colleagues. 4) Lack of in-service training. 5) Lack of authentic
materials. 6) Since the program is voluntary some students (want to) force themselves to
study more when they meet a challenge. 7) Since the students do not have any English lessons
after this program, they easily forget many of the things the acquired in prep classes. 8) Low
attendance of some students. 9) Lack of evaluation. 10) Goals and objectives of the program
are not clearly known by the teachers. 11) Needs analysis is not done at any stage. 12)
Teachers are not included in the decision making process. 13) Lack of testing specialists. So,
some teachers teach some skills, but only test grammar in the exams. 14) Grammar and
translation are over emphasized. 15) Speaking and listening are neglected.

39. 1) its being level based. 2) Doing placement test and thus putting students into classes
according to their levels at the beginning of the year.
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