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ABSTRACT

THE ATTITUDES OF ONE TEACHER AND HER STUDENTS TOWARDS USING
INTERNET SOURCES TO DEVELOP STUDENTS’READING SKILLS

Kogak, Arzu
M.A., Department of Teaching English as a Foreign Language
Supervisor: Asst. Prof. Dr. Philip Lee Durrant

July 2010

This study investigated students’ and the teacher’s attitudes towards the benefits
and challenges of using Internet sources to develop students’ English reading skills. The
data was collected through questionnaires distributed to 42 students, interviews
conducted with a teacher and 12 students in the Preparatory School at Cumhuriyet

University and a journal kept by the teacher.

Student questionnaires and interviews investigated students’ and the teacher’s
general attitudes towards the benefits and challenges of using Internet sources to develop
reading skills and their opinions about three different Internet-based reading tasks:
teacher-centred, teacher-facilitated and learner-determined. The teacher journal aimed to
provide in-depth information about the teacher’s perceptions on each Internet based

reading task and her observations of the students.



The data gathered from all instruments were analyzed qualitatively and
quantitatively. Findings revealed that both students and the teacher have positive
attitudes towards using Internet sources to improve reading skills. In addition, the
teacher and the students believe that reading skills can be developed by means of
Internet sources. The data gathered from both qualitative and quantitative analysis
showed that students have positive attitudes towards doing all types of Internet-based
reading tasks. With regard to the teacher’s attitudes, although she has positive attitudes
towards using teacher-determined and learner-determined tasks in her classes, she has
negative attitudes towards using teacher facilitated task. Both the teacher and the
students think that the most challenging task among all the Internet-based reading tasks
is the teacher-facilitated one. However, although both the teacher and students found it

challenging, they think that it is beneficial to developing students’ reading skills.

Key terms: teacher-determined, teacher-facilitated, learner-determined Internet

based reading tasks.
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OZET

BIiR OGRETMENIN VE OGRENCILERININ OGRENCILERIN OKUMA
BECERILERINI GELISTIRMEDE INTERNET KAYNAKLARINI KULLANMAYA
KARSI OLAN TUTUMLARI

Kogak, Arzu
Yiiksek Lisans, Yabanci Dil Olarak Ingilizce Ogretimi Boliimii
Tez Danismant: Yrd. Dog. Dr. Philip Lee Durrant

Temmuz 2010

Bu calisma, dgretmen ve dgrencilerin, ingilizce okuma becerilerini gelistirmede
internet kaynaklarini kullanmanin faydalarina ve zorluklarina kars1 olan tutumlarini
arastirmistir. Calisma igin gerekli olan bilgi, Cumhuriyet Universitesi’ndeki 42
Ogrenciye dagitilan anketler, bir 6gretmen ve 126grenciyle yapilan miilakatlar ve

ogretmen giinliigii ile toplanmustir.

Ogrenci anketleri ve miilakatlar, 5gretmenin ve dgrencilerin okuma becerilerini
gelistirmede internet kaynaklarini1 kullanmanin faydalarina ve zorluklarina karsi olan
genel tutumlarini ve {i¢ farkl internet tabanli okuma aktivitesi (6gretmen merkezli,

Ogretmen yardimina dayanan, 6grenci merkezli) hakkindaki goriislerini aragtirmistir.



vii

Ogretmen giinliigii, 6gretmenin her aktivite ile ilgili goriisleri ve dgrenci gdzlemleri

hakkinda ayrintili bilgi saglamay1 amaglamaistir.

Toplanan veri nitel ve nicel yontemlerle analiz edilmistir. Bulgular, hem
ogretmenin hem de 6grencilerin okuma becerilerini gelistirmede internet kaynaklarini
kullanmaya kars1 olumlu bir tutuma sahip oldugunu gdstermistir. Hem 6gretmen hem de
ogrenciler, okuma becerilerinin, Internet kaynaklar1 kullanilarak gelistirilebilecegine
inanmaktadirlar. Ayrica hem nicel hem de nitel bulgular, 6grencilerin internet tabanlh
okuma aktivitelerinin (6gretmen merkezli, 6gretmen yardimina dayanan, 6grenci
merkezli) hepsine kars1 olumlu tutuma sahip oldugunu géstermistir. Ogretmen ise,
“ogretmen merkezli” ve “0grenci merkezli” aktiviteleri okuma derslerinde kullanmaya
kars1 olumlu bir tutum sergilerken, “6gretmen yardimina dayanan” aktiviteleri
kullanmaya kars1 olumsuz bir tutum igindedir. Hem 6gretmen hem de 6grenciler
“Ogretmen yardimina dayanan” internet tabanli okuma aktivitesinin, biitlin aktiviteler
arasinda, en zor olan aktivite oldugunu diistinmektedir. Fakat bu aktiviteyi zor
bulmalarina ragmen, aktivitenin okuma becerilerini gelistirmeye yararli oldugunu

diisiinmektedirler.

Anahtar Kelimeler: 6gretmen merkezli, 6gretmen yardimina dayanan, 6grenci

merkezli internet tabanli okuma aktiviteleri.
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CHAPTER 1: INTRODUCTION

Introduction

With the recent developments in technology, every aspect of life has started to be
reshaped. Current technological developments have greatly affected different fields such
as economy, business, entertainment and media. It is obvious that education is one of the
areas significantly influenced by technology. Crucially, developments in Information
and Communication Technologies (ICT) have had a great impact on education. ICT
tools help teachers and students access information on various subjects quickly and
exchange information, thoughts and experiences with people from all over the world.
Moreover, the World Wide Web (WWW) and the Internet allow teachers and students to

access great amounts of information.

Recent developments in technology have also affected language teaching, and of
course, English Language Teaching (ELT). The Internet provides a vast range of
materials and offers many opportunities for exposure to authentic materials, both audio
and written text (Arslan, 2008; Hussin, 2004; Son, 2008). This study investigates the
perceived benefits and challenges of using Internet sources for developing reading skills
of students who study English as a Foreign Language (EFL) from the perspective of one
teacher and her students. The study also explores in what ways students’ and the
teacher’s attitudes towards Internet use in reading classes are affected by the nature of

reading tasks.



Background of the Study

Technology has greatly influenced our modern age and has allowed us to access
great amounts of information. Similarly, technology has had a great impact on the

teaching and learning of language. Arslan (2008) states that:

” From the perspective of an educator who utilizes technology daily, technology

integration can be defined as the utilization, combination, mix, and

supplementation of technology tools with instruction to aid and improve learning

in the classroom.” (p.8)

Crucially, modern technology makes person-to-person interaction easier for
learners by providing them with opportunities to interact with native speakers and other

second language learners in different parts of the world via telecommunications and

computer networks (Arslan, 2008).

The most valuable outcome of modern technology is arguably the Internet. The
Internet is a complicated store including a vast range of information from different
sources. The use of the Internet provides three main learning tools in the area of
education: tools for “inquiry, communication and construction” (Kumar, 2004) Learners
can use the Internet to find information sources on a particular topic and to access these
sources easily. Therefore, learners can improve their understanding by using the
Internet. Further, it is a means of fast communication. The internet provides learners
with ‘synchronous’ and ‘asynchronous’ communication in various forms such as e-mail,
mailing lists, newsgroups, chat and videoconferencing. Finally, the internet is a tool for

construction as it enhances students’ knowledge by providing them with authentic



learning activities. These activities require students to construct products such as web

pages and enable them to develop their higher-order thinking skills (Kumar, 2004).

With regard to the advantages of using the Internet in foreign language
instruction, it supplies language teachers with network-based teaching settings which
enable them to design meaningful tasks and make use of a variety of materials for
language learners. The Web assists technological integration in language teaching with
various hyperlinked multimedia documents and computer-mediated communication
(CMC) tools (Son, 2008). With the recent developments in technology the World Wide
Web (WWW) has become a popular source for a variety of language learning materials:
text documents, videos, images, audio files, presentations, conceptual maps or
documents with various graphic or interactivity or multimedia combinations. Moreover,

access to these information sources is mostly free (Arslan, 2008).

As regards web materials, Arslan (2008) suggests that they can be divided into
diverse categories for educational use: “teaching materials, authentic materials and
reference materials” (p.17-18). According to Arslan (2008), teaching materials are
generally designed with a curricular instructive aim and may contain a variety of
documents and activities: “practice exercises (grammar, vocabulary, skills), tutorials,
simulations and games” (p.18). Authentic materials provide a resource for discovery
based learning activities and web tasks for language learning. Finally, reference

materials include dictionaries, encyclopaedias, and manuals.



The use of Internet-based reading materials has also gained importance for
educators with the effect of recent developments in educational technology. To build up
a critically literate community, it is necessary that students take part in, use and create
texts within online networks (Hansfield, Dean, & Chelocha, 2009). Similarly, Miners
and Pascopella (2007) state that traditional literacy consists of words and pictures
students read and examine which are included in textbooks, in novels, on standardized
tests and in even comic books. On the other hand, the new literacies include much more.
They involve the ability not only to read but also to move between web sites, find
information, assess it critically, blend it and communicate it (Miners & Pascopella,

2007).

As reviewed by Hsieh & Dwyer (2009), previous studies have shown that some
learners have difficulty in learning online as they encounter difficulty in changing their
learning habits in order to adapt to reading new electronic texts . Some learners think
that they are not able to deal with the changes in the learning process. On the other hand,
some learners have self confidence and manage to adapt to the current learning
environment. They are comfortable with reading electronic materials (Hsieh & Dwyer,
2009) .However, it is not known what the best way is to employ a text-based reading
strategy in an online environment to encourage students to learn in new learning

environments.

Similarly, according to Brandl (2002), although the use of Internet-based reading
materials has received much attention in language instruction, there has been little

theoretical and empirical research that shows “how to make use of such practices in a



sound pedagogical way” (p.87). Brandl (2002) describes three approaches to integrating
Internet-based reading materials into a foreign language curriculum to provide guidance
to teachers and curriculum developers: teacher-determined, teacher-facilitated and

student-determined approaches.

Teacher-centred approaches provide reading instruction online. The teacher
selects reading materials from Internet-based or other sources, prepares comprehension
activities and makes them available through his/her web page. The teacher adapts the
contents and the tasks to the students’ proficiency level as he/she selects and prepares
the readings. The learners are also provided guidance through the texts since the teacher
scaffolds the reading task. Brandl (2002) states that “such tasks are designed to support
reader’s comprehension process focusing on textual, linguistic and cultural features™ (p.

90).

In lessons designed according to teacher-facilitated approaches, the teacher
determines a specific topic and a set of goals for the lesson, such as exploring Mexican
restaurants or German cities. The teacher also selects a set of sites whose contents are
appropriate for the lesson’s pedagogical goals. The teacher facilitates the students’
reading process and guides them to explore these pre-selected sources by means of a
particular task design. The learners have some autonomy as they have a choice in the
sites they explore in spite of the restrictions. The task types generally contain
“comparisons, gathering factual information, descriptions and short summaries” (p. 91).

The teacher defines clearly the outcome of students’ assignments. In this approach, the



teacher acts as a guide and a facilitator. The students do the tasks using the teacher’s

instructions; however, they get to explore the contexts themselves (Brandl, 2002).

Internet-reading lessons designed according to learner-determined approaches are
completely learner-centred. According to Brandl (2002), in learner-determined
approaches, “the learners determine the topics, reading materials, and the way they go
about exploring the readings themselves” (p. 93). They also choose the process and the
product, determine the goals and Internet-based resources and decide on how the
outcome should be evaluated. In this way, they take full charge and responsibility of
their outcomes and undertake the role of autonomous learners. The teacher’s role in this
approach can best be described as a guide and facilitator. Teacher-, self- or group-
assessment may be used. Assessment of learner outcomes may be teacher-directed or
student-centred. This approach includes such tasks as “short writing assignments, essays,
or mini-projects or presentations that show the students' analytical and interpretative
skills of cultural readings and texts” (p. 93). In addition, students may write down the

process and stages of their projects using diaries or maintaining a portfolio.

Although technology and the internet can play an important role in English
Language Teaching (ELT) by providing students with authentic learning environments
in which skills are easily integrated and helping students become autonomous learners
(Arslan, 2008), there are many controversies in the use of communication and
information technology in the teaching and learning of languages. Hussin (2004) claims
that while some teachers are eager to integrate educational technology into their courses,

some are unwilling to develop web-based language learning materials. Many language



teachers think that computer programming is difficult as they do not have a computer
programming background (Hussin, 2004). Moreover, Timugin (2006) states that some
teachers are reluctant to implement technology for teaching purposes as they have a fear
that they may be replaced by the computers. As Brandl (2002) emphasizes teachers
should be cautious about using the Internet in language practice. Students may get lost
on the Internet due to the” hyper-linked structure and presentation of information” (p.
88). In addition, readers decide how to use the internet sources; therefore, teachers do

not have a chance to control the quality and accuracy of information.

Students and teachers may have positive or negative attitudes towards using the
Internet for reading promotion. The attitudes of both students and teachers can give
clues about the benefits and challenges of using the Internet to develop students’ reading
skills. Consequently, positive and negative attitudes of students and teachers play a vital
role in determining if internet-based activities in EFL environments should be integrated

into school curricula.

Statement of the Problem

Much research has been done on the incorporation of technology into language
teaching practice. A number of studies have looked at the benefits and challenges of
integrating educational technology and the Internet in language teaching and learning
(Arslan, 2008; Hirvela, 2006; Hussin, 2004; Son, 2008). In addition, many researchers
have assessed using the Internet as a tool to develop students’ listening, speaking,

reading and writing skills. Several studies have focused on using the Internet as a source



to promote students’ reading (Brandl, 2002; Hansfield, et al., 2009; Rowsell & Burke,
2009; Sox & Avila, 2009). However, there is a lack of research in the field of foreign
language instruction concerning students’ and teacher’s attitudes towards using Internet
sources for developing reading skills. In addition, although the use of Internet-based
reading materials has received much attention in language instruction, there has been
little theoretical and empirical research that shows “how to make use of such practices in
a sound pedagogical way” (Brandl, 2002, p.87). Moreover, there is also a lack of
research regarding the ways in which the nature of the task (teacher-determined, teacher-
facilitated or learner-determined) affects students’ and teachers’ attitudes towards

internet use in reading classes.

At Cumbhuriyet University, English Literature students attend English courses in
preparatory class. These students are considered to have need of more developed reading
skills than students from other departments. They need to develop their reading skills as
they have to read and analyse various literary texts during their subsequent four year
university education. Therefore, improving their comprehension skills is very important
for English Literature students. In the preparatory class, these students lack the potential
opportunities which Internet sources offer for a reading class. Thus, an investigation
into students’ and the teacher’s perceptions about the benefits and challenges of using
internet sources for promoting reading skills, and exploring the effect of the nature of
Internet-based reading tasks on students and the teacher’s attitudes will provide
information for designing effective internet-based reading classes in which students have

many opportunities to develop their reading skills.



Research Questions

1. What are the teacher’s and students attitudes towards benefits and challenges of using

Internet sources for developing EFL students’ reading skills?

2. In what ways does the nature of the task (teacher-determined, teacher-facilitated or
learner-determined) affect students’ and teachers’ attitudes towards internet use in

reading classes?

Significance of the study

Although many studies have been conducted on students’ and teachers’
perceptions about the use of the Internet in language teaching and learning, there has not
been a study focusing on students’ and teachers’ attitudes towards using Internet sources
to develop reading skills. This study may contribute to the literature by revealing the
benefits and challenges of using Internet sources for developing EFL students’ reading
skills from the perspective of teachers and students. The study may also provide
information about how Internet—based reading courses can be designed according to the
three different approaches to lesson design (teacher —determined, teacher- facilitated and
learner determined) and may reveal in what ways the nature of reading tasks affect

students’ and teachers’ attitudes towards Internet use in reading classes.

At the local level, the study attempts to reflect students’ and teachers’ attitudes
towards using Internet sources for developing reading skills in the Preparatory School at

Cumhuriyet University. As the students do not use the Internet in reading classes, they
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have limited opportunities to develop their reading skills in this growing and arguably
effective manner. In addition, in traditional text-based reading classes, they focus on the
written text in the coursebook and engage in activities in a usual class atmosphere.
Internet sources may be integrated into reading classes to allow students to experience
new literacies of reading comprehension on the Internet. However, before integrating
Internet use into reading courses, teachers’ and students’ perceptions should be taken
into account. As a result, identifying students’ and teachers’ perceptions towards Internet
use in reading courses has a vital role in determining if Internet-based activities can be

integrated into the school curriculum.
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CHAPTER II: LITERATURE REVIEW

Introduction

With the arrival of recent technological developments, notably the Internet, there
have been changes in education and in English Language Teaching (ELT) instruction.
Teachers have started to use web-based and technology-based materials. In addition,
both students and learners have started to use Internet sources to practice English and

improve their language skills.

Electronic texts have become widespread as a result of technological
developments. An electronic text looks different from a printed one, seeming “more
flexible, more fluid, more akin to the flickering of light than to the fixity of print”
(Costanzo, 1989, p.11). The difference in electronic text derives from the ease of
electronic changes. Electronic texts provide us with “the ability to make words dilate,
disappear or dance across the screen” (Costanzo, 1989, p.11). Furthermore, a document
on screen may also be present “in the computers’ memory, in the storage of a flash
drive, or in the printed form of a hard copy” (p.11). They reflect one of the changing
sites of literacy and today, in classrooms and programs, they are being used as valuable

sources.

This chapter reviews the literature on the role of technology, especially the
Internet, in language instruction and reading teaching. Specifically, the first sections
provide background on teaching reading in general, reasons for reading in a second

language, different types of reading, and reading for different purposes. The review then
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turns to look at technology in language education, the Interne, and the benefits and
challenges of using the Internet in language education, before focusing specifically on
the new literacies of reading comprehension and online reading, integrating Internet-
based reading materials into foreign language instruction and students’ and teachers’

attitudes towards Internet use in ELT instruction.

Reasons for Reading in a Second Language

One of the significant duties of the teacher is to motivate students to read English
texts. Students want to be able to read English texts for different reasons. One of the
reasons for reading is to have a career. Another reason is that they need to read English
texts for study purposes. Some students learn English for a Specific Purpose (ESP). For
example, students may need to learn “business language, legal language, the language of
tourism, banking or nursing” (Harmer, 2007, p.11). In addition, many students learn
English for Academic Purposes (EAP). They need to read academic texts written in
English to conduct their studies, or they aim to study at an English-medium college or
university. Moreover, a lot of people in the world wish to learn general English to be
able to operate in English for international communication. Another reason for reading is
to get pleasure. Students may read just to have fun in addition to reading for study

purposes.

Harmer (2007) has suggested that reading is beneficial to language acquisition. It
is a fact that “the more students read, the better they get at it” (p. 99). Reading also

assists students in improving their vocabulary knowledge and supplies students with



13

good models for writing and offers opportunities to study language. Reading materials
can be used as a source showing how sentences, paragraphs and whole text are formed
and organized. Therefore, students may use reading materials as a good model for their
own writing (Harmer, 2007). Finally, high-quality reading texts arouse discussion,
present interesting topics, stimulate creative answers and help to design attractive

lessons (Harmer, 2007).

Different Types of Reading

Scholars have distinguished two kinds of reading: extensive and intensive
reading (Harmer, 2007). Extensive reading includes reading activities students do for
pleasure outside the classroom such as reading newspapers, magazines, web pages or
novels. If students are provided with opportunities to determine the reading materials
they will read and if the teacher encourages them to read, they develop their reading
skills. Students can be encouraged to read extensively in various ways. Students need to
be given sufficient time in order to understand the text and realize the attractiveness of
the reading activity. In addition, if students have a chance to decide on what they read,
they will read the text joyfully. Harmer (2007) also states that it is essential for students
to be able to access libraries having a variety of genres. On the other hand, intensive
reading refers to the “detailed focus on the construction of reading texts which takes
place usually (not always) in classrooms” (Harmer, 2007, p.99). Students are asked to
read various text genres. The topics and text genres may be chosen by considering the
specific purposes which students study for (such as tourism, business or science).

Intensive reading supplies students with study activities. Students may be asked to
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examine specific uses of vocabulary and grammar, to get the meaning, to figure out the
type of the text they read and do other learning activities by using the information in the

text (Harmer, 2007).

How to Read for Different Purposes

Students need to develop their reading skills in order to read for different
purposes, - including “skimming, scanning, reading for pleasure and reading for detailed
comprehension” (Harmer, 2007, p.110). The term scanning refers to reading a text to get
some specific detailed information (for example, searching quickly through a document
to find a particular word or a name). Students do not have to read every word and line
while reading a text. On the contrary, this prevents students from scanning successfully

(Harmer, 2007).

The term skimming refers to quickly identifying the main ideas of a text.
Students need to be able to skim a text to gain a general idea about its content (for
example, reading a report quickly to understand what is about). At this stage of reading
activity, if students focus on all the details in the text, they may be overwhelmed by
information and may not be able to get the general idea of the text they read (Harmer,

2007).

Reading for pleasure includes reading activities students do for pleasure outside
the classroom such as reading newspapers, magazines, web pages or novels. Although
not all students are fond of this kind of reading, it can be said that “the ones who read

most progress fastest” (Harmer, 2007, p. 99).
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Detailed comprehension involves “looking for detailed information or picking

out particular examples of language use” (Harmer, 2007, p. 101).

Harmer (2007) suggests that teachers provide students with a combination of
materials and activities which enable them to practice using these skills through English

texts.

In sum, students need to realise how to read for different purposes using various
techniques. They generally have positive attitudes towards reading. Teachers should
encourage them to read as often and as much as possible. In addition, it is essential that
they have the choice to decide what they read in terms of both genre and level as this
motivates them to read more. Moreover, they should be given the opportunity to decide

on their reading speed in order to understand the texts well.

Technology in Language Education

The use of technology in language teaching has a long history. Language
teaching has benefited from technology for decades, even arguably for centuries if the
blackboard is categorized as a form of technology. Tape recorders, video and language
laboratories have been used in language education since the 1960s and 1970s and they

are still in use in language teaching all over the world (Dudeney & Hockly, 2007).

Computer Assisted Language Learning (CALL) emerged in the early 1980’s. In

the first form of CALL programs, learners responded to stimuli on the computer screen



16

and carried out tasks such as doing multiple-choice activities, matching sentences and
filling the gaps in texts. Text construction, which requires learners to recreate a whole
text that is partially blanked out by typing in words, is one of the well-known early
CALL activities. The computer provides learners with feedback for all of these activities

(Dudeney & Hockly, 2007).

As a result of information and communication technology (ICT), which has
become more popular, CALL has gone beyond the use of computer programmes since
the 1980s and incorporated the use of the Internet and web-based tools. As a result of
increasing opportunities provided by the Internet and communication technologies,
Technology Enhanced Language Learning (TELL) appeared in the 1990s (Dudeney &

Hockly, 2007).

The use of technology in the classroom is gaining importance day by day.
Moreover, in the coming years, it is likely to become a usual a part of usual English
Language Teaching (ELT) practice. Dudeney and Hockly (2007) summarize the reasons

for integrating technology into ELT:

e Learners can quickly access the Internet either in their homes or at
Internet cafes.

e As younger learners are growing up with technology, the use of
technology is an accepted and integrated part of their lives. These
learners see technology as a means of integrating the outside world into

the classroom.
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e English is used in “technologically mediated contexts” as an international
language.

e Technology, particularly the Internet, offers growing possibilities to
access authentic materials and tasks, and of course, a range of ready-
made ELT materials.

e The Internet provides learners who live in different parts of the world
with opportunities to communicate and collaborate with each other

e Learners increasingly expect language classes in which technology is
used as an instructional tool.

e Technology presents new methods to practise language and assess
performance.

e Technology is everywhere as it is becoming increasingly mobile: in the
classroom, self-access centre, at home or even on the way to school.

e Students can practice the four main language skills - listening, speaking,
reading and writing - through using various ICT tools.

We can conclude that recent developments in technology, especially the Internet, present
both teachers and learners with many opportunities in ELT practice. The next part of this
review will focus on the approaches used for integrating technology into language

classes.
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The Use of the Internet in Language Teaching

Previous studies have shown that Internet is a valuable instructional tool for
English language instruction (Akar, 2008; Cele, 1999; Donat, 2000). Teachers can
integrate the Internet into foreign language instruction in various ways to enhance
students’ learning through using web sites, Internet-based project work, emails, chats,
blogs, wikis, podcasts and online reference tools (e.g. concordancers and corpora for
language analysis). Since web sites and Internet-based project work were used in this

study, the following sections will present information about these topics.

Using websites

For teachers, one of the easiest and least stressful ways of integrating technology
into the classroom is using web sites. The web includes a large collection of sources
ranging from authentic to “ELT-specific (made by, and for teachers)” sites (Dudeney &

Hockly, 2007, p. 27).

According to Dudeney and Hockly (2007), an important issue about using
websites is the choice of websites: using ELT websites or authentic websites. They state
that this depends on what the teacher aims at doing with the web sites. There are many
web sites that students can use for learning English. For instance, language practice
activities on web sites offer students opportunities to study on their own and to practice
what they have learnt. Moreover, they benefit from these web sites to do homework. On
the other hand, authentic texts can be used to match students’ interests. This is an

important factor for keeping students’ motivation high. In order to incorporate authentic



19

sites into teaching, teachers should try to choose websites with “easy structure and
navigation, and with smaller chunks of text per page “(Dudeney & Hockly, 2007, p. 29).
They also suggest that achievable Internet-based tasks should be designed and if
students need, they should be shown how to use online dictionary sites. Furthermore,
authentic websites offer students an opportunity to deal with the issue of “total
comprehension” (p. 29). Teachers can guide students to understand the content of the

site and make out what they need to know easily.

With regard to how to find useful websites, Dudeney and Hockly (2007) states
that the ability of searching through the Internet and accessing appropriate resources
easily is the most beneficial skill for both students and teachers. Therefore, it is
important to acquire this skill. Good research skills enable teachers to access useful
sources fast, accelerate lesson planning and assist web use in class. The students having
good research skills are able to do web-based tasks quickly. Dudeney and Hockly (2007)
also suggest that teachers should work with other teachers collaboratively to effectively
use websites. If they share with their colleagues their favourite websites and how they
adapt and use them in their classes, they do not spend too much time to search for useful

websites and preparing materials.

In respect to evaluating websites, Dudeney and Hockly (2007) mention that four

criteria should be taken into consideration:

1. “Accuracy (Who wrote the page? Is the page content reliable and
factually correct?)
2. Currency (Is the content up to date? When was the page last updated?)
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3. Content (Is the site interesting and simulating? Is it attractive and easy to
navigate?)

4. Functionality (Does the site work well? Are there any broken links?)”
(p-34)

The teachers can benefit from web pages to enhance students’ learning in foreign

language instruction by bearing in mind these suggestions.

Internet-based project work

Dudeney and Hockly (2007) states that teachers can use Internet-based project
work for various reasons. First of all, teachers do not need to have any special technical
knowledge to create and use Internet-based project work. Nevertheless, to plan and
design the projects takes time. Secondly, Internet-based project work generally involves
group work and enables learners to communicate with each other and share knowledge
which are two basic purposes of language teaching. In addition, using projects promotes
cooperative learning and encourages interaction. Another reason is that they can be used
for teaching and learning in various disciplines in addition to foreign language
instruction. This provides learners “a more real-world look and feel” (p.44) and
increases their motivation. The last reason for using Internet-based project work is that it
promotes students’ critical thinking skills since it involves not only rehearsing the
information they find but also transforming the information to do the given

task.(Dudeney & Hockly, 2007).

Project work can be used in the class in various ways ranging from a simple

project for low-level students such as making a poster presentation about a famous
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person to a high level project requiring students to research a subject and present

opinions in a report or discussions.

Fernandez (2001) comments and reflects on how the Internet affects ways of
teaching and learning by showing some of the web pages developed for a class of
English for Architecture and Construction at the English Department of the University
of Granada. She examined the class during the academic year 1999-2000. The
participants were second year students and they were provided with technical texts and
vocabulary in the field of engineering and architecture. The class was divided into two
main sections. The first section included traditional tuition which focused on reading
practice and the acquisition of new vocabulary, both standard and technical. The other
section of the class involved using the internet and the English for Construction
Resources web site in order to carry out an independent study project. In this part of the
class, students worked in groups of between two to four. They were required to choose a
web site in English related to architecture and the construction business and carry out a
project which included a summary of the contents they found, the technical vocabulary
with its corresponding translation into Spanish and the information in the web site.
Finally, they shared the information they had obtained from the web sites with the rest of
the students by means of a short presentation in class. According to Fernandez (2001),
the original aim of the class was achieved by enabling students to use the web and their
knowledge of English to obtain information in the real world. Fernandez interprets her
study as indicating that students can have enough autonomy to decide on their

curriculum to have the instruction they need. She also emphasizes that the change in
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approaching the curriculum requires both the use of new technologies and a logical and

adequate change of the content.

Webquests

According to Dudeney & Hockly (2007), Barnie Dodge, one of the first people to
try to define and organize webquests, defines these activities as “an inquiry-oriented
activity in which some or all of the information that learners interact with comes from
resources on the Internet” (p.54). He also identifies two kinds of webquests: short-term
and long term. Short-term webquests require learners to search through a selection of
sites to get information and use this information in class to achieve learning goals. Long
- term webquests involve analysing and transforming the knowledge learners acquire
and then producing something such as a report, a presentation, an interview or a survey
to show that they understand the material. Long - term webquests are completed in a few
weeks or even a term or semester (Dudeney & Hockly, 2007) . In addition, Dudeney and
Hockly (2007) suggest that students’ needs and learning styles should be taken into

consideration while designing webquests.

A recent study about webquests is that of Biiyiikyazi (2007). She investigated
how web-based activities as extensive reading (ER) affect learners’ motivation and
proficiency in L2 reading. The study was carried out with 36 students at the pre-
intermediate level in the preparatory school at Celal Bayar University. To conduct the
study, students were divided into three groups: The Traditional Group (TG) followed an
ER program through graded readers; the Internet Group (IG) followed a program of

web-based activities (webquests) and the control Group (CG) received no ER. Data
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about L2 motivation and language proficiency were gathered via pre- and post-tests. The
learners in the experimental groups were also interviewed. The results indicated that
both traditional ER and web-based ER significantly improved the proficiency level of
students. Nevertheless, it was found that the web-based activities had a greater effect on
students’ language proficiency. Moreover, a significant increase was found in the L2
motivation of the Internet group. In addition, the results gathered from interview
responses showed that the learners in the experimental groups thought that the programs

% <

were useful for increasing students’ “vocabulary storage, reading speed, reading
comprehension, motivation in reading in English, developing some comprehension
techniques, and transferring the vocabulary items gained through ER to the productive
skills” (Biiytikyazi, 2007, p.1). Biiyiikyazi (2007) interprets these results as indicating

that web-based reading activities can be used in addition to traditional ER programs as

they have a positive effect on students’ motivation.

While teachers and learners can benefit from the use of the Internet in language
education, they also face some challenges in the integration of the Internet into language
instruction. The next part will discuss benefits and challenges of using the Internet as an

instructional tool.

Benefits and Challenges of Using the Internet in Language Education

A number of studies have assessed the benefits and challenges of using the
Internet in language education. A recent example is that of Akar (2008). He investigated

whether the Internet is a useful teaching tool in English language teaching in the primary
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schools of Turkey. A questionnaire was administered to the English language teachers of
fourteen primary schools. According to the results, the internet is perceived by the
teachers who took part in this study as an effective and beneficial tool. The students
learning English with the help of the Internet are more enthusiastic to learn English than
the students who learn English without the Internet. In addition, Internet sources are
believed to make the learning process easier and more effective. The findings also show
that many schools provide students with Internet connections and students generally use
Internet resources for their homework, projects and research. Teachers believe that such
Internet resources as the World Wide Web, e-mail and discussion lists are beneficial in
English language teaching and learning. Also, the teachers have computers both at home
and at school, so they use the Internet for their personal and occupational purposes.
Furthermore, the results reveal that the lessons in which the Internet is used as a teaching
tool are more motivating and enjoyable for students. The Internet offers opportunities to
students who are unwilling to participate in lessons to study individually at their own
pace by learning the topics, practicing what they have learnt and doing their homework
easily. The findings also indicate that the Internet is useful for students with different

learning styles (Akar, 2008).

Related to the problematic issues of using the Internet in English language
classes, the findings show that the most problematic issue is providing students with an
adequate number of computers in the school. The second problematic matter is to train
teachers to guide students in using computers and the Internet. The third problem is

training students to use computers and the Internet. The final problematic issue is that
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teachers do not have enough knowledge and desire to integrate the Internet use into

English Language Teaching (Akar, 2008).

In another study, Aykag (2005) has explored the advantages and disadvantages of
using Computer Mediated Communication (CMC) tools as instructional teaching
sources. The data were gathered through e-mail interviews conducted with 12 CMC
experienced international instructors (ELT Webheads Teachers: Members of an online
community of language teachers worldwide who meet as a chat group) and through

questionnaires administered to 60 ELT instructors at Mugla University.

Both Mugla teachers and Webheads teachers stated some advantages of CMC
voice chat. The findings showed that most of the ELT Webheads teachers think that
CMC voice chat can facilitate solving some of the problems of ELT teachers regarding
teaching speaking. Mugla teachers and ELT Webheads teachers state that CMC voice

chat:

e increases student’s motivation to learn language and develops their speaking
skills,

e creates a relaxed atmosphere by decreasing psychological restrictions of class,

o facilitates student-centred instruction in ELT,

e improves the quality of students’ pronunciation and intonation via use of
playback of CMC interchanges,

e provides students with opportunities to interact in an authentic environment with

native or non-native speakers of English,
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e enhances students’ dynamic participation in language,
e decreases anxiety to speaking in the target language,
e help learners to develop their interactive competence skill.
When it comes to disadvantages of CMC voice chat in teaching English, teachers

reported some problems as follows:

e inadequate student computer skills,

e students’ not having confidence to use CMC elements such as microphones or
headphones,

e undependable connections to the Internet,

e inadequate audio quality,

e virus and software bugs,

e time and training necessary to use CMC effectively,

¢ finding international chat partners according to students’ levels, numbers,
interests and time zones,

e getting authentic tasks and beneficial projects for CMC teamwork.

In a similar study assessing the effectiveness of Computer Mediated
Communication in ESL/ EFL classes, Hirvela (2006) evaluated the effectiveness of
using CMC, in the form of a course listserve, in an ESL teacher education course. A
listserve an automatic mailing list where an e-mail message sent to one address is
distributed to all the people who have subscribed to that list was established for a course
called “Pedagogical Grammar” offered in an MA TESOL degree programme at

Midwestern University in the United States. Twenty-five students from nine countries
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participated in the course. Sixteen students were non-native speakers of English and nine
were native speakers. In the study, students’ postings in the listserve activity were
examined to look at what students were interested in discussing and how they interacted
with each other in a dialogue enacted on the listserve. Each context showed how it
served the goals of community building, and negotiating understanding of important
ideas and issues. In analysis, Hirvela (2006) shows how a wide-ranging dialogue can
develop via CMC and so gain® a sense of development and organization that would not
be evident in the purely oral discourse of traditional classroom discussion” (Hirvela,
2006, p.239-40).

In contrast, Hussin (2004) emphasizes some problems concerning teacher’s
inadequacy in computer programming skills and training teachers to develop computer-
based language learning materials. This study shows the development of web-based
programming activities among in-service language teachers who participate in English
Language Study Programs at University Kebangsaan, Malaysia. The research also
provides results from a study that investigates these in-service teachers’ post-coursework
activities in their teaching profession. The results show that “teachers need more
opportunities to be involved in web-based materials development”. Moreover, “training
or retooling or reengineering of language teachers is needed, especially for those who
received little exposure on ICT knowledge and skills as well pedagogical principles in
web-based teaching and learning”(Hussin, 2004, p.41). Hussin (2004) argues that
language teachers can learn basic programming skills to develop their own web-based

materials with the availability of simple authoring systems. This encourages teachers to
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improve themselves in their profession through learning contemporary knowledge to

catch up with technological developments in language education (Hussin, 2004).

Online Reading

Today’s new technologies enable us to use multi-media texts to extend reading
experiences, especially with free resources available online. Exposing students to
various interactive books “goes a long way toward creating a literacy-rich environment
that benefits all students” (Jastek & Mangelson, 2008, p. 1). Students can be exposed to
a wide range of interactive books available online and as a result, can broaden their

vision of “what literacy is”.

For instance, "Book PALS Storyline Online" is a free resource supported by the
Screen Actors Guild Foundation, including a video collection of popular children’s
books read aloud by some of today’s famous actors. Students may enjoy listening to
these stories, reading the accompanying texts and looking at the illustrations (Jastek &

Mangelson, 2008).

Another example is NASA's "Eclipse in a Different Light" housing multi-media
storytelling clips that tell cultural myths about the causes of solar eclipses. In addition, a
downloadable transcript is presented for each story. Moreover, if students are interested
in space, they can visit NASA’s free and easy to read multimedia science books
available in English and Spanish. Also, other NASA sources such as an interactive
gallery and image gallery can extent students’ comprehension and vocabulary while

searching these engaging texts (Jastek & Mangelson, 2008).
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Another example is Scholastic's "BookFlix", pairing video stories from Weston
Woods with non-fiction e-books. These pairings are both in English and Spanish. Age
appropriate web links expand students’ learning by providing them more information
about both fiction and non-fiction topics. The English language learners can all benefit
from the content connections presented. Multimedia texts offer many opportunities to

gain an awareness of literature (Jastek & Mangelson, 2008).

Consequently, the Internet presents a wide range of reading materials to promote
reading. In the 64th IFLA (International Federation of Library Association) general
conference, in her presentation about Internet resources for reading promotion, Clyde
(1998) explains that the resources available on the Internet to develop reading skills

include the following:

World Wide Web pages for teachers including information for reading promotion

and lesson plans/ activities,

e Listservs and newsgroups for teachers where various topics are discussed,

e World Wide Web pages/sites for children and young people to promote reading,
often through games, discussions, activities, listening to stories (through Real

Audio) and "reading along" with the pages on the screen,

¢ International projects requiring co-operative work via the internet for students

and teachers to develop reading skills,
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e Web sites and other internet resources that broadcast students’ work such as

online magazines created by young people (Clyde, 1998).

New literacies and reading comprehension on the internet

The nature of literacy has been constantly changing due to the effects of the
Internet and other forms of information and communication technologies (ICTs). Since
texts have transformed from printed pages to electronic screens, researchers have
wondered whether the skills, strategies and practices that have been used effectively
with print texts could be adapted to use in online environments (Mokhtari, Kymes, &
Edwards, 2008). A number of researchers have conducted studies in an attempt to assess
reading techniques. (Corcoran & Mamalakis, 2009; Dyson & Haselgrove, 2000; Petrini,
1992; Rizopolous & Wolpert, 2004). Dyson and Hesolgrove (2000) focus on using
reading techniques on computer screens rather than on printed texts. They state that
although rapid scanning or skimming of material on screen has become a recurrent
activity with the increasing use of theWorld Wide Web (WWW), the outcome of this
method of reading has not been systematically examined. In their study, they measured
students’ reading comprehension after they read from a screen. Twenty-four university
students at Reading University, in the United Kingdom, were asked to read documents
on the screen at both a normal and fast reading speed and their comprehension was
measured using a variety of question types. Additionally, reading patterns were
investigated by automatically recording how readers scrolled through each document.
The researchers found “a speed-accuracy trade off”. The level of comprehension was

better at a normal reading speed, as might be expected. Overall, the results showed that
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responses to higher order questions were more accurate than the recall of specific
details. Nonetheless, questions that focused on the structure of the text were the most
difficult ones for the students. Students had difficulty in answering the questions
addressing the structure of the documents. Analysis of the scrolling movements revealed
that at normal reading speed, students spending longer pausing between scrolling
showed better comprehension. The general time spent pausing between movements was

the greatest sign of comprehension (Dyson & Haselgrove, 2000).

In addition, in an interview conducted with members of the New Literacies
Research Lab at University of Connecticut, the nature, teaching and assessment of
online reading comprehension were at the centre of attention (Mokhtari, et al., 2008).
Particularly the members of the New Literacies Research Lab were asked to “(a) discuss
whether there are differences and similarities between reading comprehension on the
Internet and in print based reading environments, (b) describe whether the new literacies
of online reading comprehension can be assessed and how, and (c) report on recent and
emerging work relative to the new literacies of online reading comprehension that they
and others are doing around the world “ (Mokhtari, et al., 2008, p.354).The following

section will look at the first question since it is related to the topic of this study.

The differences and similarities between reading comprehension on the Internet and in
print-based reading environments

Online reading comprehension almost always includes problem-solving processes
through informational texts. It starts with a question and occurs in an almost unlimited

informational place in which anything may be published by anyone. In addition, it
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occurs in a context where readers discuss with others about the problem they are making
an effort to understand. Mokhtari, Kymes and Edwards (2008) state that online reading

comprehension skills cluster around five areas:

(1) reading online to generate a problem or question from one’s social context,

(2) reading to locate information online

(3) reading to critically evaluate information online,

(4) reading to synthesize information online from multiple sources

(5) reading to communicate and exchange information online with others (p.355).
Mokhtari, Kymes and Edwards (2008) place their work within the larger theoretical

work taking place in new literacies and introduce these skills as the new literacies of

online reading comprehension.

For example, when we read to locate information on the Internet, we should
know which search engine to use, how each works and how to read and evaluate the
results of the search engine. The reading skill of locating and critically evaluating
information in particular may be significant during online reading comprehension

(Mokhtari, et al., 2008).

Integrating Internet-based Reading Materials Into Foreign Language Instruction

Many teachers support the use of Internet-based reading materials. However, few
researchers have demonstrated how to make use of Internet-based reading materials in a
good pedagogical way. Brandle (2002) gives theoretical information to teachers and
curriculum developers about three approaches to integrating Internet-base reading
materials into a foreign language curriculum: teacher-determined, teacher-facilitated and

learner-determined approaches. He emphasizes that the “teacher’s pedagogical
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approach, his/her technological expertise and the students’ language proficiency” largely
affect the design of Internet-based lessons (p.87). In addition, according to Brandl
(2002), the three lesson designs are determined by the degree of teacher and student
involvement in making decisions about “the content (choice and selection of topics and
Internet-based materials), the scope of the learning environment (number of different
sources: sites or links), and the learning process and tasks (ways of exploring the reading
materials)” (p.89). The following sections will present information about integrating
teacher-determined, teacher-facilitated and learner-determined Internet-based reading

materials into foreign language instruction.

Teacher-determined approach

With regard to teacher-determined tasks, Brandl (2002) states that this approach
requires teachers to choose reading materials or cultural readings from the Internet or
other sources, prepare comprehension activities and place them in their own web sites.
The pedagogical strength of this approach is based on a text-specific approach to
investigating authentic cultural (textual or images) sources. Since teachers select and
prepare the readings in advance, they design the tasks and the contents by considering
the students’ proficiency level. In addition, teachers aim at developing students’
“comprehension process focusing on textual, linguistic and cultural features” through

using these activities (p.90).

In respect to the advantage of these Internet-based reading activities over reading
activities based on authentic printed sources, Brandl (2002) states that teacher-

determined tasks provide both teachers and students with benefits in that they enable
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students to explore the authentic reading material outside of the class at their own pace.
He emphasizes this point by asserting reading “is a silent process that is best done
individually” (p. 90). Since the activity is done out of the class, this enables teachers to
have more time to get students involved in communicative language activities. In
addition, students’ answers may be automatically computed and sent to teachers.
Moreover, as regards the advantages of online reading, Brandl (2002) states that the
online environment enables learners to make use of a lot of hypermedia functions and

images to attach to text.

As regards technological considerations, according to Brandl (2002), designing
reading lessons following a teacher-determined approach may be unwieldy and time
consuming. It is necessary for the educators who design these activities to have skills
and knowledge in language pedagogy and instructional design. In addition, educators
need to know some programming, and this may include experience with HTLM editors,
HTLM, or Internet-based authoring packages. Moreover, it is suggested that educators
should have other technological skills such as using graphic programs or scanners to

create these reading activities.

Teacher-facilitated approach

In reading lessons following a teacher-facilitated approach, Brandl (2002) states
that the teacher selects a specific topic and determines goals for the lesson, such as
exploring German cities or Mexican restaurants. The teacher also chooses a set of web
sites whose content matches the goals of the lesson. This gives the teacher an

opportunity to control the navigational scope, the type and number of the web sites. The
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teacher guides the students to search through various resources and facilitates their
reading process by designing a teacher-facilitated task. In addition, since the tasks allow
students to choose the sites they access and explore, it provides them with some
autonomy. Task types comprise gathering factual information, descriptions, short

summaries and comparisons.

Brandl (2002) asserts that the approach to exploring information in a nonlinear
(hypermedia) structure on the Web may enable students to develop their reading skills.
For instance, most learners prefer to read a text linearly rather than holistically.
Therefore, generally, they are not able to draw inferences from outside the context .The
hypertext organization of information on the Internet which requires learners to jump
between texts may help them to develop more holistic reading strategies. Moreover,
students can learn to become critical readers by reading and comparing the texts on the
Internet presenting information from different sources (e.g. news topics or newspapers
ads ) in a nonlinear structure (Brandl, 2002). However, students may encounter some
problems due to the structure of the hypermedia environment of the Internet: cognitive
overload and navigational problems.While navigating from one site to another, students
confront not only new information in a new environment but also “the burden of the
language that requires learners to decode not only the different structure of the
information, but the basic vocabulary and syntax of the text itself “(p. 92). Brandl (2002)
emphasizes that special attention needs to be given to the design of the tasks and
selecting sites. In this way, it is possible for teachers to control navigational scope,

helping students to avoid getting lost.
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According to Brandl (2002), teacher-facilitated Internet-based reading tasks are
used with the highest potential, especially with the learners at the beginning and
intermediate level. In addition, he states that students can give a wide variety of answers
to the questions prepared for the task due to the open-ended structure of this type.
Therefore, it is suggested that the teacher should decide on how to assess the students.
Brandl (2002) also asserts that this task type can be integrated into any curriculum at the
intermediate level or above as short-term assignments since it allows them to estimate

the time students spend to do the task.

With regard to technological considerations, Brandl (2002) states that the most
time consuming part of the approach may be to pre-screen and select the sites.
Therefore, it is necessary for the teachers to have knowledge about search engines and
how to use them. Furthermore, if the teacher wants to provide instructions and activities
online, they are required to have experience with HTML editing programmes. On the

other hand, the instructions and the tasks can be made available by a worksheet.

Learner-determined approach

Brandl (2002) states that learner-determined lessons require learners to choose
the topics, reading materials and the way through which they explore the readings. In
addition, this approach enables learners to be autonomous since they decide on
everything concerning lessons: the goals, the process and product, and the Internet
sources used. The role of the teacher is just to give students guidance when they need.
Teacher-, self- or group-assessment can be used to evaluate students’ outcomes. These

may include tasks such as essays, short writing assignments, mini-projects or
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9 Cc

analytical and interpretative skills of cultural readings

and texts” (p.93). In addition, the process and stages of projects may be written down by

students by means of diaries or portfolios.

Internet-based projects can be conducted over a short or long period of time. This

approach is derived from the theory of project-based learning. For instance, some

benefits of using project-based learning mentioned by Stoller (1997) are as follows:

Project work concentrates on content learning. Projects can be based on
real world subject matters and topics that interest students.

Although project work is student-centred, teachers have an important role
as a facilitator and guide during the process.

Project work requires students to work cooperatively rather than
competitively. Project work can be done individually, in small groups or
as a whole class.

Project work leads to authentic integration of skills and processing of
information from varied sources, mirroring real-life tasks.

Project work requires learners to produce an end product (e.g. an oral
presentation, a poster session, a report). The most beneficial part of the
projects to learning includes the process of working to create the end
product.

Project work is potentially motivating, stimulating, empowering, and

challenging. It usually results in building students’ confidence, self-
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esteem, and autonomy, as well as improving students’ language skills,
content learning and cognitive abilities. (cited in Brandl, 2002, p. 94).
As regards the benefits of Internet-based project work, Brandl (2002) also
mentions that it enables students to develop their skills of conducting research as they
follow the research process to do their projects. Stoller (2010) lists seven steps followed

in the process of doing a project work:

1. Agree on a theme for the project.

2. Determine the final outcome.

3. Structure the project.

4. Gather information.

5. Compile and analyze information.

6. Report Information.

7. Evaluate the project.

Stoller (2010) states that in step 4, in order to gather information students read.

They establish a purpose to read. They skim for main idea and scan for particular ideas.

Moreover, they learn topic related vocabulary and key grammar structures (Stoller,

2010).

As regards technological considerations, Brandl (2002) states teachers can use
this approach to integrate Internet-based reading sources into their lessons with few
technological skills. Brandl (2002) also emphasizes that providing students guidance

about how to search on the Internet and information on search engines are essential.
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Brandle (2002) emphasises that “little is known about students’ attitudes towards
the integration of Web-based readings in the foreign language curriculum” (p. 88). This
study investigates students’ and the teacher’s attitudes towards the benefits and
challenges of using Internet sources to develop reading skills, to provide general
information on the students’ and teacher’s’ attitudes towards Internet use in language
instruction, the following section presents information about studies of student and

teacher attitudes about the use of the Internet to support English language instruction.

Teacher Attitudes Towards the Use of the Internet in English Language Practice

Many teachers generally have negative attitudes towards integrating technology
into language classes as they do not have the confidence, adequate facilities or training
(Dudeney & Hockly, 2007). Different teachers may have different attitudes towards the
use of technology. Although the teachers may want to use more technology in their
classes, their schools may not offer opportunities. On the other hand, teachers may be

educated to use technology if they lack training (Dudeney & Hockly, 2007).

Several researchers have conducted studies in an attempt to investigate students’
and teachers’ attitudes towards the use of technology, especially the Internet, in ELT
practice. Akar (2008) has evaluated teacher’s beliefs about the usefulness of Internet
sources. The findings reveal that the majority of teachers see the World Wide Web as a
useful tool for teaching and learning languages. In addition, almost half of the teachers
think that Internet chat groups and electronic mail facilitate English language

instruction. Among the Internet sources, electronic journals are viewed as the least
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useful Internet use (Akar, 2008). In addition, Aykag (2005) states in his study that
teachers at Mugla University have positive attitudes towards the use of communication
technologies and voice chat in language teaching and learning. Most teachers believe
that chat can be used to develop learners’ speaking skills. Although the majority of the
students think that Internet chat offers many opportunities in language instruction, only

15% of teachers state that they use Internet chat groups daily (Aykag, 2005).

In another study focusing on teacher attitudes towards CALL, Onsdy (2004)
reports that 64% of the teachers surveyed think that training is necessary for them to
guide students in the use of software for learning a language and this affects their
teaching. Moreover, 82% think that the time they spend in a computer laboratory is
insufficient to cover all the topics on the curriculum, so this affects their teaching. In
addition, 64% believe that the attitudes of students towards the use of CALL in language

instruction influences their way of teaching (Onsdy, 2004).

Students’ Attitudes Towards the Use of the Internet in English Language Practice

With the arrival of the Internet, many teachers want to integrate it into language
instruction. However, in addition to the teachers’ attitudes, it is important to know
students’ perceptions about using the Internet as a teaching and learning tool to design

the curriculum of language instruction effectively.

As mentioned before, in her study about CALL, Onsdy (2004) reports that
students frequently use computers for general purposes. Computers are used for playing

games, surfing the Internet and e-mail. Students believe that using computers helps them
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to be more efficient in their lives and they have positive attitudes towards using
computers in language instruction. However, most students think that computers do not
make completing the task easier and they do not help them to become more efficient in

the classroom (Onsdy, 2004).

Likewise, the results of another study on CMC conducted by Aykag (2005)
reveals that students have positive attitudes towards using voice chat with native
speakers of English and they believe it can increase their motivation to speak. The

findings also suggest that not only teachers but also students need training in order to use

CMC tools effectively.

In addition, Ozmen (1990) investigated students’ attitudes about the innovation
of Computer Assisted Language Instruction at Turkish Universities. The data gathered
through questionnaires shows that nearly all the students think that using computers in
education is useful and necessary. A surprising result is that students object to using
computers for playing games. Instead, they assess computer assisted instruction
seriously and regard playing games on computers as a waste of time. Finally, students
think that teachers will not be replaced by computers as they believe in the necessity of

teachers in the classroom (Ozmen, 1990).

There have been many studies conducted in an attempt to investigate students’
and teachers’ attitudes towards the use of the Internet. These studies have focused on
students’ and teachers’ attitudes towards CALL, CMC or general use of the Internet and

have revealed that both teachers and students generally have positive attitudes towards
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Internet use in English language instruction.. However, there is a lack of research in the
literature exploring students’ and teachers’ attitudes towards Internet use to develop

reading skills. Therefore, this study will examine this topic.

Conclusion

In this chapter, teaching reading with reasons for reading, different kinds of
reading and reading for different purposes were reviewed. Then, the use of technology in
language instruction was discussed.The role of the Internet in language teaching and the
benefits and challenges of using the Internet in ELT practice were summarized. After
that new literacies of reading comprehension and online reading were evaluated, and
integrating Internet-based reading materials into foreign language instruction through
three different approaches were discussed. Finally, studies on the attitudes of teachers

and students towards using the Internet in language instruction were presented.
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CHAPTER III: METHODOLOGY

Introduction

This study investigated the attitudes of students and one teacher at the
Preparatory School of Cumhuriyet University (CU) towards the benefits and challenges
of using Internet sources to develop students’ reading skills in language instruction. The
study also explored in what ways the nature of particular tasks affected students’ and

teachers’ attitudes towards internet use in reading classes.

The study also aimed to provide information about how to effectively integrate
Internet-based reading materials into a foreign language curriculum by exploring the
factors that affect students’ and their teacher’s attitudes towards Internet use in reading

classes.

The study explores the following research questions

1. What are the teacher’s and students’ attitudes towards the benefits and

challenges of using Internet sources for developing EFL students’ reading skills?

2. In what ways does the nature of tasks (teacher-determined, teacher-facilitated
or learner-determined) affect students’ and teachers’ attitudes towards internet use in

reading classes?

The results of the study will provide information for designing effective internet-
based reading classes in which students have many opportunities to develop their

reading skills.
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This chapter presents the setting and participants of the study, the instruments

used for data collection, the procedures of data collection and data analysis.

Setting

This study was conducted at the Preparatory School at Cumhuriyet University.
The Preparatory School aims to provide English Language and Literature students
whose English is below the required proficiency level with advanced language skills so
that they will be able to follow their undergraduate studies in the department of English
Language and Literature where the medium of instruction is English. The other
departments at Cumhuriyet University do not attend the Preparatory School as the
medium of instruction in their departments is Turkish. The students attend English
courses in prep school (listening, speaking, reading, writing, vocabulary and grammar)
for one academic year. They are required to study 24 hours per week in order to be
proficient enough in English to enrol in their departments. In total, there are 56 students
at the preparatory school. The preparatory school includes two classes: one consists of
twenty-five and the other twenty-two students. At the beginning of the first academic
term, before starting their university program, students take an English proficiency
exam. If they get seventy from this exam, they do not attend the prep class and start their
undergraduate studies in the department of English Language and Literature. The
students who cannot pass the proficiency exam have to attend the preparatory school for

a year. They are at the upper-intermediate level and are randomly placed in the classes.
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Participants

The participants in this study are 42 students (30 male and 12 female) and a
teacher in the Preparatory School at Cumhuriyet University. The students, aged between
18 and 23, have been studying English for 9-13 years. They will study English
Language Literature in their subsequent four year education. The students have been
chosen for this study without regard to their level of English language proficiency or

computer experience.

The teacher is teaching at Cumhuriyet University prep school and other
departments. She has been teaching English for twenty years. She is a graduate of
English Language Teaching and this year, she is teaching reading courses in both classes

in prep school.

The main reason for choosing these students and this teacher for the study is that
the students have not performed Internet-based reading tasks before. In addition, the
teacher has not used Internet-based reading tasks in reading classes up to now. They
gained experience in integrating the Internet into reading classes by means of this study.
Perceptions of the teacher and the students about Interned-based reading tasks also
provided information about how the Internet might best be integrated in to the
curriculum of reading courses at Cumhuriyet University. Moreover, developing reading
skills is very important for the English Language Literature students as they will read

many literary texts during their subsequent four year university education. These
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students are thought to have need of more developed reading skills than students from

other departments.

Instruments

The data for this research were collected via five different questionnaires for
students, a journal kept by the teacher and semi-structured interviews with the teacher
and students: four interviews with the teacher and an interview with 12 students. In

addition, three Internet-based reading tasks were prepared.

Questionnaires for the students

Five different questionnaires were prepared in Turkish to gather data for this
research. The questions asked in questionnaires were different from each other except
for six items which were repeated across questionnaires 3, 4 and 5. The reasons for
preparing the questionnaires in Turkish is that it was thought that the participants would
be able to completey understand the questions and express themselves well in their
mother tongue. I examined the questionnaires of some theses on attitudes of students and
teachers towards using the Internet in foreign language instruction in order to get ideas
for my questionnaires. I also adapted some questions according to the context in which
the questionnaires would be used (Akar, 2008; Aykag, 2005; Onsdy, 2004).The first
questionnaire was designed to get information about the students’ reading skills and
Internet use. The second questionnaire was designed to get information about students’
attitudes towards the benefits and challenges of using Internet sources for developing

reading skills. The other questionnaires were employed to elicit information about the
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ways in which the nature of the task (teacher-determined, teacher-facilitated or learner-
determined) affects students’ and teachers’ attitudes towards Internet use in reading
classes. A questionnaire was designed for each Internet-based reading task that was

performed by the students.

The first student questionnaire (shown in Appendices C and D) was administered
to learn students’ perceptions about their reading skills and to get information about
students’ use of the Internet. I thought that this student data would be beneficial with
regard to the aim of the survey as it would provide background information about the
students ’reading skills and their Internet use. The first questionnaire consisted of three

sections.

a. background information about the students (class, department, age, sex and

year of studying English).

b. students’ opinions of their own reading skills and reading classes. This section

included two questions eliciting responses on 5 points Likert scales.

c. students’ internet use and internet availability. There were four multiple choice

questions in this section.

The second student questionnaire (shown in Appendices E and F) was prepared
to get information about students’ attitudes towards the benefits and challenges of using
Internet sources for developing reading skills. Students generally use the Internet for
educational purposes (searching for a specific topic; reading English newspapers,

stories, articles etc.) so this questionnaire aimed to provide information on
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students’opinions about general benefits and challenges they encounter while reading on
the Internet. There were three sections:

a. why students read on the Internet (for pleasure or to search for a specific
topic). There were two questions and Likert scale answers (on 1-5 point
scales) were requested.

b. students’ attitudes towards the benefits and challenges of using Internet
sources for developing reading skills. This section contained seventeen
questions requiring responses on 5-point Likert scales.

c. three open-ended questions aiming to get more detailed information about
student’s opinions and comments in terms of using Internet sources to
develop reading skills.

The other three student questionnaires (shown in Appendices G-L) investigated
students’ attitudes towards teacher-determined, teacher-facilitated and learner-
determined Internet-based reading tasks. These questionnaires were given to students
after each reading task and they included questions on what students thought about the
reading task. Each questionnaire contained two sections. The questions in the first
section required responses on 5-point Likert scales. The second section contained three

open ended questions about Internet-based reading tasks.

Internet-based reading tasks

In the study, the students performed three Internet-based reading activities

designed according to three different approaches: teacher-determined, teacher-facilitated
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and learner-determined. A web page was designed to present the activities to the

students (www.arzukocak.tr.gg).

The first Internet-based reading task was prepared according to a teacher-
determined approach. An authentic text about English language was taken from
Wikipedia. Some comprehension activities were prepared and presented in the
researcher’s web site. In addition, another web site designed to prepare and conduct

online surveys was used in order to design this reading activity (www.jetanket.com).

This web site enabled the students to complete the activity on the Internet and send their
answers to the mail address of the teacher. This web site also statistically showed each
student ’answers in detail (with percentages and graphics). In order to complete the
activity, firstly, the students entered the researcher’s web site. Then, from this web site,
they connected to the other web site to perform the activity. The teacher-determined task
is shown in Appendix M.

The second Internet-based reading task was prepared according to a teacher-
facilitated approach. In this task, students were required to visit websites about one of
five English cities (London, Birmingham, Liverpool, Leeds and Manchester) and fill out
the chart given by working in pairs. The list of web sites students could use to perform
the activity was given to the students. Furthermore, a worksheet explaining how to
complete the activity was distributed to the students. The activity was also made
available on the researcher’s web site. The students completed the activity on this web
site and sent their answers to the teacher. The teacher-facilitated task is shown in

Appendix N.
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The third Internet-based reading task was prepared according to a learner-
determined approach. Students were asked to work in small groups to complete a mini
project. They were also required to determine a real world topic, reading materials from
internet-based resources, design their project and make a mini presentation on their

project. The learner-determined task is shown in Appendix O.

Semi-structured interviews with the teacher and the students

Semi-structured interviews were conducted with the teacher and eight students
to get in-depth responses. Four interviews were conducted with the teacher. In the first
week of the study, the teacher was interviewed in order to elicit information about her
attitudes towards the benefits and challenges of using Internet sources for developing
students’ reading skills. In the following three weeks, the teacher was interviewed about
three types of Internet-based reading tasks. Each week, an interview was conducted with
the teacher after each internet-based reading task was performed by the students to learn
her opinions about the tasks. In addition, the teacher kept a journal during the study and
wrote down what she thought about the reading tasks, using Internet sources to develop
reading skills and her observations of students. The teacher journal gave in-depth
information about what she thought about each task and the effects of tasks on the
students. Interview questions for the teacher are shown in Appendix P, Turkish
quotations from teacher interviews are shown in Appendix R and the teacher journal is
shown in Appendix S.

12 students were interviewed At the beginning of the study, before the

implementations of the tasks, three students were interviewed about their attitudes
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towards the benefits and challenges of using Internet sources for developing reading
skills. The other students were interviewed after they had performed the tasks. They
were interviewed both about their general attitudes towards using the Internet to develop
their reading skills and their opinions and comments about the internet-based reading
tasks. Three students were interviewed for each internet-based reading task. Interview
questions for the students are shown in Appendix Q and quotations from student

interviews are shown in Appendix R.

Procedures for Data Collection

In order to conduct the study, I obtained the necessary permission for data
collection to the administration of School of Foreign Language at Cumhuriyet

University.

Before the questionnaires were administered, a pilot study was carried out for the
first and second questionnaires to assess their validity and reliability. The pilot study
was conducted with thirty-one students in the department of English Language and
Literature. In addition, because I did not have an opportunity to implement the internet-
based reading tasks before the study, other preliminary questionnaires on the tasks were
administered to 10 graduate students in the department of Teaching English as a Foreign
Language at Bilkent University to get feedback about the questions and to ensure that
the questionnaires were reliable. After these processes, necessary changes were made in

the questionnaires.
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The study was conducted in the Preparatory School at Cumhuriyet University at
the beginning of the second semester, in March, 2010. The study started on March 1,
2010 and was carried out for five weeks. In the first week of the study, the students were
informed about the study and asked to sign an “informed consent” form to participate in
the study. The student consent form is shown in Appendix A and the teacher consent
form is shown in Appendix B. They were also informed about the internet-based reading
tasks they would perform. In addition, semi-structured interviews were conducted with
the teacher and three students about their perceptions about the benefits and challenges
of using Internet sources to develop reading skills. The first and second questionnaires
were conducted with the students on March 5 after the validity and reliability of the

questionnaires used in the pilot study were checked.

In the following weeks, two groups of EFL students experienced the three sets of
Internet-based reading activities described above (Teacher-determined Internet-based
reading task on March 8-12, Teacher-facilitated Internet-based reading task on March
15-19, Learner-determined Internet-based reading task on March 29- April 2. Between
22 and 26 March, students were given time to prepare their project work). All the
students in the two classes experienced the same reading tasks. The tasks were done out
of class, and students discussed the answers in class. The teacher’s thoughts were taken
into consideration when preparing the tasks to see whether they are appropriate for
participants’ level. After students experienced each task, they reflected their perceptions
in a questionnaire (3", 4™ and 5™ questionnaires). In addition, three students were

interviewed about each Internet-based reading task after they completed a particular
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task. The students were chosen at random and were different after each task. Also, the
teacher teaching both groups kept a journal during the study to show her thoughts on
each task and she was interviewed about her perceptions on the use of internet-based

reading tasks.

Data Analysis

The data were analysed both qualitatively and quantitatively. All the data
collected from the five different questionnaires were analysed using Statistical Packages
in Social Sciences (SPSS) Version 11.5 except the open ended questions. The answers to
multiple choice and Likert type questions were analysed quantitatively using
percentages and frequencies. In addition, Friedman’s ANOVA was used to compare the
tasks. The responses given to the open-ended questions in the students’ questionnaires
and the interviews were analysed qualitatively. The interviews were audio taped,

transcribed and analysed. The transcript data was categorized in four parts:

-general attitudes towards internet use to develop reading skills

- attitudes towards teacher-determined internet based reading task

- attitudes towards teacher-facilitated internet based reading task

- attitudes towards learner-determined internet based reading task
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Conclusion

This chapter gives general information about the setting, participants, instruments
and the procedures of the study. In the next chapter, the data analysis and

the findings will be discussed in detail.
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CHAPTER IV: DATA ANALYSIS

Introduction

This study investigated the attitudes of students and a teacher at the Preparatory
School of Cumhuriyet University (CU) towards using Internet sources to develop
students’ reading skills in English language instruction. It has focused on the following

research questions:

1. What are the teacher’s and students’ attitudes towards the benefits and

challenges of using Internet sources for developing EFL students’ reading skills?

2. In what ways does the nature of tasks (teacher-determined, teacher-facilitated
or learner-determined) affect students’ and teachers’ attitudes towards Internet use in

reading classes?

Data Analysis

In this section, data gathered from students’ questionnaires, the teacher and
student interviews and teacher journal will be discussed separately in relation to the

research questions.

Research Question 1: What are the teacher’s and students’ attitudes towards the benefits

and challenges of using Internet sources for developing EFL students’ reading skills?
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Students’ reading skills (Questionnaire 1, Section II)

The study investigated students’ opinions of their reading skills and their current
reading classes in terms of usefulness to them to find out whether the students need to
develop their reading skills and whether they are content with traditional text-based
reading instruction. These data also enabled me to compare students’ opinions about
traditional text-based reading tasks with their opinions of Internet-based tasks. The

results are presented in Table 1.

Table 1 - Students’evaluation of their current reading skills and courses

How would you How would you rate your current reading
rate your reading skills? instruction in terms of its usefulness to you?
Percentage Percentage
(N=42) (N=42)
Very Poor 0 0
Poor 24 0
Average 9.5 9.5
Good 76.2 52.4
Very Good 11.9 38.1
Total 100 100

The responses given to Q1 indicate that the vast majority of the students rated
themselves as good (76.2%) or very good (11.9) and only one student rated themselves
as poor. Moreover, most of the students rate their reading classes as good (52.4%) or
very good (38.1%) in terms of their usefulness to them. These results indicate that

students are generally (90.5) satisfied with their current reading classes.
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Students’ Internet use (Questionnaire 1, Section I11)

The questions about students’ Internet use aimed to get information about
students’ Internet availability and whether students use the Internet to support their
English learning since it is thought that these factors may affect students’ attitudes

towards Internet use in developing their reading skills.

BOTH

Personal Interests Educational Purposes

Percentage:
11.90%

Percentage:
76.20%

Percentage:
11.90%

Figure 1 - What do the students use the Internet for?

As shown in Figure 1, most students (76.20%) used the Internet for both personal
interest (electronic mail, games, music, chat rooms etc.) and educational purposes (doing

homework, searching for information etc.).

In response to the question of whether they used the Internet for their English
courses 70% of the students state that in their main course, they usually search for
information about English Language and Literature, such as finding classic stories and
getting information about writers. In addition, for this course, they say that they find
some films that include English subtitles and look unknown words up in dictionaries on

the Internet. Moreover, students state that for the writing course, they find some model
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paragraphs and essays on the Internet to see how they are constructed. The results also

show that in vocabulary courses, they use the dictionaries on the Internet for the words

they do not know. The students also say that in reading courses, they use the Internet to
search for information about a topic. According to these results, students are familiar

with using the Internet for their English courses.

Table 2 - How do students connect to the Internet?

Internet availability percentages
Internet cafes 59.52
dormitories 38.10
home 30.95
wireless network 16.57

As is seen in Table 2, most of the students (59.52%) connect to the Internet from
Internet cafes. Therefore, it can be concluded that connecting to the Internet for

educational purposes can be a problem for the students.

Students’ attitudes towards using the Internet in developing English reading skills:

Quantitative analysis (Questionnaire 1)

The results gathered from student questionnaire 2 provided information about
why students read on the Internet and students’ attitudes towards the benefits and

challenges of using Internet sources to develop their reading skills.
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As regards the reasons for reading on the Internet (Section A), most of the
students (90.4%) state that they read on the Internet to search for a specific topic and
66.6% of the students maintain that they read on the Internet for pleasure. These results
indicate that students mostly read on the Internet to get information about a particular

topic.

The results concerning the benefits and challenges of using Internet sources
(Section B) are presented in Tables 3 and 4 respectively. These questions required
responses on 5-point Likert scales (ranging from “strongly disagree=1" to “strongly
agree=5"). In the table, the responses “agree” and “strongly agree” are combined

“A/SA”; “disagree” and “strongly disagree” are combined “D/SD”.



Table 3 - Students’ attitudes towards the benefits of using Internet sources to
develop reading skills
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A/SA° N D/SD M
% % %

I believe that internet sources are useful for

1  developing reading skills 952 48 0.0 4.48
Internet sources can be used to develop reading

2 skills to support my learning 952 48 00 438
My reading ability can develop by using various

3 Internet sources 88.1 119 0.0 4.17
My interest and motivation to read can increase

4 by using Internet sources 78.6 19.0 24 4.07
I generally have positive attitudes towards using

5 the Internet in reading classes 762 19.0 48 4.05
I believe that the Internet offers a good source to

6 develop our English reading skills 90.5 9.5 0.0 4.52
The Internet provides various authentic and

7  reference materials 81.0 143 48 4.19
The Internet enables us to access authentic

8 reading materials easily and quickly 929 24 48 452

9 Ilike searching the internet for general interest 833 7.1 95 412

10 I like searching the Internet for study resources 73.8 119 143 3.81
The English texts in the Internet help me to learn

11 new vocabulary 88.1 48 7.1 417

Note: M: Mean Number of Students: 42

A: Agree SA: Strongly Agree N: Neutral

D: Disagree SD: Strongly Disagree
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Table 4 - Students ’attitudes towards the challenges of using Internet sources to
develop reading skills

A/SA N D/SD M

% % %

I think that I need training to use the Internet

12 effectively to develop my reading skills 619 143 238 3.45
I have difficulty in understanding the English texts on

13 the Internet 35.7 16.7 47.6 281
I have difficulty in understanding the English texts on

14 the Internet as I encounter many unknown words 47.6 214 31.0 3.14
I have difficulty in understanding the English texts on
the Internet as I encounter many unknown

15 grammatical structure 26.2 23.8 50.0 2.67
My motivation and interest towards reading declines

16 due to the unknown vocabulary on the Internet 214 19.0 59.5 243

I have difficulty in completing Internet-based reading
tasks as I do not have an opportunity to connect to the
17 Internet 47.6 119 40.5 3.17

Note: M: Mean Number of Students: 42
A: Agree SA: Strongly Agree N: Neutral D: Disagree SD: Strongly Disagree

The mean scores of responses to questions about the benefits of the Internet were
between 3.81 and 4.48, indicating that the students have positive attitudes about the use
of Internet sources to develop their English reading skills. It seems that a majority of the
students agree that Internet sources offer students opportunities to improve their reading
skills. The mean scores of responses that were given to the last questions about the
disadvantages of the Internet (questions 12-17) were between 2.43 and 3.45. While these
received less agreement than the ‘advantage’ items, these results nevertheles indicate
that students encounter some problems while using Internet sources to develop their
reading skills. The most problematic issue for the students is that more than half of them
believe that they need training to use the Internet effectively to develop their reading

skills. This is important for the study since it may affect students’ attitudes towards
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using Internet-based tasks in classes. Moreover, it seems that Internet availability and
having difficulty in understanding the text due to unknown words are problematic issues

for some students.

Students’ attitudes towards using the Internet in developing English reading skills:

Qualitative analysis

This section presents the analysis of qualitative data gathered from three open-
ended questions in Part C of the second questionnaire and students’ interviews. The
interviews and open-ended question section in questionnaire 2 have focused on the same
three questions. These are shown in Table 5 along with the number of the students who

responded to the open ended questions in questionnaire 2.

Table 5 - Open ended questions in questionnaire 2

The questions Number of
Missing Responses
responses received

1. What do you think are the benefits of using Internet sources for 12 30

students to develop their reading skills in English?

2. What kind of challenges do you think students may encounter 14 28

while using Internet sources to develop their reading skills?

3. Do you believe that Internet sources are useful for developing 12 30

reading skills in foreign language instruction? Why?

The benefits of using Internet sources to develop students’ reading skills (Q1)
Half of the students (open ended responses: 15/30 students, interview responses:
6/12 students) stated that the Internet provides students with a variety of sources on

different topics. Some students (open ended responses: 4 students, interview responses:
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4) also mentioned that the Internet enables them to reach these authentic reading

materials easily and quickly:

“We do not have enough materials or texts. However, when we enter the
Internet, we can find and read a great number of sources™ (Interview
responses) (1)

“We can access authentic materials easily” (open-ended questions) (2)
Some of the students (Interview responses: 3/12) also stated that the Internet
enables students to get detailed information on a specific topic:

“We find detailed information about the topic that we are searching for”
(Interview responses) (3)

“You can get detailed information on the Internet. | have greatly benefited from
the Internet in this way”” (Interview responses) (4)

With regard to skill development, some of the students (open ended responses:
10/30, interview responses: 2/12) say that they learn new words by means of reading on
the Internet:

“May be there is a word we have not heard before. However, as this word is

being used on the Internet currently, the Internet enables us to use this word”

(Interview responses) (5)

“As our pace of reading accelerates, our knowledge of vocabulary increases and
we can find the meanings of unknown words instantly.””(open-endedquestions)

(6)

A number of students stated that using Internet sources helps them to improve
their reading comprehension skills, more specifically, according to some students, one of
the benefits of using Internet sources is that they have an opportunity to use scanning
and skimming skills (interview responses: 2/12) and to develop reading fluency (open-

ended responses: 7/30, Interview responses: 2/12):
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““Since we will find a large variety of sources for the information we are
searching for, we use reading skills such as skimming and scanning in order to
reach detailed information in these sources” (Interview responses) (7)

“It can be useful for reading fluently. In addition, you can get familiar with using
the Internet” (Interview responses) (8)

Some students (interview responses: 5/12) also stated that reading on the Internet
is motivating, interesting and enjoyable.

“There are lots of websites and they can be very enjoyable. Pictures and other
factors get people’s attention and they want to read” (Interview responses) (9)

“I get bored when | hold a book and turn its pages but when | read on the
Internet all the pages are in front of me. It seems more motivating to me”
(Interview responses) (10)

It also worth noting that some students (open ended responses: 2/30, interview
responses: 1/12) stated that the greatest benefit of using Internet sources to improve their
reading skills is that it increases their general cultural knowledge:

“While reading on the Internet, another topic can attract your attention. After

you read it, you decide to read another topic, so you get information about this

area. This increases your general cultural knowledge™ (Interview responses) (11)

“Our general cultural knowledge increases™ (open-ended questions) (12)

The challenges of using Internet sources to develop students’ reading skills (Q2)

Responses to the open-ended questions and interviews show that one of the
problematic issues in using the Internet for reading in English is unknown vocabulary

and grammatical structures (open-ended responses: 10/28, interview responses: 5/12 ):

“We sometimes encounter many words whose meanings we do not know and very
complicated structures” (Interview responses) (13)

“When there is a very complicated passage, we can have difficulty in
understanding it” (open-ended questions) (14)
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However, others (interview responses: 3/12) reported that the grammar and
vocabulary used in the texts on the Internet is not a problem for them. They stated that
the grammar structures on the Internet are not complicated and they can find the
meanings of unknown words easily by using online dictionaries:

““I come across some words whose meanings | do not know on the Internet, of

course. However there are many English dictionaries giving detailed information

about the words on the Internet.”” (Interview responses) (15)

Another problem stated by some students (open-ended responses: 4 /28,
interview responses: 2/12) is the availability of the Internet. This tallies with the the
results of the first questionnaire that most of the students connect to the Internet at

Internet cafes. Students stated that not every student has an Internet connection at home:

“Not everyone has an Internet connection at home. My friends staying in the
dormitory have difficulty in connecting to the Internet “(Interview responses)

(16)

Moreover, some of the respondents (open ended responses: 3/28, interview
responses: 2/12) mentioned that they encounter some technical problems with the
Internet while reading:

““Students should be careful about technical problems and choose the place

where they connect to the Internet well. Because the pace of the Internet

connection at the dormitory is not the same as the one at a café in the city centre.

(Interview responses) (17)

“Sometimes a web page does not open and I cannot load files because of

technical problems on the Internet” (open-ended questions) (18)

A few respondents (open ended responses: 2/28, interview responses: 1/12) also

reported that they are not good at using the Internet, so they have difficulty in using the

Internet sources:
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“Sometimes, even if | have the opportunity to connect to the Internet, | cannot
use the Internet (open-ended questions) (19)

“The ability of using the Internet well is the most important skill. Most people do
not know this. It is necessary to know some programmes in order to open the
sources after they are found. Students should develop their Internet operating

skills (Interview responses) (20)

In addition, some students (open-ended responses: 1/28, interview
responses:2/12) stated that some Internet sites demand that people register in order to be
able to use them and it may even be necessary to pay for membership. This discourages
students from using these sites:

“You sometimes have difficulty in accessing some Internet sites as they are

closed. You have to register and at times pay money to use these Internet sites”

(Interview responses) (21)

Another problem stated by some students (open ended responses: 3/28 responses)
is that using Internet sources to read can cause some eye diseases:

“There can be problems with eye disease’ (open-ended questions) (22)

In spite of these challenges, some students (open ended responses: 3/28 students,

interview responses: 1/12 student) stated that they do not come across any challenges

while using the Internet in the development of their reading skills.

The teacher’s attitudes towards benefits of using Internet sources to develop students’

reading skills (analysis of interviews with the teacher and teacher journal)

The teacher stated that she believes that using Internet sources is useful for
developing students’ reading skills. However, she emphasizes that Internet sources can

be beneficial only if they are used effectively:
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“Of course, | believe that using Internet sources is beneficial in developing
students’ reading skills. But, I think it can be useful for students when it is used
effectively. | think spending too much time on the Internet can be time consuming
instead of being beneficial. Therefore, I think if the Internet is used with the
textbook, it will be more beneficial” (23)

She also emphasized that students should be careful about using reliable web
sites in order to get information. Moreover, she stated that students should learn be
selective about the information they take:

““I sometimes give students some topics to investigate. However, | warn students

not to believe every web site they encounter. I tell them to write the key words

correctly and get information from reliable web sites. | say to students "read,
absolutely read but select the information from the web sites and bring it to the

class™ (24)

The teacher also thinks that students have positive attitudes towards using
Internet sources to develop their reading skills but that they do not know how to use the

Internet effectively:

*“Since students do not know how to use Internet sources usefully I sometimes
need to remind them about this™ (25)

As regards the benefits for teachers, she thinks that using the Internet in English
language instruction leads not only students but also teachers to investigate and enables
them to get prepared for the questions that students may ask:

“Of course it also gets us to do research and requires us to prepare for the

questions students might ask. Hence, you start to worry about doing a lot of

research and learning how to use the Internet as well as possible and being able
to teach this to the students™(26)
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The teacher’s attitudes towards challenges of using Internet sources to develop students’

reading skills

As regards challenges teachers can encounter while using the Internet sources for
developing students’ reading skills, the teacher stated that teachers are generally afraid
of technology, and need to be trained in using the Internet for English language
instruction and given opportunities to practice:

“I have tried by myself to improve my ability to use the Internet both in and out

of class so that I can prepare lessons and lesson materials. I am still trying to

develop these abilities. We, teachers-are generally afraid of the Internet so
teachers really need this kind of a course, training about how to use the Internet
and implementation. The teacher will demonstrate what he has learnt in front of

the other teachers by doing micro teaching™ (27)

Concerning the problems of using Internet sources, like the students, the teacher
also stated that the most problematic issue for students is Internet availability. Also like
the students, the teacher noted that students may struggle with the texts on the Internet:

“They can have difficulty in understanding and analysing the texts on the Internet

because in order to decide that a text they find on the Internet is suitable for their

level of English, some of their reading skills must have developed” (28)

In generally though, in spite of the challenges both students and teachers
encounter, the teacher appears to have a positive attitude towards using Internet sources
to develop students’ reading skills and strongly believes that students can develop their
reading skills by using Internet sources.

Research Question 2: In what ways does the nature of tasks (teacher-determined,

teacher-facilitated or learner- determined) affect students’ and teachers’ attitudes

towards internet use in reading classes?



Students’ attitudes towards teacher-determined Internet-based reading task:

Quantitative analysis (Questionnaire 3)

The third questionnaire explored students’ opinions about the benefits and
challenges of using teacher-determined Internet-based reading task. The questionnaire
includes 12 questions requiring responses on 5-point Likert scales (ranging from
“strongly disagree=1" to “strongly agree=5"). In the table, responses “agree” and
“strongly agree” are combined as “A/SA”; “disagree” and “strongly disagree” are

combined as“D/SD”.

Table 6 - Students’ attitudes towards the benefits of using teacher-determined
Internet-based reading tasks
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A/SA N D/SD M

% % %
1 Itis interesting 619 262 119 3.57
2 Itis enjoyable 47.6 333 19.0 3.29
3 It motivates me to read more 548 333 11.9 3.52
It is different from traditional text based reading
4 tasks 69.0 119 19.0 3.69
It enables to explore the text at my own pace out of
5 the class 73.8 190 7.1 393

Note: M: Mean Number of Students: 42
A: Agree SA: Strongly Agree N: Neutral D: Disagree SD: Strongly Disagree

The first five questions aimed to investigate students’ opinions about the
benefits the teacher-determined reading task offers. The overall mean scores of
responses to questions 1, 2, 3, 4 and 5, shown in Table 6, indicate that students have

positive attitudes towards the teacher-determined task. However, it is seen that some
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items attracted much more agreement than others. The advantage which attracted the
most widespread agreement was that the task enabled students to read the reading
material at their own pace out of the class. On the other hand, the results show that less

than half of the students (47.6%) found the task enjoyable.

Table 7 - Students’ attitudes towards the challenges of using teacher-determined
Internet-based reading tasks

A/SA N D/SD M

% % %
Q6 It limits learner autonomy 357 26.2 38.1 2.98
Q7 Itis not as effective as working as a group 214 28.6 50.0 2.64
Q8 1Ido not have enough computer operating skills 28,6 24 69.0 2.36
Q9 The text is difficult to understand 119 95 78.6 2.07

Note: M: Mean Number of Students: 42
A: Agree SA: Strongly Agree N: Neutral D: Disagree SD: Strongly Disagree

Questions 6, 7, 8 and 9 focused on exploring challenges of using teacher-
determined Internet-based reading tasks students performed. As Table 7 shows, the
overall mean scores of the items indicate that they did not have much difficulty in doing
the task. It seems that the most problematic issue for the students is that as this activity is
teacher-centred, they believe that it does not provide them with many opportunities to
take charge of their learning. The results show that very few students had difficulty with

the text they read or felt that their computer skills were inadequate to do the task.
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Table 8 - Students’ feelings about the teacher-determined Internet-based reading task

A/SA° N D/SD M

% % %
Q10 I liked the task 59.5 262 143 3.52
Q11 Iwant to do this task in reading class 619 214 167 3.60
It is beneficial to developing my reading
Q12 skills 73.8 190 7.1 393

Note: M: Mean Number of Students: 42
A: Agree SA: Strongly Agree N: Neutral D: Disagree SD: Strongly Disagre

The answers given to the questions10, 11 and 12, shown in Table 8, indicate that
most students have positive attitudes overall towards doing teacher-centred Internet-
based reading tasks to develop their reading skills in language instruction. However,
when the answers given to question 10 and 12 are compared, the result suggests that

students found the task more “beneficial” than “enjoyable”.

Students’ attitudes towards teacher-facilitated Internet-based reading task

(Questionnaire 4)

This questionnaire aimed to explore students’ attitudes towards the teacher-

facilitated Internet-based reading task.



Table 9 - Students’ attitudes towards benefits of using teacher-facilitated Internet-based reading tasks
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A/SA N D/SD M

% % %
Ql It is interesting 714 19.0 9.5 3.69
Q2 It is enjoyable 548 26.2 19.0 343
Q3 It motivates me to read more 57.1 23.8 19.0 3.40
It offers an opportunity to learn lots of new
Q4 vocabulary 69.0 16.7 143 3.74
It offers an opportunity to learn about English
Q5 culture 76.2 214 24 398
Q6 It offers an opportunity to work cooperatively 85.7 7.1 7.1 4.02
It offers an opportunity to choose the topic to
Q7 read 524 143 333 3.29

Note: M: Mean Number of Students: 42

A: Agree

SA: Strongly Agree N: Neutral

D: Disagree SD: Strongly Disagree

According to Table 9, the overall mean scores indicate that students have positive

attitudes towards the teacher-facilitated tasks. The results also indicate that the most

beneficial feature of the task is that it enables students to work cooperatively in pairs

(85.7%). Moreover, it is noteworthy that the least beneficial feature of the task for

students is having an opportunity to choose the topic to read among the other topics

given (52.4%)
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Table 10 - Students’ attitudes towards challenges of using teacher-facilitated Internet-based reading tasks

A/SA N D/SD M

% % %
Q8 It takes too much time to complete 57.1 16.7 262 3.43
Q9 I had difficulty in completing the task 47.6 23.8 28.6 3.29
Q10 I felt overwhelmed while studying on the task  52.4 21.4 26.2 3.45
Ql1 I felt as if I got lost among the web sites 333 16.7 50.0 2.79
I encountered lots of unknown vocabulary and
Q12 structures 54.8 26.2 19.0 3.43

Note: M: Mean Number of Students: 42
A: Agree SA: Strongly Agree N: Neutral D: Disagree SD: Strongly Disagree

According to the mean scores, the most challenging issue for the students is
feeling overwhelmed (3.45) as they have to navigate from one web site to another in
order to get the factual information to do the task. This is followed by spending too
much time to complete the task (3.43) and encountering a lot of vocabulary and
structures they do not know in the web sites (3.43). The overall mean scores of the items
are rather higher (closer to 4 than to 2), suggesting that students encountered many

challenges while doing the task.
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Table 11 - Students’ feelings about teacher-facilitated Internet-based reading tasks

A/SA N D/SD M

% % %
Q13 I liked the task 548 23.8 214 3.33
Ql4 I want to do the task in reading classes 452 262 28.6 3.19

Ql5 It’s beneficial to developing my reading skills 71.4 14.3 14.3 3.83

Note: M: Mean Number of Students: 42
A: Agree SA: Strongly Agree N: Neutral D: Disagree SD: Strongly Disagree

The results gathered from last three questions show that although most of the
students (71.4%) believe that this task helps them to develop their reading skills, less
than half of the students (45.2) want to do teacher-facilitated Internet-based reading

tasks in reading classes.

Students’ attitudes towards learner-determined Internet-based reading task

(Questionnaire 5)

Questionnaire 5 aimed to find out students’ attitudes towards the learner-

determined Internet-based reading task.



75

Table 12 - Students’ attitudes towards benefits of using learner-determined Internet-based reading tasks

A/SA N D/SD M

% % %
Q1 Itis interesting 714 119 16.7 3.74
Q2 Itis enjoyable 50.0 26.2 23.8 3.38
Q3 It is motivating 50.0 28.6 21.4 3.40
Q4 It provides learner autonomy 66.7 143 19.0 3.67
The activity increased my desire to read because it
Q5 enabled me to choose my own sources and topics 59.5 19.0 21.4 3.50
Q6 It enables us to learn how to conduct research 69.0 7.1 23.8 3.60
It enables us to develop our ability of synthesizing and
Q7 evaluating 714 119 16.7 3.74
It enables us to build self confidence as it allows us
Q8 control over the learning process 54.8 19.0 26.2 3.52
It enables us to read various authentic texts on a topic
Q9 that interests us 619 19.0 19.0 3.62
It enables us to develop our speaking skills as we
Q10 present our project work orally in the class 59.5 16.7 23.8 3.52
It enables us to benefit from the multimedia
environment of the Internet such as images,
Q11 photographs, videos, etc. 619 19.0 19.0 3.62
Q12 Tt enables us to work cooperatively in groups 71.4 238 4.8 3.93

Note: M: Mean Number of Students: 42

A: Agree SA: Strongly Agree N: Neutral D: Disagree SD: Strongly Disagree

As can be seen in Table 12, the overall means of the items indicate that students

think that learner-determined Internet-based reading tasks provide students with many

benefits. According to the students, the most beneficial aspect of the task is that it

enables them to work cooperatively in groups (3.93), so providing an opportunity to

share and discuss what they read. Other important benefits of using this task are that it is

interesting for students (3.74) and develops their ability of synthesizing and evaluating
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(3.74) as they have to assess the information that they get from various Internet sources

to do the task.

Table 13 - Students’ attitudes towards challenges of using learner-determined Internet-based reading tasks

A/SA N D/SD M
% % %
Q13 I had difficulty in completing the task 31.0 16.7 524 2.60
I had difficulty in completing the task as task as |
Q14 do not know well how to search on the Internet 16.7 7.1 762 2.17
Q15 I had difficulty in planning all the learning process 21.4 23.8 54.8 2.55
Q16 I had difficulty in presenting project work orally 19.0 214 595 240
Note: M: Mean Number of Students: 42
A: Agree SA: Strongly Agree N: Neutral D: Disagree SD: Strongly Disagree

Table 13 shows the challenges students encountered while using the learner-
determined task. The mean scores of responses are quite low, indicating that most
students did not have much difficulty in doing the task. However, nearly a third of
respondents (31%) still had difficulty in completing the task. This may result from
another finding indicating that some students (21.4%) had difficulty in planning the
learning process (2.55): deciding on the topic, determining the Internet-based resources,

the product and the process.
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Table 14 - Students’ feelings about learner-determined Internet-based reading task

A/SA N D/SD M

% % %
Q17 1liked the task 69.0 16.7 143 3.69
Q18 I want to do the task in reading class 524 286 19.0 348
Q19 It’s beneficial to developing my reading skills 69.0 190 119 3.81

Note: %: Percentage M: Mean Number of Students: 42
A: Agree SA: Strongly Agree N: Neutral D: Disagree SD: Strongly Disagree

As Table 14 shows most of the students (69%) liked the activity and more
than half of the students (52.4%) want to perform learner-determined Internet-based
reading tasks. The results also show that students strongly believe that learner-
determined tasks enable them to improve their reading skills (3.81). Overall means of
the items indicate that in general, students have positive attitudes towards doing student-

centred Internet-based reading tasks in reading classes.

Comparison of the three tasks

Six items which were included in all of questionnaires 3, 4 and 5 were compared
in order to investigate the differences among students’ attitudes towards each Internet-
based reading task (teacher-determined, teacher-facilitated and learner-centred). These
items are shown in Table 16 with the mean scores for each of these items for each

questionnaire."

! Since their order of presentation was different in each questionnaire, the
numbers given in Table 16 are different from those in tables above.
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Table 15 - Comparison of Data Gathered from Questionnaire 3, 4, and 5 for attitudes towards doing
Internet-based reading tasks: The mean scores (M) for six items in each questionnaire

Questionnaires
) Friedman's
Questions 3 4 5 ANOVA
QI(M): I think the task is interesting 3.57 3.69 374 y2=2.113,p>.348
Q2(M): I think the task is enjoyable 329 343 338 y2=336, p>.845
Q3(M): Lhis internet-based reading task 352 340 340  42=226, p>.898
increases my motivation to read
Qa(m); | liked thisntemet- basedreading 3 55 333 360 2-2.730, p>.255
I want to do this kind of internet-
Q5(M): based reading tasks in reading 3.60 3.19 348 y2=1.744,p>.418
classes
Q6(M): I believe that this task is beneficial 393 383 381  32=0.690, p>.708

to developing my reading skills

Friedman’s ANOVA showed that, there were no significant differences among

students’ responses for these items. It seems that students’ attitudes did not change

reliably according to theii nature of the tasks. The results also indicate that students have

positive attitudes towards all of the Internet-based reading tasks they took part in.

Students’ and teachers’ attitudes towards Internet-based reading tasks: Qualitative

analysis

This section analyses qualitative data gathered from three open-ended questions

in Part B of the third, fourth and fifth questionnaires and students’ interviews together

with data gathered from the teacher journal and teacher interviews. The open-ended

questions in the questionnaires aimed to get information about students’ attitudes
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towards each of the Internet-based reading tasks. All of the open ended questions asked
in questionnaires 3, 4 and 5 were also asked in the interviews with students.
Interviewees were also asked if they would like to do this kind of task in future reading

classes.

The number of the students responding to the open-ended questions in the

questionnaire 3, 4 and 5 is shown in Table 16.

Table 16 - The open-ended questions in Questionnaire 3, 4, 5

The questions Questionnaire 3 ~ Questionnaire4  Questionnaire 5

(Teacher- (Teacher- (Learner-
determined task)  facilitated task)  determined task)

1. What are the benefits of doing

this Internet-based reading task to 3 34 33
develop your reading skills?

2. What challgnges did you ' 36 40 35
encounter while you were doing

this task?

3. Do you think this Internet-based 38 a1 35

reading task helps you to develop
your reading skills?

With regard to the teacher interviews and teacher journal, interviews with the
teacher about her opinions of Internet-based reading tasks were conducted after each
reading task was done by the students. The teacher journal also provided data about the
teacher’s opinions on each Internet-based reading task.

In this section, the data about the teacher’s and students’ attitudes towards
Internet-based tasks are presented together in two groups. We will look at the benefits

and challenges of the tasks in turn.
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Benefits of teacher-determined (TD), teacher-facilitated (TF) and learner-determined
(LD) Internet-based reading tasks

Students’ responses revealed that each task has distinctive features that enable
students to develop their reading skills. As regards the teacher-determined task, some
students (2/35) stated in their responses to open-ended questions that by performing this
task, they gained an idea about how to study individually to develop their reading skills
by means of the Internet:

“In this reading task, I have seen how to study individually”” (open-ended
questions) (29)

Some students (4/35) in their responses to open-ended questions also stated that
this task was enjoyable and motivating for them and since the task was performed on the
Internet it seemed more interesting to them than traditional text based tasks:

““As this activity was performed on the Internet, it was more enjoyable and
motivated me to do the activity voluntarily” (open-ended questions) (30)

“Technology seems interesting to me and | think the things that seem interesting
to me will develop me” (open-ended questions) (31)

Although many students stated that they believe that these kinds of activities help
them to develop their reading skills, some students (4/35) found it not very beneficial:

“I do not think that it provides us with any benefits (open-ended questions) (32)

These results show that although some students did not find the activity
beneficial, most of the students (open-ended responses: 31/35 students, interview
responses: 3/3) think that it offers them some opportunities to improve their reading

skills.
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Concerning the teacher’s perspective on the benefits of using teacher-determined
tasks, the teacher stated that this task enables the teacher to see the answers of the
students to the questions in the task statistically and in detail by means of an Internet-
based system. According to the teacher, this is beneficial since it offers an opportunity to
see the individual responses of the students and assess the success of the whole class
according to the responses:

*““ It can be beneficial to see the results of this reading task through an Internet-
based system, to see which student give the correct answer to which question and
which question are answered incorrectly by most of the students™ (teacher
interviews) (33)

“This activity seems to give the teacher the chance to see overall success of the
class in terms of the easiest and the most difficult question. Teacher can see the
results of statistical analyses of each question and can take necessary measures
about student error without telling them directly” (teacher journal)

Another point stated by the teacher concerning benefits of the task for the teacher
is that it is easy to prepare:

“For the teacher, it seems easy to prepare. You can copy and paste the reading
from any source, from a book, newspaper, or even from an internet page™
(teacher journal)

In addition, the teacher mentioned that this activity is not difficult for the

students to do and the task does not require having excellent computer operating skills:
“There are students who have not used the Internet to search for something or
even who do not know how to use the computer. These students did not want to
do this task and | told them it was not too difficult and they could learn it with the
help of their friends. And then, they changed their minds™ (teacher interview)
(34)

Another important point stated in the teacher journal is that since this task

requires students to study individually out of the class, they have a chance to study in a
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relaxed atmosphere without being anxious about making mistakes. She added that

studying in this way helps students to have self confidence and develop themselves:
“Because it is an individual activity, they will not feel the fear of making
mistakes. It will be only the teacher to see their answers. This may improve their
self confidence. They can also feel free from peer pressure, and such an Internet-

based activity can broaden their horizons since they are free from such
pressure” (teacher journal)

Moreover, the teacher thinks that this task can be beneficial in developing
students’ reading skills in different ways:

“ This task requires them to read the text and answer the questions on the

computer screen and this can force students to use their background knowledge.

In addition some exams are taken by means of computers and they can gain

experience of Internet-based exams. Moreover, it increases their willingless to

investigate and learn something” (teacher interviews) (35)

Another point stated by the teacher is that this task is similar to traditional text

based reading tasks in some aspects but since it is done individually as an assignment

out of the class it also different from the reading tasks in the class:

“In fact, it is similar to traditional text based reading tasks in some respects. If
we had an Internet connection in the class and we did the task with the students,
it would not be different. However this activity requires students to perform the
task individually out of school by setting aside time for the activity. It is different
from this perspective “(teacher interviews) (36)

The teacher also stated that she is thinking of using techer-deternmined Internet-

based reading activities in the class since they seem interesting to students:

“Of course | would think of using this task. It can break up the monotonous
atmosphere of the class and I think using different instructional materials is
useful’” (teacher interviews) (37)

Furthermore, the teacher believes that students want to do teacher-determined

Internet-based reading tasks in reading classes.
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In respect to teacher-facilitated Internet-based reading task, some of the students
reported that this task provided them an opportunity develop their general knowledge
(open-ended responses: 3/ 34, interview responses: 3/3) as they got information about a

well-known city in England to complete the task:

“We got information about the cities in England in terms of population,
transportation, climate etc. It provided information in terms of general culture™
(student interviews) (38)

“It is beneficial to reading skills but generally it is useful for general knowledge™
(open-ended questions) (39)

Some respondents also stated that as the topic was interesting and different
(open-ended responses: 2/34, interview responses: 1/3), it motivated them to read more
and that this helped them to improve their reading skills:

“New and different things seem interesting to me and | have a desire to read in

order to get information about these new things. Therefore, this improves my

reading skills.” (open-ended questions ) (40)

“First of all, the topic is interesting. Since it is interesting, it motivates you to
read more and naturally the reading skills develop” (student interviews) (41)

Moreover, some of the students (open-ended responses: 2/41) mentioned that the
style of this activity is different from traditional text-based activities they do in the class.
From these responses it is assumed that as this Internet-based reading task seems
different to students, students are motivated to do the task: reading on various web sites
in order to get information for a specific topic. Therefore, the more they read, the more
their reading skills develop:

“This task is useful for developing my reading skills since it has a different style
and it offers different sources to read” (open-ended questions) (42)
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The results also show that although most of the students have positive attitudes
towards the benefits of using the Internet to develop reading skills, five students (open-
ended questions) stated that they think this activity is not beneficial as they had
difficulty in completing the task:

“I do not think that it is beneficial as | got bored and had difficulty in doing the
task™ (open-ended questions) (43)

From all the responses we can assume that a great number of students believe
that teacher-facilitated Interned based reading task is useful for improving their reading
skills.

With regard to the benefits of doing this task for students, the teacher stated that
this task enables students to learn how to get information about a topic through web

sites:

“They can develop their skills of using various web sites in order to get
information” (teacher interviews) (44)

“This activity could also give students the chance to learn and practise how to

access correct information when they have to use the Internet for any reason”

(teacher journal)

Moreover, the teacher reported that this task can help students to use and develop
some reading skills such as scanning and skimming:

“ There are some reading skills students should use while reading such as

skimming and scanning. The task can enable students to use and develop these

skills” (teacher interviews) (45)

“Students can develop their skimming, scanning skills by means of such
activities” (teacher journal)

Another point stated by the teacher concerning the benefits of the teacher-

facilitated Internet-based reading task for students is that since this task was done by
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studying in pairs it provides students with many opportunities for studying
collaboratively:
“ This activitity requires pair work. Therefore, it can help students to
communicate, exchange their ideas, to help and criticize each other™ (teacher

interviews) (46)

“This is a pair work, and they can share the responsibility or help each other
about problems they faced during the activity” ( teacher journal)

Moreover, the teacher thinks that this task is different from traditional text-based
tasks:
“This activity is different from classroom activities, because it is not limited to

only one reading. It is not suitable for classroom use.. It can be given as a free
time activity, or could be done with some teacher guidance™ (teacher journal)”

The teacher also stated that she is thinking of using the activity in her classes but
she believes that this task should be done by students who volunteer since not all
students have the facilities to connect to the Internet. Moreover, the teacher mentioned
that students may want to do teacher-facilitated tasks since they are interested in
technology and the Internet. However, she emphasizes that they can get bored during the
activity since they have to navigate from one web page to another in order to get the
information they look for:

““At the beginning, there were students who were willing to do the task. However,

due to some problems they encountered while performing the task, I noticed that

their enthusiasm has rather decreased” (teacher interviews) (47)

Concerning the learner-determined task, some of the students (open-ended
responses: 3/33) stated that they benefitted from working as a group in various ways,

taking the responsibility of studying together, studying in a relaxed atmosphere, having

an opportunity to improve themselves:
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“l was more relaxed as we worked as a group. Studying as a group enables to
improve yourself individually and you learn how to study in a group work.
Therefore, of course, it helps us to develop our reading skills” (open-ended
questions) (48)

In addition, some of the students (open-ended responses: 1, interview responses:

2) stated that since they investigated the topic they had chosen through various web
sites, and discussed what they read as a whole group, the task helped them to develop
their reading skills:

“The task improves our reading skills. Because we read, comment on and discuss
what we read. The task develops our reading skills in different ways” (student
interviews) (49)

“Of course, this task enables us to develop our reading skills. We read various
texts about the topic we have chosen. Then we get the information necessary for
our topic by examining the texts. We summarize the information we get and
present it in the class in a self confident manner.” (student interviews) (50)

Some students also reported (open-ended responses: 5, interview: 1) that they got

information on various topics while they were searching for information on the Internet:

“While 1 was searching for information on the Internet, I got information about
various topics™ (open-ended questions) (51)

“I think it is very beneficial in terms of general cultural knowledge because you

have a topic in your mind but when you look at the Internet you come across a

variety of topics and you change your mind”” (student interviews) (52)

In addition, according to some respondents (open-ended responses: 3) the
learner-determined Internet-based reading task enabled them to develop their ability of
synthesizing and evaluating as they had to assess the information that they got from

various sources to complete the task:

“My ability of synthesizing and evaluating has developed” (open-ended
questions) (53)
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The results also indicated that four students (open-ended responses), however,
stated that they did not think that the task was useful for developing their reading skills.

As regards the teacher’s attitudes towards benefits of using learner-determined
Internet-based reading tasks in terms of teachers, the teacher stated that in this activity,
the whole responsibility of the learning process belongs to students:

“ 1 think it is an activity which somehow relaxes the teacher and helps her to

save time. The teacher gives the responsibility to students without getting

prepared for the lesson. The only duty of the teacher is to see the product, listen

to it and comment on it (teacher interviews) (54)

“As they will decide on every step of the activity, | guess, they will feel more
secure” (teacher journal)

In terms of benefits of learner-determined tasks for students, the teacher reported
that firstly, it helps students to take the responsibility of their own learning.

“It seems to be a kind of activity which leads them to be autonomous learners,
which is an advantage”  (teacher journal)

According to the teacher, this task also helps students to improve their reading
skills since it requires students to decide on the topics, the way they will follow to
conduct the study, the process and product through reading various texts and discuss

about it by working as a group:

*“ Students have to think, search and discuss about what they should do and what
kind of a way they should follow for the project. This requires students to read
something so it helps them to improve their reading skills (teacher interviews)
(55)

In addition, the teacher mentioned that this task involves reading a lot of web

sites fast and so using some reading techniques which enable students to read fast and to

guess the meanings of unknown words from the context:
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“This task has enabled students to improve their reading skills. First of all, it was
necessary for students to open and read the web pages fast. Hence, it requires
students to use some reading techniques for reading fast. In addition, it was
necessary for students to guess the meanings of unknown words from the
context” (teacher interviews) (56)

The teacher also stated that she is thinking of using learner-determined Internet-
based reading tasks to develop students’ reading skills. Moreover, the teacher thinks that
students want to do this Internet-based reading task in reading classes. She also reported
that learner-determined Internet-based reading tasks can be used as a part of the reading

lesson.

Challenges of doing teacher-determined (TD), teacher-facilitated(TF) and learner-
determined (LD) Internet-based reading tasks

The results showed that aside from the common problems they encounter while
using the Internet, students also encountered some challenges which are specific to each
of the different types of tasks. As regards the teacher-determined Internet-based reading
task, students did not state any distinctive problem. The challenges students stated do not
arise from the nature of the task. They stem from both students’ computer and Internet
operating skills and technical problems with the Internet. Moreover, ten students in their
responses to open-ended questions reported that they did not encounter any challenges
during completing this teacher-determined Internet-based reading task. It can be
concluded that this task was not especially challenging for the students.

With regard to challenges teachers can encounter while using teacher-determined
tasks in reading classes, although the teacher stated that it seems easy to prepare the task,

she mentioned that it can take time to prepare, since teachers have to examine various
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web sites in order to find an authentic text and that this requires background knowledge
about using the Internet.
“I have not prepared this kind of an activity so far but while I am preparing
some notes for a lesson, to get information on the Internet | have to examine a lot
of web sites. | have to do many things fast at the same time. To do this it is
necessary to have adequate knowledge about using the Internet” (theacher
interviews) (57)
In addition, the teacher mentioned that since the students do this task as an
assignment, they have to spare time to complete the task:
“Students must make time for this task” (teacher interviews) (58)
Concerning the learner-determined task, the responses indicate that the only
distinctive challenge students encountered are those that stem from group work (open-

ended responses: 5/35, interview:1/2):

“I did not have an opportunity to study with my friends whenever | want”
(open-ended questions) (59)

“Since it was group work there were students who avoided studying” (student
interviews) (60)

The results also show that 13 students (open-ended responses: 11/35, interview
responses: 2/3) did not face any challenges. In sum, the overall results reveal that
students did not have much difficulty in doing learner-determined Internet-based reading
task.

The teacher stated that since students are reponsible for all learning process and
they choose the topic for the project work, one problem is that they may choose broad
topics. She also reported that this can prevent the task from achieving its goal. The
teacher therefore suggested that teachers should give suggestions to students about the

topic they have chosen:
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“While deciding on the subject, students may not limit the topic and may feel lost
in the world of internet and unnecessary information. If I were the students, |
would consult the teacher about the topic (teacher journal)

As regards the problems students can encounter, she stated that they can face
problems with group work:

“ They have problems about sharing the responsibilities for the group work”
( teacher journal)

In addition, the teacher reported that the most problematic issue for the students

is to access the right resources and select the information for the topic of their project.

In respect to the teacher-facilitated task, some of the students (open-ended
responses: 12/40, interview responses: 1/3) stated that they got lost among the web sites
as they had to navigate from one web site to another in order to get the factual
information for the task. They also reported that they had difficulty in finding the
detailed information they were searching for as the Internet includes a wide range of
information. Another challenge stated by some students (open-ended responses: 7/40) is
that this task took too much time to complete and so; it was boring and tiring for the
students. Some example extracts from students’ responses are as follows:

“I was tired of navigating from one web site to another while completing the

task. I started to take notes. It was beneficial but very tiring” (open-ended

questions) (61)

“Go from one web page to another, collect information and write; it took too
much time™” (open-ended questions) (62)

“There are too many web pages. You navigate from one web site to another and
you get bored when you cannot find the information. I got bored and stopped
doing the activity. Then, when | started to do the task again, I felt somehow
unmotivated to complete the task™ (students interviews) (63)
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The results also show that four students (open-ended responses) reported that
they did not face any problems while completing the task. However, it seems that most
of the students (open-ended response: 36/40, interview responses: 3/3) had difficulty in
completing the teacher-facilitated Internet-based reading task owing to these challenges.
The results indicate that among all of the Internet-based reading tasks this is the most
challenging one for students.

Like the students,the teacher stated that in the teacher-facilitated task it is very
difficult for the students to nevigate from one page to another to get the information
about the topic and it bores students:

“l also promised some students to teach them how to use the computer, which is

an unexpected burden on the teacher. While running from page to page, besides

students, | got bored, because | was not sure about opening the suitable page for
the information asked. (I understand you now my dear students!:) (teacher
journal)”

In addition, as regards the problems teachers can face while using teacher-
facilitated Internet-based reading tasks, the teacher stated that this task requires the
teacher to study more than the students. According to the teacher, in this task, first of all,
teachers have to determine a topic and a set of web sites whose contents are appropriate
for the topic chosen. In adition, the teacher stated that the teacher has to enter a lot of
web sites to check whether the information students give is correct or not a and it takes
too much time:

“The teacher has to investigate the information students have given through

various web sites and check that the information is correct. This takes too much

time” ** (teacher interviews) (64)

“For the teacher, it may take a long time, as you need to review many pages to
advice students. It can be tiresome to decide on the subject —you need to find a
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topic to attract the attention of the students and to find suitable pages” (teacher
journal)”

It seems that although the teacher thinks that this task can help students to
develop their reading skills and she can use these task in her reading classes with
volunteer students, she finds the task very challenging for students. It can be concluded
that she has negative attitudes towards using teacher-facilitated reading tasks to develop
students’reading skills. The following statements from the teacher journal express her
negative attitudes towards the task:

“l didn’t like this activity that much. If I were a student, | wouldn’t want to learn

much about those cities in Britain without a reason. If I would spend some time

there, that would be OK. There are a lot of web-site addresses. Whenever | enter

a website, | get tired of opening too many pages. Will my students experience the
same broadness? ” (teacher journal)

Overall, the results clearly indicate the most challenging task for both the teacher

and students is teacher-facilitated task.

Whether students would like to do Internet-based reading tasks in reading classes (Data
gathered from interview responses)

The responses indicate that students’ willingness to do the tasks changes
according to the types of the tasks. All the students interviewed stated that they want to
do teacher-determined (3/3) and learner-determined (3/3) Internet-based reading tasks in

reading classes:

“When | am at home, | do not spare time for reading in English. However, these
kinds of Internet-based activities increase my interest and motivation to read and
enable me to spend time on the Internet efficiently. Therefore, |1 want to do these
kinds of Internet-based reading tasks™ (TD) (65)
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““As a whole society, we are lazy. We do not produce something. It is a problem

and we must solve this problem. This task enables us to produce something, so it

should be done in reading classes” (LD) (66)

Interestingly, although all the students who were interviewed stated that they
found the teacher-facilitated internet-based reading task beneficial in developing their
reading skills, most of the students (2/3) stated that they do not want to do this task due
to the challenges they encountered while completing the task:

“I do not want to do these kinds of tasks because I got bored due to navigating

from one web site to another and I closed the web sites. If there were a large

Internet web site instead of various web sites to read, | could complete the

activity without getting bored™ (67)

Both the qualitative and quantitative data concerning the tasks indicate that
students have positive attitudes towards doing each different type of Internet-based
reading tasks. Interestingly, although students found teacher-facilitated Internet-based
reading tasks challenging, some students (45.2%) want to do this task in reading classes.
This may result from another finding of the study indicating that most of the students
believe that this task is beneficial from developing their reading skills.

The teacher’s assessment of the Internet-based reading tasks

After all the interviews the teacher was asked to rate all Internet-based reading
tasks according to their benefits to improving students’reading skills. The teacher stated
that the most beneficial task is the learner-determined Internet-based reading task since
students were eager to do this task. This point was also stated in the teacher journal:

“Students reaction to the activity was more positive than to other activities,

except for some. They didn’t believe their ears when they heard they would

choose the topic. They looked more confident than before, maybe, because there
were no limits.””(teacher journal)
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The second task according to the level of its usefulness in developing students’
reading skills is the teacher-determined approach with its design similar to traditional
text based reading tasks. The teacher thinks that students do this task easily and
encounter few problems during the activity. Finally, the least beneficial task for
developing students’reading skills is the teacher-facilitated task since it is very
challenging for the students: students had difficulty in accessing the information they
were looking for, they got lost among the web pages, it took too much time to prepare

and do and made students feel overwhelmed.

Conclusion

This chapter presented the data analysis of students’ questionnaires, the interview
with the teacher and student and the teacher journal. Students and the teacher’s general
attitudes towards benefits and challenges of using Internet sources and their opinions
about different Internet-based reading tasks were presented. The next chapter will
discuss these results and present pedagogical implications, limitations of the study and

suggestions for further research.
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CHAPTER V: CONCLUSION

Overview of the Study

This study investigated the attitudes of students and one teacher at the
Preparatory School of Cumhuriyet University (CU) towards the benefits and challenges
of using Internet sources to develop students’ reading skills in language instruction. The
study also explored in what ways the nature of three different Internet-based reading
tasks (teacher-determined, teacher-facilitated, student-determined) affected students’ and

the teacher’s attitudes towards Internet use in reading classes.

In this study the data were collected via five different student questionnaires,
interviews with the teacher and students, and a journal kept by the teacher. The first
questionnaire was designed to get information about the students’ reading skills and
Internet use. The second questionnaire was designed to get information about students’
attitudes towards the benefits and challenges of using Internet sources for developing
reading skills. The other questionnaires were employed to elicit information about the
ways in which the nature of the task (teacher-determined, teacher-facilitated or learner-
determined) affects students’ and teachers’ attitudes towards Internet use in reading
classes. In addition, in order to get in-depth information about students’ and the
teacher’s opinions about using the Internet to develop reading skills, the teacher and 12

students were interviewed and the teacher kept a journal during the study.

The questions answered by the study are as follows:
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1. What are the teacher’s and students’ attitudes towards the benefits and
challenges of using Internet sources for developing EFL students’ reading

skills?

2. In what ways does the nature of tasks (teacher-determined, teacher-facilitated
or learner-determined) affect students’ and teachers’ attitudes towards Internet

use in reading classes?

The data were analyzed in three parts in order to answer these questions:

1. Data gathered from Likert-scale items from students’ questionnaires

(questionnaires 2, 3, 4 and 5) (forty-two students in the Preparatory School at

Cumhuriyet University)

2. Data gathered from three open-ended questions from students’ questionnaires

(questionnaires 2, 3, 4 and 5) and the responses of the interviews with twelve

students

3. Data gathered from the responses of four interviews with the teacher and the

data collected from the teacher journal

This chapter will present and discuss the findings. After that, pedagogical
implications and limitations of the study will be clarified. Drawing conclusions from the
study, suggestions for further research will be made. Finally, the major findings of the

study will be summarized.
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Discussion of the Results

This study aimed to find out how students and one teacher at Cumhuriyet
University regarded the Internet as an instructional tool to develop students’ English
reading skills. In this study, the findings of the data analysis in Chapter IV are reviewed
and discussed in two sections:

e Students’ and the teacher’s general attitudes towards benefits and challenges of
using Internet sources to develop their reading skills
e Students’ and the teacher’s attitudes towards teacher-determined, teacher-

facilitated and learner-determined Internet-based reading tasks

Students’ and the teacher’s general attitudes towards benefits and challenges of using

Internet sources to develop their reading skills

Most of the students who took part in the study stated that they are good at
reading. However, the number of the students who rate their reading skills as very good
is low although the students reported that on average they have been studying English
for ten years and this showed that their reading skills need to be improved. Developing
reading skills is very important for the English Language Literature students as they will
read many literary texts during their subsequent university education. My data showed
that current traditional text-based reading instruction is considered to be useful by the
students. However, the results gathered from the students interviews also indicated that

most of the students found Internet-based reading tasks more interesting, enjoyable and
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motivating than traditional tasks. A vast majority of the students also believe that

Internet-based reading tasks are useful for developing their reading skills.

With regard to their general Internet use, most of the students use the Internet for
both personal interest (electronic mail, games, music, chat rooms etc.) and educational
purposes (doing homework, searching for information etc.). The data show that students
benefit from the Internet in various English courses: main course, reading, writing and
vocabulary. These results suggest that most students are familiar with using the Internet
and that they use it as an instructional tool to support their English learning. As regards
the use of the Internet in reading courses, students say that they use the Internet to search
for information about a topic. Nevertheless, the results of the study show that some
students have not thought of using Internet sources to develop their reading skills before
this study since they do not recognize the potential of the Internet as a source providing
a wide range of English reading materials on various topics. In addition, there appear to
be some barriers to Internet use for these students since most of them are not able to
connect to the Internet from where they live. Moreover, in the university setting, there
are only two computer labs where they can connect to the Internet. Since these labs are
generally used for computer courses or courses involving using computers, students are
only allowed to study there in specific hours. Therefore, most use Internet cafes to
connect. Moreover, students stated that using the Internet to study in Internet cafes is
problematic since they have limited time to use the Internet and they do not have the

opportunity to study on the Internet whenever they want.
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With regard to reasons why students read on the Internet (for pleasure or to
search for a specific topic), the results indicate that most of the students read on the
Internet to search for a specific topic rather than for pleasure. This finding shows that
students mostly read to support their language learning. For example, students report
that in their main course, they usually search for information about English Language
and Literature such as finding classical stories and getting information about writers and
for the writing course, they find some model paragraphs and essays on the Internet to see

how they are constructed.

The data concerning students’ attitudes towards the benefits and challenges of
using Internet sources to develop their reading skills indicated that students have
positive attitudes about the use of Internet sources to improve their English reading
skills. This confirms previous research, as reviewed by Biiylikyazi (2007), which has
indicated that computers and the Internet have a positive effect on increasing positive
attitudes and motivation towards language learning. A majority of the students who took
part in this study think that Internet sources offer opportunities to improve their reading
skills. Students report that Internet sources:

e develop their reading skills,

e increase their motivation and interest to read more,

e offer a wide range of English reading materials on various topics,

e cnable them to access English reading materials easily and quickly,
e present detailed information on specific topics,

e cnable them to learn new vocabulary and structures,
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e cnable them to use different reading skills such as skimming and
scanning,

e enable them to read fluently,

e provide a more enjoyable, interesting and motivating atmosphere to read,

and study than printed texts offer,

enable them to increase their general cultural knowledge,

The results show that the most important benefit of the Internet in developing
their reading skills is that it provides students with a variety of sources and enables them
to reach these authentic materials easily and quickly since they do not have the
opportunity to get various printed English reading materials in the city where they live
(Sivas).

These findings parallel those in the literature. Many researchers have stated that
the Internet provides a vast range of materials and offers many opportunities for
exposure to authentic materials, both audio and text (Arslan, 2008; Clyde, 1998; Hussin,
2004; Son, 2008). Kumar (2004), for example, states that learners can use the Internet to
find information sources on a particular topic and to access these sources easily and that
it enhances students’ knowledge by providing them with authentic learning activities.
Aslan (2008) also states that the Internet offers various materials for educational use:
teaching materials including a variety of documents and activities, authentic materials
providing a resource for discovery based learning activities and web tasks for language
learning and reference materials including dictionaries, encyclopaedias, and manuals.

Moreover, the results support the view of different researchers who have stated that new
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technologies enable students to promote their reading skills through multimedia texts
(Clyde, 1998; Jastek & Mangelson, 2008). Previous research has also indicated that
English reading programs conducted either traditionally or through web-based activities
(webquests) have “significant effects on the language proficiency of the learners”
(Biiytikyazi, 2007, p.173-174) and that, as reviewed by Daskalovska (2010), students

can develop their vocabulary through reading .

Although students think that the Internet provides them with many opportunities
to improve their reading skills, they stated some problems they encounter while using

Internet sources for reading.

The most problematic areas for the students are Internet availability and
inadequate computer operating skills. The latter finding suggests that students need
training to use Internet sources effectively. Previous research has also shown that
insufficient computer operating skills is a problem for students in using the Internet in
English language instruction (Aykag, 2005; Onsdy, 2004). In fact, using the Internet for
reading does not requires having perfect computer operating skills. Students can be
taught how to search on the Internet, how to investigate specific topics by using

appropriate key words, how to assess what they read etc.

The teacher also expressed some advantages and disadvantages of using Internet
sources to develop students’ reading skills for both teachers and students. In general, the
teacher’s responses indicated that - like the students - she has positive attitudes towards

using Internet sources to develop students’ reading skills. She strongly believes that
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students can develop their reading skills by using Internet sources and that teachers can
benefit from using the Internet in reading classes. She stated that when teachers give
students Internet-based reading tasks, they also have to investigate the topic to get
prepared for questions students may ask. Moreover, the teacher reported that it is
important to know how to use Internet reading sources to be able to teach it to the

students.

As regards the advantages of using Internet sources, the teacher believes that this
is beneficial in that it provides them a wide range of authentic reading materials.

Concerning the problems teachers may encounter while using Internet sources to
develop students’ reading skills, the teacher thinks that the most problematic issue is that
teachers generally lack knowledge about using the Internet for English language
instruction; therefore, they need training about it. Another challenge the teacher reported

is technical problems with the Internet connection.

As regards challenges students may encounter while using the Internet sources
for developing their reading skills, the teacher - like the students - stated that the most
problematic issue is Internet availability. The tasks done by the students in this study
were set as assignments to be done outside of the class. Therefore, it was necessary that
students should have the Internet where they stay (at home, dormitory, etc.). In addition,
the pace of Internet connection is very important. Slow Internet connection may prevent
students from completing the tasks on time and cause them to lose time instead of

allowing them to access the information they search for easily and quickly.
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Students’ and the teacher’s attitudes towards Internet-based reading tasks (teacher-

determined, teacher-facilitated and student-determined)

In respect to students’ attitudes towards Internet-based reading tasks my data
showed that students’ have positive attitudes towards all of the tasks. Concerning the
teachers’ attitudes towards the tasks, the results of the study showed that the teacher -
like students - has positive attitudes towards using teacher-determined and learner-
determined Internet-based tasks in reading classes. However, she - unlike students - has
negative attitudes towards using teacher-facilitated tasks.

The data gathered from the interviews with the teacher about the tasks indicated
that the teacher thinks that the most beneficial Internet-based reading task for developing
students’ reading skills is the learner-determined Internet-based reading task. She stated
that students liked the task and did it eagerly. The teacher stated that this task gives
responsibility to students and that the students liked having the opportunity of
controlling their learning process. Morever, the teacher thinks that this task decreases
her own work since her duty in this task is only to listen to students’presentations and
comment on them. Another important feature of the task according to the teacher is that
it requires students to read various web sites fluently in order to find information for
their project work and use some reading skills such as skimming, scanning or guessing
the meanings of unknown words from the context to be able to finish the project on time.
In addition, according to the teacher, working in groups to complete the task offers an
opportunity for students to discuss what they read. As regards the challenges of doing

learner-determined tasks, the teacher thinks that it is not challenging for students. She
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stated that the most problematic issue for students is to be able to narrow down the topic
of their project after they decide on it, access the right resources and select the
information for the topic. The findings suggest that when choosing their project topic, as
also suggested by Winkler and McCuen (1989, p.8 as cited in Oz, 2000) students should
avoid too broad topics and ones that can be found in limited sources. If students choose a
topic that is restricted to a few sources on the Internet, this may not give them an
opportunity to read widely. Therefore, students may cosult the teacher about the topic of
their project after they choose it. Briefly, the results clearly indicate that the teacher has
positive attitudes towards using learner-determined Internet-based reading tasks. She
thinks that this task significantly helps students improve their reading skills and she also
plans to use learner-determined Internet-based reading tasks in her reading classes.
Students also liked the fact that this task type required them to do project work
by working in groups. Although some students stated in the interviews that they
encountered problems due to working in groups, most of the students - like the teacher -
think that it provides an opportunity to share and discuss what they read and so develop
their ability of synthesizing and evaluating. In addition, students take responsibility for
the whole task: they determine the topic, Internet sources they will use and the product
for their project work. Therefore, they have control over all of the learning process. This
enables them to build self-confidence and autonomy. These findings tally with Brandl
(2002), who states that learner-determined lessons integrating Internet sources enable
students to be “self-directed” and “autonomous learners” and “take full charge and
responsibility for their outcomes” (p.93).The results of the study also indicated that

although it was difficult for the students to plan all the learning process, they liked it.
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Moreover, this task type offers students many opportunities to develop their reading
skills. It allows students to choose a topic and research it through various web-sites and
read various authentic texts about the topic. Since they have an opportunity to read about
a topic that interests them, it can motivate students to read more. This also gives students
an opportunity to develop their research skills. In addition, this task requires students to
present their project orally in the class. Students stated that this is an interesting activity
for them and enables them to improve their speaking skills.

According to the teacher, the second most useful task for developing students’
reading skills is the teacher-determined task, with its design similar to traditional text-
based reading tasks. The teacher thinks that students do this task easily and encounter
few problems during the activity. The teacher also stated that this task enables students
to study individually out of the class in a relaxed atmosphere without being anxious
about making mistakes. In addition, she reported that an advantage of using this task for
teachers is that it enables them to see the answers of the students to the questions in the
task statistically and in detail by means of an Internet-based system and assess the
success of whole class according to the response. It also enables the teacher to measure
students’ progress in their reading abilities and shows which areas need to be developed
for their reading skills. In addition, the teacher stated that this task is easy to prepare.
However, this opinion may change from one teacher to another. This task requires
teachers to find an authentic text, prepare comprehension activities and place the task on
his or her web page. Finding an authentic text which is appropriate for the level and
interest of students may seem difficult to some teachers since it involves examining

various web sites to find the authentic text. In addition, it may be regarded as a time
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consuming activity and so they may not prefer to use this task in reading classes. This
problem was also mentioned by Brandl (2002).

With regard to students’attitudes towards the teacher-determined task, students
think that it seems different to them although the style of this task is similar to traditional
text-based reading tasks in the class, First of all, students stated that since they are
interested in the Internet, doing the task on the Internet seemed interesting to them and
increased their motivation to read. It seems that reading on the Internet is more
enjoyable for students than reading printed texts. This may stem from the multimedia
environment of the Internet. As reviewed by Joo (2008), previous studies have shown
that the use of technology, particularly multimedia, provides students with many benefits
in foreign language instruction such as developing language skills, increasing motivation
and engaging in the learning process more. In addition, a number of studies have
indicated that students have positive attitudes towards using computers and the Internet
in foreign language instruction (Akbulut, 2008; Aykag, 2005; Bulut, 2007; Eswaran,
2008; Onsdy, 2004; Simsek, 2007). The findings suggest that students like spending
time on the Internet; therefore, Internet sources can be used to develop students’ reading
skills by increasing their interest and motivation to read more. Another important point -
that was also stated by the teacher - about the teacher-determined task is that it requires
students to study at their own pace out of the class so students reported that they learned
about how to study individually to develop their reading skills by means of the Internet
after they did this task. Students also think that this task enables them to spend time

efficiently on the Internet.
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As regards the challenges students encounter while doing the task, students think
that the most problematic issue is that as the teacher determines everything for the task
(the topic, the comprehension activities, the process etc.) they do not have an
opportunity to take charge of their learning. Therefore, they think that it limits their
autonomy. However, it is clear from the results that like the learner-determined task, the
benefits of the teacher-determined task provides are greater than the problems. As
regards the benefits of the task, they stated that this task enabled them to read fluently
and use some reading skills such as skimming and scanning. The findings suggest that
this task is beneficial to developing students’ reading skills as it allows students to
explore an authentic text and do the comprehension activities in the motivating
atmosphere of the Internet at home or dormitory. It can be concluded that students may
feel relaxed since they have an opportunity to study individually at their own pace. In
addition, they have a chance to benefit from the educational opportunities the Internet
offers. For instance, some students stated that when they encounter an unknown word,
they looked it up in an online dictionary to check how this word is used in different
contexts.

The teacher thinks that the least beneficial task for developing students ‘reading
skills is the teacher-facilitated task since it is very challenging for the students. Students
had difficulty in accessing the information they were looking for, they got lost among
the web pages, it took too much time to do and made students feel overwhelmed. The
teacher reported that it is also difficult for teachers to prepare this task. She thinks that it
requires the teachers to determine a topic and a set of web sites whose contents are

appropriate for the topic chosen and check whether the information students give is
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correct or not by reading through web sites after students do the task. This finding
suggests that preparing teacher-facilitated tasks can take too much time and requires
teachers to study very hard, even more than students. Although the teacher rated this
task as the least benefial Internet-based reading tasks among the all tasks students did,
she believes that it can help students to develop their reading skills and suggests that this

task should be done with the students who volunteer to do the task.

As regards the teacher-facilitated Internet-based reading task, the data also
indicated that this was the most challenging task for the students - like for the teacher.
The most challenging issue for the students - also reported by the teacher - is that they
felt overwhelmed as they had to navigate from one web site to another in order to do get
the factual information to do the task. It was necessary for the students to read through
all the web sites selected by teacher for the task. Therefore, they also felt as if they got
lost among the web sites and they stated that they spent too much time completing the
task. As reviewed by Brandle (2002), previous research has also shown that concerning
web-based learning activities students complain that activities take too long to do, they
get lost and feel overwhelmed while doing the activities . Although the data have
indicated that more than half of the students (54.8%) reported that they liked the task,
this figure was lower than that for the other task types. However, it is interesting that the
results show that students believe that teacher-facilitated task greatly helps them to
improve their reading skills. Students think that the most beneficial feature of this task is
that it allows them to work in pairs cooperatively. It can be concluded that since students

find the task difficult to complete, it may be an opportunity for them to share the
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responsibility of the work and discuss what they read through various Internet sites. It is
also interesting that though students found the teacher-facilitated task challenging, most
of the students liked the task and reported that it’s beneficial to developing their reading
skills. These findings suggest that teacher facilitated Internet-based reading tasks can be
used in foreign language instruction by designing the task again considering the
problems students may face. For example, the number of the web sites given to students
to search for the topic of the task may be decreased. Hence, students may complete the
task easily without getting lost among the web sites and feeling overwhelmed.

The overall results of the study indicate that students have positive attitudes
towards all of the Internet-based reading tasks (teacher-determined, teacher-facilitated
and learner-determined) they did. They liked all the tasks and found them interesting and
enjoyable. In addition, students think that all Internet-based reading tasks increase their
motivation to read and that these tasks are beneficial in developing their reading skills.
When the tasks were compared with each other considering the students’ attitudes
towards them, it is seen that although students have positive attitudes towards each
Internet-based reading task, most of the students are not willing to do teacher-facilitated
Internet-based reading task since it seems difficult to them to complete.

In respect to the challenges students encounter while doing the tasks, the most
problematic area for the students for each task is Internet availability. Students had
difficulty in doing the tasks since most of them do not have an Internet connection in the
place where they live. In addition, some students encountered some technical problems

with the Internet such as slow and unreliable connections. Moreover, some students
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stated that they had difficulty in doing the tasks as they do not have enough computer
operating skills and they are not good at using the Internet.

It is seen that the results of the student questionnaires are parallel with the
findings of the interviews conducted with students. Similarly, the findings gathered from
the interviews with the teacher support the points stated in teacher journal. Moreover,
the teachers’ opinions about benefits and challenges of each Internet-based reading task

are parallel with the students’ opinions and comments about the tasks.

Pedagogical Implications

The results of this study suggest that the students and the teacher have positive
attitudes towards using Internet sources to develop their English reading skills in foreign
language instruction. Therefore, considering their positive feelings about using the
Internet for improving their reading skills, Internet-based reading tasks can be integrated
in foreign language instruction and the Internet can be used as an instructional source in
developing students’ reading skills. However, it is seen from the results that having
positive attitudes towards using the Internet for developing reading skills are not enough
to integrate Internet-based reading tasks in language instruction. The results of this study
suggest that there is a need for training for both students and teachers to be able to use
Internet sources efficiently to promote their English reading skills. Lack of knowledge
about how to prepare and use Internet-based reading tasks in foreign language
instruction can negatively affect teacher’s attitudes towards applying these tasks in
reading courses. In addition, lack of computer operating skills can cause both teachers

and students to have negative attitudes towards using the Internet and Internet-based



111

reading tasks. To solve this problem, it is necessary that teachers should have enough
knowledge to operate computers and to integrate the Internet effectively in reading
classes. In addition, teachers should teach students how to benefit from Internet sources
in support of their reading skills. To inform students and teachers about how they can
use the Internet to support language learning and teaching in reading courses, technical
and administrative support should be increased (Aykag, 2005; Onsdy, 2004).In addition,
it is essential that all students should be provided with the facility of using the Internet
whenever they need. For instance, in universities, the number of computer labs

providing Internet use can be increased and the working hours there may be extended.

Limitations of the Study

The main limitation of the study was the number of participants. The study
investigated the attitudes of only one teacher and 42 students towards using Internet-
based reading tasks in reading courses because the preparatory school at Cumhuriyet
University includes only two classes consisting of 56 students and the same teacher is
teaching reading to both classes. 14 students did not want to participate in the study
since they do not have an Internet connection in the place where they live. Therefore,
they stated that it would be difficult to do these tasks since the tasks are given to the
students as assignments. In respect to the number of the teachers, in order to gather data
from different teachers teaching reading, it was necessary that teachers from different
universities should take part in the study and use the three Internet-based reading tasks
for four weeks in their classes. Due to the time limitation, it was not possible and the

study was carried out only in Cumhuriyet University. As the study presents only one
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teacher’s attitudes towards using Internet sources for developing students’ reading skills,
it would not be appropriate to generalize the attitudes of this teacher to all English
teachers. If the study had been conducted in various universities with more participants,
it would have been possible to get more reliable data and compare attitudes of students’

and teachers’ at different universities towards Internet use to promote their reading

skills.

Suggestions for Further Study

This study was conducted with 42 students and a teacher giving reading courses
at Cumhuriyet University. The attitudes of the teacher towards Internet use in reading
classes to improve students’ reading skills cannot be generalized to all English teachers
who are using the Internet in reading courses. Therefore, this study may be conducted
with many teachers working in various universities. This kind of a study may also offer
an opportunity to compare different teachers’ opinions about benefits and challenges of

using Internet-based reading tasks to improve students’ reading skills.

Another suggestion for further research is that this study investigated the
teacher’s and students’ attitudes towards Internet-based reading tasks done as
assignments by the students. Further research investigating students’ and teachers’
attitudes towards doing Internet-based reading tasks in the class as a part of class
activities needs to be carried out. This kind of a study can provide more information

about how to integrate the Internet in reading classes effectively.
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Conclusion

The findings of the study indicated that students and the teacher participating in
this study have positive attitudes towards using Internet sources to develop students’
reading skills in English language instruction. In addition, they have positive perceptions
about the use of Internet-based reading tasks in reading courses. However, the findings
also show that the teacher and students can encounter potential problems while using the

Internet to promote their reading skills.

To effectively use Internet sources and Internet-based reading tasks in English
language instruction, the potential benefits and problems of using Internet sources and
each Internet-based reading tasks found in this study should be taken into consideration.
The Internet offers a good source including a wide range of reading materials. It can be
an alternative, supplementary resource for reading sources and provide students with
extra reading practice. Therefore, with the findings of this study, teachers may design
effective Internet-based reading instruction by overcoming and minimizing the

challenges students may encounter.
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APPENDICES

APPENDIX A

Ogrenci Onay Formu

Sevgili Ogrenciler;
Cumhuriyet Universitesi Yabanci Diller Yiiksekokulu’nda Ingilizce
okutmani olarak ¢alismaktayim. Bilkent Universitesi’nde Ingilizce Ogretmenligi iizerine
yiiksek lisans yapmaktayrm. Ogrencilerin Ingilizce okuma becerilerini gelistirmede

Internet kaynaklarm kullanmaya kars1 tutumlari konusunda bir arastirma yapmaktayim

Bu ¢alisma i¢in sizden internet tabanli ti¢ okuma aktivitesine katilmaniz
istenmektedir. Caligmada gerekli verilerin toplanmasi amactyla anketler kullanilacak,
ogretmen ve 0grencilerle gorlismeler yapilacaktir. Anketi cevaplamak igin ve goriismeler
sirasinda isminiz istenmemektedir. Bu ¢calismadan elde edilecek hig¢bir sonugta sizin
kimliginizle ilgili bir bilgi kullanilmayacaktir. Katiliminiz ¢alisma i¢in yardimci ve
yararli olacaktir.

Katiliminiz ve igbirliginiz i¢in ¢ok tesekkiir ederim

Arzu Kogak

(2010)

MA TEFL Programi

Bilkent Universitesi
ANKARA
e-posta:akocak@bilkent.edu.tr
arzukocak@cumhuriyet.edu.tr

Yukarida yazilanlari okudum ve anladim. Calismaya katilmay1 kabul
ediyorum.

Ad-Soyad:
Sinif:
Bolim:
Tarih:
Imza:




118

APPENDIX B

Ogretmen Onay Formu

Sevgili Meslektagim;
Cumhuriyet Universitesi Yabanci Diller Yiiksekokulu’nda ingilizce
okutmani olarak ¢alismaktayim. Bilkent Universitesi’nde ingilizce Ogretmenligi {izerine
yiiksek lisans yapmaktayim. Ogrencilerin ingilizce okuma becerilerini gelistirmede

Internet kaynaklarin1 kullanmaya karsi tutumlar1 konusunda bir arastirma yapmaktayim

Bu ¢alisma i¢in gerekli verilerin toplanmasi amaciyla anketler kullanilacak,
Ogretmen ve 6grencilerle goriismeler yapilacaktir. Anketi cevaplamak i¢in ve goriismeler
sirasinda isminiz istenmemektedir. Bu ¢alismadan elde edilecek hi¢cbir sonucta sizin

kimliginizle ilgili bir bilgi kullanilmayacaktir. Katiliminiz ¢alisma i¢in yardimci ve

yararli olacaktir.

Katiliminiz ve igbirliginiz i¢in ¢ok tesekkiir ederim

Arzu Kogak

(2010)

MA TEFL Programi

Bilkent Universitesi
ANKARA
e-posta:akocak@bilkent.edu.tr
arzukocak@cumhuriyet.edu.tr

Yukarida yazilanlar1 okudum ve anladim. Calismaya katilmay1 kabul
ediyorum.

Ad-Soyad:

Tarih:

Imza:
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TURKCE ANKET ORNEGI
Ogrenci Anketi 1

BOLUM I: OZGECMIS BilGIiLERI

Liitfen asagidaki bilgileri doldurunuz Tarih:
Simif:

Boliim:

Yas:

Cinsiyet: Bayan ............ Erkek ............

Kac yildir ingilizce Ogreniyorsunuz: ............

BOLUM II: OGRENCILERIN OKUMA DiL BECERILERI

Size uyan secenegi yuvarlak icine alimz

Cok iyi
Iyi
Orta

Zayif

Cok Zayif

119

1. Ingilizce okuma becerinizi nasil degerlendirirsiniz?

2. Size gerekli olmasi agisindan (yararli olmast
acisindan) Ingilizce okuma derslerini nasil
degerlendirirsiniz?
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BOLUM II: OGRENCILERIN INTERNET KULLANIMI

1.Giinliik yasamimizda interneti ne amagla kullamyorsunuz? Liitfen uygun
secenegi isaretleyiniz.

a.Kisisel ilgi alanlar1 ( elektronik posta, eglence, sohbet odalari, internet gezinimi vs.)
b.Egitimsel amaglar i¢in ( 6dev yapmak, arastirma vs.)

c. Her ikisi

2. Ingilizce derslerinde internet kaynaklarim kullaniyor musunuz?

a. Evet b. Hayir

3. Yukarndaki ikinci soruya EVET cevabim verdiyseniz, liitfen internet
kaynaklarim hangi derste, nasil kullandigimizi aciklayiniz

4. Internete nasil baglamyorsunuz? Uygun secenegi isaretleyiniz. Birden fazla secenek
isaretleyebilirsiniz.

__Evden

_ Yurttan

__Internet kafeden

__Bilgisayar laboratuarindan

___Kablosuz internet ag baglantilarini kullanarak
__Tasmabilir modem kullanarak
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APPENDIX D

A SAMPLE OF ENGLISH QUESTIONNAIRE (Questionnaire 1)

Student Questionnaire 1

SECTION ONE: Background Information

Class :

Department :

Age:

Sex : Female--------- Male-------
Year of studying English :

SECTION TWO: STUDENTS’ ATTITUDES ABOUT READING SKILLS

Circle the options that applies to you for each question = =
S 5y =
&0 o =H
2N =] = = >~
AHREEE
= |l ol | Q] >
1.How would you rate your reading skills? 5141311211
2. How would you rate your current reading instruction
in terms of usefulness to you? 4 [ 3] 2

SECTION III: STUDENTS’INTERNET USE

1. What do you use the Internet for? Please circle the appropriate option

a. personal interest (electronic mail, games, music, chat rooms etc.)

b. educational purposes (doing homework, searching information etc.)

c. Both
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2. Do you use the Internet for your English courses?

a. Yes b. No

3. If you circle the option “Yes” for the second question, please explain in
what courses and in what ways?

4. How do you connect to the Internet? Please tick ( \) the appropriate
option(s).

__ Home

___ Dormitory
___Internet café

___ Wireless
____Computer labaratory
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APPENDIX E
TURKCE ANKET ORNEGH
Ogrenci Anketi 2 Tarih:
Simif:
Boliim:

OGRENCILERIN OKUMA BECERIRINi GELISTIRMEDE iNTERNET

KULLANIMINA KARSI TUTUMLARI

Bu béliim Ingilizce 6gretiminde, okuma becerilerini gelistirmek icin internet

kullanimina kars1 olan tutumunuz hakkinda bilgi edinmek amaciyla diizenlenmistir.

A. Internette ne amacla okuyorsunuz? Sizin icin uygun olan secenegi isaretleyiniz

1. internette zevk icin okuyorum.

Tamamen Katiliyorum  Kararsizim  Katilmiyorum Kesinlikle
Katiliyorum Katilmryorum
5 4 3 2 1

2. Internette belirli bir konuda arastirma yapmak icin okuyorum.

Tamamen Katiliyorum  Kararsizim  Katilmiyorum Kesinlikle
Katiliyorum Katilmiyorum



C. internetin ingilizce okuma becerilerinizi gelistirmesi hakkinda ne
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diisiiniiyorsunuz? Alttaki secenekler i¢in, liitfen diislincenizi en iyi anlatan ifadeyi daire

i¢cine aliniz.

sE B8 |E |gf
Size uyan secenegi daire i¢ine aliniz. E 5 5 = 3 = 3
S5 = | = = s =
25| 2 £ |38
=3l S |2 | E | &©§
M| M | M 2 V.
1.internet kaynaklarmnn Ingilizce okuma
R 9 - 5 4 3 2 1
becerilerimi gelistirmeme fayda saglayacagina
inantyorum
2.Internet kaynaklari, Ingilizce okuma becerilerini 5 4 3 o) 1
gelistirmede, dil 6grenimimi destekleme agisindan
kullanilabilir
3. Ingilizce okuma becerilerim, cesitli internet 5 4 3 2 1
kaynaklarini kullanmam sayesinde gelisebilir.
4. Ingilizce okumaya kars1 olan ilgim ve
: e 5 4 3 2 1
motivasyonum, ¢esitli internet kaynaklarinin
kullanimiyla artabilir.
5. Okuma derslerinde internet kullanimina karsi 5 4 3 2 1
olumlu tutumlar igerisindeyim
6. Internet bana cesitli konularda bir¢ok okuma 5 4 3 2 1
materyali saglar
7. Internetin, okuma becerilerimi gelistirmede, iyi 5 4 3 2 1
bir kaynak sunduguna inaniyorum
8. Internet orijinal Ingilizce okuma materyallerine | 5 4 3 2 1
kolay ve hizl1 bir sekilde ulasmami saglar
9. Genel ilgi alanlarim i¢in internette aragtirma 5 4 3 2 1
yapmay1 seviyorum
10. Kaynak aragtirmak i¢in internette aragtirma 5 4 3 ) 1

yapmay1 seviyorum
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11. internetteki Ingilizce metinler, kelime
hazinemin geligmesine katkida bulunmaktadir

12. Okuma becerilerimi gelistirmek amactyla
internet kaynaklarini etkin bir bigimde
kullanabilmek i¢in, bilgisayar egitimine (internet
kullanim1 konusunda egitime) ihtiyacim var.

13. Internetteki Ingilizce metinleri anlamada
giicliik ¢cekiyorum

14. Internetteki Ingilizce metinleri okurken
bilmedigim pek ¢ok kelime ile karsilastigim igin,
metinleri anlamada giicliik ¢cekiyorum.

15. Internetteki Ingilizce metinleri okurken
bilmedigim pek c¢ok dilbilgisi yapist ile
karsilagtigim i¢in, metinleri anlamada giicliik
¢ekiyorum.

16. Internetteki ingilizce metinleri anlamada
giicliik ¢ektigim i¢in, Ingilizce okumaya kars1
olan ilgim ve motivasyonum azaliyor.

17. Internete evden / yurttan baglanma imkanim
olmadigi i¢in internet temelli okuma 6devlerini
yapmakta zorlaniyorum

D. Asagidaki sorular cevaplaymmz.

1.Size gore, okuma becerilerinizi gelistirmek i¢in Internet kaynaklarini kullanmanin

sagladig1 yararlar nelerdir?

2. Okuma becerilerinizi gelistirmek i¢in internet kaynaklarini kullanirken ne tiir

zorluklarla (problemlerle) karsilasabilirsiniz?

3. Ingilizce dgreniminizde, Internet kaynaklarini kullanmanin okuma becerilerinizi
gelistirmenize katkida bulunacagini diisiiniiyor musunuz? Nig¢in?
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APPENDIX F

A SAMPLE OF ENGLISH QUESTIONNAIRE

Student Questionnaire 2
Class:

Department:

A. Why do you read on the Internet? Please tick (V) the appropriate option(s),
1. I read on the Internet for pleasure
Strongly Agree ~ Agree  Neutral Disagree Strogly Disagree
2 4 3 2 1
2. Iread on the Internet to search for a specific topic
Strongly Agree ~ Agree  Neutral Disagree Strogly Disagree
5 4 3 2 1

C. What do you think about using the Internet to develop reading skills in English?

. . . > N >
Circle the options that applies to you for each ) = & 0 o
. S o 3 = ) = &N
question ] i = < S«
=5 50 ) 2 =2

n = < Z a o=

1.I believe internet sources are useful for
developing reading skills

(V)]
S
[O8)
\S]
—_

2. Internet sources can be used to develop reading 5 4 3 2 1
skills to support my learning

3. My reading ability can improve by using 5 4 3 2 1
various internet sources

4. My interest and motivation to reading can 5 4 3 2 1
increase by using internet sources
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5. I generally have positive attitudes towards
using the Internet in reading classes

6. I believe that the internet offer a good source to
develop our English reading ski

7. The Internet provides various authentic and
reference reading materials

8. The Internet enable us to access authentic
reading materials easily and quickly

9. I like searching the internet for general interest

10. I like searching the internet for study
resources.

11. The English texts in the Internet help me to
learn new vocabulary

12. I think that I need training to use the Internet
effectively to develop my reading skills

13. I have difficulty in understanding the English
texts on the Internet

14. I have difficulty in understanding the English
texts on the Internet as I encounter many
unknown words

15. I have difficulty in understanding the English
texts on the Internet as I encounter many
unknown gramatical structures

16. My motivation and interest towards reading
declines due to the unknown vocabulary on the
Internet

17. Thave difficuly in completing Internet-based
reading tasks as I do not have an opportunity to
connect to the Internet at home or dormitory
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D. Answer the following questions

1. What do you think are the benefits of using Internet sources for students to develop
their reading skills in English?

2.What kind of challenges do you think students may encounter while using Internet
sources to develop their reading skills?

3. Do you believe that Internet sources are useful for developing reading skills in foreign
language instruction? Why?
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TURKCE ANKET ORNEGI

Ogrenci Anketi 3 (Ogretmen merkezli Internet tabanli okuma aktivitesi)

129

Bu boliim gergeklestirmis oldugunuz birinci internet tabanli okuma aktivitesine

kars1 olan genel tutumunuz hakkinda bilgi edinmek amaciyla olusturulmustur

A. Asagidaki secenekler i¢in, liitfen diisiincenizi en iyi anlatan ifadeyi daire i¢ine aliniz.

| s s
52 £ 5§ [ |28
=) = - < -l =

EE S |5 |5 |35
- - N> N

1.Aktivitenin ilgi ¢ekici oldugunu diisiintiyorum 5 4 3 ) 1

2. Aktivitenin eglenceli oldugunu diisiinliyorum 5 4 3 ) 1

3. Bu aktivitenin, Ingilizce okumaya kars1 olan

motivasyonumu artirdigimi diisiiniiyorum 5 4 3 2 1

4. Internet iizerinden yapilan bu okuma

aktivitesinin, yazili metinler kullanarak yaptigim

(internet kullanimi gerektirmeyen) okuma 5 4 3 2 1

aktivitelerinden farkli oldugunu diistiniiyorum.

5. Bu aktivite, bana orijinal Ingilizce okuma

parcasini, ders disinda, kendi okuma hizimda 5 4 3 ) 1

inceleme imkan1 sagladi.

6. Bu okuma aktivitesinde, her seyin ( konu,

aktiviteler, siire¢ vs.) Ogretmen tarafindan

belirlenmesi, kendi 6grenme siirecim iizerinde s6z 5 4 3 ’ 1

sahibi olma hakkimi sinirladi.

7. Bu aktivitede, bireysel olarak ¢calismam

gerektidiginden, arkadaglarim ile isbirligi i¢inde 5 4 3 b 1

gercgeklestirdigim c¢alismalar kadar verimli olmadi




130

8. Bilgisayar kullanma becerilerim yeterli

olmadig1 i¢in bu aktiviteyi yapmakta zorlandim 5 4 3 2 1
9. Okuma pargasini anlamakta zorlandigim i¢in

aktiviteyi tamamlamakta zorluk cektim 5 4 3 2 1
10. Internet tabanl bu okuma aktivitesini sevdim 5 4 3 ) 1

11.0kuma derslerinde bu tip internet tabanl
okuma aktivitelerine katilmak isterim 5 4 3 2 1

12. Bu aktivitenin, okuma becerilerimi
gelistirmede faydali olacagina inaniyorum 5 4 3 2 1

B. Liitfen asagidaki sorular cevaplayimz.

1.internet tabanli bu okuma aktivitesine katilmanin, okuma becerilerinizi gelistirmesi

acisindan size sagladigi yararlar nelerdir?

2. Aktiviteleri gergeklestirirken ne tiir zorluklarla karsilastiniz?3. Internet tabanli bu
aktivitenin okuma becerilerinizi gelistirmenize yardimei oldugunu diisiiniiyor

musunuz? Ni¢in?

3. Internet tabanl1 bu aktivitenin okuma becerilerinizi gelistirmenize yardimei

oldugunu diisiiniiyor musunuz? Nig¢in?
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APPENDIX H

A SAMPLE OF ENGLISH QUESTIONNAIRE

Student Questionnaire 3 (Teacher-determined task)

This section was prepared to get information about your attitudes towards

Teacher-faciliteted Internet-based reading task.

A.Circle the options that applies to you for each question

> @ > @
- W o = 2 & &
Questions = O g | & &0 S oo
S — = < o
i ep o Z = Z
@ < < Z =] Pl=
1. It is interesting 5 4 3 2 1
2. It is enjoyable 5 4 3 2 1
3. It motivates me to read more 5 4 3 2 1
4. It is different from traditional text based
. 5 4 3 2 1
reading tasks
5. It enables to explore the text at my own pace 5 4 3 ) 1

out of the class

6. In this internet-based reading task, as the
teacher determines everything (the content,
activities and process ) this limits the learner
autonomy

7. It is not as effective as working as a group as it
requires to study individually

8. I have difficulty in completing the task as I do
not have enough computer operating skills

9. I have difficulty in completing the task as the

text is difficult to understand ( authentic material) > 4 3 2 !
10. I liked the task 5 4 3 2 1
11. I want to do this task in reading class 5 4 3 2 1
12. T believe that it is beneficial to developing my 5 4 3 ) 1

reading skills
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B. Answer the following questions

1. What are the benefits of doing this Internet-based reading task to develop your

reading skills?

2.What challenges did you encounter while you were doing this task?

3. Do you think this Internet-based reading task helps you to develop your reading

skills? Why?
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Ogrenci Anketi 4 (Ogretmen yardimina dayanan internet tabanli okuma aktivitesi)

Bu boliim gergeklestirmis oldugunuz ikinci internet tabanli okuma aktivitesine

kars1 olan genel tutumunuz hakkinda bilgi edinmek amaciyla olusturulmustur

A.Alttaki segenekler i¢in, liitfen diisiincenizi en iyi anlatan ifadeyi daire i¢ine aliniz.

ol 8],
Sorul s 2 |§ |8 |28
orular s| o S 2 = Z
EE S |5 |5 |55
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1.Aktivitenin ilgi ¢ekici oldugunu diisiiniiyorum 5 4 3 ) 1
2. Aktivitenin eglenceli oldugunu diislinliyorum 5 4 3 b 1
3. Bu aktivitenin, Ingilizce okumaya kars1 olan
motivasyonumu artirdigim diisiiniiyorum 5 4 3 2 1
4. Aktivite, bana bir¢ok yeni kelime 6grenme
imkani sundu. 5 4 3 2 1
5. Aktivite, bana Ingiliz kiiltiirii hakkinda bir
seyler 6grenme olanag1 sundu 5 4 3 2 1
6. Aktivite, bana arkadasimla birlikte ¢alisma ve
edindigim bilgiyi onlarla paylasip tartisma imkani 5 4 3 ) 1
verdi.
7. Bu aktiviteyi tamamlamak ¢ok zamanimi aldi 5 4 3 P 1
8. Aktiviteyi tamamlamakta zorluk ¢ektim 5 3 1
9. Aktiviteyi gerceklestirirken, bunaldim 5 3 1
10. Aktivite siiresince, bilgi edinmek amaciyla bir
web sitesinden digerine gecerken, pek ¢ok bilgi
ile karsilastigimdan, kendimi web siteleri arasinda | 5 4 3 2 1
kaybolmus hissettim
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11. Aktivite sirasinda, web sayfalarinda
bilmedigim pek ¢ok kelime ve dilbilgisi yapisi ile
karsilasmam, okumaya kars1 olan motivasyonumu
diistirdii.

12. Aktivite bana konu hakkinda se¢im yapma
olanagi sagladigi i¢in okumaya karsi olan
motivasyonum artt1.

13. Internet tabanli bu okuma aktivitesini sevdim

14.0Okuma derslerinde bu tip internet tabanl
okuma aktivitelerine katilmak isterim

15. Bu aktivitenin, okuma becerilerimi
gelistirmede faydali olacagina inantyorum

B. Liitfen asagidaki sorular1 cevaplaymiz.

1. Internet tabanli bu okuma aktivitesine katilmanin, okuma becerilerinizi gelistirmesi

acisindan size sagladig1 yararlar nelerdir?

2. Aktiviteleri gerceklestirirken ne tiir zorluklarla karsilagtiniz?

3. Internet tabanli bu aktivitenin okuma becerilerinizi gelistirmenize yardimei

oldugunu diisiiniiyor musunuz? Ni¢in?



APPENDIX J

A SAMPLE OF ENGLISH QUESTIONNAIRE

Student Questionnaire 4 (Teacher-facilitated task)

This section was prepared to get information about your attitudes towards

Teacher-facilitated Internet-based reading task.

A. Circle the options that applies to you for each question

135

> —_ W > L
' ®g| 3 |E |5 |25
Questions S22 3|5 o g ¥
g oo ] L =z
@ < < Z =] =)
1. It is interesting 5 4 3 ) 1
2. It is enjoyable 5 4 3 ) 1
3. It motivates me to read more 5 4 3 ) 1
4. It offers an opportunity to learn lots of new
vocabulary 5 4 3 2 1
5. It offers an opportunity to learn about English
culture 5 4 3 2 1
6. It enables me to work cooperatively; share and 5 4 3 ) 1
discuss the information that we got
7. It takes too much time to complete 5 4 3 ) 1
8. I had difficulty in completing the task 5 4 3 P 1
9. I felt overwhelmed while studying on the task | 5 4 3 ) 1
10. I felt as if I got lost among the web sites 5 4 3 P 1
11. I encountered lots of unknown vocabulary and
structure 5 4 3 2 1
12. As it offers an opportunity to choose the topic
v . 5 4 3 2 1
to read, my motivation to read has increased
13. I 'liked the task 5 4 3 ) 1
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14. T want to do the task in reading classes 5 4 3 P 1

15. I believe that it’s beneficial to developing my
reading skills 5 4 3 2 1

B. Answer the following questions

1. What are the benefits of doing this Internet-based reading task to develop your

reading skills?

2.What challenges did you encounter while you were doing this task?

3. Do you think this Internet-based reading task helps you to develop your reading

skills? Why?
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Ogrenci Anketi 5 (Ogrenci merkezli internet tabanli okuma aktivitesi)
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Bu boliim gerceklestirmis oldugunuz tigiincii internet tabanli okuma aktivitesine

kars1 olan genel tutumunuz hakkinda bilgi edinmek amaciyla olusturulmustur

A.Alttaki segenekler i¢in, liitfen diisiincenizi en iyi anlatan ifadeyi daire igine alin

S
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1. Aktivitenin ilgi ¢ekici oldugunu diistiniiyorum 5 4 3 ) 1
2. Aktivitenin eglenceli oldugunu diisiiniiyorum 5 4 3 P 1
3. Aktivitenin, Ingilizce okumaya kars1 olan
motivasyonumu artirdigini diigiiniiyorum 5 4 3 2 1
4. Aktivite bana, kendi 6grenme siirecim lizerinde
. . 5 4 3 2 1
karar verme yetkisi vermektedir.
5. Aktive bana proje ¢aligmasi i¢in konuyu ve
internet kaynaklarini belirleme imkani
verdiginden okumaya kars1 olan motivasyonumu 5 4 3 2 1
artirdi
6. Aktivite, bana bir konu hakkinda arastirma
yapmay1 6grenme imkani sagladi 5 4 3 2 1
7. Aktivite, gesitli kaynaklardan elde ettigim
verileri degerlendirmemi gerektirdigi i¢in analiz 5 4 3 b 1
ve sentez yapma becerimin gelismesini sagladi
8. Aktivite, bana kendi 6grenme siirecimi kontrol
etme imkani verdigi i¢in, kendime giivenmemi 5 4 3 ) 1
sagladi
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9. Aktivite, farkl internet sitelerinden, ilgimi
ceken bir konuyla ilgili gesitli orijinal Ingilizce
metinler okumami gerektirdigi i¢in okuma
becerilerimi gelistirmeme yardimci oldu

10. Aktivite sirasinda, projemizi sozlii olarak
smifta sunmam, konusma becerilerimin
gelistirmemize imkani sagladi

11. Bu aktivite, internetin multi-medya
olanaklarindan ( miizik, fotograflar, videolar...)
yararlanmamizi sagladigi igin orijinal Ingilizce
metinleri kolayca ve hizli bir sekilde anlamamiza
yardimci oldu.

12. Bu aktivite, grup halinde ¢alismamizi
gerektirdiginden, okuduklarimizi arkadaglarimizla
paylasma ve tartisma imkani sundu.

13. Aktiviteyi tamamlamakta zorluk ¢ektim

14. Internette nasil arastirma yapilacagini
bilmedigim i¢in aktiviteyi gerceklestirirken
zorlandim.

15. Biitlin 6grenme siirecini planlamakta zorluk
cektigim i¢in( konuyu segmek, internet
kaynaklarini, {iriinii ve siireci belirlemek) aktivite
benim igin zordu.

16. Projeyi Sozlii olarak sunmakta zorlandigim
i¢in aktivite benim i¢in zordu

17. Aktiviteyi sevdim

18.0Okuma derslerinde bu tip internet tabanl
okuma aktivitelerine katilmak isterim

19. Bu aktivitenin, okuma becerilerimi
gelistirmede faydali olacagina inantyorum
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B. Liitfen asagidaki sorular cevaplayimz.
1. Internet tabanli bu okuma aktivitesine katilmanin, okuma becerilerinizi gelistirmesi

acisindan size sagladigi yararlar nelerdir?

2. Aktiviteleri gergeklestirirken ne tiir zorluklarla karsilastiniz?

3. Internet tabanli bu aktivitenin okuma becerilerinizi gelistirmenize yardimel

oldugunu diistiniiyor musunuz? Ni¢in?



APPENDIX L

A SAMPLE OF ENGLISH QUESTIONNAIRE

Student Questionnaire 5 (Teacher-detrmined task)

This section was prepared to get information about your attitudes towards

learner-determined Internet-based reading task.

A. Circle the options that applies to you for each question
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1. It is interesting 5 4 3 P 1
2. Itis enjoyable 5 4 3 2 1
3. It increases my motivation to read more 5 4 3 1
4. It provides learner autonomy 5 4 3 1
5. The activity increased my desire to read
because it enabled me to choose my own sources | 5 4 3 ) 1
and topics
6. It enables me to learn how to conduct research | 5 4 3 b 1
7. This internet-based reading task enables us to
develop our ability of synthesizing and evaluating
as we have to asses the information that we get
. . 5 4 3 2 1
from various sources to accomplish the task
8. It enables us to build self confidence as it
allows us to control all over the learning process | 3 4 3 2 1
9. This task requires us to read various authentic
texts on the topic that interest us in different web | 5 4 3 2 1
sites, so it helps us to develop our reading skills
10. This task enables us to develop our speaking
skills as we present our project work orally in the | 5 4 3 P 1
class
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11. This task enables us to benefit from multi-
media environment of the Internet such as images,
photographs, videos, music etc. ,so it helps us to
understand authentic reading materials easily and
quickly.

12. . This task enables us to work cooperatively in
groups, so it provides an opportunity to share and
discuss what we read

13. I have difficulty in completing the task

14. I have difficulty in completing the task as I do
not know well how to search on the Internet

15. The task is difficult for me as I have difficulty
in planning the all learning process (deciding on
the topic, determining the Internet-based
resources, the product and the process).

17. 1liked the task

18. I want to do the task in reading class

19. I believe that it’s beneficial to developing my
reading skills

B. Answer the following questions

1. What are the benefits of doing this Internet-based reading task to develop your

reading skills?

2.What challenges did you encounter while you were doing this task?

3. Do you think this Internet-based reading task helps you to develop your reading

skills? Why?
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APPENDIX M

TEACHER-DETERMINED APPROACH

You are going to read about English Language.
Then do tasks 1-3.

1. Find the appropriate meanings of key words in the text and match these words with
their meanings.

2. Read the text and determine if statements based on this text are true or false.

3. Analyse three tables and write a short paragraph about English language.

Hand the print-out to your instructor.

English Language

English people traditionally speak the English language, a member of the West
Germanic language family. The modern English language evolved from Old English.
English developed in England and south-eastern Scotland during the Anglo-Saxon era.
As a result of the military, economic, scientific, political, and cultural influence of the
British Empire during the 18th, 19th, and early 20th centuries, and the post-World War
IT hegemony of the United States, it has become the lingua franca in many parts of the
world, and the most prominent language in international business and science. It is used
extensively as a second language and as an official language in Commonwealth
countries and many international organizations.

Historically, English originated from several dialects, now collectively termed Old
English, which were brought to the eastern coast of the island of Great Britain by Anglo-
Saxon settlers beginning in the 5th century. English was further influenced by the Old
Norse language of Viking invaders.

At the time of the Norman conquest, Old English developed into Middle English,
borrowing heavily from the Norman (Anglo-French) vocabulary and spelling
conventions. The etymology of the word "English" is a derivation from the 12th century
Old English englisc or Engle, plural form Angles ("of, relating to, or characteristic of
England")

Modern English developed with the Great Vowel Shift that began in 15th-century
England, and continues to adopt foreign words from a variety of languages, as well as
coining new words. A significant number of English words, especially technical words,
have been constructed based on roots from Latin and Greek.
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Modern English, sometimes described as the first global lingua franca, is the dominant
language or in some instances even the required international language of
communications, science, business, aviation, entertainment, radio and diplomacy. A
working knowledge of English has become a requirement in a number of fields,
occupations and professions such as medicine and computing; as a consequence over a
billion people speak English to at least a basic level. It is also one of six official
languages of the United Nations

Glossary

The Great Vowel Shift was a major change in the pronunciation of the English

language that took place in the south of England between 1450 and 1750

Anglo-Saxon is a general term that refers to tribes of German origin who came to
Britain, including Angles, Saxons, Frisians and Jutes and their creation of the English

nation, to the Norman conquest of 1066

Old Norse is a North Germanic language that was spoken by inhabitants of Scandinavia
and inhabitants of their overseas settlements during the Viking Age, until about 1300.

Norman is a Romance language

Task 1: Read the text. Find the key words in the text and guess the meaning. Then,
match the key words with their meanings.

1. evolve from .... a. the act of defeating an army or taking land by fighting

2.era b. any language learned after the first language or mother
tongue

3. hegemony c. a language that is given a special legal status in a

particular country, state, or other territory

4. lingua franca .... d. a long period of time in history



5. prominent

6. second language ....

7. official language ....

8. invaders

9. conquest

10. aviation
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e.someone in an army that enters a country or town by

force in order to take control of it

f. the industry that makes aircraft

g. a situation in which one state or country controls

others

h. to develop or make something develop by gradually

changing

k. a language used between people whose main language

is different

1. well-known and important

Task 2: Are the following statements True or False?

1. English is a West Germanic language True False
2. English originated from Old Spanish True False
3. Old Norse language of Viking invaders True False

affected the development of English

4., Old English developed into Middle English True False

at the time of the Anglo-Saxon Conquest

5. Modern English developed with the Great Vowel Shift True False

that began in 15th-century England
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6. A considerable number of English words have been True False
constructed based on rules from Italian and French

7. English has become the lingua franca in many parts of the world True False

Task 3: Look at the tables below. How many people speak English as a first language or
second language? In which countries English is a majority language or official

language? Examine the tables and write a short paragraph about English language.



English

Pronuncistion ."Irjglrjﬁ]

Spokenin (see balowm)

Total speakers First language: 309-400 million
Second language: 199—1,400 million
1]

Owerall: 500 million—1.2 billionHF]

Ranking 3 (native speake rsjlﬁ]
Total: 1 or2 ¥l
Languzge family Indo-European
m Germanic
m West Germanic
m  Anglo—Frisian

= English
Writing system Latin (Englizh wariant)
Official status
Cficial language in 53 countries

United Mations

Eurapean Union
Commomuealth of Hations
CaE

NATO

HNAF TA

OAs

alc

FIF

UKUSA

Requlated by Mo offfeiz! egu!ation

Language codes

150 §39-1 arn
150 B38-2 ang
150 5359-2 eng

g~

" /"

Countrieswhere English is a3 majarity language are dah blue;

countries where it is an official but not 3 majority language are

light blue. English iz alzo one of the official languages of the
European Unian.

MNote: This page may contain IPA phonetic symbolsin
Unicode.
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APPENDIX N

TEACHER-FACILATED APPROACH

Task: Visit one of the following cities and fill out the chart below by working in pairs.
The list of the web sites that you will visit are given below. When finished, print out
your answers.

A. London

B. Birmingham
C. Liverpool
D. Leeds

E. Manchester

The list of the web sites

http://en.wikipedia.org/wiki/List of towns and cities in England by population

http://www.planetware.com/towns/england-cities-towns-scenic-regions-eng.htm

http://www.british-towns.net/en/level 3 cities.asp

http://www.ukcities.co.uk/

http://www.worldexecutive.com/locations/europe/england/

http://news.bbc.co.uk/2/hi/uk news/england/4781048.stm

http://www.londontown.com/

http://www.timeout.com/london/
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City

advantages

disadvantages

sightseeing (museums, etc.)

climate/weather

sports, leisure time

shopping (where?, what?)

hotels, other accommodations, price,

location

size of population

transportation (kind, and how expensive)

entertainment (movie theaters, etc.)

restaurants (kind, how expensive, how

many, what can you eat there?)




APPENDIX O

STUDENT-DETERMINED APPROACH

Task1l: Work in small groups for a mini project work.

-Determine a real world topic

-determine reading materials from internet-based resources

-determine the way you go about exploring the readings

-make a short presentation in the class (five minutes presentations)
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APPENDIX P

Osretmenle Goriisme Sorular:

Genel Tutumlar

1.Ogrencilerin Ingilizce okuma becerilerini gelistirmede, internet kaynaklarini

kullanmanin yararli olduguna inantyor musunuz? Bu sekilde diisiinmenizin sebebi nedir?

2. Ogrencilerin Ingilizce okuma becerilerini gelistirmek igin, internet kaynaklarmnin

kullanilmasina kars1 olan tutumunuz nedir?

3.Sizce, dgrencilerin, Ingilizce okuma becerilerini gelistirmek amaciyla internet

kaynaklarini kullanmaya kars1 olan tutumlar1 nedir?

4. Sizce, yabanci dil 6gretiminde, 6grencilerin okuma becerilerini gelistirmek igin

internet kaynaklarin1 kullanmanin, 6gretmenler agisindan sagladig: yararlar nelerdir?

5. Sizce, yabanci dil 6gretiminde, 6grencilerin okuma becerilerini gelistirmek i¢in

internet kaynaklarini kullanmanin 6grenciler agisindan sagladigi yararlar nelerdir?

6. Sizce, yabanci dil dgretiminde, Internet tabanli okuma aktivitelerini kullanirken
ogretmenler ne tiir zorluklarla karsilasabilirler? ( aktivitelerin hazirlanmasi ve

uygulanmast siirecinde)

7. Sizce, yabanci dil 6gretiminde, internet tabanli okuma aktivitelerini gerceklestirirken

ogrenciler ne tiir zorluklarla karsilasabilirler?
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8. Internet tabanl okuma aktivitelerini kullanmak igin, internet ve bilgisayar kullanim
konusunda egitim almaya ihtiyaciniz oldugunu diistiniiyor musunuz? ( Diisiiniiyorsaniz

hangi alanlarda egitime ihtiya¢ duydugunuzu agiklar misiniz?

Aktiviteler
1.Yabanci dil 6gretiminde, 6gretmen merkezli / 6gretmen destekli/ 6grenci merkezli,
internet tabanli okuma aktiviteleri kullanmanin 6gretmenler acisindan sagladig:

yararlar nelerdir?

2. Ogretmen merkezli /6gretmen destekli/ 6grenci merkezli, internet tabanli okuma

aktiviteleri kullanirken, 6gretmenler ne tiir zorluklarla karsilasabilirler?

3. Yabanci dil 6gretiminde, 6gretmen merkezli /6gretmen destekli/ 6grenci merkezli,
internet tabanli okuma aktiviteleri kullanmanin, 6grenciler acisindan sagladigi

yararlar nelerdir?

4. Ogretmen merkezli/ dgretmen destekli/ 6grenci merkezli, internet tabanli okuma

aktivitelerini gerceklestirirken, 6grenciler ne tiir zorluklarla karsilasabilirler?

5. Internet tabanli bu okuma aktivitesinin, klasik basili metine dayali aktivitelerden

farkh oldugunu diisiiniiyor musunuz? Nigin?

5. Okuma derslerinizde bu tiir internet tabanli okuma aktiviteleri kullanmay1 diisiiniiyor

musunuz? Nig¢in?

6. Sizce, 6grenciler, okuma derslerinde bu tiir internet tabanli okuma aktivitelerini

gerceklestirmek ister mi?
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APPENDIX Q

Osgrencilerle Goriisme Sorulari

Okuma becerilerini gelistirmede internet kullanimina karsi1 Genel Tutum

1.Sizce dgrencilerin Ingilizce okuma becerilerini gelistirmek icin internet kaynaklarini
kullanmalarinin sagladig yararlar nelerdir?

2.0grenciler okuma becerilerini gelistirmek amaciyla internet kaynaklarini kullanirken
ne tiir zorluklarla karsilasabilirler?

3. Ingilizce okuma becerilerini gelistirmek igin internet kaynaklarini kullanmanin faydali
oldugunu diistiniiyor musunuz? (Bu sekilde diisiinmenizin sebebi nedir?)

Aktiviteler

1. Ingilizce okuma becerilerini gelistirmek i¢in bu tip (6gretmen merkezli / dgretmen
destekli / 6grenci merkezli) aktivitelere katilmalarinin 6grencilere sagladigi yararlar
nelerdir?

2. Aktiviteleri gergeklestirirken ne tiir zorluklarla karsilagtin?

3. Okuma derslerinde bu tip internet tabanli okuma aktivitelerine katilmak ister misin?
(Bu sekilde diistinmenizin sebebi nedir?)

4. Bu aktivitenin, okuma becerilerini gelistirmene olanak sagladigini diistiniiyor musun?
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APPENDIX R

Turkish Transcriptions

1.Elimizde yeterli materyal, tekst bulamiyoruz ama internete girdigimizde pek ¢cok

kaynak bulabiliyoruz ve okuyabiliyoruz.
2. Orijinal materyallere kolayca ulasabiliyoruz
3. Aradigimiz bilgiyi genis ¢apta ayrintilariyla buluyoruz.

4. Internette bilgilere detayl bir sekilde ulasabilirsin. Bu ag¢idan da ¢ok faydasimni

gordiim

5. Daha 6nce belki de hi¢ duymadigimiz bir kelime var, ama o internet {izerinde giincel

olarak kullanildig: i¢in bizim onlar1 kullanmamizi sagliyor.
6. Okumamiz hizlanir, kelime bilgimiz artar, bilmedigimiz kelimeleri aninda bulabiliriz

7. Arastirdigimiz konular da bir¢ok kaynak bulacagimiz i¢in, o kaynaklarda detayli
bilgiye ulagmak i¢in skimming, scanning gibi okuma tekniklerini kullaniyoruz.

8. Daha akic1 ve hizli okumamiza fayda saglayabilir. Ayrica internet kullanmaya da sizi
daha asina hale getirebilir

9. Cok fazla site var ve bu siteler cok eglenceli hale gelebiliyor. Resimler v.b. insanin
dikkatini ¢ekiyor ve insan okumak istiyor

10. Bir kitab1 elime alip sayfalar1 ¢evirirken canim sikiliyor ama internetten baktigimda
hemen 6niimde tiim sayfalar. Daha ¢ekici geliyor bana.
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11. Internette okurken baska bir konuya géziin kayabilir. O konuyu okuduktan sonra
bagka bir konuyu okumaya karar veririsin. Boylece o konu hakkinda bilgi sahibi olursun.
Bu da genel kiiltiiriinii artirir.

12. Genel kultirimiiz artar

13. Bazen anlamin1 bilmedigimiz pek ¢ok kelime ve ¢ok karmasik yapilarla
karsilasiyoruz.

14. Cok karmasik bir parca oldugunda anlamakta zorlanabiliriz.

15. Internette bilmedigim kelimelerle tabi karsilasabiliyorum ama zaten internette de
kelimelerle ilgili ayrintisiyla bilgi veren bir siirii Ingilizce sézliik var.

16. Herkesin evinde internet yok. Yurtta arkadaslar internete girmekte zorluk ¢ekiyorlar

17. Ogrencilerin teknik problemlere dikkat etmeleri gerekiyor ve internete baglandiklar:
yeri 1yi se¢meleri gerekiyor, ¢linkii yurtta baglanilan internetin hiziyla merkezdeki
kafede baglanilan internet ayni olmuyor.

18. Bazen sayfa agilmiyor ya da internetteki teknik sorunlardan dolay1 dosyay1
indiremiyorum

19. Bazen internete girecek imkanim olsa bile interneti kullanmay1 beceremiyorum.

20. En 6nemlisi interneti kullanma becerisi. Cogu kisi bunu bilmiyor. Kaynagi
bulduktan sonra internette agmak igin bazi programlari bilmek gerekiyor. Ogrencilerin
Interneti kullanma becerilerini gelistirmeleri gerekiyor

21. Bazen kapali oldugundan baz: sitelere ulasmakta zorlantyorsun. Kayit olman
gerekiyor boyle yerlere ve bazen para vermen gerekiyor

22. GOz hastaliklariyla ilgili problemler olabilir

23. Tabii ki dgrencilerin Ingilizce okuma becerilerini gelistirmede, internet kaynaklarini
kullanmalarinin yararli olduguna inantyorum ama yeterli derecede kullanildiginda
faydali olacagina inantyorum. Internet iizerinde saatlerce vakit ge¢irmenin yarar vermek
yerine vakit kayb1 yaratabilecegini diisiiniiyorum. Dolayisiyla interneti kitap ile birlikte
yan yana kullanabilirlerse daha yararli olacagini diisliniyorum.
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24. Zaman zaman Ogrencilere internetten arastirmalari i¢in 6devler veriyorum. Ama bu
konuda da soyle bir uyarida bulunuyorum: Her Oniiniize ¢ikan internet sayfasindaki
bilgiye giivenmeyin. Ozellikle anahtar sdzciikleri dogru yazin ve giivenilir sitelerden
bilgi edinin. Okuyun mutlaka okuyun ama i¢inden bilgiyi ayiklayip sinifa getirin

25. Nasil faydali bir sekilde kullanacaklarini bilmediklerinden zaman zaman bunu
ogrencilere hatirlatmam gerekiyor

26. Tabi ki bizi de arastirmaya yoneltiyor ve 6grenciden gelebilecek sorulara karsi
hazirlikli olmamizi gerektiriyor. Dolayisiyla, ¢ok arastirmak, interneti miimkiin
oldugunca dogru sekilde kullanmay1 6grenmek ve bunu da 6grenciye 6gretebilmek gibi
bir kaygi i¢ine diisliyorsunuz

27. Ben kendim kisisel ¢abalarimla, hem ders esnasinda hem de ders disinda, interneti
kullanma becerilerimi, derse hazirlik yapmak icin ve ders materyalini hazirlamak i¢in
gelistirmeye calistim ve halen de ugrasiyorum. Fakat biz 6gretmenler, teknolojiden
genelde korkuyoruz o yiizden gergekten 6gretmenlerimizin bdyle bir derse ve nasil
kullanacag1 konusunda egitime, ayrica uygulamaya ihtiyaclari var. Ogretmen
ogrendiklerini diger 6gretmenlerin 6niinde uygulayacak.

28. Internetteki metinleri anlama ve analiz etmede zorluk yasayabilirler ¢iinkii bir
metnin kendi seviyelerine uygun olup olmadigina karar vermeleri i¢in birtakim okuma
becerilerinin gelismis olmas1 gerekiyor

29. Bu okuma aktivitesinde, bireysel ¢alismanin nasil oldugunu gérdiim

30. Aktivite internet iizerinden olmasi nedeniyle daha eglenceli oldugundan istekli
sekilde katilmami sagladi

31. Teknoloji ilgimi ¢ekiyor. Ilgimi ceken seylerin beni gelistirecegine inantyorum
32. Bize fayda sagladigimi diisiinmiiyorum
33. Internet {izerinden yapilan bu ¢alismanin sonuglarimi internet tabanl bir sistem

yoluyla gérmek, hangi 6grencinin hangi soruda dogru cevap verdiklerini ya da genel
olarak sinifin hangi soruda yanlis cevap verdigini gormek ¢ok yarar saglayabilir
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34. Simdiye kadar internet {izerinden hi¢ aragtirma yapmayan hatta bilgisayar
kullanmay1 bilmeyen 6grenciler var. Ve bu 6grenciler bu aktiviteyi yapmak istemediler
ve ben onlara bunun o kadar zor olmadigini, arkadaslarinin yardimiyla
ogrenebileceklerini sdyledim ve fikirlerini degistirdiler.

35. Boylesi bir aktiviteyi yaparken bilgisayar ekraninda okuyup okuduklarinin
cevaplarii bulmalari gerektiginden, kendi altyapilarinda bulunan bilgileri kullanmaya
zorlayabilir onlari. Ayrica, bazi sinavlar internet iizerinden yapiliyor, dolayisiyla boyle
bir sinava katildiklar1 zaman 6nceden deneyim edinmis olabilirler. Birde, bir seyi

arastirip 6grenme heveslerini artirici olabilir.

36. Aslinda bazi yonlerden klasik basili metine dayali aktivitelere ¢ok benziyor. Eger bu
aktiviteyi sinifta internet baglantimiz ve bilgisayarlarimiz olsaydi ve o an 6grencilerle
yapiyor olsaydik ¢okta farki olmayacakti. Ama aktivite 6grenciye okul disinda, vakit
ayirip bunu bireysel olarak kendi basina yapmasini gerektiriyor. O agidan farkli.

37. Tabii ki bu aktiviteyi kullanmay1 diisiinlirim. Dersin monotonlugunu alabilir, ayrica
egitim amach farli materyaller kullanmanin faydali olacagini diistiniiyorum

38. Ingiltere’deki sehirler hakkinda niifus, ulagim, iklim vb. acilardan bilgi edindik.
Genel kiiltiir agisindan bilgi saglad.

39. Okuma becerilerine faydali fakat genel olarak, genel kiiltiir agisindan yararl

40. Yeni ve farkli seyler benim ilgimi ¢ekiyor ve bu bilgileri edinmek i¢in siirekli okuma
istegi duyuyorum. Buda benim okuma becerilerimi gelistiriyor.

41. Oncelikle, konu ilgi cekiyor, ilgi ¢ekince seni daha fazla okumaya motive ediyor ve
dogal olarak okuma becerileri gelisiyor.

42. Farkl1 bir tarzda oldugu i¢in ve okumak i¢in farkli kaynaklar sundugu i¢in, bu
aktivite okuma becerilerimi gelistirmeme faydali

43. Aktiviteyi yaparken sikildigim ve zorlandigim i¢in yarari oldugunu diistinmiiyorum.

44. Bilgi edinmek i¢in, farkl: siteleri kullanma becerilerini gelistirebilirler.
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45. Ogrencilerin okurken kullanmalar1 gereken bir takim okuma becerileri var
skimming, scanning gibi. Bu becerilerini kullanmalarini ve gelistirmelerini saglayabilir

46. Bu aktivite ikili bir ¢alismay1 gerektiriyor. Dolayisiyla 6grencilerin iletisim
kurmasina, bilgi aligverisine, yardimlagsmasina ve birbirlerini elestirmelerine yardime1
olabilir.

47. 11k basta, aktiviteyi yapmaya hevesli dgrenciler vardi. Fakat aktiviteyi yaparken
karsilastiklar1 bazi1 problemler yiiziinden, biraz heyecanlarini yitirmis goérdiim onlari.

48. Grup calismasi oldugu i¢in daha rahattim. Birlikte ¢calismak hem sizi kisisel olarak
gelistiriyor hem de grup calismasini 6greniyorsunuz. O yiizden elbette okumamizin
gelismesini sagliyor.

49. Aktivite okuma becerilerimizi gelistiriyor. Ciinkii okuyoruz, yorum yapiyoruz,
okudugumuzu tartisiyoruz. Aktivite, okuma becerilerimizi degisik acilardan gelistiriyor

50. Tabii ki bu aktivite, okuma berilerimizi gelistirmemizi saglar. Belirledigimiz konu
hakkinda bir¢ok yazi1 okuruz. Sonra onlar1 inceleyerek gerekli bilgileri aliriz.
Edindigimiz bilgiyi 6zetleyip sinifta kendi 6zgiivenimizle anlatiriz.

51. Internette arastirma yaparken farkli konular hakkinda bilgi edinmis oldum

52. Genel kiiltiir agisindan biiyiik bir yarar1 var bence, ¢linkii aklinizda bir konu var ama
internetin karsisina gectiginizde ¢esitli konularla karsilasiyorsunuz ve fikrinizi
degistiriyorsunuz.

53. Sentez yapma ve degerlendirme yetenegim gelisti

54. Ogretmeni biraz rahatlatan ona vakit kazandiran bir etkinlik oldugunu diisiiniiyorum.
Ogretmen 6nceden ders igin bir hazirlik yapmadan sorumlulugu égrenciye birakiyor.
Ona diisen sadece sonunda ortaya ¢ikan iiriinii gérmek dinlemek ve yorum yapmak.

55. Ogrenci proje i¢in ne yapmasi gerektigi konusunda ve nasil bir yol izlemesi gerektigi
konusunda diistinmek, arastirmak hatta bir araya gelip tartismak durumunda, buda bir
seyler okumasini gerektirecegi i¢in okuma becerilerini gelistirmeye yardim eder.

56. Bu aktivite, 6grencilerin okuma berilerini gelistirmelerine olanak sagladi. Her
seyden Once bir internet sayfasini acip okumalari gerekiyordu ve hizli okumalari
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gerekiyordu. Dolayisiyla hizli okuma tekniklerini kullanmalar1 ve yeri geldiginde
kelimelerin anlamin1 kontekstten ¢ikarma becerilerini kullanmalar1 gerekiyordu.

57. Boyle bir aktiviteyi hazirlamadim simdiye kadar ama herhangi bir ders notunu
hazirlarken internet iizerinde bilgiye ulasmak i¢in pek cok siteye girmek zorundayim.
Birgok islemi ayn1 anda hizli bir sekilde yapmak zorundayim. Bunun iginde internet
kullanimu ile ilgili yeterli bilgiye sahip olmak gerekiyor.

58. Ogrencilerin vakit ayirmalar1 gerekiyor bu etkinlige
59. Arkadaslarimla, istedigim zaman ¢aligma imkanina sahip degildim
60. Grup calismasi oldugu icin, ¢calismaktan kaytaran 6grenciler vardi.

61. Yaparken bir sayfadan 6biir sayfaya bakmaktan yoruldum. Not alarak yapmaya
basladim. Faydasi oluyor ama ¢ok yoruyor

62. O sayfadan o sayfaya geg, bilgi topla, onu yaz, zaman kaybi1 ¢cok oldu

63. Cok fazla site vardi ki insan ondan ona geciyor ondan ona gegiyor ve bulamayinca
artik sikiliyor. Ben sikildim ve artik aktiviteyi yapmay1 biraktim. Daha sonradan yapinca
da biraz soguktum

64. Ogretmenin, 6grencilerin verdigi bilgiyi pek ¢ok farkli web sitesinden arastirmasi ve
verilen bilgilerin dogrulugunu kontrol etmesi gerekiyor. Bu da olduk¢a zaman alan bir
is.

65. Evdeyken Ingilizce bir seyler okumak icin vakit ayirmiyorum. Ama bdyle aktiviteler
oldugunda okumaya kars1 ilgim ve istegim artiyor. Hem de internette daha yararli vakit
geciriyorum. Bu nedenle bu tiir aktiviteleri yapmak istiyorum.

66. Toplum olarak tembel bir toplumuz. Uretkenlik yok bizde, bu problemimiz var.
Bunu agmamiz gerekiyor. Bu aktivite bir seyler liretmemize olanak sagliyor. Bence
bunun i¢in okuma derslerinde yapilmali.

67. Bu tiir aktivitelere katilmak istemem c¢linkii siteler arasinda gidip gelmekten sikildim
ve web sitelerini kapattim. Okunacak cesitli siteler yerine, biitlin bilgilerin oldugu genis
bir site olsaydi sikilmadan yapabilirdim.
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APPENDIX S

TEACHER JOURNAL Tarih:

(STUDENTS-DETERMINED TASKS)

State your opinions about third Internet-based reading task and your
observations on students concerning the task.

I think this student-centered reading activity will attract my students attention.
Firstly, it is a group work and some students who don’t like individual study may benefit
from such an activity. As they will decide on every step of the activity, I guess, they will
feel more secure. Every student has a different learning style, so they can contribute the
activity by using their different skills, in this way they can have another kind of
experience. As their teacher, I’'m feeling comfortable about the activity, beacuse I don’t
have to choose the subject, or decide on the steps to be followed. Just give them time
and wait, and see the final product, and them make comments on . It seems to be a kind
of activity which leads them to be autonomous learners, which is an advantage.
However, while deciding on the subject, students may not limit the topic and may feel
lost in the world of internet and unnecessary information. If I were the students, I would
counsel their teacher about the topic.

This activity gives responsibility and lead them to share the responsibility. They
can also compansate each other, which I believe help them to develop good human
relations.

Students reaction to the activity was more positive than to other activities, except
for some. They didn’t believe their ears when they heard they would choose the topic.
They looked more confident than before, maybe, because there were no limits.





