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SECTION 1
INTRODUCTION

The ewmphasis in the lsnguage classroom has begun to move
from the «¢lassical methods sucl as the Grammar Translation
Method and the Direct Method Lo a more communicative one in the
last two decades. In recent years teachers of Englizh in widely
diverse settings have found 3 new excitement and confidence in
adopting the communicative approach Lhat suits their groups,
their own personalities, particular teaching poinlts, the material
and time available, and even the lay out of the classroom. We--
ag classroom bteschers and vresearchers-—--have to learn how to teach
our students Englizh for communicative purposes, because =z
communicative methodology differs signilficantly from traditional
methodology.

Communicative language teaching (CLT) means slightly

different things to different people and there 1im a8 lot of

discussion o Lhe  theory beliind it. In practical terms
communicakive teaching has a profound effect on classroom

materials and practice. The grester emnphssis is on:

1-) relating the langusge we teach teo the way in which
English is used (i.e. the focms is on "use'" rather
than "usage")

2-) mctivities in which studentz have the chance to speak
in the target langusge independently of the teacher

(fluency activities)



3-) exposing stndents Lo exsmples of natural langusge rather
than textbooks which are used for language Leaching

purposes (anthenticity)

Hundreds of books, Journal articles, conference papers, new
approaches such as Asher’s Total Physical Response, Lozanow's
Suggestopedia, Curran’s Community *Language Learning, snd Krashen
and Terrell’ s Nabursl Approsch have been written and designed under
the banner of Communicative Language Teaching. Most of them
have been theoretical in nature and'may well leave the practicing.
language teacher wondering how the new hyvpotheses can actually be
related Lo situations in which students experience language

acquisition.

SECTION II
STATEMENT OF THE TOPIC

It is true that a2ll normal human beings achieve ‘proficiency
in their native lauguage. In the case of foreign language
learners Lthe environment and the quantity and even the guality of
the tsrget language are completely different, in the sense that
they are not in Lhe natural situation. Basically, foreign
language learning Lakee place in an artificial atmosphere as
opposed to the natural envivonment of first language acquisition.

In addition to thig fact, most research in second language
been done in the aren of English as a Second

acquisition has

Langusge (ESL) where subjeclts are adult college students studying



English in the United Stesbtes or in the United Kingdom or other
English-speaking nations. Consequently, much of the rezearch in
the field of second langusge acquisition iz not directly and
easily transferable to the foreign lsnguage Leaching context, but
some of the research findings obtained by researchers also
suggest some certain directions and practices that need fo be
pursued (Rivers, 1383). ’

All langusge teschers observe that all students do not take
in everything that fhey hear even thongh they are exposed to the
same amount of input in the classroom. This fact explains that
there are aft least two kinds of learners in the classes: "slow

learners” and "gonod learners. Obvicusly, this fact does not
mean that some of them are not capable of learning, but rather
that they cannot acquire bLhe target language as guickly as  the
others. Thiz meansg thal there may be some affective and emotional
factors that affect the rate and quality of language acquisition
in the classes.
Most English teachers in Turkey produce “structurally

competent” students or "fongue-tied grammarians” who have

developed the ability to produce grammatically correct sentences

yet whn are unable Lo perform a simple communicative task. In
many classes, atudents are expected Lo study gramwar rules and
examples deductively, ko memorize them, and apply the rules to

other examples. They han t.o memorize native equivalents for
foreign voceshbulary words. Uaving the students answer gimple
guestions correctly is congidered important.

In thisg kind of language tesching the major emphasis is on

tenching the stadenkts how to form sentences correctly, or how to



handle the structures of the Largel language easily and without
error. The result of this smphagsis bas been students who know
grammar 1rules but  lack communicakive ability, because these
.
approaches are nob essentially based on theories of language
acqguisition.

How can this =itustion be changed? In language teaching, as
in other fields, new developments often begin as reactions to old
ones . We cuan find one possible snswer to this question by
recognizing the importance of “"communicative langusge teaching.”
Communicative language f(eaching can be distinguished itself from
more traditional approaches where the foocus is heavily on teaching
structural compelence.

Among the recent comminicalive approaoheé‘ Krashen and
Terrell s Natural Approsch seewms Lo bhe more appropriaste for
applicabion ‘in Turkey, as 1L ig adaptable Lo many teaching
contexts for sbadents of all ages snd ig highly flexible with
regard to the sort of tesching technigues used presently in the
classroom, In addition, it does not require very special equipment
and very extenszive teacher training.

The purpose «of Lhis project is to provide ways and
suggestions for implemenlting Krashen s Five Hypotheses behind the
Natural Approach in Tarkish English classes.

Pefore beginning any teaching operation, ecurriculum or
material designenrs lislh the items that Lhey wish their students
to learn. When they consider 8 commanicative syllabus as opposed
to a structural syllabus, a communicastive syllabus contains many

lists =uch as noticne, funclions, settings, topics and roles.



Therefore, curricnlum and materials designers can bhenefit from
this project in order to dgsign appropriste communicative syllabi
for Turkey.

It is probably sale Lo say that many teachers may still
remain unsure of which appreach is the most effective and useful
in ‘teaching English communicalively. For many of them, tﬁis
research study can change Lheir concepts of language teaching and
improve their methodology and their results.

In the light of the results of the library review, the
researcher expects Lo understsnd whether Krashen = Second Language
Acquisition theory improves Lhe concepft of language teaching or

..
suggesls new ideas for comuunicative language teaching in Turkey.

SECTION III
DEALING WITH MOTIVATION AND LARGE CLASSES

In Turkey, Inglich langnage students in geneval begin their
sgociation with the foreign language full of enthusiasm at

secnndary school, but they, somehow, lose it when they find out

that they are unable Lo progreas. I believe that wmotivation is
gomething too often missing in our students, and without

motivation, individun!l gueccess in acquiring a language is unlikely.
Teachers of English who are used to groups of 20 or 25
students might Ffind a group of 35 to be rather threatening.
Others may be relieved when ﬁhey hsve only 60 students.
Therelore, the answer Lo the guestion of "What is a large class?”

may vary fvrom teascher Lo Lescher all over Lhe world. Although

large classes are olten found at the secondary level, wo--LEnglish



langnage Leachers--have seen very loarge classes of 80 to 85
or even hundreds in s Turkish univerzity.

Actually, large coluasses create many problems for bteachers
who wish to apply communicative language teaching methods. Here
is a list of some poussible problems that English teachers may

4 ,
encounter when they try to use communicative activities in large
classes in Turkey.

1-) Discipline may be s problem

2-) There are many physical constraints, such as the rows of

the desks which are fixed to the floor. The rows of heavy
desks might also include Lhe problems of:
A~y coping with noise
B-) managing instruoction and setting up activities
C-) monitoring individual student work within the class
3-) It may be impossibles to provide the necessary . duplicated
materials
4-) Students and tescher may preler studying grammar over

and over agoin

When teachers are faced with problems such as Lhese, it is
not surprising if they feel that Lheve is a gap between the
theory of communicalive approasch and Lhe reality of their own
tesching situatiun. English tenchers can Find some practical
suggegtiors and sctivities for application of communicative
language4teaching For large colasses as well as small classes

in Turkey.



SECTION IV
REVIEW OF LITERATURE
A) AR EXPLANATION OF LANGUAGE ACQUISTTTON

Today, we know that extensive resesarch has confirmed that

acguisition is a far more powepful and central process than

{
learning. Tracy Terrell (1953) claims that teaching languages
is an intellectual activily. Students who wish to  communicate

muslt acquire thig ability in much the same way that speakers,
adultsz  or chilidren, acgnire it in a natural situation. Krashen
(1983) also provides strong evidence that learned, rather .than
acquired, rules are of limited use Lo students. Other Second
Language Acquisition mpecialists such as Ellis (1985), Littlewood
(1984), and Wilkins (19874) olso agree that acquigition plays an
imporktant role in learning languages. The following section will
give an answer to the gquestion of "What is language acquisition?”
It is ‘mlear Lhat 2ll children lesrn how to speak their
native language 1 Lhere s no physical or wental deficiency.  No
parents send their children to schools to learn how to talk their
native language, but they send them to schools Lo learn how to
read and write. Children nre not aware of Lhe process involved
in First langusge  acoulgition beesngse ik d= a nstural part of
their lives. 'The mainr guestion raiged is "How come a child, who
is born as s nonverbal infant, rcan commuanicale belove his/her

intellectual capacity is fully developed?” (Chomsky, 1972). How

do children aocquire the part of language called grammar which



forms their» linguistic compelence? In addition, they pick it up
at a very early age, and produce sentences which they have never
heard .before.

Chomsky (1972) says  thak we have internalized linguistic
ruales, and the form of the 1anguake hags aiready been built into
our minds hefore we ever learn Lo speak. In other words, we have
3 universal grammar, genekically developed in our brain. We can
learn any human language, because we have an  "innate mental
mechanism”-a mechanism of language acquiﬂiﬁion.

These internslized rules stand for competence in our native
language. For this resson, a nonverbal infant’s transformation
into a fluent sgpeaker of his/her native language can be said
to have initially a Langusge Acquisiftion Device (LAD).

Chomsky explasing that language is generated in the mind by

principles which Leangform  deep astruchtures into surface
astructures. Thege deep  sLbracture and generative systems are

situated in a cervtain place which we will eall a "device.'
Let us rconsider scientifically wikth grester care what is
involved in the breain, The Lrain s divided into two parts;
these parts are called cerebral h?mispheres. The corpus callosunm
is a transverse tract bebween the left and right hemispheres.:
Today, scientisls agree that "aspecific neuroanatomical
strucktures,” that are vikal for speech and language, are found in
t.he léft hemispheroe, becanse any damsge in the left cerebral
hemisphere of a person causes langnage disorders (Diller, 1981)-s
Glasner (1981) ecalls fhe left hemisphere bthe “"scientific

brain" while le ealls the right hewisphere the "artistic brain.”

£



It is .true that each hemispherve of the brain has functions for

learning, remembering and perception, bul the left hemisphere,

somehow, is very  sensitive Lo some  aspects  of language
acqguisibion. Figure 1 taken Trowm Languasge Two (1982) by

?
Dulay and Krashen summarizes the “"internal process of language

acquigition in the brain.”

LEARNER"S

ENVIROHNMENT wmww~sFlLTER~»>LAD~">HONITOE-—"> PERFORMANCE

’

Figure -1 Internal process of language acquisition in the

brain

As can be seen in the diasgram, [first the input is processed

by an emotional filter. What is emotionally acceptable filters;

what ig unacceptable does nob Filter. Second,  the input that
gets through reaches the Langunage Acquisition Device (LAD). As

Chomsky (1972) explains, this device ig innate and unconscious,
located in the right hemisphere of the brain, is specific to
language, consists of deep structures and rules for transforming
those structures into surface strucltures, and enablés us to
produce an infinite mamber of sentences which we have never heard
before. Actuslly Lhere is nothing mysterious about this, becauﬁ;
the LAD which is found in all human beings does not vary from one
person Lo another person. The third device, c¢alled the "monitor,”
consists of conscionsly learned rules  which describe surface

structures. Tt has oo effect on  LAD and cannot generate



language . I'L con only edit, revise, delete, or expand whal. the
LAD has produced.

To sum up, acguisition is  an internalization.of language
rules and formulas which are useg to communicate in the second
or foreign language. Krashen defines acquisition as the
spontaneous process of rule internolization that results froﬁ
natural language usc by the help of the Langusge Acquisition

Device that direchts the processz of acquisition (Kroshen, 1883).
B) AN EXPLANATION OF 'THE NATURAL APPROACH

In 1977, Tracy Terrell wrote an article entitled "A Natural
Approach to Second Language Acqguisition and Lesrning.”™ Since that
time Terrell snd others have experimented with implementing the
Natural Approach in elementary to advanced level classes and with-
several other languages. Later, Stephen Krashen collaborated

with Terrell on a book called NATURAL  APPROACH, published

in 18983.
The Natural Approach is based on Five Hypotheses given below

which are responsible for langusge acquisition:

1-) The Acquisition-Learning Hypothesis
2~) The Natural Order Hypothesis

3-) The Monitor Hypothesis

4-Y The Input Hypothesis

5-) The Affective Filter Hypothesis

Language iz delined as o Lool for commnicating meanings and

messages . Krashen and Tervrell note that acquisition can take

Lo



place only  when  people underztand messages in the tafget

language. For this reason, the initial task of the teacher in the

class is to provide comprehensible input that includes a
structure Lhat is part of the next stage. Krashen (1985) refers

to this with Lhe fFormuls "i+1." The bLeacher im the source of the
learner’s dinput  and  the creator of an interesting variety of
classroom activikies such az  problem-solving, commands, games,
ads, charts, graphs and maps. The Natural.Approaeh teacher keeps
the classroom almo»phern interesting, sand friendly in order to
educe learners’ affccltive filters lor language acguisition.

Rrashen and Terrell say that learners’ roles in the Natural

Approsnh are seen Lo change according to  their stage of
linguistic developmenl. In the pre-production stage, students

are expected Lo participate in chuisition activities without’
having to respond in the target languoge. All other methods have
students speaking in the barget language From the first day. In
the Natural Approach, the learners thoog- when to begin Lo use the
target langusgs. According Lo Krashen, the student’s silence
is beneficial in the class st the beginning level. At this
stage, the Total FPhysivcal Response Method developed By James
Asher can be used by Leachers because "comprehensible {nput"
is esgential for Lriggering the acquisition of language.
The Total Physical Response melhod congists basically of

obeying commands given by the instructor that involve an  overt
physical response. The instevnctor, for example, says "open your
books," and the class opens their books.

duction stage students respond with a

In  the sarly p

"

single word or combinations of two or three words like. “house,

11



"

"windows, "pencil” or “thal is a house." Teachers do not

correcht students’” errors, since students struggle with the target
language.

Finally, the gpeech-emenrgenl, stage requires much more

complex sentences and discourse, involving role-plasy and games,

open-ended dianlogues and discussion. 7The objective at this stage

is to promotse luency. Teachers should be concerned in  the
classroom with "~ language use, nob langusge knowledge and have
students experience the targel  language most effectively by using

it in realistic situations with purpogseful activities.

usly learned

C

According to the Natural Approach consci
knowledge showuld Ly gained by students inductively or
deductively. If grammar explanalions are done in the classroom,
they must be briefl, simple and in the target language. Students

3 highly

-
65

can use grammar books outside the classroom; such use

recommended by Krashen (1983).

C) AN EXPLANATION OF RRALZHENS FIVE HYPOTHESES

ACQUISTTION ~LEARNLING HYPOTHESTIS

According to Krashen (1983), =econd language ascgunisition is
the same process Lhrough which we acquired our wmother tongue, and
it represents the natural, inherent, subconscious experience by
which we internalyze the targel loangusge, putting emphasis on the
message rather Lhan  on form. Acgui=ition is picking-up a
language, informal and implicit learning or natural learning.
Learning, nnlike acguisilion, is a conscious process bhat focuses

learners” alLtention on the structure.



For example, in traditional clasasyrooms, teachers talk about
structural rales, sand students are expected to take notes and

are forced to know abont langnage. This iz cxplicit and

formal hknowledge of language. However, in real life, we rarely
give our attention to the Forlh of the language when we

communicate with the gspeakers of our own lsnguage. Therefore,
Krashen says that acquisition gives us fluéncy, learning gives us
accuracy. They Can maoke two different kinds of contributions for
learners in 1&arﬁing languages in academic situations.
Chomshy s linguistic theory (1872) elaims that acquisition
disappesars after.puberty. According to fhe Acquisition-Learning
Hypothesis, Rrashen (1883) claims that "adults can still acquire
second languages, tLthat the ability to "pick up” languages does
not dizappesy alt puberty as some have claimed, but is still with

us asg adults.” Taken from the Natural Appropch (1983), Figure 2

v »

shows the distinctions betwsen learning and acquisition.

Acaunisition Learning
~similar to child first language ~formal knowledge of language

acquisition

wpicking up @ langusage ~knowing about s langnage
-subconsecious Cpongcions

~implicit knowledge ~explicit knowledge
~formal teaching does not help ~formal teaching helps

Figure -2 Learning/Acquisition distinctions



THE NATURAL ORDER HYFOTHESIS

The principal =mource of evidence far the Natural Order
Bypothesis comes from the so-called "worpheme” studies. In 1974,
Dulsy and Burt published s study ealled “Natural Sequences in
Child Second Language Acguisition.” They reported the order iﬁ
which eleven featunres of the English grammatical system were
acqhired by children of different. first-language backgrounds.
They stste that all the children acquired the eleven Ffeatures
such s& articles (a, Lhe), copula (be, am, iz, are), regular or
irregular past  (-od,  came) in approximately the same order.
Later, =~ theze findings were tested on adults. The evidence
appears bto indicate that children and adults, native and non-
native learners acquire English structures in o similar order.
Krashen defines this order as "the natural order."” Krashen
(1883) says that thiz natural order for adult subjecls seems to
appear reliably when we foocus adolts on communication, not on
grammar tbtesbs.

A

a

mentioned  above, muech second-langunage acguisition
rescarch depends on varlons morpheme studies. ouch studies have
not been replicated using Toreign langunage students, at least not

foreign language. Such studies should

g

students of English ag
be replicated not only with ﬁnglish as a foreign language
subjects, bul wilh some languages other than English for . which
equivalent morphemes wonld have Lo he ldentified. In this area,
more research iz needed in which the Dulay and Burt type of
bilingual measurements are replicsated with seakers of various

First language Dbackgronnds, but in addition English teachers

14



need ab leasst btwo kinds of other studieo:
0y expansion of the gcequence studies outside wmorphemes

_b) replication of all Lhese studiss in a  foreign language

environment (especially in Turkey)

According to  Lthe Natural’ OQrdee Hypothesis, certain
grammatical gtractures tend to come early and others late. This
means  Lhal some shrouctures arve scquired more carly than others.
Krashen (1983) stales that inflections such as Lhe "ing" of the
present contimious tense and the auxiliary "do” are not acquired
at the same time. Al=o, the order of difficulty 1is not
necessarily consistent with what English teachers believe is an
easy or difficult structure =mo that teachers should teach them in
a predictable ﬁrder.

There iz also evidence that siwmilar structures are scguired
in different natural orders in different languages. Turkish
infleotions, for example, are acguired esarly by Turkish children,
because Turkish inflections are regular and simple. However,
English inflectionas are acquired later by learners, since they
are irregular ond complex. Therefore, o theory supporting a
natural order of language acqui$ﬁtimn ghould be responsible for
the order in which all languages are learnt. English should not
account only for the evidence of onoe language. For example,
Turkish has no English article equivalents so  that Turkish
students have difliculty in learning to use the English definite
and indefinite articles. However Lhig deoes notr mean that English

teachers will tesch "iong"” early and "the' late: the syllabi

should not be based on Lhe natursl order because the goal in the

1O



Natural Approach is language necquisition, nolt language learning.
Krashen (1983) recommends s syllobus based on  Lopies, functions,
and situations.

THE MONITOR DYPOTHESIS

N

Students appear to have two different ways of developing
skills in o second languﬂge{ learning and  acquigilion. The
Monitor Hypothesis basically explains what the interrelationship
is Dbetween the conscious and =z=ubconscious process as mentioned

tions.

G

garlier in Lhe section on learning acquisition distin
Ellis (1985) saysg that acgunired knowledge which is
responsible  for fluenecy in a second language is located in  the

left hemisphere of bthe brain in the language sreas. Learned

T

knowledge is also located in the left hemisphere, but not in the

language areas.

The Tunction of acquired knowledge is to initiate the
comprehension and production of utterances. .Cohscious learning
can only act as a monitor oxr an editor for %elfwcorrection as
well a8 scquired knowledge, bubt it is not used to initiate
production in a second/foreign language.

Krashen (1982) suggests that Leschers have Lo be able to set
up three necessary conditions for studenbs to make nse of their

congscious knowledge successfully in the classrooms in order to

get correct responses. Students have to have enough time to
monitor their oral and weitten oubput. He points out Lhat time

alone is nol enough, bocause students do not slways apply their
monitor even if they have time for it.

The [Focus of students mist be on the form of the message

16



while "corrcct” speech is an important goal of teachers; students

nust know fthe gr in order to make self-

correchion. Here Lhe aiwm is thatbt use of the conscious monitor
has the effect of allowing shudents to supply items that are not
vet aecquired because the late acguired items as mentioned in the
Natural Order Sectiou are more learnable. 'Therefore, students
have the chance to use their leacrned cowpetence, and in this case
students receive more inﬁut.

According to Lhe Monitor Hypmthesis, speech errors must be
accepted as =a nstural part of the acquisition process by

tenchers. They mugt not be correcled directly. Terrell (1983)

Nou studenbks errors should be corrected during
acquisibtion activitles in which the Ffocus by
definition must remain on Lhe messsge of Lhe
communicakion. Correction of errors would
focus the studenbts on Torm, thereby making
acguisition more, not less, difficult.
Correction of speech ervors may lesd Lo
lesrning, but not bto soquisition.

The Monitor Hypothesis also implies that there are the

following limited benefits of econgcious learning:

~Conscions learning of production such as 3apitalizat@un,
apogtrophes, comma and spelling is highly recommended.
~Consclious learning knowledge enables some students to
develop confidence in the creative construction progress.
Krashen (1982) sayae khat Lhe Honitur Hypothesis takes into

consideration three kinds of Monitor users. (1) Monitor-over-

users: These are Lhe students who attempt to use their learned

17



competence. Ag a resullt Lhey gpeak with no fluency. (2) Monitor-

nnder ngers : studenrts  who do nob use their learned competence
may make mistakes but they have an intuitive “feel"” for
correchions. They fLruslt completely their acqguired competence.

(3) Optimal-monitor-users: Krashen (1982) says that “our ‘
pedagogical goal is Lo produce optlmal'users, performers who us
the Monitor when it is appropriaste and when if does not interfere
with comounication.” These astudenlts use bobth their learned
competence and acgunired compebtsnce together as in Figure 3 where
the monitor is seen Lo support acquired competence.

The diagram which RKrashen has used ag a picture of the Monitor

Model is shown in Figuve 3 below:

Learned competence
(The Monitor):

- .
Acguired competence ”~~“*~wwuwm~w~~ﬂ—-~—><j:.Output

Figure -3 A model of adult second lasnguage performance

THE INPUT HYPOTHESIS

Krashen (1435%) wiates Lhabt the Input Hypothesis is his
favorite one and 1t is the most important part of the Lheory
behind the Natbtural Approsch. He wsays  that people' acguire
languages by understanding messages, not form. But children and

adults speak as a result of "comprebensible input.” The Inputl

Hypothesis claims Lhat understandable lnpul muslh also contain i+l

16



to be uselnl For laonguasge acyuisition. Here 1 refers to the

input at the students’ present  level; 1 refers to a level

above Lhe sbtudents’ present level. The optimal input must be
comprehensible, TIRRY necessarlly grommatically sequenced,

sufficient in quantity and mlightly heyond the students’ current
level of competence.

Rrashen (1985) claimsz Lhat Lhe Input Hypothesis has two
corollarvisgs:

1) speaking is o result ol fJ.c:qui;s'ihion and not its cause

2) if the inputb is enough and understandable, bhe necessary

grammar ig subomatically provided

According Lo the Input Hypothesis, thsre is a silent peripd
between input and output. The length of this period differs from
student to student. Some learners produce original statements in
a short period{ some prefer being silenbt for w long time, and
some start speaking as soecn as somelhing has been introduced in
Lhe classes.

Krashen believes bLhat Lhe input should be roughly tuned
rather than finely tuned, becauge students will be exposed to
natursl langusge use and » belier Rind of iupulk in the classes.
Students have the chance to start their speech with the present
continuons tense, then ask Question by using. the present perfect
tense, later they oan organize thelr speech by means of their
communicative needs, in the same way that they uze all sorts of
structures in daily life. Thiz is called “"roughly tuned input.”
Howeéer, in the .classroom, teachers dften use only the struqture
being taught al the momenld, . This ia called "finely tuned input”

or inpul directed only at  the glodenkbs” present level of
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communicative competence. Figure 4 illuslrates Lhe difference
between finely tuned dinput  that aims specifically at one
sbtructure st a time, and roughly tuned input that is the result
of  a speaker uszing a langusge. Dowme of  the structures are

slightly bevond the students’ level. However, that does not mean

»

they cannobt andersbtand Lhem.

finely
tuned input
0 1 2 3 4 5 i o+ 1
e ATy e T Ty Juppyy Sy SUpN
NATURAL ORDER review practice prereview
0 1 2 3 4 5 i o+ 1
e f e f e f e f e f i f e S

roughly
tuned input.

Figure -4 The dilference bebween finely and

roughlv-tuned inputb
THE AFFECTIVE FILTER HYPOTHESIS

To krashen (1983), understanding a wmessage is not sufficient
for language acquisibion in the classroom. Students’ feelings and
emotions in the olagssroom  are very important for the
understandable wmessage Lo reach the Language Acquisition Device

g

(LAD) which ig located in Lhe langusge ores of the brain and it

o3

also directs the process of acqguisition.
The Affective Filter Hypothesis implies that not all

»

comprehensible input reaches the LAD; only a part of the input

acguired. This filtering

o
Ve

which goes through the Filter s
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process oceurs in bhe affective Lilter. The affective filter

goos up  and down  according  te ‘stodenks” motivation, self
confidence and anxiely. 1t ds bypoLhesized that students with

low filters acquire wore Lhan Lhe ones with high ilters. Figure
5 illustrabtes how seulences con be generated st both the LAD and
Lhe Monibor levels. The filter controls Lhe amount of the input.

that goes in. 1 also seleclys where this inpul should go: to the

LAD or Lo the wonikor.

LAD ) e e -
~ |
~ e correction by 'feel’
~ 5 / !
3 \\
input r‘_ﬁ = PRODUCTION
/" _ ,’\’Vcorrectionwlth the\ |\
- Monitor,

\

affcctium‘ _- .
controlling fh. MONITOR '\ \

amount of input,

o e e e = o e e = e o

Figure -5 Operation of the affeclive filter

We can summarize Lhe Five Hypotheses with o single claim:
students acqguire second langusges only if they are exposed Lo
comprehensible inpuwt and AT their aflective fillers are low
enough to allow Lhe input in. When Lhe student’s [ilter is down
and appropriate comprehensible input is presented, acguigition
is inevitable, unavoidable and carnmof. be prevented, because the
language "menkal ovgon” will anebion jusbt as automatically as
any other organ. Rrashen s Scoeond Language Acguisition Theory
hag changed onv concepl. ol Junguage Leaching and has suggested
new idess for Lhe bLeschers who spply communicative language

teaching.



SECTION V
IMPLEMENTATION OF KRASHEN'S FIVE HYPOTHESES IN TURKEY

After' having digcussed a  number of the theoretical

A

arguments, the aim »nf this section is to consider the praotical
relevance and application of Lhe five hypotheses within the
classroom situation in Tnrkey. In aﬂdition, the readers of this
projecth will find tschnigues For Leaching listening, reading, and
the four skills through video at the end of this mection.

Normal pecple in natursl seltings wmanage to acquire their
first langnages. The most common belief is Lhat if you wish to

learn a langusge, go Lo bhe counbry where il is spoken and live

with the native apesksrs for a long period. But  Krashen (1835)

i

8aYS:

This is, however, poor advice to give to

a beginner. Going Lo the country, Ffor a

a beginner, ig very inefficient. It results
only in incomnprehensible inpulb (nolse)

for gquilte a long Line.

From Lhe  poinl o RKrashen's view, foreign language
classrooms are the only places where students can benefit Ffrom
the major source of cowprehenzible input. If teachers fill

optimal for

,....
u

foreign langusge clsssrooms with input that
acquisibtion, and when students are exposed Lo rich sources. of
input in the clasg, and when they sre proficient enough Lo take

advantage of it, Lhe eclassroom con be superior to the natural

z claimed that acquisition

i

getiting. In the Natural Approach, it 1



takes place during episzodes of meaninglul communication in  the
targel lauguage. ln renl life, a measage transferring information
between or among people is always real, genuine and communicative.
We nok only use language Lo communicale, bubt also Lo convey what
we feel, Lo bthink and to give or Lo get jnformaﬁion.

In clhﬁmroomu whers studenks lesrn how Lo communicalte in the
target language, messgages should be real, or at lesst realislic
and believable. By repealing weaningless sentences over and over
agnlin, shadents will nol learn how Lo learn Lo communicate in the
target language.

Dulay, Burt, and Krashen (1982) state thakt for maximum
acquisition to occur in Lhe classroom meaningful communication is
needed. The more students are interested in meaningful activities
in the targel language Lhe more they sre eager Lo communiﬁate
in the targel language. The uge of meaningful activity in  the
classroom is the Firast and the most important skep in iearning to
use langusge spontaneously, snd unconscious learning (acquisition)
will give students fluency in time.

What is meaningful communication? How. can teachers set up
meaningful activities [or students in large classroomzs?

"Meaningful communication” means that one student must be in

a position to tell another somebhing that Lhe second student does

not already know. In other words, teachers should provide their
students with problem-solving activities. For example, if two

students are looking at 2 picture of o room scene and one says to
the other "Where is the cat sleeping?" and he answers that the
cat.  is sleeping under the chair because he can see i1t as clearly

A2
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as fellow-student coan, TLthen this is nol communicative. However,
if one studenk has Lhe picture of the room and the other has a

similar picture wilh some Fealurces missing which he must find out

From Lhe Tirst  ostadent, Lhen the same question becomes
challenging, meaningtial, and  companicalbive. This kind of

>

activity in the class seems Lo bhe one of the most fuﬁdamentgl in

the whole ares of communicalbive Leaching. One of the main t sks
for Leachers is Lo sel up sitoalions lfor students and to create
appropriasle malerials in  order- to moltivate the students in
learning activiliss.

a Lechnigue [or teschers with limited

(Y
i

The faollowing
facilities. This technique is called "Tango-sested Pairs/Groups.”
Tango seabting is one sinple meang of overcowming some of  the
problems of the large classes (Samuda and Bruton, 1986).

In this technique, Lhe teacher has one student in each pair
turn his/her chair around te [ace in the opposite direction while
still being able to Lalk to his partner side by sidg. The result
ig that half of the class is now Facing one way and the rest the
other way. This i tbLango position. Figure 6 presents the

seating arrangemenls of the students in large classes.

L
-

||
|

HHHH
HFHHH

THHE
HH
ma

FEHH
HHHE

Figure -6 Tango-sealed Pairvs
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This svraugemenl, e For olos=nos din which there are not £ixed
cholrag. TE Lherve ave Cixed claies o the olags, 1;ta§1f:lxra re W 5:1 1
bave to divids the class into Luo groups.

The teascher can now place bthe two visual stimoli as in
Figure 7 which «differ rom each other in six or seven ways at
opposibte  sides ol the classvoom.  FBach ball of the class is shown
one of thease pictores, and by asking their pair-partner, they must
"wpotbt Lhe differences” between bwo plobures, which they bthen write

down .

B

Wigure -7 A gawmple picture For aspob-the-differences

Students con work in bwo groups.  Greoup A should look at the
picture of ALl and Ayae s house as i is Loday. Group B  should
look at the picture of Lhe house as it was Lhree months ago. The

memberse  of  hobh  Lesms are friends off ALL and  Ayse.  Group B

vigited Lhe Lhonse veoshorday. Greoms A visited Lhree monbhs  ago



and should find out the chauges by asking such questions as:
Have they mended the rool yet?
Have they wonded the gabte vel?
Are there any Lrees in the garden?

T this  kind of activiby, Lhe teacher iz no longer an
instructor, or a drill master. The teacher is facilitalLor,
analyst, counselor and group pruocess manager. One of their major
regpongibilities i Lo eatablish asituationg to promote
communicakion aund Lo waintain students” Filters at a low level by
motivating them according Lo Lhe Affective Filter Hytpothesis.

Motivation in the classroom involves the learner’=z ressons
for attemphting to acquire the target language. Activities

involving real communication and in which language is used for

meaninglful taskse are thoughl Lo facilitate the language
acquisition in the classeoow. Also, the language: which 1is

meaningful to the wbtudenl makes acqueilion essier. RKrashen (1983)
streasses that language ascguisilion comes aboul through using the
target language emmmunicativelylrﬂhher than through pracbicing
languége skills. The fLseaachers” chief tools for a number of
interaction activities should be pair and group work. The aim
must also be to produce instrumentally-oriented students who want
to learn the language Ffor uLilitarian reasons such as  getting
ahead in their occupations.

"High anxiely” in the classroom 15 dangerous, since highly
anxious students will do poorly in class. In order to eliminate
anxiety, teachers are recomuended to conduct the lesson in  a

clagssroom in which students are as comforbable as posgible. The
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idenl o¢lags

sroom wighl. use  Lozsnow’ s Suggestopedia  bechniques
which have becn developed Lo help students overcone envirvonmental
barriers Lo learning. For example, ecasy chairs, masic, art and
drama  are all available Lo conlribute Lo a relaxing environment.
Poslkers displaying gromwotical informalbion asbout  the target
langusge are hung sarvound the class, and Lhe posters are changed
every [oew weoks. Stadents communicate with each other in
various activibies direcled by the Leacher. The Lescher uses the
texlLs which are handonts containing diaslogs written in the target
language . The dinlog is presented dnring two concerts, In the
first concert, Lhe dialog is read by the teacher, the voice is
matched to the rhythm of music in order to activate the left and
the right hemigpherss of Lhe students, During the second
concert, the Leacher reads bthe dizalog al a normal rate of speed

while the sbudenbts relax. what, follows is the activation phase

in which students  engage in variows sackivibies including
drametizsstions, Hames HOTEE gqueation-and-answer {(Largen-

Freeman, 1986).

The interaction betaecen the Leachers and students has an
important place in Lhe learving process. Effective teachers use
humaniatic Lechniqugs and humor. In Lhis way, they can reduce
students’ Filters and change the class atmbsbhere from a negative
learning environment Lo a pleasant learning one. When students
feel that they have a good time learning, they can make a lot of

e

progress hecauwe tLhey have gell-confidence. They are

communicator:s. They trey to make themselves understand although

they are incowmpetent in Lhe target  language. They learn to
¥

communicate Lhrough communicative acbtivitlies.



Dulay, et al (19527 suggest that teachers should create an
atmosphere where students are not embarrassed by their errors.
In order to do this, role-playing scotivities can be used to
minimize students’” leelings of personal Failure when they make
errors. Duping these activilbies, teachers should accept
students’ errors as s sign of motivation or high intelligence or
a natural part of the acguisition process for learning according
Lo the Monitor Hypothesiy ag mentionsd earlier. The risk-taking
strategies are mosbt likely to resolt in unacceptable utterances.
But this fact explains the principle that it is by taking risks
that sbtudenkts develop their interlanguage. The risk-avoiding

strategies can @scarcely lead to learning. Therefore, risk-taking

-

strategies sve Lhe highlighted prineciple of the Nsitural Approach
thus when sLudgnLS Lake risks in thelr language continuum, Lhey
will develop théir intLerlanguages.

Encouraging our students Lo produce zentences  that are
somewhat -ungrammatical in termg of full native competence allows
our students Lo progress like ehiidren by forming s series of
inereasingly complelbe hypotheses about the language. Risk-taking
slhrategies may all resull in learning outcomes. Terrell (1983)
states that =tudents should not be corrected during sacquisition
activities such as games, problem-solving, and sharing of
experiences, because all of these activities concentrate the
students” attention on meaning, not form of utterances. Once the
students have accepted the responsibility for creating language
on thelr own, Lhey need increasgsed motivation. _Ultimately
both students and teachers w%ll agree that "mistake-making" is a

sign ol intelligence.
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According Lo bthe Notural Order Hypothesis, students are
not responsible For thelr errore if teachers do not know the
Natural Order Hypothesis. For example, in Turkey, téachers try
first to teach ﬁhe third person singalar of the simple present
tense., Most of Lhe students in many language programs have

difficulty in adding the enffix Y &' to a verb for the third

person singular in sponbtoneous conversation. Contrarily, they
may wuse Lhis ltem covrectly in a yrill. Thig ibkem should be
acecephed by Lbthe teacher o "lake-aguired” in all language
programs . Dulay, et al (1982) claim that if such structures are

presenlted early in a2 courwss, students will have a difficult time
in  learning Lhew and will not acguire them wuntil they have
acquired enough of the English rule system. This could be the
main reason why most of our sbtudents make mistakes with such s
siﬁplw patlberns. People working in currviculum development
departments for the schools in Turkey should provide textbooks
or handouks that inolugo more reecyocling of material.

Research findings on  acquisition order have far reaching
applications for the English language nlassroom, There is no

doubt that new resesrch findings in the future will not only

provide a bagis [For the development of foreign language
acquisition theory, but algo profoundly help design curricula
that relflects Lthis natural order. We have to wait for further

studies of sacqgulsition order which will determine *Lthe correct
order in which students acquire language structures. Krashen
(1983) suggests  Ethat  teachers must  be very careful before

presenlting any struchure, because Lhe beginning research on
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acguisition ovder  has  shown ug Little about the specifics  of
anything beyond auvxilaries, arlicles or a few morphemes.

Krashen (1985) explains thabt acquisibion is responsible for
our ability to vse languasge in bobth production and comprehension,
while congcious lesrning serves only as an editor or monitor,

»

making changes in the form of output under certain, very limited
condibions. He also Lelieves Lhat the producktive skills (speaking
and writing) are Lhe natursal result of the receptive shkills
(listening and reading).

The Monitor Hypothesis is more applicaple for the ﬁriting
process than oral production for Turkish students. In order to
train students Lo be mpore productive asnd compenent in writing,

all students need more guidanee snd sustained practice. Krashen

(1985) explaing: . .

Feedback igs uselful when it is done during
the writing process, i.e. between drafts.
It iz nol useful when done at Lhe end, i.e.
comments and corvections on papers read at
home and rebtnrned to the students.

For this reason, Lhe Procesz Approach will be effective in
teaching writing for Turkish students. The teachers who use this
process give their students the chance to explore a topic fully
in  such pre-writing activities as discussion, reading, debate,
brainstorming, and list wmaking (Raimes, 1983)

The prepyration of on  acoceptable  writing assgignment
acoording Lo Lhe Process Approasch for teaching writing should

involve these stages:

a0



2-) pre-writing activities
b-) writing
¢-) evaluation

d-) revizsion

Students are expected fivet Lo plan whal they intend to
write by opening up 2 discussion among thewmselves in  the
classroom with the help of Lhe teacher; then they comnpose a
preliminary draflft, vesrrange it until they are sabisfied with the
resalt,  and revise Lhe second draflt before submitting the final
copy. During this writing process, many students make a lot of
self-corrections by uging their conscious learning knowledge on
the rough draft. Studenls may not correct esach error, but they
will be able Lo increase their writhen accuracy. Stuadents  wake
uge of their oonscious learning Lhatbt acts as a monitor or an
editor for sellf-correction.

Teachers can also help stodents in evalustion snd revision
of written drafts by asking students Lo correct tﬁe subject-verb
agreement, spelling and tense errors or srticle uvusage. Raimes
(1983) suggests  bthalt Lime and feedback are very important
when done during Lhe wfiting process, hecause student self-
evalualion does nat improve writing itwself .

Children acquire their first language by listening, by
watching, and by houching. Later, Lthey go to school and learn
how to read and write. Then, reading becomes another means of
acquiring their native language for that people. This is the

nabural process of  aequizition all students go through.
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However, classrooms for foreign language learners are the only

places where students practice Lhe targeb langusge by - listening

and reading.

Listening, wunlike other language skills, iz an  internal
process that cannolt be directly observed. We cannot make any
comment with qertainty when our sbudents iisten to us or a tape
casseblbe. Harmer (14983) states thst listening is an  active
process in  which the listener plays a  very active part. in
consructing the message.

As  listening and speaking are bobth important in learning a
foreign language well, teachers should not separate’these two
akills. In a listening class, tLteachers should not always talk
without giving students a chance to interact with them. Listening
reguires much more effort and practice on the part of students.
In the Natural Approach, the role of teachers is very important,

becsuse they are exemplary listeners. Listening to students with

7

understanding, fLolerance and patience rcreates a relaxed,
trusting, pleagsant, and friendly elassroom atmosphere for

shudents in order to help them acguire the target language.

Az mentioned earlier, classsrooms play & vital role for
Turkish sktudents in practicing the language by listening and
reading. In the Natural Approach, the wain goal of a reading
class is to train students to read more effectively. The role of
the teacher is Lo improve students’ ability to read by using
effecltive tLtechoigues ab an appropriate pace wilhout missing
important inforwation in the fext.

By all menéureﬁ, reading seems to be the wmost importaht

language skill in Turkey. Many of the reading sub-skills such as
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skimming and scanning Longht in English classes are applicable Lo
the study of other subjiecls and enable all sztudents Lo use their

textbooks more efficiently. Krashen (1983) claims:

Reading may also be a gource of comprehensible
input  and may contribute significantly Lo
compebencs in a second, language. There iz a
good resgon, in fact, Lo hypothesize that
reading makes a contribution to overall
competence, Lo all fouyr skills.

I

According te bthe schemn theory, 1improving student s reading

comprehension depends on their own previnusly acguired knowledge.

In o reading class, teachers should make use of students'
background knowledge Lo provide sufficient clues in the text for
the shudent. If there is o wmismatceh between the content of the
reading material and the reader’s schema, the reader will not
be able to comprehend the wmessage at 8 reasonable rate. For this
resson, mich reading materisl, cspecially non-scientific reading,
is culturally biased. This kind of materisl may cause
comprehension problems €or students. It Lhe téaoher believes that
cultural ceontent interferes with stodents ™  cowprehension, such

material might be avoided, or teachers ocan  explain the

differences in cultursl behaviocur Lo the gstudents before the

read. There i anolhher way Lo decreasse interference frow Lhe
text: use o "‘narrow  reading”  technique which facilitates

students’ comprehension by selecbing Lexts of a single author or
a single toplic, as suggested by Brashen (1983).
Two types ol clasigroom aclLivities that have appeared to

provide opportunity for language acquisition are referred to as



active reading” and “oacbive listening." These types of
activitieg ean be presented bthrough the use of recorded segments
of  language on Lape, filwm or vidmotape, because the need for
andiovisual materiale in the foreign language classsroom arises
from the fact that a lesson whicp uses a visual medium leaves a
visual impresgion of the =situation augsociated with thé language.

Most teachers have access Lo tape recorders in the schools
and some Lo langvage. loboratories. These are esseniiszl aids, but
the aid that can help both keachers and students woest is  the
videotape recorder. When students are waltcehing a Film, they can
interpret. the megsapge with the help of the speaker’s body
gestures and facial expression.

In Turkey, most of the students whoe are learning a foreign
language are mwmore converned with thellanguage than with the
messages it  is used Lo communicabe when they are listening or
reading. Their inbterce=ts are in usage rather than use. Both
reading and listening should be carried out for a purpose other
than reading or listening Lo the langnage itself. In resl life,
we read in order to obtain information for different purposes.
Therefore, different kinds of sub-skills such as ‘skimming’ and
‘scannipg‘ should be done in a resding clagssroom. These kinds
of reading tasks roquire an acbtive involvement on the part of the
students in the classroomg. The Natural Approach teacher should
provide a very important reason to the students for reading. This
means that resding should be carried oul for a purpose other than

reading tLhe language itsell. The students should be less

t is used to

concerned with Lhe langunage Lhan with Lhe messages
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communicate. The students should wish to do  sgomething with
language other than sinply lesrn it.

From the lLeachers’ point of view, one of 'the mailn
difficulties ol teaching forcign languages lies in seleoting the

R )

most approprisbte malerials and achliviLties. Before selecting any
materials, teachers should take inte account zbudents’ individual
reading and listening abililies and their interest areas, because
the greatest obstacles in a foreign language context is
motivation. Receptive skill activitics should be slightly
bevond students” current abilities (i+1) in order Lo hold their
attention or ko challenge students in iho classroom, Otherwise,
many students will ail bto resch target language competence.

Byrne (1981) gives the following exsmple, drswing attention to

Lhe following pnint:

T we read anoad For o Jjob in Lhe newspaper,
we may discuss b with somecone or we may

ring up and inguire aboal the job, we may
Lhern weilke o Letbter ol spplication for the
dJob, which will in turn lesd onto somebody
else’ s reading the lebber and replying to it.
Thus, we have a nexus of reading, speaking

(+ listening), writing-reading-writing. In
short, a whole chain of activities involving
the exercise of different language skills has
been generated,

As  demonslrated in Byrne’s example asbove, Lhere is a  link
betweon one  language sclbivity and another. It is based on the
idea that in real life the skills such ss speaking, listenind,
reading and wriling take plaoce in an integrated way. The teacher

can  provide the vontexbs in which the student ecsn practice the

four lauguage skills togelher in o natural, mneaningful and
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purposeful way.

As we have already discussed in oonnectibn with Krashen’'s
five hypotheses, the emphasis must be placed on  comprehensible
inpotl and meaningful practice activities rather than on the
produclhion of gramnatically perfectq'ﬂontences. Krashen and
Terrell (1983) suggesl, Lhat a wide renge of activities can be
used to make Inpul comprehensible through the use of appropriate
Lechniques. Language lLeachers are recommended first to study
the needs of Lthe studevbty and determine what their Agoals are
before they apply the technigue and change the Ltechnigque to suit
students” needs and Lhe parkiculsr features of the language they
teach. :

The aim of Lhe Following technigues which reflect the ideas
and principles digcuassed in this project is to give an 1idea to
tLhe readers of this project on what kind of technigues will be
effective in achieving Lhe oclearly defined objectives of the
lessons. The firvet two Lechbnigues are sbont reading and

listening lessons, and the last technigue relotes closely to the

idea of Byrne’'s integrabted skhillg through video.

A TECHNIQUE FOR TEACHING READING

GOAL: Students will make use of Lhelr predictive skills
o Focuy their attention on Lhe reading material

and te save Lime in Fheir reading sctivity.

OBJECTIVES: By the end of Lhe lesgson, Lhe students will

e able to
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20

3-)

MATERIALS :

3-9

relate their previously acgnired knowledge to
Lhe informabion in the reading text

gel. Lhe wmain idea of the text by reading quickly
COMpPare ﬁnd contrast their ideas with the

writer s idess

A picture (or more )
Aun authentie zelecbkion

A Llackboard

PRE-READING ACTIVITIES

1_)

2-)

5-)

Ask students general questions sboult the topic
and Lheiv relabions to our everyday lives

Show students picture(s) and ask guestions aboul
cach pilcture or tell anecdotes in order bto give

Ehem  an ddea of what ig Lo come in the reading

biscuas key words, vacabulary and Lheir
experience with these words through writing them

on Lhe board

READING ACTIVITIES

1-)

~r

Have shudents go through Lhe passage without
reading it word by word to enable them to see
whelther Lhe words on Lhe board appear in the
passage  or nol

Ask them Lo  read the First and  the last
sentence:s see LI Lheir predictions hold true

oy
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d-3 Ask Lhew Lo read Lhe pogssage gquickly to mee  if
Lhe  second  prodicbions Lhey made when they read

are corroeoct

POST-READING ACTIVITIES : »
1-) Have studenlts work in pairs/groups
=)  Engage shudents in role-play

3-) Assign reading for pleasure ouvtside the classroom

A TECHNIQUE FOR TEACHING LISTENING

GOAL: Shudent:s will listen in order to get a general idea of
whatl Lthe masin 3mint5 are and to perform some kinds'of
communicalbive Lagk in Lhe olassroom. Tt gives Lo
studenls sn interesting and motivating purpose for

listening.

OBJECTIVES: Ry Lthe ond ol the Jesson, the studenbs will able to
1-9 prepare questionsg related Lo the listening
passage and answer Lhew
2-) get the main idea by listening carefully

3-) learn to bake notes

MATERIALS:
1-) A\picturo (or woreé)
20 A Lape recorder
) Anosmubhenbic lislbening soleclbion

4~y A blackboard

H-)Y A multiple-choice gqueshion



PRE-LISTENING ACTIVITIES

1-3 Draw bhe
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LESTENING ACTIVITIRS

"o R T A S H
The Leacher plays the bape raeorder throe Limes.

L) dbave the studesnbts listen the first time for general

comprehensgion

2= Have the shudents Misten th¢ gecond time, pausing
alber meaninglful phraoses of language to discuss
what. has bkeen  said and what is to follow by
checking btheitvr cowprehension

-3 Replay Lhe tape if neceoasmary for bthe students to
conflivm or reject btheir conclusions, and to fill
‘in any gaps Lthey may not have noticed in the

firsl and seeond listening

POST-LISTENING ACTIVITIES

3

As soon ast Lhe third lisbtening activity finishes;

0]

1) sel Lhe students Lo work in  groups/pairs Lo
create dialogs depending on Lhe listening material

D

2-) engage bthe students in role-play based on  the
Listening selection
3-) have Lhs whole olass rebell the recorded material

.

4= asmsign reading and writing sctivities based on

A TECHNIQUE FOR TEACHING THE FOUR SKILLS THROUGH VIDEO

GOAL: Studenls will wateh the seopgments in order to develop

Lheir Four wkills through video and participate in

Ehe  communiicative activibties in Lhe classroom



OBJECTIVES: By the end of Lhe lesson, the students will
be sble to
1-) prectice the four skills for communication

) L . » ? . - . . -
2-) participate in a variety of language activities

MATERIAL:
1-) & video player
2-) A Film
3-) A fLelevigion aseb
4-)y A ligl ol phrases and vocabulary or excerpts from
bLhe scripl that suggest the story and give clues

to charsclters or location

PRE~-VIEWING ACTIVITIES

1-) Weite the names of the chdracters and places in
the film an  Lthe’ board giving background
informakbion  s4 neceasary, and elicit from the
studéntﬂ what they know aboutlt. the places, what
they expect the film to be about from the title

2-) After getting desired answers, run a portion of
Lhe segments with no sound. The students provide
g commentary and predickt what the topic of the

ff4lm g about

VIEWING ACTIVITIES
1-) Show the film all the way through. A couple of
ohmervatiuuwtybe questions Lo be answered after

the firsl viewing helps the students’



copcenbherabion and mobivabion. The Leacher should
also check nn averall comprehension by asking "wh-
Lype guneationa” which Lest whether the students
can work ont why some events hoppened in the fiim.
These fypog o gquesticons  are even encoursged Lo
give their opinions about, the film as it story
or vharacterisatbion
2-) After the first viewing, the picture can be
. Fromen . The Leacher can ask questions such as
“whal is going on?/ has just happened?/ is going
Ly bappen?” Freezc frame can also be used for
vaocabulary work and communication games such as

“Describe and Weite”

POST-VIEWING ACTIVITIES:
1-) Have students write a snmmary of the {ilw
2-) Have one or Lwo of the students read " their
paragraphs Lo khe colass for comparison and
discusion
3-) Have four or five of the studente give a summary

orally of whal was ssaid and shown

SECTION VI
CONCLUSLOR

In this project, o number of the theoretical and practical
developments in Lthe tesching of English sz a foreign language

which have c¢ccurred during the last two decades have been
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dimcussed, and particular attention has been paid to EKrashen's
Five Hypotheses.

I we accept thege hypotheses s valid, as I have attempted
to  show we must, ULheu the crucial guestion which underlies this

investigation is  how to spply them to a “sgpecifically Turkish

context . As Turkey is drown into the technological age, and is
)
exposed Lo greaker contacl wilh her European and American allies,

A

nobody can deny that the demond for English is on the increase.

It ds a2 demand which sees English as an agent of  communication
rather than a mere academic dizcipline: a  demand for

communicative as opposed Lo grommabtical competence.

Let usg consider some of the specific problems which we--as

tLeachers—--face in responding to this growing demand. First,
Turkey iz sbtill econowmically developing. In practical terms,

this means that it iz not feasible [or Lhe vast majority of Turks

&4
te go Lo obher counktries in which tle target language is the

native tongue. The result of this basic economic fact of life,

v

-

7

of course, is to emphasize the primacy of the classroom in second

language acquigition. However as it has already been noted in
13 q '

the project, the stall-student ratios in Turkey are often far in

excess of a desirable lovel. Furthermore, the economic reality
in Turkey is also such that resources are limited. Facilities

such as photocopy wachines, video equipment, language labs, all
of which would be taken for granted in many countries are often
not avaliable for teachers in many Turkish schools.

It is to be bhoped that some of the practical suggestions

listed below will dewonstrate thal Lhege difficulties can be
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solved. In chort, English Leachers must be prepared to change
their ways. We have Lo be willing to mubmift ourselves to' the
influence of new ideas. In professional terms, this might also
mean a willingless Lo porticipate in Jdebate  and  constructive
Qriticism in the Ferw of olinical supeyvision, for example. The
grammar-basod wethodology, which mozst ol us over a cervtain age
grew with, =mcems gale when compared tolthe challenge of eliciting
communiecative oaompetence in  our shkoadents.

Teaching Toreign  languages in Tuckey is vsually viewed as
the teaching of sbtructure. This is Lhe First importank area where
most  teacliers bhave [ailed, becaznse Lhey have gseen Lhemselves as
Leachers of languags. They do noet realize that language 1is a
vehicle for communi?aking mean ing and messosges .  RKrashen’s Second
Langnage Acquisition Theory that has been discussed in  this
project undermines Lhe ubjeéLive of formal language teaching in
the claswroom:

The Natural Approsch should be gharted as early as possible,
preferably at secondary school level. Hopefuliy, this would
then lead to a situation whereby atudents  would be free to
concentrate on the English releyant to their chosen subjects when
they enter higher educatign.

During the Natursl Approwsech lessons, students improve their
abilities in the targelt language by attending to understandable
input, testing hypobthesies and using Lhe target longuage in
interactionys (Krashen, 1433). Natural Approach teachers should
tLake the following suggesbtions into consideration to improve both

their concept of language teaching and students” performance in

the classroom:
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1)

<
O

4)

)

SLtart a  language proegeam with listening activities that will
allow students Lo be exposed to Qompreherslble input which is
an  important  componenk of  lislening comprehension. Early
production of the target luanguage is not required so thap
skudents should make thelr own Jecigions about when to begin
Lo uvevz English, and Lhis silent period results in  vocabulary
development amd 1o nequigibtion of new structures.

Develop the program Lhrough the use of Total Physical Response;
viguals, and inkeveshbing reallis.
Use magaxine or newspaper picktoares to introduece new vocabulary
Ewcusinm only on @& wsingle activily. Teach grammatical
alhroctures in 0 predictuble order and ask either casy or

yes/nn questions dueing commuvicabive acltivibties in the early

Use techniguen  such  ag tango scealted  pairs which enable
atudents: Lo communicabe with one another. Errors should not
bo direectly covrected, while the students are coming to terms
with new language input. If the studentsz are afraid to speak
for fear of wmaking ervrors or of appearing ridiculoug, then
ask the hardest  questions te the bebtter students. Also,
Lhe vee  of  humenistic  bechnigues and  personallization is
effeclhive, Dbeeausie pralse of  pood performance stimulates
students to do  better work than doeg oriticism for bad
performance.

Take yonr studente seriously as hawan  beings  rather  than

b2y

language acguiziltion devieces. ObHtudents come to  us with

individual and  complex personalitics with varied modes of



7y

8)

acquiring  kuowledge,  wilh JditFerent apptitudes for learning.
Tﬁ@refore, wer should  take into  eonsiderabion the difPerent
communicalive methods  and  technigues which will be most
prodachive  with  our studenbkz, » and  with oour own  tesching
personalitics.

Find oul whab molivalbes vour students and make lesrning

English a motivating experience, since motivation is as

wuch an effect ag o caase of learning
Hove ashead as guickly aw pozsible to reading and writing, but
do  net neglecl  the lizlening and speaking  skills even
after reading  and  wribting are inbtroduced. Use reading and
writing eupericnces  ag o bagis For sLinolating the kinds  of
activities which enable students to agreé, to disagree,

to debate or toe express disappoinktment, and sympszthy. The aim
here ig Lo develop abudents” communicative cdmpetence. This
helps them understand and produce language which is not
only fluent but also sppropriasle in varied functions as in
realwlife situation. Ask students to dramatize dialogs; Lo
formulate ancd answer questbhions on them; teo play languago games;
to write letlers; Lo Lake notes; to participate in activities
appropriate to their age and to their leérning level(i+l)

by using the same plece of material.

Be aware of the fact that there are no passive language
akills., Al four Jangvage skills rcduire equal, involvement
from the gtudents. Therefore, devote much more time in class
to the development of lislening comprehension. The aim of the

reading lessong should not only extend the student s
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8)

10)

khowledge of the targel language but also foster thoughtful
disecassion in clags. Incorporabs "process- weiting” sctivities
which lead gradnally o Freer compositions and stimnlate
gtudents Lo organize Lhelr iddeas  logically. within an
informationsl seqguonce. s
ULilise or develop authentic instructional materials in harmony
with your objectives and Lake into account spudents'.DOSSible
learning problems. ,

Prapare and give frequent tests in order Lo

1) understand the proliciency of your students

2) diagnogse individual lesrning problems

3) judge the eflectivencse of your oun teaching procedure.

Finally, it lhas to be said that there is bound to be some

overlap between the aclivitiloes oullined above in particular

between the early productive and specch ~energent gstages .

Nevertheless, ULhe aim  has been Lo cluarify, and describe the

Processes involved in the wovement frow language-acquisition to

comnunicstive compebence, and  apply these to a specifically

Turkish context.

Native-like proficiency in  English for large numbers of

Turkish studenl:s iz probably nol realistic, at least in the large

claosses But the identification of what is a realistic goal in

VRTYINY

English, coupled with students” geoals and expectations, should

form the Dbases for a reslistic English language curricula for

Turkish schools.
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RESUME

I was born in Elazig in 1954 and was educated at Inonu
Ilkokulu, Ataturk Ortaokulu and Elazig Lisesi. Subsequently, I
was admitted to the faculty of English language and literature at
Ataturk University, Erzﬁrum.

During my student years, | lived and studied English in the
United Kingdom for almost three years. AOfter graduating, I
taught English in Kahraman Maras for one year, before ngoving on
to Firat University in 1979. I have been émployed in Elazig for
the last ten years by Firat University.

Recently, during the MA program at Bilkent university I gave
a paper on the adaptation of kKrashen and Terrell’'s Natural
Approach for preparatory level language teaching in Turkey. It
was while working on this lecture that | decided to develop

this subject as the basis for this project.
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